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Thank you, Sharon Reokinson, ¢y that kind introduction, and thank
you all for squeezing me into your conference schedulse today.

I know %tnat your time is tight angd that vyou are all working very
hard., But if it’s any consclation, you aren’t the only hard
workers in the Washington area today. For at this very monaent,
just a few miles from here, President Clinton 1s putting the
finishing touches on his State of the Union address, which he
will deliver tonight.

I cannct tell you exactliy what the President will say tonight.
Bur I would not he surprised 1f yvou hear him talk aboout the
critical importance of education to the Zuture of cur natlion,
You might even hear how important teachers are to the very life
¢of this great nation., He wilil talk.of the- mago: challenges that
face America. And the subject of this conferencs relaces to

perhaps our . greatest chal 1ebgc the education of our children --
all of our c¢hildren. , ' s
LA *wag L A,-.. " ;":: ¥ . ‘ .

We are in the mldst of & graat aebate in ﬁm&x ca, & cebate that
will affw¢t>the work of each and every one’of.us in this room.

The debate, {5} begween the leadgrs:1n$ahe C&ngless, whe sgek te
make the largasb and most painful cits in edlUcation in cur
nation’'s history, and President Clinton, who bhelisves that bastter
education is “Job One” for America. And 1t is “Job One® for
eacn and every one of us. A
He helped make teacher education one of the America’s sight
Hational Ecucation Gozls, and now he is fighting against
crippling cuts in teacher professiconal development programs and
for nigh academic¢ standards. He is also fighting to make schnools
safe and drug-free; to help strengthen basi¢ skills in lew-irncoms ™
achools through Title 1; to put somputers intso every classroom;
to axpand Head Start; o make sure childres zat a nutrifious
school lunch: and o widen access to higher education by
expanding the Pell Grant program for poor and working students.

In all of these ways, the President is seeking.to provide
aducational opportunity for all, to help young people and others
to become teashers if thev hear the call, and to give teachers
the tools that they need 1o get the job done. We even modernized
che student loan p“ograv to give studenis an op*l&% to pay back
collegs loans based on incomeé -~ glving prospective teachers
hetter ways to finance their college educatlion.
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This effort comes at a critical time, Student gnrollment in our
public schools is about to explode -~ the number will soon reach
a ragord 5% million. rnd 3 very big part of thay tidal wave of
young people will include immigrants and chiildren of color. Yet
3t the same time, we nesd many more teachers from diverse
backgrounds. ‘

That is why I am so heartened to see all of vou today, working
together to meel This critical need. You represent a wide range
of commitied educators and leaders. We have our conference co-
sponsors «- the National Alliance of Black School Bducators, Phi
Delte Xappa, and Recruiting New Teachers. 1 am also delighted to
sea so many state officials, local prodect leaders from schools
and cgolleges, and representatives of many important national
initiatives. And I am s¢ pleased to see representatives of the
Ford Foundation ang the DeWitt Wallace-Reader's Digest
Foundation.. These foundations are showing tremendous leadership
in helping the nation to recognize the need for diversicty in the
ranks of our nation's teachers.

For our part, we 1n the U.S. Department of Education recognize
that our involvemesnt in this critical area has. not been as atrong
&5 it should have been. Qur participation in.this confersnce is
our way of saying we're going to de moze and we want to reach out
Lo everyons with whom we ¢an work. T

This conference 1ls & wonderful @zporba*ity for-all of wus to Jjoin
handg., If we are (¢ make real-progress in.the; r&axu;tment &nd
retention of teachesrs of color, we must bumld StrOﬂg‘\W{h-
partnerships. This corference puts us well onthe road to
building those partnerships and giving us something we have never
had -—- a common agends for acgtion.

We ghould begin ocur work with & simple statement of fact that the
Emerican peopls ¢an agree with., America neéds more high-guality
teachars of every ceolor and ethnicity -- white, African~American,
Hispanic, Asian-Rmerican, and Hative Amgrican. And all our

reachers must be prepared to teach increasingly diverse student
popularicons,

My senior advisoy on tezaching, Terry.Dozier, who will moderate a
panel in the next hour, talks about this fron personal
exparience. Terry was born in Vietnam, but came tc the United
States at an early age and is as American as applée ple. When she
‘was a beginning teacher, th2re were a number of VYielnamese
children in her school. Whenever any of these students got intso
trouble, the other teachers would bring them to her -~ even
though Terry could not speak & word ¢f Vietnamese. The other
teachers believed Terry could better™identify with the children.
" As Terry tells the story, "the children becams "my’' stugents,
not four' students.”
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%0 we nust go bevond the misgulded thinking that minority
teachers should be assigned minority students., But if we ars to

be responsive Lo the special demands -~ and opportunitiss —- of
pluralism, we must develop a diverse teaching force. We need o
provide our children with role models -- our young people nesed to

see Lhemselves in the face of the teacher in the physics lab, in
the art class, and in the student newspaper advisor. And
teachers from different backgrounds can share their different
experiences and peints of view with colleagues, enriching the
gntire profession., That is why America needs greater diversity
in teaching, and why it merits special attention and affort.

When I was governor of South Carclineg, our state established {he
outh Caroiina Center for Teacher Recruitment. Cur programs
became a model for many other states. To focus specifically on
recruitment of teachers with color, we created a special group
known as the ProTeam and Teacher Cadet Pregram. We showed that
well-designed programs can gelb results, but you have to start
early —-- maybe even middle scheel -- and continue until
graduation.

But davnting challenges face us. Almost one-third of all .
students in American public schools today are members of minority
groups, and that number rises te over 30 percent in our inner :
cities. Yet only 13 percent of our teachers are members of
minority groups, and over 40 percent of all scheols in the U, 5.
have no perseon of color at all on their faculty. The gap is a -
wigde one, a“d will continue tc grow.. S0 we must accelerate our, ., .
afforts. nat, specifically, caﬁwwm ‘do?  Allow ma,ro affer a._ xew
Suggestians. .

First, recruliment should begin a8 early as possible--preferably,
long before nigh school. Research shows that 80 percent of all
teachers were the first members of their families to go to
college. They became teachers because they had a special belief
in the value of education. 8Since students cf color are more
likely to be those family ploneeys, they present an lmportant

pool of potential recruits.  And they will frequently decide

whether or net to go to college as sarly as sighth grade. That
is the time Lo resch ocut to them with a positive massage about &
caresr in teaching. Let's not walt for an engraved invitaticn.

Second, we must remenber that many minority students and feachers
face difficult barriers. They may be the sole financial or
emotional suppert of their families. They may be called homa at
a moment's notice. They may feel isolated from the rest of the
teaching community. They reqguire ~— and deserve ~- special
suppert.

.

It is not encugh Lo get people interested in teaching, or aven
snrolled in & preparation program. We must support them-through
induction and make sure they have professional development
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opportunities. If we make programs responsive Lo real-life
situations, 'we can aveld the swinging door syndrome. There will
always e some good teachers of color who will decide to switch
carsers or accept jobk ¢ffers from the wealthiest schocl
districts., There's nothing wrong with that. But let's make sure
that 1f they do, it's not because they felt abandoned and left
with no cother choice. ’

Third, we nged fto recognize thabt thers are many opportunitiss to
recruit people of color at many different stages of life., Let's
think about paraprofessionals, retired military people, mid-
career changers, women re-entering tne work force after raising
children, and cthers. If we are not sensitive to the special
negds of these groups, this potentially fruitful posl can be
lost. Again, the key here is flexibility.

But in these cases -- and in all cases -- teacher gducation must
he rigorous. We must insist upon diversity znd excellence.

Excellence that dees not include the rich tagestry of our socisty

is not enough. But diversity achieved at the cost of lower
standards iz self-~defeating. When 1t comes Lo education, wé must
have high standards for everyong -~ students, parents, teachers,
administrators, membars of rhe community ~- even politicians!

There's aﬂothgr reason why teacher preparation must be
chzllenging. 1 believe that IU 18 unethiczl to allow an :
individual to go thxougb a program, only to find that he or she

is unable to pass the licensing exam required in many states, We . .

owe it to people to challenge them every step, Qf the way. . a
But as ‘nporta“@ az all thege sfrategises may be, ihere are
broadey issues I would like to address ~- issues that make 1
even more important foxr us Lo regrult and retain teachers of
calor.

t

First, diversity in teaching helps te shatter ths notion that
educacion ig only for a few, and that minority youngsters who
see gducation &% @ stepping stone to success are playing a fool

'”g;mﬁ “Teachers of color help send a very different message --

that a good aducation ¢an be the road to success for eavervene,

And ;hrougm haiy achievements, these teachers help fight the
tyranny of low expectations -- the pernicious volces that whisper
inte young ears, "You can't de it, don't gven try.” Some

families buy inte this nonsensgeé. We must méke sure that they are
part cf the effort to raise expectations., Otherwise, thay wi 1w
effectively slam the door shut on any effort to encourags
chxidren 0 become teachers.

And Number Two, diversity in teaching will help minorities™to
zchieve full participation in American soclety in a Vrltlc,*ly
important and growing industry -~ education, ”he Information Age
15 here, and education will play a more central role in our

.
L
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society than ever before, All psople of coolor must be firste-
class citizens in this new ags. Exclusion of minorities from use
of new technologies is high-~tech segregation. We must make
certain that our minority children engd teachers do not ride Lhe
back of the bus on the Information Superhighway.

These thoughts came to me this past Saturday in Houstan, Texas,
whare T attended the funeral of former U. 5. Representative
Barhara Jordan -- the "nice lady with fhe blg voice,” as one
child was guoted to have szaid. :

t that service, we heard the story of how it was a middle school
teacher who told Barpksra that she had "the brains o maks a
itfference.”™ And thay made 2ll the difference in her life, and
put her on the right path to be a great Congresswoman,
constitutional lawyer and teacher, '

And we heard from Dr. Thomas Freeman, the university debate
tesacher who was so influvential in Barbara’s life. It was this
great African~-American teacher who excited Barbarz to the power
of words. And Barbara left Dr. Freeman's classroom and becCame
one of the most sloguent and powerful wvolces for egquality and

S dustice in cur time.

i

20 let us :aaruit thousands of teachers who can show our children
that they have the dbrainsg to make all the diffigrence. And let us
recruit thousands of teachers like Barbare Jordan's middle school

«teacher, and thousands of Thomas Fresmans who can make the voices

of “fresdom ring throughout the land. This can be our grest
legacy. I cannsot think of g bettar one.

Thank you all so very much.
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Remarks as prepared for delivery by
U.S. Secretary of Education Richard W. Riley

New Challenges, A New Resolve:

Moving American Education Into the 215!
Century '

The Sixth Annual State of American Educatlon Speech
Long Beach, California
February 16, 1999

[ Updating Teacher Linensuie and Compensation |
[ Sieps to Address Accouniabitity and Teacher Quality ]
| Webcast of the Secretary’s speech |

Thank you Javier. Chancellor Reed, President Maxson,

Superintendent Eastin, Secretary Hart -- who is representing
~ Governor Davis -- members of Congress, distinguished facuity,
- ladies and-gentlemen -- and most of all -- the many, many future
teachers in the audience. It is my great pleasure to come to Cal
. ‘State-Long Beach to give my sixth annual report on the state of
" American Education.

Chancellor Reed has made teacher education his "top priority”
“and there is nothing in my-opinion that is more important to the
future of public education. So | welcome this opportunity to join
the Cal State family and the many other university and education
leaders from across this Golden State.

We are joined by thousands of other citizens at over 250 down
-link sites across the country from Atlanta, Georgia to Yakima,
Washington and my two alma maters as well, Furman University
and the univarsity of:South Carolina. This speech is also being
simulcast on the Internet.

This is an exciting time for American education and a time of great
change and that is why | have come to California. The people of
this great state have once again made education their passion.
You have set out to rebuild and reclaim the glory of your broad
system of public education. | believe that you are up to the
challenge. For it is clear to me that the people of Cal:fornla

cre . believe, as | do, that education is our future.

)
. As we look to the future, let's remind ourselves first about the
advance of American education in the 20" century. We've had our

http://www.ed.gov/Speeches/02-1999/990216.html _ 10/30;00
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peaks and our valieys and let me tell you about a few of them.

| grew up in the South and § can tell you that nothing good came
from the segregation of our nation’s schools. | fived in the same
town as Jesse Jackson - Greenville; South Carolina. We both
played foothall for different high schools that were only blocks
apart. Yet segregation prevented our schools from ever playing
against each other. That was wrong - and it was just as wroeng to
deny millions of children with disabilities even a breath of an-
education,

Ancther valley in the past -- for decades, we accepted the premise
that poor children went 1o poor schoois because that was the way
of the world, We were content to give these young ¢hildren a
watered-down curticulum. We were passive in the face of a great
moral failing.

But we've had our victories too. We have given millions of
Americans the education so long denied them: immigrants,
minorities, the disabled and women 100, We opened the doors to
college wider and we now have a higher education system that is
the envy of the world. That's the sum of our history and itis an
£normous achievement

¥

A New "Realism mixed with Hope”

Now we !{wk ia the 215t centzzfy a time of new challenges and a
time for-new. resaive Last month, | had the privil ege to attend a
miiflennium lecture at the White Houise that'was given by the noted
rehgtc}us historian Martin Marty. [ was most {aken by Doclor
Marty's assertion that we should lock to the future with what the
great theologian Reinhold Niebuhr called a "realism’” that "is mixed
with hope." This is an apt, way to look at Armerica’s future which s
inextricably tied to the futdie of American education.

S0 let me report to you today on the state of American education,
Acr{:)ss America there is 2 new realtsm mixed Wlth hope a8
understanding of the changes we are expenencmg and the
challenges ahead; and a new resolve to overcome these
challenges to give all of our children real hope for the coming
times - {0 get serious about providing a quality education to every
Amernican,

Today, there are powerful dynamics reshaping American
sducation. You can't get ready for the future if you don't see the
future coming at you. So let me describe some of the dynamics
that gre transforming American education.

Pagelol 1o
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We have more young peopie in our nation's schools than ever
hefore, all 53 million of them. | am here today to speak on behalf
of this millennium generation, the largest in America’s history. All
you baby-boomers - get ready {o make room.

This "millennium” generation is entitled to its day in the sun. The ‘

218 century will be very much their century and it will be an
American Century if we educate them well. How we educate their
minds and shape their values now wilt go a long way to defining
the destiny of this nation for decades to come,

One in five of America’s children now lives in poverty and the
diversity of our school age population is rapidly changing. Our
increasing diversity can be a great strength if we make change
happen for everybody - all races and sl cullures.

By 2010, families with school age children will only account for a
guarter of our entire population, the lowest level in U.S. history,
America is aging and family structures are changing. This means
that we will have to work much hardér to help people see that
education really is a community-wide partnership.

Here is another powerful dynamic, The knowledge gap is rapidly
increasing the sarnings gap. College educaled Americans now
make 76% more than Americansg who simply have a high school
diploma. Getling some college experience really must become our
new &ﬁiuaat onal benchmark., .

CEL G T
How wz% lsarn.i ,{:h;ngmg aﬁd 2§chmicgy s very much at the
heari of this transformation. 1 assure you, if our children make us
look silly now when it comes to using the VCR, just consider what
they are going to do with the Internet in the years to come.

All of these dynamics will define American education well into the
next American century, They require us {0 be realistic — yat
hopeful -« and have the tenacity and resolve 1o meet these
challenges together.

M“Q C oA S
L "

“ Where We Are Today in American Education
So where are we foday in American education? Here is my candid
accounting. New academic standards are being put in place in 48
states and two states have raised standards at the local level,

Our task now is to get those standards into the classroom. This
will require an enormous efiort to raise the quality of our nation's
eaching force, and that is the main topic of my address to you,

We have poweriul new brain research that challenges us to help

htip/ionww ed.gov/Speeches/2-1099/9902 1 6.html
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parents in the earliest months when the minds of our ¢children just

seem {0 be sparking. Our early childhood efforts, however, are still
. ] very much a patchwork of programs defined by high turnover, little
: training and minimal compensation for the staff.

Wa have a new national focus on reading and we are hopeful that
we have ended the reading wars. A landmark study by the
National Academy of Science has laid out a balanced plan to
improve reading. And, last week, we released new data that tells
us that our nation’s reading scores are up for the first time in all

three grades levels — 47, 8% and 12 That's progress. But 38%
of our 4™ graders are struggling 1o learn this very first basic.

Our achigvement scores are up for math and science. New
_standards have helped. Yet, we have an increasing shortage of
quality math and science teachers. And our nation's math and
science curriculum does not come close to matching world

standards in our middle and high schools.

We have a stubborn achievement gap between the well-off and
the poor, This is a hard, cold reality; too many of our schools are
failing some of our children and some of them shouldn't be called
schools at all, We need to %um thzs aroundi o
Nle Gum oL

. Yet, at the same time, ACT and’ SAT Scofed aré now at their
h;ghast level in two decades. And 85% of ali high school seniors
are going straight on to college. That's: gaad ‘Many of these same
students, however, find themselves in remedial {:iasses in their

. v g

first year of college. » 7 TFF TR IAT I BRG AL

@ Za. Ty .
i }*ﬁ . ’l “\s ,_p?';; ¥

The American high schoat exper ence simply has o become more
rigorous. Only 54% of our nation's high schools provide their
students with the opportunity to take Advanced Placerent
courses. Why not 100%7?

In my opinion, this nation is coming up very short in teaching our
children foreign languages. | believe that every American.child
should be fluent in at least two languages. Surely we can give our
children the added advantage of being better prepared for the

global world of the 21% century,

Many of us are warking hard 0 help elavate the teaching
profession. But not enough is being done to prepare the next
generation of America’s principais. This is a looming problem,
Even the best of teachers ¢an be helped by a principagl who is a
- strong leader.

s %

. Another fact of great concern; our nation’s school buildings are
over-crowded or simply wearing out, The American people know

hitpdiwww ed gov/Speeches/02-1999/5902 1 6.himl HO730/00
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: that and s0 do 1. The President s going back to the Congress for
the third year in a row t© get you the help you need to modemize
. your schools, Congress needs to get it done. ‘

Access to coliege is one of the great achievements of American
education. Increases in Pell Grants and college work-study and
the creation of the Hope and Lifetime Learning tax credits will give
many more Americans the ability to get a higher education. We
astimate that 5 million Americans will use the Hope tax credit for
the first time {his year when they fill out their income taxes.

But our system of higher education is not there yet when it comes
to ;:{e;mf“ng the next generation of Amenca's teachers. Qur
nation's colleges of education are still very much the forgotten
stepchildren.

This brief, candid accounting suggests that we have made
progress but that we still have our work cut out for us. This new
realism, however, is a sharp and healthy break from the past. The
new expeciations we have set for ourselves represeni a
fundamental change in the direction of American education.

No child should be left behind, No child should-be'aliowed fo dnift’
through school. No child should have an unqualified teacher. And

. ne American should be denied the opportunity to.go onto, {:{3§£§9§;é§
‘ because they cannotafford it. . L s s e
RN Y ‘“’z‘ rpge sy

What we seek is a dem:}cracy ai excellence Jor.all of, ow’{ywz’zg

people as we move into the 215 centliry. - The pate’ &f change is
too slow for me. { remain impatient. The changes we are making
certainly have not touched the lives of enough of our students.

8o we need a new resolve to meet the many challenges before -
us, and | ask all Americans to begin by putting aside the tired,
politics of division. This last year of politics has exhausted
Amarica's patience, and now we need {0 move on 1o the big

igsuey that really matter. o

Let's put civility back into the process and recognize where the
American people are coming from, They want practical solutions
and concrete answers, They understand that education is
gverybody's business. When ideclogues assert that the only way
o improve public education is {o destroy i, nothing & gained,
Absolutely nothing.

I've talked to you about some of our history, the powerful
_ ‘ dynamics we face, and given you an accounting of where we are
. today. Let me suggest to you what we can do together with a new
sense of hope and commitment: a “realism mixed with hope.”

Bt /iwww ed.gov/Speeches/02-1999/99021 6 humi * 163000
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The Early Years of Childhood and the Basics of

. T Fducation

Our hope for the fulure surely begins by keeping a strong focus on
the early years of childhood and schooling where we have the
most potantial to make the greatest gains. This is why 50 much
effort is now being made around early childhood initiatives,
improving reading and reducing class size.

fve told you about the new brain research, It's a wonderful new
window of opportunity to advance learning. When excited parents
leave a hospital with 2 newborn baby, they need to know what
prachical steps they can take 1o spark their child’s brain
development.

To their credit, state leaders including Delaine Eastin are moving
forward vigorously 10 create effective universal pra-k programs,

. There s still, however, mugh to be done. | urge local and siate
leaders 10 help give child care providers much more extended
training when it comes to early language and reading
development.

As | reported to you garlier, our nation's reading scores are fi néily ]

moving up. Thig is good news. A great deal of effort has been "1, =372 :
. made to get this nation focused in.on making sure every childican § 72" -

read wall by the end of the third grade. This has been a personal e

crusade for me. But we still have a very long way to go. ':‘u;-. e ",‘ ;

oo Sran 4 LR w:, ““‘ ‘4"& ﬁi“h 3’{

| helieve, for example, tha’i every: e!ementary school:should have ww L T

the reading speczaksﬁs they need to make a difference. Govamm g e,

Gray Davis hers in California is right on the maney in putting ~ -

reading at the head of his education agenda.

And { commend the Los Angeles Times for its special AReading
by 8" initiative, which makes reading impravement both a school
and a home activity. | challenge every media outlet to follow this
good example because education really is "everybody’s
business.” Let's keep America reading.

President Clinton and Vice President Gere are working hard to
reduce class size, to help children with disabilities who have
serious reading difficulties, and help the many adult immigrants
who want to learn English. They are also working just as hard to
expand after-schoot and summer programs.

But all of our public efforts pale beside the power of every parent
to make a difference. If America's families will fead, and keep on

. reading to their children — at least 30 minutes a day -~ they will
literally revolutionize American education.

hitpAfwww.ed.pov/Speechesf2-1999/9902 16 himl 10/306/00
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To do that, we have to help parents slow down their lives. In our
haste to do all things all the time, we sometimes forget the most
essential — giving our children that deep, abiding sense of trust,
guidance and security that tells them that they are truly loved,
cared about and respected. | believe that with a passion.

As our children master the basics, we have 0 make sure that they
go to schools that are safe and disciplined. Here in Long Beach,
you have sef a national example for school uniforms, but there is
much more that needs 1o be done. Last year was a terrible time of
random killings i our nation's schools. This school year has
started somewhat more quietly. But we must always remain
vigilant.

We have sent out 200,000 copies of our "Early Warning Guide”
with its strong emphasis on prevention and it has been very well
received. Now, we need o turn these good ideas into pratlice 1o
reduce drugs and violence,

Increasing Accountability and Acnievement

Giving our children hope for the future begins then with the early
years of schooling and keeping them out of harm's way. Crealing

a democracy of excellence for the 213 century requires a new '

%

level of aceountability so we can raise achievement for all of our SRt
young people. T T L
The American people have made education a'national priority. itis - »i ”§< ‘
their agenda and it must be ours. i follows thenthat they are. T+ . &0l miwie | F
going to be a lot more attentive to the progress we are making. .- & =8

The attention may initially be uncomfortable, but we as education
leaders should welcome it

" Now change can be unsettling. The unexpected rigor of new and

dernanding tests can be a shock, but the shock of initial failura ts
often the starting point for iong-term success i people will only
stay the course. Real improvement in education does not happen
overnight.

- It is sustained progress that brings about real success. States ke

North Carolina, Maryland, Texas, and Kentucky are already
seeing test scores rise because of their commitment to high
standards, vigorous assessments and increased accountability.

As | have said, the states are doing the very hard work of creating
new standards of achievement. Goals 2000 funds have helped

states with this effort and we have made progress. Now each

state i challenged 10 move standards from the statehouse to the
classroom and make them part of every teacher's daily lesson

iiii.p:z’f%w.e{i‘gavfﬁpeceizé§§2~ 19004002 16.him] 10/30/00
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plan,

We have to give teachers and principals the rasources they need
and free up their creativity to achieve resulls and reach high
standards. We must make sweeping efforts to make teaching a
first-class profession, And, then, we must hoid schools
accountable for resuits,

This is why President Clinton will send to Congress a significant
revision of the Elementary and Secondary Education Act. This
revision 1§ based on a comprehensive three-part strategy: 1)
targeling increased investments to disadvantaged children, with
particular attention to the early years of schooling; 2) improving
teacher quality; and 3) promoting real accountability for results,

Ending the practice of social promotion is an important part of this
strategy. In its most basic form, the President’s call to end social
promolion i3 g demand not 1o close our eyes when a child is
desperately struggling. A policy of retention is not the answer
sithar. Let's develop a policy of providing the necessary support to
prepare our children 1o pass.

And if a school is failing its students, we oughti to react like our

house is on fire, The new realism that 've alked about requires &

"no excuses” attitude, and a willingness to take action.

W know a good deal more now about how 1o turmn-around low-
performing schools: from giving teachers mare time for fraining
and coliaboration; 1o redesigning the curriculum; loremovinga - -
principal who doesn’t provide leadership; to issuing schodd report
cards that measure real achievement over time; to enforcing
affective discipline policies,

There are other ways that we can raise achievement as well. The
Amencan high school experience has to become much more
credible, This is why | support challenging high school exit exams.
Now,.you just can't spring exit exams on young people who
haven't been prepared for them. That's not fair. You need to give
students and schools adeguate preparation time. But setting the
bar highear is the right way to go,

f want to strengthen our public schools, not weaken them. | say
that because some hold the mistaken belief that the only way 1o
improve public education is to take money out of public schools
for privale school vouchers, My friends, that is a mistake.

The truth of the matier is this — the choice of academic subjscts
has much more 16 do with the prospects of 3 young person going
on W college than whether or not that person goes to public,
private or parochial school. | am a strong supporier of qualty
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private and parochial education; they add important elements to
American sducation. But vouchers will take public tax dollars out
of public schools and make our nation's private and parochial
schools less private and less parochial,

I encourage the many new efforts to expand public school choice.
Charter schools that are publicly accountable, schools-within-
schools, school-to-work opportunities, thame and option schools
for scienca, zs:-zc?maiagy the arts, and many other areas of study
are all new ways to give parents and students more choices. | can
tall you that going 1o school in America can be exciting.

Now, we need 1o work harder to get the message out about
getting ready for college much earhier. Here are some statistics
that explain it all. Almost 100% of parents want their children 1o go
fo college. Yet 7 out of 10 parents say they don't have encugh
information about how 1o pay for college and how o prepare their
children academically.

This is why { am pleased 10 announce that next fall, hundreds of
college and university presidents will join me in what we are
calling "naticnal college week.” We will go to schools all over
America to get the word out that many more young people can go
to college if they start planning earlier for it. .

W - s
0 ~e Lwo e Thatl's the strength of mentoring programs like the Berkeley
» B © - Pledge at the University of California or Project GRAD in Houslon,
ComedsiW e v Texas, We have developed’an exciting new program called SRR
e et L e GEAR-UP fo build new links between our public schools and our v » 3%

IR great system of higher education. We are well past the time when
our institutions of higher education can remain aloof from the {ask
of helpmg to rebuild America's public education system.

The Long Beach Community Partnership is a wonderful exam;‘é
of all the parts of American education fitting together. | am so
proud of Bob Maxson, Superintendent Carl Cohn, and Mayor
Beverly£)'Neill and sthers.who have pulled tcgether o form this
exciting partnersh:p Seamless education really is the wave of the
future.

% Reinvigorating the Teaching Profession

Now, | want to talk to you about Ameérica's teachers — America's
future. Alj of the things that | have taiked about s0 far - from early
childhood - to improving reading -- to preparing young people for
college — will not happen unless we make teaching a first class
profession.

General John Stanford, the late school superintendent of Seattle,
who gave that city so much hope, had a wonderful motto that -

hupiwww.ed.goviSpeceches/02-1999/99021 6. btml 19/30/00
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explains it all. "The viciory,” he said, "is inn the classroom.”
America's teachers are some of the hardest working Americans |

'knaw,

I am so very proud of them. Yet all too often, we take their hard
work for granted. We can't afford 1o do that anymore. We need to
hire more than 2 million teachers in the next ten years to meet the
demands of the baby-boom echo and the fact thal close o a
rillion veteran teachers are on the verge of retiting. This is an
enormous transition,

~ These next few years are, in my opinion, critical for the future of

American education. We must make some far-reaching decisions
about how 10 elevate this profession. Here a story is in order. |
have on my staff a former national teacher of the year.

Her name is Mary Beth Blegen, and she was chosen as the begt
teacher in America in 1996, After 30 years of teaching, Mary Beth
made only $36,000. Nevertheless, Mary Beth passed her love of
teaching on 1o her daughter who also became a teacher. One
year later, however, her daughter left the classroom and saw her
salary more than doubled. This story is going to become much
more common unless we act now,

We can no langer fiddie around the edges of how we recruit,

wo prepare, retain and reward America's teachers: This is why [ call

on Governors and state legislatures 1o rise to the challenge and

< take & comprehensive look at the needsiof this vital profession,
* “We need & sea change in public thinking about the value of
“teaching.

| ask state leaders o recognize the full dimension of the problem
Too many potential teachers are turmned away because of the
cumbersome process tbat requires them {o jump through hoops
and lots of them. Too many veteran teachers tell me that the
process of maintaining their license adds liftle value to their
professional expertisa. And too many of our best teachers are
lsaving the profession because of low pay, poor working
conditions and weak school leadership.

As a resull, a growing number of school districts are throwing a
warm body into a classroom, closing the door, and hoping for the

best. This is not the way to reach for high standards. And there

are many schools, especially in our high poverty areas, that are
now using teacher aides as full-fime teachers, that's not fair to the
students nor to the aides.

And then there is a unigue American phenomena that really
makes no sensg - the practice of assigning teachers to teach "out
of field " Foreign education ministers who visit me are just

hitp:iwww.ed gov/Speeches/02-1999/990216 hunt 10430700


http://www.ed.gov/Speeches/02-19991990216.hlml

about the, most ;aaim}tic tbmg you Caﬂ cicz as arz Ameﬁcm

* February 16, 1999 -« New Challenges, A New Resolve: Moving American Education In.. Page 11 ol 16

sturmped when | ry 1o explain this practice. Their translators
simply have no words to describe it

We've got work {o do. And we can begin by putting a sharp focus
on the ¢ritical shortage of high qualily math and science teachers,
This is why | am pleased to announce that John Glenn will chair a
Naticnal Commission on Mathematics and Science Teaching for

the 215 Century. | talked to John yesterday, and | can telf you that
he is excited about accepling his nexi mission for his country. Isn't
he a great American!

Recruiting America's Future Teachers

To recruit teachers, we must first overcome this paradox; in every
poll, Americans tell us that being a teacher is one of the most
important and valued jobs in this land. So often, however, these
same Americans discourage their children from entering the
profession because of low salaries.

Low salaries are a very resl problem. | ask public officials to
recognize — sooner rather than later - thal we arent going to be
able to get gz;z}ci teachers on the cheap any more. Thal's just

going 1o be a fact of Ifie in the 215 cerzta{y

WL T

ERAIPIE T

et

. What élse aan we c!o'? We can create ri Hgorous alternative paths {0

give mary moré ‘Américans the opportunity to become a teacher.
The President's proposal to expand "Troops to Teachars” for
retired military and other mid-cateer professionals will help to
accomplish this goal, -~

We should also be building career ladders for those qualified
teacher aides who are in our ciassrooms now who want to
become teachers. Ttw i B

We can also do a much better job of matching future teachers to
b opportunities. A young woman in Pennsylvania who wants to
teach in Florida shouldn't have to spend an hour on the phone
waiting for someone o talk to her. This is why my Department will
set up a National Job Bank and Clearinghouse for Teacher
Recruitmeant this year.

} have also asked the Entertainment Coalition for Education to use
their creativity and imagination to help us launch a major public
receuitment campatgn for teachers across America. | believe they
wilt be shooting their first ad during "Oscar” week.

hup/Awww.ed.goviSpeeches/02-1999/990216.himl 16/30/00
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Preparing Teachers for the Modern Classroom

To prepare the next generation of {eachers, we must turn o the
presidents of our great colleges and universities for new
leadership. Qur colleges of education can no longer be the sieepy
backwaters that many of them have been. There must be greater
collaboration from all parts of the university community, including
the arts and sciences.

Bob Maxson, your very fine President here at Cal State-Long
Beach, may have put it best when he said that it "takes a whole
university 1o prepare a teacher.” The Cal State system is setting a
national standard for thinking ahead. | am particularly intrigued by
the decision of Cal-State Long Beach to offer a "warranty” on -
every one of its graduates.

But there is still much more work to be done. This is why Lam
announcing today a Nationat Conference on Teacher Quality for
universily presidents, teachers and other education leaders. This
conference will seek to develop a road map for the future to help
states and communities mest their need for well-qualified
teachers. Lo .

Our colleges of education simply must be supported In reaching
for a new level of rigor. | urge colieges,of education to move
swiftly to create many more clinical experiences for their students.
Future teachers nedd: to’ i‘ae Ieammg hc;w 2{} {each alongside
master teachers. © © L PRl r,,;\;-. ETRRE

.}:t P E o -
i 4\7(4 jﬂ'}«‘e

A new emphasm on preparmg teachers by using a clinical mczdei
may also require universities to take & look at their own surrent
incentive structure for promotion and pay. Can there be a befter
batance between research and the practice of te:&chmg and
service 1o educators in the K-12 systemn?.

Retaining and Rewarding Teachers

_— .

State and local education leaders have a key role in elevating the
teaching profession.

+
!

First 1 call on stales io end the practice of isguing emergency
permits or Hoenses over the next five years. Now, some say that
this can’t be done given the overwhelming number of young
peopls in our schools. They simply must have teachers, qualified
or unqualified. But this view is based on making no changes in the
current system. And that is what | am urging policymakers to do.
Change the system!

We really do need to take a comprehensive look at established
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rules about the portability of pensions, credentials and years in
service, The current maze of disconnected state laws has become
a significant drawback 10 keeping good teachers in the profession
in our increasingly mobile society.

The issue of how we test teachers must also be addressed,

The failure of s¢ many prospective ieachers {¢ pass such a state
test in Massachusetts has brought this issue to the forefront of -
public discussion. There are many guestions, What do these tests
really measure? MHow well do they predict teacher effectivensss?
How does one state test compare to another? This is why | have
asked the National Academy of Sciences to launch a benchmark
national study of teacher testing.

| also encourage many more states o follow California's lead in
creating a broad system of support for first time teachers. We give
new teachers the toughest! assignments and leave them 10 "sink
of swim.” Than we wonder why we lose more than 20% of them in

. their first 3 years and close 1o 50% in our urban areas. This brain

drain has to stop.

As state and local leaders consider new strategies to improve
teaching, 1 ask them fo avoid the "either/or”, mantahty that is
dominating the current debate on teaching., One side;argues that
the current licensure and compensation, system keeps talented.
people out of the profession, does not ensur&e quzahty, and
provides few incentives for teachers to :mpr&v@ théir practice
Others contend that teachers need proper zrammg and figorous
Standards for entering the professmr; it s

.. { f‘",: Lo,
My #r §r ends, both sides are right. We need tt} iwzer our voices, get
practical and think in a new way. <,
This is very much z state and local issue. But | have been thinking
a lot about this matier. 8o let me try to start a national dialogue
about this very tmportant asgect of the teaching profession. | ask_
you to consider the following suggestion to start this conversation.

There are three parts to this proposal;

First, 3 new teacher would be granted an initial license forup to 3
years after passing a written exam of content and teaching
knowiedge and an assessment of teaching performance. During
this "trigl pericd.” schools would offer new teachers annual
contracts and be able 10 counsel out’ those individuals who really
should not be in the profession.

Secordd, | suggest the creation of a professional license. The
standards for this new license, developed at tha slate level, 1, would
be higher than those for an "initial” license, and would invalve
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peer review by a panel of teachers and a supervisor.

Peer review is very imiportant, but it must be done right. Veteran
teachers will tell you that the people who are hardest on a teacher
who doasn't cut it are fellow teachers. And thal's what |
professionalism means. Teachers, themselves, must take an
active role i improving their profession.

i a teacher has worked hard io earn a professional license, he or
she deserves to be rewarded. Raising standards for teachers
must b accompanied by ralsmg salaries as well. i's a balanced
gquation.

The conditions for renewal of this professional license should be
determined by each state. This suggests that {eachers need
keep their knowledge and skills up-to-date. Here, it is so very
imporiant to recognize that professional development as we know
it simply has to change. And those of us who are policy leaders
must listen to whatleachers are telling us.

Last month, we released a first time report on Teacher Quality and
teachers are telling us in no uncertain terms that the current

practice of "one shot workshops” reaity has {0 go. Teachers are‘ I
asking us for more depth, more planning time, and greater &7, -
opportunities o learn from each other. And they wanthelp ind w0,
addressing the realities of the modern classroom: student, v xoso =« -
diversity, students w:th dzsab;l:tless technology and new hzgh ok *-m{ )
siandards, o I e e . SO SRRy .-‘;‘.» PN =

'-‘:".“5,,;} - Lo e l“?} Bl ;;“}Iv'“ R P

The third part of my pm;:msal wozﬁd be a voianzary advanced
license such as the advanced cerfification that now exists thmag&
the National Board for Professional Teaching Standards. Some
states are moving 1o support and compensate teachers who pass
these rigorous standards. California is one of 13 "leading edge”
states and | encourage every state to follow this example.

All teachers should be encouraged 10 continue to lgarm and grow,
That's why | ask districts 1o take a serious ook at a new and
developing concept called knowiedge and skilis-hased pay.

This three-part modet of an initial, a professional, and a voluntary,
advanced license seeks 1o sirengthen feaching by linking it more
closely 1o high standards. 1 ask you to consider it and joinme ina
naticnal conversation 10 make teaching the first class profession
that it deserves to be. This is an example of realism mixed with
hope.

The many future teachers who are here with us today are as vital
tc the strength of this nation as the patriotic men and women of

~our Armed Services, { want to thank every one of you for your
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dedication and commitment. And | thank every classroom feacher
in America who is making a difference in a child's life. The most
important thmg we need to say to teachers is a "thank you for a
job well done.™

Sparking Creativity and Innovation

Now a few thoughts about the future. Let's stretch our minds and
ask ourselves how we can make American educaticn more

engaging.

| befieve the schools we design in the future should be built as
centers of community, Americans of all ages are going to want to
be learning all the time. The idea that a school building is open
more than 12 1o 14 hours a day is not as far fetched as it may
seem - and surely the power of lechnology is a starting point to
make thal happen.

Fve spoken 1o you about the need for every young person in

Armerica to speak at lgast two languages. Doesn't that make so

much sense in this new global world? Let's move beyond the

American habit of stumbling siong, phrase book in hand, when we

visit a fare:gn country, e e

Last month, with the support of First Lady Hillary Redham Clintons Cin /&
and with the help of NASA, the National Endowment of the Arls, «cwnm,

the Jet Propulsion Lab &t Cal Tech and the J. Paul Gezzy “{msz we. 5*?.";‘-* e

faunched the "Mars Mii Eﬁmnwm ?ra;eci: S -
This project is a fusion of t!*fa arts, science and 2echno§cgy and gt e
will ask thousands of young people to imagine and help us create -
the first American colony on Mars. We need o develop hundreds & -

of projects like the "Mars Millennium Project” to make learning

exciting and c¢hallenging.

We live in a world that is so much more visual and our young
people see the world around them bursting with ideas. We need o
foster their creativity and give them that sense of excitement that
comes with a true search for knowledge. The arts are not a fritf but
an essential in this information Age.

The imagim&tiz}ﬁ of our young people is so often captured by

music, dance, the touch of a poet's words, the sweep of a

paintér's brush, or new images created on a computer, There isa
fusion coming, for example, between the arts and the compulter,
We need o be ready for it .-

We are, my friends, at the edge of a new time. The 215 century is
just hovering, Hike the sun coming up on a new day. it will be an
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Education Century, of that | am sure. If we give our young people
- America’s "millennium generation” -- the education they
deserve, just think of the opportunities. You have to be excited.

| am optimistic. With a realism that is mixed with hope, we can
achieve the democracy of excellence we seek. Let us build those
new connections that bind us together. And let us always
remember thal the "victory 1s the classroony” with America's
feachers ... Amenca's future,

Thank you.

-

! Updating Teacher Licensure and Compenngtion |
{ Sleps to Address Accountahilly and Taacher Cuality ]

[ Voo of the Socieiary's speech |
ED™
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June 23, 1993

TC:  Terry Do, Mary Aane, Alan

FROM: - Kirk L / |

We've been wondering for months now:

How could ED crewe a foram for discussing policy ideas with teachers? How could
ED create a forum for communities 1o share their ideas? .

To succeed, hoth forums would have 1o mest the following criteria, They would have to be:

»
[

Kl
"

L R

-

-t

up & running guickly - by the end of September.
able to grow from 100 users {each) to 500 users during the first six mmonths,

connecied w information resources beyond the confines of this single ED-
designed foruem,

. relatively inexpensive for EDD and for teachers.

designed as a pilot, so that we can learn whether they're worth additional
resources required for scale up, and what medifications are peeded in a scaled
up electronic forum. ’

Here's a strategy that meéts those criteria.  ED could:

create a bulletin board on INET,

T . ‘:\ .
work with the 30 states that have computer networks for teachers - and
universities -~ to arrange for each teacher of the year (plus the other teacher
from that state) 1o have access to Internet, ‘

recrint communities by announcing the "community forum” in the newsletter
& on the satellite town meeting, Also, wa could work with feading
communities - Omaha and some Wal-Mart communities, for instance - 0
make sure they participate.

set aside a siaff person to moderate the conference. Provide training for that
person, plus technical support and a clerical support suaff person. ;.
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Memo 1o Melanne Vervger Nov. 18,1996
From Bill Taylor Bu{f ‘ .
Re: the Clintor legacy and education

Greetings from sunny Celifornia and congratulations to you ,vour bosses and all your colleagues
for helping us 1o live to fight another day.

With all the talk about the Clintan legacy and the role that education may occupy in that legacy, T
can't resist putting in my two ceuts. So here is a rough cut of what I would recommend.

T assume it is not necessary to.make the case that education should be a priority concern during
the second {erm. Clinton has demaonstrated that he cares about education; he has devoted a good
portion of his carcer to advancing the cause of educational reform and be is extremely \
knowledgeable and skilled in the area. Moreover, ke has succeeded in engaging the attention of

. the American people on education issues and in elevating public education on their list of |

cancerns, (! never thought { would see the day when the Department of Education would become

_a political asset rather than a liabilily, a zhctzg,h 1'm not sure what it has done to deserve this

I

enhanged status,) So there is every reason to believe that people will be responsive to igitiatives

.. that promise to upgrade the quai.ty o?‘ eézzcatncn {or their children and even other people’s

RERTI
chz%éren - g '
«
«;a‘*’ ol "*;l* ;t (‘; . £ +
. e LAl 87 ot a
e wtpe «,-.-;,'n\--‘ »&-m quéw

oo ,:i‘ he questzz}n 15 what shazz id goﬂmto these, zzzzi;aiz‘vi‘:s I would arguc that whatever clse is
*g’ iunderzakeﬁg a central part ofithe, effbr: shozz é be ibr tke President to use the bully pulpit fora

concerted and sustained c:m;pmgn to peﬂm;gmz talented @I{MER‘! e in the country to
consider teaching us a career. Indeed, the campaign should not be limited o young people but

. should also encourgge pebple who have had successfil careers and are seeking a new challenge

1o obtain the necessary preparation (0 become public school teachers.

"

_ There is no question that such an ¢ffort is needed. The eroding skills of teachers over recent years

“is the Achilies hee! of the educalion reform movement (in which I consider myself an eager

participant.) It is fine for us to demand that high siandards be set for all students and that teachers
be held accountable for helping students meet those standards, L if teacliées theimselves lack the
ability, these exhortations will produce little. And there is lirtle question that in this department |
things are bad and getting worse. There has always been 2 disjuncture between the high regard

" Americans say they hold for teachers and the low tangibie rewards that taxpayers have been

willing to ptovide, For years the obvious consequences of the dichotomy were avoided by the
availability of a talent pool of very able women and minorities made available by the -
discrimination against them in other professions. Now discrimination has abated enough for
those talenled women and minorities (o move inio other occupations. And survey afler survey
shows that by conventional measures college students majoring in education are among the least '
able students. This information is buttressed by the results of teacher competency exams and by
other ernpirical and anecdotal data that is oflen dismaying.
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What I am suggesting is that the President (and only the President) can be the catalyst for the
kind of institutional change needed to make educational reform efforts successful. There is every

" reason to believe that in making a persuasive appeal based on the challenges and rewards of the
teaching profession, the President will strike a responsive chord, We ali know lots of talented
people--young and older-- dismayed by the lack of social utility of the work they are engaged in
and locking for new challenges. Of course, the President’s approach wili need to be based on
something beyond an appeal 1o altruistic instinets. 1t should be backed by a few modest but
mmporiant initiatives to increase the tangible rewards of ieaz:}zing

*

Such inmitiatives mt ght include a college loay forgiveness pragraﬁwm students
who commit to teaching in high pover ¥1 v wrbar gnd rral schogls, The tommitment would have

t6 B¢ 2 real one— SErVice fOF a mimmutn perlod of say 5 years. And the President could also
make creative use of the provisions of thgﬁi%ﬁj_ﬁi_’?xj% renewasl that encourage rhe use of both
Jederal and siate and local funds to reward reachers for demonstratin g excellence in helping
sw{éezm to moeet high standards. (1 believe such an approach can be takes without taking on the”
thornier issue of roerit pay). There may be other such initiatives that would provide tangible
_incentives for 1alented people to go into teaching. The aim should be (o avoid costly new federal
programs and to lind ways ‘o leverage change at the state and local Tevels.

in putting forward this ;}rapdsal I do not mean 3o éepr@catc other suggestions that have been

. Wqs _,-«W T X N
made. The idea of mobilizing opemillion volunteertutors'to hel p every child read by the 3rd
grade is a good one but, like Tealh ToFATRENES, 1 15 pmperiy ‘hought of as a piece of, or an
aéjmct 10, an everall effort to upgrade teaching: What' much edumtzenal research comes down 1o
i the s*mp%es: terms 15 the pchosmon zha{ poor. a:rxd rmrzt)zzzy ct‘zzldren ha% the best chance of

skilled and caring adill. Tutoring- pr%rams cm %ze (tutorm;, zmd f‘ncntonng nght be an svén

v et
SIrOnger: ccminnat:on)‘ ‘but the tutors may Yack! t?lc pmgmmzfcn rzccded to be effective teachers
and they may not be around that long. &7 HIE0 il
e T B "2! TLAFE

Department of Education is scheduled to release the final reporfof Frespects \E‘rep{}r‘i prepared
hy Abt Associales pursuant to a Congressional mandate to evaluaie Title ] mxpecwd {hat ihe
fina! report will underling and support & fundamental conclusion confained in the interim report--
i?zgz{ the worst e:z’zma zzona! envirgnment one can provide for a poor afufd‘ is one 0f cancenrmted

R i st

Nor do | wish to neglect other fundamental needs in public &dl:‘&:}&num}, 1997, the
!

§argcst survey since the Coleman re repon in tfze %Os a longitudinal study done over sevcrai years
and invaolving hundreds of thousands of students and teachers. Interestingly, 1t reaches
conclusions very similar 16 the Coleman report-- that along with the quality of teaching the
socioeconomic character of the student body is the most important vanable in determining
student outeomes. All of this would suggest efforts (o break up large concentrations of poverty
by using-public “schoo! Cholce fo enable low 1ncome students (o attend middle ¢fdss schools in
sublirbs as well 45 CENlral cities. As you know, we have had some success with this in my
St.Loui§ Htigativi aad we are working hard to preserve the remedy. I recognize, however, that
atiemipting 1o legislate this kind of choice at the national tevel would be hard political stedding.
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It seems 10 me that there are several political plusses to Jaunching a campaign 10 atiract more

talented people to teaching. One is that it ¢an be implemented by the President without getting

into 2 big struggle with Congress. To the extent that legislation is needed to back up the

initiative, if the initial effort strikes a responsive chord, Cangress would be hard put to refuse to
back 1t up with z loan forgivengss program or other supportive measures. Moreover, there would
be some in Congress likeJim Jeffords-who could be enlisted with other national leaders in the

presidential effort. Second, a campaign of the kind [ have described may be the best way to
defend against the coming drive in Congress for private school vouchers. 1 think that once

e e e

P - e Nmteret B T . Y .
voucher proponents get thenr act together better than they have in the past we are hikely {o face a

real challenge. A teacherinitiative would enable the President 10 say ™ we are engaging in a
majar effort to imgrove public school education for aif children, This is not the time to aliow
ourselves to be distracted by measures that would benefit only a few and weaken the public

schools.”( By the way, I also think there may be areas where public-private school gooperation

might be undertaken withquy threatening ither the pubhic schools or the First

Amendment, but {Ra{ is a subject for 3 different memo.}Finally, this kind of initiative holds the

promise of energizing the whole movement for public school reform. To the extent that it

succeeds, the President witl not be remembered simply for passing legislation, but for moving

people and helping to shape institutions,

So that’s my pitch. If ngwgagucs have an interest I'd be glad to put more flesh ot
the bones of the proposal.Lee Shulmanshe recently-named president of the Carfiegie Féundation™
for the Advancement of Learning is here at Stanford {indeed the Whole foundation is moving out
here y and I nuigit tamkich Shavelson {the Dean of the Edschool) and others ‘abut

ways to implement the proposal. Let me know.. s R e
, . . * g.gv_h_;; Pooa e Wy ;*:,:

kS T T W

: : . T R N3 [
Best from Harriett to you and Phils v <000 oot DAl bl ‘1:*""“ !
Co Ll R B, i
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UNITED STATES DEPARTMENT OF EDUCATION
OFFICE OF THE SECRETARY

April 4, 1994

Dear Goals 2000 Forum Teacher:

At long last--the report from the Goals 2000 Teacher Forum! The
Department has sent copies to governors, chief state scheol
cfficers, and members of Congress. Please share the copies we
have sent you with other appropriate people in your state. You
may want to coordinate with your forum partner(s) so that you
don’t target the same individuals. If you need additional.
copies, please let me ‘know.. I am also enclosing a copy of the
letter we sent to the governors and chiefs in case you want to

+ follow up or use similar language in your cover letters.

I am happy to report that the GOALS 2000: Educate America Act
passed the Senate at 1:17 a.m. on Saturday, March 26 after a,
cloture vote ending a filibuster. I have enclosed a’ copy ‘of. the

statement the President made at the bill-signing ceremony on- "‘“r
0 March 31. Because we had to meet ,an April 1 deadline’. ‘thei & “qiups,
President signed the bill while on, vacation in San Diego“,We

hope to have an official White House .ceremony once Congress.,’ 'wff
returns from the spring recess. O e vn‘HHﬁj

) T e e RS S I TN
The Department is hesting a GOALS 2000 orlentatlon con%érénge hay 5
25-27 to begin to build a new Federal -State-community partnershlp
for education reform. Your Governor and Chief State School
Cfficer have been asked to select.a team to attend the '
conference. I am enclosing a copy of the letter of invitation.
You may want to follow up with your Governor and Chief to ensure
that a teacher from your state is included in this team.

It is wonderful to have such good news to report. Despite more

. cold weather here last week, the cherry blossoms are in bloom so
the news is goocd on all fronts. Thank you for your continuing
SUpporc. :

Sincerely,

'\Lj LA
Terry Dozégzr_*

Special Advisor to the
Secretary on Teaching R

. Enclosures

400 MARYLAND AVE., 5.W. WASHINGTON. D.C. 20202

P J Rt L R S
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Bear

In November 1993, .the U.8. Department of Education invited a
group -of 119 exceptional teachers to Washington for.the first
annual Goals 2008 Teacher Forum. These teachers -- from hoth
public and private schools -~ represented every state, as well as
the District of {olumbia, some of the territories and Department
of Defense schools. The Faorum was designed to enable the
Deparitment to establish g dialogue with teachers and to zay a
foundation teo help practitioners become aciive partners in
~education r@farm on Lhe. fed@xai state, and Jocal lesvels.

We are pleased 1o prov;de you a copy ©of the report from the
Goals 2000 Teacher Porum that captures the passionate voices of
these outstanding teachers.as they discussed the changes and
suppart they believe are neaded to enable all students to meet
high levels of academic achievement. It is our hope that the

conversation that began at the Forum will laurch many similar . .+ ..

conversations betwesn teachers and pcllcynaXar$ at all levels
within our education system. L

If the United States 1s to achieve the National: Eduaaﬁlon Gaals,
it will be essential for all of us involved in education policy-
making to tap the knowledge, axperience and insight that teachers
have gained as classroom practitioners. With this in mind, wae
“hope you will read this document carefully and initiate your own
cdislogue with teachers. It is truly important that we honor what
teachers know and listen to what they say. By recognizing the
expertise of teachers in your state and giving them an.
=~y opportunity. to be engaged in and contribute to the policymaking
process, you will be furtherirng the pursuit of excellence in
&duqation and the achievemént of the National EBducation Goals.

Sincerely, -

Teryy Dozier Richard W. Riley
. Special Advisor on Teaching Secretary
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NOTES FROM CONVERSATION WITH BOB PALARICE - 5710/83

Each state {Chiefs/Governors) was asked to nominate nine people.
They sslected three schools at each level- Elem/MS/HS in the
state that ware recognized for outgtanding teaching. Teachers at
that school voted on the teacher to represent them. Teachere
then filled out a detailed application form in which they had to
respond to certain questions. 50 teachers were ultimately
selected to ensure divergity of urban/rural/suburban and grade
levelg. Whole process took 2-3 monthe to select teachers.

Had three large group sessions. Speakers were Marc Tucker,
Governor Tom Kean, - and me..

Had locts of small- -group teacher talks. €-10 teachers who
aadressed certain issues.

Tried in the afternocn cf the first day to gel teachers from
similar schools to talk about what they would change. Turned cut
to be frustrating. -There was not emnough time for a real
substantive discussion. -

z'Secaﬁd gday of the forux focused on: What can we do? How do we

C-7 get going in the states?

'?Hf?Bbb suggests that we could make forum tsachers avallable o work

with schools who are restructuring., Have a real teacher-to- |
usteacher assistance progyam, Perhaps could run this oubt of our
reglanal labs. C

k‘“g{ n ﬁ_f t

“ Could provide two levels of support.

T, -What'sg available?

-ARctual assistance

Cost forthe two-day forum with 50 teachers was $150,000 for the
whole vear’s efforts. Includes not only forum but also
publicationg
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NOTES PROM CONVERSATION WITR JON QUAM - 5/15/83

Jon will zend me break Gown on ST0Ys. Includes school size,
teaching area, level, etc. He will alsy include ethnic mix for
e,

What about using 870¥s and Pringipals of the Yegar?

Thrau§h STOY crganizétiang we might buy some leverage to get
things done on a state level.

Gecrgia- had first 8TOY conference. Want to use teachars to make
chings happen in the state. PFunded by BellSouth. 8T0Ys are
members: finalists are affliate members; district TOYs also
included.

Florida State B&partmenh through their Florida Education
Foundacion bring all district TO¥s tcgecher for & year. Same
proplem as SC.  Have no way to keep them in the system once their
yeay of recognition is over. .

Zcuth Dakota also urilizes TOYs.

%& Jon will shar@ wzzb me agenda zhat Burger King group worked out
in' whxch teacherg had glitz but also substance in working

+  togetheér 'to’ try -to make some things happen.

~ . Jon. feels. that we will have no pranlem with diversity if we go

4, o, With just,/8TOYs, especially if we use the last two years to do

LI Ty -~ 3

N ,ia' This.would relieve us of the problem of selection. He also

felt the political proklems of NEA and AFT would be alleviated ’
Since. they .help select the TOY and are sponsors of the program,
they should support idea. Problem in the past was that EC8 was
viewed as too political. TOY program not sa. Well respected.
Alsc many -other fpounsors of the program would help buy use some
leverage back in nhe states.

Coulid une Christa Mmﬁuzzﬁfe Teaghers 1f needed additional
teachers,

i

'
SO E)

what about NTOYS going back to 19807

If we invited last two years TOYs would be 118, Cut of that
maybe will get 30 who can come.



NOTES FROM CONVERSATION WITE DARLENE PIERCE - 5/10/33
Select teachers by asking them to respond ro questionaire,
-How do you see raplicating this in your state?

-Whom would you identify as a mentor/funding socurce?
~How might this benefir teachers in your stais?

You have two focusss:
-Substantivea

"-P.R. Stamp of approval

In 1878-157% Mary Berry brought in T0Y¥s. Check ¢on that progran.
t end of two days make plan to go back ;é States. 8plit up by
regions to plan for this.

Neged to have regional peopie at {orum.

Jehn Cooke - Nov. 15-16 Disney Teachers announced on Mickey’'s
£5rh hirthday.




NOTES ON MEETING WITH KEN MELLEY - &6/15/93

Had a very suvcessful mesiing with XKen Mellsy. Got off to a
shakey atar: when he asked me why I had chosen o start off with
a Thomasg Kean guote. He had a bias against Xean because o0f past
dealings. Kean soretinmes said things he loved, but often did
not., Kean is a3 styong supporter of private school choice.

Bur after I explained my connection with the Teacher Rgnaissance
Working Party., things went smocthly.

Ken had many good suggestions for me.

I need to meet with Barbara Jean Yentzer (he called he B.J.) and
Gary Watts. They are the ones who ars up-to-date in all of the
reform projects NEA is dnvolved in. He slso mentioned Domma
Rhodes ©f the Naticonal Foundation for the Improvement of
Education as an excellent person to speak to. The Foundation
receives money from private <ooperations to fund innovative
profects. It is housed in NEA.

The NEA Learning Labs are alsc projects I shewld look into.

The most znae*estlng yrxng h@ talked about is a partnership that
NEA has entered intgo with tbe M&arnz g Crnannel. It is called
"Teacher T.V." Every Sunday” night ‘at 6:00 p.m. they have a half
hour program for teachers about teaching. It has the potential
to e a wanderful staf{ davelupmeng program. They go cut to
reform sites and fil eachera taﬁelng about their ef‘cru&, ete.
Could be expanded in. the futuras,

La&rnzng Channel wants NEA members to bagln demanding that local
able station gar hooked up to the Learning Channel. Bazbie
Hel&t&advWerell heads up the Learﬁing“gpanaelfxﬁa Partnership.
-Ag far as association meetings that would have the greatest
putreach to teachers, he mentioned that their national convention
nmeets over a tetal of B days. The sarly days are devoted ro
instructional programs, the concluding -days are devoted to
electing their representatives and endorsibg political
candidates.

However, he suggested that State Conventions might be a real
leverage point, especially in states that regulire that teachers

atrend the convention if they get paid for the day. He mentioned
thar New Jerseay and Jowa waers two $gatas whare attandanoe is
citen 50,000+,

Computer network that NEA is aboub to announce to members sounds
like a potential source for us to tap for immediace feadback from
teachers. America On Line/ NEA On Line. Membars will pay $5 a
month for being on line. They will be able to "talk to® one
another and to access informpacion. NEA is thinking about putting
the White House Bulletin on line for membsrs as well as something



called Report Gard which is a compiling and condensing of
articles dealing with education each wesk.

Ken recommended Teacher Interns for the Regional Labs. What a
wenderful way to force the labs to get involved in projects that
wiil help tesachers.

Recommendad that if we had to go to November for the Teacher
Forum should do it during American Education Week. Grear idea!

T did share with him the Goalsg 2000 Teacher Forum information,
including the selection process £or the teachey participants. He
nad no problems with that. He will said he didn’t vhink theare
would e any problem with NEA endorsing the Forum., Suggested I

include the National PTA in my advisory committes.

NEA pecple will he gone until July 7 involved wich thelir
convention in 8San Francisco, but Lf I needed to fax then
information about the sslection guidelines f£or the second
teacher, that would be no problem.

One down, one to go! S¢ far so good.




BOTES FROM HEETING WITH BELLA RUBENBERG - JUNE 23, 1993

The meeting went well. Bella is the type of person who tells it
like it is, but she is reasonable and very bright. ®e had a very
good discussion beginning with my attendance at the National
Board of Professional Teaching Standards Forum. I did not know
that it was Al Shanker’s idea which he mentioned in & National
Press Club speeach in which the Carnegie people were present.

Because 1 suppeorted the idea and because I keyed in on some
tension between those who think all teachers should be able to be
board certified.and those who think it is only for the very
accomnplished teacher, I think I was off to a good start. By the
way, Bella alluded to the fact that the tension was the result of
NEA not being ready to accept that not all teachers arve the same,
They 8till are fighting distinctions, especially if it is tied to
different pay. Interssting.

Shs gave me several suggestions. First, Quest is not a progranm,
it is & conference that takes pZaaa gvery other vear. It stands
for Quality Education Standards in Teaching. On the off years
they have thelr political conference, but Quest is the one that
focuses on professicnal practice.

A better source for reform efforts of AFT. would he' ERD, the
Educational Research and Disgsemination Program. ' They are in 100
gites. They also have a very innavatzve math gragram called
Thinking Mathematics. AR

- * ‘a ,tevy< *ﬁn@) ey,
She told me that AFD people prefer, to be.-called uaians 56 that I
shonld not use the term association in my dacawent bacaase that
nakes some of them bristle. .

Te talk about Quest I should contact Eugenxa Kimbell 879-4463
Mareia Berger -~ B79-4460 .

Bella also recommended that we develop strategie& to talk with
ordinary teachers. So much of what I wrote up was for

cutstanding teachers and these actively involved in reform. . \

She alsc recommendad that we use a programmatie forus to our

input sessions. For example, how can we make Chapler 1 more
effective.

Beth Bader should be tontacted by OSERS to talk about teachers
feelings/Efrugtrations about inclusion.

suggested I get advice on-how to do focus groups from Peter Hart.
Suggested ED needs to gat teachers”invelved in how we should

steer higher ed to shape teacher ed programs. This would be a
yery meaningful and much nesded service the feds could perforn.
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Bon’t dust focus on reform. Look at ongoing programs,

For the forum she recommended the agenda should deal with

something concrete/real that we are really grappling with. For
exanple, we know Ch. 1 must change dranatically, but what shape
should it take. How are we golng to implement Goals 2000, etc.

Finally, ny real victory. When we got to the Teachsr Forum. She

“immediately keyed in on the political problem of the selection of

teachers, When I teld her the plan we had. She thought a moment
and then she said, "I like that!" Boy was I happy.

Bella cffered to be a sounding board for anything I nesded to run
past her before it goes out to teachers or others. She said she
would tell me the real political problems, not necessarily that

- she cendoned the behavior, etc. 1 appreciated her candor and

think she will be a real help to ne. :




0 NOTES FROM CONVERSATION WITH JON QUAM -~ JUNE 28, 1992

Jon had several good suggestions for me., First he felt it was
important to include ARCTE in the list of organizations that we
contact., YTeacher. trainers are often leadiny the charge in
statesn. After all, that’s who I went to.

He felt that the discussions right pow with the organizations
should merely be one of information. We should keep them
informed about what we are doing. Perhaps they could give us a.
mailing list of state level people who we should keep 1nfozmed )
and who could help teachers back home. -

Keeping the Chiefs and other informed all along the way is the
pest thing we can do at this point. Their support and
endorsemant will be really meaningless he felt.

. We can tell them we are modeling at the Ffederal level how they ¥
can work with teachers in their states. Nezd to be sure in ourx
language that we give credit ¢o those states that are already .
doing something with teachers like South Carolina, Georgia, and.
Florida. Need to say something along the lines that we will hope
the Goals 2000 Teacher Forum will help further the sfforts that
are already bheing undertaken in some statesg.

. T A
O We should CC all state coordinatoers of TOY program. They might - - -
pe natural allies in the teacher’s effarts to get something .« o «§p el e
going. , ) L

As far as the agenda for the forum geoes. YIf we’re golng to talkga NN it
about refornm, we better damn well model it.®, SRR -

In his conference with t&achets and principals, they used one
- largs ballroom. People were seated in rounds of sight. They

* were grouped regionally. Did not use talking heads.

. 8peakers were told that they were teachers. Brought in two t{eam’
teachers who were told they had 90 minutes te teach a group of
~:' ., oubstanding teachers and principals. They insisted on
" interactive discussions. Told the "teachers® they were to model
the best you know about teaching. Limit talking to group to
about 20 minutes.

)
-

Suggested display area for teachers to exhibit, Many of these
teachers are involved in innovative programs like the South
Carolina Teacher Forum, Golden apple headenies/Business
Partnerships in Florida, ete. cive them an opportunity toc share
this material with other teachers.

. New Hampghiie and New York-—--Teacher Forum is nhow Tasacher’s
0 Speaker’s Bureau. -

In 11 states except Alaska and Minnesota, the TOY program is
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0 handled through the Department of Educatlion which is seen as non-
' partisan, In Alaska and Minnesota it is contracted ocuf to the
fducation Association with less than satisfactory results.

How can these organizations suppert the teachers when they go
back when they haven’t gver seen s teacher’s forum? That’s why

Jon feels the best thing we can do is just keep them informed.
Perhaps he is right.
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‘. CONVERSATION WITH VIRGINIA ROACH OF NASBE - 7/7/93

Had & very good discussion with Virginia. 8he was vary intrigued
with our wihele forum ldea since NASBE ig trying to nold focus
groups with teachers. 8he felt it was the fwxst group Spaa&&iﬁdlly
formed to try to  connect  teachers nd policy  makerge--a
professional sociasty for teachers that ﬁawuses on impacting policy,
Like many others, she egpecially liked the idea of linking teachers
directly to policy makers without going through the filter of the
nions.,

The cloger you get o the ¢lassyoom the more brutally honest the
people are. They tell ir like it dg. Have not peen conditioned to
couch each thing they say. »

NASEE has actually had forums at annual conference in which they
have invited teacher t¢ sit down with bhoard members. HASRE has
found these very beneficlal. - )

In fact, Virginia £elt NASBE would be very interested in helping
Leachars Lo set up Lormums back homs., Offerred to have each
gxecutive director in thelr crganization designate a lialson to the
reachers whe would help them set up something back home.

In Cotober NASEE hasg thelr annual conference. Was more than happy
o_ boto gham with merbers our plans apd liglit thelr support.

TRl Yirginia recommended we videotape the conversations with teacherw
and &41t them. Thig could be shown ar annual conferencess and would

. o V;fnelm tﬁarher show what they want to do at the statm level
VR ORRR T T e R
Y- Suggested we provide some specific yet general things to teachers

before they come such as:

~How have vou been impacted by iadazalz iniciated reformsg in the
pasg? -

~How are current state iniatives impacting you?

-What would youmilke to, charge in your classroom, but sel you
can’L?

ED needs to provide specific desmcription of why we want to have
forums. VWeed to stress that forum is to be positive. It‘s an
opportunity for professionals o give feedback to the system,

In going back te the state, we need to provide the teachers soms
gtructure. Exactly what do wa expsct them to do? Why 40 we want
them to meet? Who should be involved? How often should they mest?
_ Suggesced that state boards could provide support. They are
o interested {n deoing this, .

.

v*rgw“la suggestaed I check out the publicatiecn queth@r We Can.



.k

ED needs to make it c¢lear that Tsacher Forum is just one piece of
our teacher development agenda. Should fie it te RBPTS, OERI, etc.
As teachers hopefully start making their own preofessional
development plans, teacher forum could be linked ro this.

Virginia offered Lo have a letter from NASBE go out to members
endorsing the forum. Asking them to support it. Send leftters o
chairs ang then ask for a liaison for this. Would give the name Co
the te=achers---need one menth lead cime,

Should be a lerter from the Secretary to the Executive Director
asking his help. Then NASBE would send along that letter with a
cover igtler Lo state Doards.

Virginia saw this as .a win/win -situation for NASBE---High
vigipiliry and they would prove that they are not teacher bashers. .

I need o get hack Lo Virginia on rimeline.



CONVERSATION WITE LOU REODES OF AASA - 7/8/93

i did not have & good feeling about this meeting. Lou just kept
sayzna he 4id not really understand what these ceachers wers go*ng
£o do when thay got back ! home . My description of what happsned in
South Carclina did net satisfy him., Hs offered lictle "’2@315} payond
simply giving us the name and addresses of their their affliates in
2ach state.

He made me question what I'm doing. Maybe I am being totally naive
i thinking that what I did in 3C can he duplicated. I really had
& hard time saying what I wanted them to do. To a certain extent
I don’t think it's appropriate £or mg Lo oYy to shape what happens
in mach state. For each state it will be different. But I still
fael uneasy about the whols thing and Lou’'s doubts.

He also kept implying if we rez ‘iy wanted to be aystemic, we nesded
to have all the players involved in the forum. But if for no osther

.reason than symbolism, I want to keep it a teacher’s ILowum.

Lou felt it was a shame we were focusing on teachers, not teaching.
Felt that part of the problem in educaticon, is that people are
rotally disconnectad and don't really understand how they all are
warking on teaching., In fact suggested & panel wiih the naticnpal
TOY, naticnal superintendent. of the year, and the naticnal
principal of the year who would discuss the role ¢f principal as
reacher, superincendent as teacher, atc.

3
P

Falt that it was critical. for us to give the teachers a vision of

how dist tsiuaﬁ work: -An whlch ‘all educators are partners. Must

give ﬁhem Somﬂth ny pé WO k tow »d upon their return.

Doesn’t halp to just go back home and say lisgen Lo me; give me
power. That doesn’t work. Therefore, we need to equip them with
a wvision. _ -

L

Suggested vert ieal teams that are being used in Iowa called

Continuvous Instructional Improvement Teams. They meer cn school
time-- -6 hours each month to work togerher to solve problems. Very
powerful. They don’t get into issues of -who makeé& decisions. Deal
with 8oliving problams.

Louw  suggested  that the  ceachers conbagt AARBA  executive
directoxr/president in each stave pefore they go o the forum. Good
gtrategy. Tell them they are ¢oing and would 1ike Lo share with
them the results of the foyum; progress that comes out of the
forum.

I asked Lou to send out in newslebtter info that we are hosting a
forum. -enen
Loy suggested we gat a list of former TOYs geing back 5-10 years s0
that forum participants would be able to coantact them beforeshan
and let them know about forum. Might want 0 share survey



guestions with thewn. These people would also be an automabtic
kindred spirit whe might be elicited tc help teachers.

I need to get Jon Quam to give me this info.
Over and over Lou stressed that teachers must ¢go back home aud
recognize that they work in a system: I like the booklst he ssnt

me on systems literxacy. It might be nice to have them read that
before thay come,

.
.



CONVERSATION JIM REX - 7/14/93

I tried to get Jim to regreates how we set up the first forum.
Some of his recollections contradicred with John Norton's and my
memories buf .l hope this will help sort threough the process.

Jim had gotten some mopey Lo CAYLY cul some projects that would
erhance and improve the EIA, Had a greac deal of flexibility Lo
use that money. Teacher forum idea was perfect---annual forum for

teachers wihich attampts vo affect policy issues.

Invited policymakers to listen, not make speeches. Made thig
very clear. Really stressed that to the people he invited., He
invited the Governor, Chalr of Bducation Committes in both the
House and the Ssznats.

Sent letters to the Superintendent, principal, and teacher asgking
for release from the clagsroom. Offered to pay mileage/ meals
/lodging. There wag an unspoken agreemsnt that Winthrop would
pay for the substitutes if a district guestioned thig, but 1t was
not afferred,

Like model that affliates with higher ed institution so that it

gets out of the political area of the Governor's Office and the

State Department of Education. {(However, .support for it must be
remain constant, ‘even when the dean leaves,. etc.. - T, Doziex)

. Add leadership of unions to panel that teacher’s make
presentation to. Great idea. Jim and,i discussed the
Erustration we faced as active union peoplethat :the unions did
not deal with the professional lssuesy This 'could:foree them o
begin to listen to thelr own membership on & level that goes
beyond contract issues. T
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NOTES ON CONVERSATION WITH JIM VIVIAN OF THE YALEJHEW HAVEN
TEACHING INSTITUTE - 7715783

lad a wonderful conversation with Jim Vivian, except he was so
soft-spoken 1 really had to strain to neayr him, I've always been
amazed at Lhe pecpie who lack passion when Lhey talk about tcheir
Iife’s work! But, it was obvicus that what is happening at Yale is

exciting and a medel for other such collaborative efforts.

The key to making it work, though, is paving yaapze for their time
and talents. Professors are paid for teaching the institutes, just
as they would be fLor other courses in the summer. The teachsy
fFellows get a $1000.00 stipend and college c¢redit. *It demeans the
whele entexprise if we ask professors to do it purely out of
comnunity service concept. Need to value their work.”

Rasically & two-gourse load is considered full-time in the summer.
Therefore, the institutes count as one courge or a half load.

From the beginning an effort was made o make the institute an

elite group. Only tenurad professors of high status within Arts
and Science avre invited to conduct the seminars. In addition,
these seminars foous on producing a product that will be ussd in
schools. 50 vthese arye not typicgl lecture ¢pursas. Thse profs must
rethink their content and figure oun how best Lo rgach it ro hlgh
school studsnts. This had led them to really grow. |- L. .

In answer to my qumstlon of how the profs had ahange@,ygim}fe;t
they had improved thelr ressarch--the instivutes girten forced- them

to study areas they would not. ordinarily de. M«Zﬁ\aéﬁ tion, - it .

helped them to think about the real &pp?icatlwn offl%ezr researah
Eowever, there ig not an emphasis on switching razgg like in a PDS.
The ideas behind the institute 1s that each group (profs and
teachers} hava strengths and they bring these strengths together in
z common effort---to improve educarion in public schools.

Jim said they would be willing ke look into placing lesson plans
and curriculuvm units developed in the institutes in ASKEric., I am
just s8¢ frustrated that great ideas don‘t seem to find a way Lo get
into tsachers hands.

Yale ig s0 committed to the Insticute thar they ars seakiﬁg
permanent endowment for the effort. This ig very s;gnzfzca oas i
is seen as clearly part of the mission of the unlversity now.

Jim  wecommended the federal government greatea incentives for

. allowing funds to be used as endowments, This would allow building

institutional capacity. What happens now is that stipulations ave
placed on funds so that they can’t pe used in endowments. They
mist be spent totally each year and this ieads, to a situvation vwhers
a good project is constantly seeking funding instead of improving
its efforts, This makes perfect sense to me.

Jim felt strongly that to institutionalize change, there must be

"o
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institution c¢ost-sharing., The institution can't just the outside

funding to continue the project. Must engage in major cost
sharing. Yale contributes $550,00¢ to inscitute and New Haven
public schools contyibutes $25,.0600, Signais a real commitment.

This investment on the part of Yale does not include indirecy cosats
like secrstarial help, space, eguipment, etc.

Jim peointed cut an excellent Qalﬁt¢ Federal government must model
systemic approach in all agencies. ¥For example, NSF, NEH, ED, and
others all bave professicnal develepment programs, each with
different requirements. This fragmented sifort sends mixed sigrals
and more importantly, leads to reduction of effort. Schools cannot
combine funds to have a really gignificant impact.

Jim wanted us to support full funding of Title V. T indicatsd ocut
problem with Title V and probably went too far in hasically telling .
him thers was very little chance that we would suppoxt it I
probably should have just kept my mouth shut. I later indicated
that theye may be some hope 1f Title V were rewritten.

About 100 schools follow the New Haven/Yale model, but Jim did not
know how many have lasted, Yale is really not interested in
franchising the model berause hs doesn’t feel it really can be
francnised. Fart of what makes it work .is that teachers have
shaped is. 3

I want Yale/New Haven Tesohers Ingstitute as one of sur models forx
the Teacher Forum. I found it 1n&ere321ng-ahat Yale dogs notiall ow:;.*
any other.discrict to participate In the Institcute, despitre- the

fact that ‘they have had pressure to de so. . New Haven tsachers, Sﬁe«%s

this as a real benefit of worxxng in the district. ~£5%-0f- :he§a»ninﬁ

Ceachers who have gone throught the insgtitute have remained in the .
district, Originally Yale worried that the institute would be a
springbosrd o leaving the district, but thas hasn’t happsned,
perhaps because they have rafused to expand the institute to other
districts.

Jim is going to get back to me with some principles Zor
professional development based on the experience of the Yale/New
Haven Teachers Institute., He alsec mentioned a journal that is
being developed that will be about the collaborative development of
teachers and curriculum---may call ic on C , .,  Will be
the firsy time tsachers and higher 2 folks waald\b& 1nteract1qg on
a raegular basis.




NOTES ON CONVERSATION WITH DARLENE PIERCE - SEPTEMBER 7, 1993

Dariene called and &::eé to the new draft agesnda. She had sgome
good suggestions and contiaues to be my conscience,

She expressed concern chat Sessions A and B were shaping up to be
too mach of the buresucracy talking. All four of those major
ropies carry with them a grear deal of baggage in the minds of
teachers. Bhe thought cur emphasls was to give teachers a vision
of what they can do to effect reform.

I explained o her thar in each of thege sessgions we remain trus

to the following criteria:

{1} Must be teacher led or pvavmaa teachers with a strong
teacher >eadershz§ role

{2) Must focus on improving teach ving and learning

{3} Must be an example that is not 80 unique that teachers feel
it cannob nappen in their statefarea

{4} Bessions must be interactive and foous on how &eaahers ware
and can bhe invelved in the effort (Logk ar the procegs that
wag used to involve teachers)

{8} Must show how this effort is or can be comnegted with the
standards setting process that is taking place in the
country (Gaynor, is this really what we want? 1 wrote this
down from our planning committee meeting but I'm not
convinced vhat this is wige. I think criteria #2 addresses
thig in a way that doeg not reguire us te get into the

controversy of national standards. L’s your sense?)
We want t£o make sure that the presenters not only .tell.what is. . Aﬁu‘
agoling on in sach ¢of these aresas, but talk about the gprocess by T sl

which teachers became invelved and assumed a leadership role. I
think this is critical ©o remaining true Lo our Attempr Lo
provide teachers with a vision of what can happen back home---how
teavhers can begcome pariners in reform efforrs.

Darlane essensd a little more at ease with my explansation, but hsy

- admonicion is a geod one. From the very beginning; the people

here have been pushing me to tell teachers what s going on in
refone sifores arcund the country---give them an indoctrination
into the maijor affcrts. While teachers need to be awares of what
i8 going on, I aust constantly txy to balance that with providing

‘teachers the opportunity to be heard as *instructional experts®

angd showing them a vision of how teachers can become Lrue
partners and leaders in reform---especially reform that will lead
to the dramactic improvement of teaching and learning. I cannet
allow rhiz to be simply an attempt Lo get teachers on the
bandwagon of supporting naticnal standards or any other
adminigstrative initiative. We will ouly achieve cur goals when
we trust teachers. ' »
Darlene fslt we had watered down the union issue. She understood
the reasons for it, but felt we should lay the issue on the
table. It's important to acknowledge the power and role of
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uniong. We caunot deny it and it must be dealt wicth 1f we are
going Lo really changs the role of teachers. Howevey, given who
the panelists are, she felt everyong present would understand the
real tople. I'm torn heve, but can live with this compromisgs
given the strong feelings that exist in our committes.

Sesglon C was fine but again we nged te congtantly ramind
ourselves that we are talking about not just a description of
what is happening in each ¢f these exsmples, Hut how the changes
got in place---the process.

In dealing with the statements that teachsrs will make to policy
makeys we need to do two things: -

(1) dlearly identify whg the policymakers are. W¥Washington
policymakers imply people ¢ the hill. wWnile it weuld be
nice to have therw listen to what the teachsrs have Lo say,
in this case I think we must say thab it iz federal
policymakers. {Thia leads me to realize that we must havs
the Secretary and some other key people present to listen ro
this.)

{2} . Make it clear 10 teacherg how thelr stataments will be used.
It may be sufficient to simply say that we will include this
in cur document that comes our of the forum that will be
shared internzally within the Deparcment and with other
gtucation policymakers.

All good advice from my friend who constantly pushes me and makes
'ma’ feel guilty. She démands that I be different, that T wnot.’~ .
Succund to the bureasucracy, that T not betray teachers. "I 7 "= 7w
sometimaes feel & very heavy burden, one that I'm not sure I can
Carzy.



HOTES ON CONVERSATION WITH BOB PALAICH - SEPITEMBER 7, 1883

Had a wonderful conversation with Bob. He is going Lo think
through & number ¢f things for me and get back in writing by
Friday, but he shared some initial thoughts.

CAs I expected, there was no attempt to follow-up and analiyze the

reasons for the success or fallure of the ECS forums His zense,
however, in talking with the teachers and others is hhat SUCTHSE
depended on a number of things:

(1} Some teachers never felt comforpable and/or never knew how
to appreach a large bureaucracy. - Though ECS provided some
guldance as to who to talk to, it appeared thart it really
depended on how well positioned a teacher was (o hegin with
(bafore they attended ths forum) as to how able they were Lo
do scmething back home.

This does not bode well for thoss teachsrs who have not been
used by their states.

He also felt that the teachers who wers successzful were
those who knew how people £3it into the broader gtate system-
-the” teschers whe had a good gense of state structure, bhoth
union and pelicy structurs,

(27 SBucoess was &isoiﬁepen&ant to a large extent on those statesg
in which the governors werse actively involved in the work «f
ECS.: . Those governors were morg likely to offer to host a

R ¥'Nt935h$&$ﬁ forwn, : (Howaver, in my case, I did ncor wait for
o fan idvitation.  However, clsarly Gov. Riley supported this
idea )y oL

e,
bt

Those forums that really made a difference were those thatb
found an instituﬁieﬂal home- - ~1ike South Carolina. (Not
really those instituted by the governors.,) In fact, in
hindsight, ECS really had not thaught through the re&l gmwer
of teacher forums. Did not see it as an institution serving
teachers in the state. Had only wanted te start a
sconversation, surfacésome isuues, - prmvzde a process by
wnich states could get teachers engaged in reform dialogue.

Hadn*t really planned on a follow-up. Neveyr cthought
seriously encugh about gstablishing an infrastructurse that
would support teachersg., Bob is geoing to think about and get
back to me about what is an appropriate level of suppert for
thege Leachars, : .

{41 BSingle person format that ECS used was really not realistic.
Needed to build a support structure. Needed to find an
organization that helped to package, think through forums,

It will -be critical for our teachers te begin to bulld a
support scructure back home. Uniong may be that supportc
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structure. The danger, ©f course, is that it will be
perceived te be a union activity.

This iz a problem for the §C forum. We have Lo drop our
teachers after the first year. Keed to find money o host
anmial meeting of alumni---need ro keep building the base.

Ciearly needed people who speak the same language. Ne=d a
commen vocabulary., This i8 a what we discovered in 8C.. The
forum realized early on that part of its task was to get its
menmbers up to spesd on what wag going on in terms of reform
in the state and nation.

Boh recommended several cases o me of peacher initiated
forums/reform sfforesg: .

{1}

{3}

Seattle- Starcted teacher forums from the union szide. Roger
Exrskine from the Seattle Education Asscciation started by
picking 20 teachers from the district who were congidered

‘outstanding. Began by dnviting them to have a convarsation

with him. Provided materiais for them to read. They
started bringing materials themselves., Exchange was really
hack and forth. Has begun g create & whole new
relationship bDetween:i'the unicn and teachers centered arsund
professional iesues and has also establighed a new
reiationship betwesn the school board and unions.
Thiq is an 1nuer&$ﬁmrg modg@ ‘becauge it is dons within the
union and:’ usms £hemiasia vehzcle te begin a m”&feSSlQ3al
dialogue wzth teach&rs‘“
Patb kndexscnwy Sullivan Bigh School in Chiaago {312) 534~
2000. Pat is a teacher. She and her principal Bob Brazil
{whom Bob Palzich described as "bigzarre") have really led a
school effort to become part "of the Coalition of Essential
Schools. B
Chueck Bowen ~ Breadmore Junicr High School (308) 347-7008
Chuck was the alueérnate from Illinoils for the National
Teachers’ Forum. He has recentlyrPecon® -a principal but
could easily identify teachers who have led bottom up
rafiorm.

Bob also suggested we call naticnal networks like the Coalition
of Essential Schocls, NEA's and AFT's reform programs to ldentify
teachers who are leaders.

The other focus we may want is to lock at places where people
have taken site-based m&nagamant and run with the ball. It

should he sasy Lo flﬁd teachs there. Possible sites would be:
~Miami

-Rochaster, NY

-Denver?

-Chicago


http:activ:.ty

-Philadslphia (Michalle Fine and Jan Summerfield at the school
district office in Philadelphia would be good contact people.)

As far as the lssue of standards goss in our agenda, 3ob
suggested we address standards from the perspective of: How 4o
we agree at a school level of what standards mean? How do we
shape this movement that Is taking place on the national and
state level so that it has meaning for us."

||99

Professional ﬁ@velapmenn is also something that Bob thought could
be addressed from the standards perspective. NCTM is really
strugsling with what it means to teach to a standards based
curriculum. How do we prepare feachers to do it?  How do we work
together ©o make this happen?

Bob suggested that we balance oux ®talking to teachers®™ by |
surveving them about 3-4 things that they are concerned about in

education or 3-4 barviers to schocl reform.  {I think we nesd Lo
stick to cur focus of improving teaching and learning.} If we
can’'t €0 @ survey in time perhaps we should do a phone survey

with 1¢-18% teachers to pick up some key isgues that the teachers
want addressed at the forum, We could then rsact to thoss and
get up panel discussiocons arcund those issues. It's ilmportant
that these teachers feel that we areslistening to them and trying
to respond, not just 1ndoctr1nut1ng tham

Lo ~ f
......

Perhaps a nice compromise wculd be to have three interesting
sessions on what is going .on: nationally and three sessions about
what teachaxs say is 1mpcrtant*and wg,na&d to address.
' % ifgmeihdgen, T
As far as r@alzy suyﬁort_ng c‘“eacherg back home. . We must make
sure that we provide ;eachers withasdifferent ser of tools than
what ie goling on nationally or even on the faderal level. The
truth ig they must know the reform gnvirooment in which they
live. This is where the regional labs can play a valuable rele
in identifyving for the teachers the political environment in
which they must cperste. Bobk warned me, howsgver, that I must
make this an expliicit charge to the regional labs so that they
understand that part of their role is to lay the pelitical
groundwork for the teachers of what is happeliing in tieir- statas.
Help teachers answer the question ¢f whather they should fry to
work at the state or local lesvel, Identify the key players who
must be engaged. Determine 1if geacher forums can take place
outgide of the unions, etc.

The teachers are going Lo nesd SOm& COACh lng ECS could bg of
some help in doing this. It is much easlier to have a mission to
go out and mest with the Governor {ag was the case in the ECS
Teachsy Forum} but not so sasy Lo 83y o out and make a
difference becauss we know you ¢an, This second goal is mugh
more important but much mors difficulr. IL reguires fhat wé map
out the gpace in which we operats, evaluate sirartegles in &reas
that teachers often don‘t have experience in, and make things
happen, The truth is that teachers will have Yto case the joint
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and see whats possible.® They will need help in doing 9.

Iv's obviocusly much easier to get pecple Lo a meeting and gtart a
conversation {which is whar ECS did), than to sustain suppor:s.

Bob is geing to think about what we can do to sustain that
gupport .



KOTES ON CONVERSATION WITH BELLA ROSENBERG -~ SEPTEMBER 10, 1833
Gaynoyr- -

Talked with Bella Rosenberg of AFT today about the ECS Guide for
gsetting up forums. She had some very strong feelings abour it
and I think for the mos{ part she is right on target.

Her overall reaction is thabt it is very ordinary. The section on
how to actually structours forums and sst them up might be useful
Dut there was nothing parvicularly excztzﬁg aboun 1L,

She got the sense that if these teachers wers not abls Lo have a
meeting with a person like a governor, ECS did not thisk it was
worthwhile. The truth is BCR envisioned the veacher forums in

rhat way as I've already indicated in my notes from Bob. The

fact is that forums among teachers can be the most powerful

vehicles. That in essence is the model that has evolved in South
Carclina and from the internal conversations among teachers, i
policymakers have bequn to taks note. Bella [elt we should realy
gricourage this. -

She really loathed tnﬁ seciion on possible topice for farumg ag
just educationese geobly gob. I think sghe’s right. The most
important thing is to allow the, teachers to sstablish the topics,
but she did suggest that we gtructure this document :as-we have.
the forum, around Goals 3 and 4. We need to . be encouraging
teachers to begin prmfassmonal conversations, around the changes

e x

thav nead to take place for us to meet goals three- and four. I

‘think many of the issues you and I have discugsed about how we

make senge of standards and the very different types of student
ngeds that aré out there is one area that many of these -
"conversations® should centexr around. \ oo

Bella also thought that on p. 2% where’ the document discusses

follow-up it was cricical here o let the teachers know that they

mast contact and involve established sducation groups {in

particular the uniong). The teachers need to rgalize that thoge “w. . . &
groups must be included in any plans mads.

‘She suguested talking to Milbrey McLaughlin who knows a lot about

reacher networks. In a sgense, our teacher forum in SC is a
natwork anpd that’'s what § would like o see come out of all of
this. I.want whategver is éstablished to be on-going.

From my conversation with Bella, it seems like Gaynor we need to
raally rework this documsnt entirely to suilb our needs. JSo much
of it is outdated and deals with a concept of a forum that is too
limited for our purposes. Have you had a chance to look ab iv?

Can you take a stab at reworking this document in the next few
weeks® Would the first of Octeber be a reasconable deadlinse to
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have something we can review together?

Let me know what you think.
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Septembar 7, 1893

HOTE TO GRYNOH MCCOWN

Re:

Writers

I have spoken to three:

]

Anne Lewls --~ is an sducation reporter and has written
these types of repcrts and monographs as a result of

- meetings. Her rate is $400 per day and believes it can be

done from approximately $3,000 to $3,500. She lives in the
area so no travel expenses will be required.

Anne has an excellent reputation and comes highly
recomnended. I have worked with her and she is very good.:

Bruce Boston -- is a professiconal writer who has been used
by various commissions and the Rand Corporation to write up
ma&t ing sumparies and reports., His rate is $200 per day and
he is sending ne his sgiimated costs for doing thl& projaect,
He is alsoe highly recommended.

Linda Choin Kerney --- is a professionaz writer and ;
sducation reporter whe has written numerous reports and /‘ TRV
studies in. education. 8She has written summaries of meatings ;%ﬁﬁu@?i
like the Teagher Forum and written reporits for such P
crganizaticns as the Hatlonal Alliance of Business. Her .-
rate is $250 peyr day but she lives in Florida and would

reguire travel expenses to attend the neeting. I have {

worked with her and she is very goed.

All three are available

.
F ..’,.‘»favt £

Edelx taxn



Ak mn u g g A g ey —_ M A S TET R R o e B e oL R N - -
NOTE Ty MTYEIZSZ QF ST ANNING COMMITTIE FOL SOMIS 2000 TRILOWE

it
3
L
1o
L 1]
Y
O
Fy
fu
[€))
[t
H
ﬂ;
e
&t
o g
E
¥
=)
o
[
ot
£l
23
i
[ 4
<4
F
£ie
ot
B3
e
fis
B
i
[N
Lt
£33
"
[t
f b ]
O
i
Lt
i ]

Teachery Forum: Evaluation Plan,® through the page enticled,
“Addandum A, " are for vyou o review befors tomorrow g Committee
meeting, The firsc page is an outline of the overall =valuation
plan that will be used to measures the outcomss of the Forum. Ths
following pages contain a fivst drafr of a pre-Forum survey. Each
item corvesponds te an outcome. Addendum A substitutes for section
IV of the pre-Forum survey and would be used with the rest of che
survey as a pest-Forum survey to be adminisverad right after the
Forum. See you at the mesting! .

The feollowing pages, starting with the page enctivled, “¥avional
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September 2, 1333
TS . t Tereyr Dunier
FROH ¢ Bvlvia ¥right

SUBJECT i Goals 2000 Tescher Forum ¥Workshors

I think the four themes suggesied for Segsicns A and B are
appropriate. The purposes, and thereforse outcomes, of the
warkshops shocld he to {1} inform participants of Federal
policies and activities reiative to the workshop topic, (2] give
participants an overview of astivities at the national, State and
iocal levels relative to the topic (paper?), and {3} present a
"madel” for participant discussion. An axample of the format for
all workshops follows.

.

Teaching Standarde Warkshop

This workshop might include-

o+ a presentation on the provisionrs of the Department’s
legisiative proposals {opr Goals 2000, Educate Americsz Act and
ather programs (ESEA and OFERI reauthorizations) that relate e
reaching standards, and examples of current activities {s,g., the
FIRST Program’s support of curriculum comnitises].
- o . -
(Presenter - QERI staff person)

o a briel summary of national lother than ¥Federal), State
and local activitiss in the development and implementation of
teaching standards, ‘

{Presenter ~ someone {rom CE807)

@ desoription and discusgsion with participants of & Stave
or local "model” with emphasis on how the standards were
developed, who was involved, the role of feachsrs in the
development of the standwrds, pitfalls and successes.

{Presentari{s) - representative of developers of the model)

Professional Developmerni

I think Joves’s proposal thary we use teachey research or teachsp-
led inpguiry for the content of this workshop is excellent. In my
format, teacher research would gerve as the "model” for
discussion.
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SUBJEST:  Freliminary thoughtas an the centents of the pre-foran
noetaback

Here are a few 1deas aboul the general contents of the notebook
for Jovee s and the group’'s reaction. WwWe did not discuss the
size of the notebock but there should .beg room for participants to
add to it during the forum and after, Suggested pre-~-forum
contents inolude:

Forum Agenda

—

$.2

. List of Forum Participants {names, schools, States)

3. Teanchers Guide

4., List of names of principal ED officials and thelr areas
of ?&sponszbzizzv :

Copy or sunmary of ED7s Goals 2500: Educate Amsrigs
: prmpumal e . :

k] I

(4]

.‘fabgtrac*s QF taaoher forum models to be discussed in

)

&%sszcn*Cm T,

v

,  List of organizations that can support teachers' efforts
{if not sent previocuslyd

i

8. Two or three professional articles, including "Systams
Literacy” .

I willlsaarch for articles teo proposé to the group afier next
week., If anyone has suggestions, they are welccmed

(RS $oer *



To: National Teachers Forum, Novembsr '93
From: Joan Rrejcl
Re:  Proposed Concurrent Sessions

A. Educational Partnerships: Strategies for Long-Term Change In Our Schools

Ohbjectives

«-t0 increase teachers’ awsareness of coilaboration 4s g atrategy for effecting
reform: specifically, three types of partners in collabortive school reform; three
types of reform focus; and three types of funding sources (federal, state, private).

--to share information on the elements necessary for successful collaborasion
and potential barriers or pitfalls,

The session will consist of a panel, moderated by someone able to take a
broad view of collaboration. (Example: Daniel W, Merenda, president and CEQ,
National Association of Partners in Education) Participants would receive a briaf
overview, in writing, of each of the programs represented on the panel. Panelists’
remarks will center on a) the reform goals of the partnership; b) how the
collaborative arrangement was established; ¢} factors involved in successful ‘
collaboration; and d) obstacles to be overcome. The first haif-hour would be taken
up with these remarks, with the remaining, 45 minutes for interaction with
participants, incorporating adﬁztiozzai exampieg and insights from partiecipants, and
concluding with gmcieimas for estabksizmg coiiabﬂmtave partnerships.

TR LA BT - .

Panelists : :'h'i«i“’-‘":“ e e t .

1} partnering with the private sector {Examples: Texaso's program funding
teachers to teach other teachers to incorporate new technology into classroom
methedology; Panasonic Foundation's school programs).

2) involving parents/communities (Examples: New Vork City's Community
Schools and Neighborhood-based Initiative with Department of Soclal
Services...better example would be one in which teachers more prominent? New
York Compact for Learning modsl distriet would focus on :gmemance ieazlemhip
and policy-making on a local level).

3} joining with Institutions of Higher Education (Examples: the Professional
Development School model below OR a successful project from the FIRS.T.
coilaborative K-16 "Essential Curriculum” competition).

NOTE: This session could also focus on private sector colleboration only, with a
pangl including such individuals as Sofie Sa, executive direcior, Panasonic
Foundation; C. Vanneasa Spinner, project manager, Frederick Douglass Early
Childhood Development and Family Support Center; representation from Chamber
of Commercs, ete.
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B. Professional Development Schools: Partnering with Higher Educasion

Ohjectives

--to introduce the professional development school model: ifs general
approach {as compared to more traditional professional development or teacher
preparation), ils usual features, and the extent of the current practice.

-to etcourage participants to envision a professional development school in
their loeale which enablea teachers to guide schoel reform and addresses the needs
they perceive.

--to understand the advaniage of viewing pre-service and in-service training
a3 one long continuum in meeting the America 2000 goals.

The session would introduce the principles for the design of professional
development schools, as outlined in TOMORROW s SCHOUGLS, the report of the
Hoimes Group (handing out that report’s five-page executive summary). These are
1) teach for understanding so that students learn for ) lifetime; 2) organize the
school and its classroomms as a community of learning; 3) hold these ambitious
lsarning goals for everybody’s children; 4) teach adults as well as children: 5}
make reflection apd inquiry a central {eature'of ihe‘sehool; 6) invent a new
organizational sturcturs for the school, -~ v oyl

- A{e":..
MET PN I 4‘33:;;..-.

Rather than a panel of individuals from éxffezent pds, & mini-case.study spproach
to one sucéessful model would take the firstshalf hour: i([-will bring a summary of
an example--the West Genesee/Syracuse bmvemty ’I‘eachmg Center-to the nexi
meeting, but others may know of cizgwcts domg similar thmg& closer to D.C)
Cwende megmar 3
The smphasis would ba on the 301:11; pl&mmg and pohcy-makmg as well as the new
organizational structures usually created for pds. Participants wonld then be given
short exercise in which they imagine the crestion of a pds in their district. These
images would then serve for the basis of further discussion, in the last 20 minutes,
of the difficulties and advantages of such a model.

i - T
neg w

One presenter ecould conceivably facilitate the entire session.



UNITED STATES DEPARTMENT OF EDUCATION
QFTICE OF LEGIBLATION AND CONGRESSIGRAL AFFAIRS

Novegher 2, 19%3

Honorable Neil Abercrombie
House of Representatives
Washington, DC 20818 !

Dear Congressman Abercromble:

I would like to bring to your attention three important
conferences the Department of Education ig sponsoring in
Washington in the next few waeks: the GOALS 20800 Teacher Porum
(Noverber 18-19}, the Seventh Annual Drug Free School and
Communities Conference {December 1-3), and the Magnst
School\Title IV Desegregation Conference {(December 8-~111.

The GOALS 2000 Teacher Forum is the first annual éénfégéndg af
its kind and has been planned to c¢eincide with America EdUCatzOn

' Week. Participants will include 119 cutstanding teachérs -- at
least two from each $tate ags well as others, from.the U8 omun we .
territories and private schools.. Enclosed 1S*llSt oﬁﬂf L

participants from each $tate in case yeu are 1?2&re$ted 1n“",
aontamtinq those from your ‘ares. - Althaugh” partzczyatlon 18"
limited to those on the listvand bgpartmant P ICEEIE N W p‘ab to
circulate the results of the forum In a special: r&portukmllowing
the event. We hope this initiative, as part of .the Department’s
broader effort to reinvent government and make it more
responsive, will demonstrate our goal to make teachers partners
in the federal, state, and local education reform effort.” All of
us, lncluding the Secretary, believe substantive and successful ;
school reforrn must be engineered in close consultation with these
teachers who work on the front lines of education.’

-

M

.a-i.

The next conference, the Seventh Annual Drug Free School and
Communities Conference, will be held December 1-3 at the
Washington Renaissance Hotel, and ls open to all interested
participants. Since 1986, when Congress passed the Drug-Fres
schools and Communities Aat $3.6 billion in federal funding has
been provided to the natian’s Governors as well ss state and
local education agencies to facilitate efforts at curbing drug
and alecohol problems ameong our yvouth, The wvpooming conference
will provide participants an opportunity to learn about the most
current research available and successful .strategies for dealing
with these problems. You may refer inguiries about the

. conference to {301) 563-40438.

408 MARYLAND AVE.. 8%, WASHINGTOHN. D.C, 20202

ry
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Speechas and Testmony

Contact: Reberia Heine {2023 401-
3028

Remarks as prepared for delivery by
LLS, Secretary of Education Richard W, Riley

National Association of Elementary
School Principals
National Distinguished Principals Awards Cergmony

Washington, D.C.
- Qctober 6, 2000

Thank you, Rich Barbacane,

Toright, we are honoring the outstanding work of individual
principals and highlighting the importance of good school -~ |, w» -
leadership. | am proud that the U.S. Department of Education _ -
' cantinues to be a cosponsor of the National £ ﬁfzmgwshed e
. Principals Program. And | am gratefut to our corporate. paf‘tmr e E

R R
w .
et “‘-’u—“‘“!‘“.‘ P

[N R I

FESY

Variable Annuity Life lngwance Company

w* «,»;
1 v

| also want o take a m:}m&nt to acknwz ledge what % se}e as.éf véry 5 S
positive addition to the program this year: the deczs&cn o m{:ludz—z e ‘j o

N RO S

those who serve in middle schools. et R

NAESP is well represented at the Department of Education.
Carole Kennedy, a former NAESP president, is my current
principal-in-residence and adviser on school leadership. Her .
advice for this speech was simple: "Tell a story about your
grandchiidren.”

With 11 "talented” grandchildren, | have a personal stake in the

future of education. And tonight, before an audience of National
Distinguished Principals, 1 am optimistic about the education of my
grandchildren and their generation because of everything you are

doing 1o provide a guality education for every ¢hild. . .

In order to reach that goal, we will need 1o change the way we
think about school leadership. Being a principal is more
demanding and more challenging than ever befuie. | know that
. each of you works hard to meet these challenges, which inchude a
more diverse studant population, higher learning standards for all
students, and increased prassure to hold schools accountable for

hip:/fwww.ed gov/Speeches/ 1 0-2000/001006 him) - THT00
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student achisvemeant.

.’ But there are not enough of you te go around. Tos many schooils
‘ struggle to recruit and retain good schoeol ieaders. You became
principats to work with teachers, to improve instruction, 1o raise
student achigvement, and to lead schools that are accountable for
results. Unfortunately, too many principals don't have time fo do
anything but their administrative tasks.

Sco if we are going to address the shortage of principals, we need
te redefine your role and allow you to have a greater impact. | am
convinced that if being a principal meant being fully engaged in
improving teaching and leaming, then we would be one step
closer to easing the shortage. A principal who attended our
summil in July described the problem this way: "Those close
encugh o be interested 1in the job are also close enough o be
discouraged by it.” By the way, | hope you all will attend the
Department's Principal Summit next year.

| am heariened thatl the issue of school leadership is baginning 1o
attract attention. And the reason for the allention is clear: Other
school reform efforls-reducing class size, focusing on early
reading. providing learning opportunities for younger children, and
expanding after-school and summer school programs for

’ ‘ students-will never be fully successful without effective school
leadership.

We nead you, as National Distinguished Principals, to be leaders iy ',,,,, s
not only in your schools and communities; but also at the natioral ~- j*‘* $ R 20T
level. We need you to support nationwids &ffafts to improve ot - ¢ f"e R
schools and to attract and hold on to good principals. Letmetell ~— -~ 7
you about three ways that you can expand your role. :

~ First, don't be shy or modest about spreading the word about the
successes al your schools, You received this award because you
are doing good things, You will have an even greater impact if you
assist other schools in emulating your success,

Second, | urge you to consider applying for advanced certification.
NAESFE is working with the associations for secondary school
principals and school adminstrators 0 create the American Board
for Leadership in Education, or ABLE. The Board will establish
advanced cerlification for experienced school leaders who meet
high and rigorous standards. Whean ABLE is up and running, |
hope you will be among the first to become certified.

My third and final challenge to you is 1o pay altention to the™™

. current negotiations over the federal education budget, You gan
help us make sure that if includes funds:

tp/www ed gov/Speeches/10-2000/001 606.himl _ Y760
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o for 100,000 new teachers to reduce class size in the

Q early grades,

o Tor recruiting and better preparing teachers,

o for mentoring of disadvantaged middle school
students,

o for covering more of IDEA expenses, and

o for expanding after-school and summer school
opportunities.

Also, you can help us make sure the education budget refiects the
critica! importance of good school leadership. We have requested
$40 million for a new inifiative, the School Leadership Institutes.
The ntiative would creale some 20 siate or regional centers that
coutd train as many as 10,000 current or prospective school
administrators.

if Congress will include funding for this crucial project in the
budget, and if the School Leadership Institutes work as well as |
think they will, we can begin to consider fcrming a National

: Academy for Sc%wa Leadership. We might call i a West F’czmt for
. - principals and sagenntendents

C We need to address the shortage of principals, and we need to
Coaslrc invest in better training and professianal development f{}f school
LT leaders. A National Academy for Schoo! Leadership couid help us
meet both of these objeclives.

| know that | have urged you 16 take on even more responsibility, -
and Tknow that is a lot to ask. So for the rest of tonight, | hope you
wilibailow yourselives to enjoy your award. Congratulations to each
of you on being named a National Distinguished Principal. Thank
you for your service 1o your students, your community, and our

~.  entire nation. Thank you very much.

i Reium ic Speeches and Testimony page ¥
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To provide leadership to

~achieve full integration and

|-  participation in society of
- p’egple wi‘th"'disaéilities by
©  ensuring equal opportunity

’c‘zhd access 1o and excellence
in ed@gatipn; employment, |

and community living.



To Increase OSERS’ Organizational Capacity
To Promote Successful Outcomes For
Individuals With Disabilities

OBJECTIVE 1.1 TO IMPROVE COMMUNICATION.

]
The focus of this objective is on increasing the visibility of OSERS’
national leadership - our vision, goals and priorities, and expectations
for national outcomes, Activities should increase awareness through
effective marketing and public relations.

OBJECTIVE 1.2 TO IMPROVE DISSEMINATION AND UTILIZATION.

This includes promoting the development and utilization of
knowledge, information and effective practices throngh research
syntheses, marketing, technclagy utilization, and technical assistance,

WOBJQCTWE 1.3 TO BUILD STAFF CAPACITY.

e ., ... Thisincludes focusing on staff development, i mcreasmg workfarce
q;i; . ; xizversnv, improving hiring pract:cas, and effectively using technology

“" G ‘ ';; T lin ﬁw worlxpla{ze
e rm P

{)BJECTWE 14 TO COORDINATE PLANNING AND BUDGET
DEVELOPMENT
’i*ius includns é:stabilshmg # systematic QSFRS-mde process for

courdinated planning and budget development and development of an
OSERS Management Information Systemn (MIS).

L "e
v 4 4

OBJ ECTWE 1.5 TO ANALYZE THE IMPL!CATIQNS FOR DISABILITY
PUBL IC POLICY OF TRENDS IN EDUCATION,
EMPLOYMENT, AND THE ECONOMY,

This includes developing the capacity to: predict demographic,
economic, health care, labor market and other trends; collect and
anatyze disability data; and develop public policy strategies to
improve outcomes for individoals with disabilities,




To Integrate Disability Issues and Ensure
Participation of Individuals with Disabilities at
the National, State, and Local Level

OBJECTIVE 2.1 TO ENSURE DISABILITY ISSUES ARE
INCORPORATED IN NATIONAL PUBLIC POLICY.
This includes education, employment, and scicnce and technology

policy; and requires intra and interagency colfaboration and
parinerships.

OBJECTIVE 2.2 TO INCLUDE INDIVIDUALS WITH DISABILITIES IN
F‘ROGRAMS AND SERVICES,

This mclmi&e miegratmg pez’sﬁm with dlsabziziws in services and

programs wiatmg m ed zxcatzim (including state-wide assessments),

training, employment, and. community living at all levels, including
-international.

AT
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OBJECTIVE 2.3° “TO ENSURE MEASURES RELATED TO DISABILITY
ém» POPULAT?QNS ‘ARE INCLUDED IN ALL
i, APPROPRIATE DATA COLLECTION EFFORTS AND
.. ASSESSMENTS. .
Thls would reguire lhai measures related to disability populations are

included in data collection.and assessments efforts such as the
national Censug, NHIS, LaborStatistics, NAEP, WHOQ, etc.
i

OBJECTIVE 2.4 TO DEVELOP LEAQEELSH!P CAPACITY QF DISABLED
' WDIVIDUALS

i NS

Efforts to devc!op leadership capacity would focus on enabling
individuals with disabilities from diverse linguistic and cultural
backgrounds e provide leadership in public pelicy at all levels.




Improve Employment Outcomes for
Individuals with Disabilities

OBJECTIVE 3.1 TO REMOVE BARRIERS TO EMPLOYM&ENT.

This will require collaboration with appropriate agencies to address
disincentives inherent in health care policy, income support policy
and transparzatmn policy as well as improving implementation of civil
- rights policy. Special emphasns shouki be placed on active
mllah&mtwn with the President’s Task Force on Employment of
N Adu!:;s_ with Disabilities.

OBJECTIVE 3.2 TO | INCREASE ACCESS THROUGH TECHNOLOGY,

Th:s inciudes i mcrezswg aceess to 3p;xmprlate technology at the
indiv zziizal and systems lﬁvels with a focus on universal design,
ﬁeveiepment ai“ assistive technﬁk}gies, and the enhancement of
assistive tec?maiegy servmt: iieiivcrv svstems :

-

ghe =v k4
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OBJECTIVE 3.3 TO FAC!UTATE TRANSITlONS FROM EQUCAT!QN TG
WORK ' "’”w"ﬂ’%i bR ”"w‘th‘\ T“Egm P w«»‘ .

'I‘ius wc]udes develcpmg effe::tzm eziucatmnai and training strategies,

facilitate the iranutmn(g} fri}m cduwi;ami settmgs ta, as approprnaie,
postsecmdary education vucatlomi rehabilitation, and employment.

Fie

OBJECTIVE 3.4 TO PROMOTE SCHOOL COMPLETION'

This includes increasing the pumber and percentage of students with
disabilities exiting school and postsecondary education who graduate
with a diploma or certificate, and decreasing the' inunber an. {
percentage of students who drop out of school.




