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Pranisif:g’l{esults, Continuing Challenges:
Final Report of the National Assessment of Title 1

Executive Summary (Part 1 of 3)

Context for Title |
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TITLE IZ-HELPING DISADVANTAGED CHILDREN MEET HIGH STANDARDS
“SEC. 1001, DECLARATIGN OF POLICY AND STATEMENT OF PURPOSE”

"{8}(1} The Congress declares it to be the policy of the United States that a high-guality education
for all individuals and a fair and equal oppertunity (o obtain that education are a socictal good, arc a
moral imperative, and improve the Jife of every individual, becavse the quality of our lives
ultimately depends on the quality of the lives of others.” ' "
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First enacted in 1963 as a "War on Poverly” program, Title | of the Elementary and Secondary
Education Act (SEA) [P.L, 103-382] now provides over 38 billion V7 per vear to fund system-wide |
supports and additional resources for schools to improve feaming for students at risk of educational
failure. The program's central objective is to support state and local efforts to ensure that ali children
reach challenging standards by providing additional resources for schools and students whao have
farthest 1o go In achigving the goal. :

Title 1 is intended to help address the greater educational challenges facing high-poverty
communities by targeting extra resources to school districts and schools with the highest
eoncentrations of poverty, where academic performance tends fo be low and the obstaties fo raising
performance are the greatest. Ninety-five percent of the nation’s highest poverty schools {thase with 75
percent or more students eligible for free- or reduced price lunch} participate in Title 1.12) While the
highest poverty schaools make up almost 13 percent of schoaols nattonwide, they account for 46 percent
of Title | spending. About three-fourths (73) percent of Title 1 funds go to schools with 30 percent or

more students eligible for free- or reduced price lunch. )

Fully 99 percent of Title | dollars go to the focal level. School districts use 98 to 93 percent of their

Title | funds for insiruction and instructional support®-Zmost often in reading and math. Although Title
[ accounts for a relatively small percentage of total funding for elementary and secondary cducation (just
under } percent), the program plays a significant role in supporting local education improvement efforts.
It provides flexible fundiag that may be vsed for supplementary instruction, professional development,
aew computers, afier-schoot or other extended-time programs, znd other strategies for raising student
achicvement. '

Title I aise provides supplemental assistance to children who face unigue educational barriers.
These include children who come from families with low literacy. the children of migrant agriculiurad

.;vori(ers, and children who are neglected or delinquent. The childrea of parents with poor literacy skilis

re less Bikelv to receive early iteracy training at home or to be carolied in a preschool program, whick
increases the risk of school failure. Migrant ehildren have families who move frequently to pursue
agrictitiue! worke—ang thus must change schools freguently—which has a detrimental effeet on their
achievement. Neglected or delinguent stigdente are extremely educationally disadvantaged: most are
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incarcerated in state juvenile and adult correctional f acilttics and have experienced numerous disruplions
in their education, ‘ ,

.«N-_. A.w.ﬁ .m’ i
Exhibit 1
i Percantage of Schools Participating in Title 1,
by School Poverty Level, 1897.98
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Exhibit reads: Almost ajl of the highest-poverty schools (95 percent) receive Tile | funds,
compared with 36 percent of the lowest-poverty schools.

Source: U.S. Depariment of Education, unpublished tabulations from the Follow-Up Survey
of Education Refarm,

Title | reaches over 11 million students enrslled in bath public and private schosls—about two-
thirds of whom are in elementary grades 1-6. The percent of students in middle and secondary
schools remains @ small proportion of those served overall, Minority students participate at rates higher
than their proportion of the student pepulation, African American students represent Z8 percent of Tiile |
participants, 30 percent are Hispanic, 36 percent are non-Hispanic white, and the remaining 5§ percent
are from other gthnic/racial groups. Among these served by the Title t Pan A program {local education
agency prograny are about 167,000 private school children, close to 300,000 migrant children, and over
200.000 children identified as homeless. Title | services are also available to sbout 2 mitlion students
with limited English proficiency, almost one {ifih of all students served and growing in numsber, and {

" miliion students with disabilities.* In 1996-97. Even Start served (Part B) some 48,000 children and

almest 36,000 adulte.®®) Over 580,000 migrant children were served under the Migrant Education
Program {Pact C3X, and 200,000 neglecied or detinguent youth were served in the Title [ Part D
program for neglected or delinguent ywzh.{g}

he 1994 Reauthorization of Title | of the Elementary and Secondary Education Act
e 1994 reauthorization of ESEA. along with the Goals 2000 Educate America Act, mtrodueed 2 new

federal approach built around a framework of standards-driven reforny, Challenging standards for alt
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students would promote excellence and equity, and better link Title 1 along with other Tederally-
supported programs to state and local reform efforts. As the largest single federal investment in -
ciemezztary and secondary education, the reautharized Title § adopted each of the key prmmpies outlined
i the legislation:

* Support states in seliing ph standards for ali children—with the elements of education aligned,
so that they are working in concert to help ali students reach those standards

« Focus on teaching and learning, through upgrading cueniculumn, accelerating instruction, and
providing teachers with professional development to teach to high standards

a Provide flexibility to stimulate school-based and district initiatives, coupled with responsibility for
student performance

= Create links among schools, parents, and communitics
» ‘Target resources to where the needs are greatest

Six years ago, the U.S. Department of Education reported to Congress on the effcctivencss of the
program as it operated as Chapter 1. That report, Reinventing Chapter 1 The Current Chapter 1 Program
and New Drections, which drew from the Prospects lcng%mdinal study, concluded that in arder for the
program te effcetively support all students in meeting challenging standords, fundamental change was
required. Indeed, as the prior National Assessment of Chapter T found, Chapter 1 programs reinforced
low expectations of the students they served by providing students with remedial instruction and imidmg, '

"{%}Lm o fower cza,ademtc standards than other students.t%

N

» Diffcrent expectalions were clearly evident for students in high- and low-poverty schools. Indeed,
when measured against s commeon test, an "A" student in g high-poverty school would be about a

*C" student in a low-poverty school, U9

+ Program-supporied services pulled most Chapter | students out of their regular classcoonms {or
program-supporied services, adding an average of enly 10 minutes of instructional time per day,

and ofien failing to relate to the rest of the student’s educationat experience. (M

o Chapter 1 <lid not contribute to high-quality mstruction, and ofien relied on icachers’ aides who
lacked educational credentials required to deliver higheguality nstruction. (1) '

o Chapier 1 had not kept pace with the growing moevement, across the country, toward the
establishment of challenging standards and assessments. Therefore, weaknesses in insiruction
wgre compounded by mininum competency assessments that ested primarily low-level skills 5.3

The reanthorized Title T legisiation coupled flexibility in the use of resources with attention (o

accountability for results. Providing flexibility in tandem with performance accountability is the

centerpiece of Tile |, and an overall focus of the National Assessment of Title 1. The National

Assessment also examines the implementation of key Title [ provisions at the state, district and schoeot

levels
ahe Mandate for a National Assessment of Title §
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*

The final report of the National Assessment of Title I responds ta Congress’ mandate (o examing the
rogress of students served by the program and implementation of key provisidns, and suggests
strategies for improved policies or changes in statutory requirements.

Key issues addressed include:

« The performance of students in high-poverty sehools and low-performing studerts, the prime
beneficiaries of Title | services -

+ The implementation of systoms designed 1o support schools in helping students meet high
standards, including the establishment of systems of challenging standards and assesaments, the
role of Title I in holding schools accountable Tor results, and targeting of Title | funds and the
atlocation and use of resourges in states, districis and schools

» The implementation of Titic | services at the school level, including strategics for providing
challenging curriculum and instruction in high-poverty Title | schools, uses of schoolwide and
targeled assistance approaches for providing services in Titde | schools, qualifications ot and
support for staff (including aides) in Title T bigh-poverty schools, and Title | support for
parmerships with families

.« The implementation of additional Title | services tarketed at special pepulations, including Pari A
Services o Students Enrolled in Private Schools, Even Start (Part B), Migrant Education Program
{Part ©), and Services to Neglected or Delinguent Children {Part D)

"T’hc National Assessment of Title | also reports progress on key indicators identified for the Title |
program in response lo the Government Performance and Results Act of 1993 (GPRA)Y [P.L. 103-62],
which requires that agencics establish performance goals and track indicators for every program. These
indicators address improved achievement for students enrolled in high-poverty schools, increases in the
number of Title 1 schools using standards-based reform and effective sirategics o enable all children o
reach challenging standards, and accelerated state and local reform efforts and assistance to Title |
sihools,

The National Assessment of Title T benefited from the involvement of an Independent Review Panel

composed of representatives of stale and local cducation agencies and private schools, school-leve] staff,

parcnt representatives, education sescarchers, and policy experts. The Panel, mandated under Sections

1301 and 14701 of the ESEA, has met three to four tines a year since May 1993, It has defined issues

for the National Assessment of Title | and the companion Report on the lmpact of Federal Education

Legiskdion Enacted in 1994 10 address. Pancl moembers have alse participated in reviews of stady plans,
. data analysis, and draft (ext for both reports.

KEY FINDINGS

Progress in the Performanee of Students in High-Peverty Schools

The impact of standards-based reform is beginning 1o be seen in improved achievement ameong students
. i high-poverty schools and among low-periorming students—who are the primary recipients of Title |

SCIVECES.

Performance an National Assessments of Reading
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Since 1992, prior te the reauthorization of Tiile I, national reading performance has improved for
.—year-nlﬁs int the highest-poverty public schools, (those with 75 percent of more low-incame
hildren} regaining ground lost fn the Iate 1980 and early 19905, Scores on the Iong,-tc:rm trend .
assessment of the National Assessment of Educational Progress (NAEP) of 9-vear olds in h:g;»povcny

publis scheols increased 8 points {close 10 one prade level) between 1992 and 1996 {(BExhihit 2).

-
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Exhibit reads: in 1996, the average reading scale score for 9-vear-old studerss in the

R

Exhibit 2
Trends in NAEP Reading Performance
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§

Amony the lowest achioving pabiw scheal dth gradeys—those mwost likely to be served by Title I
there were fairly substantial improvements in reading between 1994 and 1998, Results of the Main
NAEP reading assessment showing substantial gains for low achievers—9 points among the bottom 1§
percers and 8 points among the bottom 25 percent—compared 1o the stable performance of ather
pergentile groups, suggest that it was the performance of the lowest achicvers that raised the national

average of all fourth graders.

Perforsnance on National Assessments of Mathematics

Math achievemaent has improved nationally, especially among students in the highest-poverty
public schools. NAEP scores on the long-term trend assessient show an increase of about 10 points for

e AA———r

all 9-vear olds from 1986 through 1996 {Exhibii 33,

i e

Exhibit 3

Trends in NAEP Mathomatics Performance
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Exhibit reads: In 1996, the average mathematics scale score of 9-year-old students in the
highest-poverty schools was 217 ‘

‘ Source: U.S. Department of Education, National Center for Education Statistics, National
Assessment of Educational Progress, NAEP Mathematics Trends, unpublished tabulations,
1998, . .

Maih scores from the main NAEP assessment also improved substantially ameng public 4th grade
students in the lowest percentiles of performance—those most typically targeted for Title |
services, The main NAEP assessment shows that from 1990 1o 1996, the average performance of the
lowest achieving students improved steadily. NAEP scores of the lowest 25 pereont improved by 8
POINLS. '

However, a substantial achievement gap remaing between students in the highest- and lowest-

poverty schoels. In 1998, 32 percent of students in the highest-poverty schools met or exceeded the
NAEP Basic level in reading, shout half the rate nationally of students in public schools. [n math, 42
nereent of students in the highest poverty schools scored at or above the NAEP Basic lovel in 1996,

compared with 62 percent in all public schools {Exhibits 4 and 3}

|
|
|
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. i Exhibit 4 F " Exhibit §
NAEP 4th-Grade Raading NAEP 4th-Grade Math
Percemage of Putic ath Graders Scoring Ator Above Basic f  Percentage of Public 4th Graders Scoring At -
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Exhibit reads: In 1998, 61 percent of students attending public schools performed at or
above the Basic level in reading, and in 1996, 62 percent of all 4th-graders scored st or
above the Basic level i math.

Seurce: U.5. Department of Education, National Center for Education Statistics, National
Assessment of Educational Progress, Mam NAEP Reading and Mathematics, unpubizsﬁcd
tabulations, 1999,

Despite the natiomwide gap in performance, the percent of fourth-grade students enrolled in,
highest-poverty public scheals achieving at or abeve the Basic level exceeded the national average
(62 percent) in 9 states—indicating that s possible (o bring these studends to high levels of
achievement {Exhibit 6},

.
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Sate NAEP 4th-Grade Mathematics, 1996
Percantage of Students inn the Highest-Poverty Public Schools i
Performing At or Above Basic Lavel by Siate ’
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Exhibit reads: I Maine, 80 percent of dih graders wheo attended the highest-poverty schools
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scored at'or above the 8a.s ic level in math. S :
‘ . { Source: 1.8, Department of Education, Natzonai Center f{}r ﬁduczﬁwn &1&2;51109, Nat:onai
- Assessment of Education ngress S’{aze NAE? Mathematics, unpubhbshed mbalauons, -
1998, :

Performance on State and District Assessments

Trends in student performance based on the assessments of individual states and districts providean, . |
additional perspective for measuring the progress of students in high-poverty areag,

Three year trends reported by states and districts show progress in the percentage of students in
the highest-poverty schools mecting state and local standards for proficiency in mathenatics and
reading: Among states and Jarge urban districts that provided three-year trend data for students in high-
poverty schools, progress overall is pesitive. Due (o changes in slate assessment systems to comply with
Titde | legisiation, fow states can cursently provide three-year trend data on students in high-poverty
schools, Resulis from 13 farge urban districts are presented to show trends in student performance in
areas in which poverty and educational chalienges are most highly concentraied. Distriets profiled are
amang the largest in the country; have student populations that are at least 35 percent minority and 30
percent cligible for free/reduced price lunch: serve high concenirations of limited English proficient
students; are geographically diverse, and have at least three years of achievement data on the same
assessment in reading and math for elementary and middle school students. As with states, these are
among those thal provided {iala (which were availlable in fall/early winter 3?@8}

states reporting three year trends in reading and in 4 of 5 states reporiing trends in mathematics.

. + The achievement of elementary school students in the higheszmpaveriy schools improved in 5 of 6
Studenits in Connecticut, Maryland, North Carolina, and Texas made progress in both subjects,{#

« Tenof 13 farge urban districts showed mereases in the percentage of clementary students in the
highest-poverty schools who met district or state proficiency standards in rz:admg or math. Six
districts, including Houston, Miami-Dade County, New York, Philadelphia, San Antonso and San

Francisco made progeess 1 both subjmm.“)}
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P Promising Results, Continuing Challenges:
’ . Final Report of the National Assessment of Title I

Executive Summary {Part 2 of 3}

Title T Support for Systems Designed to Support Schosls in Helping Students Meet
High Standards

Development of Standards and Assessments and the Role of Tile I

Challenging standards of learning and asscssments thal ensure shared expectations for all childres wre
key poliey drivers in Title L Indeed, support for the establishment of systems of standards and
asscssments under Title 1, as well as the Goals 2000: Educate America Act, are ¢onsistent with a key
purpose of the program, as owtlined in the statute: "o enable schools 1o provide opporiumities for
children served to acquire the knowledge and skills contained in the chaltenging Siate content standards
and 1o mect the challenging State performance standards developed for all children” “

In addition to requiring states 1o establish and use sysiems of standards and aligned assessments to guide
expectations for what children should be expecied o know and de, Title | has required that states
develop eriteria for tracking the student performance of schools and districts participating in the
program. By the 1997.98 school year, each state was to have adopied chalienging ¢content standards, in

.at least reading and math, that specify what all children are expected to know and be able o de, and
challenging performances standards that describe students” mastery of the content standards. By the year
2000-2001, states are also 10 adopt or develop student assessment systems that are aligned with-
standards in ai least reading/language arts and math.

States are making significant progress in developing content standards, but progress is
considerably stower with respect to developing performance standards aceording to the timeline
set forth in the statute,

« Forty-gight states, the District of Columbia, and Puerto Rico have met the requirement for
developing content standards in the core subjects of reading and math. One remaining state is
approving its districts’ standards; the other state has a waiver to extend the deadline w develop
state standards. Federal assistance is credited with providing financial incentives and support that
helped states adopt standards {Exhibit 7). :

» Less than half the states had approved performance standards by 1998, Variability in the rigor of
standards is a concern, given the lack of evidence that states bave benchmarked standards against
common oriteria, such as NAEP {(Exhibit 8).
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Exhibit 7 ‘ . Exhibits ?
States with Challenging Conterd Standards States with Challenging Performanse

in Math and Readingi snguags Arts - Btandaeds in Math aat Reading/language Arts
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Exhibit reads: In 1998, 48 states, the District of Columbia and Pucrio had submitied
evidence 1o the LS. Depariment of Education that ¢ontent standards were in place.
Source: Council of Chief State School Officers, Status Report: State Systemic Education
Improvements (Washington, DC: Council of Chief State School Officers, August 1995);
U8, Depariment of Education, unpublished analysis of state plans required under Sce.
[

States are not required to have assessment systets (which reflect standards) and inelude »f/
. students until 2080-2001. However, progress in their development is worth noting.

+ According 1o an independent review of state plans submitted to the U.S. Department of Education
in 1997, 14 states had is place transitional assessment systems linked 1o state content standards.
(168}

« Additenally, a sizeable number report student achievement based on state assessment data
according to categories established in the statute. For tie 1996-97 school year, of the 48 states,
plus DC and Puerto Rico, that reported student achievement data through the Title I Performance
Repost, 21 disaggregated results by school poverty levels, 12 reported results for low-income

© students, 19 provided data for linited English proficient students, and 16 reported achicvement of

migrant students N7

Issues regording assessmaoent of special populations are among the greatest challenges reported by
states in developing their assessment systems, The review of state practices in determining school and
district progress found thal most states (44) had at lcast partially developed policies or procedures for
assessing all students but only 28 provided some evidence that these policies or procedures were being

implemented .t 8

The Role of Title 1 in Holding Schools Accoantable for Perfermance and Supporting Improvement
Efforts

Title [ is intended to be linked to state accountability so that states will hold Title T schools 1o the same
high standards for performance expected for ai! schoeols. Under Title 1 cach state is required to develop
eriterta for determining a standard of adequate yearly progress for districts and schools participating
Title | based on the state assessiment and other measures. Title 1 schools and disiriets that il to make
aduguate yearly progress are (o be iduntificd for improvement, Schools tdentified for inprovement are to
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receive support and assistance from states and districts. Those schools and districts that continue 1o fail
o make progress are subject to corréctive actions. The performance of dzsmets angl schools under Title |
i5 1o be publicly reportéd and Wzdz, ly sharad.

States are making progress in implementing the accountability provisions of Title I, although full
implementation of acenuntabillly under Title Lis not rcqnimd unti final assessments are in place
in the 2000-2001 school year. But states are also {acing real challenges as they transform their
educational systems into higher performing, resulis-based systems. o

s States have developed transitional measures for defining school and district progress under Title 1,
but there are concerns about the rigor of the measures. An independent review of state plans
documented that only half of all states have set standards for measuring progress based on
students reaching a proficicat level of performance, rather than only & minimm level of
compelency, Most states do not have a speetfied Umeline for having all students meet,

expectations. ¢

o There is considerahle variation across states in the identification of Title 1 schaols in need of
improvement. In Texas, only 1 percent of Title | schools were identified for improvement in 1996-
97. In New Mcxico and Washington 1D.C., over 80 percent of Title 1 schools were ideptified for

Improvement. (20)

o Although there is variation in the number and percentage of Tule | schools identified for
improvement across the states, evidence suggests that states are identifying their neediest schools.
. Schools identified {or improvement tend 1o serve a greater proportion of poor stadems anct have a

larger minority enrollment, ¥11

s A recent study of accountability in large urban districts Binds that Title T has been a "model and an
instigator” for standards-based reform and efforts to track student progress and improve schools.
(22} Nationally, 14 percent of districts report that Titie | is driving reformn their districts as a
whole 1o a great extent. Fifty percent of small poor districts and 47 percent of large poar districts

report that Titte | is driving rcform to a great extent (%3

A Key concern is the extent to which identification of schools for imprevement under Title Y is
fntegrated with the acconntability systems states are putting in plaee for all schoois.

« Although there is considerable overlap between schoels identified for improvement under Title |
and other state or local mechanisms, states report that they are having difficulty integrating the
Title I requirements with their own systems. Parallel systems are operating in many states, with

“only 23 state Title | directors reporting that the same accountability system is used for Title 1 as
for all schools in their state,

» Rescarch shows that state accountability systeins that ar¢ “closer to home™ are of greater value to

gducators and have more immediate consequences 10 schools and districts.

Recent findings sugpest that state and Title I accountability requirements are helping studes,
. districts, and schools focus more on the use of data for sehool improvement,

» RKesearch on accountabilily in 12 siates and 14 distnicts found a remarkably high fevel of attention
paid 1o using data to inform decisionnuking. The study found that while cutcome data was being
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The lack of capacily of state school support toams to assist schools in need of improvement under
Title 1 is a2 major concern.

- required to be used for school improvement planaing, many districts were going beyond

requirements of the law to bee this performance data to identify and develop strategics for siaff
development and curriculum improvement that address gaps in performance. 44

» The State himprovement Grants that would bave provided addilional resources for the operation of

school support {eams were not funded in reauthorization. Although the main task for state school
support teams has been 1o assist schoolwide programs, thetr charge also includes providing
agsistancé to schools in need of improvement. In 1998, only B states reported that school auppert
tearms have been able to serve the majority of schools identified as in need of improvemen. 1n 2
states, Title | directors reporied nmore %lwoi% in need of assistance from school support temus than

Title I'could assist 29 ) e . e e

Among schools thal reported 1n 1997-98 that they hiad beens tdentified as m need of improvement,
less than half {47 percent)) reported that they had received additional professional development or

assistance as a rcsult{?é)

Targeting Tiile I Resources to Districts and Schonds Where the Needs are Greatest

Historically, Title 1 funds were spread thinly (o most districts and a large mujority of schools,
undermmmg the program's capacity to meet the high cxpectaiz:ms set by policymakers, The
previous Chapter T formula and within-district aliocation provisions spread funds to virtually afl
counties, 93 percent of all school districts, and 66 percent of all public schools, yet left many of the
nation's poorest schools unserved. The 1994 reauthornization changed the allocation provisions in an
effort to improve the targeting of Title | funds on the neediest districts and schoels. In addition,
Congress has recently increased the proportion of Title | funds appropriated for Concentration Grants in
an gffort 1o direct a greater share of the funds to higher-poverty districts and schoels.

Changes in the allocation formula and procedures, enacted in the 1994 amcendments, have had
Hittle effect on targeting at the state, county, and district levels, but substantial impact on within-
district targeting. Al the district level, the share of Title I funds allocated w the highest-poverty quartile
of districts remained unchanged (at 49 pcrcanl) from FY 1994 (o FY 1997, At the school level, alimost
all {935 percent} of the highest-poverty schools (75 pereent or more fow-income students) reeeived Title 1
funds in 199798, up from 79 percent it 1993-94 (xhibit 8). Funding for low-poverty schools (less than
'35 percent low-income students) declined from 49 percent to 36 percent over the same period, At the
secondary fevel, nearly all {93 percent) highest-poverty secczzdzzz‘v schools recerved Titde 1 funds in

1997-98_ up from 61 percent in 1993-94.47)

bbb
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Exhibit 9
Proportion of Highest-Poverty Schools That Receive Tiie § Funds
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Exhihit reads: The proportion of highest-poverty schools (those with 73 pereent or more
low-income students) receiving Title | furding rose from 79 pereent in 1993-94 10 95
percent in 1997.98.

Saurce: Swllich, Donly, and Stolzherg, Targeting Schools: Stikly of Title [ Allocations
Within School Districts, 1969, '

Nearly all Title I funds ars allocated to local school districts, States distribute 99 percent of their
. Title | funds (o school districts and retain only 1 percent for administration, leadership, and technical

assistance to districts and schools. 58 Over 90 percent of Title I funds are used for instruction and

instructional support-much higher than the percentage of state and local tunds (62 ;}82‘(}_6&1}.(29} .

Although Title T accounts for a relatively small percentage of total funding for ¢lementary and secondary
education (about 3 percent), the program plays a significant role in supporiing local education
impravement ¢fforts. It provides flexible funding that may be used for supplementary instruction,
professional development, new computers, after-school or other extended-time programs, and other
siralegies for raising student achievement. For example, Title | funds used for technology amounted to
roughly $237 million, nearly as much as the appropriations for the Technology Literacy Challenge Fund
and Technology Literacy Challenge Grants cembined (3257 million). Similarly, Title 1 funds used for

professional development amounted to $191 million in 1997-98 33

Title I funds may help equalize resourees for high- and low-poverty schools. Title I provides
adiditional support in districts and schools with greater needs, which often receive Tower resources from
state and lecal sources. For example, Title T funds purchased ap average of 3.3 computers in the highest-
poverty schools in 1997-98 (26 percent of the new computers), compared fo 0.6 computers in low-
poverty schools. High-poverty schools' use of Title [ funds for technology helped 1o compensate for the
fact that they received fewer compaters from state or local funds (4.8 computers, versus 12.4 in low-

poverty sehools). (3

Increases in targeting have increased the number of high-poverty sehools served but have not
necessarily increased the intensity of services, In a sample of 17 large urban districts, the average size
. of schoo] allocations rerained unchanged from 1994-95 to 1996-97, indicating that the growth in total
funding arl redirection of some funds away from low-poverty schools were used to increase the number
of lgh-poverty schools served rather than to increase the intensity of services i those schoals.
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Title I Services at the School Level
. The Countext for Standards-Based Reform

There is evidence of progress for students in bigh-poverty schools where staff members focus on
challenging standards and strategies that help students achieve them. Preliminary findings from the
Lezzg;,zzudmal Lvaluation of School {Sbang,c and Performance (LESCPY, a study of ms{rzzctlcmal practices
in 71 high poverty schools fotind that—

« Swudents were hikely 1o make better progress in reading if their teacher gave them more total
exposure to rewding in the content arcas and opportunitics to talk in small groups about what they
had read.

« Students in the buttom guarter of their class who had betwr growth in vecsbulary and e
comprehension lended 1o have teachers who gave them more exposure to reading materials of at
least onc paragraph, rcading conient areas materials, working at a computer, and compieting
workbooks or skill sheets.

o Teschers who used 3 curriculum that reflected National Couneil of Teachers of Mathematics
{MNCTM) standards had studenis with higher gains in mathematics.

" Students who started the year as Jow ackievers could be helped to gain more skill in problem
solving in mathematics when their teachers deliberately emphasized understanding and problem

. solving with them,

Principals are reporting an incrensed use of content standards to guide curriculum and
instruction in their schools. The proportion of Tite I principals who reported using content standards
to guide curriculum and instruction to a great extent increased substantially from approximately half in
1995.96 10 approximately three-quarters in 1997-98. Recent findings from a study of high-performing,
high-povertly schools carry this relationship one step Turther, finding that implementing such reforms is
associaled with higher student performance, The study found that in high-performing, high-poverty.
schools, 80 percent of prineipals reported using standards extensively to design curricuium and
instruction and 94 percent reported using standards to assess student progress. G2}

However, niost teachers do not feol very well-prepared o use standards in the classroom. In 1998,
only 37 percent of teachers in schools with 60 percent poverty or greater reporied that they fel very well
prepared 10 implement state or disirict curriculum and performance standards. This sense of
preparcdness ts a key factor in predicting student outcomes, according to the LESCP study of 71 high-
poverty Title | schoots. The LESCP found that teachers' reported preparedness in both subject matter

and instructional strategics had z positive relationship with student pmgrcss.{gg} The LESCP also found
that district reform policy had an influence on teachers' familiarity with standards-based reform and their
implementation of such reform in their classrooms. Teachers in higher-reform districts were more likely
thao their peers in lower-reform districts to be familiar with content and performance standards and
assessments and their curviculum was more likely {o reflect the standards.

Another factor that may coniribute © a teacher’s sense of preparedness s professional development, In

1998, public school teachers, regardless of ihe poverty level of their school, spent a limited amount
of time is professional development, although they did fecus en topics that supported standards-
based reform. Most teachers are not participating in infensive or sustained {raining-two essential
characteristics of effeetive professional develepment. Given the relutionship found hetween rncher
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preparedness and student achievement, this is a woubling finding: Over half (55 percent) of all leachers |
.m high-poverty schools reported spcndmg ©3s thar 9 hours per yvear on :.raznmg in the content areas.
Over two-thirds (70 percent) of teachers in high-poverty schools reported receiving less than 9 hours per

vear of professional development refated 10 content and performance standards, 32
Titte ¥ Support for Standards-Based Reform

" Schosls are making better use of delivery models that integrate Title | with the regular academic
program. Reliance an the pull-out model (instruction outside the regular classroons) has decreased,
while in-giass models (instruction in the regular classroom}, schoolwide programs, and extended-time
instruction have all increased. Use of the in-class madel has increased dramatically since the years prior
to reautherization, from 38 percent of Title 1 schools in §1991-92 1o 83 percent in 1997-98, Use of the
pull-out model declined from 74 percent of Title 1 schools in 1991-92 to 68 percent in 1997-98.

However, in 1997-98, over half {57 percent) reported using both approaches $3%) ‘ -

Title | paraprafessionals are widely used ag part of schosls’ instructional programs. In the 1997938
school year, B4 percent of principals in high-poverty schools reported using aides, as contrasted with 54

percest in low-poverty schools 6] Although very few aides had the educational background necessary
1o teach students, almost all (96 percent) were either teaching or helping to teach studenis. % Thrce-
fourths of aldes (72 percent) spent at least some of this lime teaching without a teacher prcsem.{}s)

Schoolwide programs have the potential to help integr{ite Title I resources in standards-based
reform at the school level. Recent findings show that schoolwide programs are more hkely to usc a
strategic plan and to use models of service delivery that better integrate Title | into the larger educational
program. Strategic plans allow Title [ services to be considered within the broader context of & school's
reform goals, and can provide a framework for better mtegrailon of Title 1 within the regular academic
program. In addition, as would be expected, principals in schoolwide programs reported less use of the
pull-aut modet than targeted assistance programs. They were aiso more likely to report using extended
e Programs.

Less than half of Title | schools offer extended learning time programs during the school year,
although the proportion of scheols offering extended time has increased from 9 percent to 44
percent since the last reauthorization . Moresover, few students participate in these programs.
Extended-time programs offered during the schoo! year {through before-school, after-school, or
weekend programs) serve 16 percent of the students in the highest-poverty schools with such prograns

and 11 percent of the students in Title | schools with such programs, &% Summer school progranss serve
17 percent of the students in the highest-poverty schools and 12 percent of the students i Title | schools

offering summer prograns.&9

Recent research on effective schools has found that such schools use extended learning tinie in

reading sod mathematies to improve iearnmg and achievement.®Y) 1n a recent study of higher-
success and Jower-success elementary schools in Maryland, researchers found that the more successful

schools were seeing consistent academic gains as a result of extended day programs.&2) 1n another study
of high-perfisrming, high-poverty schools, 80 percent of the schools extended time for reading and 66

percent extended instructional time in mathematics.

Reeent evidenee indicates that secondary schoels are making pregress in implementing service
delivery models that are less stigmatizing and better integrated with the regular academic
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program. Secondary students are still served in pull-out settings, but not as commonly as elementary
tudents. Morcover, in the schools that do provide puil-out services, ¥ appears to be one of several

making progress in implementing standards-based reform. Title [ services in secondary schools provide
supplementary services in support of sthools” efforis (o enable students 1o achieve high standards. Most
secondary schoo! principals reported using content standards 10 a great extent in reading (75 percent at
the middle schoo! level and 62 percent at the high school fevel) and mathematics (72 percent ai the

middie fevel and 65 percent at the high schoo! level) %) Cage studics of 18 seeondary schools engaged
in school improvement suggest that state and local accountability systems are prompting reform, and
that Title  generally serves to suppart these reform efforts. In states and districts with high-stakes
accountabitity systems, hoth core academic instruction and supplementary assistance provided through

Title | are often geared toward preparing students to pass state or district assessments.t %)

" Title I Support for Partnerships with Families, Schools and Communitics to Support

Learning =
Title 1 supports for parent invelvement and family literacy, The federal role in supporting parent
involvement can be catalytic, focusing schools on engaging parents (o support learning and participate in
sehool activities and decisions. Principals and teachers identify the lack of parent involvement as a
stgnificanm barrier W improvement and see the need to engage parents to achieve reform, especially in
high-poverty schoots. The new Title 1 school-parent compacts can bring schools and parents together
around their shured responsibilities, but they need sustained support. Although the percent of Title |
schools with school-parent compacts rose from 20 percent in 1994 1o about 78 percent in 1998, there
remain 25 percent with no parent agreements, A substantial majortty of schools—especially those
serving high concentrations of lowsincome children= do find compacts helpful in promoting parent
involvement, cspecially higher poverty schools, but principals continue to identify Iack of parent
invoivement as onie of their major reform barriers. %M addition, the Even Start family literacy program
has shown resulls 1n working with very needy families, but it needs to strengthen the intensity and
guality of services to achieve better performance.

Special Title [ Services

Title 1 Services to Students Attending Private Schools

Reauthorization and recent court rufings have afiected the participation of private school studenis
in Title L. Federal law requires that students in private schools be afforded an apportunity 1o participate

in Titde 1 equal to students in public schools, and the services provided to them must alse be equitable,
Reauthorization in 1994 changed the aljocation of Title | resources for these services, linking i to the

number of low-income students residing i1 attendance aress instead of the level of cducational need. The

overlurning of the Aguilar v. Felton decision in Jupe 1997 (Fellon had restricted service locations for
students in religiously-aiTilisted schools) adds considerable flexibility to districts’ options for providing
Title | services to eligible students enrolled in private schools.

« Surveys have shown that the number of private schiool participants has declined by about 6
percent since the 1994 reauthorization, from 177,000 m 1993.94 10 167,000 in 1996-97.

Most Title | administrators and private school representatives agree that they have established

positive working relationships, but report differently shout who is actually invoelved in
consultation and about the topics that are discussed, For example, Title | administrators in at least 89
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percent of districts say that they consulted with either a private school principal or representative of a
rivate schoal organization on most issues, but substamzaiiy fewer private school representatives repcﬁ
such cansvltatlon

Almost all districts that serve cligible private school swidents provide them with supplementary
academic instruction. A preliminary review of the experiences of nine large urban districts indicates that
they arc taking advantage of the opportunity w provide instructional services on religiously affiliated
school premises, However, Title | administrators in these disiniets also report that they continue (o
pravide at least some of the instructional services in neutral sites on or near the school grounds, with
several of the districts relying more heavily on these {acilities than others.

Title 1, Part B, Eves: Start F amily Literacy Program

The Even Start program (Fitle I, Part B} provides support to states and.local grantees for family |
literacy programs intended to break the cycle of poverty and illiteracy in low-income families, The
program is designed to support high-quality, intensive instruciional programs of adult education,
parenting cducation, and carly childhood education.

The national evaluation has documented that Even Start projects successfully target services
towsard families who are most in need, and that participating familics consistently make gains en
measures of literacy,

e At fcast 9 percent of families participating in 1996-97 had incomes at or below the federal
. poverty leve! and 85 percent of the adults had not carned 2 high school diploma or GED.

o In 1995.96, the gap between scores of Even Start children and those for a national norms group
was reduced by two-thirds in one year.

» Adult participants also made gains on tests of adult titeracy. Parents also showed moderate gaing
on a measure of the home environment for titeracy, gains not found i a control group of parents
in a study of the Comprehensive Child Development Program.

Working with such needy families poses challenges to providing intensive services and engaging
families over an extended period of time. Research has shown that service intensity and duration can
contribute (o better outcomes. While Even Start projects have increased the amount of instruction they
have offered in all core service areas over time, only about 25 percent of all projects meet or exceed the
Department’s performance indicator for the number of service hours offercd in the three core
instructional components.

Tivle I, Purt €, Migrant Education Pregram<ip>

The (Title 1, Part C) Migrant Educatien Pregram (MEP} provides formula grants te ststes for
supplemental education and suppert services for the children of migrant agricultural workers and
fishers. Reauthorization ¢stablished a priovity for services for migratory children whose education has
boen interrupted during the school year and who are failing, or at nisk of fathng, to meet their states’
contert and performance standards. According to 80 pereent of principals of schoolwide programs,

. migrant students who fail to meet thelr slate's performance standards have the highest priority for
instructional services, :

MEP sumimer-term and extended-time projects play an importamt role in the education of migrant
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stadents, Sumimer projects provide continuity of instruction for m:grant students, who experience a
Oreat deal of educational disruption. Over the last decade, summer projects have grown faster than the

regular program, and they now serve approximately 80 percent of the number of students served during
the regular-term. The number of summer participants increased from 220,800 in the 1995-96 sc?we year
to over 283,000 in 1996-97, .

Effective coordination at the state level can increase the efficiency and effectivencss of services to
migrant children. Consortis arrangements designed to reduce administrative costs and increase
information sharing across states have grown since reauthorization.

« Asof August 1998, the Department had approved consortium arrangements involving 32 states,
an increase from 15 states in FY 995!

» Two years after the climination of the Migrant Student Records Transfer System, most states and
school dislz‘icis rely on mail, telephone, and fax 20 transfer records for migrant students.
Title i, Part D, Prevention and Interveniion Programs for Children and Youth Whae are Neglecied,
Detingnent, or At Risk of Dropping Out

The Titie 1, Part D program 18 intendcd to serve neglected and delinguent children and youth,
aften in juvenile and adult correctional facilities. The 1994 reauthorization made several major
changes 1o the Title 1, Part D program. One change was increasing the number of hours cach week for
instruction to help enable students to meet chalienging academic standards. The reauthorized program
also offered institutions the option of operating institutionwide programs, modeled after Title !

. schoolwide programs, (o belp ensure that students” necds are being met in a coherent and coordinated
manner. . )
Although states report that they are building facilities’ capacity to implement institutionwide
programs, few facilities have implemented them. More than half of the slales provided technical
assistance on whole school improvement, yet only 9 percent of N or I facililies are institutionwide
programs. Mercover, stales and instituiions need to work on collecling appropriate data and using it to
inform program improvement, Institutions are generally unable 1o collect comprehensive data on
students' educational experiences and transition to farther education or employment.
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(Executive Summary {Part 3 of 3}
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Execcutive Summary (Part 3 o1 3}

OPTIONS FOR FUTURE DIRECTIONS
Stzz:}: the Course: Maintain an Emphasis nn Challenging Standards for Al Students

Gans by students in the sation's highest poverty schoels, coupled with evidence that alighing instruction
with challenging standards can substantially inerease student schicvenient, point o the necd 10 stay the
course of focusing instruction on challenging standards for all swidents. Though there has clearly been
progress in implementing standards at all levels, ull tmplementation in classtooms across the country
has yet 1o be accomplished, States, districts, and schools need to continue (0 implement standards that
challenge all students 10 achicve at high levels, and 1o align curriculum, teaching, and assessments with
those standards. Reauthorization should address the continuing challenges that ltimit Tatle I's capacity 1o
be a stimulus and sapport for better results for our nation’s at-risk studenis. »

Farpeted High-Performance "Caich-UP? Grams to Strengthon the Highest-Poverty Schoals

The continuing weak performance of the highest-poverty schoals, these with paverty in excess of

. 75 pereent, remains as one of America's most pressing educational problems, Although all Tutle |
schools need additional resources and assistance, the highest-poverty schools are the needicsi not only in
terms of their populations served, but also in terms of the progress they must make to improve their
current performance. In these schools, seven out of every ten children are currently achieving below
even the basic fevel of reading.

Reautharization should focus on the extraordinary nceds of the highest-poverty schools to
improve teaching and learning for vur mest at-risk students, while holding these schools
accountable for continuous improvement in student results, }f these grants were o target an
additional $1.3 billion, or about 15 percent of current Title | funds, they would be sufficient when
combined with current Title | funds and a 25 percent focal match to enable the highest-poverty schools
e ‘

s Support a schoolwide model program of their choosing that is backed by evalaation evidence of
effectiveness. Schools could carey oul Intensive programs aimed at improving carly reading as in
the Reading Excellence Act program, run a program 1o start their middie school students thinking
about college and planning for their futures a8 in GEAR UP, or a combination of such approaches.

« Within theee vears, achieve a ratio of madern multimedia computers to students of 511, a long-

wrm national target and a goal that is especially mportant in high poverly communities where
children lack the home access o computers available in higher income areas.

» Provide a hi ghlquzz%izy after-school instructional program for 30 percent of all students, up from
the current 12 percent,

« Reduce class sizes in ine carly grades 1o 21 students per tescher, midway from current fevels to
the long-term notionad goal of 18 students,
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.ln turn,
» Recipient sthools would commit to continued progress in improving student outcomes us

defined through annual outcome and service improvement targets. These would be
deseribed in a peer-reviewed schoolwide plan, Scnools woudd amnually report progress against
putcome and service performance objectives with the plan and reporis.

» States and districts would nced to commit to assisting their highest poverty schools. States
and districts would work with their schools to identify resources from all sources that could be
combingd for meaningful, concerted school reform. Districts would review their schooly’ planning
and implomentation and offer peer reviewers to work with the schools on a sustained basiy, They
would also share performance data, rescarch on effective appreaches, and information across
sehools enpaged inreform. :

« The highest-poverty sehools weuld also be the highest priority for assistance from all
federally sapported technical assistance providers, Comprehensive regional assistange ceniers
and other technical assistance providers would place these schools at the head of the line for
support, cancentrating their efforts where they could do the most good.

These monies would raise the average amount of Title | funds that the highest-poverty schools reeceive
annually by 50 percent 10 an cstimated $336,000 for each school. These new monies could go out under
the current formulas to states and districts for their schools with poverty rates of 75 percent or higher. If
states Jack schools in the highest poverty category, they would receive 2 minimuam grant to be spent on |
their most impoverished schools,

The resources to support the Targeted High-Performance School Grants could come from inereascs in
Title | funding and an off-the-top set-aside for these schools in related federal programs such as 21st
Century Learning Communities, Reading Excellence Act, Technology Literacy Challenge Fund, GEAR
UP and Class Size Reduction. A set-aside of enc-third of the FY 2000 monies from these {ive programs
for these highest poventy schools would provide about 3990 miliien under the Administrations FY 2000
budget request. The remainder to bring the total 19 51.3 billion could come from channeling the $320
million proposed increase in Title | funding 1o these new granis,

Targeting additional funds to schools with high concentrations of low-income students has advamages
aver targeting on low performance. First, bigh-performing, high-poverty schools should not be
penalized for their progress. Nor should low-performing schools be rewarded for o lack of effort.
High-performing schools need support, recognition, and encouragement to sustain their gains. In
addition, targeting funds on the basis of poverty is consistent with the process for atlocating funds
gurrently and would not require a different mechanism,

Strengthen Instruction

Progress in using Title I to support improved instructional practices at the school-level remains
limited by the continued use of paraprofessionals whe provide instruction-particularly in the
highest-poverty Titic I schools, Paraprofessionals in high-poverty schools tend to have less format
education than those in low-poverty schools, and they are often assigned 1o teach-sometimes without a
teacher present. While many paraprofessionals have invested larpe amounts of time and effort working
in Title I schools, and are an imporiant parl of the school community, 1t 1s imperative that priorities for
their services be based solely on the needs of sindents, Phasing out their use in instruction and
promoting their use as parent liaisons or i administrative funciions should be a priority,
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Reauthorization should also suppert the establishiment of carcer ladder programs for

.pzraprofessianaﬁ, 0 that these desiring te hecome credentialed would he supported in doing so.
These programs could include what some districts are doing already, based on recent survey data.
Reautherization should include resources for the development of ongeing consumer guides on
effective practices. Schools are moving toward adopting curriculum and whole school reform moedels to
frame their improvement efforts. However littie independent research has been conducted to evaluate the
efficacy of comprehensive sehool reform moedels and better understand the conditiony under which they
can succeed. The federal government should make such research and evaluation of comprehensive
model programs a pnonity through systematie study and annuad reporting in @ consumer guide. Te
ensure the integrity and independence of model appraisal, a quasi-governmental agency might be
established to oversee the integrity of the evaluation process and reporting of resulis. This information
would enable sehools to become betier-educated consumers in selecting and implementing models most
likely to fit their circumstances and contribute to ymproved results.

Strengthen Parental Involvement

The general direetion of Title | parent involvement policics and compacis on supporting learning is
consistent with research, but options that would strengthen implementation include:

s Having schools report annually on measurable indicators of the effectivencss of parent
involvement, as reflected in their own policies and compacis.

« Consolidating or coordinating parent involvement provisioas across all elemtzrziary and secondary
programs that have them to form one uniform parent provision. Such programs include Title [
" Bven Start Family Literacy; Education of Migratary Children; Parental Information and Resouree
Centers; hmpact Aid; Education for Homeless Children and Youth; Magnet Schools; 21st Century
Community Learning Centers; Indian Education; Technology for Edueation; and Safe and Drug-

Free Schools and Communities.

o Strengthening parent involvement activities in the early elementary grades in the arcas of
supporting reading and family literacy and in the middle and bigh school grades to ¢ncourage
students o take challenging courses.

Fuacus on Accountabiiity

The usc of school profiles designed {o report schoo! results and progress has been shown to he a
powerful tool for accountability and schoel impravement. However, profiles sften do not
gffectively reach parents and community members. They tend 1o be difficult to read, even for the
well-educated parent. They are also limited in their scope of mformation, with few school report cards
presenting information on teacher quality or student rates of progress. Also schools are linited by o lack
of comparable statewide or sational information on what they are able 1o accomplish. The federal
governnient should facilitate state and local school distrigt efforts to provide coherent, comparative
information on school progress to their communities.

improvement based on the best measures available to states and districts-regardiess of whether
their final assessment systems are in place. Schools already identificd for improvement, shouid
remain so; time should not be lost as & result of reauthorization in identifying and reaching schools with
the greatest needs.

. The reaunthorization should also ensure that accountability provisions identify schoels in necd of

F Y
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Reauthorization should address eliminating dual accountability systems. For Titke [ 1o be an

.o:ff'ectivc lever for improvement, it needs to be aligned and supportive of the systems states are creating.

Finally, Congress and those responsible for implementing and supporting Title I programs should
recognize that stare and local systems of standards, assessments and accountabihity are in flux and

" are likely to keep changing over time. Even established systems such as those in Kentucky and

Kansas wizich were forerurmers in thc., écvc opment z;f alig,z‘zeii S} stems of azaszdards and A85€33MENiS,

recognize this ané focr states and dzstmizs the ikxz%};%rt} o conilzw{z 10 zmp[cmm! measures of schoot
accountability under these conditions.

SUMMARY

This National Assessment af Title | has e\anmzuf the program in the conmtext of the burgeoning
standards-based refarm movement in stotes and school districts. Though there has clearly been
progress i buplementing stapdards at ail fevels, full implessemation in classrooms ucross the country
fras yet 1o be accomplished. The new directions proposed for reauthorization are designed 1o help
speed up standards implementation, to help all children achieve at high levels. Reanthorization
showdd address the continuing challenges that wdercut Title Ps capacity to be a stimufus aund support
Jor betier results for our nation’s ai-risk students.

-Hif-
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Attached, for your information, is a copy of the memorandum of

understanding between the Department and the New Anerican Schools

Developrent Uprporation and a onevpage summpary ©of that agreement.

Attachnent

Steven ¥. Winnick
Acting General Counsel
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The MOU has been prepared to clarify and promote an effective
working relatienship between the Department and the
Corporation. Xt reflects the fact that the Department snd the
Corporation will have a close working relationship based on
their mutual interests in furthering the invention of a new
generation of American schools.

The Corporation is 2 private non-profit corporation privately
managed and aperatad. The Department has no authority for
directing or managing the Corporation, and no officer or .
employee of the Department may serve as an incarporaﬁar
efficer, or director of the Corporatlion.

At the reguest of the Carpcration"tha Department will provide
appropriate advice, public information, and technical
asgistance to help the Corporation carry out its activities.
Examples of these activities include soliciting assistance and
participation by business and education leaders in the
Corporation's program; assisting the Corporation in devising
policies, priorities, procedures, and & public information
plan; participating in evaluating proposals submitted to the
Corporation and projects funded by it; and providipg advice
and technical assistance to the funded research and
development teams,

The bPepartment will coordinate technical assistance to the
Corporation and the research and development teams by other
Federal agencies,

< The Department may not solicit funds for the Corporation, and

may not exercise the asuthority or vesponsibility for decisions
and activities of the Corporation. :

As directed by the President, the Department will evaznata the
progress and success of the Corporation's overall prograwm, as
well as sinilar educational reforrm activities that relate to
AMERICA 2000,
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MEMORANDUM OF UNDERSTANDING BEYTWEEN THE UNITED STATES DEPARTMENT ...
OF EDUCATION AND THE KEW AMERICAN SCHOQLS DEVELOPMENT CORPORATION =

I. ZURPQSE .

President Bush and Secretary of Education Alexander have
announced AMERICA 2000, a comprehensive, long-term strategy to
move every community in America toward the national education
goals adopted by President Bush and the Nation's governers in
1950, One component of the AMERICA 2000 education strategy is
the ¢reation of a New Generation of American Schools to educate
students to meet the demands of the next century. Those schools
will be developed in communities that are committed to meeting
the national educational goals without being constrained by
conventional assumptions of what & school consists of or how it
functions. Each New American School will be expected to produce
extrzordinary gains in student learning. ©One objective is %o '
bring at least $35 such schools into existence by 1996, at least
one in cach congressional district. The Administration has
submitted legislation to Congress to fund the start-up costs for
these schools. The longer term goal is to create an environment
where th&ﬁsands of such schools are created and thrive,

In order to assist these efforts and provide essential resaarmh
and development on effegtive educational approaches and
practices, America's business leaders have established the New
American Schools Davelopment Corporation, a nonprofit
organization incorporated under the laws of Virginia. With funds
vaised in the private sector, the Corporation will award
contracts in 1992 to several research and development teanms,
consisting of vorporations, universities, think tanksf school
innovators, management consultants, and others.

The President has ssked his Education Policy Advisory Committee
and the Department of Educaticn to examine the work of these
research and developpent teans, a2s well as similar school reform
efforts, and to report regulariy on their progress o him and to
the American people.

Based on the very strong mutual intarests of the Department of

Education {(Department) and the New Aunerican Schosls Development

Corporation (Corporatisn) In furthering the invention of a new
generation of American schools -=~ and the importance of the
Corporation's research and development prograzm to that invention
effort -~ it is anticipated that the Department and Corporation
will have & close working relationship and that the Department
will provide significant technical assistance to the Corporation
to further its mission. This Memorandum of Understanding has
been executed to clarify and promote an effective-working
relationship. It describes the ternms under which the Department
and the Corporation will cooperate in carrying out the above-
descridbed purposes.
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A

2.

1.

The Corporation is a private non-profit corporation,
privately managed and operated. The Department will
have ne authority for directing or managing the
Corporation. No officer or employee of the Department -
will serve as an incorporator, officer or director of
the Corporation. All authority and responsibility for
decisions and activities of the Corporation =--
including but not limited to fundraising, establishing
policies and priorities, employment of staff, selecting
contractors, and awarding contracts -~—- reside in the
Corporation, its Board of Directors, and amrparate
officers appointed by the Board.

All fundraising sctivities for the Corporation and its
research and develcopment projects will be performed by
the Corporation. Officers and exployees of the
Department may, and intend to, encourage business
isaders to become involved in and suppoert the
activities of the chporatzon, but they will not
solicit funds. .

The Department will not fund the rorporation, ner does
it expect to fund the start-up costs of the research
and developrent projects contracted for by the
Corporation. However, the sponsors of these projects
way seeX funding related to the proiects under ’
Department programs for which they are eliglble, in
accordance with applicable Department procedures.

The Secretary of Education (Secretary) wil) appoint one
or more Department employees to serve as liaison to the
Corporation. Deputy Secretary Kearns, Jeff Martin and

Craig Pattee are the currently designated contacts with
the Corporation. :

Exaept as otherwise may be agreed upon, the Department
will bear all costs, including travel, incidental to
the participation of Department empzayeas in assisting
the Corporation.

At the request of the Corporation, the Department will
provide appropriate advice, public information, and
technical assistance to help the Corporation carry out
ites activities, subject to the limitations in
paragraphs II«1 and 1I-2 above.
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. e o 2. The Department will coordinate technical assistance to
i the Corporation provided by other ¥Federal agencies ==

’
i» and reguests by the _Corporatien for that technical
. . assistance, .
3. At the request of the Corporation, and as the .

Department deems appropriate, the Department will

assign Department eaoployees to mssist the ‘

Corporation. Exasples ¢f activities that may be

performed by Department employees include =-

o to assist in recruiting business and education
ieaders to participate in the Corpeoration;

o to scolicit assistance from educators to the
Corporation in developing and implementing its
grogram*

o to assist in devising policies and priorities and in
formulating a request for proposals and procedures
for reviewing.them;

o to assist in develéping and implementing a public
information plan for disseminating information about

: the Corporation’s program o business and education
, leaders and the public:
. o to participate in the evaluation of prcpasal& .
s’ submitted to the Corporation:

o to participate in monitoring and evalna@}nq the
success of funded projects; and

o in coordimation with the Corporation, to provide
advice, technical assistance, and public information
to the funded research and devalcpaant teans to
assist them in addressing their objectives.

As indicated in paragraph II-1 above, each of the
functions performed by Department employees will be of
an advisory o assistance nature: all decisiormaking
will reside ipn the Corpeoration and will be exercised by
the Corporation's Beoard or officers.

4. In accordance with Section 419 of the Department of
Education Organization Act, the Secretary may permit
research. an@ development teams funded by the
Corporation to use rezl property or facilities under
the custody and control of the Department, including
facilities made available for the Department's use by

v o e
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any agency or instrumentality of the Qnitéd States, any
State or political subdivision tharaaf, or any foreign
governmnent.

IXX. EYALURTION

As directed by the President, the Department will evaluate the
progress and success of the (orporation’s overall progran, as
well 3s similszr educational reform activities that relate to
AMERICA 2000. The evaluation may be carried out directly by the
Department or through one or wore contracts. The Corporation
will cocperate in the evaluation and require research and
developoent teans that it funds, as & condition of their
contracts, to cooperate in the evaluation. The Department will
advise the President and the public on the results of its
evaluation.

TV. AUTHORITY

This Memcrandum of Understanding is entered into pursuant to
Sections 102, 418, 419, and 422 of the Department of Education
Crganization Act and Sections 405 and 426 of the General
Education Provisicong Act (20 U.S.C. 3402, 3475, 3478, 13482,
1221e, 123lc}.

<

FOR THE UNITED STATES
DEPARTHMENT OF EDUCATION -

QJ?‘“K ///{/

David T. Kearns
Deputy Secretary.
of Education

-



Partnership for Family Involvenient

1. Describe the program. Please emphasizé its creative and novel elements, What is
the innovation?

The Partnership for Family Invelvement in Education challenges communities to find
common ground and 1o build partnerships. Family-school, community, business, and
faith-based organizations work together to increase family involvement and o improve
schools. Most organizations are created to advocate narrow interests, however the
Partnership encourages groups o form alliances. Since its launch in 1994, over 6,500
partnering organizations have pledged (o implement effective family involvement
practices using resources and research provided by the ULS. Department of Education.

States, corporations, unions, non-profits, local schools, and faith communitics have
joined. Diverse partners include major national entitics such as federal agencies, Bovs
and Girls Clubs, National PTA, IBM, AT&T, National Tennis, ag well as individual
schools, churches, museums, and cultural alliances. Organizations are currently working
together on issucs such as expanding after-school programs, improving reading,
increasing father involvement, ;}mgmng teachers o involve families, supportmg, fumily-
friendly business practices, and preparing guidelines i‘or faith communities (0 support
children’s learning. ’

Mobilizing interest, energy, and expertise is the key element of the Partnership’s success.
Across the country, the Partnership has convened meetings, direcied research, developed
partnership guides, hosted teleconferences, provided a newslatter and website, and
extended technical assistance. Drawing leaders from a broad range of perspectives and
diverse ethnic, regional and income backgrounds, Partnership meetings address issues,
provide matenals, and offer opporiunities for networking.

Resuits of such mectings reflect partners’ needs and strengthen their efforis.
Business/education discussions led to the development of strategic templates that
encourage family-friendly workplace policies in local businesses. Community/religious
groups organized multiple partners to provide after-school programs, mentors, and
reading efforis. Family/school groups launched a Teacher Preparation CI ﬁ:}r Fanly
Involvement.

Regional concerns generate national products. A Baltimore conference led to a national
icleconference spotlighting the need for increased father’s involvement in education.
Religious leaders in Partnership summits contributed to a guidebook for faith
commuaitics promoting family involvement in public schools. A San Francisce
partnership meeting launched a nation-wide technical assistance <ffort 1o provide local
employers with partnership building tools.

These efforts have given the U S, Department of Education the opportunity to ¢collaborate
with partners on the development of customer focused materials and aclivities and o
make resources available in far larger quantities to strengthen family involvement and
community connection,
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: Partnership for Family Involvement
Z. What problem(s) does your innovative program address?

Thirty vears of research show that family involvement {n children’s learning increases
student achievement. However, parent involvement declines as children progress through
school. Teachers are uncertain how o involve parents. Time conflicts confront working
parents. Father’s involvement is oflen minimal, Culture and language may separate
parents and school. '

Many parents say they would be willing to spend more time on homework and schood
lcaming activities with their children if teachers gave them more guidance, Teachers
need techniques for communicating with families. The Partnership has addressed this
issue by engaging teacher organizations and parent groups o develop strategies that
improve two-way communication between home and school,

Working parents must juggle demands of home, work, and children, Businesses need to
recognize family involvement as cnitical. The Partnership works with business
organizations to implement effective family-friendly practices. Emplayers have joined
community groups to support afterschool learning opportunitics, providing children of
working parents extended learning and safety after school,

Fathers make an important contribution. Children perform better in school when their
fathers are involved. Yet, the growth of single parent families and the absence of a
welcoming school environment limit father participation. To address this challenge, a -
national teleconference and toolkit for father invelvement has been developed.

Culture and language barmiers limit mutual understanding between teachers and parents.
The Partnership identifies schools with effective programs and materials that utilize
translation and knowledge of diversity 1o achieve results. Community organizations and
faith-based groups in the Partnership help schools evercome many of these challenges.



Partnership for Family Involvement

3. Cite the best verifiable evidence of the most significant achievements of the |
program,

The Partnership has transformed the question of family involvement from "“Why™ to
“How?” U.S. Secretary of Education Richard W, Riley has cited the work of the
Partnership as the ““core” of (he depariment. President Clinton launched the Partnership’s
recent publication on faith communities supporting children’s leamning. Improving
America’s Schools conference reparted that “Strategies for Involving Families” has been
the best attended session.

Requests for publications represent another measure of achiovement, Seventy-two
percent of the 6,500,000 top ten requested department pubhications in 1998-9 focused on a
parent audience, Before the Partnership began X matenals were requested. Parents,
concerned about school readiness, college preparation, and aflerschool programs, are
eager to be informed and involved,

The Pannership responds to member concerns.  Baltimore family/school partners called
for more focus on father’s invelvement in education. As a rosult, the Partnership
presented a national {eleconference “Fathers Matter!™ and an effective practices guide. A
full studio audience and more than 300 downlink sites its illustrated national appeal.

Partnership steering gronps provide leadership, Business leaders were key in developing
“The Corporate Imperative” and featured the goide at the San Francisco conference of the
Conference Board, The Partnership brought together teacher and parent organizations to
jointly develop the teacher-parent involvement mulii-media toolkit. Religious leaders
representing seventy-five percent of organized religions shaped one statement on “Faith
Communities Joining to Support Children’s Learning: Good Ideas.”



Pastnership for Family Involvement

4. Who are the current and potential beneficiaries of your program? What are the
direct and indirect benefits to citizens?

Families, schools, businesses, communities, and faith organizations benefit from joining

the Partnership. Partaers have access to free materials, guidebooks, website, newsletters, ——
and regional meetings. They share ideas, replicate best practices, network with hundreds

of other partners and coniribute 1o the website and monthly newsletier.

Families use the Parinership to develop effective strategies for involvement in their
children's education, benefil from family-friendly policies in businesses , and receive
help from educators. Family-friendly policies help employers attract potential
employees,

Communities learn about afierschool learning, mentaring, reading, and school readiness
through parinership. Using community buildings and religious institutions can help
¢hildren leam to high standards and keep kids safe.  The collaboration of secular and
religious community groups promotes the positive values of an educated community,

Schools benefit from Partnership maternials, guidebooks, and toolkits that encourage
family parficipation, afterschool learning, and tips for overcoming cultural barricrs.
Religious and secular community groups maximize their resources for creating and
tmplementing family involvement programs, such as afterschool learning and mentoring
programs.

Children are the ultimate beneficiaries of the program., With the entire community
working 10 increase family involvenient, the outcomes for children are afierschool
learming, workforce preparation, mentoring, bigh standards and supportive parents.



Partnership for Family Involvement
S. How replicable is the program or aspects thereof? What obstacles might others
encounier?

The Parinership has designed all of its material and products for replication in the
community. Partners replicate the strategies presented in the Partnership’s guidehooks,
toolkits, and publications, in their own communities. For example, businesses utilize the
strategies in the Partnership’s business guidebooks to implement family-friendly policics.
National teacher organizations promote the use of teacher/parent communication
strategies at the local level. The kits provide templates, overheads, and research for
partners to frame their own meetings with other organizations.

Regtonal meetings and wehnical assistance workshops provide opportunities for pariners
to share besi practices and effective family involvement strategics. Partners ationding
meetings in San Francisco, Atlanta, Washington, DC, Chicago, New York, and Boston,
shared their exemplary models and absorbed those of other partners. Through this unigue
forum, partners can share their mistakes and obstacies as well as their success.

Challenges of technelogy, geography, legality, and calture must be addressed. Provading
matenals to pariners without access o the infernet is imporlant. Rural as well as
urban/suburban models must be included. Legal concauns regarding the separation of
church and state must be considered. Strategies addressing the needs of various cultures
must be presented to meet the needs of diverse families. Successful leaders need energy,
diplomacy, and vision to forge relationships with new partners. Despite these challenges,
partnerships can multiply opportunities for success.
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PARINERSHIP

for Family
Involvemont
in Education

The Study ¢f Opportunities for and Barriers to
Family Involvement in Education

PRELIMINARY RESULTS

A Survey Sponsored by the Partnership for Family Involvement in Education,
- the U.S. Department of Education; and the GTE Foundation
Conducted by the National Opinion Research Center at The University of Chicago




OVERVIEW

The Study of Opportunities for and Barriers to Family Involvement in Education is sponsored by the Partnership for
Family Involvement in Education, the GTE Foundation, and the U.S. Department ol Education. Through a ten-
minute telephone interview, the study asks parents of elementary and middle school* students to report on several
dimensions of their involvement in their children’s education, including:

® How parents feel about their opportunities to be involved in their children’s schooling
° How schools encourage parental involvement in students’ learning
° What additional educational resources parents value, for example, information on college going and the
use of after-school programs to enhance learning
° How and what schools communicate to parents about students’ learning, for example, the use of
~ technology in leaming and communicating with families
L What employers do to support parental involvement in schooling.

Study participants are drawn from the 1996 General Social Survey, which constructed a nationally representative
sample of households to study social indicators in the United States in the Spring of 1996. Each participant was
asked to discuss the schooling experiences of one child during the 1996-1997 school year. That child was randomly
selected from all of the children enrolled in grades one through eight in a regular school and for whom the
participant was a primary caretaker. The preliminary results presented here reflect information collected from
approximately two-thirds of parents identified by the earlier survey. Because interviewed parents resemble the full
sample on key demographic charactéristics, the results below are likely to become more precise as additional
interviews are completed, but may not change dramatically. The study is being conducted by the National Opinion
Research Center at The University of Chicago.

* Elementary school denotes grades one through four, middle school grades five through eight.
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EXECUTIVE SUMMARY

New Parent Survey un Findings on Family Invoivement in Education:
Parents Say Schools Try to Keep Them Involved, But Much More Work Is Needed,

Preliminary findings from a new parent survey on family involvement in education were released today by the

. Partnership for Family Involvement in Education, the U.S, Department of Education, and the GTE Foundation.

The survey was conducted to develop a better understanding of family involvement in education -- an issue that
many educational researchers, teachers, parents, and corporate leaders say 1s the most important ingredient in a
good education.

Parents of elementary and middle school students were asked about many aspects of their involvement in their
~ children’s education and about how their school keeps them involved. Key survey findings include:

. Parents think schools see them as important partners in helping their children learn, and there is
plenty of good news about fazaily invelvement. 88% of parents report that their children’s schools treat
them as important partners in encouraging their children to learn. 86% say teachers generally listen to what

~ paremis have to say, 66% say teachers give their child homework assignments that are designed for the
family to do together at least once a month, and 62% of ;}&Z"&fiiﬁ say teachers regularly communicate with
them about their children’s progress.

* But, an overwhelming majority of parents believe that they and their children’s teachers should learn

more about how they can be effectively involyed in their child’s education.  79% of parents report that
they want to learn morg about how to be involved in their children’s learning. 77% believe teachers could

._¢ .




learn more about involving them in their children’s leaming.

According to parents, elementary schools appear to do better in key aspects of family involvement
than do middle schoals. Parents of elementary school students report schools do better in the following
areas than reported by parents of middle school students: explaining to parents what students should be able
to know and do in each subject (62% of elementary school parents say the school did very well, as opposed
to 45% in middle school); inviting parents to observe classes in session (41% of elementary school parents
say they have been invited many times, as opposed to 27% in-middle school); discussing with parents a
summer reading list for children {§7% of elementary school parents, as opposed 10 41% in middle school);
and inviting parents to participate in school committees or councils more than once or twice (61% of
e}emcnzary school parf:nzs as opposed to 46% in middle school).

For many, new technomgies remain an untapped resource for schools to communicate with parents,
Only 12% of parents reported that the school makes available information through its web site on the
internet on school activities, homework assignments, or student progress. 1% said the school made
available information through e-mail, and 21% said the school made available znf‘@maﬁm through vuice
mail.

Most parents are either not involved - or would like to be more involved ~— in decisions affecting the
academic life of the school, Only 13% of parents say they have a lot of input into what subjects are
taught, 11% say they have a lot of input into how the school budget is spent, and less than 5% say they have
a lot of input into teacher hiring and promotion.

A third of parents said they signed agreements with teachers abeut how each would support a child’s

learning. 37% signed an agreement with teachers about supporting learning in the classroom. 32% signed
an agreement about how to support leaming at home. :
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SURVEY HIGHLIGHTS

OPPORTUNITIES FOR AND BARRIERS TO FAMILY INVOLVEMENT IN EDUCATION

# - Good News! Parents think school staff see them as important partners in helping their children learn.
Eighty-cight percent of parents report that their children’s schools treat them as important partners in encouraging
their children to learn.

* But! Schools still need to work harder in meeting parents needs. While schools do many things to involve
parents in the schooling process, fewer than half of all parents had been formally asked by schools about what
assistance they might need to be more involved in their children's leamning,.

*  And! Parents are eager to increase their involvement in their children’s education and believe teachers
should have more training in working with families. Scventy-nine percent of parents interviewed report that
they want to leam more about how to be invelved in their children’s learning. Almost 77 percent believed teachers
could learn more in involving parents in their children's learning.

. Some schools seek to engage parents as partners in their children learning by signing leami&g agreements.
Only 37 percent of parents and teachers signed an agreement about how they would support learning in the
classroom; 32 percent signed an agreement for supporting learning at home.

¢  The new technelogies are not widespread as tools for schools to communicate with parents. Seventy-six
percent of parents reported that their schools used two Or more technologies to communicate with parents--usually
“newsletters and telephone calls. Schools are now beginning to explore the additional opportunities for interaction
afforded by voicemail {21 percent), web sites (12 percent), and electronic mail {11 percent).

. There is a gap between schools letting parents understand what their child should know academically and
showing them what constitutes successful work at their child’s grade. While 54 percent of parents said the
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school let them know what their child should know and be able to do in each subject, a full 62 percent of pafmts
said they were cither not provided with samples of successful student work or were provided with samples “just
okay.” :

Parents express a strong demand for after-school programs: 82 percent of parents have a child who attends an
after-school program or would like their child to attend an after school program.

Computer classes, art and music courses, and community service rank high as activities for after school
programs. Of these parents (who enroll or would like to enroll their child in an after-school program), 96 percent |
feel that their child would benefit from an after-school program that included computer technology classes and 92
percent feel that their child would benefit from arts, music and cultural after-school activities. Among middie
school parents, 91 percent favor after-school community service or volunteer opportunities for their children,

Parents want te be partners but are net integrally involved in decisions affecting the academic life of 2
school, Over 66 percent of parents have no inpui into teacher hiring and promotion and 25 percent are involved
some but believe they should have more say; 56 percent have no input into the amount of time allocated to subjects
and 33 percent say they have some say but believe they should have more; 40 percent have no input into the
subjects being taught and 44 percent say they have some but believe they should have more; and 38 percent have
ne input into how the school budget is spent and 46 percent say they have some but believe they should have more.
Parents are most involved in setting school discipline practices, not academic policies (77 percent some or a lot).

Pareunts want information on college-going. Of the 84 percent of parents who were employed at some time

- during the last school year, 30 percent had employers who provide information about ways to pay for their children

to attend college or receive other education after high school. Seventy-nine percent of working parents reported
that having this service was important to them.,
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Families involved in education:
How do parents feel about their involvement in their children’s education?

All Elementary School |.  Middle School

Parents Parents Parents
Parents who want to leam more about how
to be involved in their children’s learning. : 79 81 77 .
?amms who want 10 be more involved at a
their children’s school. 73 : 73 73
Parents who think their children’s teachers
could learn more about involving parents in 77 75 78
their children’s learning.

. Parents in the Family Involvement Study are eager to increase their involvement in their children’s education:
79 percent of parents interviewed report that they want to leam more about how to be involved in their
children’s learning. &eventy~seven percent of parents also think that their children’s teachers could Ieam
mare about involving parents in their children’s learning,




Involving Parents in the Schooling Process:

What are schools doing to bring parents in?
(Percent of patents reporting that their schools take the following steps to involbve parents:)

Ali Parents Elementary School* Middle School* Pareats
Parents
Treal parents as pattners in students’ leaming 88 89 87
Ask parents how 0 encourage invoalvement Informally ....... 63 | Informally ...,... 67 | lnformally .. ..... 39
: Formally ........ 46 { Formally ......... 46 | Formally ... ...... 47
Enable parents to reach children at school 90 91 90
Schedule meetings off of regular business hours 78 82 73
Try to involve both parents whether or not they live 62 - B2 61
in the same househokd
Offer after hours call-in times 57 59 56
Discuss a summer reading list with parents 50 57 41
Rexquire parents to sign children’s homework each 40 a7 32
night ‘
Provide child cars during parent-teacher 28 32 23
conforences
Provide a place for parents to meet 28 30 26

. Eighty-cight percent of parents report that their children’s schools treat them as important pariners in
encouraging their children to icarn. While schools do many things to involve parents in the schooling
process, fewer than half of all parents had been formally asked by schools about what assistance they might

.waf
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need to be more involved in their' children’s learmning.

Teachers and Parents Joining Together
- {(Percent of parents reporting that:)
All Parents Elementary School Middie School
v - Parents Parents
Teachers require parents to sign children’s 40 47 - 32
homework each mnight ' '
Parents and teachers signed an agreementto| 37 R - 37
support in-class learning '
Parents and teachers signed an agreement to 32 33 -- 31
support learning at home

® Parents and teachers are joining together to recognize that everyone must support learning wherever it takes
place - in the classroom or in the home. The 1996-1997 school year began with 37 percent of parents signing
agreements with their children’s teachers to support in-class leamning. Thirty-two percent of parents signed
agreements with teachers to support at-home learning. In-class learning meets at-home learning when parents
review their children’s homework each night as part of a nightly requirement 1o sign assignments.




Information from the school:
How are schools communicating with parents?
{Percent of parents whese schools use the following ways to exchange information with parenis:)
Al Elementary School Middie School
Parents Parents Parents
Newsletter ) 76 R0 71
Telephone Calis to Parents 70 : 71 69
Voicemail 21 17 26
Community Cable Television 20 20 . 20
‘Web Site ' 12 13 I
"Electronic Mail . 11 I 1§

® Seventy-six percent of parents reported that their schools used two or more technologies to cemmzzmcata with
parents. While newsletters and '

telephone calls are the most How S Ch{}0|$ Com m u mcate
" common ways for schools to

exchange informationwith 4 S
parents, schools are now 80 - ]
beginning to explore the £ //j R
additional opportunities for ge0- " -
interaction afforded by 350 % —
voicemail, web sites and 40 A
electronic mail. “ g;‘; T e
E 10 *’/: /7
a g -~ ',f}m "

by e

Teiephone l CatﬂaW ‘{ E-nail

Newaletler icemail Web Site )
-z )
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Expectations and Optiens: What information do parents have access to?

All Parents Elementary School Middle School Parents
Parents
What are schools telling parents about? {Pereent Persent of {Fercent {Parcent of {Parcent {Peyeent of
whose remaining whaose remaining whase wmatning
schoolsdid | parents who | schoolsdid | parents who | schools did parents who
* wery well® 1 would ke to feery well' | would liketo | Cvery well” wonbd like 1w
insharimz:) | koow more)) | inshariag} | know mewe} 1 in sharing:) know more:}
How students are expected (o behave 59 25 T 79 67 80
‘| What students should know and be able to do 54 43 62 92 45 94
Examples of successful work done by students 38 ' 44 e 3 it
Information about educational options for future 29 87 0 29 87
high school students A
How are cmp[o}mm helping to inform pan‘an[s" {Percent of {Pereent (Pervent of {Percent {Percent of {Percent
{34 percent of study panticipants were employed al some point employed whose most cuployed whose most smployed whose most
duting the school year, OF them:) ; parents whoe | recent job patenis who recent job parents who recent jobs
value:} incladed:) value:} tncluded:) value:} included:}
Employer-provided information about ways to pay 79 30 82 28 70 32
for post-high school education

. Sixty-nine percent of parents rated their schools as doing ‘very well” in letting parents know how students are

expected to behave in the classroom. Fewer (56 percent) gave the same ‘very well’ rating about how well
schools let parents know what children should know and be able to do at their grade level in each subject.
Less satisfied parents are more interested in leaming more about achievement goals than about discipline
1ssues. As with achievement goals, the demand from middle school parents (87 percent) to know about
educational options for future high school students greatly outstripped the supply of muddic schools who

communicate these options ‘very well® (29 percent).
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Beyond the school day and the school year
{Percent of all parents who)
All Parents Elementary School Middle School

Parents Parents
Have a child in an after-school program 35 : 32 39
Pay fees for an afler-school program 18 19 17
Are interested in free after-school programs 79 * 77 , 82
Would pay a fee for an afler-schiool program 74 73 76
Have a child in a school-based summer 18 20 16
program
Paid for a school-based summer program 10 10 10
Are interested in a free school-based 70 1 69 71
SUIMMeEr Program
Would pay a fee for a school-based summer | 74 71 77
program “

* Parents express a strong demand for afier-school programs: 82 percent of parents have a child who attends an
after-school program or would like their child to attend an after school program.
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.After-Schosl! Activities: What do parents want?
{Percent of parents with children in after-schon] programs of wha waukd like their children 1o attend an after-school program reporting that
ther child would benefit from:) )
. Parents Whoe Want | Elcementary School Middle School
; or Use After- Parents Parents

\ ' School Programs
Computer technology classes . - 96 96 96
Arts, music and cultural progi;ams 92 94 - 89
Supervised recreational activities 86 86 86
Community service or volunteer 84 77 91
opportunities '
‘Basic skills enrichment or tutoring 73 72 74

. Of these parents (who enroll or would like to enroll their child in an after-school program), 96 percent feel
that their child would benefit from an after-school program that included computer technology classes and 92
percent feel that their child
would benefit from arts, music

and cultural afier-school After-School Activities
activities. Among middie - e e e

school parents, 91 percent ‘0 -
favor after-school community 5
service or volunteer 2 80~
opportunities for their § 80 -
children. 5 40-
§ 26 e 1)
& .
&. § [m.“ Mg ......i . .x.\nm;mx PR M:E«c [
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The vast majority of America’s schoals are
safe places. Two decades of comprahensive
research sunport this conclusion. While
the recent tragedies across the countiy
may create the impression that viclence
fs pervasive, such incidents at schoot arg
extremely rare. Rongtheless, we must
address the Violence that does exist and
find better ways to ensurs that all our
children have safe, orderly school
anvironments inwhich to lears and grow

& healthy ervironment conducive tn

learaing and limited in distraction can be
established through a coaperative effort
among schools, parents, busiresses and
communtias, Many communities are

finding pra¢tical ways to provide children
with the safe and disciplined conditions
they necd and expact to find in a school.

Promating smalier schools—which research

.as shown significantly ingreases
achievement and decreases the number
of behavicra! problems, particularly among
disadvantaged students—and creating
after-schoal programs that keep children
praductive and off the streets are just
tore of the ways that help foster
childrea's success.

g

21ST CENTURY COMMUNITY LEARNING CENTH

One way businesses <an help make the after-school hours safer for our children
ang the community is o connect with programs that provide extended
leariing opportunisies,

The 21st {entury Community Learning Centers program was established
to award grants to rural and isner-city public schools, or consortia of such
schools, 1o enable them to plan, implement, or expand projects that benefit
the.educational, health, social.sendes, euttural and recreational needs ofthpe oo o
community. A key component in the effort to keep childeen safe and leaming,
these school-hased venters can provide drug-free, supervised, and cost-
effective after-school, weekend or summer havens for children, youth, and
their familias, .

By enabling schools to stay apen longer, the 215t Century Community Learning
femiors program gstablishes ¢ safe place for dofng homawork, intenshve
mentoring in basic skills, drug and viclance prevention counseling, and
academic enrichment activities. Technology education progmms, services for
children with disabilities, and instructisnat and performance programs in the
arts are also vital activities that augment student development, Because
Comsmunity Learning Centers provide a vaniety of activities, the grants are
designed 1o gremote partnerships among a variely of groués, such as
schools, familieg, buginesses, and community arganizations, which plan
and implement the programs.

"Why are after-school frograms so tmporiant?
Becerwse childrven’s nands don't dose dowm at

3:00 pom., and neither showld their schools. ™

1.5, Secretary of fducation Richard W Riley -
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v, | omeee T HESE granis ave designed to. promote a collabontive

3 sch ools !

21st Century Community
Learning Centers Partnership

Businesses can partner with local schaols and work
with them to apply for Depantment of Education
funding for after-schoel programs.

213t Century Lommunity Learning Center grants are
targeted to high-need rural and urban communities.

effort hetween public schouls, non-profif agencies,

organizations, businessss, educational entities, and -

secreational, cultural and other communily groups.

The activities supported by the 21st {entury
Community Leaning Centers program should offer
significantly expanded tearning opportunities for
children and youth in a given community, as well
as contribute te reducing drug use and viclence,
Qther agkivities may include:

8 Literacy education programs;
8 Children's day-care services;

8 Summer and weekend school programs
in conjunction with recreational
programs;

8 Integrated education, health, social
service, recrea_tional, or cultural
programs;

. B Telecommunications and technology
education programs for individuals of
all ages; and

¥ Employment counseling, training, and
placement services for individuals with
disabilities.

Examples of Businesses Sﬁpparténg
After-School Programs

*

FEIT I
PooLemn e t
» ’

In ;\.ri_:zona, Project Sano y Salve (Safe and Sound) -
il estabhish three Commuaity Lear i

The Centers will provide extended fearning and enrichment
appartunities for students plagued by high™8tes of poverty,
discipline problems, and academic underachievement. All
activities-fram academic enrichment and summer schoot
to cultural and recreational programs—are designed to
redl.i(k: ions, probation rates and incidences of
3 ' Jturie'nts and to raise academic
w:lved WIth TUSU mz.lude twa lor:ai

Y5t ﬁ}r renewed investment in educatlan
. The Wellington Chamber of Commerce
o Aarostadfiurgs, among many others,

wment of this poor
amsizdam resaurees

"23 'Q(,{f az.mfzties mci&éﬂ p-'s\f}ézm, homavsit
; {mat} mterests and careers, and wnrkmq ic

in the right {iirez‘:tzm.

In Allentown, Penmsylvania, the community is working
to provide extended learning opportunities and 3 place for
greater involvement thiough its schosi-hasad Family Centers
atounﬂ the Lehigh Valley. Open to residants of all ages in
the hnsl sehools’ area, these Family {enters provide a place
where adults and chitdren can learn and benefit from &ze
wmmumtvs resources ard establish positive cam %
conng ans, Air Products and Chemicals, Inc., Peninsy
Power and L1ght, Kutztown University, the United

Greater Lehigh Valley, the Alientown Schoo! District, the
Lehigh County Dffice of Children and Youth Services are ail
committed to working in partrership to effidently utilize
their 21st Century Community Learning Center grant award
and to create positive outcomes for the community’s
children,
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Technalaogy--the World Wide Web, e-
commerce, computer-aided design, word
processing, data processing, slectnic
transfers—has become an enyginge of nur
economic growth and has fundameotatly
changed the ways we learn, how we do
business, and the skills students in America
need to flourish in the wodd of work.
Sustaining profits in the new economy of
technological suphistication and mcreased
global competition means that busitiasses ™
need highly skilled and well-educated
workers. Businesses are nNow major

- stakeholders in the educational sucgess

of our chiidren.

States, convmunitdes, businesses, families
and teachers need to ensure that every
classroom in America ¥ helping students
connect to the infarmation age thraugh
high-quatity compiters, creative software,
and well-trained teachers, Businesses—
large and small—need to be able to
depend upon a highly educated,
technologically Uiterate workforce. By
investing today in aur children's education,
businesses are investing in their long-
QM SUCCRSS,

TECHNOLOGY INITIATIVES

The U.S. Bepartment of Education has 2 number of initiatives designed
to encourage the participation of busiigsses in education programs that
use technology sud help America’s schools bridge the digital divide,

Technology Innovation Challenge Grants

The Technology Innovation Challange Grant Program serves as a catalyst for

_positive change frt schools. Challenge Grant communities work to integrate

" new technologies into state or [6¢al edUCALTER Improvement efforts that have

been stimulated by a grewing national commitment to raise education standards,
Effective use of new technologies in these communities will contribute {0
improved student achievement in reading, writing, science, mathematics,

' history, the arts and other disciplines. Each project will support effective

training for teachers and promote greater parent and community involvement,
in education.

| Community Teclinology Centers (CTCs)

Although the aembez of Americans connectead 1o the nation’s informatian
infrastructure is s&mmg, a digital divide sl exists, and in many cases, is
actually widening over Lime. Promoting technological equity, ommunity
Technalogy Centers pravide access to information technology and related
tearning services fo children and adults who would not otherwise have such
access, CTCs incasporate technalogy to enbance educational activities in
econamicatly distressed areas, partiouladly in rurel and urban communities.
In addition to condixcting a variety of technology-oriented projects, individuals
can take advantage of valuable resources aveilabie for obiaining job skills.
and iearning about employment eppertunities.

“Techrology is one part of a comprehensive qualily
learning experience that, at its very core, involves
the cancapt of teaching people to thivde and to

continug o lorn throughou! their i{{ﬁié??}{fx sa that

they ras benefit from change ™
“y ofit i g

ILE, Secretary of Educatian Richasd '8, Riley
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Learning Anvtime Anywhere
Partnerships (LAAP)
Many Americans want to improve their skills so they ran
compete for high-wage jobs but fird it difficult to
} e in tmditional on-campus instruction and

coursework, New technologles such as the Internet make

b to provide acsess to leaming anylime, anywhers.
Suciz distar‘u:e iearning e;zportizniﬁea mai«‘e it viq ni“'i,,&ntiy

q trnmmq This parinership program will

_"forra {;S; {ﬂllegea, universities, businesses;

stimytate re : ,";zrograrze dz.:pllca{zem
and promote economies of scale which beneRt the
entire comminity,

This initiative awards gramts to partnerships involvi ng
two or mare institulions of higher education, community
organizations, businesses,. and other public and private
and is designed to help students in undesserved
argas who have limited access to 3 traditional
college campus setting, LAAF grants may be used
to develop:

B Model pr‘ogramé and software t?zat;w'zﬁi erake
distance learning possible; ’

B Innovative ontine student Support services
such as fob placement, academic counseting,
‘andt library services:

New institutionat policies and practices that
ge beyond merely putting more courses
oniine, bul truly daliver programs that are
self-paced alternatives to traditional
semestar scheduling; and

Methods of assessing the quality and success
of the new distance learning programs by
charting skills and competengies achieved
by students, as well as retenticn and
completion rates,

The Ln;&%siana Challenge, z fifth-year Technolegy Innovation

Examples of Businesses Supporting
Technology Programs

% z
Anytime, Anywhere Chemistry Experience
This enterprise, a partnesship including the University of
North {a{ahna at Witmington, Colorada Electronic Community
C{ziiege* Addison Wesley Longman, Inc., and Eduprise.com,
offers one solution 1o the probiem of providing high-quality™
hands-on, inquiry-hased stience laboratory experence for
distance learners. The partners developed & hybnd lsbomtory
curricuium that incerporates computer simulations and
demonstrations into 2 home-based wet fab. Though
smbedded in a complete online Introductary chemistry
course, the curriculum is modular in nature and can be'
integrated into existing chemistry courses, both conventional
and online,

{hallenge Grant whose activities invelve more than 50
organizations, including some national corperations,
Hlustrates the fine work that can be accomplished through
a rohust partnership, Fariners cocedinate efforts and work
to provide a specific service to a Challenge diswrict: Shell
git and Lﬂckﬁeed Martin have offered meonetary support,
use of facilities, and training to Jefferson Parish Schools;
the Lafayetle Cabile Company gave consulting services for
the iastallation and networking service at Lafayette Parish
Schoals; and, BeliSouth provided funding for a
telecommunications project.

The (:entmi Arizona Community Technology Initiative
{CACTI), with the assistance of the iocal Chamber of
Cammerce, Intel Corporation, and other business pariners,
established Community Technology Centers in three rural
and Native American communities in Arizona, The centers
serve ab-rsk childean, the working paor, and those without
access to computers. Instructional technology at the
centers is used for academic enrichment, workforce
development, and GEB completion, In addition to these
activities, students taking A+ certification. classes upgrade
donated comiputers and give them to families in need.
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Teachers are the most basic educational
resource that communities provide for
their children. Plans to increase student
learning to improve reading.skills, to
integrate technolagy inte schools, and to
reach high standards will succeed only
when we focus on the quality of instruction
in all our classrooms. Meeting the
challenges of today's classrooms requires

. that teachers know and do more than ever '
before.” Therefore, they need to be well- -

prepared and supported throughout their
cdreers.

Businesses need teachers to prepare
‘childrer'l for the new economy marked by
technological sophistication and increased
global competition. Businesses need
teachers to help children develop the
high-level skills they need to be successful
information technology workers, By
investing today in children's education
and thei'_r teachers' preparation, businesses
are investing in their own long-term .
success. '

, TEACHER PREPARATION INITIATIVES

Businesses interested in assisting with teacher preparation and quality
training programs should consider partnership opportusities with two
of the Department's grant programs.

. The Teacher Quality Enhancement Grants
This initiative consists of three separate competitive programs:

-+ -— Partnership.Grants are-five-year-grants that provide funds to-partnerships~ - =-

among teacher preparation institutions, schools of arts and sciences, and
local school districts in high-need areas. The partners work te strengthen

" - teacher education through activities such as: holding teacher education
programs accountable, improving prospective teachers' knowledge of academic
content, ensuring that teachers are well-prepared for the realities of the
classroom, and preparing teachers to use technology and to work effectively
with diverse students.

State Grants are three-year programs that en~nurage states to improve the
quality of their teaching force through activities such as: strengthening their
teacher certification standards, implementing reforms that hold institutiens
of higher education accountabte, establishing or strengthening alternative
pathways into teaching, and recruiting new high-quality teachers for high-
need areas.

Teacher Recruitment Grants are three-year grants that support state and
local efforts to recruit highly qualified teachers to reduce shortages in high-
need areas. The grants highlight teacher preparatien and recruitment of
individuals who will meet the specific needs of the community.

“lsvery community should have a talented and ‘
dedicated teacher in every classroom. [We have]
an enormous opportunity for ensuring teacher
quality well into the 215t century, if we recruit
promising people into teaching and give them the

highest quality preparation and training.”

LL.S. Secretary of Education Richard W. Riley




Preparing Tomorrow's Teachers
to Use Technology Initiative

Preparing future teachers to use technology effectively
ta improve leaming is a major challenge facing our
nation's schools of education. I our information

technology investments are to pay off in improved
educatian, these future teachers must be technology-

‘proficient educators who know how to use these

modemsledrningfools tohely students meel high
standards. To meet this argent need for technology-
proficient teachers, the Preparing Tomormow's Teachers

to Use Technology Initiative supparts partnership
programs that help future teachers teach 215t century
students.

Preparing Tomorrow's Teachers to Uhse Technology
Partnership (PTTT) Grants. These grants support
rapacity-building at teacher preparation institutions
to ensure that tomorrew's teachers can integrate
techiology effectively into the curriculum: This
inttiative includes twe types of partnership granis:
implementation and catalyst grants.

Implementation grants provide two years of support
o partnerships that are implementing full-scale
program improvements in the pmpmhon of
technology profi s:z ent-educaiosns.

Catalyst gram‘.s provide two years of support to
natipnal, regional, and statewide consortia that have
the expertise and resources to stimulate lage-scaie
improvements in the development and/or cemﬁca‘hcﬁ
of technotogy proficient edurators,

Exzz&;}tas of Businesses
Supporting Teacher Preparation

! *
f

1n Boston, Massachusetts, a partnership composed
af public and private institutions aof h urban
,chool dastrlcts, and businass :md o

Jackson State Undversity in Jackson, Mississippi,
?233 3 ;zmyagt rha\ fepresents a s:atew ida Hbtoncali\ Black™

; in Z'ﬂe Forams. The For
{ ¥ partici;-ating with ke»\__f 513t‘3~9|-:&1‘5; in a
yn the infrastructuse of resources for Mississippi

l,rm'* fauhhea for tmnmq purpr;.n*“

-aza{zoa gwg{am at Hams‘Stmfe State
{allege { A gonsortium consisting of HASC, a
techaology et sehool, and business partners, including
Bank of Amarica and Micro Age, are collaborating on this
project. i’he business partners provide technical assistance-
for taptop computers, along with integration services for
program ﬁwanagement The purpose is to huild capacity at
the college among those training teachers, so that there
are more Lechnolog}caiig groficient teachers for schools
serving predominanily at-risk students,

the teache
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Taday, there is an ynprecedented
movement toward accountability in our
gducation system. All 50 states have put
in place their swn challenying scademic
standards for students and are now
imptementing assessments linked to those
standards, Ensuring that these standasds
reach every classroom and that all students
‘meat high-expectations require all
stakeholders—fram teachers and parents
“to business and community leaders—to
be involved at the local level and take
respansihility for student performance
angd the guality of education America's

children recgive,

Move than at any time in pur nation's
History, the business commuanity depends
on 2 highly educated workdorce. Itis
critical for employers to be able to have
confidence in 3 high scheol diploma as
evidence that graduates are prepared with
the requisite skills and are able to meet
the challenges of rompeting in the
information age. By investing in our
children’s education and helping students
reach high standards, businesses are
investing in thedr own lahg-ters success.

-

IREACHING HIGH STANDARDS

Businesses can join schools in helping studenis to meet new standards by
continuing to Set high expectations for all children and providing the resources
necessary to ensure that all children have the opportunity to achieve at high
levels, States and schoot districts must glign ourricula, textbaoks, instructionat
methads, and professional development with the new standards, Extended
laarning oppertunities must be provided to students who are failing or at
sk of fatiing to meet the standards. Teachers must be given the time and
traimng To prapare their curriculum and instruction to help stidénts meet
the tougher reguirements.

Passing students along in school when they are unprepared or retaining them
without addressing their neads denies students access 1o opportunities at
the next tevel of schooling, in postsecondary education, and in the workplace,
Both policies send a message to students that {ittle is expected from them
and that they do not warrant the time and effort it would take o felp them
be successful in school, Setting high standards and providing the resources
thar ensure they witl be met communicates to all students that they have
worth and are valuable to our natlon's future, Reaching high standards isn't
easy; that's why business involvement with educators and parents is a «
necessary ingredient for success. . '

T refuse to believe that our children aren’t smavi
enough or our educutors aren’t good enough. 1
refuse to senid vur children oud into the most
competitive bitenational economy in world history
without the edvwcaiion they will need 1o suceeed for
themselues and for our country. We st never go
back to the deays when standards were too low,

unclear, or nonexistend. Never©

4.5 Secretary of Education Richerd W, Riley k-
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Strategies for Helping

Students NMeet High Standards

Buginesses ¢an advorate and support comprehensive
approaches to helping students meet high stasdards
by providing teadership, resources, and suppost on
{he state and logal level to:

B Set clear abjectives for students Yo meet |

- . performance standards. at key grades;

B ldentify student needs earty in arder
1o apply sppropriste instructionat
_strategies;

W Emphasize early zht&ihaed llteracy,

B Focus on praviding high»-quality
curriculum, instruction, end professional
development that deepens teachers’
cantent knowledge;

B Provide summer schaol for students who
are not meeting high standards;

M Extend learning time through before-
and after-school programs, tutoring,
and partnerships with cultural groups
in the community:

8| BDevelop transitional and dropout
prevention programs for middie and
high schoot students; and

B Hold schools accountable by publicy
reporting school performance, rewarding

_sehost improvement, and intervening |

in low-performing schaols,

* Another strategy i3 to involve your business in

helping te change the whale school environment to
meet the high standards, The U.S. Departmernt of
Education provides respurces for tocal schools that
ame involved in this effort, including grants to meduce
class size in the early grades, to implement reforms
based on innovative models, to create smaller learming
rommunities, and to support the development of
charter schools,

Examples of Businesses Helping
Students Achieve High Standards

Em;;hasize Early Childhood Literacy
25 Chamber of {ommerce and zné.zzsztv in

hei_pﬁd deveic'p a feadmg kit, w?zzz._h has been dbc"%z“

to thousands of parents, emplovees, and community reading
voluateers since it began the program in 1995, Evaluations
af the effects of the pff}g:zzm have shgwe that the students

student achievement scores mu‘ea;»e(i by almc:&: 80 g&r{;ent.

'
i

Focus on Providing High-Quality

Curriculum and Instruction

Kortel Networks created 2 teacher training pruaram
emphasizing, applying ard utilizing techno
classrgom seiiing, Nm tel emoiegees volunte

raining ZQachem arx
za dzfﬁ.rent saf’vs'af? colrses w. :

+ @ more stimulating learning ex

students.

Bevelop Transitionat and Dropout Prevention Programs
for Biddle and High Schoal Students
i §il Company, workiag in partnership with 10 inner-
ools in the Los Angeles Unified School District,
developed an after-school program that has become a
nationwide effit to help children learn valuahie job skills,
irz“c!uding; efﬂmii«»ﬂ jab searrh‘ing, intarviewing, computer
gues for the workplace.

the program, over 80 percent m.zzt..iﬂzze onto college after
high school. .
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Sustaining profits ir the new economy
with its techrologicat sophistication and
increased globat competition means that
businesses need ghly skilled and well-
educated workers, making businesses major
stakeholders in the educationat success
of our children. Preparing children in
America for college—academically and
Ananciglly—as well a5 encouraging all
children Lo alm for a coliage degree will
help ensure that the knf;wiéc'l‘ge workers
buginesses need will be available to them
over this next centuy

Recant studies from the U.S. Depariment
of Eduration show that students whe ke
academically demanding coursework in
high school are more tikely to go on to
college, succend and rarn more in the
workfoice, vegardless of their financiat
status, race, or gendes. However,
disadvantaged students often are not
aware of the critical need to take rigorous
academic coprses 1o prepare for college,
{ika algebra in mriddle school or chemistry,
physics, and trigonometry in high schoat,
or of the avatlability of finandial aid to
pay for college. Moreover, high-achieving
students from low-lnnome families are
five times as lkely not to attend college
as those high-schieving students from
high-income families. By investing today
in sl chitdran's greparation for college,
businesses are investing in their long-
term suCoess.

H

PREPARING FOR COLLEGE

One pvenue for corporate involvement in college preparation s through the
Devartment’s Think Unllege Eady afpaign. Businasses can partner inn GEAR
UP grants with schools to teverage their education efforts in the community,

GEAR UP (Gaining Early Awareness and Readiness for Undergraduate Programs)
grams are désigned to betp children who are disadvantaged prepare thersalves
to go to college and meet the chatlenges they will encounter working i the
21st century. A '

GEAR UIP is based on the experiance of existing programs that have demonstrated
their success and have beiped raise expectations 1o ensure that alt ¢hildren

- are well prepared for college.  This competitive grant program, administerad
by the U Department of Education, supports early coliege preparation and

awareness activities at both the local and the state levels. These grants

“support programs that begie early and follow entire grades of students over

time; chatlenge all students to have high expectations; nvelve parents;
provide mentoring, tutering, and information about college; and often provide
schotarships for students with aeed.

"Without efforts tike GEAR UB, many young
| people and their families wouldn't have the
mformation to prepare a game plett—
academically and financially—for theiy
Sutwre. They'd never vealize college ronld

be a1 real possibitity.”

1.5, Serretary of £ducation Richard W, Riley




Partnering with Schools

for Funding

Businesses with an ipterest in helging prepare children
and increase the college-go 5 among low-income
yauth may censider partnering with local schools to
kelp them apply for Department of Education funding.
This initiative awards multi-year grants to iocally designed
partnerships between ¢olleges and ipw-income middie
schools, plus at least twp ;

o mmmmunity azganizaziaﬁ 3

] infemmg students and parents about
college options and finandal aid, including
previding students with a 21st Century
Scholar Certificate - an early notification
of their eligibility for financial aid;

Promating rigorous academic coursework
based on college entrance requirements;

Working with 3 whole gradedevel of
students in arder o raise sxpaciations for
atl students; and

Starting with sixth- or seventh-grade
students and contimsing through high school
graduation with comprehensive services,
including mentoring, tutoring, counseling,
and other activities such as after-school
programs, summer academic and enrichment
prograims, and college visits,

development,

: |
Examples of Businesses Working
in GEAR UP Partnemhfps

B aaatiadii

% . l‘} |'

Pathways to Success is a partnership between the University
of Kansas, Topeka public schools, and Hewlett Packard that
reaches out to ecanomically disadvantaged students in
three’ middle and twe high schaols to implement an
aggresswe school reform program. The Intermational —™
Telemenwr Center will provide assistance with teacher

g zwtmenz, Web-based training of telamentars, matching
§tizémt5 with mentors, monitoring the program through '
z:?zazic;zazzzz forms submitted by students, ami providing
‘program evaluation results, ‘

The Léncasier ?artnezship‘s’ GEAR UP project is a
collaboration between the school district of Lancaster,
f*ennsylvama Miltersvilte Unwers1ty, Education Trust, eleven
busmesses (including: Pepsi Cola, First Union, and Pepparidge
Farms) two churches (Faith Tabernacle and Ebenezer Baptist .
Churth) and Franklin and Marshall's America Counts Program,
This project extends a very successful college preparation
mode! at McCaskey Hzgh School to the middie school level,
The project focuses on preparing middle schd™ students

~ academically for postsecondary education after high schoal
. by pﬁ}éidz‘{zg them mentoring and tularing services, In

a(ié‘tmn, this project provides pasents with mentoring and
tutoring:in academic areas as well as a wide variety of
sther services, 50 that they may assist with their children's
learning.,

Partnerfship for Successful Students {PS5} is building on
its successful Principat Scholars Program. The University
of Llinois Urhana-Champaign has teamed with the Fulure
Teachers of (hicago, (rawn, Ryder, (alumet, and
Westinghouse 10 assist four schools in raising math and
reading scoves, as well as graduation rates. The partners
have Mﬁ;}&ﬁ individualized student performance records
‘to trackiprogress and provide tutoring and mantoring
suppor, college counseling, and teacher development
-programs to achieve'the partnership's goals. :
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Maintatning America's position in an
internationally competitive economy
mears that all students nead to build
strong skills in mathematics. Sucgess in
math is not only essential for college and
the promising careens of this new century,
but 1t is also ¢atical for teaching ways of
thinking that apply in every workplace
worldwide. Yet, far oo many students
struggle with math and are not achneving

to the desired levals that will spark Success -

in higher education and beyond. In fact,
on international math assessments, U.5,

‘?zigb school seniors scored among the

ipwast ¢f the 21 partitipating nations
and were outparformed by nearty all of
America’s top eronamic competitors,

It is critical that Americs address this
chalienge today to ensure that tomorrow's
graduates are academically prepared to
guide the aation to continued prosperity.
By committing time and resources to
improving math education, businesses
can create substantial mormenturs to help
students buitd world-class competencias
that will lead to a highby skilled and well-
educated warkforce.

| AMERICA caums

Une opportunity for corporate involvement s with America Counts, a
muitifaceted Depariment of Education initiative with six strategic goals that
use federal resources to support improved student achievement in mathematies:

Equip teachers to teach challenging mathematics through high-
quality preparation and ongoing professional growth,

Pravide persanal attennon and additional {earning time for
students. T

Support high-quality research to inform best practices of
mathematics teaching and tearning,

Build public understanding of the mathematics today's students
must master.

Encourage a challenging and engaging curricutum for all students
based on rigorous standards.

Promote the coordinated and effective use of federal, state,
and local resources.

A student who 15 not teught the potential, smenming,
and magic of mathematics and science ts a student
who is denied the opportunity of bronder learning
and exploration, whose drecoms go wnfudfilled, and

whose futire sitcess s limited,”

8. 8 Secretary of Education Richacd W, Rilay .




math teachin_. TR
alse consider

zng in their co
ing an any of the

| tly funded
Jepartment of Education and the Nationa
Foundation, ' 1o encourage parents 3
w ed in their chil

e caregivers

ples {}f the wc:zié ss mathematsics that students
should be daing in middle schoot and they are available
online at ! Awww Figurethis.org, Busin
support this initiative by becoming
corporate sponsor and assisti

e Challerges through local ne
packaging, other Web sites, public serdce advert
and company newsietiers,

Mathematics futoring and %entoring

operatmg math tuz.-:mng azzd z‘._fzu}tﬂrmg prograts with
Federal Work-Study dollars, "

The National Comnission on Mathematics snd Science
Teaching for the 21st Century

ncliding Traig Barrett,
; ”éezzt and CEQ of Intet Corporation, and Edwand
Rust. Jr., chairman and {0 of State Farm Insurance
You may access the enline distussion forum
at http:/fwww.ed. gov/americacounts/glenn findex.html
and pre eegdback to assist the commission in g
a improve smath and science education,

vs mathematics
iges provide fun and engaging

H
Examples of Businesses Supporting
Vtathematics Education

.
] a IR

ﬁm’eriica Counts Federal Work-Stusdy (FWS)

Berishire Community College in PittsHield, Massachusetts, is
pitotiog a new America Counts FWS program, entitled "Got
Math?™ that seeks inngvative ways to involve tocal industry
in helping yeung students overcome math anxiety and enjoy
learning. Got Math? brings together FWS mentors and local
elementary children in a year-long program that shows
students the connections hetween school'and applied
mathematics thiough hands-on activities. With the corporate
headqaartem of 6 Plastics located in Pittsfield, program
coordinatars consulted with local enginears o design a “math
of plastics” module that allows students to measure, aveigh,
draw designs, and make their owe plastic key chaife, The
segment culminates in 3 visit to Apex Enginegring so students
zan witness firsthand how much the moiding and
manufacturing processes depend ao precise mathematicsl
calculations, In similardy designed modules, The Berkshire
Myuseum engages students in 8 "math of nature” seqment
and t?:é’l stationery division of Crane & (o. brings the "math
of papermaking” to tife,

Industry Initiatives for Science and Math Education (I1SME)
LISHME, founded in 1985 by a consertinm of San Frangisco
Bay Area companies and government laboratories in pardnership
with the Lawrence Hall of Science at the University of
California, Berkeley, established a summer fellowship program
to provide teachers with mantored, paid summer jobs in
applied mathemiatics, science, and technology. This program
provides teachers with hands-on, cutting-edge professional
development opportunities and enables them 1o develop an
action plan for transiating their summer experience into
enriched ciassroom instruction for students,

Farnilit:si Achieving the New Standards in Math, Sclence,
and Technology Education {FANS)

Sponsored by the New Jersey Mathematics Coalition, the
FANS Project is 3 statewide initiative to inform parents and
other family members about the new standards in math,
science, anzﬁ techinolegy and to encourage their involvement
in heipmg children reach the new standards. The New Jersey
Business and Industry Association and the New Jersey Chamber
of Commerce have joined FAKS as partners in a colighowative
effort among education, business, government, and community
leaders 1o disseminate information and materials and host
workshaps for parents thraughout the state,
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Reading is the foundation of ail other
skitls essential for learsig, Unfortunately,
the Kational Assessment of Educationsl
Progress veports that 68 percent. of fourth-
graders in high-poverty schools and 38
percent of fourth-graders overall mad
below the Basi achievement level. (learly,
a significant number of ¢iildren are not
raaching thelr reading polential, Reading
well by the thit grade s the essential
Hrst step toward reaching challenging
academic standards in all subjects,

To succeed in the new global economy
businesses need highly skilled and well-
educated workers. That s why 1L is eribical
that all children master reading, the most
fundamental skill, and achieve academic
success, By fnvesting today io early
childhond literacy programs, businesses
arg investing in their owa long-term
SuUCCess,

'AMERICA READS

Businesses can pasticipate in many ways in the America Reads Challenge, &
nationsl grassroots campaign challenging every American to help our children
team to read. This initiative recognizes the critical importance of an early
and successful start in language development and i3 designed to act 35 3
catalyst for community invelvement in promoting reading achievement,
Providing children with the appropriate language development experiences
in the early years sets the stage for seading Success in later years.

Ensuring that children learn to read well rests not only in the hands of
parents, caregivers and teachers, but entire communities as well. 8y rallying
around sur children to assist them in leaming to read, we help ensure their
overall success, Educators, libranans, college students, and community
valurtesrs are joining with private sector pariners from many differert
industries ranging from smali businesses to multinational corporations, This
ground swell of suppert 15 reshaping sur view of the regding challenge,
Every parent, camgiver, teacher and gitizen has a crucial role to play to spark
dramatic improvement in reading.

"We must work together to give chaldren the
mdividual attention and support tiey need Lo
master veading earby so that they can then surceed

in schaot and beyond.”

145, Secratary of Education Richard W, Riley

]




Reading Challenge
Businesses with an interest in sup
may consider allamrzq em;%

wting reading efforts
serve as readi ng

for é»veizz;:zz 14 ihezr zeﬁmej shii»

The America Reads (hallenge stresses the importance
of communities coming together ta ensure that all
children read well, In orderto promots this critical
effort America Reads offers:

§ Free resources for husinesses, parents, childcare
peaviders, educators, tislors, community groups,
and all corporate citizens;

W Guidance and checkiis?s on what businesses can
do and activities for adults to keep children
reading after school and during the summer; and

B Access to an extensive network of potential
partoers and a body of research to help a business
start, improve, or cantribate to a [Htemcy program.

Businesses may asiso playa rele in

£3 Helping ¢reate or expand tutoring programs for
children and Familias in cooperstion with lozal
colleges and universities. This can involve
providing space in your office building for the
program’s operations, praviding transportation
for children and/or tutars, funding supplies or
tutor training, and encouraging your employees
to volunteer as tutors.

[ Providing opportunities far emplovees to learn
more about helping their own children with
language development and reading skills by
holding brown-bag seminars, distributing free
activity materials, and providing literacy training
for employees needing to improve their own
literacy skiils.

G Supplying books, videos, cansultants, and other
resources to child care centers, community
grganizations, and schools and rebuilding or
refurbishing school libraries so that they become
the center of the school's literacy activities.

13 Helping to build coalitions to coordinate literacy
e¥forts in the private sectar and establishing
relativaships with local schools ta determine
where your help is needed most,

Examples of Businesses

Supporting Readmg Programs

meum“ -

El

The Las Angeles Times followed the lead of its sister

' ;za;ze: the Baltimore Sun, and launched its fve-yaar

" ‘a ti‘iffm%ﬁt parznezsinp and created "Raise a Reader,” a free,

.

#

Reading by 9 campaign that seeks to help 1 million children
inn the five-county area of greater Los Angeles achieva
grateslevel reading. The Times' commitment wilt involve
virtually every division of the company, as well as local
cofamunity, business and civic groups, media partners, and
literacy groups. In partnesship with the U.S. Department
of Education, the Los Angeles Times is publishing hundreds
of thousands of copies of The Lompott for Reoding, & guids
and ativity kit to link families and schoels to improve |

 student reading gains. During the 1999-2000 school yesr,

the campaign will donate 1 miltion new books to kindergarten
through third-grade classrooms as well a5 launch a broadcast
and gri;tt public service campaign promating the importance
of reading. v

_ From Connecticut to Florida, First Union empioyeés are

fond of reading te young ¢hildren. Reading First s a
pmgr&a} that catls for employee volunteers to read aloud
e 4 week to groups of 4., 5., and 6-year-pld children
and donatebosks to the dlassroom, The program is research-

- based and emphasizes that the combination of high-quality

books, mterat:twe read-aloud sessions, parent education

+and teacher tralmng leads to substantial gaing in student
_achievement +During the 1998-1994 school year, First. :
Union employee valuntesrs spert 13,000 heurs reading to :

10,756 young. children in nearly 430 classrooms from
ifanrzactzczzz to florida. Since the program’s inception in
1997 more zzzas‘z 16, 000 hooks izave been donated to schools.

u

“To fwt%zar mz:{x;rage htez’az:y actmtles, First Union formed * - .

A

"mz:abaiary iag, certzﬁcates of aghievement for adult and -
?' @ chzié pmnefs, and twe bookmarks to help reward and

ga{enm@caﬁga kit designed to help em ployees encourage
zhmr youny. z:hlldren to-read L e aa

'ccf LY

“Pim'i{ut's BUGK g Natmnai Read}ng Ir’ls:anhve ?mgram
T seeks t:u msmvate crn idren fwm kindergarten throzzg?z sixth ~
“'-..-'grade tn‘read*mcw eften. The company developed 3 tool
kit for, ;zar&nt:s and, chitdren to use during the summey

moz‘zths ‘that waiaées an activity booklet, a reading and

encouzage ch:idnen s madmg accamphshments Contmumg

goal and after a successful summes. pragram, Pzzza
pandednt tc ;each cut tormuié zzzmznts teachezs

FECT
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