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Federal civil rights laws provide protection for our students against the denial 
of access to educational opportunities on the basis of race, coior, national 
origin, sex, ag~ and disability. in enforcing these nondiscrimina~on 
guarantees, the Office for Civil Rights' (OCR) mission ~ aligned with the 
De~ent of Education's mission- promoting educatio~a1 eXcellence 
throughout the nation. 

At the outset of this Administration, OCR set a nev.r national age"nda designed 
to ensure meaningful access to a high quality. high standards education for all 
students. We have not wavered from the conviction that equal educational 
opportunity can and must go hand·in·hand v..m educational excellence. 

This Annual Report summarizes accomplishments dUring fiscal year 1999" including a wide array.of 
strategies that were used to implement fair, effident, and effective enforcement of the civil rights 
laws. These strat~jes range from a redesigned case process that focuses on resolution, achieving 
effective changel and attaining civil rights compliance through greater reliance on coUaboration withI schools and partners. This Report also describes some of the results achieved by empowering 
students and parents to solve their own problems in securing equal access to quality education, 

•
I 
I Among other benefits. this partnershIp helps ensure that the positive actions taken by educational 

institutions continue even after OCR co~pletes its monitoring activities. 

I In pro~oting equity and excellen~e in education;'OCR has been dedicated to marrying efficiency 
with effectiveness, Our dedication to this endeavor ~as recently noted in findings released by the 

I U.S, General Accounting Office (GAO) on March 23. 1999, confirmjng significant improvements 
'., resulting from OCR's case resolution process. GAO's study reported that, over a four~year period,
i OCR succeeded in reducing the average, time to resolve complaints and the inventory of unresolvedI 

complaints. These Improvements occurred despite an increasing number and complexity' in theI complaint wotkJoad and a concurrent decline in OCR's resources. 
, ""'..

I ...~: 
I During fISCal year 1999. OCR was able to mak~'a real difference in the Jives of students. This Report 
I provides examples from the millions of students whose edutationallives were Improved es a res),!lt 
,I of our work It is critical that we build on these accomplishments. Together, we must augment our 

efforts in bringing access to high quality education to all student5-:'..E~W~ can ~.,'o ,this challenge. we! '. ". .,'" . .
will be able to seize the enormous opportunities of the nev..' millennium.

I 
I 

Respectfully submitted,I 
I,,,, 
I Norma V. Carini 

• 
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During the past year, the Department opportunity to get a quality education that, 
marked wo !;peciai events: the Supreme will prepare them for a productive and 
Court's I3ndmark Brown v, Board of challenging life, 
Education decision. which declared 
separate, but equal schools to be The future of our children will depend, in 
unconstitutional, and the twenty-fifth large part, on the quality 01 education they 

., I anniversary of the passage of Section 504 . receive, A quaUy education for all is the 

J of the Rehabilitation Act of 1973, which only way this country can remain;strong: _, , 


prohibited disability discrimination, and full of possibility, The inability or lack 

Together, these historic events have helped of resolve 10 provide access to hlgl]., , 

, 	 , , , 
I bring about profound changes in American , 

, , 	 education lmd improve the educational ," ;!.'.:,, opportunities of millions of students Both . 

I have contributed to bringing the fonnerly 
, 

excluded into the mainstream of American
I ];fe,
, 
~., 

I 
! ,A,s we enter t.~e nev.r millennium, the need I 

I 

t,I 
I to con!l;,ue to build on these important 


accomplishments is critical, Barriers to 

equal educational opportumty continue to .,, 	 thwart our progress in guaranteeing that 

I 	 each individual can develop his or her 

talents to the fulies!. This will require that 

educational opportunity comes to embrace: 

equal access to high quality education for


I. 
I all,,, 

In this new infonnation age driven by 

science and technology and an increastngly 

competitive global economy, the goal must 


i
I. 

be to ensure that all students have the 

If 
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standards education'threatens this nation's 
ability to corr.pete in the world economy, 
as weli as ensure our security and quality of 
life. Rfteen years ago a worker with a 
coilege degree made 38 percent more,.on 
average, than a worker w,th a h:gh school 
degree, Today. that gap is 73 percent.' 

T.'1e consequences for our nation are as 
critical as the consequences fo!' individuals. 
Almost 90 percent of the new jobs being 
created today require mOre than a high 
schoo! level of Hteracy and ma~h skills,2 By 
2010,65 percent of all jobs will require 
technology skills.' High·skill jobs are now 
growing at nearly t,;'ree times the ~te of 
other jobs, 

if we are to accomplish our natio!1al goals. 
excellence and equity in education wiU 
have to go hand·in~hand_ We are a nation 
filled with potentia!, and we can seize the 
great opportunities of the twenty·first 
century by making it possible for a!l 
children to acquire the skills and knowledge 
to realize their 01.<1" potential and dreams, 

, '\ ,, ," . ". 

, ~'.-­
",,' 

'. 
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The Office for Civil Rights (OCR) in the 
U.S. Department of EduC<\lion (ED) is a 
law enforcement agency charged with 
enforcing federal civil rights laws that 
prohibit discrimination on the basis of 
race, color, natIonal origin, seX1 disability, 
and age by recipients of federal finanCial 
assistance. These laws are: 

.,. Tide VI of the Civil Rights Act of 
1964 (prohibiting discrimination 

, based on race, color, and national 
origin); 

'f>o 	 Title IX of the Education 
Amendments of 1972 (prohibiting 
sex discrimination within 
edu"cational institutions)~ 

.,. Seclion 504 of the Rehabilitation 
Act of 1973 (proh,biting disability 
discrimination) : 

'" Age Discrimination Act of 1975 
(prohibiting age discrirr.mation); 
·and 

.... TIde II of the Americans with 
'. Disabilities Act of 1990 (prohibiting 

.	disability discrimination by public 
entities, whether or not they receive . 
federal financial assistance). 

Th~civil' rights la~~ represent a national 
commitment to end discrimination in 
education programs. Since most 
educational institutions receive some type 
of federal financial assistance, these laws 
6;JPly throughout the nation. 

Coverage of these civil rights laws extends 
to: 

'" nearly 15,000 school districts; 
.,. more than 3,600 coUeges and 

universities; and 
.". about 5,000 proprietary 

organizations, such as training 
schools for ttuck drivers and 
cosmetologists and thousands or 
librar.e5, museums, vocational 
rehabilitation agencies, and 
correctional facilities. 

Consequently. these civil rights laws protect 
large numbers of students attending, or 
applying to actend, oar educational 
institutions. In certain s:tJations, the laws 
also protect persons who are employed or 
seeking employment a~ educational 
institutions. Overall, thest:daws protect: 

.". nearly 532 million students 

attending elementary and 

secondary schools; and 


.... nearly 14.9 million students 

attending colleges and universities. 

These laws. and OCR's mission are in 
hannony with the mission of the U.5. 
Department of Education ~~ ensuring equal' 
access to educ..;fion and Rfomoting 
educational ex~~lie;;ce throughout toe 
nation. 

. . . ,.
", ., " .. 
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,, @ganizational Structure 

Most of OCR', activities are conducted by 
j!s 12 enforcement offices throughout the' 
country. Th,~se enforcement offices are 
o,ganized into 4 divisions IEastern, 
Western, Midwestern and Soumem) 
working on OCR's core work .- preventing, 
identifying, ending, and remedying 
discrimination against America's students. 
The headquarters office, located in 
Washington, D.C., provides overall 
leadership, policy development and 
coordination. . 

lGtR Hesolves ~omplaints 
, , 

One important way OCR carries out its 
responsibIlities is by resolving complaints. 
Persons who believ>!Jhere has been a 
vlolat:c.n,of. t~e d·...Urjg1'its~ laws enlorced by 
OCR may file complaints with the 
app~opriate enforcement ofHce (See 
Appendix A). The person or organization 
filing the complaint may be a victim of the 
alleged discrimination or may complain on 
behalf of another person or group. The 
complaint process proviqes a forum for 
resolution of alleged discrimination against 
individuals protected by the civil rights 
laws. 

OCRs primary objective in complaint 
resolution is to resolve the complainant's 
allegations of discrimination promptly, fairly 
and appropriately, In FY 1999, OCR used 
a variely of techniques to resolve 5,369 
complaints, These range from facilitating 
voluntary resolutions beween parties to 
OCR negotiating agreements with 
recipients for voluntz~!).j compliance, If 
mese methods fail, OCR uses enforcement 
by requiring remedies for civil rights 
violations that a."€ not voluntarily corrected 
or lihgation in the event that negotiations. 
fail. This flexible approach allows OCR to' 

... 	provide timely and effective 

intervention at tf.te beginning of the 

complaint process; 


~ 	focus on achieving effective change; 
and t) 

~ 	make studentsJ parents and school 

offidals central to the resolution of 

complaints. "-'. -.'. 


lGtR Conducts Compliance Reviews 

Not all lUegal discrimination can be stopped 
or remedied by responding to complaints 
that arrive from the public. Agency" 
initiated cases, typically called "compliance 
reviews," p'errnit OCR to target resources 
on compliance problems that are 
particularly acute, national in scope, or 
newly emerging, 

Targeted compliance reviews maximize the 
impact of OCR's resources and balance the 
enforcement program. Experience indicates 
that carefully targeted compliance reviews 
are likely to benefit large numbers of 
students through policy or program ,,f. " 
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changes that am designed to secum equal 
educational opportunity. 

OCR initiated 76 compllance reviews in Pt' 
1999 and brought 93 reviews to successful 
resoh..ltion, some of which had been started 
in previous years, Compliance' reviews are 
selected based on varjous SO"..lfCes of 
information, inch.lding survey data as well , 
as information provided by parents, 

j education groups, media, community 
organizations and the public. For example, 
in FY 1999, OCR conducted compliance 
'reviews on the following issues:­

<.p.. 	 ensuring that nondiscriminatory 
practices are followed in the: 
placement of minority students in 
special t!ducation and access to 
gifted and lalented programs; 

",. ensuring that English language 
learners are afforded -access to 
English language instruction. as well 
as content courSes aiid'other 
educational benefits; 

, .' ,-, ,,,,.,, {. '. 
..p.. 	 ensuring that eiementary and 

" 

secondary stUd~h1S'with· disabilities 
~ ~, ""~~""~""","":I

, receive:a freri approPriate pub!ic
education:': .~' •. ~- -:-~--, 

"'" ef'.suring
i 
t.~at students are not 

subject '0 a racially hostile 
environment; 

~ 	ensuring nondiscriminatory shtde~nt 
disciplinary policies and practices; 
and 

o.p. 	 ensuring equal opportunity for-r;'1rue, 
and female students to participate"in 
al>-tletic: programs. , 

@;R's Provides Policy Guidance and 

Technical Assistance 

The aim of OCR's policy guidance arid 
~ ~·t2chnical assistance activities is to educate 

about civil rights principles and prevent 
violations of civil rights laws. This indudes 

helping recipients comply with the laws and 
helping beneficiaries understand their 
rights. OCR recognizes that our efforts 
alone are insuffic;ient to eliminate 
discrimination in education. Students, 
j)arents, and educators must have the 
knowledge and skills to prevent 
discrimination from initially oecuning. 

OCR provides guidance and assistance to ' 
enable institutions to come into compliance 
during the complaint reSolution process or 
during a compliance review. Written and 
oral gilidance :5 also provided in response
to tens of thousands of inquiries received 
annuaUy. In addition, OCR engages in a 
broad range of proactive outreach activities 
such as on~site consultations, conference 
sponsorship and partidpation, training 
classes, workshops, and communir:/ 
meetings. SpeciflcaUy, in FY 1999, OCR's 
efforts to provide guicance,and ass:stance 
induded the foUowing: 

.: "". In January 1999, OCRjoindy 
.. 	 sPonsored, with the.National ". 

Association of Attorneys General, a 
guide inlended '0 help sc,1001 
offidals deal more effectively wit" 
instances of harassment and 
violence in elementary and 
secondary schools. The new guide 
provides practical advice on how to 
deal with persistent episodes of 
student harassment and hate~ 
motivated threats and violence. For 
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easy access by school districts, this 
guide is now posled on OCR's 
website. 

... 	In March 1999, OCR participated in 
a national charter schools 
confe·rence, sponsored by the 
Department of Education, and 
explained the federal civil righls 
requirements to charter school 
officials and individua1s interested in 
establishing charter schools, 

"P- OCR also has a resource gujde~in 
draft fo'm- designed to provide 
educatclrS and policymakers with 
infonnation about the legal and 
psychometric principles t'.t should 
guide their planning and 
implementation of poliCieS relating 
to the \)S€ of tests for high stakes,' . 
purposes, In drafting the gUide,' '". 

',"" : ,,'L' J' :1.,,,- ,l:::.-, 

; 1 	 - .... 
~. ':.':'. ',...".\" :";'",", 

, ' • ,. 1 ,'. ~ 

<" . ." ;>,:,; ..::';(.i'.,b . ,~.. 

'~_.~r ',: :;', ';~;:\:?ht,~!~~~~,~.r;~: ' 
:.' r;, : 

which will be published in fmal 
lonn in FY 2000, OCR consJlted 
with teachers, educational 
adrr:inistrators, policymakers, 
business representatives, advocacy 
organizations and test publishers to 
obtain advice on the scope, 
framing, and kinds of resources that 
should be included in the guide, 

cilt60w to' Contact Us 

Many OCR offices have customer service 

teams that respond to questions from our ' 

partners, stakeholders and members of the 


,public, (see Appendix AI OCR also serves 
the public tl,rough its web page at 
httpj/www,ed,gov/offkesiOCRand its toll 
free telephone line 11-800-421-3481 Lthat 
.is staffed d~ring business hours, eastern 
standard time, 

t) 

;.: , 

.:1, 

I 	
'Ii" 
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During FY 1999, OCR received 6,628 harassment, school discipline, assignment 
d:scrimination complaints a:Ueg:ng a wide practkes, and services to EngEsh ia:lguage 
range of civil rights concerns affecUng leamers, Complaints based on sex 
access to equal educational opportunities, discrimination comprised 14 percent of all 
The number of complaints received complaints received and included issues 
exceeded any previous year in the agency's such as access to inte:-scholastic and 
histO!)l. Fifty-one ;:>ercent of complaints intercollegiate athletics and sexual 
rece:ved were filed" against elementary and harassment. Age discrimination accounts 
secondary education institutions, 43 for 6 percent In addition, OCR receives 
percent were filed against postsecondary and appropriately transfers many 
education institutions, and 6 percent were complaints outside of its 5t.Mory

I filed .gainst vo::ational rehabilitation and ,espons:bilities,

I ot.r:er types of institutions. 


1 	 As in previous years, the majority of the FY 

1999 complaints (57 percent) alleged 

discrimination on the basis of disability. 

These complabts raise issues regarding 

access, referral, evaluation, and placement 


, • 1 "' ..of students with disabilities, as well as.1I 
r, 

treatment and services made available to .. ,.... ,"'. " 	 .. -,",\' ~",- ,,,~, 	 . 
them. Race and national origin complaints AltHough OCR is receiving more + .,. 

accounted for 25 percent of the total'and; I';::;"", : ~-Tf,'Cori)plairits,'effidency has remained an 
covered such issues as access to quallfY~l\~L.::: :;~e ;unCCimpr~mlsed goaL During FY 1999, 80 
education, abilily grouping, minorily over' ':, percent of complaints were resolved within 
representation in spedal educatkm, rada! 180 day'S of receipt, despite the record 

complaint.caseload. A Marcl123, 1999, 
report on OCI1'$ case resolution p:ocess 
issued by the q~neral Accounting"'Offke 
(GAO) highlighted OCR's improved case 
resolution process. The GAO attributed 
the imprOVf!mBn~ to OCR's ch3nge to 

~ 	 '. <"" "', 
a more flexibie case resolution process 
t.~at focuses on resolving complaints 
as soon as possible. The GAO also 
attributed improvement to OCR's 
replacement of a hierarchical structure 
for investigating complaints with case 
resolution teams of attorneysj , 
investigators, and s'Jpport staff that 
have the authority to reach resolution 

". of most complaints. 
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In order to use its resources most 
efficiently, OCR has identified and tracked 
rour rr.easures that indlcate whether or not 
we have been timely and effective in 
removing barriers to equal acceSs to 
educationalopporh.I'nity.' 

, . " , . ~: ' ." 
1. The number of school districts 

< ~,; 1 - ••-.~ ,- -,' 

and institution"s;o{ higher"' . 
education thafCh~rige' their 
polices. procedures, or practices 
to comply with federal civil rights 
laws as a result of OCR'. 
intetVention. 

In FY 1998, OCR's baseline year lor 
collecting Lei, data, more than 1,300 
recipients of federal financial assi!:tance 
made such changes, InFY 1999, the 
number grew to more than 11500. 

2. 	The numher of students positively 
affected by OCR's activities (i,e" 
complaints, compliance reViews, 
technical assistance and partnerships) . 

. ." "" 
In FY 1998, OCR's baseline year for 
collecting t~is data, the number of 

students positively affected was 
approximately 5,900,000; in FY 1999, 
the number rose to a;rproximately 
6,500,000, 

3. 	Partnerships with parents. 
Educating parents about civil rights 
makes them effective local advocates 
for srJdents, OCR fadlitates 
collaborative relationsh!ps hetween 
parents and schools to achieve 
ongoing civil rights compliance without 
OCR's continuing involvement. In FY 
1999, the lirst year that OCR collected 
data on ;>arental partnerships, 18 
pintnershipS were formed that resulted 
in il1creasin'[j'access to educational 
opporyu~ltY,fo~.~~dents. 

OCR is committed to giving timely 
relief to students who are being denied 
equa! access to educational' ''; . 
opportunity. Through decades of 
experience, we know that about 20 
percent of our complaints are so 
complex that they cannot b,t;'esolved .~,' "­
within that time-frame. OCR has 
committed to resolving at least 80 
percent of our complaints in 180 days, 
In FY 1994, a year in which we had 
more- staff and fewer complaints, the 
rate was 77 percent; in FY 1999, the 
rate was 80 percent. 
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OCR co~t:nued to pursue a balanced 
enforcement agenda in FY 1999, focusing 
on collaboration with state and local 
educational authorities, emphasizing 
prevention of discrimination, and seeking 
partners in expanding access to quality 
education. By working collaborafively, we 
save taxpayer dollars while remainlng 
focused on protecting the rights of students 
and ensuring their access to high standards 
and educational excellence: 

.1 


~omoting a More Collaborative 

Process 

For many years. OCR's approach to 
complaints fo(;used prima.'ily on process. 
This stemmed, in large part, from a 1977 
court order and subseq'Jent court orders 
that imposed specif!ed time frames and 
requirements for OCR's processing of 
complaints. To help meet the court's time 
frames, OCR established a step-by-step 
investigative process with extensive 

• 
docu.mentation requirements. There was 
nO distinction between the types of 
complaints OCR received; all complaints 

were subject to the same formal 
investigative measures, Staff were 
encumbered by the procedures and 
prescribed steps tha, had to be 
implemented in every case, irrespective of 
their relative value or necessity to the 
particular matier at hand. Com:>laint 
investigations often were burdensome to 
schools and colleges. The process, with ils 
reliance on sequential tasks, document 
production, and multiple layers of review, 
also resulted in long delays before 
complainants and school officials were able 
to obtain final resoluf.ons. In 1993, OCR 
was still committing 90 perce:1.t of its 
resources to comi'laint process;ng, despite 
the dismissal of the court order in June 
1990. Focused on the prpcess,of' . 
complaint resolutio~, ,QC~~w~,u~a~le to 
significantly address critical Chlil rights issues 
that were not raised in.compJaints:,'+, .. , 

'. : 'i.~·~"~·'~l··~" ,: ,~: ,,,,, " ,.. .,..~ ... ,\", 

In 1993, 09Rd<ici~~dio !<\n9Amerjtally re­
engineer its appreac!: tq ,proceSsing :' 
discriminatlon complaints. In December 
1993, a new Case Resolution Manual was 
issued, which places primary emphasis on 
achieving effective change l rather than on ... ., 
document production. The Manual : 
streamlines the complaint process with the 
objective of resolving a complainant's __ 
allegations of discrimination promptly and c.,. '. . .. 
appropriately. It emphasizes mediation, 
negotiation, and o~er early case closure 
initiatives in resolving complaints. Using 
this revised approach, OCR is resolving 
more complaints wil': fewer staff. It also 
allows OCR to dedicate 40 percent of ils 
resources to targeted proactive activities 
(such as compliance reviews, monitoring 
a11(J teChnical assistance) that complement 
the action enforcement agenda. Activities 
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.1 are chosen that will achieve access to high 
quality and high standards ooucation for 
the greatest number of students possible. 

OCR places great reliance on collaborating 
with stakeholders to achieve optimal 
resulls. Because of this, OCR has been 
highly effective in obtaining voluntary 
resolution agreements to address civil rights 
concerns without having to resort to the 
ultimate sanction of enforcement. 
Furthermore, educationally sound practices 
are at the core of ftese resolution 
agreemoots. The 5,369 complaints resolved 
in FY 1999 is among the highest number 
recorded in the agency-'s history. 

For example, during FY 1999, OCR 
coilaborated with a state system of higher 
educa:1on to remove the last vestiges of 
racial seg:egation and increase access to 

. higher education for minority students, 
One of the significant initiatives resulting 
from this collaborative app:"oach was the 
state's commitment to improve educationai· 
opportunities, which induded investing $35 
miUion to enhance the facilities and 
infrastructure of its historically black 

, 
. '.-. 

university , 

O<her examples of coilaboration' during FY 
1999 involved two statewide Title VI 
agreements developed regarding minority 

.c. ·sJudepts' access to and partiCipation In 
gifted 'programs. The agreements require 
substantive changes to existing eligibility 
criteria j including the use of multiple criteria 
and multiple assessl11€:1t measures and 
instruments. 

~rtnerships 

OCR recognizes that federal, state, and 
local education agencies, as well as parents.; 

. I 

and othe: interested parties, share a 
comman goal of equal opportunity and 
access to high quality education, OCR 
combines its expertise throiJgh educational 
partnerShips to prevent civil rights problems 
and stop illegal discrimination. . 

Partnerships also are proving helpfJI in . ..,. 
arriving at effective solutions1 including' ., '..: ~' ~': 
educationaUy sound remedies that fncreMe' .;~' r'. li­
opportunities for all students.. ~or:~~r1!pj'~"~~I:~ --.: _ . 
our Seattle office developed an athletic 
:~qyj~ int~~et web site wittn~e ~~i?'~<?f: .\.'i~;!~·;;>'~.~! -t.:_,,-. ' 
VJasnmgton s Depamnent Qf,Education ,,,," .. ".~ ;;,,;, 
and a 'state Interscholastic activiti~ >:' 1 ", ';.' 

association, The web Site allows school 
districts to go online to conduct Title IX 
athletics evaluations. The site provides ail 
the relevant infonnation needed for a 
comprehensive evaluation, including 
content and links on legal and policy 
requirements, worksheets for conducting 
the evaluation of program components, 
and links to other resources. The Seattle 
Office is now developing, with the same 
state agency, another web site for 
addreSSing harassment in the schools. This 
web site will indude all available laws, 
regulations 3f!d policies on the subject as 
weI! as links to important self~evaluation 
,esource :naterials. Tile web site will be 
primarily designed for use by parents, t 

, 

I 
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students and school districts and is 
expected to become a model for other state 
education agencies.

I 
f In addition, OCR also worked with a 

n'Hnber of special education stakeholders, I 
I induding a state's department of education, 

to revise a state statute in order to ensureI compliane<; with several federal civil rights 
I laws. Before the law's revision, the state 

had one of the highest rates of restrictiveI special education placement in the nation. 
Changes in the state's funding formula now 
encourage placement of students with 
disabilities 1n :ess restrictive educational 
settings. 

~mpOWering Parents 

One of OCH's strategic goals is to empower 
students and parents to solve their own 
problems of securing equal access to 
quality education, For example, working 
with several parent centers and 
organizar.ons, OCH conducted training 
forums for mino!ity and limited English~

I proficient parents in the nation's largest 
I school system. The parents were given 

. information about their rights and 
resPonsibilities in securing appropriate 
special education services for their children. 
The infom'lation provided enabled parents 
t02'dvocate more effectively on behalf of 

" theihhiloren,';" ... 
f 

I 


OCR has also encouraged parental I 

I 
involvement in agreements resulting from 
complaints and compliance reviews. 
Parental involvement is essential to 

I achieving lasting change by ensuring that 
positive actions implemented by education 

I 	 insntuttons conth1ue once OCR is no longer 
involved. 

,• 

Qjssue Networks 

OCR has established internal networks 
around specific civil rights compliance 
issues to provide a fo"Jm for building' 
knO'VJJedge and expertise around each issue 
area, The current networks are: minorities 
and special education, English lang-Jage 
learners, gifted and talented education and 
ability grouping, ractal 
harassrr.enl/discipiine, Title IX athletics, 
testing, disability and desegregation. 

The issue-netvJorks serve as a bridge 
b<lt.veen OCR staff working on the same 
issues and encountering the same questions 
across the country. They also serve to share 
best educaUonai practices, refine our case 
resolution tools and approaches, ensure 
consistency in applying legal standards and 
share knowledge throughout the agency. 
These neJ:v.:orks assist in our efforts to ~, , " ",' 
increase studentS' aeee'ss to quality ':1",1:,'."•. ,~ 

education. 

' .. 
~nitOring 

OCH realizes that Our most well-crafted 
resolution agreements will do little good 
unless we monitor their implementation to 
ensure that change has occurred and 
students, in fact, are receiving educationru 
benefits. OCR is now giving increased 
attention to monitoring resolution 
agreements, The Eastern division offices 
(See Appendix A) developed and are now 
implementing a new proactive monitOring 
strategy, It focuses not only on whether the 
recipients has taken the specific steps 
required in its agreement, but also on 
whether those steps have achieved goals 
established fonhe compliance actlvitY'a~d 
improved students' access to high quality 
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education, Most fundamentally, It has 
meant bcrea!if!d attention to monitoring, It 
has meant the applk:atlon of greater rigor 
to the way we plan and carry out our 
monitoring activities, It has meant the use 
of specific monitoring strategles and 
techniques that are designed as a means of 
ensu~ing long-lasting positive change for 
students, 

During FY 1999, OCR monitored 2,083 
complaint rerolution agreements, 
compared with 1,811 in FY 1994, 
Ukewise, there h:1s been a dra:natic rise in 
mor.itoring compliance review ag!'eements 
,,807 during FY 1999, compared with 235 
in FY 1994, 

A fe'"v exarnp!es illustrate how students 
benefit as schools and colleges meet their 
commitments: 

. 	~~nng FY 1999, OCR stopped
,,' " 'd' II' ft'. . rnomtonng a rnl western co ege ill er 

test, along Wit' the district's regular 
battery of tests, 74 percent of students 
in the educable mentally disabled 
program will now be e:lgible for 
placement in another less~restrictive 
education setting. 

• 	 OCR completed monitOring a 
southwestern school district on the 
issue of racial harassment. in 
implementing its comprehensive 
com:nitrnents; the district reduced the 
number of racial incidents by 89 
percent over a three-year Period .. A ' 
compliance review, on the issue of < 

intercollegiate athletics, was closed 
after monitoring showed that the 
university had added about 100 
athletic part:cipatlon opportunities for 
women ana increased athletic fmandal 
assistance to female athletes by 
$235,000, This was accomplished by 

'." r - adding three varsity spor..s for women 
without eliminating any sports for men. 

.' 


~'.,' c, .\ •.•• 'conflrmingthatithadmadelts 
~.rt~'~i{ ". PI ;''::!I<:chemistry laboratory access~ble,

"'<,).,,-1:.:.. :.... 
.1, 	 •

I, 


I 
, 

I 

I 
I 


I, 

i ,. 

I 

I 


J-. . ,

Havmg access to the chemistry 
laboratory allowed a'student who uses' 
a whecic;,air to complete her course 
work in chemistry and to major in 
electrical €:1gJnee:'ing. 

• 	 A student in a northeastem school 
district, wiw,j;as a multinle chemical 
sensiti~ity, i~proved his"'atlend'ance and 
grades dramat:cally after the district 
resolved a complaint by altering its use 
of pesticides, paints, and other 
chemicals, The mothe' informed OCR 
thaI her son received an "early dec:siod' 
admittance to the college of his choice. 

• 	 The most recent monjtori:lg response 
traITJ a southern schoo! district showed 
that by using a no~'verbal intelligence 
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I OCR's impact cannot be measured in
I numbers alone, but it is also important to 

understand L'1e positive changes that are 
,, 	 made in the iiveS of students across the 

nation. The examples below provide a brierI 
I 	 overview of tile real life of OCR efforts. 
I ,, 

aoyS' and Girls' Sports Teams: A 

True Win-Win Example 
,/ 
I When OCR', New York enforcement office 

began investigating a complaint alleging 
I sex discrimination in athletics, it learned , 

that only one-third 01 female high sChool

I students were me!1)\>ers of interscholastic 

•I 
, athletic teams, In addition, only 38 percent 

of teams were girls', teams. As a result of 
OCR's work; 'the city's Board of Education 

, acidea more'tnan300 girls' teams, bringing
I the totaC 'nlJmber 'of female high school 

I 
I "tearii"s 10'1.030 orAS,percent of all teams. 

'. hAs~ a:reSuit of OCR's i~tervention, the BoardI also increased the number of haysi teams 

,,I by 46, bringing their total number to 1,246. 
11 is too soOn to tell the exact number of 
girls who joined these addilional leams last 

II­ . 	 fall, bul we expect thai the number of girls 
now involved in high school sports wnJ ri~. ,I , This slory is an example of hOVJ.QCR's 

·1- ',:, • act;vities res'Jlt in more opportunities forI ' both boys and girls, ' 
, 
I 

I ~t on the Bus: A Lesson in' 


I Sexual Harassment 
I 

I When a student sexually harassed another 
elementary school student while on their I -~. 
school bus, Ihe child reported tieIe harassment to her bus driver. The bus 

I 
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driver however took no action. When she 
and her parents met with the bas 
company management, the parents 
believed that their concerns were 
disregan:led. The girl's parents then 
brought the iss'"e 10 the school district, but 
thought the school staff did not take 
appropriate action. At that pOint, Lie girl's 
father called OCR and requested our 
intervention, Although, :he parents were 
:eJuctant to file a compla~:lt because they' 
did not want their daughter 10 have 10 
endure a formal investigation, OCR spoke 
with the school officials. After speaking to 
sc~ool officia!s, Ihe OCR staff was invited 
to address the responsibilities of teachers, 
administrators and bus drivers regarding 
sexual harassment notification, The 
transportation company sent all of ils 
school bus drivers to this training, 
regardless of the school district they 
served. OCR's contributions reduced the 
chances of a reoccurring incident on 
another bus or in a different district 

@:R Enters Agreement with the 

Commonwealth of Pennsylvania 

Many African American students enter 
'higher education in Pennsylvania at the 
community college, rather than university, 
level. Therefore, an important focus of 
OCR's partnership with Pennsylvania to 
remove vestiges of segregation was the 
agreement under which students may 
enter any of the its universities with two 
full years credit toward a bachelor's 
degree after completing r..vo years work at 
a community college. Another major 
thrust of the partnership is the $36.5 

,I

.'i 


I 

! 




I 
I mi!lion bbsion into one of the state's teach in alternative language programs. In• I p"blic historically blacK colleges, 1999,41 teaching staff were working 

I 

I 

I 

I 

,.:
i 

,,,. , 'I, 
I 

i 
I 
I 

I 


~ 

I 

I 

I 
I 

Other campuses throughout Pennsylvania 

have also been affected by this 

partnership, At Penn State, such areas as 

community policing, disC'.lssion forums, 

and academic ass:s1ance are being 

designed to make the campus more 

welcoming to f\mcan American and other 

minor;ty student~L Temple Unj'Jersity and 

the University of Pittsb~rgh, along with 

Penn State University, are stepp:ng up 

recruitment and support programs for their 
African American students, In all, 33 

colleges and universities were affected by 

OCR's partnership with the 

Commonwealth, and more than 12,000 

African American students now enrolled. 


, .;" .. 

e;t6'dequate T~;C-h~'~~~l'~~ei;~~or 
. ,···~.'l~~ _\

English-Language Learners 

. :1: ';.'.:i :r (':',~''':\:, f,. 3,~:;'! : " 


A parent,filed'" cbmbiaint iWith"6cR"~" 
. against a sch~bi"(iiUrict thSt;l1~~/thou'sands 
of English I~ng(jag;rle~'rners:'\.vh~n OCR 
began its inv';stlgafion,' staff found that 
there were only 16 teachers and four 

. paraprofessionals trained into serve these ~" 
students, OCR's inten..'ention resulted in ' ­
the school district hiring 90 additional 
capable teachers and 81 para. 
professionals. Because the teachers and -_.', 
teaching assistants were new hires and ".' 
their status may have been jeopardized by 
possible layoffs,OCR worl<ed with the 
school distrIct and its teachers' union to 
amend their procedures so that alternative 
;>rogram staffing levels would remain 
adequate even in the case 0: layoffs. In 
addition, OCR and the school district 
coliaboratively developed a tuition 
reImbursement program to encourage 
teachers to earn .;>ecialized certification to 

toward this goal through the new tuition 
reimbursement program. 

@:R Provides Support for Mother'. 

Concerns 

A mother of two chud«n enrolied in spedal 
education prograrns'filed a complaint with •
OCR allegic,g that the S!Bte's Department 

of Education was providing inadequate 

services to both of her children, The mother 

also alleged that school officials wrongfully 

disciplined one of her children and failed to 

provide him with appropriate education 

services. Upon investigation, OCR found 

that neither child's Individualized Education 

Plan (IEP) had been properly implemented 

by the state's .Department of Education, 
'which agn:ied:tcr redress ~ts inaction and 
compensate for the services missed, OCR 
investigators also compared tone child's 
disdpHnary punishment to that given to 
others who had misbehaved, and 
detennined that the Board indeed had 
retaliated against the child. Education 
officials agreed to expunge the student's 
record of disciplinary incidents for the year, 

' and agreed to treat studen:s equitably in 
the fut\lfe, 
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In addition, OCR found that official. had 
~etaliated against the students' mother, 
induding making comments critical of her 
10 other parents. The state Department of 
,Education sent her a letter of apology, 
advised its sta!! of the inappropriateness of 
:their actions and-.-most importantly, 
because OCR found that many families 
Ifeared retaliation-notified the community, 
!inducting ;>arents and studen:., t\;a: staff 
would not retaliate against them: 

'e;i
pjcture is Worth a Thousand 

I 
Ii " 
Words 

A junior high school student with 
I disabilities filed a complainl wilh OCR 
!saying that his photograph, as well as 
I those of other di~,bled students, was 
Isegregated in the school's yearbook. The' 

i·,, 

in special education programs that did not 
offer an alternative language program. 

OCR'. intervention resulted in significant 
changes, including training on the 
-requirements of an alternative la'l,guage 
program, to dozens of teac.hers and 
administrators. In response, the school 
district made immediate and positive 
changes. Specialized teachers in English-as: 
a-.econd-Ianguage were hired and child 
assessment teams were deployed at each 
school to review each student's assessment, 
placement and education needs. OCR has 
continued to monitor and review schools 
t'1roughout the District and has ke;>t in 
communication with its administrators. Last 
August, a reworked plan was approved that 
provides additional selVices to students 
whose firsllanguage is not English. 

'" . 
' I yearbook placed the pictures of disabled u". ,. .Ii r:g:jr . . .. 

_ 	 I students in a d[ffer~Xlt !cx::atiq.n. fro.T,t~~ ,~~ .'"t '". -_'" ~~rent Treatment of ~can 
I photos of other students. OCR contacted" '" , ". American and Hispanic Students 

the disrrict, which agreed tq in~egr~t~;~tt;J;:·::,~~tl~-;;': ·~_<,t). . 
: photos of students with <lis~bili,ti~s)Jiirg~~ i'!lj~';:~~'formerad:ninistratorlodged a complaint 
: wlIIl other student photos. ':' ..'C.""< i'.;':':'.':· 'allegmg t~at a dlScnct high school channels 
I 	 . 

~nglish Language Learners Get 

Much Needed Assistance From 
I School District 

IOCR siaff learned that in a westem school 
district that had 1,272 English language 
learners out of l:i,OOO studenls, most of the 
district's English language learners were 
instructed by teachers who were only 
minimally qualified or who were teacher 
assistants. More Hlan hall of the students 
received no alternative: language program. 
In addition, students were being evaluated 
wi:h instruments that required knowledge 
of English- and, not surprisingly, many 
were inappropriately classified and placad 

African American and Hispanic students 
who are identified as potenfial dropouts ,'Iinto GED and·evening high school 
programs. The complainant also alleged Ithat the school'. academic honors program 
was disproportionately white. Investigators 
from OCR we,'z.. abje to verify all of these 
allegations. '.' .., ... , 

As a result of OCR's activities, the school 
cistrict agreed that it would evaluat. its 
admission standards for the honors 
program. In addition, the school district 
agreed to work towards alleviating the 
opportunity for any ·racial or ethnic bias in 
referring Students to GED and evening 
programs. 
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• ~ubling Minority Students in 

Gifted and Talented Programs 

I 
In a southwestern state, OCR staff noted 
that a low proportion of Native American 
and Hispanic elementary and high school 
students were in programs for gifted and 

. talented students, In one parncular school 
[ district with a predominantly Hispanic 

I 

student body, the school demonstrated that 
I minority students could qualify for gifted 

programs when teachers use a variety of 
.' methods in addition to standardized LQ, 

tests as the criteria for eligibiiity.,OCR 
collaborated with the school district to 
broaden itS admissions criteria from only 
using a standardized IQ score to using 

. multiple criteria, As a result, L1. proportion 
of Hispanic students in gifted and talented 
programs doubled, In 2000, OCR will 
continue working with the school, the state 
and Iooal OfflCials to develop a 
demonstration project for school districts 
throughout the state, 

, . " ." 

I .,Sgisclpline of Black Male Students 

I In a school district in the South, a principal 
disciplined six African American high sch'ooL 
students by tying them togemer and parading 
mem around the school grounds, 

OCR investigators determined iliat me 
students were punished differen~y and 
inappropriately on the basis of their race. 
School district administrators agreed to 
remedy the principal's WTong-cioing against 
the students by giving mem psychological 
heip and cOimseling, as weU as reprimanding 
the principal in a letter placed in her 

• 
personnel file, In addition, OCR addressed 
me incident school,wide, by having the 
school district develop and publish 

appropriate disciplinary policies, and . 
requiring its staff to participate in workshops 
on race, color and national origin 
discrimination, OCR wiU monitor the school's 
disdplinary actions to ensure that its 
commitments are met 

~hoOI District Receives Federa,l 

Refugee Funding 

A former teacher med a complaint with OCR 
against a school district, saying that it under~ 
served English-language leamers, The 
changes the district made, with OCR', 
assistance, included: appropriate identification 
and assessment of English language learners, 
placing them in appropriate programs, and 
monitoring them to make sure their transition 
to other programs was successful. These 
change, ~rompted a federal agency that 
supports· refugee relocation-to give the school 
distri~t a_~dilj~,!al!undi!)g'!or'its language-
assistance prograr:l: '<t''\,·, 

,I, 

~rking to Keep Special 

Education for Those With Special 
Needs 

. ,OCR completed monitoring a western 
school district that had been placing a 
disproportionate number of African 
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American students in special education 
classes, OCR';; resolu:lon agreement with 
the district provided for development of a 
pre~referral int€!Vention process to assist 
students experiencing difficulties in a 
regular classroom setting. The agreement 
with OCR also revised referral proc~dures 
for special education evaluation to ensure 
consideration of the impact of education 
and medical history as well as 
environmental, cu!r..ual and economic 
ractors, Since entering the agreement with 
OCR, the number of African American 
students classified as learning disabled 

(WI decreased from 221 to 161. A5 a 
result of OCR's intervention I the dlstrict 
reports that 89% of the Aftican American 
students classified as LD and 46% of those 
classified as mentally disabled are now 
being educated in a regular setting. 
Overall, 80% of students with disabilities 
now recelve their educational sel'Vices ' 
:hrough fuli-day ;nelusion in the regular 
classroom with supplementary aids and 
selVices. The District" continues to engage 
in a strong staff training eHorts and 
ongoing self-evaluation to identify any 
remaining areas of concern. 

" , 

-,' .-,,; , . 
,w,"'·' ••:,.... ; .• - -,-,~:-" ." 

c' 1,~,l,~j\<-Olj;W"':: ,H't,;','l:'.- ,:!;"". ,-. '. ' 
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FY Presidential Congressional 
Request Appropriation'" 

I 

1998 ',61,500,000 $61,500,000 "685 4,847 4.753 102 100 


1997 $60,000,000 $54,900,000 681 5.296 4,981 152 140 
, 
,~, 

I 

I 
I '. 
 1996 $62,784,000 $55.277.000 745· . ' 4,828 4,886 146 173 


1995 $61,457,000 $58,236,000 788 4.981 5,559 % 178 


I 

" .... 

, , 1994" $$6.570.000 $56,570,000 821 5,302 5,751 144 90
. 
I 


I 
, 

i 


•
,I 

, 

I 

I 


than the previous year. Howeve~, it did 
enable OCR to complete the hiring 
process begun in FY 1998 and to continue 
staff training. By the end of the fiscal year, 
OCR had expanded to 737 full-time 
equivalent staff hours, 

The decade of the 1990's brought OCR 

an increase in wo:kJoad and case 

compiexity, along with decreaSing 

resources, Managing more with less 

became a necessity. To meet this 


, '~ .•
. ' '. ,, 

737 6,628u 5,369 76 93 


OCR is committed to achieving equal 
access to a high quality education for all 
stJdents. But our ability to have a positive 
jmpac~ on students' lives is directly ~e!ated 
to maintaining a competent: well~trained, 

. technologically proficienl workforce, Our 

work is labor~inten5jve, and approximately 

80 percent of OCR's budget is used to pay 

staffing expenses. In fiscal year J999, 

OCR received $66,000,000 from 

Congress, which was $2,000,000 less than 

requested, approximately 7 percen1 more 


1999 $6$,000,000 $66,000,000 

1993 $61,400,000 $56,402,000 854 5,090 4,484 IOJ 


1992 $56,000.000 $53.625,000 848 4,432 4,180 77 50 


1991 $49,900.000 S48,4llol,000 797 3,809 3,497 41 22 


1990 $45,178,000 $44.572.000 815 3,384 3,130 32 30 


.FY 1990 Zor,d Pi 1995 Approptilltion after uqucstration; fY 1997 AppropriEltion atler recision 


... 1.614 filed by an indlvldual c.ompla:nzmt 
 • 
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challenge, OCR reduced its headquarters 
staff and put additional staff in the field, 
instituted more ~exibie case resolution 
procedures, replaced an out·ol·date 
mainframe da'ta collection system with a 
personal computer based system, 
provided staff with on-Hne access to cdica! 
case resolution resources through an 
electronic libr(lry, and established in:ernal 
ne~orks for key subject matier issues. 

, . 
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In FY 1999, OCR received more 
complaints than in any previous year in its 

,history. While complaint receipts have 
risen this decade in genera!, the increase 
in the number of FY 1999 compiaints is 
due largely to a single complainant who 
filed more than 1,600 complaints against 
postsecondary institutions nationwide, 
While this is an unusual occurrence, it 
illustrates One of the challenges OCR faces 
in building a balanced civil rights 
enforcement program-the fact that we 
cannot control the number or type of 
corr.plalnts received. 

,,' . :.: 

I 
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Both dficienq.' and effectiveness are 
critical to our work-effidency because a 
student who is de:1ied equal access to 

, educational opportunity needs quick relief 
-effectiveness because it is essential that 

-educational excellence and equity are . 
combined in the resolution of civil rights 

-issues.•. 

I 

; ~ . 
~. j., l"~' .~Dile, buil9}ng the capacity to share 

.expertise that can p:event discrimination, " '-"­
OCR needs the resources to fully 
irr.plemenl its prograrr.s. Wi:hout 
adequate staff and sufficJent technology, 

I 
, OCR will be unable to effect:vely assist the 

educational system in meeting the needs 
of.students in the twenty-first century. 

I While OCR Is proud o(iiS\llist, •. 
effectiveness and efficiencies, we are 
proude: still of au! increasing ability to 
provide servlces that enable stakeholders 
ro address the complex civil rights issues at 

I 

I 

hand. We know, however, that the need is 

g!"eater t,1an what is :eflected in complaints 

simply because the populations of 


.' 
students :nost affected by educational 

inequities are often least-aware of their 

civil rights. Having enough staff to not, 

only resolve complaints, bl:i also to 

conduct reviews in school districts and 
states. maximizes OCR's abilily to 
positively affect the lives of students, 
Having enough staff to educate parents 
about their civil rights and to nurture 
partnerships between parents and schools 
ensures that students cominue to have 
equal access to educational opportunity 
long after OCR's involvement ends. 

OCR delivers services to customers that 
help prevent, as well as resolve; , 
discriminatory educationru practices by 
using well-trained staff to bring , 
educationally sound, legally 'ppropriate, 
and workable solutions tO,bear on 
comple.x clvil rights issues. By using 
technology effectively, OCR puts .iinformation directly ~n the hands of 
stUdents, ,parents, and recipients of federal 
funds so that they can resolve civil righ~ 
issues locally. 

OCR has gained the reputation as a 
federal agency wil!ing to listen to 
educators. collaborate with customers. and 
iink stakeholders with similar interests to 
resolve complex equit;.; issues, In the 21 ~ 
century, we must continue to effectively 
meet the needs of a more diverse and 
technologlcallyad~anced'society to ensure 
qualily education for all students, 

• 
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: Department 0; Education Draft Strategic Plan· June 26,1997. 


, President William J. Clinton· 'Radio Address to the Nation - August 16, 1997. 


3 Congressional Record· October 20,1999· page H1D511 
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Office for Civil Rights 


U.S. Department of Education 
http://www,ed_gov!officas/Q(:R 

Cu:tomer Service #: 1-800-421':'5481 

EASTERN DfVJSION 

Thoma$ Hiblno, Director 
Connecticut, MC!'~, Massachusetts, 


New Hampshire, Rhode is/and, Vermont 

Office for Civil rugh::., Boston OffiCi!: 
U.S. Department ci Education 
J. W McCofJi',l!ck Post Office- lind Courthou$C 

Boom 7f)i 

BoslOT., MA. 021094557 (617) 223·9662 
FAX [617) 223.%69: TO::> (617) 223-9695 

Helen Whiiney, Director 
New Jcrstry, New York, Puertc Rico, VirgIn IslOfJCs 
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Introduction 

The Midv.·esiem Division is responsible for civil :ights compHance in twelve SUltes; 

1ilinnis. Inrnana, Iowa, Kansas, Michjgan, Minnesota, Missouri, l"\'cbraska, ~orth Dakota, 

Ohio, South Dako!a. and Wisconsin. The Divisklo has three offices. located in 

Ck~\'eland. Chicago, ~T1d Kama'> City, which work closely together. The structure 

ensures high quality c),lstomer service to school districts, coHeges and unlVerSilics, and 

members of the public in each state served by the Division while utiHzing resources in 

the most effiCIent manner possible. 


The DiviSIon Slructure enabled staff in the l!lree offices to work together to develop a 
comprehensive training plan for new employees as well as management training for learn 
leaders. Division k!udership mee~ings have focused on coordinating activities, addressing 
workload issues, and allocating resources more effectively to achieve QCR's strategic 
goals as a cohesive unit Monthly attorney confe:-ence calls have enabled staff within the 
three ofllces 10 discuss important legal issues and ensure consistency. In an effort to 

'ensure work of the highest qUlIHty. the Division aJso conducted a study of the " .' 
effecliveness of various proactive enforcement techniques as well as a quulity ass~iahce' 
assessment of the wo:,k of each team'\"'jthin the Division. . .' ",~,': ~ -~~.:. ~ 

Since the division stru~1Ure became fullyoperutionaJ in 1997, the Miowestem DiVIsion's" 
greatest Jccomplishmcn~ has been the development and implert:J~~~~ip" "ci(ari.;.~~",,, ~ ,-~<-!.,~':, '" 
enforcement plan that emphasizes common themes, including outreach tc!~.!i~<;!k~h91~,~~~', 1.,~" 
innov:!tive proactive enforcement slrategies, Jlttention to emerging issues an~ , .-, . 
popUlations. parental involvement. ~tnd self~e\'alua~ion. The goals o(the Division phm 
were TO; a) increase our accountabiIity for results; b} ensure that our pro<lctive civil rights 
activities result in a high quality education for all affected students; c) Supportlhe 
DepllTtmem'S Education initiatives; and d).use Division staff resources effectively by 
targeting the most severe ci vi] rights prob!ems and usmg appropriate strategies to address 
them. 

.-',' " .. 
By tapping the strengths in each o;fice, the Division was able to accomp~ish more with , . 

less. In this five.·year period. the D1 vision initiated 170 proactive reviews and resolved 
5,519 compluints, In FY 1999, the year OCR began calculating the impact of its work on 
students. the Division"s compliance activities pOSitively benefited 560,087 students, The 
Division's impact on students increused by 58% in FY'2000, when 957,481 students were 
positively affected by the Division's activities. The Division was also successful in 
meeting its goal of resolving 80% of all complaints resolved during FY 2000 within 180 
days after receipt 
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Overview of Major Accomplishments 

,I 
I 

Since the majority of the Division's complaints concern disability discriminatio'n, its I proactive enforcement activities have focused on Title VI and Title IX issues. Among

I the Title \'1 issues addressed were minority students and special education (MJNSPED), 
I access of minority students to gifted and tale'nted education (GATE) and other high track 
I courses, provision of services for English language learners (ELL), racial harassment and 
I discipline. Title rx issues addressed included intercollegiate athletics and sexual 
I harassment. The Division's major accomplishments in several specific program arcas are 

described below. 

I 	 Minorities and Special Education (MINSPED) - The Division initiated reviews on this 
, 	 issue because parents, teachers, community groups and other stakeholders had reported 

that in many school districts the 'percentage of minority students in special education ,I programs was significantly higher than the percentage of such students in the district's 

I student enrollment. The data the Division obtained from state officials confirmed that 
this was true. The Division also obtained information indicating that some school 


,I districts were referring students for specia'i education evaluation and placement using
, 
I 	 inconsistent procedures. During the last five years, the D'ivision conducted 42 proactive 

activities on this issue. The Division consulted with District staff and experts in the field 
to identify best practices that would ensure that all students are afforded equal.

•/ 
I 


opportunity to benefit from a high standards, high quality education. As a result of this .... 

initiative, districts have developed systematic means to screen students and to offer ­
teachers training on intervention strategies aimed at engaging students in regular'~""''''''-~-'' ~~. 


education and more accurately identifying those students appropriate for special . ~., I, .,,:. 


education referral. 	 "J.,...... ~ ':.!':.,::;,···.,r. 
., 	

,"
", ' 

'.' <"j
',""

~"I,l" 
/,
1. I, '•• ,I 	 • I '1 ,.,..... ,,, ,~., 

I As part of its emphasis on continuous quality improvement and self-evaluation,'in.'" ~ ;' 
, FY1999 the Division suspended its review activity on this issue to initiate a special 

I project aimed at assessing the results of our work. The Division sought to determine
.. 

whether its MINSPED reviews had resulted in positive change for students and whether -,-'I , we could use our resources even more effectively by revising or modifying the approach '/ 
to this issue. As part of this effort, ,we engaged in a dialogue with districts with whom we I 

I 	 had already resolved MINSPED reviews. These districts reaffinned that the changes they 
~-

.•..~.•J • 	 ..• had made to their programs as a result of OCR's involvement were positive and improved , the education experience of all students. The Division learned that many of these


I Districts had begun programs to improve reading instruction in the primary grades. 

I Division staff consulted with researchers studying minority students in special education 

I 

and the role of reading skills in special education referral. The Division prepared a report 
I, 
of its findings which was shared within OCR as well as with other Department of 
Education officials, including the Director of the "America Reads" program. 

I Based upon the results of its study. the Division initiated two additional reviews in FY 
2000 to pilot th.e new approach which looks more closely at the link between reading 

I. 	 performance and referral rates for special education. Work in this area will continue in 
FY 2001. I 

I 

I 
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Access to Gifted and Talent.ed Education (GATE) and High Track Course,· Based 
on infannation furnished by stakeholders, the Division identified minority students' . 
access LO Gifted and Talented Education (GATE) as itO emerging issue, Data obtained 
from 'stale officials confirmed in many school districts thal the percentage of minority 
students in such programs was significantly lower lhan their percentage in the district 
enrollment. The Division 3150' obtained infannation suggesting tha: some districts were 
selecting students for these programs using inconsistent criteria and procedures. Since 
OCR had limited experience in addressing this emerging issue, the Division convened tl 
national symposium entitled "Equity in Gifted and Talented Education" held in Chicago, 
Illi:lOis in ]\.Tovember, 1996, The goal was ID provide a forum for all OCR offices to learn 
aboUi critical concepls in this area, and to ask questions thin would sharpen the focus of 
OCR's revi(:ws. Symposium speakers included recognized experts in the area from 
se".'eral uni\:crsitics, school district officials, and representatives from other components 
within the Depanment At the conclusion of the symposium, Djvision staff were 
prepared to launch the GATE ir:itlulive, 

While the Division initially focused on c]emcnl:lry and middle school programs, it 
expanded the initiative in FY 1997 to look at minOrity students' 3ceess to upper level 
courses because we had obtained evidence that many of the Same patterns were oecuning 

.at the high school le\'.eL The Division conducted 36 proactive reviews on this issue 

during the five-year period. 


As a result of this initiative, aU students in the targeted districts are n~w afforded equaJ 
opportunity to benefit from 2: high standards, high quality education. The districts have 
assessed their criteria for .a~mission to GA TE programs and upper, tr~~k coqrses to ensure 
lheir relevance ~md to identify 'alternative fuctors and have p:ovidcd .training for their 
staffs. M'uny districts have adopted criteria and procedures that are considered to be best 
practices, and several districts have consulted with recognized experts in revising their 
programs to ensarc their criteria are cducationa:1y sound and non-discriminatory. 

, . 
. Pro"ision of Sen' ices for English Language Learners (ELL) ~ While it was generally 
recognized that urban school districts throughout the Midwest hud diverse student. 
popul'ations that inch;dcii large numbers of students who were not proficient in the 

~ ...... ,r;..nglish langungc,Jew suburban and rural districts were prepared for the influx of school­
age-Eilglish taiiguage learners into their communities that began in the 1990s, During the 
last five years, s'Jbu·rtiun and rural communities and schools in 'the Midwest began to 
~perience first.hand the challenges posed by the trrmsfonnation of the American 
demograpbic landscape. For cxamp\e, one small Midwestern school district expe;ienced 
a 225 % growth in its ElL population in only one school year. In response to the 
coricems of stukeholders who helped the Division identify school districts struggling to 
meet the needs of their burgeoning ELL populatio:1, the Divlsion ,assigned a major' 

< portiOn of its proactIve resources to this issue. The Division engaged stare and local 
education officials, parents, and comm'Jnity members in working together to provide . 
effective programs for ELL students. Over tbe last five years, the Division conducted 89 

, '.. 

http:Talent.ed
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proactive activities thai effcc-ted positive changes in the lives 0: thOUS3!1ds of ELL • ! 
4 

students and their parents. 	 .I, An impor:ant element In many of these reviews was the Division's effort to promote 

,I 	 parental involvement TIle Division sponsored several workshops for local education 
agencies at which expe~s in family involvement provided guidance on various means of 
working in partnership with parents o:11heif t;hildren's educm!on, Many of the districts i 	 reported to OCR tha: they used ideas gleaned from rhese informal working sessions and 
were more successful in reaching out to ELL parents, As a resurt, some of the districts 
formed Parent Action Committees and most acknowledged an increased involvement of I 

. ELL parcllls in theiT children's education." I 
I 	 As part of its contio'Jing emphasis on self-evuluatlon, in FY 1999 the Division formed a 

tcam to e'!uluate the impact of its work in this area. Wo:king with selected districts that 
I OCR had earlier reviewed and th<lt had begU:110 evaluate the effectiveness of their 
: iangl.!uge ai1sistance programs, the DIvision teain sought to better :nform ilself about 

appropriate meaSures of program success and to identify the least burdensome means of 

I 

II organizing and collecting information that documents program effectiveness. 


Preliminary results of the Division stUdy done in partnership with t.",'o school districts 

were presented at the OBEMLA Instit'Jte held in Sun Antonio. Te,xas in February 1999. 


. ,The ser:.1inar er.titled "Measuring Success - Evaluating Programs for LEP Students" ·'/ ". provided participants an opportunlty to learn <.Ibout data colleclion and program 
.. e. ~ ___ "~.~ il~pro\'e~ent for account~bj.l~ty from the Slllte, school district, and educurional'consultant 

I t'Il'rsnect I \lC. 	 •I I'':' • 

·1", .,' . , , .Racial Harussmcnt and Disciplin'c ~ The exiSlence of u school climate of racial1 ., d.,"; 	 i'I . " harassrYlent or discriminatory discipline can greatly impede a student's accesS to high
'. ' quality education. In response to stakeholders concerns about increasing racial tension jn 

I 
, milny schools experiencing demographic change, the Division developed a 

compreher.si \'e approach to addressing harassment and violence issues, The Division 
initiated 36 proa:;ivc reviews on this issue. 

I 

I 

I ,Some of these proactive ;lctivities focused on harassment against African American 
I and/or Hispanic students in elementary and secondary education institutions: others . 

focls,cd on discip(i,n:::'(if Afr~an American students in elementary and secondary school 

i 
.districts. The Di\'jsion:also de\tloped un initiative focusing on racial harassment and 
discip:ine issues affecting A.merican Indian students 1n the northern tier of Michjgan, 
Minnesota, North Dakota, South Dakota, and Wisconsin. This initiative required 

I 
, Division staff to make contacts and build trust within a community tr.al has had little 

conlact with OCR. The activity has resulted in the ;;Igreement of school d:stricts serving 
American Indian students to take actions to address issues of harassment and ensure fair 

•
I 
I lre:ltmcnt with respect to di~cipline as well as greater parental involvement As a result 

of these activities, OCR has been invited 10 aSS1SI other school dislricts and American 
Indian parents through :cchnical assistance presentations . 

I 
I 

http:compreher.si
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Higher Education Dcsegrcg~tlion - The Division resolved the desegregation 
investigation :elating;:o Cemral State university (CSU), Ohio's only public historicaiJy 
black university. in February 1998 and continues 10 mO!litor actions undertaken by the 
State of Ohio to strengthen CSU and make it an equal and comparable member of Ohio's 
higher education system attractive to students of atI races. As a result of the Di\'ision1s 
investigation, CSU, which had faced serious financial deficlts, an aging infrastructure. 
and a declining student enrollment,ls now a stronger, more vigorous and attractive 

, institution. 

Customer Service Tt'CbnicaJ Assistante'e Initiative - Earl v in this fi ve-year period, the 
Div:sion recognized that many local school officials, com~unity members, and parents 
need~d more direct help from OCR in so!ving problems that impede access to high 
quality education, In addition 10 its proactivc enforcement re\'iews, the Division decided 
to invest additional resources tn its tcchnical ussistance ou~reach program to meet these 
stakeholders needs and strengthen i1S commitment 10 high ql.la:ity customer service. The 
first phas:e of lhis initiatlve aimed ill empowering others to develop erfeCtive har,!£smcn.t 
prevention prognuTIs in elementary and secondary education institutions, The Division 
held confCl'e!lCeS and workshops dcsig:1c.d to promote understanding of the complex 

,issues confronled by schoo! districts attempting to address hara5s':ncnt and violence and 
presented at SHttcwide conferences focused on this theme. These :lctivities provided 
useful infonnation about effective prevention strategies and in some cases featured 
educators'with fj:-si~hand experience abou1 dealing with rcallife harassincnt cases. In 
ad.dition,. many or i9~~~\vorkshops provided panicipants an opportunity to examine thcir 
,own anti-harassme~t pol(cies and procedures for clurity, effectiveness, and !egnl 
su:fkiencv. ' ' ',' .. ­. ' 

,
"\,,, .. ,."'. ' :', 

The'second phase oUhis .initiative focused on buildjng Rartnerships among parents, 
ptudents, school di~trjcts and the community 10 empower them to identify and address 
civil rights problems related to the pro\'ision of appropriate services for students with 
disabilities. The Division held a series of focus b'TOUP meetings in Wisconsin to identify 
the kinds of infonnation needeU bv the stakeholders to serve s:udents with disabilities -,
appropriately and the districts and individu:.:ls mos~ in need of clarification about Section 
504 obligations. These open forums with our customers were helpful in shaping a 
resource docume:tt that explains in plain language the Section 504 requirements and 
dispels the existing confusion th~l.::~.II;r~,!1Jly e;;}E:~s nmong stakeholders in Wisconsin. It is 
anticipated that the resOLIrce documen't wiil 'be~made u,;ailable on the Wisconsin 
Department of Edu.cution's website in FY 2001. 

Conclusion 

Although the Midwestern Division is proud of ~1S accomplishments in the last five years, 
it recognizes that much remains to be done, Many of the :tcti\'ities outlined in this report 
are part of phased in projects which are continuing into FY 2001. These are described in 
the Division's FY 1999 through 2001 Enforcement Docket. 



Appendix # 1 

.1993': 2000 Summary of OCR Policy and In\'cstig;ltjyC Guidance 

Age Discrimination Act Regulation: OCR issued rcgulation:>}or the Age Discrimination 

Act of 1975 on July 27, 1993. TI,is was the first regulation published by OCR since 

I 
1980. , 

Race-Targeted Scholarships: On February 23, 1994, Secretary Riley issued a Notice of 

Finn.1 Polky Guidance in the Fed~ral Regi.<;ter discussing the application of Title VI andI 
I 

its regulation to student financial ai~ that is :nyardcd, at least in pari, 011 the basis of rneeI .. . 

or national origin. "In a lcticr'·to'~oHcgc and university presidents dated March 4: 1993, 
;", ,': • •• I. I :"-,.' .• 1 

Secretary Riley stated'that race;..largel~d scholarships "can be a useful tool for providing 
'I: "," ' . 

equal cdw:;:llti0f!~! opportunity an~ f9f <:nhancing.a diverse educntional environlllcnt for 
. ,.,," '" ",.'".,l' -i', ...... ' '-'j ,\, ~ , '. ' .. - .. ~'".- r'- ~.") ,,- . 

I 
, 

the benefit of nil' stude-fits.": The statement emphasized the legaUty of most of these 

I 
scholarships. 


-. 


I OCR Ca:;c Resolution Manual: In December 1993, OCR fundamentally re-cnglnecfcd its I . 
'-'~., J • ., ", 

approaeh to processing discrimination complaints with the issuance of the Case 

Resolution Manual. Under these new procedures, primHry emphasis is placed on I 

I 


I 
achieving change, rather than on document production. The manual streamlines the 

, complaint process with the objective of resolving a complainant's allegations (if 

I 


, dtscrin",ir,ation promptly and appropriately. It emphasizes mediation, negotiation, and 

•, 



other early case clo;t:rc :>.tmtegit:s in resolving complaints, Using tbis revised approach. 

OCR resolved more complaints with fewer staff The new procedures also allow OCR to 

dedicate 40 per cent of its resources to targeted proactive activities tco,mpliance reviews. 

monitoring, technicil! assistance, priority policy development j and 01her activities] that 

complement the enforcement agenda. 

Racial Harassment: On March 10, 1994. the Department publifihed investigative guidance 

on the procedures OCR \\'111 follow and the legal standard OCR will apply when 

j investigating allegations invoh'ing mcial incidents and harassment agains.t swdents at all 

, 
levels of cduc.(1tion. The guidance n.:cognizcs that harassment on the basis (}f rae~, t;o:or~ 

or national origin denies students the right !o an education free of d~serimjnation and 
. '.'.' ' 

violates Title VI oftbc Civil Rights.Act of 1964. '" :':.:, . 
, . '• : 

j 

1 

I Higher Education Dcscg·rdgation:.,on 'Januar)t ,31'. 'I ~~4~,OQR published a Notice in the 
, ' ,IV :,f-~l,:,:,::,,·,:>,:f".;)t'_ 

Federal Register 011 the application oflhe C.S: Supreme Court' s decision in United Stales 

y, Fordie.;. The Supreme Court enunciated standards ror determining whether a Slate has -. , 

met it.s obligation to dismantle a prior de jure segregated system of higher education 

under the Fourteenth Amendment 10 the U.S. Constitution and Title VL The Notice 
, 
I makes it clear that the standards enunciated by the U.s. Suprenu: Court 111 for;.Ece "\-vill Se 

I Uf>cd by OCR in determining whether states have met their obligations to affi:11l:Jtiveiy 

dismantle all vestiges of their rrior segregated systems. 

.1I 



Protecting Students from Ha:-J.ssmcnl and Hate Crime: OCR jOintly sponsored, with the 

National Association of Attorneys General, a guide intended to help school officials deal -
more effectively . wi:!: instances of harassment and violence in elementarv 3:1d seco:idarv, , 

schools, The guide'provides practical advice on how 10 deaJ with persistent episodes of 

student harassment und hate-motivated threats and violence. 

Magnet Schools Assis:ancc Pf(lgram: OCR is charged "Yith carrying our civil right 

provisions in T~tlc V. Part A of the Elcmcntu:y and Sel.:ondnry Education Act [the 

Magnet Scbools Assistance Prvgram (MSAP)1, and providing technical assistance to 

Federal awurd recipients and beneficiaries, the public, and other organizations to o~win 

voluntar)' (;ompliallcc with civil rights laws, MSAP~s gonl is to n;;sist schools in reducing, 
, 	 " , 

. 	 eliminating, or prcv<':l1ting racial isolation. OCR.works witb,~hc otm:e ofElementnry and· 

Secondary Education.to certify that alllv1St\P'applicanl~'will meet nr:lldiscrimination -II
I 

I 
assurances, 	MSAI~ funding is intended to rcdu.,:c;,~liminalc::afld prev<fnl minority group 

,'1' "':',"," ..... ­., ".',.I 	 .. 
isolation in elementary and secondary magnet schools.", ',4 '_,r': , :, 

I 
I 
I 	 Vocutional Education Methods of Administration [MOAJ: OCR must ccrtii)' that ca,ch

'-',- ..

I 	 state has met its MOA commitments, For 14 ye,ars. OCR required burdensome annual 

I 	
reports from eaeh' of the states and other entities on how they monitored their own 

programs and those of their sub~rccipicms to cmmre compliance with Fedenll civil rights 

laws~ including those enforced by OCR. In 1994, OCR gave two~!hirds ()ftbc states an 

option of not submitting an MOA report:: {)CR conducted a national conference for the 

http:Education.to


: . 

• states MOA coordinators to provide them with up t~ date information on high priority 

ciyll rights issues and to discuss options for redesigning the Ivl0A process, The new 

approaches emphasizes hringing siale officials together to learn from eacn uthe:. 

Americans With Disabilities Act Guide: Written in stmightfof\",urd. plain English, 

Compliance With the Americans with Disabilities ACl: A Sc1f... Evaluiltion Guide for 

Public Elementary and Secondary Schools was pub)jsht;~d in FY 1995 10 help schools 

evuluate their compliance with the Americans with Disabilities ~Cl of 1990 (ADA). The 

guide reviews the requirements. of the ADA and offers suggestions and self-evaluation 

work shl.'Cts to assess compiiancc. The guide was made available to each ufthe nation';;; 

approximately 15,000 school districts . 

Minorities nud Special Educalion: On July 7, 1995. n rnlicy memorandum set forth the • 
legal issues surrounding the disproportionate represeritation,ormip'6r~ty ;;;tud:.msc!n\··.~· 

sjlcciul cdu.::ation. The guidnnce is lIsed by OCR stafr in investigations and byextemd 

stakeholders. Work also commenced on compiling strmegies and modcl$lhat hold 

promise in preventing uod remedying illegally discriminatory practices in assignment of 

students m special educa1ion clU5SCS. Working with Project Forum. a Pi!ft of the National 
,> 

Association of State Directors of Special Education, a rcsource guide \\'<1$ developed 10 

usc with schools and school districts in devising rcsolutions to problems In this area. 

OCR ElectronIc Library currently resides on the ED LAN and was launched in 1995 

I 
creating. casy access to OCR regulations, policies, and"i:n~lortant casc~fc\ated documcnts.1I 
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hy OCR staff. Future improvclnents wiiI inClude some Ionn of public access through 

OCR's web site. 

"The Three Part Test" in Athletics Clarification: On January 16! 1996) OCR provided 

clarification of the requirements of Title fX as it applies to "The Three Pari Tese' in the 

provision of equal opportunity in intercollegiate athletics. Bll~cd on settled principle:., the 

clarification resulted fWID di~cussions with interested partics over a '\\:0 year period and 

from consideration ofncarly 300 comments. The most notable statement in the 

clarificatIon is llwt institutions of higher learning are not required (If encouraged to cut 

men '5 sports to c(lmply with Title IX. The final clarification was sent 10 the presidents of 

pH colleges a,nd universities thm have intercollegiate athletics programs, as wdl as over 

4,500 other interested parties. 

, ' 

Alhletic Scholarships: On July 23. 199X, OClUssucchl Dear Colleague 16:ter cla~i !)Iir)g<:~:: : ~"::'" :: ' . 

the coverage ofTitle IX and its regulations ns they apply to both academic and athletic· 

programs and discusses specifically the 19791mcrcollegiatc Alhlctics Policy 

Interpretation of the "substanlially proportionate" provision of Title IX as it relates to the 

fund,lng of athletic scholarsbips for men ';;; and women's intercollegiate athletics 

rrogmms. 

Sexual Harassmcn~: On March 13) 1997, OCR published in the Federal Register Sexual 

Harassment Guidance: Harassment of Students by School Employees, Other Studen:s, or 

• 
Third Partics. The guidance pro\'ides educational institutions with the $';-a,'!dards used~by 
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OCR, and that institutions 5fhould use, to investigate and resolve cases involving claims 

Df sexual harassment of students engaged in by schoo! employees, other studellis (peers), 

,or third parties. Since the issuance of the 1997 guidance, the Supreme Court issued 

several important decisions in sexual harassment cases including two decisions 

specifically uddn.:ssing sexual harassment of students: Gebscr v. Lugo Vista Inde-pendent 

School District (Gcbscr), 524 U.S, 274 (:.998) and Davis v. t.,,1onroe County Board of 

f'c<iucalion (Dal';s), 526 U,S, 629 (1969), In a Augu;! 1998 leuer 10 school 

~upcrintcnd(;nts and a January 1999 letter to col1cgc ,and university presidents, the 

Secretary of Education infoDllcd school officials that t!lC'Gcbser decision did n"o( change 

schools' obligl1ttons to take reasonable steps to prevent and t;:Iiminate sexual hanssmcnt 

as a condition (if their receipt of Federal funding. On No\'clll:ber 2, 2000, OCR published 

Il Notice in the Fede:-al Register requesting comment on proposed revisions to the sexual 

harassment guid.::mce !n lighi of the Supreme Courl cases relnting to sexual harassment in 

schooJ~: Although the substance of the 1997 guidance in the most important rc:;pecls was 

reaffirmed in the Court's opinions in Gcbser and Davis, OCR determined that in certain 

areas the \997 guidance could be strengthened by further clarilicatjon and explanation of 

the regulatory basis for the gllidanc-c. Revised finul sexual h,m;ssment gclidanec is 

expected to he published in carll' January 2001. -,­ ~: I . . 

Services to English Language Learners: On '.\"ovcmbcr 30, 1999, OCR issued a Ouide for 

School Districts to use in developing, programs for English Language Learners . 

• 
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Resource C0'!lparability: On December 1 999! OCR issued investigative guidance (0 staff 

cnlitled" Titie V] Initial Jnvcstig'ltivc Gu:dancc; Equal Access to Educational R(,:sources 

Within Sch(lol Districts. 

Charter Schools Questions and Answers: On May 31, 20001 OCR issued Applying Civil 

Rights laws to Charter Schools: Questions and 0nswers. The Questions and Answers 

provide important information on how public charter schools may be developed and 

operated consistent with ~ederal nondiscrimination laws. The publlcation answers a 

broad range of federal civil rights-related questions that charter seha,)} developers and 

operators have raised particularly those relating to provision orservices to studenlS with 

" ' '. , {,ctter to institutions about the legal and educational responsibilities that lnstiunions have 

to prevent nnd appn>pri<ttcJy respond to disahilily harassment and suggc:dons of 

mca,,;UfCS th~tt school officials should take to address this problem. 

Regulation Amendments. in light of Cureton - On November 13, 2000 ..0CR published in 
, . , 

the F..:dcrul Register amendments to the reglllmions governing nondiscrimination on the 

basis of race, color, national origin, sex, handicap, and age to conform with statutory 

amcndmol1ls mace by the Civil Rights RC.stOfUtit;.n Act of 1987 (CRRA; . 
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Mitigating Measures In Disability Cases; On September 29, 2000, OCR issued guidance 

to OCR swff clltitl::d "Sutton lnvcstigalive Guic!ancc: Consideration of Mitigating 

MeaSUfC$ in OCR Disability Cases. This document provides an analysis of the Supreme 

Court's decisions in Sutton \', United Air Lines. Inc, and other cases: which held that the 

determination of whether an indi\'iduaJ has a disability under the ADA must take into' 

account the !::.iTcCL*>, both positive and negative. of any "mitigating mcnsurcs" (such as 

eyeglasses or ~lwdicatioll) used by that inciividuui, 

The Usc arrests 3S Pun of High-Stukes Decision-Making for Students: A Resource 

Guide fDr Educators and Policy-1'v1akcrs Isslled December 15,2000: OCR developed, for 

tbe first time in the agcn<:y's history, a statement oflegal principles to guide OCR's work 

in the area of tc~ting and assessment. Informed by input from multiple internal and 

external stakcholdcrs:>lhe published tc;;ting resource guide provides practical guidance 

. -." .. related to tcst mca!'urcmcnt principles and appIic3blc fedemllawl' that guide the u"c of 

tests as pUl1 or dt.:c;slon~making that has high-stakes consequcncc$ ihr studc:1ts. 

, 
Elementary and S.:condary School Cor::lpliance Report: OCR is currently cQ:1ducting n 

universal.survcy orall public school districts in the country, the first such survey in 25 

years. During thc intcrvening years, OCR has randomly sampled approximately one-

third ofthc Nntion's school districts every two years, resulting in some school districls 

having not been surveyed In several surVey cycles. Data from ~hc E&S s~Jrvcy are 
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• requested and used extensively by OCR, other componcms of the Department, other 

Federal <lgendes. civil rights stakeholder g[{lUp5~ educational institutions. and researchers 

for a variety of'purpose;.;, such as identifying trends and LI.rgeting civil rights prohlems. 

OCR's survey data arc recognized for their reliability, and in most instnnccs. OCR is the 

only sourCt for these data. In 1996, OCR began a redesign. of its Elementary and 

Sccnndury School Civil Rights Compliance Report to make it more useful ,md accessible 

to oel:< slaff as well as user groups at the local. state, and natiunal leveL As a rcsllit of 

these Cfi()ftS, survey data is il\'rlilabJc to users in record time compared to reporting in 

prior years, Moreover, the survey rep0l1ing process maximizes the llSC of technology by 

offering rcporting,options in several electronic format~. A strategy has been developed 

for 3-stage implementation of Web-based of reporting by school districts for future 

survey reports in out yl.!nr~ depending on funding availability, The,::aratcgy would mm'e,· 

in incrClllcnts~ from'reporting through the \\leb irom those districts that choose 10 do so to 

. ..:; ',. , I1wl1datory Web.::base(jlreportillg,foFbOih districts and schools, dCi'endin~ron funding 

availability. Bused all consultations with stakeholdcl"$, the 1000 Civil Rights Compliance 

Rcpnrt include::: new or revised questions on emerging issues such as teacher 

-'. 
certification, high stakes 1csting~ dIscipline. services to English Language learners. 

Proceedings of the Millennium CO:1fcfe-ncc ~publica1iotl pendingJ: in cooperation with the 

National Academy of Sciences and with ,severa! other Departmental oflices. OCR held [] 

"i\l1ilknnium COllfcrcnce') un September 21, 2000, at the National Science Foundation. 

The C(iliference drcv; as its primary audience State and local educators and policy makers, 

I 

I· 

I 
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• v.!>}th a total of 325 attendees from around lhe country. The Conference provided 

educalO~5 and policymakcrs with information about '\"hat works" to rai:;;c educational 

achievement fOf u!l students while closing the achievement gap between minority and 

non-minority students. The >!utional Academy QfSciences wilt puhlish conference 

proct.:edings, including papers frol11 presenters, which will provide strutegics for raising 

educational standards and closing the achievement gap. 

• 


• 
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NOTES 

Meeting with First Lady Hillary Clinton,-/
I 

secretary Riley and Deputy Secretary Designate Kunin 

January 28, 1993J White HouseI 

I 
, 

People in Attendancg: Ms~ Hillary Clinton, Mr. Richard W. Riley, 

I 
! 

Ms~ Madeline Kunin, Ms~ Carol Rasco, Ms. Melanne Verveer, Dr. Bill 
Golston, Dr~ Mike smith, and Dr. Terry Peterson 

.overyiew: 

I (1) 	 The group discussed the items summarized in "Talking Points fl 

(copy attached) and key personnel considerations. Time did 
not allow for a full discussion of the Early Childhood item. 

(2) 	 After some discussion of options and concerns, it was 
generally agreed that Secretary Riley and I?eputy. Secretary 
Designate Kunin should proceed with a sequence of education 
reform packages in Congress. 

(a) 	 Lead with a fast track ItEducation for :America'/s Future 
Act of 1993," a new, improved version of 52 considered by 
Congress in 1992. Considerations:' ~ ',' : -;:' ".J" 

(l) 	 Review ,carefully original ~dS2 '. ;"provi_~ion~ and
I 	 eliminate inappropriate parts (e.g., review 

Alexander's concerns). .I (2) 	 Be innovative on delivery standards don't get
I 	 locked into old accreditation approach. Look f.'It 

ways and incentives to reduce administration ,costs ... :' 
in states and' districts, .. gridlock in urban areas.I Allow for 	public school choice and charter schools, 

I 
I 

strong support for local school leaders who lead 
change, and allow for flexibility ann,,,, 

, 	 accountability. 

I 
I 

I 
(b) Revamp the Elementary and 'Secondary Education Act 

(Chapter 1 and 'the other programs). to reflect new 
thinking on how to 'improve the education 'of the 
di.sadvantaged. Take into account ideas in Hornbeck's 
report', but be mindful of dissenting opinion espoused in 
report ... - "don/t just overlay Kentucky on the nation. H 

I, 

•
I (c) Redesign OERI so that research and dissemination of
I fi~dings are useful to educators, policy makers and 

parents. 
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• (3) The financial plight of the various higher education financial 
programs was discussed. 

(a) 	 It was strongly felt that the $2 billion deficit in the 
Pell 	Grant system needs to be widely publicized. 

{b} 	 We' need to secure an appropriation of $515 million to 
prevent additional erosion of the amounts of the Pell 

·Grants to students~ . 

.(4) 	 Agreed on importance of including education in key task force. 
e.9~ health, early childhood, welfare reform, apprenticeships. 

, 
(5) 	 Bill Golston was designated as our contact person on education 

for Domestic Policy in the White House. 

(6} 	 Need to develop an action plan that has. a multi-audience 
appeal:. 

(a) 	 Parents and families to develop an "Ethic of 
Learning." 

(b) 	 Students -- be supportive and expand such initiatives as 
"Save the Black Child Crusade" started by the Children l s ' 
Defense Fund .. 

(7) 	 Need to incorporate other resources to help solve problems"·,;;';' " ~ ..,. 	 . .
retired citizens, community service, etc. 

, 	 ~ - ~ , , ., ~.. , 	 . -,. 1 ':' 

(a) 	 Should create an Office (high up in Department) on Teaching or ' 
Teaching and Learning staffed,"with :Terri1 ·Dozier ·.tb~ help'~·~·":,·,,·y·
teachers I refine ,teaching .. ,-,~':':' ",',' ~'" ,,~ ..' ! ...a::~_<; >:.:> 

I 

- •••• .1 

• 	
. , 

I 
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TALKING POINTS
" 

A; Critical to fast-:track "new, improve.d" 52 Reform Act. Could 
be in reconciliation package but, if not, we need to Ufast 
track" it~ 

* 	 PUts in legislation the National Goals and high 
standards (academic and'"occupational) for all students. 

* 	 Sets in motion initiatives that will encourage states 
and local school districts to develop systemic 
education renewal packages. . 

, * 	 Has the potential to add an urban/rural initiative 
quickly. 

• 	 This will provide the framework and structure for much 
of our future agenda in education including the 
reauthorl%ation of ESEA. 

• 	 Apprenticeship program. 

B. 	 Reauthorization of ESEA 
".Perhaps should not be part of reconciliation package* 

because of major changes needed. We will need' a lot .of 
public debate; on the other hand, we don1t want to lose 

0'. 

chance to make major changes... -:' -._,;·'h:::·.··, ': ;:I~r.:-: i?-: :~~':."" 
, .'. 

Major changes envisioned:* 

* 	 52 provides framework and the ESEA (not just 
Chapter 1, but also other programs such as 
Eisenhower ··science education) can provide the 
programmatic tools to help improve schools that 
enroll large numbers of poor and disadvantaged 
children. 

", 	 .
• 	 ESEA (Chapter 1, Bilingual, .!ndian Education) 

provides opportunities for all poor kids to meet 
the same standards; "helps level playing field. II· 

I 
* ESEA also provides for teacher retraining and for 

curriculum development in support of all kids 
achieving the standards& 

c . 	 Direc~ Student Loan I National Community Service 
......' 

* . We will attempt to have a direct loan program on board• 	 1 by 1997. It· is 	complicated. In addition, the Pell
. I 	 Grants to College Students is running a $2 billion 

deficit for which we must either find an additional 
appropriation or cut the level of student grant this 
coming cOllege year. 
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• 
• We are beginning to make connections with OMB and 

working with our Acting Assistant Secretary for Post­
Secondary Education and we are looking at top people 
for the permanent Assistant Secretary position who are 
familiar with loan programs and cutting edge thinking 
1n higher education. 

* 	 If the community service initiative is going to have 
any connection with colleges and/or loan payback, it is 
critical that our people be involved with the folks in 
the White House working on these issues. Presently, we 
are not in the loop. 

D. 	 Early childhood development 

* 	 We must be part of any decisions on a major early 
childhood package or initiative. 

* 	 Education has a lot to offer overail but also has a 
unique role .to play in: 

* 	 parent education;

I, * 	 coordinating early childhood programs with 
schools; Chapter 1 funds early childhood proqramsj 

• 	 helping very young children with handicapping 
conditions..•":

I 

Need 	her assistance I guidance and support .both for a'I * comprehensive early childhood package that may include
r';- -"~':1c';' ~ .,- HeadStart, health, nutrition, and education ,land , as we" : 	 :(1­ revise-our early childhood thrust in edu~ation. 

, 

E. 	 Our interest in apprenticeships. 

• 	 Working with same group·of consultants who are working 
with Labor (e.g., Hillary Pennington). 

_7~lked to Bob Reich.• , , 

• Our top statf close ,to Reich's top people. 

.. Putting together j oint task for'oe ~ 

* 	 Need assistance, guidance and support from her and the 
White Hotise~I 

I F. 	 Management 

• 	 Student loan defaults and misuse ($800,000 per day).1 
I 

problem being investigated~ 
, 

I 
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Good afternoon and thank you. President Trachtenberg, ! have come here today to speak to you about 1Be 
choices that the American people must make in the upcoming eleetion regarding the improVimen1 of American 
education. 

" 
The election cycle is now upon tiS and voters who are looking fOf anSW~f$ are beginning the ardUDtiS task of 
sifting thrllugh the many campaign ads to find common sense and good solutions. 

• This isn't very easy, So many of the ads SlU!:m to be drumming on tbe negative. It's a sorry way 10 laok at the 

'. world and then we wonder why the Am.rican peopl. g.t to feoling low. like they just .ught to go out and kick the 


dog for no good reason at aK. ' 

.:: eo'. -:.;,," •. ,,- " 

"You'look at the pautical ads and all you see are aUack ads; di!il doo;s slamming and ~rens wailing. You listen to .... 

the radio talk shows ana America .. a nation with real problems hut so much goodness 10 It .. is just about always 
written off as a na~ion near a sudden state af'conapse. 

< 

Now, our country has its pr~blems ar.~ Iwon't make light of th~1Jl Sut if the only way to get a rise out of the 
American people is to get caught up in this cynical, negative, pontieai dog-eat·dog attitude" well. in my I>pinion. 
we aren't going to g£t where'~a need to go ~s a country. There isn't going to be much left ~o cur ideals . 

. 1 	 Ibelieve that'we need to challengethe Awetican j)l::l.tple instead of beating them down. let's quit drumming the, 
negative. We Americans can lose our focus and ge1 hoodwinked by the sltck commercial, but by and large we are 
a thinking people with i good nose for what is important and wbal!$. nat. 

So 1want to urge aU the candidates to be a-little more high minded .. 10 stop packaging people's fears and 
frustrations into 30-second sound bites. And 1urge all af us who are in the business of educa1ion. public service, 
and politiCS to go out and challenge the American people wjt~ practical, positive solutions. 

, 

.1 
I lei's also rememner tbat our children and young peo~e are not lear'ning as Democrats or Repubncans. They are 

learning as the Americans who are the haure of the Country. Parents are desperately worried about their 

:The Secretary may depar: from Jrepared remarks. 
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children's safety, about academic standards. and about how to pay for their children's college education: 

So 1he vitaf issues that concern you, your parems and the faculty of this university are very close to home ,- even 
if they seem far, tar ~way from the campaign agenDi of campaign consultants. 

Now, education is n01 a hot issue when it tOrMS to 30-second attack commercials, And that may be a blessing, 
Education is complicated, progress takes lime. and there are no simple.solutions, 

If a candidate, Democrat Of Republican, tells you that the solution to our education problems is simply more money 
for teachers Of that the only way HI get anything donI:! is to support private school vouchers using taxpayer 
dullar, ··1 win beth' firsllu lell you Ih.llhey are bOlh wrong. 

There is no panacea when it comes to improving American education. Improving American education is hard, 
,Ieady work. ,um,lhing that is done day by day, sludenl by 'Iud,nt.leacher by teacher, family by family, 
community by tammunity. 

There is no, one silver bulle,t~sC!JHti~~:.: b~ it throwing mcre money at the problem or chipping away at our unique­
heritage of free pu-blic "education ':.: a'tieritage that has done so much goed for generation after generation irrthfs 
Country. ..

' .. Jt~· ··i-,.;'.;.~~,_~: 

Public educatio'n h"asaiy}'ay{beeri:atid-~rem-ai,;s--to 'this day, the open doo, to' American success and good 
citizenship" the A~kfi2a:~'''YJay'ioa;chi~'-v~fn~nt aod freedom for all people,., and Imean all the people. . , ,~, -" 

'. l . 
"'{;;iLi,;',); !i; -;--to-~-",:!t;·:: "~'.., '. ~' ., . 

Many of you here are graduates af public schools:, and white there may have been days when you thou~hf you 
would never survive it{e'experi~riie~'ynu all seem til be turning out all right to me. As j have said many times 
before •. senne of our public schools are excellent, some need to get better. and some schnob should not be 
schools at all. Privare and parochial schools are alio a very important part of our American fabric of education. 

But public education is afways on the front line. Pub"c scholl-Is all over America are 'dealing with violence and drug 
use, famUy breakup, racial tension, the continuing need tor AIDS awareness, an~ the mflux of new immi~rants, 
They are also producing hundreds of thousands: of gl;:,.h,lat~s Yfho al'i].~akjng the grade at some of the jinest 
colleges and universities in America. including this one. . 

So perhaps tha first and most fundamental Question that the American publit should be asking this fall is whether 
or not each and every candidate fllr public office .. Republican, Oemocrat or Independent - will reaffirm h~s or her 
commitment 10 the basic American traditian of free quality public education. 

wm they roll up lheir sleeves and work with us to make public education belter across the board? Our crltics say 
publ(t education is hopelessly broken, They are wrong. Ibelieve that tbey have simply been swept away by the 
latest magic bullet ot the moment, 

Now, Ibelieve Ameritan edutation cannot stand still. OUf schools need HI teach the skills to, tile 21s1 century 
using the best "technology. They need to show flex:ibility and be open to goo~ ideas like public school ch(ljc~. and 
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SUPP{!rt parents who believe that character education is important to their children's future. 


They may also test new crmc:epts such as charter schools and privatization of some services $0 long as they are 
focused on high standards and public accountability, and don't kefp out students who may need the most help of 
all, 

Above an, our schools need. to recognize that there is a longing for the restoration of standards. a return to 
excellence at every level of American education. 1am, tor example, one at the strongest proponents of more time 
in the school day for the basic cere academic curriculum. The national average is now just over 40 percent ot the 
day, and that just iSI1'1 good enough, A,nd then w~ wonder why sales clerks can't make change and why colleges 
spend millions of dollars every year teaching remedial classes. 

So we need to be a lot more tough·minded about how the school day fs used ., we need. to think creatively aboU1 
. using new technology., ami we need to end the practice .. once and for all .. of permitting young people- to just 
drift throu9b school just to move tbem through the system, 

I 	 At the same time. every thud and young persu(l in tms country is going to have to learn skills that we didn't even 
anticipate 10 Of 15 years ago. They must be computer;titerate, understand how to use the Internet and·· with 
skill and confidence·· be able to get on'line to the'lIlfo'fma'tion Highway. '. . 

" .. , 'e,I 

When Iwas appointed Secretary of Education by,President Cunton, I told people that w. ne.d.d to stop studying, 	 , , ' • ", ,.' i\. I.~, ',!' . 

I 
e'.lery problem to death an~ mDVe'fiom being'~A:Natjcin at Risk" to "A Nation on the Move." 	 , 

,,' '" ~" ' .. "Ci '}" ,Li,' •.-" 

• :' '. c ••• ,', 

I said then that w. needed to 9,t b.y~ndth.,status quo,'of.accepting mediocrity for som. student.·· be !hey
I gifted and talented or behind in'reading':, and: 'art~ersame'time, we needed tn avoid getting caught up witn every 

new fad of the moment ·-like new math in' the'1960's and 1970's. For too many years, education has been


I 	 driven by the latest quick Ux and ft has-never done us any goot!. We n~ed,ttl recognize that making our schools 
better has ttl be done in a meaningful and c{U'lsistenr way. Klds needs i~ '~rn how to read and write well to 
reach the high standard•• and they need to b. "f.. First things first 

So ~ believe it is so important to layout for tile American people ~ clear ~ummation of what bas been achieved to 
date and to define what Itbink are the essential Que'stions that we need to"ask ourselves' as we approactl Election 
Day. 

So what has been accomplished?
I 

Ican tell '{OU that in the past 20 months, nine education-related bills were sent to the Congress by President

I 	 Clinton and eight have been signed into law. And next week, President Clinton wiD sign number nine .. the $12.7· 
blm~n Elementary and Secondary Education Act .- making it nine for nine, . . 	 I 

e, 
 The list is impressive. but It is much more than just a list. It is a Cllbefl!nt package that fjts all the pieces 

together ··toa1 tells thil parilnts of a fouf,year·ald just starting schoalui thil nan·traditictnal student going back 10I 
school at JB that we have an educational system'toat can help: people learn what they need to learn at each slage

I 
I 
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of their ufe. This is what we mean when we talk ahoul trealing a wily for Amer~tat1s to be lifelong learners. 
Let me des:cribe very quickly these nine initiatives: 

111 .New fundinG for and the strengthening .f Head Slart 

121 The first real funding for taking technology into schools and reshaping Ihe classroom of the future. 

f3l 	 Analional service program fot 20,000 young"Americans that can help you pay for college, which is 

already larger than a Peace Corps at its peak, 


14) 	 Aredireetian of Dur research arm based on a National Academv of Sciences Report. 

15) 	 Anew commitment I, high standerds and ""lienee with passage of the GOALS 2000 A't This 
extraordinary act is tenlflfed on state academic standards of excellence, which gives aU communities the 
,up port 10 help them reach their standards. 

" (6) 	 The Safe and Drug-Free Schoofs Act. and new money in tbe crime biU to support safe after·school 
programs. We want the guns out ilf our schools. We. simply are~'t'going to toierafe a 14,year,cld out to 
prove his manhood by putting oHler students in harm's way.. !,;,t;::",:"'" ' 

.. ' 
III The ",en!h bill is the r"'th.r",ti.n .f,the.Elemenlary.andSec.ndary.Edutalion Act, wh~h Ialre,dy, 

, '4' 7'" ,,' '.",-.1 'I, .,
mentioned - an act that places a Ilreat'deal:cf new erripba'sls an giYing'teacbers better training .. and 

, ", "." ' " '" , "., -,
opportunities for real professional development. 

. ," •. • ~ '., . ~ t ~"{~\,\l::."~ !,~: 't~,~ .fPi~j~f 110;;;~' 
tSI 	 One of the most exciting things we have done is ttl' pass a'Schoo!·to;Wo!'k initiative thai connects what 

young people are reaming to the worfd of work,' We want to jump start young people in.o thinking about 
their careers, into entering very demanding apprenticeships, into getting a focu,,_o,~ re~1 afe. 

(91 	 Jina!ly, we rec'ognize that the burden of paying for a gaod c~llege education can be overwhelming. 
, Colleye tuition has been on the rise and, at the same time, people ne13d to get their education. But how 

do we pay fcr it1 We have created a new direct,lending program that wig give m'l't~~ more of you the 
opportunity to pay back what you can afford whtn you first get oui of college. ',,; "'" ,'.,. 

You won't get StIcked with a very large payment schedule the minute you tak.e off your cap and gown, 
Now, being responsible to' yaurselves and your grandChildren means you shouldn't take 30 years to pay it 
off. either, But the direct·lendmg program is now operating in 100 colleges ,. and next year will be 
op,rating in "or 1,000. Iwill ,I,. tell y•• that we will '.ntin", to support raising th' I,vel.f the Pen 
Grant prDgram, even as we remain tough on defaulters.' ' 

Our legislative success hasGeen unusual. ~T~e President led this effort from the start He is a President who 

seems to' have education in his blood. But what is unique is that in the midst of Sl) much po5ticat gridlock, a 


, strong, bipartisan center for IlJogress and improvement in education has emerged in the Congress: And it bas he!d 
firm. . 

, 
, 
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This Congress repeatedly dealt with some of the most impar1ant but contentious so'cial issues .. sex education, 
rights of privacy, student testing, and volun1ary scboo! praver .. and in each and every case this "solid center" of 
Republicans and Democrats kept its focus 00 the essentials -. tesetting and learning. 

. AI11bis is to the good. And Ibelieve it is so important to cunsider what is at stake in passing this broad It'!gislative 
patkage and how it will sit with the American people. We hear a lot of talk, unfortunately negative, about the 
political agenda of this country, So this is agood time to talk about education in the broader publit: context 

• 	 far I-believe that passing all this goad legislation won't amount to a hill (If beans unless we gEt people thinking
I 

differently'abcut how we educate the young people of 1hls Nation and how we share that resJlonsibility, So, I 
want til raisa three essential points. 

Firsl, the issue of basic eivmty and selting an uample.1 believe there is an enormous deslre on tile part of the 
Americ.an people to have new rules at punlic engagement when it -comes to how we relate to each other. But we 
seem, at the moment. to be increasingly stuck in the old polities of fear and narrowness. 

What tmubles me the most about the current sour mood of American politics is that in its tssence ·-1his dog,eat· 
, , 	 dog attitude·, tells us that there are no rules of civic rightness" no rules of civic,discourse.,:The,values·that are 

increasingly defining the "public estate" are just anout the direct opposite of the values.we w6nt our children to . 

• 1 learn. We adults have lowered our own stalldanis. listen, in contrast. to these words from ~ pledge that young 
- I people take every day at school in'lndependence/Missouri. ,....- I :,' ":,~ 1!,,:..ry.~Vl}!--';; ~Q-d'!;t":rllf:"j>\<,;"" " . ".' , , . , . 

-, - '1-~"·3.-'*"",,,:~-:;"··L· ",,:,; ,- . 	 -, •. ,', , ' " ",.~" .. ,,'.. "\:.·l,.. ,·;j·-t, ...... {j!~.l!r":* ". ,

1 Iheard Ihi' pledye reciled for Ihefirsl,!im.lasIJriday.! lhe,Whiie,Hou.. 81"; Ribbon Seho.reer,mony by Pal 
Henley, the wllllderful principal of Cler-mont Community School: '."; >~ i: ;'.I{"f:::;; t:9~t·:, t ,"'0;,-;1)' ,.' 

, 	 " ....' .­
. . 	 ',~' ,'-.,:•. ~-t'"1,}i';:,"'L~~ .",;!t,: . .;", 

Iam the one and only persO!1 who has the power to decide what i win be and do. Iwillacce-p:t the 
consequences for my decisions. Iam in charge of mv learning and behavior. Iwill respect the right~_~f 
others and win be a credit to myself. my family, mv school, and my community. 	 ....; 

I believe that the rising de~and for character education in our schools·· a desire which crosses the entire political 
spectrum .• reflects the American people's sure awareness that we need 10 reaffirm slime basic Ameritan valup,:s 
and create snme new rules of pobtic engagement. 'And Iagre-e with them. ...~.: I .., 

So what does this mean for those of us who are part of the public dialogue about the future of American 
eDucation? It seems to me essentially this: we really do need to get beyond the idea that everything in America is 
the politics of special interests. We need to lower our voices and make sure our sthoills, as Ihave said befo,re, do 

1 	 not become an ideological Of pontic a] battleground,

I, 	 Iknow, .for example, lha' there are many eonservativs·minded Americans wflo flave legitimate questions about the 
Goal, 2000 Acl. They are concerned Ihal G"I, 2000 will fed:r.rue Ameri<,n educaticn_

.1 	 . 
1may strongly disagrse with their beilef, but Irespect the sincerity of those who hold it. To date. 40 s.tates and 
territories have already submitted their appli.cations to participate in the Goals 2000 Act We are off to a strong 

http:1!,,:..ry
http:values.we
http:Americ.an
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st.rl. Next year, Goals 2000 will commit 90 percent of .11 of its lunding directly to the loc.llmL We don't need 
the federal government sending you aFedb telling you how to manage YDur schools. 

But Iwant these skeptical parents, these contamed Americans .. many (If them re6gious·minrlerl .. to know that I 
will always extend myself ttl hear their paint of view. As I travet around the country, Iam meetiflg with parents, 
religious leaders, educators, business leaders, and others trying to build bridges. I may not be ahle to persuade 
them of the rightn~ss ormy side, but IwiD always gil more than half way to meet them. They need to be 81 the 
tabl•. 

I Iurge these skeptical parents, by the same token, to pu" back from making public $thools a political football and 
give the process: 11 fair ehancE!_ And IencQurage them to actively p.articipate in the sctmol improvement process. 
Only by participating: in the process will they come 10 understand that 'high standards ate rlfsigned to make sure 
that parents, teachers. and principais stay in control ot the 'process. 

. 
Second, YIolence, Our s.Qciety is being crippled by violence. When people ask: me why I am passionate about 
education, I tell them that avast majority of the people in America's prisons are high school dropouts .- minds and 
lives that are wasted, Ibelieve that education has been and remains the way ou1 of this lifestyre,. ,', 

"',' " .• -,:, i'" {Ii a 

• Iam particularly trouOl.d by the ide. that so many young boys in fourth .nd fifth grade, ife giving up:onlifii.' The " 
American hi:uorian, John Hope Franklin. has written extensively ab'out this searing problem:'jt' is "IU) small'" f' ;>;.\. ­

wonder" he writes, "that the numbe~ of black males lri~peiial InStitutions is greater then' ttie~numbercf blafl males I~-' • 

in higher education," What a sad and tragic s'atement. Or. frankfln was speaking about the'spe"clfic prablim af,' :'{Y . 
yaung Afric~HI·A.merican males, but tlus is not ju'st 'theii Iliobl~~ alone~\' ~, '. ;'5.' :~••:"',1.;' ;;'h~f;:':l r, ?;I;lYrl ~'i,.l\\lI;: :-~,>;tt~, 

. ' ' .-..... ,.. :.;~.,. ,.. :..... " .' .'" 4-;'''; ~"":,.' ;""~;:,, 'f:" 

This is why the President did not give up en the crime bill which includes support for safe after·senaal pr<lgiams','f' 
and why lOis Administratlan is carnmilted til nigh academic standards for all students. Abaut the fastest way r 
know to create an unthinking,. angry 19·year·oJd dropoiJt who is spiritually flumb and heading dawn the road to 
violence is to give that young person a watered·dawn curritulum from fi~$t grade on. 

This is why we have just announced a major new in:i1iative mcaniunction with Howard UniverSity here in the 
District and Johfls Hopkins University to begin a five·year, $27.7·mmion effort to det!f1lline jusfhow we can help 
to put an end to the cycle of student failure among: at·risk youth. So for me, impro'ljn~ education is n01 just an 
exercise in how we raise test scores. The issue is how do we create, in our time, a positive moral climate that 
ends the violence. which leads me til my third point ' 

Yaung people - and not just at-risk young people·· are searching for authentic adult connections. Just recently, a 
very thoughtful college president, Richard Hersh, wrote an article in the "My Turn" coll.lmn of Newsweek. 

He didn't mince words. He said that more and mGre young people T' his $tud~nts and mostly middle-class students 
.. are growiny up without direction or any sense of persona! sense (J.f responsitHflty. Why? Because they have 
"expl!Tienced few authentic connections with adults in their lifetime. ~ 

It is a rather stunning statement .. "few authentic connections with adults in 'their lifetime,~ He went on to write 
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• that we have crealed a"culture of neglect" rather than a ~cuhure of responsibility"" for our young people and in 
doing so w~ have absolved our young people of "any notion of obligation Of responsibility," I suspect that there is 
a great deal of truth to his assenian, 

Toe many adults tire becoming disconnected from our children and we ritled to recGgnize that the respDnslbility of 
p.arenthood is being taken t(lolightly by too many people, and young people are suffering. 

To my mind, it is important to say uJl front that our schools can't fix what parents won't do. And, our schools 
c8,n"1 solve problems that a community ignores or allows to fester. OUf schools can and often are at the center of 
the solution, and Ihave ~en many of them first hand, but thev cannot be left alone to handle community Crisis 
after community r.risis. r' 

We ha~e to stay c.onnected.to our children and give up the. notion that the television is the good babysitter. Our 
children shouldn't be growing LIP in a vaeuum without values. This is. why I am mak.ing such astrong effort ia 
reconnect families to the learnIng process and encouraging an of us to think through how Wi! find new ways to 

"help parents and other adults to get back. inta the lives of their children. 

For it is my very strong belief that the familv is where expec'fatians and attitudes about learning are formed, 
nurtured and set To create a "culture of responsibility," we have to start with the family, be it the traditional 
family, the singla parent. the eating grandparent or the stepparent who witringly steps in. ., '" '.,. ","¢, .; . . ..~ ~ .• 1 , i' And. jf we are going'to give lne caming generation the be$t education poss~le, ~~, ~~~d.to ~et our ~i.ght~ h!g~; .:t:~:lt :"::w.~·· dt. 

We need to commit ourselves to high standards, make our schools havens'of order and d(scipfine. recognize that,.' • " , , 
'. '1'"' "",' , ••• , ... '" , •• , •• ," 'Ii<' 

teachers are al the hea~1 of our effort to reacn for excenence, recormeFt ~~~J~miIY, to Ie~r;ting. and fin~ne~':'~"\l~:.~" :'l:;~" '::' 
concrete way~ to help aU of you finance your college and tither postsecriri~arYl'educalion. That, in a nutshen, ha~ ". " 

I 
been and remains our education agenda. > 
 •• 


~ ...., { 

. As the election comes doser, Iurge Americans not 111 get to caugh1 up in the steady drumbeat of the negative. 
I ....~ 

I 
Recognize that easy solutions are often false solutions and don't scw,e anything. So if we want. to get beyoryd the 

sound bites and the negatives we need to start asking p06ticalleaders tbe questions that are Of! the mind of the 

American people. 


i_~.~. ' " 
'" They just aren't talkiog about tile real issues in educalian, As a parent, grandparent, and U.S, Secretary of 

Etlucation, Ihave 10 critical questinns that you should demand answers 10, This is lhe essence of our 
democracy and Iurge' you 10 take'vour citizenship seriously, ' 

Many of you will be tne teachers tbat will have the responsibility of teaching the coming generation of children. 
Iurge you to uay committed to your ideal of teaching. That's, tile type of service that is so necessary if we want 
10 have a real chance to educate America. 

Thank you. 

http:c.onnected.to
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• CNlTED STATES DEPARnIE:fT OF EDt:CATION 

THE Sf:CRET..:..RY 

Critical Ques~ions ror the American People 
to Ask Their Future Leaders 

1. 	 What can we do to stop the violence in our schools and bring discipline back into our 
classrooms? 

2. 'What can we do to provide all children with a quality education tha.t prePares them f9f 
responsible citizenship, further learning and productive employment? 

3. 	 What can we do to help parents and teachers become true partners in children's learning 
~~ not adversaries ~~ and make family. invo,l:-:ement in education a basic community value? 

'I :,,4, Whal can we do 10 end the tyranny of low expectations? We know thai high standard" 
lough courses, and hard work lead 10 real achievemenl and better discjpline for almOSI 
all slUdents. . 

. .. " , '. 	 ;'" .~"!t' .,-....... -., •. 


What can we do to prepare and keep good teachers, good principals and qiiaJity higher ., 
education faculty when"there'y{ilI be six million more stu<k;n~ W-~ur.:ate, ~ the next. '. ''';«:. 
~~~" ?' 	 . " .. ' " ....d~e. " 	 ,'" .... ·1; " , ' "". ~,' 

.~.~ ~"A'_.·-. ,',' ,"~.,., 

What can we do to bring people logether -- parents, business people, educators and every 
citizen .. to build the quality public education system thai will keep America greal? 

7. 	 What can we do 10 ensure thai every srudent..rich and poor--,mjoys the educational 
benefits that computers and other new technologies offer? 

8. 	 Wha: .. c>n.we dQ 10 prepare the 75 percenl of all srudents who won't get a four-year 
college degree for high-skill, high-wage careers? 

9. 	 What can we do to deal honestly with the issue of race and income and their relationship 
to education? After progress was made in the 1970, and 1980. in closing the gap, we 
now have a shari> dC(:line in the number of African-Americans attending college. 

10. 	 What can we do to avoid educational fads and quick fix solutions and keep focused on 
what we need to do to achieve serious and sustained improvement in our schools? 

• t;" • 
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December 19, 1994 

Dear Colleague: 

1he U.S. Department ojEducation is seeking your advice and support in a matter we believe is 
crucial to successful education reform. As locel. Slate andfederal partners strive 10 accomplish Our 

Nationol Education Goals, it has become increasiflgly clear that high..quolity professional development. 
strategies for teachers and other eduuuors are imperative. ProjessioruU developmenJ is essential to 
developing the talents ofeducators, and 10 help them acquire cpa use rhe additional knowledge and 
skills necessary to leach an increasingly diverse student population. 

After reViewing the best available research and practice related /0 professional developmem, and 
consuiting with a wide range of education constiruents, the Depanmem ofEducation has compiled a 
sel ofprinciples imended to be useful in thinking about designing. impJemelJling and ~uating 

\· 	 professional development efforts, We would appreciau your comments on the principles in terms 0/ 
1	 theii value. -appropriateness, comprehensiveness and clarity. Based on thou suggestions received by 

february 1, {he pn'nciples will be revised and dissemilUUed as an aid to educarion practitioners and 
po/iqrna.kers nadotidJiy, The Departmefll intends to ex.amine and, as needed. revise irs legislative 

• , 'f i~n.itiat~ves:prog;Cziruru:uic emphases, and gram and procurement srraugies related 10 pro/essi()lUll.• 
p • ;:deVilopmentla''hijiea 1M principles. 	 '. 

,•.::~~.,.:.:::~~~,:~~:~i~~it~ Y~~:'to:;emj"jnformaJion aiJaUt eiemplary prhf~'sJloM1 development initiatives tluU .-: , 
,.. .-.'," 	 ~iitcofporatt 1M pnnciples. Please send no more rhan fWQ~page descriptions oj each eJ!on, describing 

(he purpOses, participants. processes. and results, as well as the address arui telephone number Of a 
camaC!, We will syntHeSize the responses and send you a copy ofthe SYfllhesis. 

J 
Please address YOkr comments·and.qny descriptions you wish to incluife'lo Valerie ROCkefeller, U.S. 
Department oj Education", Room 6236, 6fX) Independence Avenue", SW, Washington. D,C, 20202­
0500. . 

Thank you ill adwlIlce for your l\.'$J."!OIl}i~~. We ,.!!'USl (ht~~ rhe process will be of as much vaiue to you 
as it will be to US. ~ 

'Sincerely yours. 

\ 

~~yrff:j1!:fi:v~~ 
RiclUJrd w.' R~ley ~ 

• 

DepUlY Secretary 	 Secretary 
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DRAFT MISSION STATEMENT AND PRINCIPLES of 

PROFESSIONAL DEVELOPMENT 


O.s. 	Department of ~ducation - Professional Development Team 
October 31, 1994 

There is an emerging consensus across the nation that 
high~quality professional development is essential to 
successful ~ducation refQrro .. Professional de~eloprnent 
is.the bridge between where educators are now and where 
they will need to be to meet the-new challenges of 
guiding all students in achieving higher standards of 
learning. 

flHigh-quality professional development" as envisioned 
here refers to rigorous and relevant strategies 'and 
organizational supports that ensure the career-long 
development of teachers and other'educators whose 
.;oropetence, expectations "and actions influence the 
teaching and learning environment. These" strategies 
should be collaboratively designed, implemented, 
coordinated and evaluated by schools, higher education 
institutions and other appropriate entities and should 

-focus' on Hmpro'ving ~teaching and learning. The 
. 5trategiesl'~should include concern' for imprOVing and 
.. integ"ra~in9;-.the recruitment, selection, preparation, 
initial licenSing, induction, ongoing development and.." ~.:", 	 , . ' ,""support", and tadvanced 	.cert~fl.Catlon of educators. 

.. , " , 

i ,!J~i.gt}.",:q1,l,.~l!~y,] p,r,?fe,ssional development- ,also promotes 
I "J~~}~.~,:r:!ii.n9 :,C9lMlunities" inclusiva ,o~ everyone wh~ has an 
..,i:npact, on students and their learnl.ng. Those Wl thin 
.	and c;u"t.slde s'c'hools need to work together to bring to 
bear the ideas, commitment, and other resources that 
will be necessary no.address important and complex 
educational'issues irt-·a variety of settings. 
High-quality professi~nal development takes a growth 
rather than a deficit approach and regards educators 
and other members of the school community as resources 
rather than problem~""':---,_~ ~quit?.:.ble ·a~cess for all 
educators to such professional development 
opportunities is i~perative. 

It is OUr firm belief that high quality profe'ssional 
developm'ent strate,9ies 'must incorporate ALL of the 
principles· stated below,' Inadequately addressing any 
of the· principles> cr'eates a weak link, in the 
connections that must be ~ade to realize fully the 
potential of individuals, school communities and 

• 	
ins'titutions, to i:nprove and excel . 

http:learnl.ng
http:J~~}~.~,:r:!ii.n9


• The mission of professional development is to prepare and support 
educators to help all students achieve high standards of learning 
and develop~ent. 

Protessional Development: 

focuses on teachers as central to school reform, yet 
includes all members of. the school community; 

... 	 respects and nurtures the ).nteltectual capacity of teachers 
and others in the school ~~mmunity; 

reflects best available research and practice in te.6ching, 
learning, and leadershipi 

is planned principally by those who will participate in that 
deve:lopmentj 

... 	 enables teachers to develop expertise in content, pedagogy, 
and other essential elements ~n teaching to high standards; 

enhances leadership capacl ty, among teachers principals, andt 
~\':"."·;~n ':I-,,!'-~\ , 

• 
o;thersi 

, ,: ,j," );~{ ., "J ~ :;);;. ·.L·/~r/.'-" ­

requires ample tim'e:~an'd":o£h~'r' ~:'fe'sources that enable 
educators to dev~lop tpei,r. il1dividual ,capaci~y, and to learn

" ~~'~"II'" ~,( ... ~. ­and wark togeth eri'-·...·l~"-,... r "-:: ; •• '~,'; .. ~ ... ,-, , ", 

"promotes commitme'i{t.tt:cN'cont.fnu6us"1~i'riquiry· and i:riri>:r<?~ement 
embedded in the' (iai'ly/;l'ife~, oiiJ'sctl'ools; .,'/ ;,~_.; L'.-:·: "',~', ;~,._.:-,.. 

, " ... C. n.. _, . 
is driven by a coherent: lOong-term plan·, that incorporates 
professional development as essential among a broad set of 
strategies to ir.tprove teaching and rearning i . ~." 

... 	 is evaluated on the basis-of its impact'on teacher 
effectiveness, student learning, leadership! and the school 
co~~unity; and this asseS5~~nt guides SUbsequent 
professional dev~lop:nent efforts. --::.l J; '~/.- '. 

• 




• 


'. ' .. 
<' < 

). 

": .. , 

THE GOALS 2000 TEACHER FORUMS: 

BUILDING TEACHERS' LEADERSHIP CAPACITY 


1 woulrllike to update you on how teacners' involvement is helping the Department examine 
its mission and activities, and how the Goals 2000 Teacher Forums ru:tve worked to build 
teachers' leadership capadtv for key roles in education reform. The Forums have been very 
successful in meetmg the dual purposes of informing ED staff about the teachers' perspective 
on "a wide variety of education issues, and in assisting teachers in becoming partners in. rZlLqCr 
than objects of, rcfoon initiatives at the local, state, and .national levels. 

The 1995 Forum is being broadcast for the first time across the nation ,as a telecol1ference, 

givin~ everyone who impacts students and their learning the opportunity to p,artlcipate via 

satellite technology. Another exciting change is that Goals 2000 State Plannmg Teams are 

being invited :0 nominate a teacher representative to accompany the State Teacher of the, 

Year, heightening the potential for actlon upon the teachers return home. 


One way of gauging the concrete results of the Goals 2000 Teacher Forums is to look at the: 
. role Forum teachers are playing in education reform in their own communities. From serving 

us spokespersons, to working with policvmakers and organizing· their 0\\11 forums, former 
partlcipan!.s are making a real difference for their students and cO~1munities, For example: 

1. 	 Twelve states have held their own teacher forums. and teachers in ten other stares are 
planning forums. ' 

2< . Forum teachers helped to initiate a dialogue between Secretary RiIey and religious 
leaders and educators which in turn led to a "Joint Statement of Common Purpose" 
signed las! December by the Secretary and representatives ,of 33 religious 
organizations, representm~ 75"1" of all Americans of faith. Several teachers also bave 
tfave!ed with Secretary Rtley and other Department officials to meet with religious 
leader::. , 

v 

3. 	 Norman Conrad. of Uniontown. Kansas, is using interactive television to discuss Goals 
:2000 and other Department initiatives with teachers throughout Kansas. 

4« 	 South D:1kma Forum te3chers have been involved with Goals 2000 at all levels, 
including:~::ililOJUnicaiing with Governor Janklow; speaking at the South Dakota state 

, hearing on Goals 2000; and testifying about the impact on rural communities of the 
<I -Information Superhighway at a national congressional hearing. , 
15. The Umversity of Northern Colorado m Greeley is working with Marjorie West to 

I plan the first state forum, focusing on the process of change. Forum participants will 

\' develop ami teach a pre· and iI'l~service course addressing leachers, change, and the 
I 	 ,National Educat~On Goals. 

.on ~he following Rages is an ahbreviated sampling of activities that collectively demonstrate 

• 
.the Impact of the (iQats 2000 Teacher Forums on the work of the Department and on 
teachers' leadership capacity . 
1 
,I 



• D, Finding Innovative Sources of Support 


• Goals 2000 state grants are fundmg annual forums ir. New Mexico and Pen.'1Sylvania. 


• 	 The Sout~ Dakota Teacher Forum was financed solely by the business commu!1it)" 
. giving teachers total control over. the design and oatcome of,the forum. , 

• 	 After attending ihe 1994 forum. the Dean of Education at Evergreen CoHege offered 
her facility and invited colleagues to participate in the 1995 Washington State Teacher 
Forum, claiming that deans "MUST hear the teachers too," Each teacher participant 
will bring along a partner tea~her and a local policymaker as well. . 

• 	 Follo'Ning up or, the 1994 state forum) Nancy Royal is working \vith the Georgia 
PartilershIp for Excellence ir. Education to organize local forums around the state to 
"get more da.<;sroom teachers informed of and directly involved in reform efforts." 

• 	 One of the Depanment's regional education labs, the SouthEastern Regiona: Vision for 
Educatie'n (SERVE), has provided $ !DOO to each of the six states it serves as seed 
money to assist Forum teachers in setting up state [o:urns. " 

I • The North Caroli:1(l Depa"1n1ent of Education'provided ali District Teachers of the , 
Ycar with laptop computers, allowing [hem to network more easily . 

,:.[.
. 	 -' ~,' 

,,!, II," '" IMPACTING Tm: WORK OF THE U.S. DEPARTMENT OF' EDUCATION 

.:,,[. For~in"l~achcrs, especially those partidpatin. in the Deparunent's on-line Teacher LiSlserv, 
'. :: ···have had a,s~gnificant'impact on the work oryhe Department. 	 . ' 

Teachers helped to shape the principies of high-quality professional development, 

, . which ""rill ~ujde all future professional development legislative initiatives, ­
,.. ' progranimatlc emphases, and grant and procurement strategies. . 

• 	 Teachers participated with the De~artment and technology-minded educators across the 
country in an on· line discussion of issues related to the national education technology 
pJan. .., 

• 	 Participants in the Teacher Listserv contributed to Secretary Riley's State of American 
Education Address a.."1d congressional teStimony on the role of the federal goverr..ment 
in education, The Secretary quoted Donna Fisher in his I~aching K~8 arode cailipg 
for the D(!p~~r.t"~.e:~! to S0!ve as "America's be~t teacher." 

• 	 T~achcrs shared their perspective on the school prayer controversy with Secretary 
Riley. , 

• 	 Teachers acted as the impetus behind a Department study on how teachers, in other 
nations use their time. 

• 	 Teachers shared grassroots concerns, issues, and questions related to Goals :WOO via 
regional telephone conferences. , 

• 
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• 
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ur;ITED STATES DEPARTMENT OF EDUCATIOr; 

crr;CE OF THE SE-CRETARY . 
February I, 1994 

Ms. Ellen A. Thompson 

2 wolcott Street, ~5 


Colchester, Vermont 05446 


Dear Ms. Thompson: 

I want to bring you up-to-date on what" is happening at the 

Department, especially as it relates to issues ~e discussed 

at the Goals 2000 Teacher Forum. 


First, the GOALS 2000: Educate America Act has not yet come to 
the Senate floor, but we expect that it will·be debated shortly. 
Several of you who are on the Scholastic Network have indicated 
that you are hearing criticism of GOALS 2000. This is the result 
of a few high.ly organized and vocal groups that are flooding 
Congress with letters and calls attacking the bill by trying to 
paint GOALS 2000"-a5 Outcome Based Education. I am sending you 
an issues ,pi,ece" that we have written to try to correct the 
misinfo~a~io~ ~~a~ these groups are circulating . 

The secr'et'i\'ry:'w1Yf,-'glve"the first annual'·~state of Education" 
address, on ~ February, 15. It is scheduled, to b'e' covered by C-Span 
a~d ,Ct-fN.,,· That 'same.~,~v:eming he will hoS:.t 'our 'monthly Satellite 
Town'Meetii:Hi-: The .-.fopic of this month's meeting will be 
"opportunity to Learn" and will address strategies for helping 
disadvantaged students achieve high standards. I a~ enclosing 
a calendar of future topics, several of which I thought WQuld 
be of particular interest .to you, and a description of how your 

, community can participate in these Satellite ttown Meet.ings. 
Each of you should already be receiving our Goals 2000 community 
Newsletter. If you are not} please let me know. 

I am working on 'U)e~ AdmiwLstration's proposal for the 
on of the Individuals with Disabilities Education 

(IDEA). We must try to strike a delicate balance--protecting 
rights of students with disabilities while at the same time 

Itr'vlno to do what is best for all children and schools. I would 
hear your views on the current IDEA law and its irr.pact on 

1~;;:~:S~:~C'~: Is it working? What are its strengths? What do we
Ir to reexamine? Any specific recommendations you would like 


offer ,would be greatly appreciated. Just drop me a note. 


for a Goals 2000 Teacher Ferum newsletter are well under 
We hope to get the first edition out by February 10. The 

rew'i1,'ti,er will keep everyone updated on what people are doing 
follow up to the forum and will provide tips for using the 

~c'nc'l"si'ic Network. Most of our' Forum teachers have been called 
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Page 2 - Ms. Ellen A. Thompson 

by Scholastic and we are welcoming new teachers "on line l ' every
day, 

Finally', I am enclosing the lyrics to Joe Washington's moving 
rendition of "The Greatest Love of All" and'a recent newsletter 
published by the South Carolina Center for Teacher Recruitment. 
The newsletter focuses on local teacher forums. Given the number 
of states that are actively exploring efforts to set up forums, 
I thought it might be a valuable resource for you. 

Please stay in touch and let me know what you have been doing. 
I know there is a great deal of activity going on at the state 
and local levels. Please feel free to contact me with any 
questions or concerns you may have. 

Sincer'ely f 

~ ~I 
( ,Tarry Oozi~ 

,: ' Special AaYisor to the 

Secretary on Teaching 


t:::! C"N!':, '!'""."':..-:::r<;::,.ft ',.
",.;, _. .; ", • ""T';"_ t • .:':'::,,::1 ,..<:;\1.".... ,.0 " ,,">on.,·,.. 
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I LET'S SET THE RECORD STRAIGHT! . 


GOALS 2000 /\"']) OUTCOME-BASED EDUCATIOl': THEY'RE l'OT THE SAMI. 
I 
I 

MYTH: 

REALITY: 

. 
I 

I MYTH: 

I 
REALITY:

I 

• 
MYTH: 

REALITY: 

I 

MYTII: 

REALITY: 

MYTH: 

•I 

1 

I 
REALITY: 

I 

GOALS 2000 promotes outcome-base<l education (OBE) and "shift> a school's 
focus from how much students know to how well ttley're 'socialized, , .. 

GOALS 2COO focuses on academic pe:formarice and res\,;!ts. It supports the 
. development of high standards that define what students should know and be able 
to do in cote acact';:m:c subjects sl.1ch as English, math, the arts, science, history, 
civics, and geography, GOALS 2QQQ does nQt endQrse.non~academit Qutcome?U 
GOALS 2{)(x) focuses only on ar.-ademic resUlts, ' 

GOALS 2000 "weans children from their parents' values." 

Nothing could be fuft.'er from the truth. GOALS 2000 does not in any way 
encTo?ch on the right of parents to guide theicchitdren in the development of 
personal values. Indeed', GOALS '2000 includes specific plans for encouraging

• 11""" >,' , 

parents to playa' mu~h~ grea.t~r -rok.in their children's education. Greater 
parental involvement is a:l 'indispenSable pan of the educational irr.provements 
that GOALS '200f},envisions.'-: .. "t' .tl ':,' .; ~ .. ' 

GOALS 2000"holdsiSm.rt"children'back:"· . , 
;Y., r,' He:.; ~;~ r'~. , :'hr :,... ' 

GOALS 2000 wililiriL~te(iuCation;il achievement of ruJ students. Every child 

will be expected to meet higher standards. Students who learn 

their lessons quickly can go on to more advanced .concepts that will 

better prepare them for the next lesson. Students who n-eed more help will get 

it. The bottom line js-~students 'who have not been achieving will achieve; those 

students who have been achieving will ach:eve even more. 


-.,.~ I .<t" '. 

American Federation of Teachers President Alberi' ~hanker opposes' GOALS . 
2000. 

Shanker is one of the most enthusiastic supporters of the bill. GOALS 2000 has 

bipartisan suppon in Co-ngress and has been endorsed by all major business and 

labor groups as well as a broad range of education organizations. 


Parents oppose GOALS 2000. 

GOALS 2000 has been enthusiastically endOrSed by the National Parent Teacher 

Association, 


.I 
I 
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l>fYTH: 

REALITY: 

• 
l>fYTH: 


REALITY: 


J',fYTH: 

REALITY: 

l>fYTH: 

• 
REALITY: 

GOALS 2000 has two results: "cheated children and angry parents: 

Our chilc!re:1 are being cheated out of their fut'Jre right now becal.:se of low 
expec~rions. low standards, watered-down curricula, and schools t:-Iat fail to 
educate. GOALS 2000 calls for high expectations and high academic standards 
for all, enriched curric'Jia. ,better teacher training, and improved instructional 
materials and technologies.. We know from successful school improvement 
efforts of the 1980s that these elements produce higher student achievement. 

Parents are angry now qecausr. they know their children aren~t getting the 
education they deserve. A 1992 Harris poll showed that 64% of respondents 
believe that schOOlS are doing an unsatisfactory job of teaching students to read, 
write, a.1d reason. Parents have been in the forefront of demanding better 
education. GOALS 2000 gives parents clear standards by which to meas:Jre the 
quality of their children's school. , .. 

- s,,,,' ,,~.; ,,' ~ r:;,'~',
.', 0' ,,'-" 

.... ~,""">.-' 
GOALS 2000 is "consciously patter:n¥,,~~"~~,~t0J~E·-ef~orts."

'., "~~'1 ,., .. :':'...,.... '"",,' • 

The establishment of the National Education S!andards and Improvement Council 
was recommended by a bipartisan task force that included Roger POI1er, Bill 
Goodling, Che'ter Finn, and Orrin Hatch. '. 

NESIC will !!l!! set eduoation policy for America. Under GOALS 2000. ",ere 
will be no national curriculum; there ~ill be no national testing .._J~~ucalion ."dll 
continue to be a state and local function; there will continue to be"staie.by-sta:te, 
community-by-community diversity in how stu'dents are taught and what ·books 
and materials illey will use. NESIC will provide "world-class" benchmarks by 
which s41tes can compare their own academic standards j on a vQlynt.a.r;x basis. 

Under GOALS 2000, "schools aIe prodded or forced" to adopt nationa; 
standards. 

GOALS 2000 comains. specific assurances that states will not be r"'lu,red to 
receive national certification of their standards as a condition of receivlr,g fur.Cs 
for other education programs such as Chapter 1. 



page 3• 
MYTIi: 	 Under GOALS 2000, child"," will take tests "with open-cnde<! questions like 

'Three things I don't like about my parents are .. .''' 

. REALITY; 	 GOALS 2000 encourages the development of student assessments that measure 
learning of challenging academic material. What is actually tested will remain 
a State and local responsibility. 

lIfYTIi: 	 An amendment to GOALS 2000 allowing federal tax funded vouchers for private' 
schools represents a comprehensive approach' to ooucation rcfoon, 

REALITY: 	 Targeting public funds to private schools will only make the challenges we face 
in public education mOfe difficult to accomplish. This "quick-fix. silver~bullet" 
approach simply won't work. If we've learned anything about improving our 
schools, it is that only ~pmDreb'Dliv, Change of the entire system works. That 
means high standards, better cunicula and teacher training, improved' 
opportunities to learn; and parental and community involvemenr. 

, • l 	 '. .' ~ ~ 

• 

.. , . 


MYTIi: GOALS 2000 forces unfunded mandates:on~states.~.• · <i:,:'.:.

", .... ......'"_, 

RESPONSE: There are no fe(jeral ma.odates in GOALS'2000,'::ParUcijiation is voluntary and 
no state will be' penalized for no; 'pa.",k~~ting.:- We, are trying to reduce the 
number of . cumbersome federal' manda('1S~~an<t ,:GOAICS'2000 would give the 
Secretary" of,Education the autnority:'to 'waive:fe'd.e~ regiilations which stanG in 
the way of local reform efforts, ,~~ ";~,: < ", 

. , 

GOALS 2000 reaffirms local control by supporting a grassroots, ':boltom-up' 
approach to reform. Under the bill, the federal government wouid" provide 
support for states, school districts, and individual schools to deveiop and 
implement their own reform plans. And state participation in GOALS 2000 
would be'on a voluntary basis. . .' .... 

'" !, ~ 

1128194 
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• UNITED STATES DEPARTMENT OF EDUCATION 

OfFICE OF i:"iTERCOVERNM&NTAL AND lNT£RACENCY AFFAIRS 

January 31, 1994 

Dear GOALS 2000 Forum Teacher: 

First. please anow me to extend my sincere thanks for everything you do. In addition to the 
awesome responsibilities of t~ching our children and preparing them for the future. your 
dedication to school- reform and interest in GOALS 2000: Educafe America is very much 
appreciated. 

Each month, the Department sponsors the "GOALS 2()()() Saleilife Town Meeting," a live. 
interactive video teleconference for communities working to achieve the National Education 
Goals. Produced in partnership wHh the U,S, Chamber of Commerce, the Town Meeting 
presents a panel of national ex.perts. community leaders, and educators who can offer insights 
and practical "how-to" advice for schools and communities. This forum provides .an-, _., 

• 

opportunity for participants -~ real people in communities .. to directly ask questions of U.S. 

Education Secretary Dick Riley and Deputy Secretary Madeleine Kunin, '(A faCt' stiee,t'on:.t~e 
Town Meeting and schedule of future meetings is enclosed.) 

. .. . . ' 

We hope you wiRget involved with the Town:,Mee~jng.fn your commL(nlfy.;:4T,~~t~:;,_~:;~, ","~',"'.. " 
teleconference provides a perfect opportunity, ~to;~r.ing 'prople together""and::di;~}i¥~!~~ile~~,~f.:' .',~' :' 
critical importance to oUr s..:.hools and our -children. 'Attached is a "how~io" 'iu~(!e~'oh'·I;.,. :" ­
participating in thp. Satellhe Town Meeting. I hope you will jOifl us; if yciu,have any 
questions. please call 1-800-USA-LEARN_ -.. 
I appreciate your interest and support in this un:que er.deavor. By providing quality 
information, model p-rograms~ and stimulating conversation, we hope, with your help, to 
provoke thoughtful discussions in local communities across the COimtry about how everyone 

i.* ,can work together to help our children learn. 

Sincerely, 

~~~ 

Mary Anne Schmitt 
Senior ,Director 
GOALS 2000 

• 
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UNITED STATES DEPARTMENT OF EDUCATION 

OFFICE. OF INTERGOVERNMENTAL AND INTERAGENCY AFFAIRS 

'[he GOALS 2000 Satellite Town Meeting 

On the third Tuesday of each month, U,So Secretary of Education Richard W. Riley 
basts a live, interactive video teleconference for communities working to improve their 
schools and to reach the six National Education Goals. Viewers in community meetings 
at downlink sites or watching at home on local public access TV around the country can 
participate in the discussion via 800- telephone number. 

• 	 Sponsored by the U.S. Department of Education ,and the U.S. Chamber of 
Commerce, the Satellite Town Meeting ismoderated by Secretary Riley at th~ 
Chamber's television facility, National experts, community leaders and educators 
are the in-studio guests·for an informal discussion, where they offer insights and 
practical, 'how-to' advice for communities, 

• 	 Viewers call in with questions for the Secretary and his guests, or with examples, ."" 
of effective programs in their own communities. . . , 

To llike part in the Satellite Town Meeting, local educators. business and ' . 
, ... 

) ..,,1, community leaders, parents and others convene at' school facilities, commWl;ti·, ;":,,,,:. " , . 
colleges, cnambers of commerce, businesses - wherever· there is a satellite'diSh.';,';;:s(" . " 

, ' In many areas of the country, the Satellite Tow!! Meeting is available Iive'1~n:&"~"~!.:~.:2:f.'.;' 
local cable television access stations. ' ' - .";,.,~,,,,.q-

• 	 Major national cable outlets, including America's Disability Channel and Mind 
Exteilsion University, have carried the Satellite Town Meeting, as do a numbe~ 
of state educational television systems. 

• 	 ~ecent ,Satellite Town Meetings have focused on oiTateg;es for preparing young 
cliildren Ior school, eliminating youth violence, aru:l developing school·!o-work 
partnerships to prepare students for high-skill, high-wage jobs. Secretary Riley's 
guests have included educators and community Iel'.ders from across the country, 
as well as President Clinton, Att.orney General Janet Reno, and other cabinet 
officials. 

To learn more about the Goals 2000 Satellite Town Meeting, call l-SOO-USA-LEARN, 

• 
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GOALS 2000: EDUCATE AMERICA 

SATELLITE TOWN MEETING SCHEDULE 


1993 


March 9 Involving Colleges. Universities, 

, and Community Colieges 


April 13 	 Transition From School to Work 

. 

May 18 Qrganizing Your Community 


June 22 	 Ready To Learn 

July 20 	 Safe, Discipllned, Drug~Free Schools 

September 21 	 Reaching H:gh Standards 

'October 19 	 New Technology: Transforming Education 

. November 16 	 Transforming Kentucky's. Schools: A Profile of 

Systemic Reform 


, , 	 _.,4'.' 
, I' '.• 1994 	 I>~ ""." ,. ,, 	 , ,., ' 
.' :. .' -,' . 

January 18 The Arts ,in Education 

February 15 How schools and communities can help 
',.' disadvantaged students to succeed in school 

March 15 	 Preparing World~Class Teachers. 

Helping U,S, Students To Be First in World in Math 
and Science 

May 17 	 Time and Learning: New Ideas for Inside and Outside 

School 


June 21 	 Increasing Parent involvement in Education 



.... 

.... , 

• 	 GOALS 2000 SATELLITE TOWN MEETING 

IDEAS FOR PARTICIPATING IN YOUR COMMUNITY 

1. 	 C.II HlOO=USA-LEARN 

• 	 Find out if there is an existing downlink site in your community. Often l,:{Immunlties 
that participate will register with the 1~8QO..USA~LEARN Information Resource 
Center so their name appears in the "Scroll of participating oommunities M that appears 
at the end of the broadcast. 

• 	 Ask to be added to the mailing list for Smellite Town Meeting materials ,. each month 
you will receive a "Partidpant's Guide" to inform you about the topic and the satellite 
coordinates for the upcoming meeting. 

2. 	 If there is nn exl-',Hn1! downlink site • .lOIN IN: . 

.. Any commuoity group will wdcomc new people with intt;:resting ideas and opinions" 

- It then is not an Cxj ..1im: ",He. CREATE YOUR Q\VN! 

Creating a downlink: site is an easy, as making'a couple of phone calls to key people 
inviting them to join you to watch the teleconference, How to start: 

.' 
." , 

nlere are many sites in any community thut have satemt~ dishes and are willing to 
donate th·~ir.~pace for this kind of activity, Some 'ideas: 
- Public Sch"ool System 
- Local Cabh: Access Stmions 
- Libraries and Community Centers 
- Universi!~~~. culleges, technical schools, and/or communil)' colleges 
~ Local businesser"and htlels' '., 
- HQspitals 
- City Hajj and Local Law Enforcement Centers 
- Individuals who have 3: backyard sate!llte dish 
~ Restaurants that carry sports events 

The U,S, Departmen: of Education has formed partnerships with severa! n<ltlonal 
orgar.izarions whose aniliates are more than willing to downlink the town meeti:tg and 
ev"!n help organize a meetingl (n your community eaU and ask for help: 

• - Wal-Marts and Sam's Clubs 
- Chamber of Commerce 
". :?ubHc Broadt;asting System (PBS) membe! staTion , 



., ., 

• 


• 

.': ..; . 

4. 	 Qreunize tl meetinl! 

• 	 There are many kinds of meetings organized around the GOALS 2000 Satellite Town 
Meeting. Some ideas from participating communities: 
- Small groups mee! to join the teleconference and then discuss the issue as it affects 
their schools. 
- Formal meetings' are scheduled before and after the town meeting to make ·decisions 
about how the issue can be addreSSed in their communities. 
- Panels -of local experts are invited to speak anout the issue after the national meeting 
~ sometimes this is broadcast On local cable aCCe!l$ stations. 
- Tape the teleoonference and WatCn it with a g:,oup during a regularly scheduled 
event or meeting, like a school board meeting. 

5. 	 Invite people 10 join in 

• 	 Every community is different, but in any case you want to include, a broad cross~ 
, section of the community to join in watching the program and discussing the issues. 

Meeting size ranges from 2 to 250; he inclusive and far-reaching in your i~vitation 
list. 

• 	 The topic of each town meeting can provide the opportuni:y to iovi!e people to your 
.meeting w~o might no! regularly be included, For exampk tor the town meeting 
about '. Arti"~hd Education" hundreds of communities invit~ representatives from the 

" ",ms,community. who.!>.ad never hefore anend~d a meeting,';',:: \. ~. , .. , 

, .,' ' ,. ~ , 

~, ••• ' 	 o. 

" ) ," .", "'; 6. Particip3te'in "'he 'GQALS,,2000 Satellite Town Mcttine; . 
• 0 

• 	 loi~'U.S. S~c'iet;ry" of Education Dick Riley and Deputy Secretary Madeleine Kunin 
and a panel of national and community experu the third' Tuesday of every month at 
8:30 ETo 

• 	 Call into the teleconference and'ask a question. 

1. 	 Spread the word 
.........1 I 	 ", ,b. ' " 


• 	 The U.S. Department of Education can send you a sample press release to send to 
local media organizations to publicize your meetings and education issues. 

• 	 Call your loea! cable/community access station; 9ften they are looking for ,quality 
educational programming and will broadcast the procram throughout your community. 
By call1ng 1-800~USA~LEARN they call borrow a broadcast quality 314" tape, 

• 	 If you miss the broadcast, call l·S00-USA-LEARN and you can borrow a VHS 

• 
videotape of the program, The material is not copyrighted and may he used at your 
discretion, 

THANKS FOR YOUR INTEREST IN THE GOALS 2000 SATELLITE TOWN MEETING! 

http:who.!>.ad
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UNITED STATES DEPARTMENT OF EDUCATION, 

nm HCRttARY• 
. 


January 1994 

Dear Friends! 

"I hope that you can join our next Goals 2000 Satellite Town 
Meeting.on Tuesday, February 15, when we will discuss how schools 
and c~mrnunities can. help disadva~taged and at-risk students to 
succeed in school. 

Together we will explore ways that urban, suburban, and rural 
communities can better prepare low-income and low~achleving 
students to meet challenging academic standards and receive a 
world-class education~ We will talk about ways to ensure that 
all our students have the opportunity to develop the. knowledge E • 

• 
skills, and habits of mInd: 'they need to lead better, more 
produc;tive, lives. . , ... ~' ...~:, ",'j, :::'~.;.":"" • ' . 

"\,".;>1 /1 ~ ~ .':.~l 1: ,. " 

, This 'issue is of enor'il}ous;\,i.mp.l?rta:n~e :,,1:;.0, the. future -of, our 
children and our nat'ion. Fleas'e be sure to join us on 
February 15 for an informative, thoughtful conversation. 

,.,',' . t, ".
'''i····\.\,·····., ,q IJ\\. {"fl \." '.. I ". . 
• ,'p .,~ <;~·'--~~':"'""·,..·..-~~you-rs·~· 5 "l.ncerely J 

• 
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• 
NOTE FOR COMMUNITY 
LEADERS... 

. 
On February 15th, the Goals 2000 Satellite Town Meeting will focus on 


. how communities and SChools can help disadvantaged and at~risk students 

to succeed in school. Along with Seeretary of Education Dick Riley and 

Deputy Secretary Madeleine Kunin, a panel of education, community, and 
business leaders win talk about successful approaches and model 
programs that are providing the high-q"uality teachers, challenging 
curriculum and materials, and othe, kinds of support that disadvantaged 
students need to meet high academiC'standarrls. 

• 

, , ' "': ,_",L' 


• H .. "A ' .. ;'; 

We plan to talk about what urbani rural, and suburban communities can 
~ ~-."' 'do to help' disao,';iIu:age<l sJu~e:~,s~to",kh~eve high:standards; how offering 

disadvantaged stu"den'ts chaIlenging,"(instead of watered-down) subject
" ." .... -.; .~", . -,"~,., , 

matter ~"h~lp It~~~,~U~cf~; .h~·I.~ ~e. ~an better prepare teachers to 
work with at-iisk'arid:diSadva.,Ulge,Vstudents; how new teehnologies canGOAlS 2000 
help; health issues and" models,for deHvering integrated services toSATELLITE TOWN 
students and their famifies; and how services to disadvantaged studentsMEETING might be better coordinated, 

FEBRUARY 15, 1994 February's topic prese'nts your cOmmunity with an opportunity to invite 
represenUltives of groups and organizations serving the disadvantaged to 
take part in the Satellite Town Meeting, if thcl'.,:tF~n'"t alreojy paxt of 
your community coalition. You might invite peOple from public ' 

8:30 - 10:00 P.M. 
(EDT) 

agencies, including the local department of public health or department of 
parks and recreation, as welJ as from private and voluntary agencies. such 
as Big Sisters and Big Brothers or the Junior League, 

" , " 

Enclosed you will lind a letter from SeereUJry Riley and a sample newS 
release, as·wen as your panicipant!s guide containing satellite information 

• 
for the_I:ebruary 15 Satellite Town Meeting." If your community plans to 
take part, please calil-goo·USA LEARN by Thursday, February 10, ,md 
we'll make sure Ihat your community'S name appears on the scroll 
broadcast at the end of the program, 



•• 

,, 

PARTICIPANT'S GUIDE FOR 
• 	 THE FEBRUARY SATELLITE TOWN MEETING 

SUBJECT:' "How schools and communities can help disadv.antaged and at-riok 
students to succeed in school. .. 

WHEN: Tuesday. February 15. 	1994. from 8:30 - 10:00 p.m. fESTI' 

TO PARTICIPATE: 

locate a downlink 	site in your community where you can hold your 
meeting. Then cali '-800-USA-LEARN OR 202-401-0039 between 8:30 
a.m. and 5:00 p.rn .. Monday through Friday. and tell us your community 
will be participating in the Satellite Town Meeting. If YOu call before 
Thuq;day, February 10th, we will place your community's name on a 
community participant list featured during the program . 

. Satellite Coordinates: 

C-8and: . 	 Galaxy 7 
Orbital location 910West ~:"'l' "~",l 

• 
 TransponderlChannel 18'. ' 

Downlink frequency 4060 l\II.hz ".C·_" .. 

Vertical Polarization ",t •• ,-'- ~;';;'I.•',~':;:-t. :.'j .,.. ,~~ "To ",,; 

. . ," I','," """ .. \.'t.""
Audio Subcarrler 6.2 Bi.6.8, , ...... ,;, .' . 

.~ ,_,~'" ".:.'~:"~"."",,:~.t\·"t; ;'~.\',' 
~"-,~''i ';\"r'" ""'~(>e'" r,'"'''' '" ." :<,'11;,' ~r!:"~; '-",lo,"-;, '" .'j .:"' ,:' ,Ky-Band: " 	 SBS• 6 . •.• )..• :., .... , ;) ""'rl ,,;,;,;, "It\, _,,'.1',,.,,. J 

Orbitallocation95.~We;rt.' •.::.:,:'.'. ,', 
TransponderlChanneJ"5 ":" ....... . 
Downlink frequency 11 823 Mhz 
Horizontal polarization 	 .. 
Audio Subcarrler 6.2 8< 6.B 

We will begin broadcasting a test sign.I at 8:00 p.m, lEST). IDue to varying 
daytime' program schedules, we are unable to tell you whether you are P!'\;r~rJy ';..' 
tuned Into the Town Meeting'before the test signal goeo up.) 

, /-, 

:.:,:.:' Upcomingmaeting dates: March 15, 1994 
" 	 April 19, 1994 


May 17,1994 

June 21, 1994 


{over) 
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• 
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SUGGESTED DOWNLINK SITES: 

To arrange for a downlink site: you may want to contact the following organizations or 

individuals in your community to see if th~y have downlink facilities available; 


o local businesses and hotels 
o Public school system 
o Cable television operator 
o Libraries and community centers 
o Universities, colleges, technical schools, or community cotleges 
o Phone company 
o ,Hospitals 
o Firehouse's 
o City Hall and Local Law Enlorcement Center. 
o Individuals who have a backyard satellite dish 
o Johnson Controls !See branch manager .• seating is Iimitedl 
o Wal·Mart and Sam's Clubs (See store manager .. seating is limited) 

You also may want to consult with your local television stations including the 
PBS member station. They may be able to suggest additional resourees. . . . ... -.. 

" ":," :)'., , 
,

PHONE OpeIONS: 
.~. 

If you cannot find an appropriate downlink·facility'or'the"nightcof.the.Town <.~ " 

Meeting you have-trouble downli.nking; American Teleco~{~r~~~I~9:·~~~·;o'.!fere-d to 
make the Town Meeting available on their audio netwqrK ~q ,~~\~!:·y~q4:.R~!li<hel!r.t.he 
Town Meeting. Beginning at 8,30 p.m. ·EST, you will be,ab!f\oia;;ces!'-the, .' 
Town Meeting via a phone calL The number to 'access 'the:":t:o'1("lr'T .M~~ting,is ' 
(119) 444·0802. You will be billed at regular long distance rates for the tim. you 
are on the line. For a group meeting, you 'should locate a speaker phone.' !You 
will not need.to access the call prior to 8:30 p.m. EST. Between 8:00 and 8:30 
p.m., you will hear light jazz music and a message noting when the Town 
Meetiilg ·.villb~gin.) . 

FOR MORE INFORMATION: 

Call1·800-I)SA·LfAFiI~ ·:m:'i02-401.0039 from 8:30 un. to 5:00 p.m. If-ST). 
Monday throug~ r.rit1ay. ;~.I' 

FORTECIiNicAl ASSIS r,'\;<;!l;::l,;;.L., 

t~o;' ta('!hnic5l:sssjs~!3Ince du;ing or 3((8r tnd Satellite TO'~::'.l Meeting. ~13ase 
can 2O:!-463·5912. . '.. 

Having 3 UchniOill ~xp""'l avllilt:blc .:,! a,lI tl~~s during ih. :naeting vIiII help 
"",,ure • tJ ouble"lr~~ dJ>wnliM. 

http:y~q4:.R~!li<hel!r.t.he


.. ~. ~.·~ , '. 
,
• 

UNITED STAlES NI :WStaJEPARTMENT OF EDUCATION 

, 


··ADVISOlty*· ··ADVISORY·. 

SATELLITE TOW!! Kl!E'rlIlG TO paeos 011 PROGRAIIS , . 
FOR" DISADVlIII'rAGED STUDENTS 

.At 8,30 p.m. (EST) TUesday, February 15, 
will join communities across the United states in the GOALS .000 
Satellite Town . Meeting, the' monthly, interactive' video 
teleconference for communities working .to reach the six National: 
:Education Goa.ls.. . ., 

u.s. Education Secretary Richard Riley, and Deputy Secretary 
Madeleine Kunin will co-host the meeting, which vill focus this 
month on how to help disadvantaged and a~-risk students to succeed 

• 

in _1.,' , .; .. 


Riley and Kunin will welcome I! panel of 'education, community, and:..... ,t ~...! • ,_ 

business leaders from around the country. ~ ~.rhe, ,dis,cu!?~.iO'.l.~,~A};~'''';:f!. IN?,t.. 1I 
focus on' successful approaches and' model, programs that:-·I-).a.!,~r'·r.·~ , . .'~ 
providing disadvantaged students with ~he high,-quality' teache'rs~' r~·,::~·(·;;·q} 
challenging curriculum and materials ," :and'lothe.r· kinds of s"4p,pOz:-~tl~?~:'Y(..~~.
they need to meet high academic standardsl;~", ::'" . " ,,:;; i;~""';;h;,.t:'"~'~':;·\.~l:H~~~J? 

.". ,'. 'ih. ,." _,.~ ..
4 I': l' :,1.".1,.",,-+ ;1,1, 

Sponsored by the U.S. Department of Eduoation and the U.S. ,Cha~ber, 
of Coamerce, the satellite Town Meeting features discussions with 

., the in-stUtUO panelists as well as-questions or suggestions oJfere,d 
by viewers using a toll-free 1-800 number. 

Local c,omm4~ity groups, are making plans to participate in the 

~ February lS.town meeting. For local information, contact: 

~~:'j~,. .. "'. 

-_._-----­
---------------------------------------" 

'For infolma'::ion on t.he GOALS 2000 Satellite Town Meeting. the 
public can'call (BOO)'USA-LEARN or'C.O.) 401-0039 between 8:30 a.m. 
and 5:00 p.m'. EST Monday through Friday. News reporters needing 
more information should call John MCGrath at the U.s. Department of 
Education, (~02) 401-1309. 

• l< X X 
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• TO BE A TEACHER 

I believe a teacher holds the future 
We're the ones who give our heart away 
We're the' ones who possess all the beauty inside 

We are the ones who slri ve to be the best we can 
When our children falter 
We reach down and lend a hand 

Everybody's searching for a hero 

Our profession has many among us here 

We have the ability to succeed' 

'tie know the place to go when time to fall down on our knees 


I decided long ago 
That I was gonna be a teacher' 
If I fail, 	If I succeed 

, , ' ..., At [east I did as I believe 

, - ",,,
• , I ....':'.r.. ,Nomaner what the pay you see ' 

"~' ""-.:,'" 
, P, '!I""."'-'''l'iThey can) pay ·for what's inside of me 

~" 	 ,. 

'>:,~. ~.r:..~ i~'~·..J:"; . 	 , . 
;. "".

,'''''''GlllIJ'''Because I'm so gliad' ,', ., 	 ',!'.:>',.' .~-;.~:~\,'''I''Yo, "". 	 . 
~. -." .:;,. 	 ..r':~~'~s~~j~t"*To be a teacher '. 	

". ~ . ~"'i 1/ ,"," "n Just to touch one life is one of the greatest joys of all 

Just to,be a teacher 

Is the best job I know 

'Cause when you're a teacher 

You spread love wherever you go 


·-...·.,l; .:.. 

(Repeat first and second verse) 

I believe a teacher holds the future 


(Repeat) 

I decided long ago 


(Repeat) 

No matter what the pay you see 


• 	 (Repeat) 

Because 1'm so glad 




• (Repeat) 
Just to be a teacher 

And if by .chance you go astray 
Fall down on your knees and pray 
Ask the Lord to guide you way 
Each and every day 

c copyright, 1986 
Joe Iva Washington, Jr. 
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