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THE WHITE HOUSE
WASHINGTON

June 24, 1997
; . FAMILY CONFERENCE
DATE: Tune 25, 1997
LOCATION: Vanderbilt University
! ’ Langford Auditorium
’ EVENT TIME: 11:00 am ~ 12:45 pm
i FROM: - Bruce Reed

PURPOSE

To highlight your commitment 10 improving education and to increasing family
involvement in education. You will announce that the Department of Education will be
releasing a handbook on how to creste school compacts.

BACKGROUND

i

This js the third faxrnly conference you have attended, and the sixth family conference the
Vice President has held. The conference is entitled “¥ amily Re-Union 6: Families and

' Leaming,” and it will focas on family involvément in education. The Child and Famly

Policy Center at the Vanderbilt University for Public Policy Studies and the Children,
Youth and Family Consortium at the University of Minnesota are co-sponsors of the
event. The conference will be attended by approximately 1,000 zm'tted participants and
will be broadeast live via sateliite throughout the country.

In your address, you will be announcing that the Department of Education will be
reieasmg a publma‘éwu emzzied &_Cﬂmmmw Action Handbook for

i ; 1Nt 5, School compacts are required for schools
zﬁat pamclpaw in the Title 1 program to ensure strong parental involvement, but canbea
powerful tool for all schools that seek to raise student achievement. The handbook

" provides step-by-step strategies, exampies, and checklists on how to create an effective

school compact, how to use a school compact, and how to strengthen and improve &
school compact over time, based on results. The published version of the handbook will
be available in late summer, and copies may be reserved by calling the Depariment of
Education and will also be available on the Department’s World Wide Web site.

You and the Vice President will be leading a discussion designed to highlight efforts to
involve families in learning.  You will be seated on stools on stage, and you will have the

" option of moving freely during the discussion as in a town hall setting, The first three
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panclists will give vivid examples of local programs; the second three will discuss ways of
expanding these strategies on a large scale; the following two panelists will describe

strategies for communicating these ideas to the country; and the last four will talk about ~
federal, state, and local policy that facilitates their efforts.

Prior to your arrival the Vice President will make a formal address and wiil announce the

following:

’ Findings from a parent survey sponsored by the Department of Education, the
Family Involvement Partnership for Education, and GTE.

. Establishment of a new partnership to train teachers on parental involvement, with
a kickoff teleconference on effective use of technology set for this fall.

J Creation of a privately financed school reform fund, headed by John Doerr, that -

Fw:}uld provide grants to “start-up,” “speed-up,” and “turmnaround” public schools.
4 )

» ‘Announcement of a new technology tool -- an Yelectronic dashboard” - that
parents could use to get impcrtazzt information about their child’s school (school
standards, events, homework assignments, ¢tc.) and their child's g;erformance and
0 communicate with other parents and teachers.

Also, prior to your amrival, a short film of t.v. and movie clips on the subject of families
and learning will be shown. Jeff Cole from UCLA provided this film, which is similar to
his film that was shown at Jast year’s conference. Following the film, the Vice President
will lead anhour-long conversation with six individuals about family involvement in
education. These panticipants include: James Comer, Yale Child Study Center; Hodding
Carter, Publisher and former Assistant Secretary of State; a father and son from inner city
Baltimore who have worked 1o involve poor urban families 1 their children’s education,
Gayle Ross, a Cherokea story teller; and Phon Malzikham, 2 young Laotian refugee who is
now a teacher in Tennessee. Following this panel, the audience will be shown a

" documentary produced by the Boston University Film Schoot with children of differing
ages discussing their family’s involvement or lack of involvement in their schools.
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The Vice President

Secreiary Richard Riley

Susan Genrich-Cameron, Principal, Cason Lane Acaderny, Murfreesboro, TN

Yvonne Chan, Principal, Vaugn Nexi Century Learning Center, San Femando, CA

Roberta Aliman, Bank Stroet College Faculty and Liaison to Midiown West Public School, NY

Warlene Gary, former teacher now serving as the Manager of the Center for the Revitalization of
(Urbax Education. *She is representing Bob Chase, President of the NEA at this event.-

Anne O’ Neill McGintis, Parent, School and Cezmnumiy Involvement Coordinator, Hamilton
Sz;?zools Chattanoaga, TN
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Diana Lam {DEE-AH-NA LOM), Superintendent, San Antonio School District
John Doerr, Partner, Kiciner, Perkins, Canficld & Byers, Menlo Park, CA

_ Patty Burness, Exccutive Director, George Lucas Foundation, San Rafact, CA

Betty Webb, Executive Director, Family and Community Educational Services,
Minncapeolis, MN

Bill-Purcell, Director, Child and Family Policy Center, Vanderbilt Umvm:ty,
Former House Majority Leader of the Tennessee General Assembly

State Senator Ember Reichsgott Junge (YOUNG), State Senator, St. Paul, Mumm
PRESSPLAN |

Open ?:iess,

SEQUENCE OF EVENTS

- Mrs. Gore will announce you and the Vice President onto the stage.
- You and the Vice President will take your seats.

- The Vice President will make brief opening remarks.

- You will make brief opening remarks.

- The Vice President will lead the discussion by introducing each paruczpam individually,

~You wﬁ! have the option of asking follow up questions to each participant.

- After each participant has spoken, the Vice President will make a closing statement.”
- You will proceed 10 the podium to deliver your prepared remarks.

- You will then work a ropeline and then depart.

*SEQUENCE OF SPEAKERS PARTICIPATING IN THE ROUND TABLE
DISCUSSION ATTACHED.

!
REMARKS .

To be provided by speech writing.

ATTACHMENTS

- Sequence of Events,
- A Compact for Learning: An Action Handbook for School-Family-Commusity
Partnerships.
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(IN SPEAKING ORDER ~ THE VICE PRESIDENT WILL INTRODUCE PARTICIPANTS,
PARTICIPANTS WILL SPEAK. THE PRESIDENT HAS THE OPTION TO ASK FOLLOW
UP QUESTIONS.)

The Vice President - makes opening remarks.
The President - makes opening remarks,

an Genrich-Cameron - Principal of Cason Lane Academy in Murfreesboro, TN.
Sasan is ﬁzc head of a school that combines family centered decision making and the creative use
of learning technology.
SUGGESTED QUESTION: Susan, how did parents influcrnce the i.'rerxt:::m of this
wonderful school?

Yvoune Chan - Co-founder and Principal of Vaughn Next Century Leaming Center in Los . . .
Angeles, CA. Yvonne, with other neighborhood families, has transformed a failing elementary
school into a strong charter school that is the core of a new community.
SUGGESTED QUESTION: Hillary visited this wonderful school when she swas in
Los 4 nge!es a fow months ago. She was struck by the change you have created in the
famdws, the school and the convmunity, and the pride that the children are z‘a&mg in
their success. How did you accomplish that?

RQ&:ﬁaA[{;zian - Bank Street College Faculty and Liaison with Mid-Town West, a New York
City public school. She teaches graduate classes in education.
SUGGESTED QUESTION: This seems like a model partnership that would be
beneficial to other schools. Roberta, what role do families play in forming
parinerships like this?

Warleng Gary - Manager of the Center for the Revitalization of Urban Education. Warlene is
representing NEA President Bob Chase. She has taught disabled and diadvantaged children in-
I3.C., and has worked at the NEA o implement nationwide parental involvement initiatives,
. SUGGESTED QUESTION: Wariene, you're a former teacher and you lead an effort
to revitalize urban schools. How can we do a berter job farmmg paﬂnm&ips between
« fanilies and teachers in our cities?

Anne O'Neill McGintis - Coordinator of the ‘Parent Resource Center’ program, which
works with PTAs to form Parent Resource Centers in 80 schools in Chattanooga and the

surrounding area.
SUGGESTED QUESTION: Anne, how dlo you mobtizz:? so many families,
comniu nities and schoaols in this process?

Disna Lam {D}EEAH&A L.OM) - Superintendent of San Antonta School District. -
Diana has reorganized her entire school district by focusing on student achievement and parent
wvolvement.



SUGGESTED QUESTION: [ know you’ve used some of the successful models
demonstrated by New American Schools, Hew has this pracess improved the guality of
learning and given fanslies good choices in their public school systenis?

John Doerr - Partner, Kleiner Perkins, Cauficld & Byers, Menlo Park, CA. Leader of a new
technology tool -- an “electionic dashboard” -- that will help American families and schools. The
dashboard is currently being developed by a group of high tech companies in California. Doerr
recently led & group of high tech CEOs in calling for national education standards.
SUGGESTED QUESTION: John, would you explain how this prototype conld
Jacilitate home and school communication, and surround children, families amf
{e;zc}ms with vital information?

Patty Burness - Executive Director of the George Lucas Foundation,
Patty will discuss a film the George Lucas Foundation has created to help parents understand
what the best schools of the 21st century should look like, and how to help make needed changes
a reality.
‘SUGGESTED QUESTION: Patty, how can film f;e usefi to help teachers, families and
cammamnes?

Betty Webh - Execuzive Director, Family and Community Educational Services, Minneapolis,
Minnesota. Betty is responsible for the process that led the Minneapolis public school system to
be the first in the country to benchmark family involvement.
SUGGESTED QUESTION: Betty, con you teit uswhat effect your efforts are having
on teaching and learning?

Bill Purcell - Directoz’ of the Child and Family Policy Center at Vanderbilt University, and former
Majority Leader of the Tennessee General Assembly and former Chair of the Select Committee on
Children and Youth. As an elected offictal, Bill helped pass legislation that made Anne McGintis’
work in Chattancoga possible.
SUGGESTED QUESTION: What was the change thart you proposed, and how can
other states facilitate family involvement? ,

o112 ser Reichss 3y - hﬁrmesata State Scna:or
State Senamr Juﬁgc was mstrumantal in ;}assmg ieglalm:mn that hag given families much greater

choice in their public schools,
SUGGESTED QUESTION: How has that warf;ed and what can other stazes to learn

from your experience?

Secretary Riley - will make remarks.

. ! C
The Vice President - will make closing remarks and introduce the President to make a formal

address from the podium.
i

The President - will make prepared remarks.
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conference agenda

Juttie 2%, 1997 | Vanderbilt University | Nashvilie, Teanessee

A conferance sponsored by The University of Minnesota
Children, Youth and Famify Consortium and The Child and
Family Policy Center at the Vanderbilt Institute for Public
Policy Studies, and hosted by the 8elect Committee on
Chlldran and Youth of the Tennessee General Assembly.

OPENING SESSION | LANGFORD AUDITORIUM

8:30 - 8:40 a.m.

8:40 - 8:50 a.m.

8:50 - 5:50 a.m.

Weicome

Jog Wyatt, Chanceilor of
Vanderbiit University-

Marntha Farrell Enckson, Oirector of the
Chiidren, Youth & Family Consorlium,

University of Minnesots and co-sponsor ot
Family Ra-Union 6

Bill Purceli, Dirsctor of the Chiid & Family
Palicy Center, Vanderbilt University Institute
for. Public Policy Studias and co-sponsar of
Family Re-Union €

“I'it Tl You the Best Tomorrow”
UCLA School of Comnunication Film
introduction by Vice Presidant Al Gore

A video collage containing images of family
nvolvement in leaming from TV and fiims,

assembled by Jaffray Cole, Diractor, UCLA
Center for Communication Policy.

Forum: “Storytellars”

Tha Vice President leads a forum discussion
of compelling stories of intargenerational
learning. Six participarnis discuss how their
fives were shaped by their family
axperiences.
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9150 « 0:30 aamn. Vizm President's Address
' ! and demonstration of new technoiogy
10:30 - 10:55 a.m. | “Lessans from the Ones Wa Lave” .
A Boston University Film, Introduction by Tipper Gore

interviews are conducted with individual children discussing their
familias’ rofes in their learning process,

11am-12pm. Forum Discussion with President Clinton and Vice President Gore
: The discussion will address the foliowing question: What are some of the
. strategies used to actively involve families in children's feaming?

12-12:30pm. |, The President's Address

12:50 - 1:80 p.om LUNCHI PEABQODY CAMPUS — MAGNOLIA LAWN
‘Remarks by Tipper Gore

SECOND SESSION | PEABODY CQLLEGE CAMPUS

2-3:15 pm. 'Viee President's Conversation with Remote Sites

(Botunda, Social Religious Bidg. — Pesbody Campus)
'The Vice President, with.an audisnce of policy feaders, hosts a
-discussion with four live interactive ramotse sltes. These sites are
-examples of craative involvement of families in early chiidheod tearmning,

, jusing technology to fink families and schaois, training and involvement of
,patenzs and teachiers, services finking 10 schooling, and new approaches
ta teaching and leaming. Remote sites are in Boston, Chula Vista,
Calif., Minneapolis MN and tnion Clty, N.J.

2-315pm Warkshops
Audience attends workshops in four clusters. These works?wps are
concurrent with the Policy Session in the Rotunda led by the Vice
President,

1. How Very YQBHQ Children Learn: Helping Children Reach Their Full Potential
Location: MRL Bldg., Room 241
Sesgion Leader. {Jr. Staniey Greenspan, Georgs Washington Medical School
Program: Migrant Head Stan

2. Farmily Litsracy and Preparation for Eardy Learning
Location: Social Religicus Bidg., Poom 122
Session Leader: Terry Peterson, U.S. Department of Education
Programs: Partnership for Family Involvement
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11

12,

13.

F*{e;:éring Children for Schoo! amd Parents for Work

Location: Social Religious Bidg., Foom 121

Session Leadern Myron Ogglesby-Pills, Hull-Jackson Magnet School
Programs: Caldwell Early Leaming Center, Atlants Head Stan

%eaciziﬁg gt 1o Parents from the Stan
Location: Social Religious Bidg., Labby
Session Leader: Or. Mardha Farreli Erickson, University of Minnesata
Peograms: Maternal infant Outreach Workar's Projact and Minnesota's

Earty Childhood Initiative .

Schools Warking with Famities
Locatian: Milt Bldg., Roem 7%
Sassion Leader: Don Davis, Center for Responsive Education
Programs: Califomia’s Vaughn New Century Leaming Center,
' Tennessee's Family Resource Centers, Baltimore's Parent Academy

ﬁxiemsad Day Leaming and One-Stap Services for Families

Location: Mayborn Bidg., Foom 208
Session Leader: Bill Milliken, Coammunities in Schools

Programs: Cason Lane Academy, Tennassee; Schools for Extended Leaming,

. Minneapotis, MN; Washington Heighis, NY

The Workplace Supporting Schol Family Pannerships

. Legation: Maybom Bldg., Room 204

Seszion Leadar: Faith Wohi, Office of Workpiace Initiatives, U.8. Genera t Services

aAdministration

Creating Active School, Pamily and Community Partnerships

Location: Payne Bidg.. Room 110

Session Leader: Joyce Milliken, Johns Hopkins University

Programs: National Network Parinership 2000 and O'Hearn School, Boston

The DASHBQARD: A New Galoway end Navigater for Families
Location: Seciat Raligious Bldg., Room 201 '
Johnt Dearr, Kielner, Perking Caufield & Byers {(KPCB}

ngragzs: Spectrum Holobyie WebTV, Mardmba, Four 11

Linking Home and Schoo! Through Technology
Location: Sacial Religious Bidg., Boom 223
Session Leader: Jerolt Bauch, Pesbody College

. Cempanies: John Hancotk, Maltel, Hemmings Motor News, Werk Family Clrestions

Programs: Eisenhomz School, Naw Jersey, Family Education Network, CAST

Building Networks ot Leaming tor Farrifies, Educaters and Students
Location: Social Refiglous Bidg., Room 130

Session Leader: Larry Kirkman, Bentorn Foundation.

Programs* Leaming Technotogy Canter at Peabody Callage, NETschoots

Adaptlng to Diffoting Leaming Styles

Location: Secial Feligious 8ikig., Foom 102

Session Leader: Howand Garndner, Harvard University

Programs: Cab Callowey School, Delaware; Washington High Schoal

Strategies That involve Families in Schools
Location: Soclal Religious Bidg., Room 132
Session Laader. James Comer, Yais Study Center

Programs; Bowling Park Elementary School, Virginia; Parert Academy, Baltimors, MO,

ﬁaﬁanaz Cauncit of Jewish Women Patent involvament Profect
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Findings from a parent survey sponsored by the Department of Education, the Family
involvement Partnership for Education, and GTE. Key findings:

. | 88% of parents of parents think schoods treat them as important partners in helping
. ciuisiren earn, and 86% say teachers generally listen to what-they have to say.

. " However, close to 80% of parents believe they and their teachers should learn
more about how parents can be more effectively involved in their children’s
education.

* - Parents give higher marks to elementary schools than middle schools on several

measures of parental involvement. For example, 62% of elementary school parents
said schools do a very job explaining to parents what students should know and be
able to do in each subject, versus 45% in middle school.

Establishment of 2 new partnership to train teachers on parental invoelvement, with a
kickoff teleconference on effective use of technology set for this fall

s ! Founders include members of the Department of Education-sponsored Family
Invelvement Partnership for Education and four leading schools of education:
! Vanderbilt University, Umversity of Minnesota, Bank Street College (NY), and
} y Columbiz Teachers College.

»  Inaddition to the fall conference, the partnership expects to produce and
“disseminate a guidebook on effective practices, sponsor new research, and
grganize follow-up meetings and activities to allow teachers to share idcas.

Creation of 2 privately financed school reform fund that would provide grants to
support good school leadership and nnovation among three different categories of public
schools: "start-up,” “speed-up,” and "turnaround” schools,

* ?'I”i‘le fund is being established as a S01{c)(3) based in Silicon Valley, headed by
Johu Doerr and overseen by a board of private sector and education leaders.

» “The VP will have no formal role in the fund, although it stems from his challenge
tand vision of school improvement,

v “The VP has agreed 1o be the honorary co-chair of a kickoff conference to be held
sin the next several months,

Announcement {and demonstration) of & new technology tool -- an “clectronic
dashboard”™ -~ that parents could access via computer 10 get important information about
theii child’s school {school standards, events, homework assignments, et¢.) and their



|
child’s performance (homework completion, attendance, etc.). The dashboard will also

help parents communicate with other parents, as well as with teachers.
H
s { Student privacy will be scrupulously protected using cutting edge technology, as
! well as passwords for parents.
. Developers of this new technology include Netscape and Marimba.  Marimba’s
CEQ 15 expected to assist with the demo.

s An early version of the dashboard will be used to gather input on what's useful,
with a2 more complete version made widely available later.

. _The VP will note that there are additional technology tools in existence to help
parents, students and teachers work together,

-
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INFORMATION FOR DINNER GUESTS
-FAMILY RE-UNION CONFERENCE PLANNING DINNER
APRIL 24, 1996

This dinner will be one of s series of discussions held by the Vice Presidont 1o create
shared understanding of the issues to be considered al this year’s family policy conference,
“Family Re-Unjon Vi: Families and Leaming”, (See enclosed information about Family Re-
Unton), .

The sponsors and the plansing group have been considering every aspect of family
involvement in learning from ady childhooxd on, The sponsors and the Vice President are
particulady conceimed about how schools can respond more adequalely to the ways that children

. leamn best. We will consider what changes would be.accessary in order for schools and pre- |
schoals tor

1. Have an intercst in, and’an ahility torcharacierize each. child's underiying
tndividual differences and developmentislcapacities.

2, Have learning approaches based on these differences and dynamic, emotional
inleractions, e%/ use evolving technologles ‘to work with differences
and to enhance interactive learning, not Wo'replace it -

3. Promote onguing refationships between educators and children
cheraeterized by warmth gnd nurturance. »

4, Create a partnership between educators and the child’s family involving
cotlaboration on school governance, the integration of learming expeniences in home
and schoo! and the fucilitation of the child’s overall development.

5. Build on the strengths of conununities 10 suppor leaming, and.
- promote cooperation and future eitizenship with service learning.

The evening will begin with an inférmal cocktail hour, followed by 2 discussion in the
front hall. During this time we will hear briefly about the process of creating schools that meet
these challenges and seek reaction from the varying poinis of view represenied by the guests.
During dinner, at our individual whles we will continue to discuss the role that cach of our
constituencies and organizatons would have 1o play in effecling these changes, and the major

harriers 10 sugcess.

At dessert the Vice President will ask us to join in a general discussion and hear our suggestions
about action steps toward achieving these goals.

1
'
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DINNER GUESTS
Family Re-Union Vi Plaonning Dinner
April 24, 1997

THE SPONSORS {

Representative Bill Purcell, Ditector of the Child and Family Policy Center at the Vanderhift
institute of Public Policy Studies and former House Majority Leader for the Tennessee
General Assembly and former Chairman of the Select Commitiee on Children and Youth.
Known for his national leadership in the issues of education reform, cdminal senlepeing,
health care and workers compensation. He led the effort which resulted in passage of the
k«;giumd(?rz Improvement Act, creanng “21st Century Classroams” in schools across the
stale.

Dr Martha Farrell (“Marti"} Erickson, Director of the Children, Youth and Family
Consortium of the Umversity of Minnesota, Marti is a founder of the award-winning
STEEP program, a preventive strategy for high nisk parents and infants based oa
attachment theory and rescarch. She is Co-Chuir of the Father 1o Father program,
Featured in a weekly column, radio show and PBS TV show, she spca.ks and consults
natonally and abroad on topics related 1o hor work.

" Ron Erickson, is Senior Partner of KKE Architects, a large ’V‘;znaeapolls firm that
specializes in school design.

Dr Doris Alvarez, Principal of the Hoover High School in San Diego
Elected National High Schoot Principal of the Year for 1997, and Califorsia High School
Principal of the Year {or 1996, Sinee 1962 she has been a tecacher und administrator, chiefly
at the high schoo! fevel.
Joe Alvarez, is a pilot for Southwest Airiipes and a retired 1S Naval Commander,

Gordon Ambsch  Executive Director of the Council of Chiet State School Otticers
For ten years Mr Ambach was New York Slate Commissioner of Education and Prestdent
of the Universily of the State of New York, He served on President Clinton's Transiton
Tearn, ag 2 member of the National Council on Education Standards and Testing, and led in
the development of the Goals 2000: Educate America Act, :

John Anﬁzn&m, President, New American Schools
NAS is a non-profit, biparisan, public-private partnership dedicated to ereating and
disseminating proven new designs for public schoots. Following a 30 year career with -
iBM, he was an educational consultant to corporations, and state based coalitions
wOrKing 10 create z systemic schoxil reform policy framework. He served on the
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?&‘zmdent s Transition Team o the Deparunent of Education.

Carvie Anderson (“Clasy™), iy 2 volunteer in the President’s and First lady’s
scheduling office, and Vice President of a hospitality service for d:pkzmazs posted to
Washington.

Dr Yvonne Chan, Principal of the Vaughn Next Centary Learsing Center in Los Angeles
a charter school serving 1200 students living tn poverty of whom 25% are Hispanic and
4.5% African American. She is a nationally recopnized force behind bold public schoot
reform and re?snmt:tuxing which inclwles high standards, one-stop shopping for human,
social and educations] services. Awarded the National Edvcator Award in 1991 by the CA
Depanment of Education, she dopated the entire $25,000 1o her school, and has leveraged
more than a million dollars in matching grants. She is also Adjunct Professor at UCLA
and California State University, |
Eugene Chan, is @ retired sa}as representative Jor Southern Wine and Spimsand a 135
year Teamster Steward.

Dr Richard Elmore, Professor of Education, Harvard Graduate Schoot of Education, and
Co-Chair of the Harvard Project on Schooling and Children, His prinuipal research
includes work on the refationship between school und distnict ievel management,
instructional improvemnent, and school accounmbiiuy. Author of “Restrycturing in the
Classroom: Teaching, Learsing and School Organization”™ and “Getiing to Scale with
Educatonal Practice.” He has held legislative and policy positions in tee Deparynent of
Health, Education and Welfare. ,

Lynn Elmore, is a stalf assistant in the 1eacher educkton programs at the Harvard
Graduate School of Education.

Dr Jill Iseol, President of the Iscol Family Foundation
An educational sociologist, hill 15 a member of the Presideat’s Council at Columbia -
Teacher’s College where she previously direcied the pre-service program in childhood
exdtication, aad a Board Member of Bank Street College where she was formerly a member
of the graduate faculty. '
Kenneth Iscol, has owned and c;peratcd mobile and personal communicatons
businesses for the pal 30 years.

Dr Aagusta (*“Gussy”} Kappner, President of Bank Sweet College which is known for its
programs in teacher education, sarly childhood education, leadership training and a
progressive school for children. Previously she has served as Assistant Secretary for
Vocational and Adult Education, US Department of Education, Acting President of the Clity
'Colicgqof New York, and President of the Borough of Manhattza Community College.
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Dr 'I‘lulzmas Kappner, is Adjunct Associate Professor of Latin Amercan and
Carnbean Sthdies af the City Coliege of New York. ‘

Carole Kennedy, Principal ffi’ New Haven Elementary Schoo! in Codumbna, Missour is
President of the Nationul Association of Elementary School Principals, which jepresents
more than 27,000 elementary and secomdary school educators in the US, Canada and
overseas, A principal for 15 vears, and weacher for 17, Carole has been 4 feadoer at the staw
and national level in the NAESP.

Ed McElroy, Secretary-Treasurer, Amercan Pederation of Teachers, AFL-.CIO
A former teacher in Rhode Island, Mr MeElmy was president of the Rbode Istand AFL-
CIG, President of the Rhode Tsland Federution of Teachers, a member of the AFT
Exegutive Commitice, and AFT Vice President, o
Edwina McElroy, is a reading specialist in the Fairfax County School System and has
taughl in McLean and Rhode Island.

Deborah Meier, Senior Annenberg Fllow at Brown University, Vice Chair of the Coalition of
Essential Schools, and Director of a new elementary school to open in Bosion io the fall of
1997. Beginning as s Kindergorten and Head Start teacher; she was [ounder and teacher-
director'of a network of break-thesmold schools in 5}.&2 Harlem, and principal of the
famous Centrz Park East School. .

William Milliken, Founder and President of Commuaitics in Schools (formeny Cities in -
Schonls), the nation’s {argest stay-in-schoed network, which reached more than 262,000
students and their families in 1996-97. Mr Milliken was While House Advisor on Y cuth
issues 10 President Carter, advisor to President Bush on the Education Summit, and is
helping to plan The President’s Summit for America’s Future™ to be hejd next week.
The Revermd Jean Miliken, an Episcopal priest is founder, president and
cenmeim at the Pastoral Counseling Netwark Ing,

Dick Parsons, Presidem of Time Warner, Inc, and a membcr of the Baoard of Directors.
He is Vice Chairman of the New York City Partnership and Chamber of Commerce and
Chairman of the Upper Manhattan Empowerment Zone Development Corporation, The
NYC Partnership i the city’s preeminent business and civic organmization and is msrkmg 1o
engage It;hc business community in workforoe development and education
Dr Laura Parsens, is a psychologist [or These Our Treasures, Inc, (T OTSh &
de\’ﬂt};émental center in the Bronx, NY serving children ages birth to 5 with developmenial
difﬁz:ui:ties.

i 5 - S 61?& 18 1 LICH IZ:07  ARET-3 1=t


http:Cenlr.ll

Carol Rnsco, Sénior Advisor 1o the Secretary of Education and Director of the America REad
Chaltenge, she previously served as Assistant o the President for Domestic Policy and
direcied the Pregident's Domestic Policy Councll. She was Senwr Executive Assistunt azad
chief policy advisor to Govemaor Clinton,

Dr Ted Sizer, President of the Coalition of Esseatial Schools
Noted long dme advocate of school restructunng and reform and originator of the Coalition
of Essential Schools which s now a component of the "ATLAS Community” model; one
of the seven designs promoted by new American Schools. Author of “Places for Leaming”
Ptaces for Joy: Speculations on American School Reform™, and “Horace’s Compromise™,
among many other well-koksvn works on school refomm,

Nancy Sizer, a teacher for over 30 years, she 18 the Director of a new charier schood in
Massachusetts. ,

- Ralph Smith, Vice President of the Annie E Casey Foundation, and founding President of the
Philadelphia Children’s Network, founding Director of the Nadonpal Center on Fathers and
Families at the University of Pennsylvania and a member of the university’s law school
faculty.
Darothy (“Cookie’) Otani-Smith, President of (4 Enterprises, Inc., a company
specializing in program development and professional cducation in the field of dentistry.
She also consulis with private sector companes in the field of orai beolth care,

Lois Jean White, President-Elect of the Nutional PTA, she is 2 former member of the National
PTA s Edueation Commission, and past president of the Tennessee Swate PTA where she
held sumercus other leadership positions. She is 2 retired principal {lutist of the Qak Ridge
Symphony, and a flute instructor.
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STAFF AND FAMILY

Don Gips, Senior Domestic Policy Advisor w the Vice President, and his wife,
EMzabeth Berry, Director of Design Team Operations fur New American Schools, she
created the original sirategy (o identify and fund promusing visiony for dramatic whole-
school restructuring.

Nanecy Hoit, Advisor o the Vice President for Family Policy and Directur of the Family Re-
Union vonferences, and her daughter, :
Sarah Hoit Whitmen, President and CEO of Explom Inc, an experiential after school
and cxtended day learning program. she previousty served as Dircctor of Business
Planning in the White House Office of Natiopal Service and Deputy Dhrector of 2 division
of Americorps. '

¥

Elaine Kamarck, Semor Domesiic Policy Advisor 10 the Vice President, and her son

o+

Susan Liss, Chiel of Stail to Tipper Gore and her husband,
Jefirey Liss, Partner und Chief Operating Officer, Piper & Marbury

e
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BACKGROUND 'AND HISTORY

: Vice P‘m%sidam Gore is leading a family policy initiative which s informed by the annual farmly
policy conferences which he moderates. The conferences provide the Vice President and others who make
policy at the federal, state and local Jevel an oppartunity e learn from the experdence of families
themselves, and those who work with them. The Vice President believes that for far too long we have
ereated programs designed to address the pathology of individuals, or the nceds of the bureaucracy that
serves them, He seeks 10 find ways that we can understand the needs of whole (amilies and communitics
and build on thesr strengths. Each confercnee brings togsihar 800- 1000 individuals and provides an
opponunity o explore a topic suggested by the work of the provious conference.

For the past few years these conferences have been sponsored by the Children  Yonh &
Family Consortitmn of the University of Minnesolz and the Select Commitiee for children & Youth of
Tenncssee. Funded by charitable foundadons and individua donors, they have provided a lively exchange
of ideas between expens in various fields, grassroots program divectors, academic researchers, and
average citizens. The conlerence site is Nashville, Tennessee. :

Previous conferences have coversd the genem) topic of family centered practice, family centerd
policy development, fatherhood, families and the media and work and family.  These Family Re-Union
conferences have led 10 an ongoing policy initiadve which sceks (o "reinvent” family policy so thal it
reflects the realities facing farnilies and povemment today, ‘

Several public and private sector activis have resulied from these conferences.  For example,
in respmse © one of the vonferences, "Family Re-Union I11: The Role of Men in Children's Lives”,
privaie sector organizations have created funding and rescarch coliaboratives, created "FatherNet", and
acled on the Vice President's concept of a national "Father to Father” program. A Presidential
Memorandum entitied "Supportag the Role of Fathers in Families” (s being implemenied by s wide armav
of fexleral ugencies and programs.

Perhaps the most significant outcome uf each conference has been the ongofng partnerships
crealed between organizations and individuals in each field which have bullt momentum behind new ways
of addressing long standing issues such as the absence of fathers i children’s lives, tie impact of the
media culturs on children, the delicate balance between work & family, and family involvementin
education.
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Famﬂy Re-Union VI: "Families and Learning"
Vanderbiit University

Nashville, Tennessee
June 25, 1997

Background

The next Farmily Re-Union conference will fueus on the essential relationship between families s
their children’s learning. Conference attendees will explore the state of our knowledpe about this subject
as well as suceess(ul policies and programs which encourage and support {amily involvement in Jearning
advanced learning technclogies, and strategies fur school reform that meet the needs of children’s
individual Ieammg styles and developmental STAGES.

The Smms mli be the Children, Youth & Family Consortivm of the Umversity of M;m&&ota
and the Child and Family Policy Center ot the Vanderbilt University Institute for Public Policy Studies,
The conference is funded by private charitable donations. No government funds are used.

Ihe Jssue

" There is an abundance of research demonstrating the essential connection between family
involvement and effective leaming by children of all ages. This is tuc for families of all education levels
any socio-economic group. This relationship begins at birth with parents as the child’s first teachers, an
continues through the school years, when parents nmez become active pariners with the schools, and ink
aduithood.

New research on brain developiment and attachment supports the need fov parents and care-giver: |
0 be aci;wel} involved in early learning if children are 1 realize their full potental. Parental involvemen
especially the involvement of parents for whom school his been a source of frustration and faitore, can
lead to increased adult lemey and skills leading 10 employment and increased sell esteer.

Despite this research, and many widely varying exampies of suceessful school ffamily partnershi
most schoals and school administrations are not desigoed to encourage this process. Experts jo the ficld
of education and child development fecl thal more attention needs 10 be paid to the policies at federal, st
and local Jevel which may intentionslly or unintentionally discourage parental involvement, and that bot
parente andd educators are greatly n need of informaton about effeciive strategies for school family '
partnerships and school reform simtegies that resalt in effective teaching and learmning,

During the Tast six months the sponsors and the Vice President have met with many leaders in th
field of education. Together they huve developed & design for the conference which they hope will
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promote lively discussion, demonstrate innovative approaches, and lead 1o positive change in the arenas
policy and practice. In addition o sesstons involving the entire audience of 1000 at which the President
and Vice President will preside, there will be breakont sessions in four clusters:

Early Childhood

» Partnerships with Working Families
» Learning Technologies
 Strategies for Change

{}me agam zhe iicston Um v{:mm Schml mf Broadcastng and Fim has agrez::d e pmducc a film
which interviews children on this subject and communicates their expenences 1n the realt of wark and
family. In past years this film has been considered one of the most powerful and mercorable parts of the
conference, .

Huad:eda af mote sites mll be networked by sateltite and some be able to interact mth the
conference participants and to give fesdback from their Jocations across the counary. Four siws will be i
and interactive with the Vice president dunng a policy discussion.

n¥elvement in

A majt::r ey spomsiored by G :md the LS {}cpaz"imem of Education is being conducted. Tt
survey will astempt to discover the exient to which parcnts are, and want 1 be, mmi& ed in their school-
age children's leammg
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This ig/a 120 page study (with an 11 page executive summary} of barriers to parental involvement .q:or‘\ {"Q
ins thefr children’s édication and strategies for overcoming those barriers. Required by Congress
in the Improving America’s Schools Act, it alse includes findings on early implementation of
prgvisions of the parent involvement provisions in Title 1. The report finds that some of the major-
bdrriers to increasing parental involvement are time (both for pareats and for teachers),

chrology (for example, lack of access to classroom telephones for teachers or voice mail that

uld be used o explain homework assignments to parents), training {for both schools and
parents), school organization (such as the sheer stze and impersonality of many secondary
schools). Other barriers cited include lack of education, language and cultural differences
between families and schools, and lack of support from employers.

After identifying barriers, the report outlines successful steps-that have been taken in 20 schools
and districts to help improve parental involvement, such as a parent center in Buffalo that offers
parent-child computer classes for students grades 6-12, an elementary schoe! in Philadelphiatha t
operates a parent network headed by a core group of ten parents, and a Cleveland elementary
school that holds parent-teacher conferences at the local library and the YMCA, which are closer
to some parents homes--and where the principal sometimes contacts employers if necessary to
request time off so parents can meet with teachers. In addition, the report covers state policies
and practices that support family involvement, with examples from Kentucky, Rhode Istand,
Wisconsin and eisewhere ,
Ifused in a radio addrefss the report could highlight several themes: the tie between parental
involvement and children’s early learning, the Jink between parestal involvement and achievement
f high standards, the potential for technology to bring parents and schools closer together, the
need for expand family leave legisiation, the fact that the Administration’s Title I legislation
supports closer school-family partnerships, as well as the very broad Family Involvement
Partyership fir Education that the Department of Education has organized. Listeners could be
invited to call the Department’s -800 number for more information on parents can get involved in
their chiidren’s education.
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EXECUTIVE SUMMARY

Thirty years of g”seamh supports the conclusion that family ipvolvement in children’s
education is critical to student achievement (U.S. Departroent of Education, 1994). Insreasing
families” involvement in the education of their children so that ali children can achieve at levels
greiculated in chalienging academic Wamﬁmmigeﬁofﬁéeicf&e Elsmetiary and
Secondary Bducation Act, a5 amended by the Improving Ameriea’s Schools Act (TASA) of 1994, For
example, Title I requires afl schools and districts recalving Tide ) funds to engags in an exwensive
array of activities 10 build the capacity of both parcnts and school staff 1o work togethes in support of
students” leaming. Title I 2lso requires schools to develop, with parents, a written parent
invalvement policy that describes how schools will keep parents adequately informed and how they =
will involve parents in the planning, revicw, and improverment of Tite | programs.

IASA requires that the U.S. Department of Education (ED} conduct a smdy of parent
involvement that identifies ‘an& describes:

. "common bartiers to effective parenr.al invmvcmt in the educanon of participating
children,” and
» *successful Ioca! palicies and programs that improve parental involvemsnt m the

performance af pamczpwng children *
K

Daw mm for Ei)’s sézéy g&::izzée: {1} 2 review of the research literature on parent involvement;
{2) the Fast Respunse Survey of School and Family Parnerships in Public Schools, K-8 (SFSP), 2

. natonally mepreseniative. survey of 810 clementary and middle schools; (3} the Paramf?“amﬁy

involverent carmponent of the National Housetiold Education Survey (NHES). a nationally .
representative survey of 20,792 childrea and their parents; (4) profiles of 20 local Title I programs
thiat have been successful in overcoming bartiers (o parent involvement: (5) parent focus group
interviews conducted at five af those programis: sad (6) a survey of 36 state educational agencies
regarding state aetivities (o promote school-family partnerships.

;

.t
H

‘Barriers to Fanﬁ!yilnyblvemnt in Their Children’s Education

b 4

A large body of research has documented that wWhen schools make a concerted effort to enlist
parents” help in fostering chiligirqn's learning, stedent achievement tises (Armor, 1976; Epstein, 1991;
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Leler, 1983; Toomey, I986). When schools invest in developing partnershipe with families that
enshle parents 1o support their children’s learning &t home and in schiool, the potzatial beasfits for
students are great.  When school-reiated, family-related, or community-refatd bacriers deter parents
from becoming invoived, students loss an importast source of support for their. acadeshic learning.

-

Both schools aad fa:mltes frequently Iack the time and cﬁm TES0UTCes fbey nced (U estatdish
effective parterships, , R

-
o
- ik
P T

. Principals of K-8 Title I schools report that time &5 @ barrier to parent involvement

more'aften than any other factor, Eighty-seven percent of Tite I principals report
that tack of time on the pan of parents i3 & significam barrizr w0 parent involvement,
‘and Sﬁpmn:mpottzha!iack of time on the part of school staff is a basrier.

s . Teachers aud parents lack the lopistical support that would fucititate thelr work
together. For cxample, trany teachers lack acress 1o private telephones, and parents
ofien fagk the transportation and ¢hild care that wonld alisw em to make more
frequent vxszts w sehools.

s Time and resouree eonstraints are etpocially pmbiemazw Jor poor parents. For these
parents, basic survival, child eare, and health needs often interfere with their
pardeipstion in sehool events (Fruchter, Galletta, & White, 1992, Liontos, 1951).
Principals of high-poverly Title | schools report that fewer parents atiend traditonal
school events than principals of low-poverty Title I schools.

H
i P

1

Lack of Information and Teaining
. .
Most parents and school staff receive little w2ining on how to work with cae another.

. Alrost half of principels (48 percent) in K- Tule § schoals report that dack of staf!
traintrig in working with parents it a greal or modesats barvier to pareni
mvofvmmf

» Some parerts report thet they do not know how to assist their children’s academiz '

learning. These parents would likd move guidance from school staff on how to help
{Epstein, 1992, Leitch & Tangri, (1988).

i
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Without the proper ia{munn and the skilly to work togetlier, schoot staff and fzx:ﬁlm are
more likely 10 view cach ather with suspicion and distrust:
o Jwenty percentof principals in K-8 Titls 1 schools report thar stoff attitudes abows
© parents are g barrier Lo parent involvement in school. Uninformed teachers are more
likely to view parents® absence in schoo! a3 an indication that pm don’t care a’bm;i
the education of their children. .
* Porenir who éxpeﬁme schools as #&imi:fng or alienating may decide that reachers ‘-
: do aot really care for tham or fheir chitdren. Twenty-seven percent of Titte |
principals repors that parent anitudes about the school are a problem.
ll w
Schog nizetion 8 e
Traditisnal school mgatztza;ien and practices, especially in secondary schools, ofien g

discourage family members from becoming fnvolved.

» Survey data show that parents of older children are less likely to atiend a school:
evens or volunteer ot their child’s school than parents of younger children. For
- example, 61 pemcm of principals of Title I elementary schools report that most or all
of their parents azzmd regularly scheduled parent-teacher conferences, compared with
22 percent of ;mnztpals of Title I middie schodls,

. Because secondary schools are generatly much lorger than elementary schools, with
each-teacher responsible for many more students, they ean seem impersonal to
parents, Parents often find &t difficult to identify a staff member specially charged
with the well-being of their ¢hild (Eecles & Harold, 1983; Rutherford, Biltiz, &
Keuering, 1995}, and find it more difficult t0 d:micp i reiationsmp with school staff
35 2 regult, -

¥ _0

Some schovis continve 1o reiy axc!uswe:y on waditional outreach roethods that have proven
¢ffertive for only 2 fimited mwbét of familics. - - - SR

[

. Many school aﬁﬁ:f‘e: that involve parents, such as open houses and student
performances, tend to be school-dominated and periphercl to the doy-to~day
operations of the xehoel (Fruchier, Gallems, & White, 1892; Mannan & Blackwell,
1992; Swap, 1992). Survey data show that parent atiendance at these Xinds of events
is lower among parents with lower income an} education levels. .

\d If schoals do invest in developing a npeﬂat’rle of pa}ent involvement aetivities that
emphasize personalized attention and interaction with parents, they will be more
successful in mgagmg parents whop they hed given up as “hard to reach. Survey

it
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data'show that when schools engage in more persohulized interactions with parents;
_such’as parent-taches conferences, low-income and Iess-exucated parents atisad sbout
as often as other parents.

o~
i

mm-zmm Y

Differences in educatlon level, language, anii fmlml stylas between parents nrd scimoi staff
sometimes make it more difficult for them o form effmw partnerships,

. . Parents who have liele education t&eme!ns partizipatr less often in school-velated
parers involvamens activities, sueh as volunteering in their child’s classroom or
aftending porent-teacher conferencer. ?amzs who,hiva had negative expericntes
themselves as students may avoid contact with their children’s schools s 3 result. In
Jfatt, survey data show that parents’ educational fevel is even more strongly. associased
wtt%: lhmr involvement ia schoals than is household income fevel.

» Szmey data show that p:zm:ts who do nof speak Enplish at kome are Izss Likely to
participate in school-bused activifies, and muore likely to participate in fower attivities
over the course of the school year, Neverthcless, few principals of Title § schoals
serving children with parents whose English skills ars Yimited identified Janguage
differences as a significant barrier.  Parent survey data also suggest that purents do
not see language differences as 2 gignificant problem.

. Caltzzm{ty based differences in rammamcadm styles, expectations for teathers,
parents, and children, and views on the hw ways to raise and educate children can
create discontinuitier between families and schools (McCollum & Russo, 1993;
Keliaghan, Sloane, Alvatez, & Bloom, 1893).

Famity-school partnerships are difficult to Burture without the support of state and district
policymakers, community organizations, and employers.

i The absence of clearly defired and articulated policy on forily invelvement from the
state or district level and o lock of mawm o suppornt professional development
refated to fomily involvemear sends o powerfut message to schools, When state or
district policies and resources do not geflect 2 clear priority placed on school-family
partnerships, sehoals are likely to éoad by neglecting efforts to work effectively
wuh pmmzs {Burns & McClure, 1593)

v
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» Meny neighborhoods lack easy aceess o resources thai can }zgppan parests’ efforis
o kelp their children tearn. Such resources include Hbraries, museums, recreation:
Mﬁties. and i&mi& and socisl servioes,

* Many empioyerMawauud the pressures on parents. Flexibie work schatn:zs, part-
n mwicymntmmwmuﬁm&:wnmgmmpmvmmmw
Wmmpm&na&dmg&vao!vmwml(m& et pgaes
Biz:kwﬁl 1992} ' . i
Survey data suggest that many of the barriers described in this report have sigaificant, >
measurable effects on pareat involvement in schools, espacially among low-income parents, parents .
with linle education, and parents of clder children. Nevertheless, a very large percentage of parents
ate involved In some way-for example, 76 percent of Title 1 priscipals report that half or more of
their parents arend open house of back-to-school night. Research on schools and fapiligs.that have . . o -
developed effective partnerships in support of chitdren’s lsarming supgests that parents and schools

st build on these first steps.  Schools, under the leadership of principals, possess the primary -

respansibitity for injtiating farnily-school partnerships; the experience of hundreds of schools across .~
the countey demonstrates that it can be done, :

i
Szzccessful Local Appmaches to Promoting Kamily Involvement in the s
Educathz of Their Children

Many sumsﬁxi strategies | tmé by Title I schools and districts across the country demonstrate.. .. .+
the capacity of families, schools, and communities, working togeiher, to influence children’s lcarniog
in positive ways, The expesiences of 20 schools and districts that have been successful in engaging
parests in their children’s eﬁccatwn iHustrate many effective strategies for smoving schools, fi&mll@&
and comnnities beyond the common barriers (o family Involvement. - S

Overcoming Time and Resotrce Cousttﬁints

o ' Schools can set'aside time during the school day for teachers to meet with parents ar
Jree teachers from routine chores, such ax lunchroom supervision, so that they can
© work with parerus., Teachers can use this time 1o meet with parents a1 school ot 93;1(

then in theit homes. Stipends and c:om;:cnsaz?'y time off also encourage teachers 10"
. use titne afier school and on weekends. y
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Some schools can aiso use techndlogy to support schooldome communicarion. This

" kind of logistical support includes asier arcess to telephones for washers, voice mai,
~and “Bomework hotlines.”

To help pareras overcome time and resource constraints, schools con provide

eransporiation and child care services, sehedule pvents &t convenient times, and
canded Bome visits. Each of these strategies addresses a barrier faced by parents
Wi et 10 participate more ofien in school-sponsored parent involvement ectivities.

in addition to finding ways o help purenss become involved at school, schools con
‘dnlee marents support thelr children’s learning ar home. In their dafly interactions
wend wwhe chifdeen at home, parents can be powerful resources fcx pmatiag their
children's mdmwa SUCCRSE: ,

(. ey in basic porentingekills tedehes p:mmt: about ckild development urd }ww
to &stabilish a home environment that supports student learming.  This fuformasion
can help patents create a context st home that fosters students’ acadenic progress.

1 - .

Courzes that help parenss bulld their own basic literscy skills, varn o GED,

accummdate college credit, or develop job-reloted skills alse support parents’

Lm olvasent in their children’s education. By helping pareats to reach their awn
Ceerand vocational gazis schools equip them to better support their children's

icamm

M—‘,@s help parenss support their children’s learning at home by qﬂeﬂng
pravicis ides on ways thet parents can work with their children directly on school

.eark Common fopics include helping students with corriculum-reluted activities,

nomework, other academic decisions and planning, and preparing for required tests.
1

*;“"" trairing prepares parents to contribute effectively to :ckod éocw.ldng or

i 0% oy voluteers. Thintrsining mbics paréats w ;:zmczpm in sdml
e e and daysto-day epegations. . -l

Training for school siqff is essential for :u,pjsorﬁug the development of effective
school-family pariperships. Such training addresses telephone calls, home visits, and
otdier copwer strategics; comsmunication sKills for parent-teacher conferences; and
involvitg parents as leaders and decisiorrmakers in the schools. e

Eagugiug-parent coordinaiors or voJunisers i truin school stoff not only builds
moeee® ladership skills but also gifers t&acizm the opportunity to learn first-hand
v i EnUs* perspRetivis. b

£
H
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" Restructuring Schools to Suptort Femily Invelvrament

Some schoots highlighted in this report have reorganized to promote closer interaction
berween teachers and students and, by extension, between teachers and famities. They have also
redefined traditional parent events to creats yuote meaningful ways to welcoms and involve pareats in
schooi tife. - .

b :
* An on-going needs nssessment helps schools respond more effectively to parents’
needs and interests. By asking parents about their interests, needs, and ideas for
family involvement on an ongomg basis, schools help ensute that their effons o reach

it to parents complement parents® real needs pod msugths

. Schools can makc ichanges to their physical environment. For example, they can
¢teate a space just for parents within the school, such ss a pareat resource center, and
they can post a parent voluntesr in the entrance hall 1o welcome parents.

» Schaols can-also create Sormal erganizanional sirucrures for parent participation.
Groups such 35 parent committees, volunieer committees, and site-based managenent
totacils allow parents to take an setive role in amisions affecting the school and their
ciuldm

Whatever steps schools :a;c to develop close parmerships with families on bebalf of students’
learning. schools that are most successful are prepared to reconsider af) of thelr eswblished ways of
duing business and to restructure m ways that will make them less mcmchlcal more pﬂs@ml and
faore aceessible w parents. e

H

! {
Bridgine School-Family ;zim

. Schools can help pareats strengthen their own basic literacy skills, Some schools
highlighted in this repart offer GED. ESL, and other adolt basic education classes to
parents on site; other schools s2nd home projects and activity kit intended o build
parents’ literacy s}:iiis as they work on them with their children. At two of the
schools highlighted in this report, Even Start projects combine adult basic education,
parenting classes, and early childhood education in on-site programs designed o foster
literacy skills for both parents and childees.

.« “Family Math” nights or similar events help allay parents' fears about their own
mastery of subject motier. These events give parents a chance to leamn togsther with
their children in an environment that is pleasant and non-threatening.

*

f, .
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. o address language barricrs, schools highlighted in this rzp&np:wiée exvensive
tranclation services, These schools provide translation for school-home

eonununications, parenting training, and pamcipman in decision-making and school
gavcrmace

» &&am-scbaai&dwt aﬁcnn;marw&aﬁvzsmm:wmmi& m::iaya
crucial role in building troa bevecen home and school. Because 3 home-schaol
Haison t5 usuzlly closely identified with the community and shares the same culiuesl
background with paeeats, he or she is well-equipped to reach out to pareats whosz
cultuea! backgrounds drﬁct from teachers”, .

" Qther schools provide training and other m:a‘wfrx‘ez to promots understending of
different cultures among school siaff.

pSchonl Partnerships

Amnng the schools bightighted here, sucsessful parent involvement strategies often grow. out ‘
of family resource centers aad partperships with Jocal businesses, agencies, colleges, and universities,
i ,

* Schoolcommunity partnerships cen support an array of serviess thas help parerss
gt more involved in thelr children’s education. Such services may include
heméwork botlines, social services such as gubstance abuse or child abuge prevention,
confercnees and wotkshops, adult sducation, health services, refurbished school
facilities. and refreshenents for and eranspartation to s¢hool-sponsored events.

» District end state supports for family involvement include pelicies, funding, training,
and family services that support school-family partnerships, 'With the backing of
. these district and state suppors, schools tan draw on a broad system of expertise and
. experiénce o cultivate partnerships with families. District and state-run parent
| feSOURcE Centers are one example of how.scheols cen benefit,

g b
Effects on Student Achievernent” o

Although it is iivapossibie to afribuie student gchievement gains or other positive outcomes in
any school or district solely 10 their parept involvement sclivities, It does appear that many sthools
that make pmn} involvement a priority also see student Sutcomes improve in some way. For
example, of the 13 schools hightightad in this report, cight report gains in studeat achievement data
over the 123t one (o three years and four report gainf in atendance Tates or attendaner rztes hovering
consistently over 95 percent, Parents themsclves Believe that their involvement influences their

vit |


http:ftUu:Ji.ng

LEgEe by =R ) LRI Y V-4

child’s performanes in school. In focns proup interviews, for example, many parents argued that
their involvewneat had improved theic children's attitude toward school and engagement in Jearning,

State Policies and Practices to Support Family Involvement in Education

Staze survey data ta;ggmmmmmgm active role in supporting school and
district efforts o involve parents in their children’s education, although the intensity, extent, and
quality of this suppert is unclear. States have also underuaken z pumber of rctivities that support
thoo! and district efforts to implernent the Title [ parent involvement requirements in IASA.

. AM%&iﬁsgﬁmﬁs&mm&gwtﬁémmn&mm@m

developed documents o gulde state-level support of schoo! and district farily
involvement eﬁoﬁs ’ .

» in more than haif af reshonding states, staams gre ;zz p!m: w0 guiaa statedevel
gupport of fmiy m?oimm efiors.

. All of the 36 respopding states identified at least one source of Rinding that
contribured 1o 2 state-level parent involvernent budget.

. Of all the sources of funding evailable to states 1o support family involvement
activities, states rely most often on Title | and other fodersl funds. Thirty states
ideatified Titte I as a sourcs of funding for parent involvement activities, while only
19 of 36 states suppan family involvement with :hair o geners! education funds,

. Mosx of the 35 states mspzmding 1o this gection of tﬁe survey repornt pmidmg
technical assistance and support to schools and districts thar includes disseminating
information, provadmg staff development, agd sx;;;pc:ﬁug parent edugation and
training.

. Most of the 38 states responding to this section of the sarvey report assisting schools
and disiricts in implementing the Tite I parent involvement provisions, including
assisting with crafting parent involvement policiés and schoo)-patent compacts,
building capacity among staff and parents, and efisuring access and coordination with
other parent involvement efforts.

§

:
Early Implementation of the Title I Parent Involvement Provisions .

Survey data collected from Title | elementary and middie schools in spring 1996, lass than a
year after the vew Title I provisions went into effect, provide some preliminary information on the

ix
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implementation of many activities required or endorsed by Title & Because' the data were collected -
early, the findings presented in this report should be considered baseline reasures of sehools’
progress in implementing Title L '

4

»
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development of parent involvement actividies. This consultation is 4 &oy requz:cment

of Tite 1,

e

| More than three-quarters (?8 percen) of Title 1 principals report that their schools

have advisory groups or policy councils that include parents.

A?“awds smallcr number of Tutle I sehools veport, Roweser, that they consider parent
when making devisions on selacted topics related to school programs and
:fex. For exarmple, only 40 perchnt invelve parents in making decisions about the
atlocation of funds, aru! only 49 percent iuvolve parenls in making dexisions about
disciptine policies 1nd pmczﬁum

To build pamts’ capacity to support their children’s leamning, wost Title schools take sieps to
provide parents with information on how to help their children learn af home, although the quality, as
well as the reach, of the information provided clearly varies dcross schools.

¢
t

Ninety-six percent of Title I principals report that their schools provide information
fo parents on & least one topic related to parcniing or helping their childrer léarn
home, Topits include: (1) child or adolescent development, (2) mutrition, bealth, or
safety, (3} paremting skills; (4) infonmation oh comrmunity services; (5} helpmg with
homewotk; (6) developing stdy skilis and {7} ideas for learuing sctivities outside of
schoai

'.

Other scwit_:m to parents endorsed in the Title [ fegislation are fairly common amang Title §
schools, although they ate not universal. : . .

i i Lt
Of the Title | schools thar serve swedents whose porents have Limited English skills,

&6 percent report that they provide inlerpreters for meefings.  Sixty-nine percent
report that they provide transiations of printed materials. These findings indicate s -
selatively widespread effort on the part of Title ] schools 1o accommodate parents with

limited English proficiency.

!‘bi:‘ty»seven percers of Title I schonl pmapafs report that their schools have parend
resource terters. An &d&itza ‘14 percent report that their schools are cutrently

‘ devaiopmg them. ‘,'
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* More than two-thirds (67 percent) of Title § principals repors that af least some of
their stoff make home visits. Staff reach an aversge of 17 peccent of &Gamilies in one
year, ; : :

Conclusion
Although evidence ¢f the most common bsrriers 1o parent involvemsar can be found in almost

any school, the experience of tmany schools and districts demzmrms that they can be avercoms.
Schools that sueoeed in mvolvwg targe numbers of parents and otbct family members in the sducation
of their children invest energy in finding solutions for probiems, not excuses. Succaxsful schools
view ¢hildren’s success as a shared responsibility, and all stakehoiders~including parents,
administrators, wachers, and mmmszy feaders—play important roles in suppornting children’s
leaming.

 Title Las reauthorized by 1ASA, can be an important catalyst for the wider adoption of o
policies and ;zawms thut have proven effective in fostering partnerships between schoals and
families. Tide | requires or endorses many strategies that are rccng'niéed as effective in suppornting
pareats’ involvement in their chitdren’s education, and many of the practices bighlighted in Tide To.
for example, parent yesoutce centérs, home visits, and the provision of information and training to
parents—are alrezdy common among Title 1 schaols. )

¥

¥

It remding 10 be seen hewi well federal and state effonts to foster family-schoo! partnerships .
will support the successfuf development of school-family partnersbips (o Title [ schools. Continuing
esearch will be neaded (o assess schools’ implementation of the Title T parem involvement provisions
as well as the quality of th: assistance thit schools teceive from states and districts, A closer fook ot
the stratepies required of cndcrmi in federal and siate poticy—for exampie, s:hwi-parca: compacts,
iaformation and training for parenzs and school staff, and special sirategics such as home visits—as

“they are implemented in schaols will provide policymakers, pzactiﬁnmts. and parents with a better
understanding of hiow ail schwzsfm sustain effattive 'pamerships with families.
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