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Federal civil rights laws provide protection for our students against the denial
of acoess to educationa: opportunities on the basis of race, color, national
origin, sex, age and disability. In enforcing these nondiscriminasion
guarantees, the Office for Civil Rights’ (OCR} mission is aligned with the
Department of Educasion's mission~ prometing educational excelience

throughout the nation.

At the outset of this Administration, QCR set a new national agenda designed
to ensure meaningful access to a high quatity, high standards education for all
students. We have not wavered from the conviction that equal educational
opportunity can and must go hand-in-hand with educational excelience.

This Annual Beport summarizes accomplishments during fiscal pear 1999, including a wide aray.of
strategies that were used fo implement fair, officient, and effective enforcement of the civil rights
laws. These strategies range from & redesigned case process that focuses on resolution, achieving
effective change, and attaining civil rights compliance through greater reliance on collaboration with
schools and partners. This Report also descrbes some of the results achieved by empowering
studeris and parents to solve their own problems in securing equal access to quality educsation,
Arnong other benefits, this partnership helps ensure that the positive actions taken by educational

institutions continue éven after OCR completes its monitoring activities.

In pmmm}ng equity and excellence in education; OCR has been dedicated to marrying efficiency
with effectiveness. Our dedication to this endeavor was recently noted in findings released by the
11.S. General Accounting Office (GAO) on March 23, 1999, confimming significant improvements
resulting from OCR's case resolution process. GAQ's study reported that, over a four-year period,
OCR succeeded in reducing the average time to resolve complaints and the inventory of unresolved
coraplaints. These improvements accurred despite an increasing number and complexity in the
complaint worklpad and a concurrent decline in OCR's resources.

During fiscal year 1999, OCR wes able 1o make 2 real difference in the lives of students. This Repont
provides exarnples from the millions of students whose educational ives were improved as a resut
of pur work. 1tis critical that we build on these accomplishments. Together, we must augment our
efforts in bringing access to high quality education to all students.~l we can rise 10 this challenge, we

will be able to seize the enarmous opportunities of the new millennitm.

Respecthully submitted,

‘ Norma V. Cantd
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apportunity fo get a quality education that .

During the past year, the Department
will prepare them for a productive and

|' marked two special events: the Supreme
‘ Court’s landmark Brown v, Board of challenging life.
Education decision, which declared
" separate but equal schools to be The future of our children will depend, in
uncorstitutional, and the twenty-fifth © large part, on the guality of education they
anniversary of the passage of Section 504 " recelve. A quality education for all is the
of the Rehabilitation Act of 1973, which .  only way this country can remainsirong: |, .
and full of possibility. The inability or lack

]
)
' prohibited disability discrimination,

0 Together, these historic events have helped of resolve to ;:mvzde access tts h gi’z oo
; bring about profound changes In American - i
! education and %mprove the educational .
i opportunities of millions of students. 80&
; have contributed to bringing the formerly
!' excluded into the mainstream of American
|

life.

As we ¢nter the new millennium, the need
to continue to build on these important
accomplshments is critical. Barierss to
_equal educational opportunity continue fo
thwart our progress in quarantesing that
each inddividual can develop his or her
talents to the Riliest. This will require that '
educational opportunity comes to embrace
equal access to high quality educatlam for

all.

In this new information age driven by
science and technology and an increasingly

| . competitive diobal economy, the goal must
be o ensure that all students have the

p 1899 Anmual Report to Congress Page 1
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sta.r%dards educaﬁgn’threataﬁs this nation's ’“"” *.“g‘&&jéfg}ﬁ inedu{x ) foday involves
ability to compete in the workl economy, Roe A InEXUHCALIY Bty
as well as ensure our security and quality of Aoriunity and 7
life. Fifteer years ago a worker with a
coliege degree made 38 percent more, on
average, than a worker with a high school
degree. Today, that gap is 73 percent.’

— _

L

The conseguences for our nation are as
critical as the consequences for individuals.
Almost 90 percent of the new jobs being .
created today require more than a h;g?‘z ' )
schoot level of Lteracy and math skills.? By
{ 2010, 65 percent of all jobs will require

technology skills? High‘skii jobs are now -
! growing af nearly three fimes the rate of
)

-—
S

other jobs.

4

if we are to accormplish our national goals, |
excellence and equity in education will L , e
have to go hand-in-hand. We are a nation ' : R A

|
!
0 filled with potential, and we can seize the
: great epportunities of the twenty-first .
, " century by making i possible for al . : T SV S A I W;L’;;Z’i
; children to acquire the skills and knowledge oo L g adiule \": -
! to realize theit own potential and dreams. ST S ‘f; o }; b
DA S
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The Office for Civil Rights {OCR) in the
.8, Department of Education (ED}Y s a
law enforcement agency charged with
enforcing federal civil rights laws that
prohibit diserimination on the basis of
race, color, national origin, sex, disability,
and age by recipients of federal ﬁnaﬁczal
assistance. These laws are:

o Title Vi of the Civil Rights Act of
1964 {prohibiting discrimination
based on race, color, and national
arigin};

= Title IX of the Education
Amendments of 1972 {prohibiting
sex discrimination within

educational institutions};

s Section 504 of the Hehabilitation
Actof 1973 {prohi bltlng disability
discrimination]:

v~ Age Discrimination Act of 1975
{prohibiting age discrimination);
‘and

w» Title [ of the Americans with

Disabilities Act of 1990 {prohibiting
isability discrimination by public
entities, whather or not they receive |

*a

federal financial assistance).

These ciwil'rights ksiés represent a national

commitment 1o end discrimination in
gducation programs. Since most

educational ingtitutions recaive some type
of federal financial assistance, these laws

apply throughout the nation,

w nearly 15,000 school districts;

w more than 3,600 colleges and
universities; and

~ about 5,000 proprietary
organizations, such as training
schouols for truck drivers and
cosmetologists and thousands of
libraries, museums, vocational
rehabilifation agencies, and
correctional facilities.

Coverage of these civil rights laws extends
o

Consequently, these civil rights laws protect

large numbers of students aftending, or
applying to attend, our educational

institutions. In certain situations, the laws
also protect persons who are employed or

seeking employment at educational

institutions. Overall, these laws protect:

W nearly 53.2 million students
atteniding elementary and
secondary schools; and

W nearly 14.9 million shudents

attending colleges and universities.

These Iaws and OCR's mission are in
harrnony with the mission of the U1.S.

[lepartment of Education ~ ensuring equal

access to education and promoting

educational excellence throughout the

natiorn.

ey
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@‘ganizational Structure

| Most of OCR's activities are conducted by

its 12 enforcement offices throughout the
country. These enforcement offices are
organized into 4 divisions (Eastern,
Western, Midwestern and Southermn)
working on QCR's core weork -- preventing,
identifying, ending, and remedying
discrirnination against America’s students.
The headguarters office, located in
Washingtor, D.C., provides overall
leadership, policy development and
coordination. '

i “{)n_: bahai{ of z;ii w‘ur cizwis: thanl{ yau Ia;% §
; ST sincercly hop€. that!
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@R Resolves Complaints

One important way OCR carries cut its
responsibilities is by resolving complaints.
Persons who believe there has been 2
violationof the ¢l righits laws enforced by
OCR may file complaints with the
appropriate enforcement office (See
Appendix A). The person or organization
filing the complaint may be a victim of the
alleged discrimination or may complain on
behalf of another person or group. The

compilaint process provides a forum for
resolution of alleged discrimination against

individuals protected by the civil nghis
laws,

OCR's primary objective in complaint
resolution is to resolve the complainant's
allegations of discrimination prooptly, fairly
and appropriately. In FY 1999, OCR used
a variety of techniques to resolve 5,369 -
complaints. These range from facilitating
voluntary resolutions behween parties to
OCR negotiating agreements with
recipients for voluntary compliance, If
these methods fail, OCR uses enforcement
by requiring remedies for civil rights
viclations that are not voluntarily corrected
or litigation in the event that negotiations,
fail. This flexible approach allows OCR 0! -

o= mrovide timely and effective
intervention at the beginning of the

complaint process;
v focus on achieving effective change;

and
v make students, parents and schog!
officials cendral to the re&olunan cf )

complaints. B .

@:K Conducts Compliance Reviews

Not all illegal digcrimination <an be stopped
or remedied by responding to complaints
that arrive from the public. Agency-
initiated cases, typically called "cornpliance
reviews," permit OCR to target resources
on compliance problems that are
particularly acute, national in SCOPE, OF

newly ermnerging.

- Tergeted complzarzr:e reviews maximize the
impact of QCR's resources and balance the
enforcement program. Experience indicates
that carefully targeted compliance reviews
are likely to benefit large numbers of
students through policy or program

Page 4
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changes that are designed to secure equal
educational opporiunity.

OCR initiated 76 compliance reviews in FY
1995 and brought 93 reviews to successful
resolution, some of which had been started
in previous years. Compliance reviews arg
selected based on various saurces of
information, including survey data as well
as information provided by parents,
education groups, media, community
organizations and the public. For exampile,
in FY 1999, OCR conducted compliance
reviews on the following issues:

@ ensuring that nondiscriminatory
practices are followed in the
placement of minority students in
special education and access o
gifted and talented programs;

¥ enswring that English language
learners are afforded access to
English Ianguage instruction, as well
as content CoUrses ; and other
educational beﬁeﬁis

 ensuring that e;ementary and
secenéazy szudenm Wi 2?*; cizsabilmes
‘receivea iéd apprapnaie pubuc
ecizzca%xof\' R

o ensuring that students are not
subject to a racially hostile
environment;

¥ ensuring nondiscriminatory stucierzi
disciplinary policies and practices;
and

¥ gnsuring equal opportunity for ianle,
and female students to participate ih

athletic programs.
-

(ER's Provides Policy Guidance and

Technical Assistance

The aim of OCR's policy guidance and
~technical assistance activities is to educate

about civll rights principles and prevent

viclations of ¢ivil rights laws. This includes

helping recipients comply with the laws and
helping beneficiaries understend their
rights. OCR recognizes that our efforts
alone are insufficient (o eliminate
discrimination in education. Students,
varents, and educators must have the
knowledae and skills to prevent
discrimination from initially occuring.

\%"s‘&

e, appzcdatcsihc lechmcai as&istam:e

Wl i 3 s

éand machiais wmch You'h bave p!‘?\v’ldﬁié 1
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(ICR provides guidance and assistance to
enable institutions to come info compliance
during the complaint msz;iut}on Drocess or
during a compliance review, Wriften and
oral guidance s also provided in response
to tens of thousands of inguiries received
annually. In addition, OCR engages in a
broad Yange of proactive oulreach activities
such as on-gite consuliations, conference
sponsorship and participation, training
classes, workshops, and cormmunity
meetings. Specifically, in FY 1999, OGCR's
efforts to provide guidance.and assistance
included the following:

- %= In January 1999, OCR ;a}mﬂy
sponsored, with thé National <
Association of Attormneys Generai, a
quide intended to help sthool
officials deal more effectively with
instances of harassment and
viokence in glementary and
secondary schools. The new guide
provides practical advice on how to
deal with persistent episodes of
student harassment and hate-
motivated threats and violence. For

1999 Annual Report to Congress
Office for Civil Rights
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easy access by school districts, this
guide is now posted on QCR's
website.

w in March 1999, OCR participated i
a national charter schools
conference, sponsored by the
Department of Education, and
explained the federal civil rights
requirernents to charter school
officials and individuals interested i
establishing charter schools.

¥ OCR also has a resource guide-in
draft form- designed to provide
educators and policymakers with
information about the fegal and
psychometric principles that should
guide their planning and
implementation of policies relating
to the use of tests for-high stakes -~
purposes. In draftmg ﬁw guide

" LR E Z""',"

'x‘: ¥ . kA

which will be published in final ‘ C}_}}
form in FY 2000, OCR consulted d
with teachers, educational
administators, policymakers,
business representatives, advocacy
organizations and test publishers to
obtain advice on the scops,
framing, and kinds of resources that
should be included in the guide.

(%&W to Contact Us

Many OCR offices have customer service
teams that respond to questions from our
pariners, stakeholders and members of the

"public. {see Appendix A] OCR also serves

the public through its web page at
hitp/fwww.ed govioffices’OCR and its tol}
free telephone line [1-800-421.3481] that

'is staffed during business hours, eastern

standard time.

[
Ak,

. 1999 Annual Beport to Congress
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During FY 1999, OCR received 63 628
discrimination complaints alleging a wide
range of civil rights concerns affecting
access to equal educational opporfunities,
The number of complaints received
exceeded any previous year in the agency’s
history. Fifty-one percent of complaints
received were filed against elementary and
secondary education instifutions, 43
percent were filed against postsecondary
education institutions, and 6 percent were
filed against vocational rehabibitation and
other fypes ‘of institutions,

As in previous years, the majority of the FY
1999 complaints (57 percent) alleged
discrimnination on the basis of disability.
These complaints raise issues regarding
access, referral, evaluation, and piacement
of students with dlsabﬂznes, as well as
reatment and services made available to
them. Race and national origin complazms

accounted for 25 percent of the totaland v 7> -
covered such issues as access (o c;zzai;ty" "““
education, ability grouping, minority over- ~

representation in spedial education, racial

\-e

barassment, schoal discipﬁne, assignment
practices, and services to English language
leamers. Complaints based on sex
discrimination comprised 14 percent of all
complaints received and included issues
such as access to interscholastic and
intercollegiate athletics and sexual
harassment. Age discrimination accounts
for 6 percent. In addition, OCR receives
and appropriately transfers many
complaints outside of its statutory
r&spansibiiiﬁ%,

\/"J

e Although OCR is receiving more

A weomplairits, efficiency has remained an

{" z,zm{}mpmm*seci goal. During FY 1999, 80
percent of complainis were resolved within
180 days of receipt, despite the record

complaint caseload. A March 23, 1995,

repart on OURS case resolution Process
issued by the Ganerai Accounting Office
(GAQ} htghhghted OCR's improved case
resolution process. The GAQ attributed
the improverment to OCE'S change fo
a more flexible case resolution process
that focuses on resolving complaints
a5 soon as possible. The GAD also
attributed improvement to OCR’s
replacement of a hierarchical struchure
for investigating complaints with case
resolution teams of atiomaeys,
investigators, and support staff that
have the authority to reach resolution
~ of most complaints,

1999 Anrust Report to Congress
Office for il Rights
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In order to use its resources most
efficiently, (OCR has identified and tracked
four measures that indicate whether or not
we have been timely and effective in
removing barriers to equa! access to
educational op;mmi{}ity. .
1. The number, m‘ school é:sirncts )
and mstttutlans {}f hzgher
education that ci‘:ange their
polices, procedures, or practices
to comply with federal civil rights
laws as a result of OCR’s
intervention. .

In FY 1998, QOCR's baseline year for
collecting this data, more than 1,300
recipients of federal financial assistance
made such changes. InFY 1999, the
number grew to mare than 1,500,

2. The number of students positively
affecied by OCR's activities (i.e.,
complaints, compliance reviews,
tzchnical assistance and parinerships).

In FY 1998, OCR's baseline year for
collecting this data, the number of

- 3eger

students positively affected was
approximately 5,900,000, in FY 1999,
the number rose to approximately
£,500,000.

3. Partnerships with parents.
Educating parents about civil rights
makes them effective local advocates
for students. OCK facilitates
collaborative relationships between
parents and schools to achieve
ongoing civil rights compliance without
QCR’s continuing involvement. In FY
1999 the first year that OCR collecied
data on parental partnerships, 18
parmershi ips, were formed that resulted

_in increasing access to educational

" opportunity for, students..

" 4.' The efficient reselutwn of
o 5 cempiamts (1 2., 80 percent of
ol QCR S complamts are resolved in 180

' ‘ . z; bk dayS} AEpevh

‘ PR |

QCR is commzt{ed fo giving Bmely

relief to students who are being denied
equal azcess to educational »°
opportunity. Through decades of
experience, we know that about 20
percent of our complaints are so
complex that they cannot be Tedolved
within that time-frame. OCR has
committed to resclving at least 80
percent of our complaints in 180 days.
In FY 1994, a year in which we had
more staff and fewer complaints, the
rate was 77 percent; in FY 1599, the
rate was 80 percant.

1999 Annual Report to Congress
Cifice for Cwit Rights
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OCR continued to pursue & balanced
enforcement agenda in FY 1892, focusing
on collaboration with state and local
educational authorities, emphasizing
prevention of discrimination, and seeking
partners in expanding access to quality
education. By working collaboratively, we
save faxpayer dollars while remaining
focused on protecting the rights of students
and ensuring their access to high standards
and edﬁc&ﬁenai excellence.

Q@ommting a More Collaborative
Process

For many years, OCR's approach to
complaints focused primarily on process.
This sternmed, in large part, from a 1977
court order and subsequent court orders
that imposed specified ime frames and
requirernents for OCR's processing of
complaints. To help meet the court's time
frames, QCR established a step-by-step
investigative process with extensive
documentation requirements, There was
no distinction between the types of
complaints OCH received; all complainis

were subject to the same formal
investigative measures. Staff were
encumbered by the procedures and
prescribed steps that had to be
implemented in every case, irrespective of
their relative value or necessity to the
particular matter at hand. Complaint
investigations often were burdensome 1o
schiools and colleges. The process, with its
reliance on sequential tasks, document
production, and multiple layers of review,
also resulted in long delays before
complainasis and school officials were able
to obtain final resolutions. In 1993, OCR
was still committing 90 percent of its
resouirees to complaint processing, despite
the dismissal of the coust grder in June
1990, Focused on the proz:ess of
complaint resolution, OCRwas zmable to
significantly address critical civil ngnts issues
that were not raz,sed in, wmplam%s

‘ ynzisSoe g [ORS

in 1993, C}{:R ﬁeczded o fuﬁéamentaiiy Te-
engineer its apz;roac‘i to processmg
discrimination com;}lamts In December
1983, a new Case Resolution Manual was
issued, which places primary emphasis on
achieving effective change, rather than on
document production. The Manual
streamlines the complaint process with the
objective of resalving s complainant’s
allegations of discrimnination promptly and -,
appropriately. [t emphasizes mediation,
negotiation, and other early case closure
initiatives in resolving complaints. Using
this revised approach, OCR is resolving
more complaints with fewer stafi. It also
allows OCR to dedicate 40 percent of its
resources 1o targeted proactive activities
{such as compliance reviews, monitoring
and fechnical assistance) that complement
the action enforcement agenda, Activities

1999 Annual Report 1o Congress
Office for Tivdl Rights
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are chosen that will achieve access 1o high
qualily and high slandards education for
the greatest number of students possible.

QCR places great reliance on coliaborating
with stakeholders to achieve optimal
results, Because of this, OQCK has been
highly effective in obtaining voluntary
resolution agreements to address civil rights
concerns without having to resort to the
ultimate sanction of enforcement.
Furthermore, educationally sound practices
are at the core of these resolution
agreements. The 5,369 complaints resolved
in FY 1999 is among the highest number
recorded in the agency’s history.

For exarmple, during FY 1893, OCR
collaborated with & state syslem of higher
education to remove the last vestiges of
vacial segregation and incroase access to

. higher education for minority students.

One of the significant initiatives resulting
from this collaborative approach was the

state’s comimitment to improve educational”

opporfunities, which included investing $35
million to enhance the facilities and
infrastructure of its historically black
university. '

Other examples of callaboration during FY
1999 involved two statewide Title V]
agreements developed regarding minority

. 'studenis’ access o and pariicipation in

gifted programs. The agreements réquire
substantive chianges to existing eligibility
criteria, including the use of multiple crileria
and multiple assessment measures and
instrumants.

(@ﬁnwshiés

OCR recognizes that federal, state, and
local eduication agencies, as well as parents

.

and other interested parties, share a
comman goal of equal opportunity and
access to high quality education, OCR
combines its expertise through educational
partnerships io prevent civil rights problems
and stop illegal discrimination,

Partnerships also are proving helpful in
arriving at effective solutions, including "
educationally sound remedies that i zncrease
opportunities for all students.. For.example, <
our Seattle office developed an athleizc \
“equity internet web site with'the Sia?e of. . ,,‘.“..3,:& PRI

0‘,:' *

Taad

Washi ngton's Department of ?:.éucanon FURRO

and a-state interscholastic activities:: i
association. The web site allows &hoa}
districts to go online to conduct Title IX
athletics evaluations. The site provides all
the relevant information needed for a
comprehetsive evaluation, including
content and links on lagal and policy
requirements, worksheets for conducting
the evaluation of program components,
ang links to other resources. The Seatile
Office is now developing, with the same
state agency, ancther web site for
addressing harassment in the schools. This

- weh site will inchude all available laws,

regulations and policies on the subject as
well as links to imporiant self-evaluation
resource materials. ‘The web site will be
primarily designed for use by parents,

1999 Annual Report to Congress
Office for Crvil Rights

Page 10



students and school distnicts and is
gxnected to become a model for other state

education agendies.

In addition, OCR also worked with a
number of special education stakeholders,
including a state’s department of education,
- to revise B state statute in order to ensure
compliance with several federal civil rights
laws. Before the law's revision, the state
had one of the highest rates of restrictive
special education placement in the nation.
Changes in the state's funding formula now
encourage placement of students with
disabilities in less restrictive educational
seflings.

,%mpnwering Parents

One of OCH's strategic goals is to empower
students and parents to solve thelr own
problems of securing equal access to
guality education. For example, working
with several parent centers and
organizations, OCR conducted training
forums for minority and limited English-
proficient parents in the nation's largest
school system. The parents were given
“information about their fights and
responsibilities in securing appropriate
special education services for their children.
The information provided enabled parents
to pdvocate more effectively on behalf of
.. theitchildren, )

OCR has also encouraged parental
involvemnent in agreements resulting from
complaints and compliance reviews,
Parental involvement is essential to
achieving lasting change by ensuring that
positive actions implemented by education
institutions continue once OCR is no longer

involved.

(é%sue Networks

OUR has established internal networks
around specific civil righis compliance
issues to provide a forum for building -
knowledge and expertise around each issue
area. The current networks are: minorities
and special education, English language
learners, gifted and talenied education and
ability grouping, racial
harassment/discipiine, Title IX athletics,
testing, disability and desegregation.

The issue networks serve as a bridge
between OCR staff working on the same
issues and encountering the same questions
across the country. They also serve to share
best educational practices, refine our case
resolution tools and approaches, ensure
consistency In applying legal standards and
share knowledge throughout the agency.
These networks assist in our efforts to
increase students’ dceess 1O quality
education.

Wnitaﬁng :

OCR realizes that our most well-crafted
resolution agreements will do little good
unless we monitor their implementation to
ensure that change has occurred and
shudents, in fact, are receiving educational
benefits. OCR is now giving increased
attention o maonitoring resolution
agreements. The Eastern division offices
{See Appendix Al developed and are now
mmplementing a new proactivé monitoring
strategy. It focuses not only or whather the
recipients has taken the specific steps
required in its agreement, but alse on
whether those steps have achieved goals
established foF the complianice activity and
improved students’ access to high quality

1999 Annual Report fo Congress
Office for Civil Rights
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. ll education, Most fundamentally, it has
meant increasad attention to monitoring, It
has meant the appu{:azzon of greater rigor
to the way we plan and carry outour
monitoring activifies, It has meant the use
of specific monitoring strategies and
techniques that are designed 25 2 means of
ensuring long-lasting positive change for
shudents.

cormnplaint resolution agreements,
cornpared with 1,811 in FY 1994,
Likewise, there has been a dramatic rise in
monitoring compliance review agreements

t
f
j
f During FY 1999, OCR monitered 2,083
!
l - 807 during FY 1999, compared with 235

#

‘ in FY 1994,

g -

,E A few examples ilustrate how students

| ~ benefit as schools and colleges meet their
. ]L . commitrmards:
,3.2 ‘;: During FY 1999, OCR stopped
e, i*"“;""—""" 7 monitoring s midwestern college after
w; {, ! B " confirming that it had made its

FRR E‘r - o ‘: ‘chemisiry laboratory accessible,

" "Having access to the chemistry
laboratory allowed a'student who usas
a wheelchair to complete her course
work in cnemistry and to major in
glectrical engineering.

e Astudent in a northeastern school
district, who has a mu tmiﬁ chemical
sensitivity, improved his attendance and
graces Gramatically afer the district
resolvad a complaint by altering its use
of pesticides, paints, and other
chemicals. The mother informed OCR
that her son received an "early decision
admittance to the college of his choice.

#

that by using a nan—veﬁ}ﬁi mtellzgence

14 1999 etier o

----- «e‘z i 5 SrghlE, O

fest, along with the district’s regular
battery of tests, 74 percent of students
in the educable mentally disabled
program will now be eligible for
placement ins another less-restrictive
selucation seing, :

OCR completed monitoring a
southwestern school district on the
issue of racial harassment. In

implementing its comprehensive 9
commitments, the district reduced the
nusnber of racial incidents by 89
percent over a z?;ree~year period. A’
compliance review, on the issue of -
intercollegiate athletics, was closed
after monitoring showed that the
university had added about 100
athletic participation opportunities for
women and increased athletic financial
assistance 1o female athietes by
$235,000. This was accomplished by

'
i

123

- adding three varsity sporis for women

without eliminating any sporis for men.

1995 Annual Report to Congress
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QOCR's impact cannot be measured in
numbers alone, but it is also important to
understand the positive changes that are
made in the lives of students across the
nation. The exampies below provide a brief
sverview of the real life of OCR efforts,

@oys‘ and Girls’ Sporis Teams: A
True Win-Win Example

When OCR's New York enforcement office
began investigating a complaint alleging
sex discrimination in athletics, it learned
that only one-third of female high school
studenis were membaers of interscholastic
athletic téams. In addition, only 38 percent
of tearns were girls' tearns. As a result of
OCR's work the city’s Board of Education

*“added more'than 300 girls' teams, bringing

the totad number of female high school

} - zeams to I 0130 or 45, percent of ali teams.
“RAl & reéul 5f OCR's intervention, the Board

alss increased the number of boys' teams
by 46, bringing thelr total number o 1,246,
} is too soon to tell the exact number of
girls who joined these additional tcams last
fall, but we expect that the number of girds
now invotved in high school sports will rise.
This story is an example of how, OCRs
activities resuli in more opportumues for
both bovs and girls.

C&t on the Bus: A Lesson in
Sexual Harassment

When a student sexually harassed another

elementary school student while on their
schoo! bus, the child reported the
harassment to her bus drver, The bus

driver however took no action. When she
and her parents met with the bus
company management, the parents
believed that their concerns were
disregarded. The gir’s parents then
brought the Issue 1o the school district, but
thought the school staff did not take
appropriate action. At that point, the girl's
father called OCR and requested our
intervention. Although, the parenis were
refuctant to file a complaint because they -
did not want their daughter to have o
endure a formal investigation, OCR spoke
with the school officials. After speaking to
school officials, the OCR staff was invited
to address the responsibilities of teachers,
administrators and bus drivers regarding
sexual harassment notification, The
fransportation company sent all of ils
school bus drivers to this training,
reqardless of the school district they
served. OCR’s contributions recuced the
chances of a reoccurring incident on
another bus or in a different district.

. @38 Enters Agreement with the

Commonwealth of Pennsylvania

Many Aldcan American students enter
hlgher education in Pennsylvania at the
community college, rather than university,
level. Therefore, an important focus of
QCR's parinership with Pennsylvania fo
remove vestiges of segregation was the
agreement under which students may
gnter any of the its universities with two
full years credit toward a bachelor’s
degree after completing two years work at
a community college. Another major
thrust of the partnership is the $36.5

1999 Annoal Report 1o Congress
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milon infuston into one of the stale’s
public historically black colleges.

Other campuses throughout Pennsylvania
have also been affected by this
partnership, At Penn State, such areas as
community policing, discussion forums,
and academic assistance are being
designed to make the campus more
welcoming to African American and other
minority students, Temple Unjversity and
the University of Pittsburgh, along with
Penn State University, are stepping up
recruitment and suppeori programs for their
African American students. In all, 33
colleges and universities were affected by
OCR's partnership with the
Commonwealth, and more than 12,000

Abican &mezican stuciezzts rz'ew enrel’ieé,

&

C‘;}g:ieqaaie ?‘eachmgi&véis fm'
English—Language Leamers‘ i

JT\. \x»" ‘i ";

A parent- filed a comnlamt thh OCR‘ '

.against a $<:§mo¥ r;izstnct tha: has thousands

of English %&zzguage %eamers When OCR
began its investigation, staff found that

there were only 16 teachers and four
paraprofessionals trained into serve these ~-

“students. OCR’s intervention resulted in

the schao! district hiring 80 additionat
capable teachers and 81 para-
professionals. Because the teachers and
teaching assistants were new hires and
their status may have been jeopardized by
poassible layoffs, OCR workad with the
school district and its teachers’ union to
amend thelr procedures so that alternative
program siaffing levels would remain
adequate even in the case of layofls, In
addition, OCR and the schoo! district
collabaratively develeped a tuition
reimbursement program 10 encourage
teachers to earn specialized certification to

. .
iy

*and agreed to teat students equitsbly in

.“
T

teach in alternative language programs. In
1999, 41 teaching stafl were working
toward this goal through the new fuition
reimbursement program.

@33 Provides Support for Mother's

Concerns

A mother of two children enrolied in special
education programs filed a complaint with
OCH alleging that the State’s Department
of Education was providing inadequate
services to both of her children. The mother
also alleged that school officials wronghally
disciplined one of her children and failed to
provide him with appropriate education
services, Upon investigation, OCR found
ihaz neither child’s Individualized Education

Plan {{EP) had been properly implamernted
by the state’s Department of Education,

* “which afréed 46 redress its inaction and

compensate for the services missed, QCR
investigators also compared tone child’s
disciplinary punishment to that given to
others who had misbehaved, and
determined that the Board indeed had
retaliated against the child. Education
officials agreed to expunge the studend’s
record of disciplinary incidents for the year,

¢

the future.
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In addition, OCR found that officials had
retaliated against the students' mother,
including making comments critical of ber
to other parents. The state Departrment of
Edacabsn sent her a letter of apology,
acivzsed its staff of the inappropriateness of
zaezr actions ang——maost importantly,
i::ecause OCR found that many families
feared retaliation-nofified the community, .

including parenis and students, that staff
iwozz%é not retaliate against them.

szg Picture is Worth a Thousand

|

Words

A junior high schodl student with

! disabilities filed a complaint with OCR
| saying that his photograph, as well as
| thase of other disabled students, was

in special educaion programs that did not
offer an alternative language program.

OCR's intervention resulted in significant
changes, including training on the

requirements of an alternative language

program, to dozens of teachers and
administrators. In response, the school
district made immediate and positive
changes. Specialized teachers in English-as-
a-second-language were hired and child
assessment teamns were deployed at each
schoal to review each student's assessment,
placement and education neads. OCR has
continued fo menitor and review schools
throughout the District and has kept in
communication with its administrators. Last
August, a reworked plan was approved that
provides additional senvices to students
whaose first language is not English.

| segregated in the schaol's yearbook, The =
R

P | yearbook placed the pictures of disabled =+
‘ | students in a different location from the .. ﬁe’em Treatment of African
| phatos of other students. OCR cantaa‘{ed 7 Ametican and Hispanic Stuéex;ts
. the district, which agreed fo integraté x4 4*‘255;:{ e

Vi Adormer administrator lodged a z:em;ziazzzt

|
f

photos of students with disabilities aii}ngf 4; R
i with other student photos S A

%ng!ish Language Leamers Get

Muoch Needed Assistance From
School District

OCR staff learned that in a western school
district thai had 1,272 English language
learners out of 13,000 students, most of the
district’s English language learners were
instructed by teachers who were only
minimally qualified or who were teacher
assistants. More than half of the students
receivad no alternative language program.
In addition, students were being evaluated
with instruments that required knowledge
of English-— and, not surprisingly, many
were inappropriately classified and placed

';_.\. s
;tu:' 3*’;{‘.5 P

Al leging that a district high school channels

" African Amersican and Hispanic students

whe are identified as potential dropouts
into GED arwd-evening high school
nrograms. The complainant also alleged
that the school’s academic honors program
was disproporfionately white. Investigators
from OCR we:z.able to verify all of ti‘;ese
aliegations.

As a'result of QCR's activities, the school
district agreed that it would evaluate its
admission standards for the honaors
program. In addition, the school district
agreed to work towards alleviating the
opportunity for any racial or ethnic bias in
referring students fo GED and evening

programs.

1999 Annual Beport to Congress
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o@oubling Minority Students in
Gifted and Talented Programs

In a southwestern state, OCR staff noted
that a low proportion of Native American
and Hispanic elementary and high school
students were in programs for gifted and
talented studenss, In one particular school
district with a predominantdy Hispanic
student body, the school demonstrated that
minority students could qualify for gifted
programs when teachers use a variety of
methods in addition to standardized 1.Q.
tests as the criteria for eligibifity. OCR
collaborated with the school district to
broaden its admissions criteria from only
using a standardized I(} score to using

" multiple eriteria. As a result, the proportion

of Hispanic students in gifted and talented
programs doubled, In 2000, QUR will
continue working with the schodl, the state
and local officials to develop o
dersionstration project for school disiricts
throughout the state. ‘ .

a@isci;}ii:}e of Black Male Students

Iny & school district in the South, a principal
disciplined six African Amernican high school..
students by tying them together and parading
them around the school grounds.

OCR investigators determined that the
students were punished differently and
inappropriately on the basis of their race.
Schoot district administrators agreed to
remedy the principal’s wrong-doing against
the students by giving them psychological
help and counseling, as well as reprimanding
the principal in a lefter placed in her
persannel file. In addition, OCR addressed
the incident school-wide, by having the
school district develop and publish

appmprza%e disciplinary policies, and
requiring its staff to parficipate in workshops
on race, color and national origin
discrimination. OCR will moaitor the school's
disciplinary actions {o ensure that its
commiiments are met.

(Sﬁ?:hoaz District Recelves Federai ‘
Refugee Funding

A former teacher filed & complaint with QCR

against a school district, saying that it under-

served English-language learners. The

changes the district made, with OCR’s

assistance, inchuded: appropriate identification

and assessment of English language learners,

placing them in appropriate programs, and
monitoring them io make sure their ransition

to other programs was successful. These

changes prompted a federal agency that
supports-refugee relocation to give the school ‘
district aéézimnal ‘unc%mg "for its ianguage- .
assistance pmgmm T .

fi‘as;ggzmgusn
§R£z?emberx 1 Eaagg:zed_ _

R T

' ’nns 'wou!d;m! ha:zve happmﬁdx&mﬁu! YO

mumnmwm* SO ERR IR mmmw«s

ering to Keep Special
Education for Those With Special
Needs

. 2CR completed monitoring a westem

school distriet that had been placing a - &
disproporfionate number of African 3
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American shudents in special education
classes, QCR’s resclution agreement with
the district provided for development of a
nre-referral intervention process to assist
students experiencing difficulties in &
regular classroom setting. The agreement
with OCR aise revised refesral procedures
for special education evaluation (o ensure
consideration of the impact of education
and medical history as well a5
erwironmental, cultural and economic
factors. Since entering the agreement with
OCR, the number of African Amaerican
students classified as learning disabled

(L)) decreased from 221 to 161, Asa
result of OCR's intervention, the district
reports that 89% of the African American
students dassified as LI and 46% of those
classified as mentally disabled mre now
being educated in a reguiar sefting.
Overall, 80% of studenis with disabilides
now recaive their educational services -
through full-day inclusion in the reqular
classroom with supplementary aids and

services. The District continues to engage

in & strong staff fraining efioris and
angoing self-evaluation to identify any
remaining areas of concamn,

ey
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QOCR is commiitied to achieving equal
access to a high quality education for all
students, But our ability to have a positive
fmpact on students’ lives is directly related
to maintaining a competent, well-frained,

. technologically proficient worklorce. Qur

work is labor-intensive, and aporoximately
80 percent of OCR's budget is used to pay
staffing expenses. In'fiscal vear 1999,
OCR received $66,000,000 from
Congress, which was $2,000,000 less than
requested, approximately 7 percent more

than the previous year. However, it did

enable OCR to complete the hiring

process begun in FY 1998 and to continue
staff training, By the end of the fiscal vear,

{CR had expanded to 737 hdl-time
equivalent staff howurs.

The decade of the 1990's brought OCR

an increass in worklead and case
compiexity, along with degreasing
resources. Managing more with less
became a necessity. To meet this

1999 Annual Report lo Congress
Qffice for Civi Rights

" e@ﬁi?@mmmmm‘w(m&ww
Fy Prasidential C@agms:sic?nal . FIE: Qom'?iainzs C%’:ﬁ;}‘:‘? ’
Request  Appropriation” " Usage’ |- Flled” . | Résolled . " Initiated | * ‘Resolved ™ . :
1999 $68000000  $65000000 737  6628* 5369 7% 93 PATS
1998 61500000 61500000 685 4847 | 4753 . 102 w0 'l,;,
1997 360,000,000  $54,900000 681 5296 4981 152 140
1996 @éz,m,em@ 555277000 745 .. 4828 4886 146 173
1995 $61457,000  $58236000 788 4,981 ) 5559 96 178
. 1993, 856,570,000  $56,570,000 821 5302 571 1M 90
1993 $61400000  $56.402000 854 5090 4,484 o m
1992 $56,000,000  $53,625000 S48 4,432 %‘180 77 50
1091 49500000  SIBAOA000 797 3809 3497 41 22
1990 345,178,000  $44572000 815 3384 3130 32 30
*FY 1590 and FY 1965 Appropriation afier sequestration; FY 1957 Appmpriat‘sm sfigr recision  ~ 7
** 1,614 fded by an individual complainant Q
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I challenge, OCR reduced its headguarters
1 staff and put additional staff in the field,
‘ " instituted more flexible case resolution
procedures, replaced an out-of-date
‘mainframe data collection system with a

i personal computer based systern,

| provided staff with on-line access fo critical

case resolution resources through an

g electronic library, and established internal
| networks for key subject matter issues.
g
|
!

%

In FY 1999, OCR received more .

complaints than in any previous year in its
 history. While complaint receipis have

risen this decade in general, the increase

in the number of FY 1999 compilaints is

due largely to a single complainart who = '
fled more than 1,600 complaints against
postsecondary institutions nationwide,

While this is an unusual occurrence, it

fustrates one of the challenges OCR faces

in building a balanced civil rights

enforcement program—the fact that we

cannot control the number or type of

cmn*;n%a nis received.
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Both efficiency and effectiveness are
critical 1o our work---efficiency because
student who is denied equal access 1o
educational opportunify needs quick relief
~gifectiveness because it is essential that
-eficational excellence and equity are -
combined in the resolution of civil rights

-iSBUeE,

. ,thla blilding the capaity to share
_expertise that can prevent discrimination; « -

OCR needs the rescurces to fully
implement its programs.  Without
adequate staff and sufSicient technology,
OCR will be unable to effectively assist the
educational sustem in meeting the needs
of studerts in the twenty-first century,

While OCR iz proud of itsidst- W
effectiveness and efliciencias, we are
prouder still of our increasing ability to
provide services that enable sizakeholders
io address the complex civil rights issues at
hand. We know, however, that the need is
greater than what is reflected in complaints
simply because the populations of
students most affecied by educational
inequities are often least-aware of thelr
civil rights. Having enough staff to not
only resolve complaints, but also to

 conduct reviews in school districts and

states, maximizes QCR's ability to
positively affect the lives of students.
Having enocugh staff to educate parents
about thelr civil rights and to nurture
partnerships between parents and schools
ensures that students continue to have
equal access 1o educational opportunity
long after OCR's involvement ends.

OCR delivers services to customers that
help prevent, as well as resolve;
discrirainatory educational practices by
using well-trained staff to bring
educationally sound, legally approptiate,
and workable solutions to bear on
complex civil righis issbes. By using
technology effectively, OCR puls
information directly in the hands of
shidents, parents, and recipients of federal
funds so thai they can resolve czvzi rxg"zzs
issues locally.

OCR has gained the reputation as a
federal agency willing to listen fo
educators, collaborate with customers, and
fink stakeholders with similar interests to
resolve complex equity issues. In the 21°
century, we must continue to effectively
meet the needs of 8 more diverse and
techniclogically advanced’ society to ensure
quality education {or all students.
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' Department of Education Draft Strategic Plan - June 26, 1997, ,

® President William J. Clinton - Radio Address to the Nation - August 16, 1997.
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Office for Civil Rights

e | U.S. Department of Education
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Cusiomer Service #: 1-800-421-3481

I\J’;iashmg%m |2 C 20202 1106

EASTERN DIVISION

Thomas Hibine, Direcior
Connectiour, Melne, Massachuselts,

Mew Hompshire, Baode islond, Vermaors
Ciffice for Civil Righi, Boston Office
UE. Depariment of Education
J. W MeCarmack Post Offics and Courthouse
Foom 707
Beston, MA (2108.4557 (617) 2039662
EAY, (617) 2239669 TDD (617) 223.9665

Healen Whitney, Director

New Jersey, Now York, Puerts Rico, Virgin Jsinnds

Office for Tivil Rights, New York Office

115, Department of Education

75 Park Place, 14tk Fioor

New York, Y EOU7.2146 (2173 6326466
FAY {217} 264-3803, TDD {212) 637.0478

Wendetlta Fox, Direcion
Delowore, Maryiond, Xentwky, szzsyivmfa
Hest Virginio
Office for Civil Righis, Philedelphis Uffice
U8, Department of Education..
+ The Wanamaker Buiida:zg - .

106 Porn Bquare East, Sutle 51:»

Phitadalphia, PA 19107-(215) 656.8541
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Gary Waiker, Dlrmer o
Alobarng, Florida, Georgis, South Carofing,
Tennessee

QOifice for Civil Righis, Atlanta Office

US. Depariment of Education

61 Forsyth Street, $.W., Suite 19T70
Afiznta, GA 30303 (404 562.6350

FAYX {404) BE2Z-6455: TDD (404) S62-6454

Teylor August, Director

Arkansas, Louisiong, Masszsszpm Chighoma,
Texas '

(e for Civil Righis, Dallas Office

115, Department of Education

1999 Bryan Sueet, Sulie 2600

Dallas, TX 73201 (2]14) 880.2459

EAX (214} 880-3082; TDD {214 BBD-2456

Atice Wender, Direcine
-Narth Carolirg, Virginig, Weshington, D.C.
Ofifice for Civil Rights, District of Columbia Office
.5, Department of Educatien

11{0) Pennsyiuania Ave, N | Boom 316

7.0, Box 14620

Washington, D.C. 20044-4620

£208) 2OB-254%; FAX [202) 2087837

THl (202 208-7741

MIDWESTERN DIVISION

Linds MceGovern, Dirgoiory .
Hingls, Indicra, Minnesoie, Wisconsin
Office for Civit Rights, Chicago Ofice

U5, Department of Education

111 Norih Canal Sireat, Suite 1053 .
Chicago, L 60606-7204 (312] 866-8434
FAX {312} 3534888 TDD (312 3520540

Harry Orris, Director,

Michigarn, (3o

Office for Tivil Rights, Claveland Office

1.8, Depariment of Education

&40 Superor Avenue East

Bank One Center, Room 750

Cieveland, OH 441142671 (216 522.4570
FAX {216} 522.2573; TDD {2161 522.6944

Angela Bonoelt, Direclor
fuwn, Konsos, Missour], Nebroska,
Norh Dakoty, Bouth Dekota
Gitice for Civi Rights, Kansas City Office
1.8, Depsrimant of Education
10220 Mot Executive Hille Boulevard
5tk Fioor
Kansas City, MO 641583-1387 (816)830-4200
FAX (816) 891-05844; TDD (816) 891.0582

WESTERN DIVISION

Lillian Guijsrrez, Dbegior
Arizena, Coloreds, Montana, New Mexes,
Lhah, Wyoming

{Hfice for Civid Rights, Denver Offis

DA Depsnment of Education

Federat Building, Suite 310

1244 Spoer Boulevard

Denver, CO 80204-3582 {303) 844.569%

FAX (303) 8444303, T (303) $44.3417
& % .

Stofun Rosenzweiy, Diré'"ior w o

Californis

Offze o Civil Righis, San anmseo Office

1.8 Departmernt of Educstion -

{3d Feders) Building

B0 United MNations Plaze, Room 238

San Francisce, A 54102-4102 4158) 566-4275

FAX {415} 4377783 TOD (43151 4379786

Gavy Jackson, Direcior

Alaska, Howet, Idoho, Nevada, Gregen,
’s%fashmgmrz Pacific Region

Office for Ciil Rights, Seatle Officy

J.5. Department of Education

1% Secand Avenue, Foorm 3310

Saptite, WA 081741088 (206] 220.7900

FAX {206) 220.7837
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English
Spanish
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Spanish
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Eaual Opportunity in Intercolleginte Athlstics
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Toenage Pregrancy and Parenthood Issues

o Title 1X and Sex Discrimioation

T Tiile 1X: 25 Years of Progress .

Tlile X Grievance Procedures: An htmd uciory h&ar}ual

® Qs e s et e A L5 S (SeE oA 03 APV
N " 1\';_‘ ~bhy L I Lot
: i%wuiiazy Aids and Services for ?%zwconda:ry Students with Disabilities _
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Piacement of School Childrary with AIDS- ,
Rights of Individuals With Mandicaps Under Federal Law .

English -~

Spanish ' '
Student Placement in Elementary & Secondary Schools and Section 504 and Title 11
Civii Fighis of Students with Hidden Disabilities
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Anrual Repor to Congress {Yenes 93, 84, 95, 96, 97, 95}
Application of Federad Clvi! Righis Laws 1o Public Charter Schools
Guidance Counselor's Role in Ensuring Equat Educational Opportunity
How ta File a Discrimination Cormplaint with the Office for Civil Rights
English
Spanish
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Nondiscrimiration in Employment Practices in Educalion

Naotics of Nondiscrimination )

Office for Civil Rights: Ensuring Equal Access to Quality Education
Vocational Education & Civil Rights

What Schools Can D 1o Improve Math & Sclenice Achievement by Minonity

& Female Siudents

Py Sy

Age Dhserimination Adl of 1975

Award of Srudent Financial Assistance

Deaf Students Education Services; Policy Guidance: Notices

Guidelines for Vocatipnal Education Programs

Intercollegiate Athletics Policy Inferpretation

Title Wi Civil Rights Act of 1864 _

Title iX Education Amendmenis of 1872 ‘ :

Baciad Incidents and Harassmen! Investigative Quidance

Seclion 504 Rehabilitation Act of 1973

Sexual Harassmient Guidance: Hamssmient of Studants by Scimz:zi E.rnpli:}yees
{Other Students, or Third Parties; Notice

Title T of the }Xz’mfzmaﬁs with Exsabifities Act of 2998

"?%%3"« 'ﬁsﬁw#&

E%&?ﬁl&%“”"%@@@&%@%”

o R 4 ey e g ta e

Allb@ Seif-Evalyation Guide for Public Eie“nm%ary “and Secoridsing

bttt Dur e e g e b e i e

Schaols (avaiiable through GPOY ,
Uniform Federsl &ccess:b:lrty Standard "UFAM,I S¥ gt
. e e "
. i ’ "

.‘:‘k




T

r———————.

MIDWESTERN DIVISION RETROSPECTIVE

introduction

The Midwestern Division is responsible for oivil rights compliance in twelve states:
llincis, Indiana, lowa, Kansas, Michigun, Minnesota, Missouri, Nebraska, North Dakata,
Chio, South Dakota, and Wisconsin. The Division has three offices, located in
Cleveland, Chicago, and Kangas City, which work closely together. The structure
ensures high guahity customer service to school districts, colleges and universitics, and
merrbers of the public in cach staie served by the Division while uiilizing resources in
the most efficient manner possible,

The Diviston struciure enabled stalf in the three offices to work together 1o develop a
comprehensive training plan for new employees as well as management training for team
leaders. Division leadership meetings have focused on coordinating, activities, addressing
worklcad issues, and allocating resources more effectively to achieve OCR's strategic
goals as a cohesive unit. Monthly attomey conference calls have ensbled staff within the
three officés to discuss important Jegal issues and ensure consistency. In an effort to
“engure work of the highest quality, the Division also conducted a study of the
effectiveness of various prosctive enforcement techniques as well as a qm%liy dSSLI}i?ZCQ

- P S T

assessment of the work of each teamwithin the Division, oot A
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Since the division struciure became fuliy c;:er.;nonal in 1997, the Mzz:;iwesiem Dmszens
greatest accomplishment has been the dévelopment and mplemmmwn of A e e
enforcement plan that emphasizes common themes, including putreach to; stakc%w% 2r8, k..
mnovative proaciive enforcement strategies, altention (o emerging issues and - '
populitions, parental involvement, and seli-evaluaion, The goals of the lesaon ;}iaﬁ
were 10; a) increase our sccountability for resulis; b) ensure that cur prouactive ¢ivil nghts
sctrvities result in a high quality educavion for ol affected students; ¢) support the
Department’s Education initiatives; and d).use Division staff resources effectively by
targeiing the most severe civil rights problems and using appropriatz sirategies (o address

them. .

By tupping the strengths in each office, the Division was able to accomplish more with
less. In thus five-year period, the Division initiated 170 proactive reviews and resolved
5,519 compluints. In FY 1999, the yeur OCR began calculating the impact of its work on
students, the Divisions compliance activities positively benefited 560,087 students, The
Division's impact on students increased by 58% in FY 2000, when 857,481 students were
positively affected by the Division's actividies. The Division was also successful in
meeting its gout of resolving 80% of all complaints resolved during FY 2000 within 180

days after receipt.
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Overview of Major Accomplishments

Since the majority of the Division's complaints concern disability discrimination, its
proactive enforcement activities have focused on Title VI and Title IX issues. Among
the Title V1 issues addressed were minority students and spectal education (MINSPED),
access of minority students to gifted and talented education (GATE) and other high track
courses, provision of services for English language learners (ELL), ractal harassment and
discipline. Title IX issues addressed included intercollegiate athletics and sexual
harassment. The Division's major accomplishments in several specific program areas are

described below.

Minorities and Special Education (MINSPED) - The Division initiated reviews on this
issue because parents, teachers, community groups and other stakeholders had reported
that in many school districts the percentage of minority students in special education
programs was significantly higher than the percentage of such students in the district's
student enroliment. The data the Division obtained from state officials confirmed that
this was true. The Division also obtained information indicating that some school
districts were referring students for special education evaluation and placement using
inconsistent procedures. During the last five years, the Division conducted 42 proactive
activities on this issue. The Division consulted with District staff and experts in the fleld
10 identify best practices that would ensure that all students are afforded equal . _
opportunity to benefit from a high standards, high quality education. As a result of this
initiative, districts have developed systematic means to screen students and to offer -
teachers training on intervention strategies aimed at engaging students in regular ==
education and more accurately identifying those studcnts approprmle for spccml s

.y i
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education referral. T . . "
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As part of its emphasis on continuous quality improvement and self-evaluation,in’ -
FY1999 the Division suspended its review activily on this issue 10 iniliate a special
project aimed at assessing the results of our work. The Division sought to detlermine
whether its MINSPED reviews had resulted in positive change for students and whether
we could use our resources even more effectively by revising or modifying the approach
to this issue. As part of this effort, we engaged in a dialogue with districts with whom we
had already resolved MINSPED reviews. These districts reaffirmed that the changes they
had made 1o their programs as a result of OCR's involvement were positive and improved
the education experience of all students. The Division learned that many of these
Districts had begun programs to improve reading instruction in the primary grades.
Division staff consulted with researchers studving minority students in special education
and the role of reading skills in special education referral. The Division prepared a report
of its findings which was shared within OCR as well as with other Department of
Education officials, including the Director of the "America Reads" program.

Based upon the results of its study, the Division initiated two additional reviews in FY
2000 to pilot the new approach which looks more closely at the link between reading
performance and referral rates for special education. Work in this area will continue in
FY 2001.
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Aceess 1o Gifted and Talented Education (GATE) and High Track Courses - Based
on information furnished by siakeholders, the Division identified minority students’

" access Lo Gifted and Talemed Ecucation (GATE) as an emerging issue, Data obtained

from state officials confirmed in many school districts that the percentage of minority
wdents in such programs was significantly lower than their percentage in the district
envoliment. The Division also obtained informution suggesting that some districts were
selectipg students for these programs using inconsistent criteria and procedures. Since
QOCR hat limited expericnce in addressing this eryerging issue, the Division convened o
national symposivm entitled "Equity in Gified and Talented Education” held in Chicago,
itlinois in November, 1996, The goal was 10 provide a forum for o)t OCR offices to learn
about critical concepts in this area and to ask questions that would sharpen the focus of
OCR's reviews, Symposium speakers included recognized experts in the ared from
several universitics, school district officials, and representatives from other components
within the Depurtment. At the conclusion of the symposium, Division staff were
;)mpmad to launch the GATE initiative.

While the Division initially focused on clementary and middle school programs, il
expanded the iniliative in FY 1997 10 look at minority students’ sccess to upper level
courses because we had obiaiaed evidence that many of the same patierns were occurring
.at the high school fevel The Division z:s‘;}nziuctcd 36 prmi;mc reviews on this issue

during the five-year period.

. As a result of this initiative, all stadents in the targeted districis are now afforded equal
opportunity 1o benefit from a high standards, bigh quality education.  The districts have
assessed their criteria for admission to GATE programs and upper, track courses to ensure
their relevance and to identify alternative factors and have provided training for their
staffs. Many districts have sdopted criteria and procedures that are considered (o be best
practices, und several disiricts have consulted with recognized experts in revising thetr
programs (o ensure their criteria are ccucationally sound and non- dzscnmmalf}r}f

—~

?mvimon of Services Tor English Language Learners (ELL) - While it was g;enml y

recognized that urban school districts throughout the Midwest had divesse student.

populations that included large numbers of students who were not proficient in the

*~+Erghsh Janguage, few suburban and rural districts were prepared for the influx of school-

age-Eaglish laiiguige leamers into their communities thal began in the 1990, During the
iagi f‘ive years, suburban and rural communitics and schools in the Midwest began 1o

© experience first-hand the challenges posed by the ransformation of the American

demogruphic landscape. For example, one small Midwestern school district expedenced
a 225 % growth in its ELL population in only one school year. In response to the
concerns of stakeholders who helped the Division identify school distsicts struggling to
megt the needs of their burgeoning ELL population, the Division assigoed a major

- portion of its proactive resources to this issue. ‘The Division enguged state and Jocal
education officials, parenty, and communily members in working together to provide .
effective programs for ELL students. Over the last five years, the Division condocted 89
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proactive sclivities that effected positive changes in the lives of thousinds 0{ ELL

swéems and their parenis.

An imponant element in many of these reviews was the Division's effort o promote
parental involvemen. The Division sponsored several workshops for local education
agencies ul which experts in family involvement provided guidance on various means of
working m partnership with parents on their children's education. Many of the districts
reported o OCR that they used idess gleaned from these informal working sessions and
were more successful in reaching out to ELL parents. As a result, some of the districts
formed Parent Action Committees and most acknowledged an increased involvement of

. ELL paremis in their children's education..

As part of itg continuing emphasis on self-evalustion, in FY 199% the Dividon formed a
team to evaluaie the impact of s work in this wrea. Working with selected districts that
OCR had carlier reviewed and that had begun to evaluate the cffectiveness of their
language agsistance programs, the Division team sought 1o better inform itself about
appropriate measures of program success and 1o identify the least burdensome means of
organizing and collecting information that documents program effectiveness.
Preliminary resulis of the Division study done in partnership with two school districts
were presented at the OBEMLA Institule held in Sun Antonio, Texas in February 1999,
The seminar entitled "Measuring Suecess ~ Evaluating Programs for LEP Swdenis™
provided participunts an opporiunity o learn about data collection and program

 improvement for acccuniablhgv from thc bldi& school district, and educanional C{}nszzltanl

" perspective.

Racial Harassment and Discipline - The existence of s school climate of racial
harassment or discriminatory discipline can greatly fmpede a student's sccess to high
quality education. In response 1o stakeholders concerns about increasing racial tension in
many schools experiencing demographic change, the Division developed 2
comprehensive approach 1o addressing harassment and violence issues. The Division
initiated 36 proaziive revisws on this issue.

Some of these proactive aclivities focused on harassment against African American
andior H:spam" students in elementary and secondary education institutions; athers
focused on {Ezmg},zm of African American students in elementary and secondury school
districts. The Division'also developed an initiative focusing on racial harassment and
discipiine issues affecting American Indian students in the northern tier of Michigan,
Minnesota, North Dakota, South Dakota, and Wisconsin, Thi§ initiative required
Division staff 10 make contacts and build trust within 2 commuunity that has had hitle
gomuact with OCR. The activity has resulted in the agreement of school districts serving
American Indian stodents to take actions to address issues of harassment and ensure {air
treatment with respect to discipline as well as greater parental involvement. As aresult
of these activities, OCR has been invited to assist other school districts and American

Erdian parents through 1echnical assistance presentations.
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Higher Education Desegregation - The Division resolved ihe desegregution
investigation relating 1o Central State University (CSU), Ohio's only public historically
bluck university, in February 1998 and continues 10 monitor actions undertaken by the
State of Ohio to strengthen CSU and muke it an equal and comparable member of Ohio's
higher education system attractive w students of all races. As a resnlt of the Division's
mvestigation, CSU, which had faced serfous financial deficits, an aging infrastruciure,
and a dechnmg student enrollment, is now a stranger, more vigorous and ailraciive

_institution.

Customer Service Technical Assistance Initiative - Eurly in this five-vear period, the
Division recognized that many local sehool officials, community members, and parents
needed more direct help from OCR i selving problems that impade access to high
quality education. In addition to its proaciive enforcement reviews, the Division decided
to invest additional resources i its technical sssistance omireach program to meet these
stakeholders needs and strengthen 1(s commitment 1o high quality customer service, The
first phase of this injtiative aimed at empowering others to develop effective harassment
prevention programs in clementary and secondary education institutions, The Division
held conferences and workshops designed 10 promote understanding of the complex
.issuzs confronted by school districts attempting to address harassment and violence and
presented ot stwtewide conferences focused on this theme. These activities provided
useful information about effective prevention strategies and in some cases featured
educators-with first- hazzé expetience gbout dealing with real life harassment cases. In
sddition, many {3?2?}@5& workshops provided participants an opportunity to exurnne therr
LNt Antl ham&smem ;.‘bf)llLlE:S and procedures for clarity, effectiveness, and legal

sufficiency.

Thesecond =§>§1aschc_ii{3fzi$}z*zitialivc focused on building partnerships among parents,
students, school districts and the community 1o empower them {o idenufy and address
civil rights probl ems related to the provlsmn of appropriate services for students with
disabilities. The Division held a series of focus group meetings in Wisconsin to identify
the kinds of information needed by the stakeholders to serve students with disabilities
approprisiely and the disiricts and individusds most in need of clarification about Ssction
504 obligations, These open forums with our customers were helpful in shaping a
respurce document that explaing in plain language the Section 504 requirements and
dispels the existing confusion thatsurrently exists among stakeholders in Wisconsin, It is
anticipaied that the resource daczzmam will be'made aviilable on the Wisconsin

Depariment of Education’s website in FY 2001

Conclusion

Although the Midwestern Division is proud of {ts accomplishments in the last five years,
it recognizes that much remains to be done. Many of the activities outlined in this report
are part of phased in projects which are continuing into FY 2001, These are described in

the Division's FY 1999 through 2041 Enforcement Daocket.
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Appendix # 1

1993 2000 Summary of OCR Pelicy and Investigative Guidance

Age Discrimination Act Regulation: OCR issued regulations for the Age Diserimination

Actof 1975 on July 27, 1993, This was the first reguiation published by OCR since

1980

Race-Targsted Scholarships: On February 23, 1994, Secretary Riley issued o Notice of

Final Policy Guidance in the Federal Register discussing the application of Title VI and

s regolation to student jinanciai aid thai 1s awarded, at least in pari, on the basis of race

or national origin. 'In a ]{.m.r 10 coilcgc and university presidents dated March 4, 1993,

FEH O A
Secretary Riley stated that race-targeted scholarships “ean be 2 useful tool for providing
SRR
equal educational opportunity and for c'lham:mé adiverse efiucmz(‘mal env%z‘mmczlt for
WH e b o R e

.wr..-l

the henefit of all studentd.™ The statement emphasized the legality of most of these

schalarships.,

OCR Case Resolution Manual: In December 1993_ OCR fzmdamm{aﬁ}' reengingered its

PRER e 3

approach to processing discrimination camplaints with the issuance i}?i e Case
Resolution Manual, Under these new gmccdarcs‘ primary emphasis is placed on
achieving change, rather than on document production. The manual streamilines the
complalot process with the objective of resolving a complainant’s allegations of

* discrindination promptly and appropriately. It emphasizes mediation, negotiation, and



other early case closure strategies in resolving complaints. Using this rc;-*iseii approach,
OCR resolved more complaints with fewer staff. The new procedures also allow OCR 10
dedicate 40 per cent of its resources to targeted proactive activities [compliance reviews,
monitoring, techmcal gssistance, priorily policy development, and other activilics] that

complerent the enforcement agenda,

Racial Harassment: On March 10, 1994, the Department published investigative guidance
on the procedures OCR will follow and the legal standard OCR will apply when
investigating allegations involving racial incidenis and horassment against students at all

levels of education. The puidance recegnizes that harassment on the basis of race, color,

)

ar national origin denics students the right to an education tree of discrimination and

violates Title VI of the Civil Rights Act of 1‘9'64'. . ﬁ‘i‘.'__. .

TEoenpHd R hang el s

- Higher Education Desegrégation: OnJanuary 317°1994,.0CR pubhished a Notice in the
. ‘ L g T s 05 3

Federal Register on the application of the U.8! Supreme Canrt’s decisinn in United Siatss

v. Fordice. The Supreme Court enunciated standards for determining whether a siate hag

e

met its abligation to dismantle a prior de jure segregated systen of lugher education

under the Fourteenth Amendment to the U.S. Constitution and Title V1. The Notice
: T e .;.' .

makes it clear thai the standards cnunciated by the U.S. Supreme Court 1n Egrdice wiil be

used by OCR in detenmining whether states have moi their obligations to affirmatively

dismantle all vestiges of their prior segregated gysiems,



?réwctizzg Stodents from Harassment and Hate Crime: OCR joeintly sponsored, with the
National Association O_f Atiorneys General, a guide interded to help school officials deal
more effectively with instances of harassment and violence in clememary and secondary
schools. The guide provides practical adviee on iibw 10 deal with persistent episodes of

siudent harassment and hate-motivated threats and violence.

Magnet Schoals Assiszance Pragranm: OCR is charged with carrving out civil righz
provisions in Title V, Part A of the Elementary and Secondary Education Act [the
Magnet Schools Assistance Program (MSAPY, and providing technical assistance lo
Federnl award recipiems and beneficiaries, the public, and other organizations to obiam
voluntary compliance with civil rights laws, MSAP's goal is to aﬁf;jst schoals in reducing,
climinating, or preventing racial isolation, OCR works witlythe {Z)'f'fié-e of Efementary and:
Sccondary Education to certify that all MSAP-applicanis will zz‘;{fci nondiscrimination

assurances, MSAP funding is intended to reduce, eliminater apd prévent minority group

PR
s s
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isolation in clanentary and secondary magnet schools, ¢, 14277 (| o

Vocntional Education Moethods of Administration [MOA ) OCR must certify that cach

o '

state hs met its MOA commitments. For 14 years, QCR required burdensome anm;l .
reports from each of the states and other entities on how they monttored their own
programs and those of their sub-recipients to ensure compliance with Federsl gl rights
laws, including those enforced by OCR. In 1994, OCR gave two-thirds of the states an

*

aption of not submitting an MOA report: OCR conducted a national conference for the
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states MOA coordinators e provide them with up fo date information on high priority
civil rights issues and to discuss options for redesigning the MOA process. The new

approsches omphasizes bringing state officials together 1o learn from ench other,

Americans With Disabilities Act Guide: Written in straightforward, plain English,
Compliance With the Americans with Disabilitics Act: A Seli-Evaluation Guide for
ff’ul';iic Elementary and Secondary Schoeols was publighed in FY 1993 to help schools
evaluate their compliance with the Americans with Disahilities g:'ml of 1990 (ADAY. The
guide reviews the requirements of the ADA and offers suggestions and self-evaluation
work sheets to assess compliance. The guide was made available to eueh of the nation’s

approximately 15,600 schooi distnicts.

*

1
. . . - m
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Mimnorities and Special Education: On luly 7, 1993, 5 policy menorandum set forth the

S

legal issues samuﬁdéng the dispropontionate represcmation.of,mifn'drjlty studentsinse
specinl education. The gouidance is uséd by OCR staff in investigations and k;y external
stakeholders. Work also commenced on cémpi]ing strotegies and models that hold
promise in preventing and remedying illegally discriminatory practiees in assignment of
stugdents o special education classes, Working with Project Forum, a part of the National
Association of State Directors of Speeial Education, a resouree guide was developed (o

use with schools and school districts in devising resolutions 1o problems in this ares.
£

OCR Elecuronic Library currently resides on the ED LAN and was Jaunched in 1995

creating easy access o OCR regulations, policics, and-important case~related documents
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by OCR staff. Future impmvcmems: will include some form of public access through
OCR s web site.

“The Three Part Test” i Athiletics Clarifiz:aiian; On Januz;ry 16, 1996, OCK provided
clarification of the requirements of Title £X as it applies to “The Three Part Test™ in the
provigion of cqaai*egzp{munily in intercolleginte athietics. Based on seitled principles, the
cl(:lrif%casizm resulted from discussions with interested parties over a two year period and
from consideraton of nearly 360 comments. The most notable statement in the
clarification s that institutions of higher learning are not required or encouraged to cut
men’s sports to comply with Title X '%’“ht: final clarification was sent © the presidents of
_;'zli colleges snd universities that have intereollegiate athletics programs, as well as ove

4,500 other inferested partics.

avy v 4
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the coverage of Title IX and its regulations s they apply to both academic and athletic. «
programs and discusses specifically the 1979 Tntercallegiate Athleties Policy
Interpretation of the “substannally prcpoﬁiénatc" provision of Title IX as it relates w the
funding of athletic scholarships for men's and women’s intercollegiate athletics

programs.

Sexual Harassment: On March 13, 1997, OCR published in the Federal Register Sexual
Harassment Cruidanee: Harassment of Students by Schoeol Employees, Other Students, or

Third Parties. The guidance provides educational institutions with the szandards used-by

K

Athlctic Scholarships: On July 23, 1998, OCR.ssued:a Dear Colleague [éter clarityingoss v v



OCR, and thwt institutions should use, to iInvestigate and resolve cases nvelving claims
of sexual harassment of students engaged in by school emplovees, other studems {peers),
or third parties, Since the issuance of the 1997 @i{i&n{:t@ the Supreme Court issued
several important decisions in sexual harass:ncﬁt cases including two dccisious‘
specifically aciarcssing sexual harassment of students: Gebser v, Laso Vista Independent

School District (Gcbscr‘), $24 U8, 274 {1998) and Davis v, Monree County Bowd of

Education fDavis), 526 LS. 629 (1969}, In a August 1998 leticr 1o school
superintendents and a January 1999 letter to college and wniversily presidents, the

Secretary of Education informed schoo! officials that the Gebser decision did not change

schoals’ obligations to take reasonable steps to prevent and eliminate sexual harussment

_as a condition of their receipt of Federal funding. On November 2, 2006, OCK published

a Hotice iy the Federal Register requesting comment on proposed revisions to the sexual
harassnent guidance In Hght of the Sopreme Court coses relating © sexual barussivent in
schools. Although the substance of the 1997 guidance in the mosl important respects was -+
reaffirmed in the Court’s opinions in Gebser and Dayis, OCR determined that in certain
areas the 1997 guidance could be strengthened by further clarification and explanation of

M.

the regulatory basis for the guidance. Revised final sexnal harsssment guidance is

"

expected to be published in carly Jonuary 2001,
"9;: F I .
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Services to Fnglish Language Learners: On November 30, 1999, OCR issued a Guide for

School Distriets 1o use in developing programs for English Language Learners.

FEw
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Resovrce Comparability: On December 1999, OCR issued investigative guidance o staff
entitled ** Title V1 Luitial Invesiigative Guidance: Equal Access 10 Educational Resources

Within Sehool Districts,

Charter Schools Questions and Answers: On May 31, 2000, OCR issucd Applving Civil
Rights laws to Charter Schools: Questions and Answers, b'I‘h'e- Questions and Answers
provide unporiant information on how public charter schoals may be developed and
operated consistent with federal nondiscrimination laws. The publication snswers a
broad range of federal c¢ivil rights-related éucsti@tls that charter school developers and
operators have raised particularly those relating to provision of services 1o studenis with

disabilities and English language lecarners.

- Disabitity Harassment: On July 25, 2000, OCR and OSEP joined in a Dear Colleague- -

Letier to institutions about the legal and educational responsibilities that institutions have

to prevent and appropriaiely respond to disability haragsment and suggestions of
measures that school officials should take w address this probiem.

.

Regulation Amendments in light of Cureton - On November 13, 2000, OCR published in

PR s
the Foderal Register amendments to the regulations governing nondiscrimination on the

basis of race, color, nattonal origin, sex, handicap, and age 1o conform with statutory |

amendments made by 1he Civil Rights Restoration Act of 1987 (CRRA),

&
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Miiig&zi;zg Meagures In Disability Cases: On September 29, 2000, OCR issued guidance
to OCR staff entitled “Sutton lnvestigative Guidance: Consideration of Mitigating ‘
Mcagums in OCR Disability Cascs. Thlc; document provides an analysis of the Supreme
Cour‘z’é decisions in Sutton v. United Air Lines. Ine. and other cases which held that the
determination of whether an individual has a disability under the ADA must take oty
account the offucts, b{_zth positive and negative, of any “mitigating measures” {éach as

eveglasses or medication) used by thut individual.

The Use t:}f: Tests as Part of High-Siakes Decision-Making for Studenis: A Resource
Guide for Educators and Policy-Makers issued Decentber 13, 20000 OCR de\*eioped, for
‘lﬁﬁ first time in the ugency’s history, a statement of legal priﬁci ples 1o guide OCR’s work
in the area of testing and assessment. [nformed by input from multiple iternal and

external stakcholdersy the pablished testing resource guide provides praciical guidance

§oo e related to testmedsuroment prineiples and applicable federnd laws that guide the use of SRR

»

“fests as part of deosion-making that has high-stakes consequences for students.

)
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Elementary E";ll"ld Secondary Schonl Compliance Report: OUR is currently conducting a
universal survey of all public school districts in the country, the first such survey ir’; 25
vears. During the ipervening vears, OCR has randomly sampled approximately one-

third of the Nation's school disiricts every two years, resulting n somo school districts

having not been surveyed in several survey cveles. Data from the E&S survey are




N
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requested and used extensively by OCR, other componetits of the Department, other
Federal agencies, civil rights stakeholder groups, educational institutions, and researchers
for a variety of purposes, such as identifying trends and L’-l}’é@ti!l@ civil rights problems.
OCR’s survey data are recognized for their rc‘liabiiity, and m mwost instances, OCR is the
only source for these data.  [n 1996, OCR began a redesign of its Elementary and
Sceondary School Civil Rights Compliance Report to make it more useful and accessible
to OCR staff as well as user gréu;)s at the local, state, and national level. As a result of
these clforts, survey data 15 available to users in record time compared to reporting In
prior vears, Moreover, the survey reporting process maximizes the use of technology by
offering reporting aptions in scveral eleciromie formats. A strategy has been devcifzpccf
for 3-stage implementation of Web-based of reporting by school districts for future
survey reports in out years depending on funding avaliiabilii}x The strategy would move,
in increments, fronyreporting through the Web from those districts that choose o do so to
mandatory Web-basedireporting-forboth districts and schoals, depending on funding
z{vaiiahiiit}a Bused on consuliations with stakeholders, the 2000 Civil Rights Compliance

Report includes new or revisoed questions on emerging issues such as eacher

-

certification, high stakes testing, discipline. services to English Language leamers.

Proceedings of the Millennium Conference [publication pending]: In cooperation with the
National Academy of Sciences and with several other Departmental offices, OCR held s
“Millennium Conforence” on September 21, 2600, at the National Science Foundation.

The conference drow as its primary audience State and local educators and policy makers,



A

with a total o 325 attendecs from around the country. The Conference pmz‘*iideé
educators and polisymakers with information about “what \Imri{s“ to raise cducational
schievement for all students while closing the achievement gap botween minority and
fza}zz-minoriiy'swécms. The National Academy of Sciences will publish conference
proceedings, including papers fram ;’}:*%s&m.crs, which will provide strategies for raising

educational standards and closing the achicvement gap.
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Meeting with First Lady Hillary Clinton,
Secratary Riley and Depubty Secretary Designate Funin

; January 28, 1993
White House

Pecple in Attendance: Ms, Hillary Clinton, Mr. Richard W. Riley,

. Ms. Madeline Kunin, M¥Ms. Carol Rasco, Ms. Melanne Verveer, Dr. Bill

GOlston, Dr. Mike Smith, and Dr. Terry Peterson

+

OVBIYIaw: »

{1) The group discussed the items summarized in fralking Points®
(copy attached} and key personnel considerations. Time did
not allow for a full discussion of the Farly Childhood item.

{2} After some discussion of options  and concerns, it was
generally agreed that Secretary Riley and Deputy Secretary
Designate Kunin should proceed with a sequence of education
reform packages in Congress.

{a} Lead with a fast track "Education for 'aAmerica’s Future
Act of 1983," a new, improved version of 52 considered by
Congress in 1892, Considerationsg:” - . 1Tt

{1) Review .carefully original -p182 .provisions and
eliminate inappropriate parts {e.g., reviow
Alexander’s concerns), _

(2} Be innovative on delivery standards -- don’'t get
locked into 0ld accreditation approach. Look at
ways and incentives to reduce administration costge
in states and districts,. gridlock in urban areas.
Allow for public school choige and charter schools,
strong support for local school leaders who lead
change, and allow for flexibilicy and.. .
accountability. '

{b) Revamp the Elementary and ‘Secondary Educatisn Act
{Chapter 1 and 'the other programs) to reflect new
thinking on how to ‘improve the education 'of the
disadvantaged. “Take inte account ldeas in Hornbeck’s
report, but be mindful of dissenting opinion espoused in
report -- ®don’t just overlay Kentucky on the mation.®

{c} Redesign OERYI so that research and dissemination of
findings are useful +to educators, policy makers and
parents.



(3)

{43

The financial plight of the various higher education financjal
programs was discussed.

(a)

(b}

Agreed on 1mpartanaa of including education in key task force, .

It was strongly felt that the $2 billien deficit in the
Pell Grant system needs to be widely publicized.

We need to secure an appropriation of $375 million to
prevent additionsl erosion of the &maanﬁs ¢f the Pell
-Grants to $t&dant$f

¢.y. health, early c¢hildhood, welfare reform, apprenticeships,

Bill Golston was designated as our contact p&fson on education
for Domestic Policy in the White House.

"Heed to develop an action plan that has a multi-audience

appeal:.

{a)

(b)

Need to incorporate other resources to help solve problems St
retired citizens, community serv1ce, eta, C

Parents and families -- to develop an P"Ethic of
Learning.®

Students -~ be supportive and expand such initiatives as
“Save the Black ¢hild Crusade? s%arteﬁ by the Children’s
Defense Fund.

e . R T
PR

Should create an Office {[high up in Department) on Teachlng ar

Teaching and Learning staffed "with Tarrz? Dozier ".tb: help«wfsﬂ"

h-.'-\,. I A LR e ol 5]

teachers / refine .teaching. 773 £ R ERUTE [
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TALKING POINTS

Critical to fast-track "new, improved" éz Reform Act. Could
be in reconciliation package but, if neot, we need to "fast
track”* it.

* Puts in legislation the National Goals and hlgh
standards (academic and accupational} for all students.

* Sets in motion initiatives that will encourage states
and local scheool districts to develop systemic
education renewal paakages.

Lok Has the potential to add an urb&ﬁfrural initiative
qulckly., :
* This wzll provide the framework and structure for much

ef ocur future agenda in education znaludlng the
reauthorization of ESEA.

* Apprenticaship program.

Reavthorization of ESEA

* Perhaps should not be part of reconciliation package
because of major changes needed. We will need a lot of
public debate; on the other hand, we don’ 2 want to lose =
chance %o make major changes. - = .40 nn R T §ze‘

* Major changas envisioned:

* 52 provides framework and the ESEA {not just
Chapter 1, but also other programs Sush as
Eisenhower science sducation) can provide the
programmsatic toels to help improve schools that
enrcll large numbers of poor and disadvantaged
children, .

» ESEA (Chapter 1, Bilingual, Indian Educatibn)
provides opportunities for all poor kids to nmest
the same standards; "helps level playing fiald.*

* ESEA also provides for teacher retraining and for
curriculum develepment in support of all kids
achieving the standards.

Direct Student Loan / National Compunity Service

*  We will attempt to have a direct loan program on hoard
by 1997. It is complicated. In addition, the Pell
Grants to College Students is running a $2 billion
deficit for which we pust either find an additional
apprapriatlon or cut the level of student grant this
coming college year.
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* We are beginning to make connections with OMB and
working with cur Acting Assistant Secretary for Post-
Sscondary Education and we are locking at top peocpls
for the permanent Assistant Secretary pesition who are
familiar with lcan programs and cutting edge thinking
in bigher education.

* If the community service initiative is going to have
any connection with colleges and/or loan payback, it is
critical that our people be involved with the folks in
the White House working on these igsues. Presently, ve
aye not in the loop.

Early childhood devalopment

* We must be part of any decisions on a major early
ehildhood package or initiative.

* Education has a lot to offer overall but alsc has a
unique role to play in:
* parent education;
* ° coordinating early childhood programs with

schools; Qhapter 1 funds garly childhood progranms;

* helping very young children with handicapping
conditions.

* Heed her assistance, guidance and support both fo% a*
comprehensive early childhood package that Ay iaazude ,

HeadStart, health, nutrition, and education-and as we
revise cur early childhood thrust in education.

Our interest in apprenticeships.

* Working with saﬁe group - of consultants who are working
with Labor (e.g., Hillary Pennington).

* ._falked to Bob Reich,

% Our top staff close to Reich’s top people.

* Putting together joint task force.

*  Need assistance, guidance and support from her and the
White House.

xaﬁégément

* Student loan dgfauits and mﬁﬁﬁ&ﬁ {$800G, 000 per &ay}
problem being investigated.
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Richard W, Riley’
{18, Secretary of Education

fducation Issups Belfore The Ameriggn Public - 1884
Bearge Washington University, Washington, OC .
Thursday, Oetober 13, 1934 ‘

Guod afternoon and thank you, President Trachienherg. | have come here today to speak 1o you ahout the
choices that the American people must make in t?ze tz;zcz;mmg election regarding the improvement of ﬁmnzan
education.

The election cyzle is now upan us and voters wha are Iocking for answers are begtnning the arduous task of
sifting through the many campaign ads ta find commen sease and good solutions.

‘ : This isn't vary easy. So many of the ads seem to be drumming on the negative. 1t's 3 sorry way 1o look 2t the
. worid and then we wonder why the American people get to {‘ezémg low, fike they just ought to go cet and kick the
&zg for na good reasan at alf. '
SR N e ' =
"You'look at the political ads and all you see are attack ads, ce!i :fzmzs stamming and sirens walling. You listea zo o
the radio talk shows and America - 2 nation with real problems but $o much gondness 1o it - is just about always
written off as & nation newr a sudden state of collapse.

Now, our country has its pn_sbiaz:z% arit  won't make light of them. But if the only way to get 2 rise out of the
i American pacgla is to get caught up in this cynical, negative, political dog-eat-dog attitude - well, in my apinion,
; we 2ren't gaing to get where we need to go 2s a country. There isn't going to be much left to our ideals.

I believe that we need to chaileage?ﬁé Ainetican paaéie instead of beating them down. Let's quit drumming the |
negative. We Amaricans can fose our focus and get hoodwinked by the sfick commercisl, but by and Jarge we are
a thinking people with a geod noss for what is important and what is not,

So T want to urge alf the candidates to be a fittle more high minded - to stop packaging people’s fears and
frustrations infe 30-second sound bites. And 1 urge sl af us who are in the business of education, public service,
and politics ta go out and challenge the American people with practical, positive sohitions.

e ) Let's also remember that our children amd young people are not leasning as Democrats or Repubficans. They are
. leaening as the Americans who are the future of the Country, Parents are desperately worried ahout their

‘The Secretary mey depart from prepared remarks.
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chifdren's safety, about academic standards, and aboot how to pay for their children‘s college education.

Se the vital issues that concern you, your parents and the facuity of this untversity are very close ts home - sven
i they seem far, tar away from the campaign agends of campaign consuliants,

Now, education is not @ hot issye when it comes to 30-secend attack commercials. And that may be a blessing.
Education is complicaied, progress takes fime, and there are no simple solutions.

If # candidate, Damocrat or Ropublican, tells yeu that the solutien te our education probiems is simply mare money
for teachers or thal the ooly way to get anything done is o suppaet private school vauchers wsing taxpayer
doflars - | wifl be'the first to tell you that they are both wrang.

There is no panacea when i1 comes to improving American education. Improving American education is hard,
steady work, samething that is done day by day, student by siudent, tzanizef by teacher, famiy by family,

community by commuonity.
There is no one siver bzzi?g‘z;snjgtipr_a - be it theowing mere money at the preblem or chipping away at cur unique-
heritage of free public edutation .. & Keritage that has done so much goad for generation after generation in this
Enuntr?, - . T

R A.w’

is . ;‘o i,,‘ W PP

Public aduration has 8§wai{s been {and zemzms tn this day, the open deor i American success and gaod
a:tnzenshxp - the s%mencan wag 13 3%!?3!8%}11&1’!! and freedom for all people ... and | mean ali the people.

.
Many of you here aze gfa;:iztatas of publzz: sa?mis and while there may have beea s%sys when you thought you
would never survive the experienice, vou all seem 1o be turning out all right to me. As | have said many times
tiefore - some of our public schanis ara excellent, some nced to get better, and some schools should not be
schoots at all. Private and garachial scheols are alia 2 very impertant part of qur American fabric of education.

But public education is always oa the front line. Public schoals all over America are dealing with viclence and drug
use, tamily breakup, racial tensian, the continuing need for AlDS awareness, and the influx of new immigrants.
They are also producing hundreds of thousends of graduates who are making the grade at some of the finest
colleges and universities in America, including this one. ' ‘

So perhags the first and mast fundamental question that the American public should be asking this fall is whether
or niot gach and every candidete for pubfic office - Republican, Demaocrat or Independent — will reaffier his or ber
commitment to the basic American tradition of free quality public education. :

Will they rodl wp their sleeves and work with us 15 make public sducation betisr across the board? Our critics sav
public sducation is hopelessly broken. They are wrong. | befieva that they have simply been swept away by the
latest magic bullst of the moment,

Now, | bajieve A&mericaﬁ education cannot stand still. Our schools need to teach the skills for the 215t Gentury
using the best technology. They need to show flexihility and e open 15 good ideas like public schook cheice, and
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suppert parents who helieve that character education is important to their childres's futwre.

They may aliso test new wncépts such as charter schools and privatization of some services so fong as they are
focused on high standards and public acoountability, and don't keep oui students whe may need the most help of
ati, ) ‘

Abgve afi, aur schaols aeed o racognize thal there is a fanging for the restoration of stendards, 2 return 1o
excellence at every level of American education. 1am, for example, one of the strongest prapsnents of more time

in the school day for the basic cers scademic curiculum. The national averags i now jus! over 40 percent of the

day. and that just isn't good enough. And then we wonder why sales clerks can't make change and why colleges
spend millions of dollars every year teaching remedial classes.

So we need to be a ot more tough-minded about how the school day is used - wa need to think creatively abou

. using new technology - and we need to end the practice - once and for all - of permitting young peapie 1o just

drift through school just to move them through the system. ;

At the same time, every child and young person i this zaantry is guing to have to learn skills that we didn’t even
anticipate 10 ar 15 years age. They must be azzzzz;wte{ fiterate, uﬁdersiwd how to use the. iniemez and - with
skill and canfidence -- be able to get zm&rza ze the §a¥c:m32 jon Highway. ;

When { was appointed Set;zetary of Edueatmn by P:eszéeat ﬁﬁ%‘i%ﬁ, | told people that we aeeéaé 1o stop studying

,every problem to death and mmre from bemg "A Ratmn az ﬂssi" 0A ?éaz:aa on the Move”

oy Yty
o, - ..a.

| said ihen {hat we needed to get beyond the, status qun of. accepnng mediacrity for some students - be they
pitied and talented or behing in readmg and 8t the same-time, we needed 1o avoid getting caught up with svery
new fad of the moment - like new math in the 1960°s and 1970's. For too many years, education has been
driven by the latest quick fix and it has-never done us any good. We need.to recognize that making our schools
better has 1o be done in a meaningfol and consistent way. Kids nesds to s how 16 read and write well to
reach the high standards, and they need 1o be safe. Firsi things first,

So l believe it is 30 important to i3y out for the American people a clear 'zmwaz ion of what has heen achieved to
date and to define what | think are the essential questions that we need to'ask clrselves as we zppwzr:?z Eection
Day.

So what has been accomplished?

I can tell you that in the past 20 months, nine education-related hiils were sent to the Congress by President
Chinton and eight have been signed into law. And next week, President Clinton will sign number nine - the $12.7-
billion Elementary and Secondary Education Act - making it nine for nine.

The list is imprassive, but it is much more than just s list. 1t is a coherent package that fits all the pieces
together - that tells the gacents of 2 four-vear-old just starting school or the non-traditional student going hack o

schuel at B that we have an educational system that can help people learn what they need o learn at ach stage

o s s
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of their fe. This is what we mean whan we talk about creating a way for Amerigans to be Hifelong learners.
Let me destribe very quickly these nine mitiatives:

{1} Kew funding for and the strengthening of Head Start.
{2 The first real funding for taking technology into schasls and rés?za;ziz;g the classroom of the future.

{3 A national sarvice program far 20,000 young Americans that tan help you pay for college, which is
already larger than 3 Peace Corps at it peak,

i4) A redirection of owr research arm based on 3 Nations! Academy of Scizaces Report,

{5 A new commitment to high standards 204 excellence with passage of the GOALS 2000 Act. This
extraordinary act is centered on state scademic standards of excellence, which gives all communities the
support to help them reach their standards.

{81 The Sate and Drug-Free Schools Act, antd new maney in the crime hill to support safe after-school
programs, We want the guns out of our seheals. We simply ¢ atea it gmng {0 Za&me 3 14 yaaz ol put te
prove his manhoed by putting other students in harm s way. [ . .

(7} The seventh bifl is the reausharization of the. Eiemsnzan; and Secané&rg Education Act, which | already .
mentioned -~ an act that places a great deal-of aew emphas:s on gmng ‘taachers better training - and
n;z;zi:zr?zz;ziues for real pzzzfessmnai ﬁeveie;mm

: : z*"' 2’1?1{ e n;;h ,Aprimf T AL

{8) Qae of 1he riost exsiting thmgs we have done is 10 gass a'Schaol-to-Work initiative thet connects what
yeung people are learning to the world of work.” We wani to jumgp staet young peopie inie thinking sbout
their careers, inlo entering very demanding apprenticeships, into getting a focus on real fife.

{9) Finally, wa recognize that the burden of paying for 2 good coliege edutation can be overwhelming.

. Lollege tuition has heen on the rize and, at the swme time, people need fo get their education. But how
do we pay for it Wa have created a new directlending grogram that will give many mere of you the
opportunity ta pay back what vou can afford when vou first get out of college. e %

You won't get socked with a very large payment schedule the minute you take off your cap and gown,
Now, heing respoasibie to yourselves and your grandehildren means you shouldn't take 30 years to pay it
off, pither. But the directdending program is now operating in 100 cofleges - and next year will be
operating in aver 1,000, | will aiso tell you that we will continue to support raising the level of the Peil
Grant program, even a5 we remain tough on defaulters, =

Qur isgislative success has been unusual, -The President led this effort from the start, Heis a President whe
seems to have education in s blood. Bet what is unigue is that in the midst of $o much politicat gridlack, 2

. strong, bipartisan center for progress and :mprovemenz v sducation has emerged in the Congress. And it has held
firm,
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This Cangress repeatedly dealt with some of the mast impariant but cententious social issues - sex education.
rights of privacy, student testing, and voluntary schoal prayer - and in each and every case this "solid center” of
Republicans and Demacrats keat its focus on the essentials - teaching and learning. ‘

- Al this ig to the good. And | believe it is so important to consider what is at stake in passing this hroad legislative

package angd how it will 5it with the American people.  We hear a lot of talk, unfortunately negative, about the

. political agenda of this country. So this is 2 goed time ta talk about education in the broader public context,

For ['befieve that passing all this good legislation won't amount to a hill of beans unless we gat geople thinking

differently about how we educate the young people of this Nation and how we share that responsibility. So,
want 1o raise three essential paints.

First, the issue of basiz civility and setting an example. | believe there is an erormous desire on the part of the
American people to have new rules of ublic engagement when it comes to how we relate te sach other. But we
seem, at the mament, 1o be increasingly stuck in the oid politics of fear and narrowness.

What troubles me the most abou! the curreat sour mood of American politics is that in its essence - this dog-eat
dog attitude - tefls us that there are no rules of civic rightness - no rules of civie discoursesThe values that are
increasingly defining the "gublic estate” are just sbout the diract oppesite of the values.wi want our chitdren ta’
learn. We aduits have lowered our own standards. Listen, in contrast, to these werds from a pledge that young
peogpie take every day at school in-indepenﬁeﬁca:ﬁﬂissnzz:i‘ TR S AR E WAy ka0t e
Seepte T, RERERR Sy ﬁ?:ﬂf" ;‘ﬂ?ffézfzfg\» N
I heard this pledye recited for 8}2 i;tst Jfime fast Friday at zhe White: I-iazzse Bfwe Ribben Schast’ ceremany by ?at
Henley, the wanderful principal of Cler masi ﬁemmumty Schoal: -~ 0w pae w o ;J T -";4‘ % 2t
et %;, R N O
| am the one and anly person wha has the power to decide what | wil be and do. | wéi accept the
consequences for my decisions. | am i charge of my learning and behavior. | will respect the rights a¥
others and will e 3 credit to myself, my family, my schosl, and my c&mmumz? S ey

I hefigve that the rising demand for r:hafaz:ter education in sur schools -~ a desire which tresses the entire political
spectrum ~ reflests the American people’s sure swareness that we nead te reaffirm seme basie American values

and create some new rules of poblic engagement. *And | agree with them. Tt ‘“
So what does this mean for those of us whe are part of the public distogue abogt the future of Amerizan
education? |t ssems to me essentially this: we really do naed to get bevond the idea that everything in America is
the politics of special interests. We need to lower our voices end make sure our schosfs, a5 [ have said before, do
net become an ideclogical or petitical battleground,

| know, for example, that there are many conservative-minded Americans whe have legitimate guestions about the
Goals 2000 Agi. They are concerned that Goals 2000 will fedzralize Amenican edutation.

1 may strongly disagreé with their beiief, but | respect the singerity of those whe hold it To date, 40 states and
tesritaries have alrsady submitted their applications to participate in the Goals 2000 Act. We are off 10 a strong
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stari. Next vear, Goals 2000 will commit 30 percent of all of its funding %fizect?y 10 the local level. We don't need

the federal government sending vou 2 FedEx telling you how to manage your schocls.

But | want these skeptical parents, these concemed Americans - many of them religious-minded - to know that!
will atways extend myself to hear their paint of view. As| travet around the country, | am meeting with parents,
relinioys leaders, educators, business leaders, and uthers trying o buiid hridges. | may oot be ahle {o persunde
them of the rightness of my side, but | wfii slways go more 1han haif way to meet them. They nesd to be at the
tabls,

furge these skeptical parents, by the same token, to pull back rom making public schools 2 political foothall and
giva the process a fair chance. And  encaurage them to actively participate in the school improvement process,
Only by participating in the process will they come 1o understand that high standsrds are designed to make sure
that parents, teachers, and principals stay in cantrol of the process.

Second, vielence: Dut society is being crippled by violence. When peaple ask me why | am passioaate abaut
education, | el them that a vast majority of the paople in America's prisons are high school dragauts - minds ami
fives that are wasted. | believe that education has been and remains the way out of thls fifestyle, o {q

DT SR O A
Fam particularly traulled by the idea that so many young boys in fourth and fifth grades are gwmg np on fife. The
American historian, John Hape Franklin, has written extensively about this searing problem. 'l is “no smaff ARG
wonder” he writes, "that the aumber of black males if jéral institations is greater then the nimbeér of black’ males *"
in highey education.” What a sad and tragic statement. Dr. Franklin was speaking about the speczf' it ;zfabiﬁm SO
young African-American males, but this is not just theu prnh{egn aiune N S B Sutia ’i““‘% a
This is why the Prasident did not give up on the crime bill which includes support for safe after- schaz}! prag:ams
and why this Administration is committed 1o Mgh academic standards for all students. About the fastest way [
know tg create an unthinking, sogry 19-vear-old dropout who is spiritually ramd and heading down the road to “
vialence is 10 give that young person 8 watered-down curriculum from first grade an.

This is why wa have just announced 8 major new itiilative in confunction with Howard Univarsity hers ip the

flistrict and Johns Hopkins University to begin a five-year, $27.7-million etfort to determing just how we can lelp -~
to put an end to the cycle of student failure among at-risk youth. So for me, improving education is not just an

gxercise in how we raise test scores. The issue is how do we create, in our time, a pasnwe maral zlzmata that

ends the viplence, which leads me to my thaed point.

Young peonls ~ and not just stk young people - sre searching for authentic adult connections, Just recently, a
very thoughttul college president, Richard Harsh, wrate an article in the "My Tum” column of Newsweek,

He dide’t mince words. He said that more and more young people - bis students and mostly middle-class students
- are growing up without direction or any sense of personal sense of rasponsitility. Why? Basause they have
“experienced few suthentic connections with adults in their fitetime.” .

it ic a rather stunning statement - "few suthentic connections with adults in their lifetime.” He went on 16 write

- e e R ——
: L
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that we have created 2 "culture pf neglect” rather than & "culture of responsiility™ for our young geople and in
doing s0 we have absolved our young people of "any netian of obligation or responsibility.” | suspect that there i
a great deal of truth to his assertion, '

Too many adults are becoming disconnected fram our children and we nieed 1o recognize that the responsibility of
parenthaod is being taken teo lightly by too many people, and young peeple are suffaring.

To my mind, it is impartant to say up front that our schools can't fiy what garents won't 4o, And, owr schools
can’t solve problems thal a community ignores or allows ta fester. Uur schaols can and oftan are at the center of
the solution, and | have seen many of them first hand, byt they cannot be left along to handle community tzms

after community crisis.

We have to stay connected.to our children and give up the notion that the televisien is the good babysitter. Dur
children shouldn't be growing up in a vacuum without values. This it why 1 am making such a strong effort 1o
reconnect families te the Iearning process and encowraging alt of us to think thraugh how we find new ways to

“help parents and sther adults to get back into the kves of their children,

For it is my very strong helief that the family is where expecfatians and attitudes about learning are formed,
nuriured and sef. To create @ "culture of respongibifity,” we have to start with the family, bs it the fraditional ‘
family, the single parent, the catiag grandparent of the stepparent whe wiiﬁngly stepsin. i

u
R
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And, if we are going to give 2he corming genecation the best sdycation pess;b g, we need,to set our sights hlgh R,
We need to commit surselves to high standards, maks our schools haveas of erder ami zizsczpi‘ne, recognize Ihaz
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teachers are g the hean of aur effort 10 reach for excellence, rzaaﬁaecz the fan‘atg o %ezmmg, and ﬁad ﬁ&'ﬁ,“ ‘u\, , i

conerete ways to help all of you finance your caflege and sther gastsecundaméﬁacancn That, in 2 antsbaﬁ has
been and remains our education agenda. : ) -

As the glestion comes gloser, | urge Americans not to get te caught up m the steady drumbeat of the negative,
Recognize that easy sofutions are oHen false solutions and don't solve anything. Sa if we want 1o get beyond the
sound bites and the negatives we need 1o start asking political leadars the questions that are an the mind of the
American pesple. '

: }"be?g just aren't tatking ahout the real issues in education. As a parent, grandparent, and V.5, Secretary of

tducation, [ have 10 critical questions that you should demand answers to. Thisis the essence of our
democtaty sad {urge you 15 fake your ¢itizenship seriously.

Many of you will be the teachers that will have the responsibifity of teaching the coming generation of children.
Yurge you 1o stay committed te your ideal of teaghing. That's the tyge of service thatis sa necassary it we want
1o have a real chance io educate America.

Thank you. e

A
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UNITED STATES DEPARTMENT OF EDUCATION
THE SECRETARY

Critical Questions for the American People
to Ask Their Future Leaders

What can we do 10 stop the viglence in our schw s and bring discipline back into our
classrooms?

What can we do 1o provide all children with a quality education that prepares them for
responsible citizenship, further learning and productive employment?

What can we do to help parents and teachers become true panners in children’s feaming

-~ ot adversanies -- and make family. involvement in education a basic community value?

What can we do to end the tyranny of low :xpectaﬁons”’ We know that high standards,
wugh courses, and hard sveri( lead to real achievement and better discipline for almost
all students.

‘What can we do 1o pra;:me and keep good tcacxhers, géoii pnnczpds%ndquaﬂ& %’z‘zg‘&ar
education faculty when there will be six million more students w cdw:at: in the next |

decade? . . s R

e '9 b

What can we do o bring people together - parents, bﬁsiness people, educators and every
citizen — to build the guality public education system that will keep America great?

%a;cazz we do W ensure that every student--nch and poor--enjoys the educational
benefits that computers and other new technologies offer?

What con we do; 10 prepare the 75 percent of all students who won't get four-year
coilcgc dcgrcc for high-skill, high-wage careers?

What can we do to deal honestly with the issue of race and income and their relationship
to education? After progress was made in the 15705 and 1980s in closing the gap, we
now have a sharp decline in the number of African-Americans attending college.

What can we do to avoid educational fads and quick fix solutions and keep focused on
what we need to do 10 achieve serious and sustained improvement in our schools?

o 10613754
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December 19, 1954

Dear Colleague:

The U.S. Z}epfzmnem of Education is seeking your advice and support in a matter we believe is
criucial to successful education reform.  As local, state and federal partners strive 1o accomplish our

National Education Goals, it has become increasingly dear that high-quality professional develppment.

strovegies for reachers aad other educators are imperative.  Professional development is essential 10
developing the talenss of educators, and 10 help them acquire and wze the additional knowiedge and
skills necessary to wach an increasingly diverse student population.

After reviewing the best available research and practice relatéd 1o professional development, and
consulting with o wide range of education constituents, the Deparmment of Education has compiled a
set of principles intended to be usefid in thinking abow designing, implemenring and evaluating
professional development efforts. We would appreciate your comments on the principles in terms of

thelr value, approprioteness, comprehensivensss and clarity. Based on those supgestions received by -

February 1, the principles will be revised and disseminated as an aid to education practitioners and
pofuymakerx nationally. The Department irsends 1o examine and, as needed, revise its legisiative
mma:wes prograwna:ic emphases, and grant and procurement strategies related 10 professional

dewfopmem ro :‘eﬂm the principles.
LA "

“ “«We afse invite yau zo ‘send information ahout e‘cempimy pmfesszonaf development initiarives that . -

A

‘Incorporate the principies. Please send no more than twa-page descriptions of each effort, describing
the purposes, participants, processes, and resuits, as well as the address and telephane number of a
comacs. We will synthesize the responses and send you a copy of the synthesis.

Please address your commenis and.any descriptions vou wish to inclhidde 1o Valerie Rockefeller, U.S.
Department of Education, Room 6236, 600 Independence Avenue, SW, Washington, D.C. 20202-
2500.

Thank you in advance for your rsponses. We trust that the process will be of as mich value to you
as it will be to us,

Sincerely yours,
x ‘ '
Y ind vMﬂ . W
Maci’&fw:e M, Kunin Richard W, Riley
Depury Secretary ; Secretary

Enclasure
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DRAFYT MISSION ETATEMENT AND PRINCIPLES OF
PROFESSEICNAL DEVELOPMENY

U.8. Department of Education - Professional Development Tean

+

October 31, 1994

There is an emerging consensus across the nation that
high-guality professional development is essential to
successful education reform. . Professional development
is the bridge hetween whers aducators are now and where
they will need to be to meet the new challenges of
guiding all students in achieving higher standards of
Tearning.

"High~guality professional development™ as envisioned
here refers Lo rigorous and ralevant strategies and
organizational supports that ensure the career-long
developnent of teachers and other educators whose
competence, expectations and actions influence the
teaching and learning environment. These strategies
should ke collaboratively designed, implemented,
coordinated and evaluated hy schools, higher education
znstztanxans and other appropriate entities and should
‘focus: of ¥ilMproving teaching and learning. The
*stt&tﬁgi&s “should include concern for improving and

sintegrating-the Yecruitment, selection, preparation,

.'P

initial i;aensmn@, induction, ongoing development and
rsuppcrtn,and:advanced certification of educators.

wHighw quallty,professxonal dev&loyment also prewateﬁ
=“learn1ng communities® inclusive .of everyone who has an

.llmpact on students and their learning. Those within

and outéide schools need to work together to bring to
bear the ideas, commitment, and other resources that
will ke necessary to addresa important and complex
educational issues irra varlety of settings.
High-guality professional development takes a growth
rather than a deficit approach and regards educators
and other members of the school commiinity as resources
rather than problems—_ Eguitable ag¢cess for all
educators to such professional development
opportunities is imperative.

It is our firm belief that high quality professional
development strategies must incorporate ALL of the
principles stated below. Inadequately addressing any
of the principles creates a weak link in the
connactions that must be made to realize fully the
potential of individuals, school communities and
institutions.to inprove and excel. '

R, SR
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The mission of professional development is to prepare and support
sducators to help all students achieve high standaras of learning
and development, .

¥rofessional mavazapm@nz*

“x fa¢&$&s on t&aaﬁars as central to schoel reform, yet
includes all menbers of the school community;

.+. respects and nurtures the jintellectual capacity of teachers
and others in the school community;

+«. raflects best avallable research and practice in teaching,
learning, and leadership;

<o+ is planned principally by those who will participate in that
davelopument;

... enables teachers to develop expertise in content, pedagogy,
and other essential elements in teaching to high standards;

e e &nhangas 1aadershlp capac1ty among teachers, principals, and
others . '
")h ‘ﬁéﬁﬁ
Ve raqulreg ample tlme~and TSEher 'fésources that enable
educators to develop thelr individual capacity, and to learn
and work togethar,wkﬁﬂw ol e 1w

N Vo
.

2 promotes: commltmant”thcontlnuous "irnquify and lmprovament
r  embedded in theé’ dar%y rife cf chools,
;fﬁ‘a‘i;é'if‘,.r. . ‘)‘ oy
... is driven by a coherent lohg-term plan- that incorporates
professional development &s essential among a braad set of
strategies to improve teaching and learnlng,

«ev 1B evaluated on the basis of its impact ‘on teacher
effectivensss, student learning, leadership, and. the school
community; and this assessment guides subsequent

T

professional develﬂpmenﬁ efforts. 4 5 -

\$
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! Year, heightering the potential for action upon the teachers

THE GOALS 2600 TEACHER FORUMS:
BUILDING TEACHERS’ LEADERSHIP CAPACITY

I would like o update you on how teachers™ involvement is helping the Department examine
its mission and activities, and how the Goals 2000 Teacher Forums have worked to buijd
teachers’ leadership capacity for Key roles in education reform.  The Forums have been very
successful in meeting the dual purposes of informing ED siaff about the teachers’ perspective
on'a wide variety of education issues, and in assisting teachers in becoming panners in. rather
than objects of, reform initiatives at the local, state, and nationa! levels.

The 1995 Forum is being broadcast for the first time across the nation as a teleconference,

giving everyone who impacts students and their learning the opportunity to participate via

satelhite technolegy. Another exciting change is that Goals 2000 State Planning Teams are

-being invited 0 nominate a teacher representative (o accompany the State Teacher of the -
' return home.

One way of gauging the concrete results of the Goals 2000 Teacher Forums is to ook at the

" role Forum teachers are playving in educstion reform in their own communities. From serving
as spokespersons, to working with policymakars and organizing-their own forums, former
patticipants are making a real difference for their students and communities. For éxampie:

!, Twelve states have held their own teacher forums, and teachers in ten other states are
planning forums.

2. -Forum teachers helped (o inttiate a dialogue between Seuretary Rifey and religious
.. ieaders and educators which in tum led to a “Joint Statement of Common Purpose™
signed last December by the Secretary and representatives of 33 religious
arganizations, representing 75% of all Americans of foith. Several teachers also have

izrazcicé with Secretary Riley and other Depariment officials to meel with religious
caders. .

P

13 Norman Conrad, of Uniontown, Kansas, is using interactive television to discuss Goals

2000 and other Department inttiatives with teachers throughout Kangas.

4. South Dakota Forum teachers have been involved with Goals 2000 at all levels,
including communicaing with Governor Jankiew; speaking at the South Dakota state
hearing on Goals 2800; and testifying about the Impact on rural communities of the
{nformation Superhighway at a national congressional hearing.

H

i

, .

- Thie University of Northern Colorado 1n Greeley 15 working with Majorie West 1o

| plan the first state forum, focusing on the process of change, Forum participants wili

\ develop and teach a pre- and in-service course addressing teachers, change, and the
Natienal Education oals.

On the following paggs‘ 15 an abbreviated sampling of activities that collectively demonstrate

the impact of the Goals 2000 Teacher Forums on the work of the Department, and on

tcachers’ leadership capacity.
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T fe o o which will guide all future professional development

Ak

1 Finding Innevative Sources of Suppert
4 Goals 2000 state grants are funding annual forums in New Mexico and Pennsylvania,

¢ The South Dakota Teacher Forum was financed solely by the business community,
giving teachers wital control over.the design and ontcome of the forum.

* After attending the 1994 forum, the Dean of Education at Evergreen College offered
her faciiity and invited colleagues to participate in the 1995 Washington State Teacher
Forum, claiming that deans “MUST hear the teachers too.™ Each teacher participant
wiil bring along a partner teacher and a local policymaker as well.

4 Following uP on the 1994 state foz’zzr}i, Nancy Royal is working with the Georgia
Partnership for Excellence i Education to organize local forums around the stete to
“get more classroom teachers informed of and directly involved in reform efforts.”

- One of the Department’s regional education labs, the SouthEastern Regional Vision for
Educatitn (SERVE), has provided §1009 to each of the six states it serves as seed
money o assist Forum teachers in setting up state forums. : :

* The North Carolina Department of Edueation provided all Diswict T eachers of the
Year with laptop computers, allowing them & network more easily.

-t g
]

{- I~ “ IMPACTING THE WORK OF THE U.S. DEPARTMENT OF EDUCATION

o+

Fofum teachers, especially those participating in the Department’s on-line Teacher Listsery,

;- ~have had a_significant impact on the work of the Department.

\ Teachers helped to shape the principies of hi gh-qualizfy professional development,
egislative mitatives, -

s . o programmatic empbases, and grant and procurement sirategies.
wy * Teachers participated with the Department and technology-minded educators across the
: coundry i an on-line discussion of issues related 1o the national education technology
plar. -\ _
* Participants in the Teacher Listsery contributed to Secretary Riley’s State of American

Education Address and congressional testimony on the role of the federal government
in education. The Secretary guoted Donna Fisher in his Teaching K-8 article cailing
for the Deportment to serve as “America’s best teacher.”

+ Teigc.hers shared their perspective on {he school prayer controversy with Secretary
' Riley. . -
* Teachers acted as the impetus behind a Department study on how teachers in other

nations nse thelr time.

»

* Teachers shared grassroots concerns, issues, and questions related to Goals 2000 via
regional telephone conferences.
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URITED STATES DEPARTMENT OF EDUCATION
OFFICE OF THE SECRETARY

February 1, 1994

Ms. Ellen A. Thompson
2 Wolcott Street, 45
Colchester, Vernont 05446

Dear Ms, Thompson:

Y want to bring you up~to~date on what. is happening at the
Department, egpecially as it relates to igsues we discussed
at the Goals 2000 Teacher Forum.

First, the GOALS 2000: Educate America Act has not yet come Lo
the Serate fioor, but we expset that it will -be debated shortly.
Several of yeu whe are on the Schelastic Network have indicated
that you are hearing criticism of GOALS 2000, This ig the result
~of a few highly organized and vocal groups that are floeding
Congress with letters and calls attacking the bill by trying to
palnt GOALS 2008 s Outcome Based Education. I am sending you
an issues piece that we have written to try to correct the
. misinformation that these groups are circulating.

| The Secretary wili“give the first annual "State of Education®
address on: February 15. It is scheduled to be’'covered by C-Span
and Cﬂﬂ.f That same evening he will host 'our wonthly Satellite

¥. The fopic of this month’s meeting will be
"Oppcxtunxty to Learn" and will address strateglies for helping
disadvantaged students achieve high standards. I am enclosing
a calendar of future topics, several of which I thought would

be of partzcuiar interest. to you, and a description of how your
‘community dan participate I these Satellite Town Meetings.

Each of you should already be receiving our Goals 2000 Community
Newsletter. If you are not, please let me know.

I am currently working on tpe: Admirdstration’s proposal for the
regauthorization of the Individuals with Disabilities Education
Act (IDEA}, We must try to strike a delicate balance-—-protecting
the rights of students with disabilities while at the same tinme
trying to 2o what is best for all children and schools. I would
love to hear youyr views on the current IDEA law and its impact an
wlagsrooms. Is it working? What are itge strengths? what do we
need to reexanine? Any specific recommendations you would like
ko offer would be greatly appresciated. Just drop me a hote.

. Plans for a Goals 2000 Teacher Forum newsletter are well undar
"yay We hope to get the first edition out by February 10. The

. newsletter will keep everyone updated on what people are doing

as follow up teo the ferum and will provide tips for using the
Scholastic Netwark. Most of oux Forum teachers have been called

00 MARYLARD AVE. & W, WASHIROTON, DO, 20200



Page 2 - Ms. Ellen A. Thompson

by Scholastic and we are welcoming new teachers Yon line" every
cay.

Finally, I am enclosing the lyrics te Joe Washington’s moving
rendition of "The Greatest Love of AllY and a recent newsletter
published by the South Carclina Center for Teacher Recruitment.
The newsletter focuses on local teacher forums. Given the number
of states that are actively exploring efforts te sat up forums,

I thought it might be a valuable resource for you.

Please stay in touch and let me know what you have been doing. .
I know there is a great deal of activity geing on a2t the state
and logal levels. Please feel free to contact me with any
guestions ©or concerns you may have.

Sincerely,
. e ( . . Terry Dozi
, Tal, e 3T ©  Speclal A8Visor to the
S N4 B A Secretary on Teaching
C e L
LY "o P - - N
sy Fesretabt SI0
LirAnm own FeLYNEr:
3 OTHN. | TraciwEng . 0
amy Wenning T et
somdnies .
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LET'S SET THE RECORD STRAIGHT! -
GOALS 2000 AND QUTCOME-BASED EDUCATION: THEY'RE NOT THE SAME.

MYTH: GOALS 2000 promotes outcome-based education (OBE) and "shifts 2 schoal's
focus from how much students xnow 10 how well they're "socialized. ™™

i REALITY: GOALS 2000 focuses on geademic performance and results. It supperts the

' A -development of high standards that define what students should know and be able

. do in core academic subjects such as English, math, the artg, sci ence ézzs'ory,
civics, and gec}graphy 2 te academic ¢ :
GOALS 20 focuses only on academic resulzs,

MYTH: GOALS 2000 "weans children from their parents’ valves.”

REALITY: Nothing could be further from the wruth. GOALS 2000 does naot in any way
encroach on the nght of paren{s to guide their_children in the dexeiapmem of
personal values. Irzdacd GQ}AL.% 2000 includes specific plans for encouraging
parents to play a much greazar ‘rolé in their children’s education. Greater

. . parental involvement i§ an zzzdlspe:mble ;sart 0f the aducanonal improvements

. that GOALS" 7(}{}(} envxszons 2l

T : i e
| e

MYTH: GOALS Zmﬂ"‘hf}ids;sma:trcmidren back:™ -
e 1 Bt v e Lo o

REALITY: GOALS 2000 will. hft t%sa edumzwnal ‘achievement of all students. Every child

| will be expected to meet higher standards. Students who leam

iheir lessons quickly can go on to more advanced concepts that will

better prepare them for the next lesson. Students ‘who need more help will get

it. The bottom line is--students whe have not been achieving will achisve; those

students who have been achieving will achieve even more.

- —

MYTH: American Federation of Teachers President Albcrg Shanker oppcses GOALS
x 2000.

REALITY: Shanker is one of the most enthusiastic supporters of the bill. GOALS 2000 has
bipartisan suppont in Congress and has been endorsed by all major business and
labor groups as well as a broad range of education organizations.

MYTH: Parents oppose GOALS Z20(X).

REALITY: GOALS 2000 has been enthusiastically endorsed by the National Parent Teacher
Association.

w'wwv——ﬂwo-.w_.‘- - —
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MYTH:

REALITY:

MYTH:

REALITY:

MYTH:

REALITY:

GOALS 2066 has two results: “cheated children and angry parents.”

Car children are being cheated out of their futere right now because of low
expectations, low standards, watered-down curricula, and schools that fail o
educate. GOALS 2000 calls for high expectations and high academic standards
for ail, enriched curricula, better teacher training, and improved instructional
materials and technologies. . We know from successful school improvement
efforts of the 1980s that these elements produce higher studemt achaevement

Pareats are angry now because they know their childeen aren't getting the
education they deserve. A 1992 Haris poll showed that 64% of respondents
believe that schools are doing an unsatisfactory job of teaching students 1o read,
write, and reason. Parents have beeo in the forefront of demanding betier
education. GOALS 2000 gives parents clear standards by which to measure the
quality of their chzzdren 3 schoo% - ,

.
.. .“""‘ i e en v
o M “ ‘g;ﬁ“

GOALS 2000 is consmoasiy paztcm&i an staw;{f}ﬁﬁ effarfs

Hi‘;mn\&

GOALS 2000 is “patterned on’ 10831 SEREHL zm;&wvammz efforts of the 198{35 that
sacce&de& in raising acaéemzc ;serfomaﬁca‘*

N }’*‘e-‘

4
;.ﬁ 4‘*“% i I 4 “*‘tjz ‘?;z“

« GOS&LS 2000 establishes a2 new 'zzazzcaai sch{x;i bearé*cai%&é NESIC.®

?QM”{”;‘-

The establishment of the Nationa! Education $tandards and Improvement Council
was recommended by a bipartisan task force that included éieg&r Porter, Bill
Goodling, Chester Finn, and Orrin Haich

NESIC will pot set education policy for America. Under GOALS 2000, there
will be no national curriculum; there will be no national testing.. Education Wlllﬁ
continue to be a state and Jocal function; there will continue to beé staté-by-siate,
community-by-community diversity in how students are taught and what books
and materials they will use. NESIC will provide "world-class™ benchmarks by
which states can compare their own academic standards, on a yoluntary basis.

Under GOALS 2000, "schoels are prodded or forced™ to adopt national
standards.

GOALS 200G contains specific assurances that states will not be required to
receive national certification of their standards 23 a condition of receiving funds
for other education programs such as Chapter 1.
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MYTH:

REALITY:

MYTH:

REALITY:

RESPONSE.:

1/28/94

Under GOALS 2000, children will take tests “with open-ended questions like
"Three things [ don't like about my parents are...””

GOALS 2000 encourages the development of student assessments that measure
learning of challenging academic material. What is actuatly tested will remain
a state and local responsibility,

An amendment to GOALS 2000 allowing federal 1ax funded vouchers for ;zrivéze ‘
schools represents a comprehensive approach 'to education reform,

Targeting public funds 0 private schools will only make the challenges we face
in public education more difficult 1o accampizs%z This "quick-fix, silver-buljet”

approach simply won't work, If wa ve learned anyté‘szrzg about mproving our
schools, it is'that only comprehensive change of the entire system works, That
means high standards, bezwr curricula and teacher waining, improved -
opportunities to learn, and pamniai and comma_m{y invqlvemam. :

GOALS 2000 forces unfunded mandates on:states.’.. X ‘

There are no federal mandates in GOALS:2000:: Pamcxpamcm is voluniary and
no state will be penalized for not: paz‘zzc*paung  We are trying to reduce the
number of .cumbersome federal’ zzza.néaté& Tand -GOALS™2000 would give the
Secretary of Edudation the suthority:1o Waive’ federaz mgal&&ans which stang in
the way of local reform efforts. R :

GOALS 2000 reaffirms local control by supporting a grassroots, ~hotiom-up”
approach to reform. Under the bill, the federal government would”provide
support for states, school districts, and individual schools to deveiop and
implement their own reform plans.  And siate participation in GUALS 2000

would bc on a voluntary basis. R

I3
g mre



UNITED STATES DREPARTMENT OF ED&C&T?ON
OFFICE OF INTERGOVERNMENTAL AND INTERAGENCY AFFAIRS

e

Janvary 31, 1994
Dear GOALS 2000 Forum Teacher:

First, please allow me to extend my sincers thanks for everything you do. In addition to the
awesome responsibilities of teaching our children and preparing them for the future, your
dedication to school ret’orm and interest in GOALS 2000: Educate Ammca iz very much
appreciated,

Each month, the Department sponsors the “"GOALS 2000 Sarellite Town Meering,” a live,
interactive video teleconference for communities working to achieve the National Education
Goals. Produced in partnership with the U.5, Chamber of Commerce, the Town Meeting
presents a panel of national experts, community Jeaders, and educators who can offer insights
and practical "how-1o” advice for schools and communities. Thig forum provides an,
opportunity for participants -- real people in commumities -- 1o direetly ask quesziaas of U.s.
Education Secretary Dick Riley and Deputy Secretary Madeleine Kunin, (A fact shieet on zhe
. Town Meeting and schedule of future méczzngs 1sﬁencios&d ),

v‘n!x . Z'w gp»;\.'»i‘;. ~ LGN
FAE R SR
- e T L

We hope you wiil get involved with the Town-Méeting in your community., '?h s-'-‘ - *:,:‘;‘*'w;
teleconference provides a perfect epportunity” o ‘Bring-people togazher and ézscuss 1551135:}?‘ &
critical importance to our schools and our children. Attached is 2 “how-lo" giideon ©' " 7 -
participating in the $atellite Town Meeting, 1 hope you will join us; if you have any

questions, please call 1-800-USA-LEARN,

I appreciate your interest and support in thig unique endeavor. By providing quality

information, model programs, and stimulating conversation, we hope, with your help, to

provoke thoughtful discussions in local communities across the country about how everyone
, can work together 1o help our children learn. .

Sincerely,
, Moy -3\
Mary Anne Schmitt

Senior Director
GOALS 2000


http:Town:,Mee~jng.fn

UNITED STATES DEPARTMENT OF EDUCATION

GEFICE OF INTERGOVERNMENTAL AND INTERAGERCY AFFAIRE.

The GOALS 2000 Sateltite Town Meetiing

On the third Tuesday of each month, U.S. Secretary of Education Richard W, Riley

bosts a live, interactive video teleconference for communities work;’ing to improve their

schools and 1o reach the six National Education Goals. Viewers in community meetings
at downlink sites or watching at home on local public access TV around the country can
participate in the discussion via 800- telephone number,

* Sponsored by the U.S. Department of Education and the U.S. Chamber of
Commerce, the Satellite Town Meeting is moderated by Secretary Riley at the
Chamber’s television facility. National experts, community leaders and educators
are the in-studio guests for an wsformal discussion, where they offer m31g,hts and
practcal, "k{}%&:} advice for communifies.

* Viewers call in wnh qaes{zea& far the Secretary and his gue,st.s or w;th examples, ...
of effmve programs in their own communities, o
5o et o)
. * To take part in the Satézhte Town Meeting, ioca% educators, bﬁsmass and

(s - community leaders, parents and others convene at schoal facilities, community ¥
colleges, chambers of commerce, businesses - wheréver-there is a satellite: d;shw““_‘, B

In many areas of the country, the Satellite ’Towzz Meeting is available Livé! ‘ont
local cable television access stations. ‘ ‘

ot Mazjor national cable outlets, including America’s pisability Channel and Mind
-~ Exteosion University, have carried the Satellite Town Meeting, as do a pumber
2 of state educational television systems.

~ Recent Satellite ’I‘awn Meetings have focused on sirategies for preparing young
o children for school, eliminating youth vicleace, and developing school-to-work
partnerships to prepare students for high-skill, high-wage jobs. Secretary Riley’s
guests have included educators and community leaders from across the country,
as well ag President Clinton, Attorney General Janei Reno, and other cabinet

officials.

To learn more about the Goals 2000 Satellite Town Meeting, call 1-800-USA-LEARN.

400 MARYLAND AVE.. SW. WASHINGTON. D.C. 20202
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GOALS 2000: EDUCATE AMERICA
SATELLITE TOWN MEETING SCHEDUHE

March 3

Aprit 13
&.?ia»y 18
June 22

July 20

October 19

January 18

February 15

March 15

¢
r

April 16
May 17

June 21

‘ September 21

“ November 16

1993

Invoiving Colleges, Universities,

" end Community Colleges

Transition From School to Work

Organizing Your Cé}mmani‘ty

Ready To Learn

Safe, Disciplined, Drug-Free Schools

Reaching Hié‘n Standards

New Technology: '?ransformiﬁg Education '

Transforming Kentucky's . Schools: A Prafila of

Systemic Rejform ’
1994 ' LR

The Arts in Education o

How schoois  and  communities ¢an  help
disadvantaged students 10 succeed in school

Preparing World-Class Teachers |

Helping .S, Students To Be First in Worid in Math
and Science ‘ ‘

Time and Learning: New Ideas for Inside and Dutside
School : ’

Increasing Parent involvement in Education
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GOALS 2000 SATELLITE TOWN MEETING
IDEAS FOR PARTICIPATING IN YOUR COMMUNITY

Find out if there I8 an existing downlink site in your community. Often communities
that participate will rogister with the 1.800-USA-LEARN Information Resource
Center 3o their name appears in the "Serol) of pmzupatma communities” that appears
at the end of the broadeast, .

Ask 10 be added 10 the mailing list for Smeliite Town Meeting materials - each month
you will recelve 2 "Participant’s Guide® to inform you about the topic and the satellite

poardinates for the upcoming meeting.

IT there is an existing downlink site, JOIN IN? .

&

Y

Any community group will weltome new people with imeresting ideas and opinions.

REATE YOUR OWN!

. -

Creating 2 downlink site is an easy. as making a couple of phone calls o key people
inviting them 10 join you to watch the teleconfecence. How to start:

For

Find 2 site with g satellite dish

i

There are many sites in any community that have satellite dishes and are willing 10
donate their space for this kind of activity, Some idess: .

- Public Schiool System

- Local Cable Access Stations

~ Libraries and Community Centers

- Universities, colleges, technical schools, andfor community colleges
- Local businbéses and hotels

~ Hospinls

- City Hall and Local Law Enforcement Centers

- Individuals who have 2 backyard satellihe dish

- Restauranis that carry sports events

The 1.8, Department of Education has formed parmerships with several nations)
organizations whose affiliates are more thap witling 10 downlink the own meeting and
even help organize a meeting! In your community catl and ask for help;
- Wal-Martg and Sam’s Clubs
- Chamber of Commerce
- Public Broadeasting System (PES) member station

i



"1

meetin

"E‘Ezm are many Kinds of mestings organized around the G{}A{.S 2{}0& Satzltte Town
Meeting. Some wdeas from participating commuanities:

~ Small groups meet 4 join the tefeconference and then discuss the issue 28 it affects
their schools.

- Formal meetings are scheduled before and afier the tawn mesting o make decisions
about how the issue can be addressed in their communities.

- Panels of local experts are invited 1o spegk about the issue after the national meeting
-~ sometimes thiz is broadeast on local cable access stations.

~ Tape the teleconference and warch &t with a group during a regularly scheduled
gvent or meeling, Hke 2 school board meeting.

-

5. Invite peoplé io jein in

)
pet

]

Every commumty i5 different, but in any case you want to include a broad cross-

“section of the community to join in watching the program and discussing the Issues.

Meeting size ranges from 2 to 250; be inclusive and far-reaching in your invitaticn
Hst.

The zepic of gach town meeting can provide the z:);}gzbrmni.;, o invite peaple 10 your

.meeting who might fot regularly be included, For examplz, for the cown meeting

about * Arts 210 Education” hundreds of communities invited representatives from the

.war'Es community. who had never before anendud g mesting.

1
\‘1; v 3

6. * Parll mmg r{e GQAL§ 2000 Sutellite Town Meeting

EQin U.s. Sec'f'mary of Education Dick Riléy and Deputy Secretary Madeleine Kunin
and a panel of national and community expens the third Tuesday of every month at
30 ET. ~

[

Call into the releconfereace and ask a question.

Spread the word

x

“tJ o 731‘ v SN
The U.S. Department of Education can send you a sample press refease to send to
local media organizations to publicize your meetings and education issues.

Call your jocal cable/community access station; often they are looking for quality

educational programming and will broadeast the program throughout your conununity.

By calling 1-800-USA-LEARN they call borrow a broadeast quality 3/4° tape,

If you miss the broadeast, call 1-800-USA-LEARN and you can borrow 2 VHS
videotape of the program, The material is not popyrighted and may be used at your
discretion,

THANKS FOR YOUR INTEREST IN THE GOALS 2000 SATELLITE TOWN MEETING!
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UNITED STATES DEPARTMENT OF EDUCATION
THE SLCRETARY

January 1984

Dear Friends:

"I hope that you can jein our next Geoals 2000 Satellite Town
Meeting.on Tuesday, February 1%, when we will discuss how schools
and communities can help d;sadvantagad and at-risk students to
succeed in school.

Teogether we will explore ways that urban, suburban, and rural
communities can better prepare low-income and low-achieving
students to meet challenging academic standards and receive a
world-class education. We will talk about ways to ensure that
2ll our students have the opportunity to develop the Knowledge,
skills, and hakits of mlnd nhay need o 1ead better, nore
productive lives. .,*;5 i e
% ad \““‘:“il‘ .o

. . This 'issue is of enormpus, importance.to . the. future of our

‘ children and our nation. Please be sure to j0in us on ‘

February 1% for an infarmative, thoughtful conversation.

-O\

L . ;a;fsﬂ:q " in }ew PREEAES

" VV1 : ! ]
Fruat S et Yours 59 ﬁﬁ:ﬁ’iz‘ﬂlyjf

AT 20 ARYLANS AVE., S.W. WASHINGTON. D.C. 2001 414D
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GOALS 2000
SATELLITE TOWN
MEETING

FEBRUARY 15, 1994

8:30 - 10:00 P.M.
(EDT)

NOTE FOR COMMUNITY
LEADERS..

Os Pebmary 15th, the Goals 2000 Satellite Town Meeting will focus on

- how communities and schools can help disadvantaged and at-risk students

to succeed in sthool. Along with Secretary of Education Dick Riley and
Deputy Secretary Madeleine Kunin, a pane) of education, community, and
business leaders will talk about successful approaches and model
programs that are providing the high-quality teachers, challenging
curriculum and materials, and other kinds of support that disadvantaged
students need 1o meet high gcg;:ig:r;n{q‘_ standards.

2y E
s ,ow ¥
o

We plan 1o talk about what urban: rural, and suburban communities can

“do 16 help d:sadyanzzged §tudénts 10 achieve hzgh standards; how offering

disadvantaged students {:haﬁengmg (instead of watered-down) subject
matter can help, them saccccd haw wE can better prepare teachers to
work with at*r’fsk Hrid dlsadvanzagad szudcms how new technologies can
help; health issues and models for delivering integrated services to =
students and their families; and how services to disadvaniaged students
might be better coordinated. -

Febmaxy‘s topic presents your community with an opportunity to invite
mprcsentativcs of groups and organizations serving the disadvantaged 1o
take part in the Satellite Town Meeting, if they-aren't already part of
your community coaliion.  You might invite pwp!e from public
agencies, including the local depariment of public health or department of
parks and recreation, as well as from private and voluntary ageacies, such -
as Big Sisters and Big Brothers or the Junior League.

Enclosed you will find a letter from Secretary Riley and a sample news
release, as-well as your participant’s guide containing satellite information
for the February 15 Satellite Town Meeting, If your community plans to -
take part, please ¢alll-800-USA LEARN by Thursday, February 10, and
we'll make sure that your community’s name appears on the scroll
broadcast at the end of the program.



SUBJECT:

WHEN:

PARTICIPANT'S GUIDE FOR
THE FEBRUARY SATELLITE TOWN MEETING

"How schools and communities can help cf?sadv:antage& and at-rigk
students to succeed in school.” ‘

Tuesday, February 15, 1994, from 8:30 - 10:00 p.m. {EST}"

TO PARTICIPATE:

Locate a downlink site in your community where you can hold your
meeting, Then call 1-800-USA-LEARN OR 202-401-0039 between 8:30
a.m. and 5:00 p.m., Monday through Friday, and tell us your community
will be participating in the Satellite Town Mesting. i you call before
Thursdaey, February 10th, we will place your community’s name on a
community participant list featured during the program.

Satellite Coardinates:

C-Band: Galaxy 7 .
Orbital location 91cWest =>y 37l T
Transponder/Channet 18 . . . '
Downlink frequency 4060 fs?}%iz spepee

- Vertical Polarization..., s B g, ;.;;_:;:i-m;“ .
: Audm Sabcarrier 6.2 &*6 8* e
R ek N gﬁ witn baed _'; EZTURS
[ ‘“‘;.*-I B &-.Qg;_l‘ ‘ N f
Ku:Band: -. . SBS6 ,.-a;?ig* ot
o Orbital location SSGWest o,

“f“mzspondml(:hannet 5.

Downlink frequency 11823 Mhz

Horizontal polarization R
Audio Subcarrier 6.2 £ 6.8

We will begin broadcasting a test signal at 8:00 p.m. {(EST), {Due to varying
daytime program schadules, we are unable 1o tell you whether you are praperly
tungd into the Town Mesting before the test signal goes up.)

s _: *Upcmr;?;:g- mpeting dates: March 15, 1994

w April 19, 15384
-May 17, 1994
‘ Jm 21 1994

- ft:}ver)

4



SUGGESTED DOWNLINK SITES:

To arrange for a downlink site, you may want to contact the ‘IQ%%owing'organizazions or
individuals in your community to see if they have downlink facilities available:

Local businesses and hotels

Public school system

{Cable television operator

Libraries and community centers

Universities, colleges, technical schmmsi or community colleges
Phone company

Hospitals

Firehouses

City Hall and Local Law Enforcement Centers

Individuals who have 2 backyard sateliite dish

Johnson Controls {See branch manager -- seating is limited}
Weal-Mart and Sam’s Clubs {8ee store manager -- seating is imited)

S OoOO00CODO0OS0

You also may want 1o consult with your local television stations including the
FPBS member station. They may be able to suggest additional resources.

Ak 4’ .
] A
L

PHONE CP(IONS:

n 1 R‘ "; - "‘
L r«(& R A 43 e

it you cannot find &n appropriste dawnlmk facility’ or the; night- ‘ot the Town cem

Maeting you have troubile dcwnimkmg, American Te1ewn§erencmg E‘zas ef?ered 1o

. make the Town Meeting available on their audio network $0- that«yw can ;hearthe =

Town Meeting. Beginning at 8:30 p. m. EST, you will be abie to: access&baq :
Town Meeting via & phone call. The number 1o ‘access. the. Tawn Meetmg is
{719) 444-0802. You will be billed at reguler long distance rates for the tims you
are on the fine, For & group meeting, you should locate a speaker phone, ' {You

will not need 1o access the call prior to 8:30 p.m. EST. Between 8:00 and 8:30 _“

p.m., you will hear light jazz music and s message noting when the Town
Muoeting »vill-bagin.)

FOR MORE INFORMATION:

Call 1-B00-USA-LEARN ‘38’ 2024&3?-0839 from 8:30 e.tn. to 5:00 p.m. (-’ST?.
Monday thvough ! nt‘ay. !

FDR ?EﬁﬂNfCAL AQS%S i".’\“'b‘cixﬂ

s

- taa tarhmcsi ﬁs:stanm dzz”mg or artm zba Qatelhm Touwry Mesiing, pizase

call 202-463.5912. -
v Having a tachnical expeﬁ: avmimb&e 1? al times e,iunng tha ineeting vrill h&%;}

ussure g tioublefraa downlink.

o

Mt P
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@OEPARTMENT OF EDUCATION ‘*’*a? 2

UNITED STATES

‘WeADVISORYSS . ®sADVIBORYes ‘ “*ADVISORY##

BATELLITE TOWN MEETIEG TO POCUB ON PROGRAMSB
POR" DISADVANTAGED BTUDENTS

. At 8:39 P.M. (EST} Tuasday, Febrnary 15,
will join communities across the United States in the GOALS 2000
Satellite Town . Meeting, the  monthly, interactive: - video
teleconference for communities working to reach the six Ratzonalz
Edﬁcat1an Goals. :

3.5. Eduaatian Se:retary Richard Riley and Deputy éecretary
Madeleine Kunin will go-host the meeting, which will focus this
nonth on how to help disadvantaged and at-risk students tm succeaﬁ
1n schucl. _ -

Riley and Kunirn will velcome a panel of education, community, andi’
business leaders from arcund the country. .’ The discussion will

L7 T
foccus on - successful approaches and” model’ prcgraws that Harefjjf '

providing disadvantaged students with the hxgh-quality teachers;
challenging curriculum and materials,” and’ athar kznﬁs Qf suppartwu

they need to meet high acadewmic standarﬁs* o 'ﬁ“‘« i ﬂ*%m%
’ *?‘4:5”4,

Spensored by the U.8. Department of E&ﬁaatzon an& the U.5. Chaaber‘
of Coxmerce, the Satellite Town Meeting features discussions with

~. the in-studic panelists as well as-guestions or sugqest;ans affered
by wiewers using a toll-free 1- 800 nunber.

local commuaity groups are making plans to participate in the
..., February 15 town meeting. For local information, contact:

e 4.

‘For infoimation on the GOALS 2000 Satellite Town Meeting, the
publiec can call (B00} USA~LEARN or {202) 401-0039 between 8:30 a.m.
and S:00 p.m. EST Monday through Friday. XNews reporters needing
nore information should call John McGrath st the U.S. Department of
Education, {(202) 401-1305. X




o TO BE A TEACHER

I believe a teacher holds the future
We're the ones who give our heart away
We're the ones who possess all the beauty inside

We are the ones who strive to be the best we can
When our children falter
We reach down and lend a hand

Everybody's searching for a hero
Our profession has many among us here
. We have the abilify to succeed -
We know the place 1o go when time to fa [l down on our knees

1 decided long ago
That I was gonna be a teacher’
If 1 fail, If I succeed

. At least I did as I believe '
"i@a:-. No matter what the pay you see ' cel
1 yzewss They can't pay for what's inside of me R e 1
wa.,mw . CL RER -
«hidweBecause 'msoglad .. 7 ° . e, O SRR
; s&"‘"“*‘ﬂ“f *"*"I‘c be a teacher S e AT iR
# 57707 E 0 Jygt to touch one life is one of the greatest joys of all C

Just w.be a teacher

Is the best job I know

‘Cause when you're a teacher
You spread love wherever you go

i
t‘:

(Ra;seat first and second verse)
I believe a teacher holds the future

(Repeat)
I decided long ago

(Repeat)

No matter what the pay you see

. (Repeat}

Because I'm so glad



(Repeat)
Just to be a teacher

And if by chance you go astray
Fall down on your knees and pray
Ask the Lord to guide you way
Each and every day

¢ copyright, 1986
Joe Iva Washington, Jr.
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