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I'm delighted to be here and have looked fgrwardfto this

occasion because I am so pleased that the school-to-work

transition, work skills,and’productivity‘agenda‘amohg our students

is on the front burner for the Chiéfsﬂvvl‘d like to spend time this

evening talking abou; a specific proposal by first putting it into

a broader context about what is. going on in our country; why these

‘issues are now front burner ones; how they fit into the states'

general efforts to restructure and ieform‘edncation:'and what would

' occur in the states, if this agenda were moved forward.

It's not a coincident.that educators are now focusing on work
skills, employability, proddcti#ity, and high pérformance'issues:
 because as  a country, we are finallyjcoming"to terms,with the

changes in the‘global economy that began affecting us .in about 1973

and there's alwéyg a lag in absorbing hiétoric developmegtsL

That. year marked the -end‘,bf the post-World War II' economic
dominance bfvthe ﬁcrld by théuﬁﬁited States-and the entry into,full
fledged cémpétitibn Qf not only our former allies, but most

dramatically Germany and.Japan.“>Gr§dually as thé 70s moved on, we

witnessed economic competition'from countries that didn't .even

exist a mere 40 years before.

The ' United Stateév.f- both  its business and political

decisionmakers, as well as the general public -- did not recognize



what was going on in the economy’ There was a pers:..stent; and f:.rm

belief that the Unlted States was paramount and there wasn't any

‘particular economic challenge on the horizon we could not meet. I

can rememoer clearly campaigning with my. hus’band ~and going to
meetings with ‘him in the | 70s .aﬁd early 8,0s> where we would talk
about the need’ foryArkansas businesses to begiﬁ Wthinking about
exportlng somethlng besuies rlce and soybeans and about the:.r roles
in- the global econom:.c structure. It was ‘a message w:Lt.hout a
responsrve audlence in those years "I can remember business people
asking me why shoul;i ,wevmake the effort ‘to ekport when our market_'
in this country is so large. That attitude was not just prevalent
in Arkansas, but around. the country Gradually, though, the
awareness began to dawn that the game had changed ahd that the

United States, if it were to be competitive, retain its ‘economic

'position and, therefore, be able to maintain its standard of living

had tVo"begin thinking‘differe‘ntlky about how it was -going to be

educating its people’and doing business.

' What' has happened in the economy is ‘a eritical issue for:
educators 'to understand beoause " there is a real .push/oull
relationship between, edo'cation and ~bu’si\nessv, ,th.at“ is 'often
unrecognized but which I would argue pll.ay‘s a major role in
determz.m.ng how both enterprises funct;on. If Oone goes back and.
looks at the J.ntroductlon of Taylorlstro methods in business ln the
early part of this century, the gradual acceptance of. those
methods, and the whole philosophsr that laya‘behind them. about
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breaking  work down into its smallest components -- in a sense
human-préﬁfing a lot of the productiéniphat‘was going on -- it is
an interesting historic development to see how that method was
embfaced not just by managementxin busineSs, but also by labor.
The concept of how we organized factory work in a product;on line
approach.became dominant in many lnstltutlons-other than. just our
factories. If we trace*whaf happened wifh the development in

business represented by Tayloristic thinking and methodology, it's

.hot surprising that the schools became the supplier of those

workers and.managers who had certain mlndsets that were most suited

to that kind of productlon

But back to what went on in the 70s and the 80s. Slowly but
surely the reality of what was happening- in the global economy
began to penetrate into most parts of the_country. Businesses that

left states like Wisconsin or New‘York'or Michigan moved south in

‘the Gds and the'?Os to escape‘highe; wages and unionization. Then

in the late 705 and the early 80s those same businesses. began
moving to Mexico, Talwan, Bangladesh or Thalland - People not just
in the rust belt, but’ lncreaSLngly in the,sunbelt,'begén to ask
themselvés, what's héppehing? Where is this busipess going? Why'
is my job being takenlaway'fromvhe? I'piayed by the fules. “Why is
ﬁhis business closing down and’layiﬁg me off? Why is my pensiék

all of a sudden in jeopardy’When I worked hard for 25 yearé? What

is going on? o : . ' o N -
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In 1983 the "Nation at Risk" reﬁort sounded the alarm“bell and

issued a challenge directed at'the‘schools. At that tlme, the

'schools were consrdered the lnstltutlon rn soc1ety that was noto

fulfilling ltS part of ‘the bargain. The schools were~not dolng
what was needed. to be done, and so all of the attentron to>
educational reform whlch I, and many others partlc;pated in, was
focused only on changlng schools. Thls approach could not,
however, rexplain .why our social 'and economrc problems were
occurring. All oor schoolfdirectedAefforts did'not paint the whole
picture because focusing only on one instirutioefwas inadequate to

explain what was going on generally in our society.

Now several yeare larer we'retbeginninghto understand that‘tbe’
schools do'not etand alone,,'They are not isoiated iﬁstiturione
that canjbe~lectured~at;~preachéd,at and reformed from either the’
top or the bottom. ’They have to be seen as part“of a social whole.
The role that the economy'plays in.determining’eﬁat the ‘schools do,.

and are able to do, has yet to be fully explored We're beginning

‘to chip away at the edges - of that debate I.thihk.whatfyou're'

dorng here at thls conference is a wedge which Qill lead to a. much

Agreater understandlng about how schools and busrnesses together

have to be restructured because they are. partners in our soc;al

enterprise.

Business has gotten the kind of workers it traditionally
wanted ~-- workers who were‘largely compliant, docile,. and followed
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directious. When most businesses compiain aﬁout the schools, they
don't complain about skill leveis,‘theywcomplain about not having
people who are docile, compliant, respectful and follow directions.
These are more‘character traits when you stop to think about them
than intellectual or academic ones. Businesses were used to
getting peoole who were basically malleable; who would do what they
were told to do, uould fit " into a Tayloristic approach to
production, and were funglble. They were noﬁ supposed to think for
themselves. They weren t supposed to do very much for themselves.

They were merely supposed tosdo the_uasks that were assigned over
and over again. BusineSs‘begaufto beuuneomfortabie beCause they

weren't getting, what they had tradltlonally gotten and began to put -

more pressure on all of you and all of our schools

‘The schools naturslly reacﬁed bf sayiug; "wait a minute, we
gave you what you wanted for’years, you still hauenft been very
clear about whet is differentrﬁoday,;so how can we know what
product you're expecting us to‘produoe&for you?*" A lot of the
conflict has occurred in the last several years between business,
on the one hand with its critioue of the schools,‘and the schools
defenszveness respondlng, "you know we're doing what you wanted us

to do

If you buy the argument that the economy has changed and the
skllls that are go;ng to be requlred in the future are dlfﬁerent,.
then we're left with a lot of open—ended questions about what do we
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do next’and how do we get there Unfortunately; those questlons
are belng asked ln an envrronment ln Wthh there is a lot of
contradrctory 1nformatlon that has to assessed The most obvrous.
is the survey data Wthh shows that, althOugh the 'American publlci
lS concerned about educatlon, they ‘like thelr own schools.' We allv
know‘ that s like how you hate “the Congress but love your;
\Congressman. ‘We cuss them up and down and then re-elect 95 percent.
of the lncumbents. Well lt'S the same w1th the school s;tuatlon

‘~Yes, maybe Amerrcan educatlon has some - work to do and 1t s not
: dozng what lt needs to do, but boy, my school is- okay Survey
after survey shows that basic | confllct between people s general'
vexperlence or perceptlon vand thelr personal experzence . or

perception.

The same contradrctlon :lS go;ng on Wlth respect to the
'economy 1 Survey after survey has | demonstrated that most peoplen
believe there are problems ln the economy That hasvlncreased in
,numbers as the recessron has contlnued desplte whatever is said on
the televrsron; as more peogle are on the unemployment llne, ‘as the
same work pays less, as workers get cut back to part tlme. .Despite
' the fact there are economlc dlfflCultleS and people know there are,'
they frnd it very dlff;cult to ‘know how to explazn thoselv

'jdevelopments to themselves.

here s a wonderful p;ece of survey work done by the .Higher

Educatlon Forum and Publlc Agenda called “Crosstalk - Based on
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focustgroup and survey research, it conolades that the American
public believes the country faces economio problems. Yet, they
don‘t have any idea of what is required to remedy those preblems,.
because they think all ee‘have to do as Americans is make up-our

mind to solve whatever problem we face and do more of what we've

always done harder.. They do not see the changing demands of the '

global economy as threatening their job security so much‘ae their

belief that big business is insensitive or that the governmeht is :
callous or that people don't work hard. enough. They‘ don't
appreciate that the economic imperativee have'changed dramatioally
and what is required are more skills and more educatioh. It's not
juet'a question of havingia job any job, it{e-a questioh of‘
whether America will continue to have the klnds of jobs that have .

.tradltlonally supported our standard of llVlng

TheseAquestions iea the‘National Center on Bducation and
Economy to form the Commission on the Skilis ofithe American
Workforce. The Commission consisted of a broadly representative
group from the private and public sectors, edﬁcation;'the military,
and organized labor; They coaaucted the most indeptﬁ research that
‘has even been done in our countrf into what actually is going on in
the economy in terms of how.people organiée'their wdrk‘ More than
2, 000 1nterv1ews were conducted on three contlnents, in'Europe,
As;a and North Amerlca. In those lnterVLews, the goal was to
’determlne what the reqursrtes are for hlgh performance economlc JobA
opportunity in today S world What are employers lookrng for in
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‘employees? What are the most competitivek kinds of economic
otganizatiohé?'* The interviewers found that there are high
performance work brganizations now opeiating in Europe ahd Asia
that use highly skilled workers who exercmse more dxscretlon on the
job, and have more flElelllty to determlne how to perform their
job. ngh performance work organlzatlon is ﬁeund net just in the
large firﬁé'ih Eurepe and Asia, bu# in seeend a@& third tier firﬁs
as well. The search for ﬁighly skilled(werkers in those countries
has, in turn, put ?reseurefonltheir e&ucaﬁion sfstems to pfoduce a
much hlgher Jlevel of productlve student than we find acceptable in
our country In contrast the. Commmss;on estimated that only flve
percent of American flrms ‘have understood and applled concepts ofl

high performance work.

Noé high performance work iseone of those eetch.words that is
becoming curi:ent, not Jjust in business, but. in education and
government too. There areediffering'explenations of it, but, at
root, it tries ﬁo‘fceus on value added skills of the individual
worker -- what skills willreneble a worker to have the capacity to
make decisions for him or‘$Erself es part of a team given the
discretion to partmc;pate in fulfllllng whatever the goals of the
team are. This contrasts with work belng dlrected from above, with
workers given tasks that are broken down into small pleces llke
screwing in the same bolt 700 times a day over and over again.
American business has yet to grasp the need for empowering workers
by providing them with the opportunities to be as ské.l‘led as

, V , . ¥
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possible, in‘part becaﬁgé'it is‘still gripﬁed byuthe'histori¢
conflict between labor énd managehenﬁ; datihg back to Taylorism,
and the- belief that management holdsiall the secrets about,how a
job is to be done and what decisions are to be made on ﬁhat job.
‘After completing its researchi the COmmissién on the Skills of
. the BAmerican Workforce lssued a report in June 1990 called
.Amgrlca s Choice: High Skills or Low Wages* The Comm1551on argued
that, by default, we are choos;ng low wages in the vast majority of
economic enterprises4'in. our (éountry, because we refuse to
acknowledge the need to upskill the workfoﬁce“ and érovide
oppértunities fér Qorkers-to be mbré involved. .We are, thérefore,
.stlll choosing to have an education system more sulted to the
economic challenges of the past. Amerjca's ghglce has ‘received a
trémendous response frdm all dlfferent kinds of decisionmakers to
“its five basic recomméndations that are meant to be part of a

comprehensive employment, training and education system.

If we look at our economic competitbrs it is cleafythat,‘ih
comparison, wélhave a non4sys£gm forvthe school-tb;work tranéition
for our students and that non-system‘is particularly damaging to
the 50 pgrcént of youngsteré who do not go on to‘éollege and to thé
‘70 -percent ofv'youngstérs whb never' complete a four-year
baccalaureate degree. That;nonssysteﬁ'is related to a lot of our
beliefs such as individual choice, individual opportunity, letting
people rise or fall oh;thelr own, andithé aésumptibn that‘yoﬁﬁg
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pecple will evéntuallf be picked‘up by the labor market. We refuse
to acknowledge that we are failing large;nﬁmberé'of our youngsters.
because we refuse to help guide them inﬁq méaningfui educational
gmployment and tfaining opportuniﬁiésvwhich'disadvahtages theh»and‘

disadvantages us as a society.

‘The‘fiée recdmmepdations oqumerica's Choice are as follows.
The first is that there needs to be a uniformly high standard of
"educationai achievement for aii childfen whichfwould be’marked by
a series of passages that youngsters would ‘go through to
demonsqratev their competency, culﬁinating at the age 16 in a
Certificateipf Initial Mastery. ‘The idea behind the Certificateidf
Initial Mastery is that,ﬁe have to set a benchﬁark by which we
measure all our l6-year-olds in order to assurelthat everyone of
them haé thé opportﬁnity to reach that basic level of competency on
which theﬁ can be built additiénal educatién.and training. :Tbe
Certificate should represent wﬁat_sodietf,ﬂﬁhether‘we define it
broadly in national terms oi more lbcally, éxpects l6-year-olds to

know.

One immediate reaction to that concept has béenkto émbrace it
as Oregon recently did with thé\pa§3age of legislation modelled on
America's Choice and sponsored by Vera RKatz, a former Speaker»of
the Oregon House, whb served on the Commission and visited
countries and their businesses that are ﬁaking the education and
training qf their workers seriously. As a result, Oregon will
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- implement the concept in lts own state "laboratory” and see how it
develops. One of the hurdles the Oregon Leglslature had to
overcome eas the argument that settlng a speelflc standard for all
studentsvto,aChiete byAage sixteenAaad then>requiring them to
choose among alternative eduéation and empioyment training
opportunities was an expllc;t form of tracklng that would create

addltlonal disadvantages for already dlsadvantaged students.

What'this argument fails to aeknowledge is that we have a
traeking syetem, reflecting a class system that divides children at
‘early ages, whether they're in an explrcrt track or not. We put
them into a. system in whlch many of them are guaranteed to flounder
for years after they get out ofvhlgh school,.assumlng‘that they
éradﬁate, because they‘receivevvery litt;e ¢areer counseling or 
marketable skills while in high sdhooi and‘beeause we have this
obsession‘eith college education as beinglthegend‘resulttof the
comprehensive high school.i"i*was pleased‘to,read about what
Pittsburgh is doing by eiiminating‘theﬂgeneral edacation track, a
left0ver.from the‘Taylorietie model of edueation~that eipected
little learning'from moét futﬁre,workers. It is a disservice, and
in some respects a real tragedy, that we . even have such a track in
our schools because it is not desrgned to prepare those youngsters

for jobs or further education.

The New Standards Project, which iS’being direeted by Marc
Tucker, thé Presidentl of ‘the National. Center, and "'Dr. Lauren
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Resnick of . . the Unlver51ty of Prttsburgh rs in the process ot
trying to design. what the examrnetron system would look like that
led to a Certlflcate of Inltlal Mastery Novone<underest;mates the
dlffrculty of doing this, partlcularly if it is done on'a natronal,}
scale, but we - have to 'beg;n. to artrculate what standards of
competency should be and be wrllrng to make hard chorces about what

- we expect students to know and do

Roy Romer, ‘the éovernor of Colorado, who heads:the National
Goals Panel, has referred to the process that will lead to the.
creation of theVCertrfrcate as a "merlttbadgef system.< He's also
used.the'analogy of getting a pilot'sllioense; If you get'into a
commercial airliner, you expect a licensed pilot..;You~don4t stop
and ask whether it'toOk the pilotsthree‘years or five'Years or
whether‘thedpilot was a fast learner, and drd it in six months.
The po;nt is that there is a uniform standard. everyone has to meet
in order to be lrcensed What we are argulng with respect to the
Certrflcate of Inltlal Mastery recommendatron is that there needs
to be a standard that every chlld~has to meet in order to be
permitted to move on into-a’new system of education or employment'
training opportunities.k There's a lot of nﬁsconoeption~about
whether our system is the system that takes ‘care of everybody whrle
European and Asian systems are elite. There are drstlnctlons made
at.certaln ages in other countrres, but there is a base level of

lrteraty and achlevement that on average is higher than ours, and
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so we are doing a disservice to our youngsters by not permitting

them to have that same opportunity to achieve.

The Comm#ss;on s second recommendatlon faces the reallty that,
at least for 'the foreseeable future, there wxll be a lot of
students who will not make it to the Certificate of Initial Mastery
withiﬁ‘the Fraditional schqol setting. Theié will continue to be
dropouts;’peopié who for whétever reason can"t achieve that level

of competency initially.

The CDmmlSSlon recommends that youth centers be ava;lable to
: recapture dropouts, that they be an 1nst1tutlonal home to take care
of the needs of chlldren who are not maklng it thhln the original
system1 The CcmmlSSlon'S' model is based on the programs the':
CommlsSLOn found in Sweden where each munLCLpallty or school is
charged thh the "follow up"‘responSmellty of taklng care of .and
following up on students who do not finish school. These programs
are fgnded‘ to look out for each chiid and ﬁt;lize aiffefent
~approéches toward education better suited for dropouts than for
traditional studénts who sta&gwiﬁhin~the system. The Commission
proposes that the youth centers be establ;shed outs;de the exlstlng

school system. There is a lot of debate about that and many school

people argue they ought to be able to do‘the job inside the system.

- The Commission, however} was unpersuaded that most traditional
educators ‘either wanted to recover dropouts or alter the
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con&entlonal currlculum to retain potentlal dropouts as students.
The models of .dropout recovery'.programs reported on by the
Commission have not been:replicated;"Fdr example, the report
highlighﬁs the Sweet#atgi Union High School District in Cdiifornia‘
because it did,a remarkdbld job 'in recapturing dtdpouté wiihbut’
expendiﬁg moreﬁdollars‘per;dropout to do so.kdIn fact, the district
was. able to sa&e money because~i£bsét u?'its system using compﬁtéf
aided in§;:uction. "Whatever model is follgwéd, thére‘heeds to be
a home for thése students either inside ﬁhe exisﬁing system or

~outside it in which the per pﬁpil'expenditﬁrd follows the student.

. The Commission's third‘réccmmenddtion is to devélop technical
ycertification processes, includiﬁg apbrenticeships, in which the
education sysiem and the busidessyééctor jointly‘trf:to:értibﬁléte'
what skills are needed ln a partmcular job and how. they would be
; descrlbed: How would a business know 1if app‘lcants were qual;fled
again using the metaphor of the pilot'S\license? There needs to be

a concerted effort amcng educatxon, bus;ness, government and laborl‘

to deflne standards for certlflcatlon so one»knows what skills are -

required-to be a small machide operatdr'or a computer processor;
that there is a career path lazd out for youngsters lnterested in-
Acertaln jobs; and that portable certlflcatlon is attached to the
end of a course of study. Certlflcatlon may also be attached to
apprenticeships linked to movement lnto‘the‘labor force after the

age of 16 and built upon the Certificate of Initial Mastery.
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The lost time and lost productivity, bothfindiéidu&llykandb
societally, that we are ﬁow Sufferiné cah bé'seen if you COnﬁider
that our children attend school less days than students in btheri
countries so that, by the end ofihigh school, they have spent
somewhere between 18 months tO‘two years less in school than their
European and Asian counterparts; and then, because_wefhavé ﬁo
system for moving youngsters into the:labor-market,‘those who don't
go direcﬁly onto college generally flounder bEtweeﬁ“jobé'until
their early or mid—205.' Those who had dropéed out might e&entually:
obtain their'GED.  Those who didn't drop out, but only came t¢ the
labor marketiithAé highvschOOI;diploma,~may~moye.from minimum.wagé
to minimum wage‘ jobi until‘Jtﬁe& finaily  land jobs ébmewﬁerei
There's no loﬁgef‘ the'”"safEty nét“,'&fv famiiy networking or
generationally ihherited: ﬁnion jobs that once moved younger
geneiations into ﬁhe middie class. "ThoSe‘foBs which dependéd more.
on a person's‘ﬁrawﬁ than biains are'no~lon§er available becauserof

the changingfeconomic system that T described earlier.

The fourth recommendation. is that business has to change the
‘way it organizes work. We’wiil do ourselves little‘good if we try
to reform‘ourischOle'tp produce a studeht with a highe£~level of
competeth} more able to think for him or He:éelf, and mdre willing
to také respbnsibiiity, if we havéAthé saﬁe old wo:krpaﬁterns.out‘
there waiting for thém. If wé:do not do a béttei jébxéf alﬁeriﬁg
the way wotk isvpefforméd, mdvingféwéy'frbm thé”Tayldtistic‘model~
into a nmth more flexible'operatién that has room for skilled'
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people who thlnk for themselves, then there Wlll contlnue to be
fthls confllct between what the schools are attemptlng to do and
what busrness really wants them to do, as opposed to the rhetoric
of what busrness says that it wants them to. do. So the only way we
‘can get a better match is by business ltself restructuring so that
it is a hlgh performance organlzatlon and therefore, understands
4what\lt means to ask the 'schools to‘prepare mcre‘productrve young
people. | o - |
Now the problem in business is‘the same es encountered in
-education.‘~Meny'peoplefare’makihg.a living'bytpreVidlhg indirect
work to support frontline wOrkers.v;Take any school district ln
America‘and you've got dozens and dozens'and, in some cases,
hundreds of people providing indireCt'suppcrt to teachers. Take
any business‘in’America end~you have middle managers who provide
indirect support to the frontllne worker. Part of what has to be
done if you move toward a high performance work organlzatlon is to
debureaucratize the _work, and to provide more lnleldual
responsibility at all‘levels. Once YOu begin to do thet,‘whether
it's empowering‘theyteacher ih'the classroom or empowering the auto
worker on the 'floor, .ybu 'have‘ e culturel clesh between the

frontline worker and the manager.

Trying to figure out how toznavigate towardihigh performance
work is .going to be one of ‘the real challenges we face. ' In nearly

every other of our competltors, the workforce 'is much flatter.
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There are fewer people doing the indirect jobs than we have here.

There are fewer people making theirtliving solely by pushing paper

from one desk to another. You cannot have. people who think for

themselves; whose évery decision has to be secondégueSSed, whether

‘they are a teacher in the classroom or a worker in the auto floor,
so moving toward high performance work is going to be difficult.

It is going to be dislocative for many people, and there will be

jobs lost; but, if it doesn't happen, then‘the #orkplace'will not
be prepared for the kind of edubational'refgrms you aré going to be
talking about all week where you begin to move toward more applied

learning and more opportunities for people to develop critical

skills, whether it's in vocational education or traditional

academic education.

?Lnally the flfth recommendatlon, and the plece ‘which has to

" tie all thls together, is that there hasfto be a more coherent

labor market system thh;better information about where jobs are
and what jobs are required,Awith better information about what
institutions do a decent job of preparlng people for work. One of
the great. scandals in the last several years was the proprletary‘
colleges in so many of our states that were d01ng a wonderful job
of taking every single penny they could from verj d;sadvantagedl
students and producing very little for all that mbney~ Part'of the
reason that problem arose is because there was -an . lnadequate
informational system that provmded good SOlld lnformatlon to a

student or a. student S parents or an employer about Wthh of these
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programs .wo;ked, which»'onee worked well for what klnds of .
youngsters‘and who got placed in jobs. So untll we have a more
coherent labor market information system, and‘a better system for
| movmng people lnto jobs that are avallable, then a lot of. what we
,need to do both in educatlon and 1n buSLness Wlll fall short of
wnere it needsrto be because people will Stlll be flocundering from

job'to job without the kind of: direction and support they need.

eNow those are the five recommendations very btiefly-and>what
they have‘tovsay about what we need to‘do:invechoolevand what we
need toido particularly with vocational education. They raise a
series of questions about what Shouid be thevfuture of vocational
education. Good vocational eduoation‘has al&ays'understood the
underlying concepts of the America:s'Choice':ecommendations or the
other reports ‘that have reéently'toome 'ont"about what high
performance work: neegs to be and how education needs to be
lconnectec‘:.l 'Qith it. How do we move toward better vocational
education? Howvdo‘wejtedefine what we're giving onr;students‘under’
the rubric of vocational educat;on?“‘Hoﬁﬂ dov'we alleviate the
continuing status probleﬁ with vocational education when we krow
economically it makes no sense for most parents and students to
reject vocational education because it isn't college‘bound?< How do
we begin to redo the cultural signals that are sent about the
importance of work and that~quality of work counts’ How do we
begin to perSuade parents that they wouldn' t prefer to have thelr
child, as many do now, be a third rate insurance agent~1nstead of
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a first rate plumber or'electrician? How do we_begin to change-

signals to redignify work at all levels?

Those are some of the questions all of us have to  begin .
addressing if we're going to make any sense about how we provide
good opportunities for all:different-kinds'of'children, and not

just continue giving lip service to equal education opportunity

-knowing that 25 to 30 percent of those kids -who end up with four-

year baccalaureate degrees will survive and flourish in the
changing economy, and the other 70 percent will continue to see
their real wages drop'and be pressed very hard because they will
not have the skillsl'necessary to be competitive in the 21st

century.

Right now a number of states are’attempting‘to‘deal with these
issues, whether through apprenticeship programs like WisconSin or

Arkansas, or the entire America's ChOice agenda like Oregon, or the

move toward youth centers like New York, or through the creation of

a taskforce like in Minnesota to try to determine how to deal with

‘workforce skills.. Many other states are attempting to focus on

these issues and make them part of what is going on in their

educational agenda. So if &e can take this moment and begin to
talk about. how to develop a workplace agenda that fits with
education reform ~and ‘the. significant role that vocational

education, both traditionally conceived but more importantly, as

it is being reconceived will play in meeting the demands placed on
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us by all of these new economic imperatives, then I think we will
have the agenda set for what we need to do in the next several

years.

‘The Cbmmission is available to work with'states and provide

whatever ass;stance it can to help thlnk through a lot of these

lssues. we hope to- aSSlSt w1th good pilot projects, programs and

legislation to use’ the states as laboratorles We are also working

on the federal level and have proposed leglslatlon ‘that is
receiving consideration as to how the national government can

support all of these efforts.

Finally I wpuld\just add that no one should ever underestimate '
how difficult the task is you face in any Qf your states; Bert
Grover and I ‘were 1aughing‘ earlier with Burton Elliott from
Arkansas. There have been four chiefS‘in Arkansas in about the
last six or seven years because it is a high stress, high bﬁrhout,
can't please everybody kind of a Job On the other hand, there is
probably no 3ob that is more lmportant rlght now in part because
you ‘have a bully pulplt. ’You have an opportunity to help change
some of these underlyihg cultural beliefs that impede real reform

in education and the kinds of issues that we were just discussing

about vocational education in particular.

I would hope that, based on all that you will be doing this
wveek, you will be willing\to speak out more forcefully about what
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511 ofveur youngsters‘need; You"1ll be able to stare downveome of
these people whoethiﬁk fhat a watered—down colleée cerriculum is
better ‘than a flrst class vocatlonal currlculum vAne then we can‘
begin speaklng some truth about what has gone on in education in
the last several decades, pointing out thebincredibly destructive
iméact on many children who bought into the ideekthat the only
. route to success was a college degree, bue whe never really
 understood what it takes to obtain or use one, and 'so turned thelr
backs on other oppcrtunltles that would not only be fulfllllng for
them, bet, very importanﬁ for ﬁhe;society at lerge. I wish'all of
you much success ineﬁaking onAyet another challenge. It's hard to
belie&e that'educatien,cen ﬁake on any more, but IAthink that this
is one that, added to all that we've done from pre—schooi on up, is
the flnal piece 'in the puzzle, as we try to make sense of how the
’world of work - and the world of educatlon have to be 1ntegrated in
order for ‘either to be as successful as we need ‘it to be in today s

soc1ety Thank you very much.
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