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GoDd morning, ladies and ge~tlcmen. rt is a pleasure to be here. I want to especially thank Gail Burrill 

for agreeing to switch her time slot with me, and john E\ving, Sam Rankin, Laura Todd and others who 
ha\'c helped make this logistical change possible. . 

1 have to say that it is somewhat intimidating speaking to such an intellectually impressive group. When 
I saw that I was speaking among poWCth,1USC lectures with titles like "Klecae nlgcbra. with h.:sts" and 
"Non-linear wavelet image processing" I got a little worried that perhaps I should,add some words like 
halgorilhm," "derivatiws" or "integrals" to the title of my speech. 

This is just as bad as one of the first spet'ches 1 gavc as Secretary of Education. I was squeezed between 
two very well knO\\'n PhOs -- Bm Cosby and Dr. RUlh~ the sex therapist. 

Now, I'm sure there's a connection between Dr. Ruth and what I want to talk about today. Maybe it's 
that, in this information agc, mathematics is sexy, 

Suffice it to say that when! saw the kinds of topics being discussed at this conference, I knew that this 
would be an audience that would be particularly receptive to a discussion about thc need to reach for 
higb standards of learning in mathematics as an ever more important part of preparing our students to 
compete <:Ind succeed in an increasingly complex global economy, 

Quite simply, a quality mathematics educatkm must be an integral part of today's learning experience. In 
Qrder 10 succeed in our infonnation based society; students must have a solid understanding of the basics 
~- reading, science, history, the arts -~ and. smack at tbe center of this base of essential knowledge-­
must be fl1alhcmatics. As William James wrote, "The union of the mathematician with the poet, fervor 
with measure, passion with correctness, this surely is thc ideaL" 

It should come as no surprise then, that almost 90 percent of new jobs require- more than a high school 
level ofliteracy and math skills. An entry level automobile worker, for instance; according to an 
industr)'~wide standard. needs to be ablc to apply formulas from algebra and physics 10 properly wire the 
electrical circuits of a car. Indeed. almost every job today increasingly demands a combination of 
theoretical knowledge and skills that require learning throughout a Hfctime. 
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That is why it is so important that \VC make sure that all students mnsier the traditional basics of 
arithmetic: carlyon -- as wet! as the more challenging courses that will prepare them to take physics. 
statistics and calculus in much larger numbers in high school and college. 

A re<;cnt U.S, Department of Education report demonstrates that a challenging mathematics education 
can build real opportunities for students who might nOl othenvisc have them, ' , 
It found l for example. that young people who have taken gateway courses like algebra I and geometry 
go on to coJlege at much higher rates than those who do not -- 83 % 10 36%. The difference is, 
particularly S1ark for low-income students:. These students are almost three times as likely ~- 71 percent 
versus 27 pen;ent -- to attend college. 

In fact. taking the tough courses. including thallenging, mathematics, is n more important factor in 
detemlining college a1tendanc~ than is either a student's family background or income, This is the kind 
of direct link on which we need to build. 

This undeniable and critical increase in the value of challenging mathematics for both individual 
opportunities and our society's long-term economic growth leads me to an isslie aoou! which I am very 
troubled ~- and that is the increasing polarization and fighting about how mathematics is taught and what 
mathematics should be Hlught 

I will talk in more detail shortly about these so~callcd "math wars'l in California and elsewhere. But let 
me say right now that this is a very disturbing trend, and it is Ycr), wrong for anyone addressing 
education to b,! attacking another in ways that are neither construetive nor productive. 

Ii is perfectly appropriate to disagree on teaching methodologies and curricultll11 content. But \vhat we 
need is a civil and constructive discourse.l am hopeful that we can have a "cease-fire" in this war ~- and 
instead harness the energies employed on these battles for a crusade for excellence in mathematics for 
every American student. .. 
Onc way to begin such a crusade is to stan with the facts, Building on these faels, we can begin to 
spread the "gospel" of challenging mathematics ww not just to students, but to parents~ teachers. Hnd 
business and community leaders who: like yourselves, cart and shQuld play n critical role in building a 
culture of learning. 

To begin with~ we need to focus on raising the standards of teaching and learning in our K~12 schools. 
placing particular emphasis on improving the quality of mathematics education during these years, The 
payoff here affects a1l1eveJs of society and we can not afford to give it short shrift. 

Let me say that while our students aren1i yet perfonning at the level we want, they are in fact doing 
better th;m many Americans think. Mathematics scores from the National Assessment of Education 
Progress (NAEP)y the nation's report card, increased significantly from 1990 to 1996 at aU levels tested, 
In addition, over the past t\\'o decades, more students are taking Advanced Placement mathematics 
courses., SAT and ACT mathematics scores are up, and more high school graduates arc taking more 
years of mathematics -~ in 1994.51 percent ofstudents completed thrce years compared 10 only 13 
percent in 1982. • 

There is also some positive news when you compare our students with those of other nations. Herc i I am 
speaking about the recent Third International Mathematics and Science Study (T)MSS)~ the mosl, . 
extensive international comparison ofeducation ever undertaken. TJMSS compared the cnlted SH1~es 
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\\~th up to 40 other nations in curriculum, teaching, and studl!'nt performance at thc fourth, eighth, and 
twelfth grJ:dc Ic\'cts~ and provides us with some real opportunities to reflect on and improve our own 
practices, 

The good news is that U.S. fourtb graders scored above the international avcrage in mathematics and 
science MM in fact. they are neaT the very top in achievement in science and can compete with thc beSt in 
the world. 

T1MSS also revealed some areas where we need to improve and concentrate our efforts. Most troubling 
was the drop off experienced by our nation's eighth graders. The United States was the only country in 
TIMSS whose students dropped from above average pcrfomulncc in mathematics at the fourth grade to 
below average performance in mathematics at the eighth grade. 

This is disappc>inting. But J believe the evidence of this "math gap" and the careful analysis TIMSS 
provides about why it has occurred gives us not only a wake~up calI, but also a road map for 
improvement. 

While the curriculum in our classrooms continues to focus on basic arithmetic in thc years after fourth 
grade - fractions. decimals. and whole number operations ~cJassrooms in Japan and Gennany have 
shifted thcil'cmphasis to more advanced concepts ~~ including algebra, geometry, and probability, 
Unionurnuely. in too many cases our eighth grade curriculum looks like the curriculum of 7th grades 
elsewhere, ' 

Why 1s our competitive position dropping in the middle gmdcs? It's surely not hecause our kids can't 
master challenging material. And ies not because most don't know the basic skills of arithmetic. In fact, 
NAEP trend data" released in August of this year. shows that rul!y 79 percent ofeighth graders "can add. 
subtract, multiply, and divide using whole numbers. and solve one-step problems," up from 65 percent 
in 1978. 

These students arc ready to move ahead 10 more challenging concepts. Ofcourse, we should do 
whnteverit takes to increase that i9 percent mastery of basic arithmetic concepts by the middle school 
years. Students should get the extra help Ihey need, whether it is in after·sehooltutoring or some other 
way. But. at tht:'same time, we need to f'aise our standards higher and ensure that all students arc 
learning more challenging concepts in addition 10 the traditional basics. 

That is one reason why we encourage the dcyeJopment ofa voluntary nationallcst in eighth grade 
mathemalics. This test, which is based on NAEP! but which will provide individual student results, will 
help give aU tt;achers. parents, and students the knowledge to evaluate achievement and develop 
challenging course work ~- at worldMclass levels of perfonnam:e in the basics as well as at more 
advanced levels ofstudy. 

States that have devcloped challenging standards of learning, aligned their assessments to those 
standards. and provided substantjal professional development for teachers, have demonstrated 
improvement in student achievemcnt 

In ~orth Carolina, for example. studcnts improved dramatically after d~velopmcnt ofchallenging 
standards or learning and a statcv;'ide assessment system aligncd to those standards. After beginning the 
decade near the hottom of the state NAEP mathematics rankings, North Carolina posted the greatest 
achicvement £uill of any state in the nation. 
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Indeed, how we engage larger numbers of students in challenging mathematics course:; is an area worthy 
ofdiscussion for scholars like yourselves. Whether high st;hool slud..:nts should take cakulu$ classes or 
foclis on statistics ~~ how to best integrate technology into the mathematics curricultml -- these arc issues 
of real importance -- as opposed to p~)titical1y insPJred debatlt:s that will serve to sidetrack us from real 
improvemenl. 

Each of you (:an play all important role in achieving this by being a constructive voice in encouraging 
the development of high state and local standards 1n mathematics. 

And you can work with middle and high schools and other partners to help ensure thM students get a 
rigorous college preparatory curriculum, particularly in mathematics, so they nre prepared for college 
level \\"Ork and careers with a future. 

This leads me back 10 the need to bring an end to the shortsighted, politicized, and harmful bickering 
over the teaching and learning of mathematics. I will tell you thut if we continue down this road of 
infighting. we will only negate the gains we have already made -- and the rcallos.ers will be the students 
of America. 

We are suffering here from an "either~or" mentality. As any good K~ 12 teacher will tell you, to get a 
student enthused about learning. you need a mix of information and styles of providir:g that information, 
You need to provide traditional basics, along whh morc Challenging concepts, as \vell as the ability to 
probJem solve, and to apply concepts in real world settings. 

Di1Terent children lenrn in different ways and at different speeds. A good teacher will do whatever be or 
she can to reach thut child and inspire him or her to learn. 

That said! I belicve that Ihere is a "middle ground" between these two differing vic\vs of how to leach 
mathematics, In fact, if you take a close look at two opposing articles in the "The Amcrican 
Mathemutieal Monthly/' by Professors Wu and Kilpatrick" and look beyond the rhetoric of this debate: I 
think you wiIi sec a good deal of common ground. 

I 

As Professor Wu asks, "who does not want to impcoye education?" Indeed, all Americans should be ahle 
to agree on much about mathematics. We all want our students to master the trnditional basics -- to be 
able to add, subtract, multiply and dh'idc, and be accuratc and comfortable with simple mental and 
pencil and paper computatton. 

We all want our students to have the opportunity to master challenging mathematics _. which for K-l2 
stud~nts inc1l1~es arithmetic and lligebra, geomclry., probability I statistics, data analysis, trigonometry; 
and calculus, - , 

We also want our students to master the basics of a new infonnation age -- problem solving, 
communicating mathematical concepts and applying mathematics in real-world settings as part of this 
challenging mathematics. 

There arc, ofcourse, examples of questionable practices and teaching methods on both·sides. of this 
debate. As Professor Kilpatrick pointed out, "Change in educa1ion is notoriously complex, difficult and 
unpredictable. Reform movements in mathematics t.'ducation turn out neither as advocates hope nor as 
detractors fear. But thesc movements~can energize those teachers who want. as Ed Begle onee put it, to 
teach better mathematics and to teach mathematics better. 1O 
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That is wl-.y we nccd your help to educate Americans on how important mathematics is in building a 
strong future for every American. All of you understand this and tak\.': it for granted. 1 would suggest. 
however, that this group is not a reflection of average America, 

Perhaps a bener description would be how the humorist Garrison Kellar described the childrc11 in his 
ficlional hometown, Lake Wobegon ~~ I'a place where all the kids arc above average." Well, \\'c need this 
above average community to focus on getting this very important message out to a society that hi less 
mathematically oriented. 

it is time we focused on the students and the interest of our nation ~~ on what reatly hclps kids learn ~~ 
not on what the process for learning is called, I hope each of 1'011 will take the responsibility to bring an 
end to these battles. to begin to break down stereotypes, and make the importance of mathematics for 
our nation clear so that all teachers teach better mathematics and teach mathematics beuer, 

This leads me to the final area J believe we need to foctls on and in which all of you can play an 
especially important role -- and that is making sure that there is a talented, dedicated, rind prepared 
teacher in evclY classroom. Every teacher should know not only the importance ofu·subject like 
mathematics, hut also should have the training nnd the cOfnmitmcnt to teach, it well and to understand 
how to blend differing approaches. 

Onj), in this 'way will we produce a gtl1cmtion that can learn the fundamentals and apply challenging 
mathematical concepts to the problems of the 21 st century, 

There are many wonderful teachers across the nation who give of themsclves and who in!\pire sWdcnts. 
Unfortunately. we are sliII faning short. \Ve can do better, particularly in subjects like mathematics1 

which can require a special degree of skill ar.d expertise. 

Presently, 28 pt:rcent Qfhlgh school mathematics teachers do not hav~ a major or minor in _mathematics. 
The average K~8 teacher takes three or fewer mathematics or mathematics education courses in college. 

Furthennore, fewer than one half of 8th grade mathematics tcachers have ever taken a course in the 
tcaching of mathcmatics at this leveL Equally distressing, the teacher qualifications arc even lower in 
low income and minority schools. 

We must do better. Recent studies have shown that student achievement is most influenced by teacher 
expertise, accounting for as much as 40 percent or1he measured variance in students' mathematics 
achievemcnt. According to NAEP, at grade eight) the teachers in the tQP-pcrfonning third of schools 
were almost 50 pereent more likely to have majored in mathematics or mathematics education than the 
teachers in the bQHom~pcrforming third of schools. 

It is time \\'e took a good look at the way we train our teachers and the continuing support we give them. 
You have a direct impact on the future of the mathematics teachers this nation's schools turn ouL 
According to the most recent CBMS [COIiference Board ofMalhem(lfical Societies] survey figures 
available, at leas! 20 percent of mathematics majors compleled high school teacher certification 
requirements. So the tellchers of tomorrow are sitting in your classes to_day. 

So i urge alLofyou to wke a leading role in meeting this challenge -~ and I offer several suggestions to 
achieve this. First, I hope you will make 11 a priority to prepare KM 121eachers. Work with your colleges' 
Schools of Education to improve the matbematical preparation of our teachers by ensuring that courses 
focus on rigorous mathematical content that is tied to the content that K~12 teachers will teach, 
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/ Second, it is time for you take a critical look at the curriculum and teaching methods used in 
undergraduat{" mathematics courses. It is only natural that a teacher will teach as he or she was taught. 
By improving this instruction we can simultaneously provide good examples and build for the future. 

Third, we need to create more partnerships among your higher education institutions, teachers, and the 
many museums, technology centers, businesses, and other community institutions that are sources of 
learning. In this way we can take advantage of the other learning resources that arc out there and help. 
students see new ways that mathematics and other learning is applicable to daily life. 

I'm pleased to note that some of this has already begun. The U.S. Department of Education is funding an 
effort by the MAA, the AMS, the National Council of Teachers of Mathematics, as well as other CBMS 
learned societies to develop over the next several years voluntary standards and a framework for the 
mathematical preparation of teachers ofmalhemalics and for their induction into the profession. I hope 
you will work with them to expand this effort. 

We need to have faith in our teachers who, when given the proper resources and training will teach to 
the highest standards. We need to have faith in our students who, when taught well at challenging levels, 
will be able to learn to the highest standards. And we need to have faith in the American public that 
given the facts about a subject as important as mathematics -- they will in turn put their creativity, 
discipline, energy and hard work to build a stronger futurc.for America's st~ldents. 

Make no mistake about it. There is a disconnect about mathematics in this country. A recent' Harris poll 
revealed that while more than 90 percent of parents expect their children to go to college and ahriost 90 
percent of kids want to go to college; fully half of those kids want to drop mathematics as soon as they 
can. It is time to impress upon a nation eager for learning and achievement the importance of advanced 
study in this field. 

As the statistics I have related to you today make clear ~- "Mathematics Equals Opportunity." There 
could be no more crueialmessage to send to the parents and students of America as we prepare for the 
coming century. 

-###­

[ Rcturn to Speeches and Testimony lEii~LE0 .th~l~Sr.'!g,J 
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Good morning, It is a pleasure to be here today with such a 
distinguished group to announce this National Commission on 
Mathematics and Science Teaching forthe 21st Century, 

I am especially delighted to be able to announce this Commission 
on the day that we commemorate the historic achievement that 
challenged our nation to reach new heights in math and science ­
the landing of Apollo 11 on the moon, And, we look forward to 

, celebrating the next chapter in our history of space success, with 
the launch of the shuttle Columbia, captained by the first female 
shuttle commander, Eileen Collins, 

Like the name Columbia, the name of this Commission has a 
great deal of meaning, The very fact that it is a national 
commission, for instance. is evidence of the strong bipartisan 
understanding that there is an urgent need for higher student 
achievement in math and science and an understanding that 
greater achievement hinges. in large part, on the qualifications 
and support we give our teachers. 

If we do not focus as a nation on preparing excellent teachers and 
providing them with quality initial preparation, professional 
development, and supportive working conditions - then we will fall 
sho.rt of our goals for students, These are issues critical national 
importance - even national security, 

, 

Quite simply, if we do not work to ensure that we have the 
intellectual power that has helped us become the world leader we 
are today, we can be 'sure that we will not have the capacityta be 
the leader of tomorrow, ' 
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That is why I am so pleased that Astronaut and Senator John 
Glenn has agreed to take on the leadership of this Commission as 
his next mission for his country, John Glenn understands as well 
as anyone - through personal experience as well as professional 
leadership - the importance of giving every one of our students an 
excellent math and science education, 

This leads me to the second part of the Commission's title ­
"Mathematics and Science Teaching:' We know more clearly than 
ever today the critical role that taking challenging mathematics 
and science classes can have in the development of a young 
person's mind, From the earliest years of learning through high 
school, math and science classes are doorways to higher 
knowledge and future success, 

A student who is not taught the potential, meaning, and magic of 
mathematics and science is a student who is denied the 
opportunity of broader learning and exploration, whose dreams 
can go unfulfilled, and whose future is limited. 

But to learn and 10 appreciate these crilical subjects, a student 
needs the wise guidance, strong hand, and nurturing qualities of a 
well-prepared and committed teacher. 

The need for qualily teachers is especially important at this time, 
Over the next 10 years - as a result of the baby-boom echo (the 
record surge in school-age population), and a record number of 
teacher retirements - the United States will be faCing a severe 
leacher shortage, We will need 2,2 million additional teachers, 
And nearly a quarter of a million of those will need to be math and 
science teachers. 

This demand represents both a great challenge - and a great 
opportunity, It is an opportunity for us to bring qualified and 
committed people into the teaching profession, It is an opportunity 
to prepare the next generation of leaders and thinkers wilh a~ 
strong foundation in math and science, And it is an opportunity to 
lay the groundwork for a successful new century, 

This leads me to the final portion of the Commission's title - the 
words "for the 21 st century," Over the next several months, I can 
assure you we will hear many times over about the promises and 
possibilities oflhe 21st century, as well as its potential perils and 
pitfalls, 

-
But, in thinking about the end of Ihis century and the beginning of 
the next, rthink it is important to recognize that the dawn of the 
21st.century itself does not represent a specific deadline or point 
of departure - as dramatic as any individual date change may be, 
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Instead, we must think about the century that is almost upon us as 
a new opportunity; a chanc<:, to build and. prepare for the future. 
Nothing will happen overnight or by magic. It will require planning 
and foresight 

Nowhere will this kind of forward-thinking and long-term 
investment reap greater benefrts than in education - particularly in 
fields like math and science, which are so crucial to our individual 
and national success. Knowledge in these fields is not just for 
luture scientists and mathematicians. It is a critical base for a wide 
variety of careers and for learning generally. 

Thirty years ago we landed a man on the moon and brought him 
back. Thirty years.from now;.we may land a person on Mars and 
bring her back. . . 

As an aside, I should also note that we have the exciting Mars 
Millennium Project this coming school year to foster such 
creativity and discovery. 

But to achieve this monumental goal in space - as well as many 
others right here on earth - will require us to focus on 
strengthening how and what we teach the next generation. It will 
require all students - boys and girls, young and old, rich and poor, 
those living in urban, suburban, and rural areas -to be challenged 
in school, to learn how to think, to love learning, and to foster 
creativity. . 

Today is the time to set the stage for advancements lor the next 
30 years. I look forward to the work and the reports of this 
Commission as we endeavor to ensure that every American 
student has the opportunity and desire to explore the exciting 
worlds of malh and science. 

I know of no better way to demonstrate this link between our 
nation's successes in the past, the present, and·theluture than to 
present 10 you the Chairman of this National Commission on 
Mathematics and Science Teaching for the 21st Century, a true 
American hero and national leader, Senator John Glenn. 

-###­
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Good morning. It is a pleasure to be here today with such a 
distinguished group to announce this National Commission on 
Mathematics and Science Teaching for the 21st Century. 

I am especially delighted to be able to announce this Commission 
on the day that we commemorate the histone achievement that 
challenged our nation to reach new heights in math and.science ­
the landing of Apollo 11 on the moon, And, we look forward to 
celebrating the next chapter in our history of space success, \,lIth 
the launch of the shuttle Columbia, captained by Ihe first female 
shuttle commander. Eileen Collins. 

Like the name Columbia. the name of this Commission has a 
great deal of meaning, The very fact that it is a national 
commission, for instance. is evidence of the strong bipartisan 
understanding that there is an urgent need for higher student 
achievement in math and science and an understanding that 
greater achievement hinges, in large part, on the qualifications 
and support we give our leachers, 

If we do not focus as a nation on preparing excellent teachers and 
providing them with quality initial preparalion, professional 
development, and supportive working conditions • then we will fall 
short of our goals for students. These are issues critical national 
importance· even national security. 

-
Quite simply, if we do not work to ensure that we have the 
intellectual power that has helped us become the world leader we 
are today, we,can be sure that we will not have the capacity,to be 
the leader of tomorrow, 
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 That is why I am so pleased that Astronaut and Senator John 
Glenn has agreed to take on the leadership of this Commission as 
his next mission for his country. John Glenn understands as well 
as anyone· through personal experience as well as profess:ional 
leadership - the importance of giving every one of our students an 
excellent math and science education. 

This leads me to the second part of the Commission's title ­
"Mathematics and Science Teaching." We know more clearly than 
ever today the critical role that taking challenging mathematics 
and science classes can have in the development of a young 
person's mind .. From the earliest years of learning through high 
school, math and science classes are doorways to higher 
knowledge and future success. 

A student who is not taught the potential, meaning, and magic of . 
mathematics and science is a student who is denied the 
opportunity of broader learning and exploration, whose dreams 
can go unfulfilled, and whose future is limited. 

But to learn and to appreciate these critical subjects, a student 
needs the wise guidance, strong hand, and nurturing qualities of a 
well-prepared and committed teacher. 

The need for quality teachers is especially important at this time. 
Over the next 10 years - as a result of the baby-boom echo (the 
record surge in school-age population), and a record number of 
teacher retirements - the United States will be facing a severe 
teacher shortage. We will need 2.2 million additional teachers. 
And nearly a quarter of a million of those will need to be math and 
science teachers. 

This demand represents both a great challenge - and a great 
opportunity. It is an opportunity for us to bring qualified and 
committed people into the teaching profession. It is an opportunity 
to prepare the next generation of leaders and thinkers with a 
strong foundation in math and science. And it is an opportunity to 
lay the groundwork for a successful new century. 

This leads me to the final portion of the Commission's title - the 
words "for the 21st century." Over the next several months, I can 
assure you we will hear many times over about the promises and 
possibilities of the 21st century, as well as its potential perils and 
pitfalls, 

But, in thinking about the end of this century and the beginning of 
the next, I think it is important to recognize that the dawn of the 
21st century itself does not represent a specific deadline or point 
of departure - as dramatic as any individual date change may be. 
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Instead. we must think about the century that is almost upon us as 
a new opportunity; a chance to build and prepare for the future. 
Nothing will happen overnight or by magic. It will require planning' 

f and foresight. 

Nowhere will this kind of forward-thinking and long-term 
investment reap greater benefits than in education - particularly in 
fields like math and science, which are so crucial to our individual 
and national success. Knowledge in these fields is not just for 
future scientists and mathematicians. It is a critical base for a wide 
variety of careers and for learning generally. 

Thirty years ago we landed a man on the moon and brought him 
back. Thirty years from now, we may land a person on Mars a.nd 
bring her back. . 

As an aside, I should also note that we have the exciting Mars 
Millennium Project this coming school year to foster such 
creativity and discovery. 

But to achieve this monumental goal in space - as well as many 
others right here on earth - will require us to focus on 
strengthening how and what we teach the next generation. It will 
require all students - boys and girls, young and old, rich and poor, 
those living in urban, suburban. and rural areas - to be challenged 
in school. to learn how to think, to love learning, and to foster 
creativity. 

Today is the time to set the stage for advancements for the next 
30 years. I look forward to the work and the reports of this 
Commission as we endeavor to ensure thai every American 
sludent has the opportunity and desire 10 explore Ihe exciting 
worlds of math and science. 

I know of no better way to demonstrate this link between our 
nation's successes in the past, the present, and the future than to 
present to you the Chairman of this National Commission on 
Mathematics and Science Teaching for the 21s1 Century, a true 
American hero and national leader. Senator John Glenn . 

.###­
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21st CENTURY CO;VIMUNITY LEARNING CENTERS 
A 5-YEAR PLAN' 

PURPOSE: The purpose of21st Century Community Learning 
Centers is to provide quality extended- learning opportunities for 
children in safe and disciplined school-based, before- and afier­
school programs through building coilaborations with schools, 
community based Qrganizations, universities, and employe:s to 
develop and implement quality programs that will be sustained 
beyond the life of the federal funding cycle. 

GOALS: The goals of the program have evolved over time since the 
program was first authorized in 1994 as part of the Improving 
America's Schools Act (the most recent expansion orth. Elementary 
and Secondary Education Act of 1965). As articulated by the 
Charles Stewart Matt Foundation and the U.S. Department of 
Education, goals for the program over the next five years include: 

Integrating learning into school-based or schoo(-lin~ed 
after-school programs for a balanced learning, 
enrichment, and recreational program 

Expanding access to quality extended-learning 
programs 

Ensuring program availability among Jow-income and 
hard-ta-reach populations 

Developing innovative, effective models and providing 
networks to be shared with the field 

In order to accomplish these goals, activities for funding have been proposed on 
which we can benchmark progress over the next five years. 

1 'the improving America's Schools Act. of which 21st Century Community Learning Centers is a part 
(Tille V, part 1) is up for reauthorization in 1999. For purposes Of this plan, n five-year authorizalion is 
assumed sp3tmiog 1999 until 2004. 



I 
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GOAL 1: Integrate learning into after-school programs 

This goal win be monitored by an advisory council that ,,'ill review the work of each 
of the strategic projects outlined below. 

STRATEGY 1: EstabHsh a technical assistance infrastructure and: 
ne-n'Vork in aU 50 states that -can sustain the trail1ing~ tcchnkal 
assistance, and evaluation 'needs of after~school providers that focus 
on extending learning• 

. 	11.1 Build the- capacity of at least 60 eXisting training centers 
and networks in all 50 states to serve as a technical assistance 
provider fOT the training, information t and evaluation needs of 
local grantees. Designating at least one technical assistance entity 
in every state wm facilitate training ,and technical assislance on 
extending learning in anel'~school programs at the local level for 
educators, agency leaders and community-based organizations. 
represematives from postsecondary institutions, and parents. 
These technical assistance entities, in addition 1:0 providing 
training, information, and hands~on assistance on implementing 
extended-learning programs in schools, before~ and after-school, 
and subject area support training, wiII provide expertise on how to 
combine federal. state. local, and private funding sources to 
leverage and sustain projects, How to involve families wilt also be 
an integral part of the training, Finally, tenters will provide 
technical assistance to local projects employing the continuous 
improvement project rnanegement g~lide developed in 41.3, Funds 
would be allocated to state entities on the basis of the school 
population in the state and number of 21st Century Community 
Learning Centers in a state, However, this technical assistance 
would be available to the entire after~schoot, provider field, not 
just 2lst Century Community Learning Center grantees or projects 
only located in schools, Title! slate school support teams will be 
linked into these efforts. 

MOTT Proposed Funding: S15 minion over 5 years 

11.2 Develop and maintain a national training nchvork using 
technology. First, a Website would be created that focuses on 
various aspects of the program (i.e" quality program outcomes, 
evaluation, staffing. facilities, behavior problems, collaboration 



issl.!CS, ideas fo:, nge~ appropriate actLvities. homevvork help, etc.), 
A search engine could be created for finding all the appropriate and 
available activities that already exist on the Web and make it 
accessible via the 21 st Century Community Learning Center 
Website. These community leaming centers that do this CQuld, in 
rum, become demonstration sites for future 21 S1 Century 
Community Learning Centers. [n addition. an email tistserv would 
link grantees and keep them up to date on new events and help 
sites share their 0\\'0 problems and successes \vith one another, A 
"parent postcard" section coutd be developed So that after-schoo! 
staff can ""Tite to parents and let them knO\V how the after~schJ)ol 
program builds on or enhances their child IS learning in the regular 
school day. Finally. the email and internet connections could 
actually become!r. after-school activity where children and youth 
hlve access to making conne'tions (pen-pats} ,....it:. ol:her children 
in Qther community learning centers and acth"ities. These 
activities will be available to ali after~school providers. whether or 
not a 21st Century Community Learning Center grantee. a school¥ 
based program, or a.com:nunity-based program, Title I state 
school support teams will be linked into these efforts. 

MOTT Proposed Funding: 51.3 million over 5 years 

11.3 Establish 4. regional) annual 2·dny technical assistance 
summer institute for grantees. This annual event would bring 
together two grantees from each of the 2! Sl Century Community 
Learning Centers projects, only. to come togtther and share ideas 
from across the country. work together on issues that are 
problematic, bridge the gap between rural and urban communities, 
and provide an opportunity to celebrate the Successes. Grantees, 
\vho have netv,;orked via technology. could solidify their 
relationships among their colleagues, In addition. it would provide 
the opportunity for the U.s, Depanme"t of Education and the Mott 
Foundation to meet the practitioners. Funds would be used for 
trainers, materials, and publicity, Advisory committees for each of 
the four goals \\'Quld tag on a one~day meeting to: one of the 
regional conferences to share information and progress tov/ard 
meeting the goal. Each conference is expected to cost about 
S300,OOO with approximately 2000 participants at each meeting, 

MOTT Proposed Funding: S6 million over 5 years 



11..4 Establish a nehvork of60 best practice schools to host 
visiting schools. Every state or major region \vould have at least 
one best practice site that Other p:-ograms could go to visit or caU 
upon for guidance. Best practice schools must have a specific 
content area focus, such as technology applications, programs in 
the arts. music, and drama, basic skills activities~~for example, 
reading, math. or science, a getting ready for college agenda. or 
emphasis on community service. Sites will be selected on the basis 
of these extended~leaming programs. as well as their focus on 
collaboration, involving parents, and keeping kids safe and drug­
free. Additional funds could go to the demonstration sites as a 
reward for ajob \veU-done. Small grants to these schools would 
aHow them to perform this fu.nction, In so doing, they would gain 
national attention and be rewarded for their effon:. After~schoo! 

programs other than 21 st Century Community Leaming Centers 
would be eligible to participate in this activity, Each of the 60 
schools would be given $8,000 a year over 5 yenrs or $40, OOQ, 
The remaining $600,000 would be used over the 5 year period to 
provide technical assistance to the best practice schools in 
responding to fotlow~up questions and assistance requested by 
visitors'to the best practice schools. 

MOTT Proposed Funding: 53 million oyer 5 YC!lrs 

11.5 PrQ"ide fedcraZ assistance and referr!lls through the U.S. 
Department of Education's comprehensive technical assistance 
centers !lod the regional labs. All the Department of Education's 
technical assistance providers will be made aware of the after­
school network that ha.s been fun.ded by the Mott foundation and 
will refer their clients to the various activities, as appropriate. 

ED Proposed Funding: No additional funds 



11.6 'Provide information to parents on best practices' 
nationwide through a formal outreach mechanism. Joining 
together with other interested parties. a formal outreach strategy 
and awareness campaign on the need for quality after-school 
programming \viH be initiated '\\'ith a private public relations firm, 
S500,000 would be allocated the first year to begin the media 
campatgn. 

lVI0TT Proposed Funding: 51 minion over 5 years 

TOTAL MOTT PROPOSED FUNDING GOAL 1: S26.3 Million 

TOTAL ED PROPOSED FUNDING GOAL 1:. :-tone ).oianncd. 
! 



GOAL 2: Expand access to quality, extended-learning programs 

This goat will be monitored bY!Hl ad\dsory council that will review the work of the 
strategic projects outlined below. 

STRATEGY 1: Provide information and evidence of success to assist 
in Congressional dec,ision making to expand the program by 500 
-percent.. 

21.1 \Vork with Congress to pass new legislation. The 
Department of Education will work \vith members of Congress and 
other interested ne1\\"'Orks to pass the President's budget and 
legislative proposal for 21 st Century Community Learning 
Centers. 

ED Proposed Funding: No Additional Funds 

STRATEGY 2: Triple the number of children participating: in 
quality after-school programs so that a large percentage of latch-key 
children win be sernd by the program. 

22.1 Award 5200 million a year in grants for 21st Century· 
Community Learning Centers as appropriated by Congress. 
The Department of Education, through a competitive grants 
process, wiH award at least S200 million a year to local grantees, 
once Congress passes an increased budget for the program, 
Grantees will be expected to match the funds, dollar for dollar, thus 
making a billion dollar program worth $2 billion over 5 years, An 
annual review of the grant making process will be conducted. 

ED Proposed Funding; 51 billion over 5 years 

STRATEGY 3: Double the number .fsehQols that provide quality 
after-school programs. 

23.1 Develop a Jong~terrn and sustaining collaborative 



r 
arrangement be~'ec:n ED and tbe Molt Foundation. In order 
for quality activities to be complementary to the 21 st Century 

. Community Learning Center program, a close, formal relationship 
will r.oed to be established between the U.S. Department of . 
Education and the Mott Foundation. In this effort, a Jetter orintent 
from the Mott Foundation to the Department \vouid be drafted. 

ED Proposed Funding: No Additional Funds 

23.2 Eyaluate program impact by surveying thase requesting 
applications, those attending 11 technical assistance 
workshopst and those applYing for the grants. Already, there is 
great :nterest in 21st Century Community Leaming Centers. This 
interest is expected to escalate dramatically o\'er the next 5 years. 
One means for measuring ini<!rest is by surveying those parties 
inquiring about the program, potential applicants attending the 
technical assistance work shops, and applicams. A random sample 
from these three groups will be selected and followed over the five 
years of the grant program. 

MOTT Prop.sed Funding: 5925,000 over 5 yenrs 

23.3 Develop loca) capacity .and provide seed money for 
communities to raise the required local match through 
working ·w!th local foundations. Many communities have 
developed community foundations. By providing a smali grant to 
communities, they tould focus on collaborative skill building and 
local foundation deve!opment to build capacity for raising the 
required local match in the 21st Century COr.imunity i:eaming 
Centers program, 

MOlT Proposed_ Funding: 54 million over 5 years 

23.4 Hire personnel to admInister and monitor grants. To 
ensure that ar. after·school discretionary grant program funded by 
the Department is successful, the Department will need to provide 
sufficient staff to conduct the 'awards competition and monitor the 
implerr.entation of the program, This is especially true in !ight of 
the fact that a program in the S200 million range could result in 



thousands of grants being 3\Varded. Indeed, these dO'lIars would 
make grants to fund about 3800 centers. The Department currently 
operates a few discretionary grant programs of similar size, 
OBEMLA awards approximately $200 million in discretionary 
grants. These funds result in aoout SOO grants. A stnff of 25-30 
work full~time to award the grants and to' monitor them, 

ED Proposed Funding: To Be Determined 

23.5 Run grants competition. To run the current $40 million 
competition 1S costing the Department 5400,000 in terms of 
reading and ranking applications through panels being held in 5 
cities. A larger competition will cost more mO'ney. 

ED Proposed Funding: To Be Determined 

23.6 Plan and Tun technical asslstance work.'dtops ("bidders' 
conferencesl'). Outreach about the avaUability of 2 1st Century 
Community Leaming Center Funds and what tonstitutes quality 
was furthered greatly by offering 11 free-lo~th('~pubUc technical 
assistance workshops. These workshops constitute a n:ajor 
grassroots outreach mechanism as experts meet with interested 
individuals in each of the Department of Education's ten regions. 
Future workshops will 'be revised on the basis of annual 
evaluations. The cost of eleven technical assistance workshops for 
the FY98 competition has cost the National Community Education 
Association about $325,000. Conferences may be larger in the 
future because of increased dema11d. However, with more time to 
schedule and plan the workshops, which elicits cost savings, the 
costs should go down to about $250,000 11 year,· 

MOIT P,roposed Funding: S1.25 million over 5 yun 

TOTAL MOTT PROPOSED FUNDING GOAL 2: S6.175 Million 

TOTAL ED PROPOSED FUNDING GOAL 2: At least SI billion 



GOAL 3: Ensure program availability among low-income and hard-to­
reach populations 

This goal will be munitored by:in advisory council that wHl review the work of the 
str:uegic projects outlined belo'w. 

STR"TEGY I: Provide leadership to all puhlic schools so that they 
understand that providing arter-school learning programs is their 
core respcmsibHity. 

31.1 Deyelop and air a PBS satellite program on quality aftcr­
school programs with local community outreach. In order to 
bener reach h;;!rd-to~reach populations. a public televi:::.ion station 
strategy wiI! be developed that indtldes Hlping a two-hour program 
for television vie ..ving. Topks will include best practice examples 
ofextended day programs, the connection between academic 
learning during the regular school day and the extended~le3rning 
program, and examples ofparents and schools collaborating 
effectively in after-school programs (e.g., parent volunteers, parent 

. universities, etc.).' . 

MOTT Proposed Funding: S180.000 o,'cr 5 years 

31.2 Proyide additional fonds to make grants to "outliers"-­
those applications that have potentia! and with technical 

,assistance could run good programs. These funds would be used 
" " to fund about 30 proposed projects from applicants that do not 

make the initial cut but include innovative ideas in their application 
that have the potential to do business '!outside of the box." A one­
year mini*grant would b:: awarded to these applicants to build their 
local capacity to compete so they afe equipped for selection as a 
grantee in the next year's competition. Applicants that promote 
extended learning, collaboration, and parent involvement would be 
given priority, With funding and targeted technical assistance, 
these programs could flouris~. Title I schools \viH be a priority far 
this activity. 

MOTT Proposed Funding; S6 million over 5 years 



31.3 Provide II fund for special access projects (e.g., grant 
writing 'workshops through CBOs, trllin~thc-traincr models, 
etc. and materials). Many of the schools that need extended 
iearning programs do not have the expertise in grant writing. do 
not understand how to reach out to the community and coHaoorate 
or involve parents, do not know how to integrate content into an 
afier-school program, or lack other skills that could bring attention 
to their need. Five low-Income commynities. perhaps the same 
communities included in the President's after-school federa! 
collaboration directive, would be identified and supported for thi_s 
infrastructure devc!opment activity. For these potential 
applicants, workshops and technical assistance on sharpening their 
skills woutd be e:\:tremely beneficial. 

MOTT Proposed Funding: S500,000 OH!r 5 years 

31.4 Establish:1 peer-to~peer project of2 principals, 2 
teachers, Z community leaders, 2 agency heads, and 2 
community foundation heads, These expel1 peers will talk to 
their counterparts in poor communities to help them establish 
quality after~school programs. Communities would be selected on 
the basis of individuals found in Ihe 21st Century Community 
Learning Center database as having expressed interest but being 
unable ~o get federal funding. let:ers will be sem to these 
communities letting them know that this service is available to 
them. 

MOTT Proposed F.u_nding: 52,5 mUlion onr 5 years 

31.5 Speak at major education and community conferences. 
As part of the regular networking and outreach strategy of both the 
Mon Foundation, and the Dtpartment of Education. a consistent 
message on 21st Century Community Learning Centers a:ld the 
benefi:..s of extended learning, collaboration, and involving parents 
in after-school activities wil! be woven into conference 
presentations. Grantees will also be part of this speakers' bureau•
for 21st Century Community Learning Centers, Conferences 
already identified for presentations include conferences for: the 
Improving' America's Schools Act, Council of Chief State School 
Officers, National Associations of Elementary and Secondary 
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Sc!1ool Principals, National PTA, National Governors Association, 
Tide I State Coordinators, National Urban League, Council of 
Mayors, League of Cities, teacher unions, American Association of 
Retired People. National Alliance of School ..>.ge Child Care 
Providers. 

M01l & ED Proposed Funding: No additional funds 

31.6 Survey ofprincip!1!s' and superintendents~ uttitudes 
toward after school programs. As part of a \\'hole school 
administrator strategy. surveys to coHect baseline data On attitudes 
to\vard extended learning programs in school buildings would be 
coUected, A second data .collection .H the end of the five year 21:! 
Century Community Learning Centers funding cycle would then 
mC.:ISlire changes in attitudes and gro'Wth in their skills regarding 
after~schoot lea.rning programs over the duration ofche funding, 

MOTT Prop9sed Funding: $500,000 for 2 collections 

31.7 Develop and mail materials to principals on the 
importance of extended learning programs with f01l0\\'·on 
training through established principal associations. Annual 
mailings to principals on the importance of ex;ended~leaming 
progr.ams accompanied with annual training at rhe major principal 
association meetings would raise consciousness of 21st Century 
Community Learning Centers) specifically, and on after~school 
programs, generally. Five topical sessions at the state level would 
also be offered by the state centers. 

MOTT Proposed Funding: 5500,000 over 5 years 



31.8 Policy seminars for district leaders (superintendents and 
school board members) and state decision makers on ho\\' to 
start and implement extended-learning programs, including 
topics sucn as collective bargaining and annual maiJings. 
Follo\\ing through on the same strategy used with the principals, 
above, annual maiIings and training opportunities woutd be made 
available to major district~level and state-!evel decision makers as 
add-cn:.s to annual meetings. 

MOTT Proposed Funding: S1 million over 5 years 

,, 

31.9 Develop and mail materials to community, civic, and 
youth organizations on the importance of extended-learning 
programs with foHow-on tr:lining through established 
community based organiz:ltions. Annual mailings to community 
based organizations on the importance ofextended-learning 
prog:-ams accompanied with annual training at major CEO 
meetings would raise consciousness of 21 st Century Community 
Learning Centers, specifically, and on after-school programs, 
generally. Five topical sessio:1s at the state level would also be 
offered by the state centers. 

MOTT Proposed Funding: S500,OOO over 5 years 

31.10 Monitor patterns of applicants and awardecs for 21st 
Century Community Learning 'Centers for rt'prescntation of 
low-income communities and hard-to~reach populations. An 
analysis of applicants and grantees would be undertaken to 
determine pattems ofa..vards (e,g" grants to poor versus rich 
districts, rural versus urban, etc.) and technicai assistan:ce suPtl0rt, 

MOTT Proposed Funding: S250;000 o\'eT 5 years 

TOTAL MOTT PROPOSED FUNDING GOAL 3: 511.93 million 

; 

TOTAL ED PROPOSED FU:-IDlNG GOAL 3: None planned 



• 


GOAL 4: Develop innovative models to be shared with the field 

This goal will be monitored by an advisory council that will review the work of the 
strategic projects outlined below. 

STRATEGY 1: Provide wel1 documented research evidence on the 
effectiveness of extended learning programs. in particular the types of 
models that seem most effective. 

41.1 Identify a sam pie of best practices and undertake a 
comprehensive e\'a~uation of the projects. From the first 400 
centers funded in 1998, and from other nominated projects, a 
sumple of no more than 20 extended learning models win be ,.", 
selected fot an inte:isive evaluation on what practices and 
models work best in tvhnt circumstance, whe:-c, and with '.vhat 
populations. Projects will be selected on the basis of subject 
area enrithment linking '!,vith the regular school day, 
collaborations with other community organizations, nnd 
engaging families in the program. Because o:its intensive 
nature, this '!,,,ill be an expensive undertaking. This evaluation 
will be coordinated with the evaluation planned by the 
Department of Education for 21st Century Community 
Learning Centers (\\ith a $200 million budget, evaluation funds 
from the Department wi!! run S1 mtltion a year for 5. years-­
see below). 

PlOTT Proposed Funding: S10 million over 5 years 

41.2 Undertake tbe mandated evaluation urthe 2Ist 
Century Community Learning Center Program. The U.s. 
Department of Education will evaluate the 2 JSt Century 
Community Learning Program, Eva!uat~on activities for the 
1998 program win examine start-up activities of the projects. 
As the program grows, a more in-depth examination of 
activities and program performance can take place, 

ED Proposed Funding: 55 minion over 5 years 
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41.3 Provide guidance on continuous improvement to 
grantees and monitor Jo~al progress, The Department wili 
design a project management continuous improvement 
guidebook already pitoted with other ED-sponsored projects. 
Sent to each of the 21 st Century Community Learning Center 
grantees, this guidebook will help them chart progress and 
make revisions in their planned programrning (,lVer the life of 
their grant. 

ED Proposed Funding:' 550,000 over 5 years 

TOTAL MOTT PROPOSED FUNDING GOAL 4: SIO million 

TOTAL ED PROPQSED FUNDING GOAL 4: '55.05 miUton 

TOTAL MOTT FUl\'DING: 554,405,000 over 5 years 
TOTAL ED FUNDING: AT LEAST 51 BILLION over 5 years 
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E.\'pectaM¢o 

, 21 st Century Community Learning Centers 
Providing Quality Afterschool 

Learning Opportunities for America's Families 

Each ofYOll, at your 2lS{ Celllury Commrmity Learning Centers, is bringing the magic of 

enriched learning opportunities to children andfamili£~s ill YOllr community. I'OIl have 


demoustrated that you are "tire best oftlte best." 


- Statement by Richard W. Riley. U.S. Secretary ofEducatioll 

to the gralltees at the 2l~' Century Community Learning Cenlers SUIIlllwr Illstitute 2000 


Each weekday afternoon in America, the ringing of the bell signals not just the end of the 
school day, bur the beginning of a time whl!n at least 8 million of our children are left alone and 
unsupervised. For working parents. ensuring appropriaH.' supervision for their children during 
the afternoon can bl! an extremely difficult challenge. As a result. so-called "latch-key" 
youngsters can be found in our uman, suburban and mral communities where working parents. 
for a variety ofreasons, are unable 10 arrange or afford a beller alternative. Instead of bl!ing a 
time ror growth and opportunity for these children. the hOllrs immediately following the school 
day are their most dangerous. for these arc the hours when children arc most likely to commit or 
be the victim of crime. For many olhers. the afternoon hours are simply a period of idle and 
wasted time. when opportunities to be menlOred and academic311y challenged are squandered. 

The 21 S\ Century Community Learning Center program. authorized under Title X. Part I, 
of the Elementary and Secondary Education Act, is a key component of the Clinton-Gore 
administration's commitment to help families and communities keep their children safe and 
smart. The 21 SI Century Community Learning Centers. supported by grants from the U.S. 
Department of Education, enable school districts to fund public schools as community education 
centers keeping children safe in the after-school hours. They also provide students with access to 
homework centers and tutors and to· cultural enrichment, recreational. and nutritional 
opportunities. In addition. lire-long learning activities are avai lable for community members in a 
local school sc·tting. Moreover. thcse programs providc America's parents and grandparents with 
something they value above almost everything else: confidence that while they arc out earning a 
living, their children are well cared for and learning. For America's children. these programs 
help broaden their horizons, challenge their imaginations, and find the hero within. 

Throughout the Clinton-Gore administration. the U.S. Department of Education has 
worked to make our children's afternoons a timc when they can soar beyond expectations. The 
dcpartmcnt has funded ovcr 3.600 schools in more than 900 communities to hecome community 
learning centers. The hours that children spend althese centers are filled with academic 
challenges and enriching activities. supervised by responsible adults. This vision of lhe,21 ~I 
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Century Community Learning Centers program has heen reaffirmed by numerous evaluations of 
high-quality afterschool programs, and no';\' by the results of the current grantees' annual 
performance reports. I. The grantees' experiences contirm that investing in aftersehool activities 
makes a significant difference in the lives of Amcrica's children, families and communities. 

Addressing the Needs of Children and Fam!1ies 
According to the rep0l1 Working/or Children (lnd Families: Safe (llId Sm(lrt Afrerscho()l 

Programs. published in April 2000 by the Departments of Education and Justice, 69 percent of 
all married-couple families with children ages 6-17 have both parents working outside the home. 
In 71 percent of single-mother families and 85 percent of single-father families with children 
ages 6-17. the custodial parent is working. The gap between parents' work schedules and their 
children's school schedules can amount to 20 to 25 hours per week. 

Statistics.provided by the General Accounting Office (GAO). Ihe Nationallnstitute,on 
Out-of-School Time, and other surveys show that the lack of affordable. accessible afterschool 
opportunities for school-age children means that an estimated 8 million -- and up to as many as 
1.5 million -- "latchkey children" on any given day go home to an empty house after schoo!.:! 
Forty-four percent of third graders spend at least a portion of their out-of-school time 
unsupervised, and about 35 percent of 12-year-olds arc regularly left alolll! whik their parents 
are at work. . 

Finally. studies by thc FBI and youth·advocacy groups have found that the peak hours for 
juvenile crime and victimization are from 2 p.m. to g p.m. -- hours when youth are Illost often 
without supervision. Yet we know that students who spend one to four hours per week in 
extracurricular activities are half as likely 10 use drugs and one-third less likely to become teen 
parents. 

In over 900 communities across the nation, children 
now have a positive alternative to unsupervised, 
unstructured and uninspiring afternoons - 21" 
Century Community Learning Centers. 

Working to Provide More Afterschool Programs 
According to 1999 and 2000 public polling data from the MottlJCPen~ey afterschool 

survey, more than 8 out of 10 voters have agreed that access to afterschool programming in the 
community is important. and that this access must bl! available to all children. Yet. over the last 
three years. nearly two-thirds of voters have reported that it is difficult to find programs in the 
nation and in the community. Less than 4 out of 10 voters say their community actually 
provides afterschool programs. This number has rcmained consistent over the last three years. 

I Submilted in April 2000 

2 :"1iller. Beth (June 2000). V,ldarf' of rhe Natio/lal Chihl Can' Sun·e.'· of 1990. r\ationallnstitU1e on OUl·Of·School 

Time; Seppanen. P., Kaplan de Vries, D., & Seligson, M. (1993). Natio/lal Study of Bl'fore- (lnd Afrt'''·Sclwo/ 

/,/'O~,.am.l". Washington, DC: Omce of Policy and Pl6nning; U.s. Department of Education. 
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In some urban areas, the current supply of aftcrschool programs for school-age children 
will meet liS firr/e Wi 20 pacelli of the demand. 3 In rural arcas, experts assert that the availability 
of school-age care could cover only about one-third of the population of children with employcd 
parents.-l As a result. millions of parents WOITY each day about where the children will go. and 
what they will be doing. . 

The Clinton-Gore Administration. through the 21 ~t Century Community Learning 
Centers. is working to meet some of this demand. Nevertheless. in the last gran! competition 
administered by the U.S. Department of Education, there was surficient funding for only 310 of 
the 2.253 applications. More than 1.000 high-quality applications were unfunded. With morc 
fiscal support, morc afterschool programs could be awarded 21 ~I Century Community Learning 
Center grants. 

Of the $1.34 billion in 
Supply and Demand for Afterschoolfunding requested by schools across 

Fundingthe nation to start afterschool 
programming this year. only S 185.7 
million was available for this fiscal 
year. with an additional $267 million 
committed to continue programs in 
communities which had previously 
received grants. 

A total of S I billion has b~en 
requested by tht: Clinton-Gore 
Administration from Congress for 
this initiative in fiscal year 200 I. If 
Congress passes this appropriation 
level. 2.5 million children will be 
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served through the 21 ~I Century Community Learning Centers. This increase ill flflUlill~ could 
potentially eliminate as much as (l quarrer of[he nation's "latch-key" problem for American 
families. 

To ellsure that all school districts can prepare high-quality applications, the U.S. 
Department of Education has worked for the past three years with the Charles Stewart Mott 
Foundation. the National Center for Community Education, the National Community Education 
Association. the National Association for Bilingual Education and other regional and local 
organizations to provide numerous technical assistance opportunities for communities interested 
in applying. Workshop attendance over the past two yeilrs has been remarkable. Some 13.000 
representatives from families. schools, community and civic organizations. local governments, 
foundations, f;:lith-based organizations, and businesses caml.! together to find out what quality. 
extended learning is, how to collaborate. and what are some models of best practice. For this 
year's competition, at leilst one workshop was provided in every state. 

~ United States General Accounting Office (1997. May). Wt'{{tltt' Reform: Implicariflll.~ ofIncreased \l'ork 

Pllrlicipll1ionJfll' Child Cllre. GAOIHEHS·97-75. Washington. DC: Author. 

4 The David and Lucile P:lck::trd Foundmion (1999). When school is out. Tlrt' Fllmre of Childrell. 9(2). Los Altos, 

CA: Author. 
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The investment in assisting local cOllllllunities to plan uftcrschool and cOllllllunity 
education programs'seems to be working. Because of the extensive training provided to 
potential applicants. the quality of 21 SI CenlUry Community Learning Centers applications has 
significantly improved owr the past three years. The average standardized score has gone from 
n (in 1998) to 75 (in 1999) to almost 80 (in 2000). This year. over 1.300 applications (of the 
2.253 received) earned an average raling of 75 or above. 

Making a Difference for America's Communities 
Principals, parents. community members, and stale and local decision·makers want 

afterschool programs because they know they keep children safe and assist them academically. 
Children who regularly attend high-quality programs have better peer relations and emotional 
adjustment, better grades and conduct in school, more academic and enrichment opportunities. 
spend less time watching TV. and have lower incidences of drug·use, violence. and pregnancy.s 

Achievement data from the 21,Il Century Community Learning Centers programs are not 
due until October ::WOO. However, in April 2000. grantees - through their annual progress 
reports and other sources - shared the following examples of how their programs arc benefiting 
the children in their communities: 

* The behavior of students who regularly participate in Montgomery. Alabama's three Slar 
Search aftcrschool programs is improving. even though discipline problems have increased 
among other students. Overall. there has been a 25 percem reduction in violencc. 

* AI H!lock Middle School in the Salem·Keizer School District in Oregon. the 21 ,( Century 
Community Learning Centers grant has allowt:d for a great expansion of programs that has 
led to a substantial drop in the use of drugs. alcohol, and tobacco among students in the past 
year. 

* Highland Park. Michigan reported a 40 percent drop in juvenilt: crime in the neighborhood 
surrounding thc 21 st Century Community Learning Centers afterschool program. 

* In Plainview, Arkansas, Ihe 21M Century Community Learning Centers program implemented 
an abstinence program that resulted in no pregnancies in their high school graduating class 
for the first time in years. In 1998. there were six tecn pregnancies, in 1999 there were only 
three. and in 2000. there were I/O pregnallcies at the high school. 

* In rural McCormick, South Carolina, 120 students would have been retained in grade without 
the aftcrschool program. 

* Brooklyn. New York's Cypress Hills center reported that 72 percent of program participants 
improved their grades by 5 points on a lOO·point scale in one or more of their classes. 

~ Workin8for Children ulld Families: SufI! uml Smart Aftenchoo/ Proxrtlms (2000). Washington. DC: U.S. 
Departments of Education'and Ju~tjcc. 
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* Participants in Chauanoogu. Tennesse~. showed improv~d school :Hlendance. At one school. 
ttbsentec d.iYS dropped from 568 days to 135: at ::mothcr the drop was from 148 10 23. 

* Preliminary findings from the 21 \1 Century Community Learning Cenrer program in Palm 

Reach County, Aorid.'!., indicate thm students participating in the program have increased 

reading and math scores, as well as inlerpersonal selr~management. 


* In Bayfield, Wisconsin. 71h through 10th graders no longer hang out nl:ur thl: grocery and 
liquor store in the Viking Mini-Mall - instead they hang out at school after school. They 
finish their homework. have a snack. work on a special project or ploy organized games with 
an adult learning assistant. 

Recent evaluations of olher afterschool programs all found improved school attendance, 

and documented improved reading and/or math scores or re-designation from the status of 

"limited Engf.ish proficient." For exztInple: 


, 
V' The RAND Corporation, when evaluating aftcr.>chool programs $uppm1cd by Foundations. 
Inc. in the Philadelphia area. found Ihat fourth-graders in the program oUlpelformed comparison 

. slUdents in reading. language arts. and m.ult. fI 

V Columhia University, which evaluatcd the Boys and Girls' Clubs of AnlCrica'$ notional 

educationnl enh:mcement program Prrljecl Learn. found that participants increased their grade 

average and showed improved schoof attendance and study skills.'? 


V The University of Cincinnati. when evaluating the Ohio Hunger Task Force's urban 

afterschool initiative. found fourth-graders exceeded the statewide percentage of students 

meeting proficiency standards in math. writing, reading. citizenship, and science.s 


... The Univ<:rsity of California at Los Angeles (UCLA) has been evaluating the LA'5 BEST 
afterschool program for more than 10 years, Higher levels of p:trtidpatton In LA's BEST led 10 
better school attendance, which in tum related to higher academic achievement on standardized 
tests of mmhcmotics. reading. and language arts, In addition, Iimiled·English-profidcnt students 
who participated in the LA's BEST program were more likely to be redeSignated as English 
proficient than their non-participaling peers.1i 

Serving Chi1dren Where They Are 
By locating 21 51 Century Community Learning Centers within public schools, we can see 

that students receive educational enrichment and academic assistance directly linked to their 
classroom needs: Principals have long seen a need for extended learning programs. hi.a 1989 

t. Hamilton. L.S. and Klein. S.P, (1998). Achiet'cmcnt Te:il Score Gaills Amrms Pm'liclluJIIIS. ilt ,lte FO/JIulati<ms 

ScJJO.,f~Alie Enri:dmlt:'l'lr Program. Santa Monic:.. CA: RAND Corporation. 

1 Schinke, S. (1999j. Em/llarion ofBoys lind Gir!,~' Cfllb ofAmerica '.I' Edu((lfimw[ EllfulIlcemellt Program. 

Atlanta. GA: Author. 

to Partners JOl,.'C:lning in Our Community of Kids and Ohio Hunger Task Force (t 999). UrI)(/l/ Sdmollui;iarin! 

Scluml-Ajif Care Pmjeo; J!j8/}·yt} Schoo} Yeur era/ualioll Report. Ctllumbus, OH: AUlhors.. 

\I Huang, D.,Gliboons. B..Kim, K.S .• nnd Lee, C. {~1oy 2(00). Tht! /lIIl'dCI (~frlte LA '.I' BEST After SdlOol Program 

Oil Subxeqllttllf Swderu Aririe}·t'tIIt'tI! ;md l'erfimlwnce. Los Angeles, CA: UCLA. 
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Harris poll,-H4 percent of school principals agreed that there is a need for before- and afterschool 
programs. In December 1999. the National Association of Elementary School Principals updated 
an earlier publication for their membership on quality standards for afterschool programs entitled 
AJier-SchooJ Programs & The K-8 Pril1cipaJ. In it. they recognize that "an extraordinary 
opportunity CXiSt5 for principals to bring their schools and communities together to plan and 
support arter ..school programs.,,10 

The 21 51 Century Community Learning Centers arc located in public elementary schools. 
middle schools. and high schools. In addition, host schools can serve a range of student grades. 
The table below provides infonnation on the grade levels served in 21.1 Century Community 
Learning Centers host schools. 

. stGrade Levels Sen'ed by 21' Century Programs 

Elementary 44% 

Elementary and 1\1 iddle 9% 

Middle 31% 

Middle and High School ..IJfo 

High School 7% 

All grades 7% 

These 21 S\ Century Community Learning Centers will serve about 615.000 children and 
youth and 215,000 adults during the 2000-200 I school year. All programs serve children, but 
over 40 percent have reported about how they also serve adults. 

Rural St. Mary's County, Maryland's 21 Sl Century program serves about 100 at-risk 
students daily. as well aduhs. The program's strong adult literacy component focuses 
on GED preparation. computer training, counseling and career development. The St. 
Mary's program has been locally showcased for its development of community 
partnerships and use of volunteers to manage the centers. The program publishes a 
quarterly newsletter that features community collaborations and program sllccess 
stories. 

During the 2000·2001 school year, there arc 903 grants operating in local school districts, 
with community partners, to implement public school-based 21 ~l Century Community Learning 
Centers. These grants arc in every slate, the District of Columbia, Puerto Rico, the Virgin 
Islands. and the Federated States of Micronesia. The 21 ~\ Century Community Learning Centers 
grants provide high·quality academic enrichment and expanded youth services in 3,610 inner­
city and mral schools. School district grantees operating the programs often manage three to 
four school-based centers. The typical overall number of students served by a school district's 
grant is 696. and an average of 248 ad~hs is served by each grantee as well. 

II) National Association of Elementary Schoo11'rincipals (1999). Ajtersc/wol Proxmms and rill.' K-X Principal. 
Alexandria. V A: Author. 
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A typical schoQIMbased 21 ~t Century Community Learning Center SCl\'CS some 156 children. 
A'f.- n.:\:enlly as 10 years ago, evaluations of afterschQol programs showed as few :15 50 children 
panicipming in public school programs. and e\'en fewer in nonMschool"bas~d progr<llns11 . This 
contm<;rs sharply with the large number of children partidputing in most 21 31 Century 
Community l.J.!aming Centers, and sirong!}' suggests that the high-quality range of ser.-kes that 
nre oftered, combined with the s.choolMbased setting. is. en~cli\'c in encouraging program 
participation. 

Particil>ation in 21 ,l Century J)rograms 

A\'eroge Number 
Served 

Students Served in a Local School 
District 696 

Students Scr\'cd at <i Local School 156 

Adulls Served ill it Local School 
District 

248 

Tire Central Moille 2/11 Cemury Cammunity teaming Cemers proju'f had a t'er:r 
successful secO!ul year. Ow;r 1.000 <if theJim!" participating schools' 2.700 srudenH 
regularly (fllgtlKed ilt the It'ide Wlriet)' o/pm}itfmlS and sen'ices offered. 

!n n MOH FoundarionfJCPcnney survey of registered voters conducted in June 2000. the 
public indic3h:d tholt arterschool progrnms should be housed in schools and that schools and 
communify organizations should share, ralher than compete for, fe<;:ourccs. Thai philosophy 
gUides'the way !he 21 ,j Century CornmunilY Learning Centers program is operated loday. 

Public schools. working witif cmmmmu), partners, are the best place for aftersclwol programs, 
Not only are tltey ccm'tmient and reach tire most children, but they are at the center ofthe 

community and in (J great position to oJler lligIJ~quali1y learning opportunities in a safe place. 

uU.S. Secretary alEducation, Richard W. Rile~' 

Serving Those, Most in Ne,e51 
The 21 s1 Century Community Learning Centers serve populations in rural and inncr.city 

locales, as about 55 percent of the 21 \1 Cenlury projc<:ts can be considered rural and 45 percent 
are innerdty, As: recently as the 1993-1994 schoo! year. 70 percent of all public elementary and 
combil1cd (e.g., K-12j schools did not have a before· or afterschool program. This picture was 
even bleaker in ruml areas. where 82 pcrecnl of public schools did not have such prograrHs,!2 

H s.:ppancn. ef. at 1993. 
!: Nalional Center ror Education SI:l1istics (1996, SeplCnlb\!r). SchOO/ii Sen'ilff( Famifs Nef!d~: Ettr:lulet.1·iAry 
Pmxmm,~ in Public mltl Prii"att Sdwo/s, Washington, DC: Author.-_. ,"'.­

Page 7 



Schools with 21>11 Century Community Learning Ccnt~rs' grunts also serve more minority 
students and are far more likely 10 serve high-powrt)' students than the average school. 

Race, Ethnicity, and Poverty Level of Students in 21 \\ Century 

Community Learning Centers 


White 
African 

America;) 
Hispanic or 

L~Hino 

Asian. 
Hllwaiian, 

Pacific 
Islander or 

Native 
America 

High 
Poverty 

21s1 C..:lltury Community 
leaming Centers (schools) 

43% 26% 24% 6% 66% 

Esmern/da, a ;r;(udem in Ille low·income school dis/riel ofUI Quinta. California, 
imprm'ed her te(lditlg Jerel from 2.75 If) 5.80 rhroup,/t tIJe Compuler Curriculum 
Carj1(JraIifJfl program that provides readiuf{ sojrl1'tll'e, SIIe spellllll'O !tours (I day. jOllr " 

days IJ week. inlier school's campuler lab. Wllh:h W(IS fimd(!(J by II 21 'f Cell fill)' 
Community uaminK Celller,'i gran!. 

/11 f/uIIlJville, t1Jabanw, 98 percctlf o/slIIdems at Lincoln Eleuu!Ilwry School receil'e 
free lunch. The CtIIllP Success proKram prm'ides low-income sWt/ems apporumitics 10 
plJrticipllle ill aG.lil'itics tltey may be wwble to (lCCeS:f ,mdl ~t;'f file Kih'mlis Club. ';·H, 
art classes, clwmisrry camp. tire Cl;es,~ Club, sparts teams, and Bay and Girl Scout:.". 

Extending Time to Be Safe 
and Smart 

There is strong suppon for 
afterschool from the public safety 
community, F.)rexamplc. nearly 9 in 
10 police chiefs said expanding 
aflcrschool programs win "greatly 
reduce youth crime and violence." 
Nine out of LO chiefs also agreed that 
"if America docs not make greater 
investments in nftcr-school and 
educationul child care programs to help 
children and youth now, we wili pay far 
more later jn crime. \vclfarc. and other 
costs:,13 

Hours of Operation During the 
School Year 

D Figbt Crime: Inlte!:1 in Kids (November ]999), Po" (~r Police Cille.t,i'. condllClcd hy George :>'1.ason Uniwrsity 
profcsson;;.~tcp~eu D, M:.'lslrof,J;.i and Seon Keeler. Washington. D.C.: Au!hor. , . 
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O:ntc'f$ provide a safe place for students to go after regular school hours cnd, These figures 
describe how much additional time is pro\'iJed: 

* A lOtal of 78 percent of centers operate- on a daily or semi-daily basis, and another 22 percent 
of cenlers provide only "special events" or operate on a non~dai ty syslem. 

* Onc·th,rd cf2l S 
! Century Communi!)' Learning Centers nrc open 20 or more hours per week. 

and 61 percent of centers are open at least i5 or more hours each week. 

* More than one-quarter of grantees. keep their learning centers open on school holidays and ln~ 
service days during the school year. 

Providing Qualify Afterschool Learning Opportunities 

For ,<;llIliellts wh(} enrolled in the Jeffersm; COWlI)' Sehool Dis/riel After Schoof 
pro~ram ill Fayeue. Mi,o;sollrj, 50 percell( of[hose who were oltce below (l\'crage are 
now averaKe sflldents. 10 percent are tumor roll stitdems. and 8 percent have become 
principal scholars. 

A June 2000 Mott FoundationlJCPenney artt!rschool survey asked voters whal they wanted 
in an afterschool program. Americans said th.H in addition to helping working families. the most 
important outcomes of an afterschool program arc 10 provide opportunities to letlm ilnd master 
new skills, and improve academic achievement. in addition. thl!Y identified afterschool 
programs as a place to build socia.l skills and \vhere homework can be done. 

Afterschool programming sponsored by 21 st Century Community Learning Centl!rs'grants 
gives students more time to learn, improve (heir academics. and engagt: in other educationul 
at:tivitics Qutside of the structured school day. The vost majority of ccnter:; provide activities 
focused on boos ling achit:vement 
in core subject areas, as well as 
offering enrichment activities. 

And to make sure Ih.! 
Dcnvities offered arc of the 
highest possible quality. ali 21 u 

Century Community Learning 
Centers grantees arc trained on 
quality elements of an afterschool 
program. induding how best to 
provide academic enrichment, 
every fall and spring, The 
National Center for Community 
Education, funded by a grnnt 
from lhe Charles StewaI1 Molt 
Foundation, ha..'\ been providing 
this {raining. 

Activities Reported By 21 st Century 

Community Learning Centers, 


1999·2000 

r,chl'lo!oi/Y 

$ol:lal Studl., 

, ,. ,on" " 
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Overall. almost all of the centers provide activities meant to bolster students' grasps of 
reading. math and science. Additionally. 72 percent of centers offer students accc.ss to art and 
music enrichment. 64 percenl offer social studies support activities. 70 percent engage in 
technology-related activities. and 76 percent offer other types of enrichment activities. 

Keeping Learning Alive in the Summer 
Today, 25 percent of all 1F~~~~~~~~~~~~~~~~~~""'l1 

school districts and 55 percent of 
those in high-poverty urban areas 
require summer school for 
struggling students. Not only does 
summer school help prevent loss of 
academic ground over vacation 
months, but it also helps close the 
achievement gap between 
disadvantaged students and those 
with more privileged educational 
opportunities at home. A study 
done by the University of Missouri 
showed that in more than 85 
percent of summer-school 
evaluations of students who 
attended summer classes, attendees 

Hours of Operation During the 

Summer 


25 or more 

hol.l'. p.r 
wuk 

151018 hour.." 
per wuk 

'" 

H% 

outperformed those students who did not have this opportunity. 14 

Summer schools serve a variety of purposes for students, teachers. families. and 
communities. They provide chances for remediation for students with learning deficits, 
repetition of failed courses for secondary school students. services for students with disabilities, 
supplemental help for disadvantaged students. enrichment opportunities for students with special 
talents, and a way for teachers to fUJ1her their career development and increase their income. 

/11 rural MOIumgalia Coullfy Public Schouls. West Virginia, parents say the center 
helps their childnm Ket their/wlIlen/ork done and convellielltly oJJers enrichment 
opportunities right ill their OWl' c011/1I/1/I1ity. Classroom teachers "m'e commented 011 

the alluium ofdisc:ussi01' alld excitement tlrat carries O\'er into tlreir classes during tire 
day. Title / tead,er.f were ,flllpr;sed at !row little ground was lost for their swdents last 
summer as they were able 10 pick up where they had left of! the previous year after 
participating in tire summer program, 

Funding From Ihe 21$1 Century CommunilY Learning Centers program allows more urban 
and rural schools (0 sIan summer school programs, Two-thirds of gran Ices operated a summer 
program of 25 or more hours per week, in addition to their school-year program last year. 

I~ Cooper, H., Charlton, K .. Valentine, J. (1998). Makillg the Most ofSlimmer School: A Meta-Analytic and 
Narrative Review. University of Missouri-Columbia, 
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Communicating with Teachers and Principals 
Research clearly shows that qualifY aflerschonl programs coordinate their acrivities with 

those offered during the regular school day. Communkuting with the principal and the teachers 
in the regular school program regarding subjects like recruitment stffilcgies, program goals and 
student progress is essenlia) fO establishing a successful aftcrschool program, The.2 i 51 Century 
Community Learning Centers grantees understand the impol1afice of these day-to-day linkages 
with the regular school day program, as shown in the collaborative activitles they arc 
undertaking, 

Types of Linkages to 
School Day Program 

Percent of 
GnmCccs 

Recruit/Refer Students 95% 

Works at Program 93% 

Provide Feedback 011 StudCIlIS 93% 

Sct Goals and Obj>.'Ctivcs 92% 

Share Instnlctiooal Practices 90% 

CommuoictHe School~Day 
Curricula to Cellter Staff 

, 89% 

Creating Collaborating Communities 


, In Kenosha. Wiscousin, the 2 J~r Celilury Community Leamilll? Centers became invo/ved v:ith the 
: Lincoin Neighborhood Commllliity Ceiller and collaborated with numy other communil}' 
orglmizatiuns to provide fillllilie,\' witilllfull-rallKC ojservices . 

..:. nit University of Wisconsin H.xTel/siol! Selvice offered (I teen pref;lIonl:y prevention program, 

.;. Tile Spanish Cemer lIlld Ille VI/iced Migrant 0PPOrfLl1Iilies Services offel"ed a cultural 


awareness class . 
•:.. The Kenos;uI Uhml')' stopped llreir bookmobile in fr01/l oflite centers each week. 

{- The Ameri('an Red Cross certified Ihe swdems ill babysilling . 

•:. 	Tire UI/il'ersiry of Wisconsin·Parkside offered weekly .t>l'immitlg lessons itl tlleir paol, 


leadership classes. s/udellf interns. admisshms If) college plays, peel' mediation, and 

nefgltbori1P(i(f assistance. specifically safery (lnd improremell/. 


,.. The Girl Scout emmeil wrote a gram so Ihey couJd stan lroops ill bUlb 2 J1I Ce1/lury schoo/so 

.;. A jWlliJy drug and alcohol pJ'~Jgram was offered ill cooperatioll wirh abotll 10 c01J!IIlUlJiry 
aftencies, 

Collaboration helps. build a common sense of communilY with mutual goals and vision. 
Collaboration is a cornerstone of the 21 ~I Century Community Learning Centers program, Rural 
and inncN,;ity public schools - in collaboration with other public and non-profit agencics. faith~ 
based organi:r..1Iions. local businesses. postsecondary inslitutions, scientific and cultural 
organizations, and other community entities - bl!neiit from the U,S, I)¢partm~nt of Education 
funding for nfterschool programs. All centers must work with community partners and faculty of 

, 	 , 
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'the'regular school program to achieve a vanety of goals. 

Some 90 percent of 21 q Century Communily Lcaming Centers granlccs report partnering 
with community-based org:mizarions. Roughly onc-third of grantees report partncring with 
fahh~basi,..d organizations. Gmntees say thar they involve partners in service delivery. An 
informal survey of grantees suggests that aboul two-thirds of the grantees have entered into 
contracts with community-based organizations to provide program services. Grantees estimate 
rhal: these contracts average to about 25 percent of total gram funding. 

On average, 21!1 Century Community Learning Centers work with six community 
partners ttl provide services, share tcchniques for conducting actlvities. sef goais and objectives. 
proVIde volunteer staffing. give feedback on students, make paid staff available. and r.1ise funds 
(in order of most common to least common shared activity), Activities undertaken by 
community partners in 21!l Century Community Learning Centers can be found in the table 
below: 

Types of Activities Undertaktm 
hy Community Collaborators Percent of Granters 

Provide Sen'kcs/Gnoo;; 8W,"C 

Stltlre T~chniques . 77% 

Set Goals and Objectives ....f ,_ 1:<'1',e 

PfQvid~ Volunteer Stnfting 72% 

Pnwide Feedback ,)U Sludents 70% 

Provide Paid Staffing 6S% 

Ihise Funds 39% 

Creating a lInique Partnership to Support Afferschool Programs 

In large prul. the unprecedented growth and 

quality of the 21 \t Century Community Learning Centers 
program can be traced to a philosophy of collaboration. 
The program is implemented nationally through a unique 
pub1ic~private partnership between the U.S, Dep,:utment 
of Education and the Charles Stewart Mott Foundation of 
Flint. Michigan. Conceived following the 1997 White 
Hoose Child Care Conference. the partnership today 
accounts for more thun $550 million in direct services, 
training. technical assistance. best practices identjfication, 
evaluation, and access/equily and public will activities. 
This is far above what would hnvc been nvailablc by 
relying exclosively on federal funds. 

The U.S. Dcp3rtment of Educfllion administers 

Frank!y. this hislOric parllJership 
fJerweell'rhe U.S. Dep(/rtmenT of 
EducatiON (lIld the Molt 
FOIflldarioll is (I symbol of tile filII 
SpeCfl'll1ll ofrmblie and [Jlivare 

partnerships tllar we can e.tl'ecf 

to sl'rillR to life as this illitialive is 
cIIIIJI'(I(.:ed by ((mllll/Illiries all 
over llie Uniled Slates. 

-- William S. White, Pres idem. 
C.S. Motf Fmfllt/aliOfl 

the program and supplies funds to local communities through acompclitivc proposal process, 
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The Chtlrlt::s Stewart Mot! Foundation underwrites training and tcdmicnl assistance, and provides 
training on how to create high"luality npplkations and implcmt~nt community learning centers. 
In addition, the C.S. Matt Foundation funds program evalualions, 31.x:ess and equity analyses, 
and public awareness and outreach initi:J.tives·. Mot! funding leverages federal funds and works 
toward thl! long~term sustainability of local projecls. 

The "ollaboralion concept is mirrored at the locallcvcL Every school district is required 
10 work \virh community organi1..1tinns like Jaw enforcement agencies. local businesses. post­
secondary in£tilUtions, and scientific. cultural or youth-servtng groups. This collaboration 
encourages the community to unite in helping children devclop into healthy, successful adults. It 
also allows communities the freedom to design school-based progmms around their needs and 
imereslS as long as they contain a strong learning component 

The Charles Stewart Mot! Foundation-U.S. Departmont of Education 
partnership has led to the creation or the Ajtersc/""I Alliance. The Afrerschool Alliance 
is a coalition devoted 10 raising awarencss and expanding resources for aftcrschool 
progmms, It indudes the U S. Dcpurtmcnt of Education and the C.S. Mou Foundation, 
as wen as JCPenney, the Advertising Council. Entertainment Industry Foundation. and 
Creative Artists Agency Foundation. The AftcrsdlOOl Alliance's vision is to see thm 
C\'cry cbild in Ameriea ba..o;; access to quality afterschool progmOls by 2010. Toward this 
end. tbe Afterschool Alilunce has secured millions of dollars in direct and in~kind 
contributions for programs such as: 

* a "nalional public service advertising campaign ("Finding the Hero Within"),

*- a national Jay of recognition on October 12 ("Ughts on Aftcrschool :-,), and* the identification and deployment of a cadre of practitioner "'Afu;:rschool 
Amhassadurs" in every state to provide technical assistance and influence puhlic will. 

In 'Conclusion-
Afterschooi programs are popular. effective in keeping kids safe and providing children 

with constructive opportunities to learn and grow. and are in great demand across the country. 
The 21~1 CentUl'y Community Learning Centers program has become a powerful model that 
demonstrates how schools can provide expanded support fo!' children nnd tht:ir families. 
Nevertheless, Ihe current supply of afterschool programs is not able to serve all of the children 
who want or need a safe and smart place to be after their schools have dosed for the day, A total 
of2,253 communilies, representing 10.000 of our nmion's schools. participated in this year's 
competition for 21 Sl Century Community Learning Centers grams. They did so despite the fact 
that only one in seven applications could be funded. 

The president and vice-president have requested thai funding for 21 Sl Cemury 
Communily Learning Centers be dramatically increast':d, from its current FY 2000 level of $453 
million to $1 billion in FY 2001. Ai that amount. tbe program will be able"to assist 2,DOO 
communities establish 8,000 schools as 21 S\ Century Community Lcnming Centers, Purtncring 
with local organizations and businesses. these centers would be able to serve up {O 2.5 million 
children. or up to one~q~ar1er of aU the COuntry's latChkey children. No single program can meet 
the nL'Cds of our children -~ tUfaining that goal will' take the combined dforts of families, schools, 

.,,"fOn.·'!, 
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youth-development organizations. faith-based groups. foundations. businesses. and federal, state, 
and local agencies. Increasing our investment in the 21 S! CeIHury Community Learning Center 
program would be a step in the right direction. 

Contact Us! 
For more information on the 21 Sl Century Community Learning Centers Program. contact the 
U.S. Department of Education al: 

• Internet: www.ed.govl2lsteele 
• E-mail: 2lstCCLC@cd.gov 
• Fax: (202) 260-3420 

Wiry are a/terse/wof prugrams so importalll? 

BecplIse children 's lI~jnds dOll't close down at 3 p.m., alld neither SllOUld their schools. 


U.S. Secretary of Education, Richard W. Riley 

., 
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The 1999 Reautborization of the Elementary and Secondary Education Act: ~ UwltL. 
Reaching educational equitJ' by ensuring thaI ALL students IJTe taughf 10 hi'gll acudemic standards 1lh.t., 

Background "1M.u..toil" hv- ~\.-tQ.,{f'.' ifl.vc-. Co k..,~
"" " \J ilw,1(..<" 
In the 1994 reauthorization of the Elementary and Secondary Education Act. the Clinton ~: 
Administration transformed the Federal role in elementary and secondary education by promoting ..-II ~u 
high standards for all children, focusing on teaching and learning, increasing flexibility and, 
accountability, improving parent and community involvement, and targeting resources to the 
highest poverty communities. These changes have complemented, enhanced, and accelerated 
reforms at the State and local level. (fACTS) Parents, teachers, and school administrators 
have embraced and applauded these reroons as a move away from the traditional top-down 
heavy-handed policies of the past to policies that buitd coalitions and partnerships with a goal 
of raising standards and improving student achievement. (MORE SUPPORTING FACTS) 

As the Department ofEducation began work on the 1999 reauthorization, we used the 1994 
themes as a base to examine the effectiveness ofour efforts. Did the 1994 reauthorization: 
successfully promote the development and implementation of challenging academic standards? 
Have standards been used to improve teaching and learning and, thus, increase student 
achievement? Have States taken advantage of flexibility to further their locally driven reform 
efforts? Did our accountability provisions have a positive impact in turning around failing 
schools? Are more parents involved in their children's school? And, are we reaching the districts 

most in need ofassistance? <-"-,/;1....,..,/ «.<lJ 11lf '<_ Iww ,,.';y;&.~~ $..JtJi ",,:,,-C··'7 
.- ,.,..."......(." t4 .II', " 

The answers to these questions jed to emerging needs and themes for the 1999 reauthorization of IlW ( ..... 

ESEA -a continued commitment to improving achievement for all students with a specific focus 
on closing the gap between rich and poor and majority and minority students; a focus on the ncxt 
stage of standards-based reform to help States and school districts implement standards in the 
classroom; the need to have a more significant focus on improving the quality oftcaching for our 
most educationally disadvantaged studentsj the need to ac<:eJerate the pace ofrefonn by 
strengthening accountability provisions~ continuing flexibility for States and Districts to 
implement refonns, as welJ as flexibility for parents to choose what is best for their child in . 
public schools; and. a continued commitment to promote equity by targeting ESEA programs to 
our highest poverty districts and providing quality support and technical assistance to these 
districts to improve teaching and learning';oor all students. 

f~Jiv''4 - jl,,,,,,,,'"N I'fY3·-it 
Major Themes of the 1999 Re!1utborization ,lw~ ,,,,<-" 11-< u.""J ,,,,",, - •.­

'>~.,.., 11"'" U:~ '"'"."':: • Impro\'ing A(:hi£vemed' fo;' All Stu::cnts Bud Closing the Gap. I ~ .. 

The Elementary and Secondary Education Act of 1965 was enacted to Unprove educational 
opportunities for students living in low· income school districts in order to w'ifnk wwaros ~ 
educational equality for aU students, The 1994 reauthori1.atlon ofESEA renewed the origina1 
intent of ESEA by focusing on equity - not only providing all children with opportUnities to 
receive a quality public education, but ensuring that all children are held to the same high 
academi.c standards. In 1999, the commitment to equity must include a continued committ:n,entto 
high standards for aU children, but must also include a commitment to close the acbiev~ment gap 
between rich and poor and minority and majority children. " . 

, , ;' 
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In order to dose the achievement gap, the 1999 reauthoriution will need to strengthen Title I and 
focus local goals on the continuous improvement of 

Support interventions that have proved effective in closing the gap - class~size reduction. 
certified teachers receiving on~going professional development, etc. 

Slrategy: Improve Title I Schoolwides bv Focu.filtg gn Reseq,ch~Ba.fed Practices 

The 1994 reauthorization ofTitle ] provided incentives for more schools to develop schoolwide 
programs by changing the poverty threshold from 75% to 50% and by allowing schools: to 
combine most Federal education dollars with state and local dollars to upgrade the effectiveness 
of the entire school progrnm. As authorized in section 1114, Title 1schools with at least 50% 
poverty are now eligible to conduct schoolwide programs, Schoolwide programs arC intended to 
address the educational needs ofchildren ljving in impoverished communities by supporti!1g. 
comprehensive strategies for impro\"ing the \\-'hole school so every student.. including the lowest 
achieving students. achieves high levels ofacade:mic proficiency. Schools .are not required to 
identify children as eligible for particular services or track the combined federal resources to . 
particular children Or services, . Rather~ they may usc the combined resources to improve the 
school's educational program while meeting the intent and purposes of the prognuns for which 
funds are allocated. 

The f1extbHiry~ instituted as part of the 1994 reauthorization, has resulted in a remarkable growth 
in the number ofTitte J schools operating schoolwide pro~ram5. In 1994-95, there \"ere 5,050 
Title I so;:hoolwide schools (Chapter I participation report). By 1997~9R the total gr<m' dose to 
16,000 (If all Title 1 scoools (FoUow~up School survey. 1998), Although the gain in numbers is 
significant., preliminary evaluations suggest that the fun potential for schoolwide progrnms to 
incorporate comprehensive strategies designed to support ali students in reaching high standards 
has not been fully realized. Many Sthoolwide programs still use Tide I funds for traditional . 
strategies. including; 51% serve targeted children in a puU..aut setting and R 1 % serve targeted . 
children in an in~class setting (same percentage as: Title 1 Targeted Assistance Scl1ooJs) (Dl1tft 
tabulations, Follow.up Survey of Schools··school year 1997·9&). 

Policy Recommendations 

• 	 Upgrade the quality of schoofwide programs: through ~m}'!tasizing data-based decision~ 
making. research-based programs with evidence ofeffectivene~ ensuring that schoolwide 
plans will improve the core academic program for the entire school. ongoing external 
assistance for every school, evaluation as a tool for C()ntinuous improvement, and peer review 
and approval. . "'., ••• 'I'", :., 

Outstanding Policy Issues 

• 	 Should the schoolwide proposal include an expansion ofschoolwides by dropping the 
. poverty threshold further from 50% down to 35%? 

• 	 Should there be different requirements fOf new and existing schoolwides? , . 

SImien 2; Embed the C(JIfWfWensire Sch(}(}/ Reform Detn9nstraJ/lJtt (CSRDJ into Tille I. 

In 1998, t.'1e Comprehensive School Reform Demonstration (CSRD) program was authorized by 
the FY 1998 Department ofEducation Appropriations Act The purpose of the program is to 
provide fmandal incentives for schools that need to substantially improve student achievement, 

\J:>~ 
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particularly Tide 1 school~ to implement comprehensive school reform programs that are based 
on reliable research and effective practicC$, Like Title I schoolwides, CSRD programs are 
intended to stimulate schoolwide change covering virtually aU aspects ofschool operations, rather 
than a piecemeal. fragmented approach to refonn. CSRD legislation builds on the schoolwide 
program concept currently authorized in ESEA, In fact. most of the components included in 
schoolwide program legislation and CSRD are very similar. 

Policy Rec.ommendJztions 

• 	 As a companion to the new schoolwide requirements, establish a Comprehensive School 
Reform Cballenge Fund that will assist up to 10,000 schools over 5 years to initiate 
research-based comprehensive reform efforts. The fund will playa role very similar to thai 
currently played by the CSRD demonstration - providing an extra incentive and start-up 
assistance to schools that need to raise achievement and that commit to implementing 
genuinely high-quality, comprehensive school~ide reform programs based on evidence of 
effectiveness. 

Outstanding Policy /s!.ues 

• 	 Should Title I schools in school improvement be required to participate in CSRD? 

Standards-Based Reform: Phase II 

$tratm 1.. Stri!.ngth~n Titl~ / Requirements Wr Standards, ASJ'et.rment, and Accounlflbility 

States hav.e made great strides forward, but the hard work ofstandards~based reform takes time. 
Content standards are in place in almost every State (47 States plus D.C. and Puerto Rico) and 
twenty States have developed performance standards with aligned assessments. ESEA outreach 
sessions provided a resounding call to continue standards~based reforms while strengthening 
accountability. 

Early research and evaluations suggest that States and districts have made significant progress 
since 1_994 in developing challenging academic standards and, where ~tates have used standards 
to change classroom practi~ in improving ,student achievement. No/.'h G;mJlina and Texas. 
states with challenging content and perfonnance standards aiignt?d to rigorous assessm.en:ts, made 
greater combined student achievement gains in math and rtadlng on NAEP from 1992 to 1996 
than any Olher state, These gains were sustained and significant (Rand, 1998). Preliminary 
res~~.,~owever. also suggests that We need to do more to ens.ure that hl;! St;rte_s can f!!ove to the 
next stage of standards-based reform and use standards as a guide to reform curriculum, change 
instruction, and improve teaching in order to raise student achievement (Cohen and Ball, 1996). 
, 	 . . . .' . -. 

Polky RecommendaJums 

• 	 Maintain current requirements in Title'l- States must have approved wntent and 
:' 	perfonnance standards by 1999~2000; must develop and administer,statewide assessments 

aligned with the State's standards by 2000-2001; must develop and'implement"an '. 
accountability system to hold schools and districts accountable for continuous improvement 
in the perfonnance ofail students by 2000-2001. 

• 	 More dearly specify the inclusion ofLimited English Proficient (LEP) students in statewide 
standards and assessments and hold schools .!!Jld districts acrountable for showing progress 

3 
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among LEP students in the development ofEnglish language skills in addition to the Core 
s.ubject areas 

• 	 Strengthen state accountability by requiring public reporting of statewide and Jocal 
assessment data and a plan for closing the achievement gaps between rich and poor and 
majority and minority students, 

• 	 Currenlly, all States are required to develop annusI yearly progress indicators. Some states. 
however, Set the bar low in order to make gains in progress. Change law to require States to 
include improvements for 10w perfonning students and require the definition ofannual yearly 
progress to include a timeUne for aU students to reach State standards. 

Outstanding Pclicy Issues 

• 	 ShouEd the Voluntary Nationa) Test be included as part of the reauthorization of ESEA? If 
so, should it be Included as originally conceptualized or should their be a national test that is 
a mandatory test for an Title J schools with the argument that the only way to dose the gap is 
by holding schools accountable to a national test? 

• 	 Should we award competitive Goals 2000~like grants to States to continue the work of 
standards development and to work on getting standards into the classroom by developing 
curriculum aligned to State standards, providing professional development to improve 
instruction. and provide technical assistance? Is a Phase n Goals 2000 grant too politically 
dangerous? 

Quality Teae:bers in All Scbools who Participate in On~going Professional Development 

The National Commission on Teaching and America's Future found that the teast qualified 
teachers are most likely to be found in high poverty and predominantly minority schools and 
lower track classes. Other findings from the Commissions report revealed that many States' 
licensing and districts' hiring practices are out ofsynch with new student standards, They 
emphasize the issues surrounding the Nation I s lack of systems to ensure that teachers get access 
to the kinds of knowledge and skills they need to help students succeed. Most school districts do 
not direct their professional development funds in a coherent way toward sustained, practical and 
usefu11eaming opportunities for teachers, Startling statistics show that teacher's aides. with often 
no more than a high school diploma and no teacher training, are increasingly useO"ilS lead 
instruCtorS and are being hired at more than twice the rate ofTitle I teachers,(RNT. 1996); over 
30% of math teachers do not even have a minor in. the field (NCTAF. 1996); schools report that 
they have severe teacher shortages in certain subject areas bilingual education (59%), math 
(46%). science (55%), and special education (S5%)(RNT, 1996). " ~.' 1'-., i" 

In the 1994 reauthorization, ESEA focused on teacher quality by expanding professional 
development ~ emphasizing professional development within Title I schools: and expanding the 
use of Eisenhower Professional Development dollars to include all core subject areas and a 
greater focus on research-based principles of professional development Despite these changes. 
recent evaluations of the Eisenhower professional development program found that most districts 
did not receive enough funding to conduct on-going intensive professional development. 

Policy RtC(lmme.luJaJwItS 
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• 	 Focus on changing Title I from 8 jobs programs that employs under-qualified teacher's aides 
to teach our most educationally disadvantaged cbildren to a program that hires the best 
teachers to teach our neediest children by eliminating the usc ofparaprofessionals as 
instructors in Title 1schools. ' 

• 	 Expand the professional development authority to coordinate and integrate professional 
development across Titles and focus on all core subject areas, 

• 	 Provide support to new teachers to address the attrition rate (??-It ofnew teachers leave 
within the first three years ofteacning) by funding induction programs, 

• 	 Increase accountability for teachers by supporting performance-based assessments throughout 
It teacher's career .. 

Outstanding Poliq'Issues 

• 	 Ira major teacher quality piece is included in ESEA. should aU PfQfessional development 
authorities be foided into one title? Would the focus on special needs be lost (e.g. 
professional development in Title VU for bilingual teachers)? 

• 	 Should Goals 2000, Title VI, and Title II be rolled into one teacher quality authonty? Or, 
should there be an expanded Title II? 

• 	 Should there be a set aside (suggested JO%) in Title 1for professional development? 

Early Childhood Opportunities- Focused on Language and Literacy Development 

The first National Goal is that all children should enter school ready to iearil, Children's school 

success depends on a number of factors that include the building of strong developmental 

foundations and skl1ls in early childhood (birth to age eight), meaningful involvement of families 

and communities gained by building on family and oommunity strengths, access to high qtta1ity 

early childhood education programs and experiences (that include highly skilled parents and 

educators). and linking children's early development and learning experiences coherently to and 

across the fmt few years of ronnal schooling. 


Recent research reports have traced the early roots of reading success and have identified early 

warning signs of later reading difficulty. The recent report released by the National Academy of 

Sciences, "Preventing Reading Difficulties in Young Children.," contains many recommendations 

for supponing children's optimal gro'Wth and development in the early childhood years, 

particularly in Lhe areas of language and iiteracy development. 


Yet. in many. if not most., preschools around the nation that serve poor and minority children, 

including Head Start, precious linle attention is given to adadimic preparation. As a result these 

children enter kindergarten without the skiUs and knowledge that almost all middbincome ". 

" 

parents insist upon for their children, These include knowing the "letters", nl:1mbers from One to 

twenty or more, that prin! is read from left to right in English, and a basic sense for standard 

grammar. 


, , ' 

. , . 
!' Esta~lish a TIde I Ready to Learn Prescboollnitiative.tQat would promote and support school 

readiness with the goal of preventing reading difficulties in young children. Achieving these 
- goals requires a literacy-focused but comprehensive approach to earty.childhood education 

services~ with attention to the needs ofdiverse populatio~. as well as intensive professional 

development for early childhood educators, Ready to Learn can provide services to children 
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birth through kinder8arten~age, their families, and early childhood edu~ors and will pennit~ 
a broad range of early childhood education-related services and programs that must include a 
research-based focus on early language, literacy, and reading development. 

• 	 This initiative would build on and expand existing community strengths and resources) such 
as Title I, Head Start, Even Start. America Reads, and 211'1 Century Community Learning 
Centers, It would also a1l0w for local flcxibility and autonomy while requiring accountability 
for results. The program would be guided by research on effective early childhood education 
proctices within schools, famllies. and communities and incorporates the recommendations of 
the National Researcb Council's report, "Preventing Reading Difficullies in Young Cbildren,' 
Funds could be used to develop curricuiwn aligned to early childhood standards and 
bencbmarks, provide professional deveJopment for childcare providers, and provide 
necessary coordination and connections from pre-school programs to kindergarten. 

Outstanding Policy IS$lI~ 

• 	 Should we promote the development of standards and benchmarks for children ages zero to 
eight? If so, should we promote dissemination ofNAEYCIIRA benchmarks or encourage 
development at State or local level? ' 

• 	 Should we expand the existing Even Start program? 

Public School Chokes for Parents and Students 

Public scbool choice includes a range ofoptions that "now families to select among public 
schools, and, in some cases, to participate in other educational opportunities within the public 

school system that do not involve changing their primary scbool setting:' Public school choice 

encourages greater flexibility In what schools offer to address the needs'of students. families, and 

communities, while maintaining accountability for students meeting challenging state or local 

standards ofperfonnance. Research suggests that public schaol choice also fosters 1'1 sense of. 

ownership among school staff. students. and parents that promotes successful efforts toward 

common goals, 


Currently. the Department supports the expansion of public scbool choice primarily through its 

Public Charter Schools and Magnet Schools Assistance programs and the work of the Equity ~ 

Assist.a.nce Centers. Further, there is legislative authority fOf promoting choke in the Tiile I and -r..:;:) 

~OOn prograins:-Roweverj there is no centralized approach or initiative that seeks to 

promote,the development or research ofa growing array 'Of additional choice options such as 

inter-_and _intrn--district choice; postsecondary, options for high school students, and distri~t- t, 


operated focus schools. ' 


The Public Charter School law was reauthorized in October 1998 and will, therefore, not be 

considered during ESEA reauthorization. The reauthorization encouraged the development of 

high-.quality charter schools to meet the President's goal of3,000 high~qual1ty charter schools by 

the beginning ofthe next century. It also included provisions to' strengthen accountability of 

etuu:ter sc~ls, .ensure that charter schools arc held to the s~.e hig~ ~dards as aU pub~jc 


schools. and a new authority for successful charter schools to serve as models for other charter 

schools and public schools. in general.· , 
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Polk)' Rcccmmendalions 
• 	 Refine current Magnet program to address issues associated with the desegregationiequity 

purpose oftbe program; to promote diversity in schools (social, economic, racial, ethnic) 
where this approach will best ensure that minority and poor students have access to high 
quality instruction;'and. to increase the impact of the Magnet Schools Assistance Program on 
systemic reform, 

• 	 Develop fleW choice authority to promote and fund all array ofchoice options such as inter~ 
and intra-district choice initiatives; natiQnalleadership activities including expanded technical 
assistance; and, demonstration programs to identify promising new public sehacl ehoice 
models. . 

Outstanding Policy Issues 

17 6 
Technology Integrated into the Curriculum as an Instruclional Tool 

Flexibility for States and Districts 

The 1994 reauthorization increased flexibility at the Stale and local level through provisions that 
allow coordination across programs in order to meet the needs of State and local efforts to 
improve student achievement. Changes included: anowing States and districts to submit one 
application for various federal education program funds; allowing States to consolidate " 
admipis1rative funds across ESEA progtap'ls; providing mo~e school districts ~'ilh the opportunity 
to use federal funds to support the whole school's curriculum inst<;ad ofa narrower range of . 
services through the sphoolwidc programs; and. by providing waive~ authorities to all9w States 
an4 school districts to better address local needs with locally designed solutions. In addition, tlle 

. Edu~ati.on Flexibility (Ed~Flex) Partnership Demonstratio,n P.ro~ allows the ;;ecretatyto 
delegate up to 12 Goals 2000 States the authority to waive for their school distrk:ts an-d schools 
statutory or regulatory requirements of several ESEA programs and the Carl D, Perkins 
Vocational and Applied Technology Education Act. (NOTE: The Goals 2000: Educate 

'. 	 America Act authorized the Secretary to select six states with approved Goals 2000 plans to 
participate in Ed~Flex. The Omnibus Consolidated Recisions and Appropriations Act of 1996 
expanded the allowable number ofEd-~lex$tates to 12.) 

Policy RecommSlidaJions 
". 	., , . 

Outstandinc Policy Issues 

• 	 Shciuld we include the extension ofEd-Flex to all States? 

SAfe. Disciplined, Drug-F:rce SchoolB,· " 

Improving Instruction for Limited Euglis~ Profi~ient Children 

- ' .. : , . 
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In 1994, Title VII was reauthorized to edu<:ate LEP students to meet the same rigorous standards;0 
for academie performance expected ofaU students. Title VII - Bilingual Education, Language 
Enhancement, and Language Acquisition Programs - is intended to provide funding for 
demonstration, innovation. planning. and reforming direct service program for limited English 
proficient students. It is not, however, intended to provide funding to pa.y for direct services to 
LEP students. 

Time for All Children to Practice and Further Develop Skills After-8chool 

Pllrents and Communities as Partners in Their Children's Education 

Helping Stales and Di.stricts Meet Their Goals Througb Improved Technicia) Assistance 
an<;l Strengthened Accountability 
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