
BACKGROUND ON PRESIDENT CLINTON'S EDUCATION CHALLENGES 
":, March 27, 1996 

1. REVOLUTION OF RISING EXPECTATIONS AND STANDARDS. 

• 	 No More Social Promotions -- No More Free Passes. Require Students to Pass Tests 
for Promotion or Graduation from Elementary School, Middle School, and High 
School. End the entitlement that students can pass by just showing up. Schools should 
ensure that students pass from grade to grade because they have learned what they are 
supposed to. Governor Clinton pioneered this idea in 1983, when Arkansas began requiring 
8th graders to pass a test before they could go to high school. 

Only Arkansas and four other states require tests for promotion from grade to grade or 
school to school. We must go further. Each state should have a specific test that all 
students must pass to be promoted from school to school, and schools should be held 
accountable to make sure that their students meet these standards. 

• 	 Every Child Reading"by the End of Third Grade. Set a concrete standard for the most 
basic of skills: reading. Every school district, teacher and parent, must be committed to 
ensuring that every child is reading by the end of the third grade, and every parent should 
read to their child 30 minutes a day. 

2. REWARD AND DEMAND HIGHER STANDARDS FOR TEACHING: 

• 	 Change Certification Rules that Bar Many Talented Young People from being 
Teachers: Support alternative certification procedures with high standards to bring talented 
people into teaching as long as high standards are met. Governor Clinton reformed 
certification procedures in Arkansas. We should do it everywhere. 

• 	 Reward Excellent Teachers and Fire Incompetent Teachers: Challenge teachers to meet 
high standards for performance and states to reward them when they do. There should be a 
fair process that makes it faster and far less costly to fire incompetent teachers. We 
shouldn't bash teachers; we should try to find ways to keep the best teachers in the 
classroom. 

3. 	 HOLD SCHOOLS ACCOUNTABLE FOR RESULTS. 

• 	 Public School Choice and Charter Schools: Challenge states to expand public school 
choice and pass charter school laws. '. Every state should let educators and parents get 
charters to create and manage innovative public schools that will remain open only if they 
do a good job. Today 21 states have charters school laws and there are over 250 public 
charter schools up and running. The President's balanced budget calls for $40 million in 
seed money in FY1997 to help communities across the country start 3000 schools over the 
next 5 years -- a ten-fold increase. Encourage states to redesign or shutdown schools that 
fail and allow new, more effective management -- including parents and educators -- to take 
over. 



4. MAKE SCHOOLS SAFE, DISCIPLINED AND DRUG FREE. 


• 	 Permit Uniforms and Drug Testing. Support School uniforms and other innovative 
approaches to increase discipline and reduce violence. In Long Beach, school uniforms have 
helped reduce school crime 36%. 

• 	 Make It Easier for Teachers and Schools to Take Appropriate Disciplinary Action. 
Children can't learn and teachers can't teach unless there is order in the classroom. More 
states should follow the lead of Indiana, New York and Maryland in giving teachers and 
schools the power to remove disruptive students. 

• 	 Enforce tough truancy laws. Follow the model of Police Chief Reubin Greenberg in 
Charleston, South Carolina. 

• 	 Community Schools as Safe Havens. Support Crime Trust funding that encourages 
community schools to stay open for longer hours -- at the time when students need a safe 
haven and when most juvenile crime is committed. We must provide young people a safe 
place to go to keep off the streets, particularly during the peak hours of juvenile crime -
between 3 :00-6:00 p.m. 

5. ACCEPT TECHNOLOGY LITERACY CHALLENGE FOR ALL STUDENTS. 

• 	 Ensure that Technology Literacy Challenge is Met for Every Schools and Every 
Student: States and local communities must ensure that students do not become divided by 
access to technology. States should accept the President's $2 billion Technology Literacy 
Challenge to help ensure that all students are technologically literate and all schools can 
meet the four pillars of America's Technology Literacy Challenge: classrooms wired to the 
information superhighway; computers in every school and classroom; technology-trained 
teachers, and engaging learning software that challenges students. 

• 	 Ensure Teachers Can Teach Their Students to Become Technologically Literate: Work 
with teacher unions, colleges and corporate America to ensure that every new teacher can 
use and teach technology. 
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Remarks to the National Govemors~ 
Association Education Summit in 
Palisades, New York 
March 27, 1996 

Thank you very much, Governor Miller, 
. Governor Thompson; Lou Gerstner. Thank 
you for hosting this terribly important event. 
To all of the Governors and distinguished 
guests, education leaders, and business lead
ers who are here, let me say that I am also 
delighted to be here with the Secretary of 
Education, Governor Dick Riley. I believe 
that he and Governor Hunt and Governor 
Branstad and I were actually there when the 
"Nation At Risk'~ report was issued, as well 
as,when the education summit was held by 
President· Bush. I want to thank ·Secretary 

. Riley for the work that he has done with the 
States and with educators all across the coun
try. And I know that every one of you has 
worked with him, but I'm glad to have him 

. here, and he's been a ,wonderful partner for 
me and I think for you. 

This is an extraordinary meeting of Ameri
ca's business leaders and America's Gov
ernors. I know ,some have raised some ques
tions about'it, but let me just say on the front 
end I think it is a very appropriate and a 
good thing to do, 'and I applaud those who 
organized it and those who have attended. 

The Governors, after all, have primary, in
deed constitutional responsibility for the con
ditions of our public schools. And the busi
ness leaders know well, perhaps better than 
any other Single group in Ahlerica, what the 
conseq uences of our failing to get the most 
out of our students and achieve real "edu
cational excellence will be for our Nation. 

So I am very pleased to see you here doing 
this, and I ,,,ant to thank each and every one 
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of you. I also thirikyou hav~abetter chance essary and ,adequate to the' challenges of 
, than perhaps anyone else, even in this season, today'. So that is r~ally what we have to begin ' 
to keep the question of education beyond ,with.", ' 
partisanship and to deal with it as an Amer- ' No~ America has :some interesting chal
ican challenge that all the' American' people lenges that I think are somewhat unique to 
must meet and must meet together.' our' co~ntry in t~is global environment in 
, ,All, of you know very well, that' this is a which, education is important, and we might 
time of a dramatic transformatipn in the, as well just sort of put them out there on 
United States. I'm not sure if any of us fully the front end, not that we can resolve them 
understands the true implications" of the 'today.', ' 
changes through which we are all living and The first is that we have a far more diverse 
the responsibilities that those changes im- group of stll.dents in terms of income and 
pose upon us. It is clear to most people that race and ethnicity and background and in
the dimensions of ecOnomic change now are deed living conditions than almost any other 
the greatest th~t they have been, since we great couIitry in the, world. 

'moved from farm to factory and from rural Second, we have a svstem in which both 
areas to cities and towns 100 years ago. authOrity, and financing is more fractured 

In his book "The Road From Here" Bill thari in other countries is typically the case. 
Gates says that thedigital chip is leading us Third, we know that our schoolsare bur
to the greatest transformation in eommunica- dened by social proble~s not Qf their mak
tions in 500 years, since Gutenberg printed ing, which make the jobs of prinCipals and 
the first Bible in Europe. If that is true, it teachers more difficult.' : ' , , , 
is obvious beyond anyone.'s ability to argue , "And fourth, and J think most important 
that the educational enterprise; which has al~ofall, our country·shU has an attitudeprob
ways been central to the development' of lemabout education that I think we should 
good citizens in America as well as 'to a strong' resolve, that is even prior to the, standards ,', 
economy, is now more ,important than ever, arid the assessment is~ue, and that is that too 
before. mariy people in the United States think that 

That means that we need a candid assess- the primary determinant of success and 
ment 'of.what is right and what is wrong with 'learning is either IQ or family circumstances 
our edll.cational system and what we need instead of effort. And I don't. And I don't, 
to do. Your focus on standards, your focus .think any ofthe research support~ that. 
on assessment, your focus on technology is So one of the things that I hope you will 
albo the good. We know that many of our, say is, in a positive way, that you believe all 
schools do a very good job; but some ofthem , kids can learn andin'a stronger way that you 
don't. \Ve know that many of our teachers beli~ve that,effort is more important than IQ 
are great" but some don't measure up. \Ve, ' orincome"given the right kind ofeducational 

, '" know' many of our communities are seizing 'opportunities; the right kind of expectations. ' 
the opportunities of the present and the fu-It's often heensaid that Americans from time, 
ture, bunoo many aren't. ' 'to time suffer from a revolution of rising ex-

And most important, we kriow that-after pectations. This is one area where we need 
the' emphaSiS on education which goes back' a revolution ofrising expectations. We ought' 
at least until 1983 in the whole country and ," to all simply and forthrightly say that we be-' 
to my native region, to the South; to the late, lieve that school is children's work and play, 
seventies when we began to try to catch up that it ,can' be', great joy, but that effort1mat-:' 
economically \\~th the rest of the country- ters, ' , , 
we know that while the schools and the stu- ' I see one of our business leaders he're, this ' 
dents of this country are doing better than former State senator fromArkansas,Senator' 
they were in 1984 and better than they were Joe Ford; whose father was the head of our 
in 1983, when the "Nation At Risk" was is-, edllcational program in Arkansas for,a long 
sued:and in 1989 when theeducation summit time. We had a lot of people in one-room' 
was held at Charlottesville, most of them still ,schoolhouses 40 and 50 and 60 years ago, 
are not meeting the standards that are nec- ,reading simple readers, \Vho believedthatef
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fort was ~ore'important than IQ or income~, priately high standards and then hold people 
They didn't know what IQ was. And we have accountable for them. . . . 
got .to change that. .And Governors,' every I think it's worth noting that the 1983 "Na
Governor.and every business l,eader in this tion At Risk" report did do some good things. 
countxycan make a difference, .', . . Almost every State in the country went back 

I'm no Einstein, and not everybody can and revised its curriculum requirement. 
do everything, but if you stack this up from Many revised their class size. requirements. 
one to th~ other, all the Americans together Many did other things to upgrade teacher 
in order. by IQ, you couldn't stick a straw training or to increase college scholarships 
betweenOI~eperson and the next. And you . or to do a lot ofother things. . 
know it as well as I do. Most people can learn. In 1989 I was privileged to be in Char-
everything they need to know to be good citl- lottesville' working with'Governor Branstad 
zens and stlccessful participants in the Amer- and with Governor Campbell, primarily, as 
ican economy and in the global economy. we were trying to get all the Governorsto~ 
And I believe that unless you can convince gether to develop the statement at the edu, 
your --constituents that that is the truth, that cation summit with President Bush. And that 
all of your efforts to raise standards and all was .the first -time there .hadever been a bi
ofyour efforts to have accountability through partisan national consensus on educational ' ;, 
tests and other assessmentswill not be as suc- 'goals. . 
cessful as theyought to be. And I think frank-,' The realization was in 1989 was that 6 
Iy, a lot of people, even in education, need years after a "Nation At Risk," all these extra 
to be reminded of that from time to time. requirements were being put into education, 

Now let's get back to the good news. Thirty but nobody' had focused on what the end 
or 40 years ago, maybe even 20 years ago, gamewas. \Vhat did we want America to look " . 
no one could ever have conceived of a meet.:. like? It's worth :saying that we wanted every 
ing like this taking place. 'Governors played ' child to show up for school ready to learn, . 
little role in education until just a couple of' that we wanted t<;> be profiCient in certain, 
decades ago, and business didn't regard it as, core courses and were willing to assess our 
their responsibility. I n the late seventies and students to see if we were, that we wanted 
the early eighties this whole wave began to to prepare our people for the world of work, 
sweep America. And one important, positive. that we wanted to be extra good in math and 
thing that ought never to be overlooked is science .and t.o overcome our past. defi
that the business leadership' of America and ciencies. All the things that were in those' . 
the Governors ofthis country have been lit- educational goals were worth s~ying. . 
erally obsessed with education for a long time' Another thing that the Charlottesville 
now. And that's avery good th.ing, because summit did that I think is really worth em- .. 
one of the problems with America is that we' phasizing is that it defined for the first time, 
tend to be in the grip. of serial enthusiasms. ,from the Governors uP,. what the Federal, 
It's the hula hoop today and something else . role in education ought to be and what it, 
tom6rrow. Boy, that dates me, doesn't it? . should not J)e. I went back this morning, just 
[Laughter] . on the way up, and ].readthe Charlottesville. 

In this country the Governors have dis- statement abol.Jt what the Governors then 
played a remarkable consistency of commit- unanimously voted that the, Federal, role 
ment to education, and at least since 1983, should be and what it should not be. . . 
the business community has d'isplayed that When' I became President and I ask~d 
commitment. And I think it's fair to say that Dick Riley to pecome. Secretary of Edu
all of us have learned some things as we Iia\'e cation, I. said that· our· legislative agenda 

. gone' along, which is what has brought you ought to be consistent, completely Consistent· 
to this pOint, that there isa-)'ou understand with what the Governors had said .at Char
now, and I've heard Lou Gerstner talk about 'lottesville.So, for 'example, the Governors . 
it in his, almost his mantra aboutstandards-.:. said at Charlottesville, the Federal Govern
that we understand that the next big step has rl1ent has a bigger responsibility to help 'peo
to be to have some meailingful and appro- . pIe show up for school prepared to learn. 

http:lottesville.So
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So we emphasized things like more funds for high schooL We're almost up to the 90 ~r~" 

Head Start and more investmeQt in trying cent that was in the national Efducationgoals. 

to improve the immunization rates of kids That is progress. 

and other' health indicators; and more re- But what we ,have learned since Char

sponsibility for access to higher education, lottesville and wh~t y~ti ar~ here to hammer 

so we tried to reform the student loanpro-, home to America is that ,the overall levels 

gram and invest more money in Pell grants 'of learning are not enough and that there ' 

and national service and things like that; and are still Significant barriers in various schools 

then, more responsibility to give greater flexi- to meeting higher standar.:fs. . 

bility to the States in K through 12 and to I accept your premise; we can only do bet

try to promote refonn without defining how .. ter with tougher standards and better assess

any of this should be done. ' . mel'lt, and you should set the standards. I 


And so that's what Goals 2000 was about. believe that is absolutely right. And that will 
We' tried to have a system in which States' 'be, the lasting legacy of this conference. I also 
and mos'tly lOcal school districts could pursue believe, along with Mr. Gerstner and the ot;h
worla-class 'standards based on their own ,ers who are here, that it's very important-not, -"", .. , 
plans for grassroots reform. And we over~ only for businesses to speak out for refonn·. 
hauled the Elementary and Secondary Edu- 'but for business leaders to be knowledgeable 
cation Act, as we redid title I to do one thing enough to know what reform to speak out 
that I think is veryjmportant:We took out for and what to emphasize and how to ha,m
of what was then in the law for Chapter 1, merhome the case for higher standards, as 
which .'was l()wer educational expectations for well as how to help loc~1 school districts 
poor children~ Itwas an outrage. and we took. change some of the things that they ~re,how ' 
it out of the law. I don't believe that poor doing so that they have a,reasonable charice 
children should be expected to perform at . at meeting these standards. , 
lower levels than other children. . . Let me just go through. now what I think 

And' Dick Riley. since, he has been Sec- we should do in challenging the country on , 

retary of Education, has cut Federal regula- standards:for students,as well as for teachers. 

tions over States and local school districts by . and schook I suppose that.! have spent more 

more than 50 percent It seems to me that time in classrooms than 'any previousPresi: 

that is consistent with exactly what the Gov- dent, partly because I was a Governor for 


. ernors . said' at Charlottesville they wanted, 12 years and partly because I, still do it with· 
done. ' . some frequency. I b~lieve the most impor-

Now the effort to have national standards, . tant thing you ~ando is to have high expecta
. I think it's fruf to say, has been less than suc- . tions for students-'to make ,them believe 
cessfuL The history standards and the Eng- they can learn, to tell them they're going to 
Iishstanc:lards effort did not succeed for rea- , have to learn. really difficult; challenging 

,sons that have been well analyzed,. although things, to assess whether they're learning or 

I'm not sure the debate was entirely worth-. not, and to hold them accountable as well 

less; I think the debate itself did some ,good. . as to reward them. 


But there are recomrriended standards Most children are very' eager to' learn. 

that have been widely embraced, coming out . Those that aren't have probably been con

of the math teachers, that most people think vinced they can't. 'We can do better with that. 

are 'quitegood, and the preliminary iridica~; I believe that once you have high standards 

tions for science are encouraging. And I want and high expectations, there is an unlimited 

to say again, it would be wrong to say that .number of things that can be done. But I 

there's been no progress since 1983. The also believe that there have to be con

number of young people taking core courses sequences: 1 watched your panel last night, 

has jumped from 13 percent in '82 to .52 per- and I'thought-the moment of levity on the 

cent in '94. The national math and science panel was wheil Al Shanker '.vas asked, when 

scores are up a grade since 1983, halfofall '1 was teaching school and I would give stu

the 4-year-olds now attend preschool, 86 per- dents homework, they said, "Does it count?" 

cent of all our young people are Completing That's the thing I remember about the pimel 
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last night. All of you rem~mb~r, too. You 

laughed, right? [Laughter] "DOes it count?" 

And the truth is that in the world we're living 

in today, "does it count" has to mean some- , 

thing, particularly in places, where there 

haven't been any standards Jor a long time. 

. So if the States are going to go back and 


'to btow, you should~~t be afraid to find out 
',if they're learning it, and you shouldn't be 
deterred by people saying this is cruel, this. 
is unfair, or whatever they say. , 

The worst thing you can ,do is send people 
all the way through school with a diploma 

,'they can't read. And you're not being unfair 
raise standards so that you're not only trying, to people if you give them more than one' 
to increase the enrollment in core courses, 'chance and if at t~e same ,t~rne you improve 
you're trying to make the core courses them- the teaching and the operation of the s<;:hools 
selves mean more. I' heard Governor Hunt, in which they are. If you believe these kids 
last night sElY he'd be willing to, settle for· can learn, you have to give them a chance 
reading artd wTiting and math and science, to demonstrate it. This is only a cruel, short
I think were the ones you said. ,sighte~ thing to do ifyou are convinced that 

Once you have to--if you're, going· to go. 
·,,·,-baGk aiid define what's in those core courses 

and you're going to lift it up. you have to 
be willing, then, to hold, the students ac-
Countable for whe~her they have 'achieved 
that or not. And,again, another thing that Mr. 
Shanker said that, I've always believed; we 
have always downgraded teaching to the test, 
but if you're going to know whether people 
learn what you expect them to know, then 
you have to test them on what you expect 
them to know, ' 

So I believe that if you want the standards 
movement to work, first you have to dothe 
hard work in deciding what it is you expect 
children to, learn.' Rut then you have to have 
an assessment system, however you design 
it, in your own best judgment at the State 
level, that says, no more, social promotions, 
no more free passes. If you want ,people to' 
learn, learning has to mean something. That's 
what I believe. I don't b~lieVci you can suc
ceed unless' you are prepared to have an as-: 
sessment system with ,consequences,' 

In Arkansas in 1983 when we redid the 
educational standards, we had a ,!ery con
troversial requirement that young people 
pass the 8th grade tests to go on to high, 
school. And not everybody passed it. And we 
let people take it more than Once. I think 
it's fine to do that. 

But even today, after 13 years, 1 think 
there are only five States in the country today 
which require a promotion for either grade 
to grade or school to school for its young 
people, to require tests for that. I believe that 
if you have meaningful standards that you 
have confidence in, that you believe if they're 
met your children will know what they need' 

there are limitations on what the American 

children can do. And Ijust don't believe,that. 


So that, I. think,,, is the most important 

thing. I believe every State, if you're going 

to have meaningful standards, must require 

a test for children to move, let's say, from 

elementary to middle school or from middle 

school to high school or to have a full-mean

jng high school' diploma. And I don't think 

they should ,me3:sure just minimum com

petency. You should measure what you 'ex
pect these standards to measure. 

,You know, when we instituted anykind of 


test at ho'me, I was always criticized by,the 

.fact that the test wasn't hard enough. But 
I think it 'takes time to transform a system, 
and.you may decide it takes time to transform 
a system, But you will ne'ver know whether 
your standards are being met unless y()u have, 
some sort of measurement and have' some 
sort of accountability. And while I beli,eve 
they should be set by the States and the test~ 
ing mechanism should be approved by the 
States, we shouldn't kid ourselves. Being pro- , , 
moted ought to meaninoreor less the same 
thing in' Pasadelia,California, that it does in 
Palisades, New York. In a global society, it 
ought to mean more or less the same, thing, 

I was always offended by the suggestion 
that the kids who grew up in the Mississippi 
Delta in Arkansas, which is'the poorest place 
in America, shouldn't have access to the same 
learning opportunities that other people 
should and couldn't learn, I don't believe 
that. , , 
, So I think the idea-J heard the way Go\'

ernur ,Engler ch;uacterized it last night, I ' 
thought was pretty good. You want a non
Federal, national mechanism to sort ofshare 
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this information so that you'll at least know The second thing I think w~ have to do 
how y.ou're doing compared to one another. is to face the fact that if we want to have 
Thafs a good start: That's ,a good way to these' standards for children: standards and 
begin this. I also' believe that we shouldn't tests, we have to have a system that rewards 
ignore the progress that's been . made by the and inspires and demands higher. standards 
goals panel, since Governor Romer was first of teachers. They, after all, do this work. The , 
leader of that going through Governor rest of us talk about it, and they do it. 
Engler, and by the National Assessment on So that means that first of all, you've got 
Educational Progress. I know a lotaf you to get the most talented people in there. 
talked about that last night. They've done a There's been a lot of talk about this for a 
lot of good things, and we can learn a lot decade now, but most States and school dis
from them. We don't have to reinven't the tricts still need work on their certification 
wheel here.~ rules. We should not bar qualified, even bril-

I also would like to go back and emphasize Hant young people from becoming teachers. 
something I heard Governor Hunt say last The Teach For America group in my home 

'--~-·---night.- I think we should begin with a con- State did a wonderful job, and a lot of those 
crete standard for reading and writing be- ' young kids wind' up staying and teaching, 
cause the most troubling thing to me is· that '. even though they can make 2 and 3 times 
we've been through a decade in which math as much money doing something else. Every 
and science scores have risen and reading State should, in my view, review that. ' ' 
scores have stayed flat. Intel recently had to I also believe any time you're trying to hold 
tum, away hundreds of applicants because teachers, to higher standards they should be 
they lacked basic reading and writing skills. rewarded when theYlerform. I know that 

Now that will present you with an imme- in South Carolina an Kentucky, if schools 
diate problem because if you want to meas- markedly improve their performance, they 
ure reading and writing, you will not be able ,get bonuses and the teachers get the benefit. 
just to have a multiple choice test which can That's not a bad thing; that's a good thing, ' 
be graded by a machine. You'll have to recog- and we should have more of that 
nize that teachers do real work with kids I want to thank Governor Hunt for the 
when they teach them howto write, and you work he's done, on the National Board,for 
have to give them the time and support to Professional Teaching Standards. We had the 
do that. And then there has to be some way first group of teachers who are board cer
of evaluating that. I know that's harder and tified in the 'White House not very long ago. 
more expensive, but it really matters whether Every State should have a' system, in my 

, a child can read and write. ' opinion, for encou raging these teachers to 
And for all the excitement about the com- become board certified. The' Federal Gov

puters in the schools-and I am a big pro- '. ernment doesn't have anything to do with 
ponent of it-I would note that when we that. Encourage these teachers to become 
started with a computer, program in our board certified because they have to dem- ' ' 
school, and I believe' when Governor onstrate not only knowledge but teaching , 
Caperton started in West Virginia, he started skills. And when they achieve that level they 
in the early grades for the precise purpose should be rewarded. There should be extra 
that technology should be use'd first to give. rewards when they do that. , 
children the proper grounding in basic skills. ,\Ve also need a system that doesn't look, 
So I think that's quite important. , the other way if a teacher is burned out or 

Secretary Riley says that every child should not performing up to standard. There ought 
be able to read independently by the end to be a fair process for removing teachers 
of the third grade. And parenthetically, that who aren't competent, but the process also 
if that were the standard, I think we would has to be much faster and far lesscostlv than 
be more successful in getting parents to read it is. I read the other day that in Ne\;' York 
to their .childrell ever)' night, which would it can cost as much as $200,000 to dismiss 
revolutionize the whole system of education a teacher who is incompetent. In Glen Ellyn, 
anyway. ' Illinois, a school district spent $70,000 to dis
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miss a high school math teacher who couldn't 
do basic algebra and let the students sleep 
in class. That is wrong. We should do more 
to reward good teachers; we should have a 
system that is fair to teachers but moves 
much more expeditiously and much more 
cheaply in holding teachers accountable. 

So States andschool systems and teachers 
unions need to be working together to make 
it tougher to get licensed and recertified, 

That's wrong. And that's tr~e in a lot of'other 
school districts. " 

We cannot ask the American people to 
,spend more on education until we do a better 
job with the money we've got I)ow. That's: 
an area where I think the business commu
nity can make a major, major contribution.' 
'A lot of you have had to restructure your 
oWn operations; a lot of you have had to 
achieve far higher levels of productivity. If 

easier and less costly to get teachers who' 'we can reduce the Federal Government by 
can't teach out of the classrooms, and clearly 

set re~ards for teachers who are performing, 

especially if they becom~ board certified or 


. in some State-defined way prove themselves 

excellent. 

The third thing I think we have to do is 
to 'hold schools accountable for results. We 
have known now for a long time-we have 
no excuses for not dOing-we have known 
for a long time that the most important play~ 
er in this drama besides the teachers and the 
students are the school principals; the build
ingprincipals. And yet, still, not.everyState 
has a system for holding the school districts 
accountable for having good principals in all 
these schools and then giving the prinCipals 
the authOrity they need to do the job, getting 
out of their way and holding them account
able, both on the up side and the down side. 
To me, that is still the most important thing.' 
Every school I go into, I can stay there about 
30 minutes and tell you .pretty much what 
the principal has done to establish a school 
culture, an atmosphere of learning, a system 
of accountability, a spirit of adventure. You' 
can just feel it, and it's still the most impor
tant thing. 

Secondly, 'the business community can do 
a lot of work with the Governors to help 
these school districts reinvent their budgets, 
1 think. There are still too many school dis~ 
tricts spending way too much money on <;td
ministration .and too little money on edu
cation' and instruction. And there needs to' 
be some r.eal effort'put into that, that goes 
beyond rhetoric. I mean, I was giverithese' 
statistics, which I assume are true because 
I had it vetted four different times-I hate 
to lise rlunibers that I haven't-if it is true 
that New York City spends $8,000 a student 
on education, but only $44 goes to books and 

200,000 people without undermining our es
sential mission, w.e can ,do a much better job 
in the school districts of the country.' 

Let me also say I think that we o.ught to 
. encourage every State to do what most States 
are now dOing, which is to proVide more op
tions for parents. You know, the terms of the 
public school choice legislation and the char
.ter schools-;-a 'lot of you have done a very 
good job with the charter schools. But I'm 
excited about the idea that educators and 
parents get to actually start schools, create 
and manage them, ~nd stay open only if they 

. do a good job within the public school sys
tern. Every charter school I visited was an 
exciting place. Today, 21 of you allow charter 
schools. There are over 250 schools which 
are open;' 100 more are' going to open next 
year. Freed up from regulation and top-down 
bureaucracy, fo'cusing on 'meeting higher 
standards, the schools have. to be able to 
meet these standards if you impose them .. 

Secretary Riley has helped 11 States to 
start new schools, and in the balanced budget 
'plan ~ submitted to Congress last week, there 
is $40 million in se,ed money to help start 
3,000 more charter schools over the next 5 
years, which ~ouldbe 'a' tenfold increase. 

,That may become -the order of the day. So 
I believe w~ need standards and accountabil

'ity for students, for teachers, and fcir schools. 
Let me just mention two other things 

. briefly. I don't believe you can possibly mini
mize-and a lot of the Governors I know 

, have been in these schools-you cannot min
imize how irrelevant this discussion would 
seem to a teacher who doesn't feel safe walk: 

. ing the halls of his or her school or how ut
terly hopeless it seems to students who have 
to look over their shoulders when they're 
walking tQ and from school. So I believe that 

other classroom materials, that's 'a disgrace.' we have to work together to continue to 
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make our schools safe and our students held . library in every school in America hooked' up 
to a reasonable standard of conduct, as well. to the Internet as qUickly as possible. We . 

You know, we had a teacher in Washington. set a goal as the year 2000; we could actually 
last week who was mugged in a hallway by. get there more qUickly. I propose that in the 
a gang of intruders, not students, a' gang of budget, a$2 billion fund to help the commu
intruders who were'doing drugs and didn't nities who don't have the money to meet the 
even belong on the school grounds. We have challenge, but every community, every State . 
got to keep wo{~ing on that. All the Federal in America, at least, h8.!i a high-tech commu
Government can do is give resources and. nity that could help get this done. 
pass laws. That's another thing the business The Congress passed a very fine Tele
community can help with, district after dis- communications Act that I. signe.d not very 
trict. This eptire discussion we have had is long ago which give~ preferential treatmel1t 
completely' academic unless there is a safe to people in isolated rural areas or inner-city 
and a disciplined. and a drug-free environ- areas for access to schools and hospitals. So 
ment .in these schools. the infrastructure, the framework is there. 
'. We-passed the Safe and Drug-Free Anything you can do to help do that, I 
Schools Act,.the Gun-Free Schools Act. We think is good if the educators use the tech
supported random drug testing in schools. nology in the proper way. And I'll just close 
We have supported the character education with this example. Twas in the Union City 
movement. We've almost ended lawsuits School District in New Jersey not very long' 
over religiOUS issues by the guidelines that ago. That school district was about to be 
Secretary Riley and the AttorneyGeneral is- closed under the State of New Jersey's school 
sued, shOwing that our schools don't have to bankruptcy law, which I think, by the way, 
be religion-free zones. We have worked very is very good, holding school districts account
hard to help our schools do their joh here. . able, and they can actually lose. their ability 

The next thing I hope we can do, all of to operate as an independent district in New 
~lS, in this regard is to work to help our Jersey and the State takes them over if they 
schools stay open longer. Our budget con~ keep failing. 
tains $14 million for helping people set up There are a lot ~f first-generation im111i
these community schools to stay open longer grant children in that school. It was baSically 
·hours. But remember that 3 in the afternoon a poor school. Bell Atlantic went in and 
to 6 in the evening are the peak hours for worked with others. They put computers in 
juvenile crime, and all that comes back into all the classroom,s. They also put computer 
the schools. So I think that's another thing outlets in the homes of a lot of these parents. 
we really need to look at. A lot of these And you had-I talked to a man who came 
schools do not have the resources today to here fromEI Salvador 10 years ago who is 
stay open longer hours, but they would if nowE~mailing his child's prinCipal and 
they could. teacher to figure out how the kid's dOing. 
. And one of the primary targets I· would But the bottom line is the dropout rate 

have if I were a locaUeader trying to redo. is now below the State average, and the test 
my district school budget is to reduce the scores are above the State average in an im
amount spent on administration so that I migrant district of poor children, partly be
could invest more money in keeping it open cause of the technology and partly because 
longer hours, espeCially 'for the latch-key kids the business L'Ommunity said, "Hey, you kids 
and the other kids that are in trouble that are importaI1t," and partly because the place' 
don't have any other place to go. So that's has a good principal and good teachers. 
something that I think is \;ery important. But I do think that the business commu-

Finally, let me just echo what Governor nity-if you look at the technology as an in
~v1iller said about the technology, We did strument· to achie\'e ),our higher standards 
ha\'e a barnraisil1g in. California, and we. and to infuse high expectations into the COJ1)
hooked up actually more than 20 percent of munity and to gi\'e the kids fhe confidence 
the classrooms to the Internet on a single· they need that they can learn, then this tech
day. But we need every classroom and every nology issue is a very important one, 
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, Well, that's what I hope we'll do. Lthink , achieve that, you ,have'givena great gift to 
we ought tO',have the standards. You should " the future ofthis country. 
set ,them. We'll support you however you Thank you very much. 

'want. 'But they won't work llnlessyou're 
going to really see whether the standards are NOTE: The President spoke at 12:25 p.m. in the 
being met and unless there are consequences WatSoil Room at the IBM Confe'nince Center. In 

his remarks, he referred to Gov. Bob Miller ofto those who meet and to those who do not. 
. Nevada, NGA vice chairman; Gov. Tommy C.I think you have to reward the good teachers 
Thompson of Wisconsin, NGA chairman; Louis 

and get more good people in teaching and', Gerstner, chief executive officer, IBM; Gov. 
that we have to faCilitate the removal ofthose James B. Hunt, Jr., ofNorth Carolina; Gov.Teny
who aren't performing. E. Branstad of Iowa; Gov. ,Carroll W. Campbell 
, I think. the schools need more authority, of South Carolina; Gov. Tom Carper of Delaware; " 
and should be held more accountable. We've, Gov. Caston Caperton ofWest Virginia; Gov. John 

Engler of Michigan; Gov. Roy Romer of Colorado;gotto redo these 'central school budgets until 
and Albert Shanker, preSident, Ame~can Federa., we have squeezed down the overhead costs 
tion ofTeachers. 

and put it back into education. And unless 

we have an emironment in which there 'is 

safety and discipline, we won't succeed.:And h 

if we do have an environment in which the ' Message to t e Congress , 
business community brings in more tech- Transmitting a Report on Radiation 
nolog)', we will succeed more qUickly. Control for Health and Safety 

I believe that this meeting will prove his- March 27, 1996 

toric. And again, let me say, I thank the Gov-, To the Congress ofthe United States: 
ernors and the business leaders who brought In accordance with section .540 of theFed~ 
it about. Iii 1983 we said, 'We've got a prob- '~ral Food, Drug, and CosTl1etic Act (21 
lem in our schools. \Ve need to take tougher usc. 360qq) (previously section 360D of 
courses. We need to have other reforms." In the Public Health Senice Act), I am submit
1989 we said, "We need to know where we'reeting the report of the Department of Health 
going. We need goals." Here in, 1996, you're ' and Human Senices regarding the adminis~ 
saying you can have all of the goals in the tration of the, Radiation Control for I:1ealth 
world, but unless 'somebody really has mean- and. Safety Act of 1968 during calendar year , 
ingful standards and a system of measuring 1994. 
whether you meet those standards, you won:t.' The report recommends the repeal of sec
achieve your goals. That is the endUring gift " tion 540 of the Federal Food~ Drug, and Cos,
you have given to America's schoolchildren metic Act that requires the completion Of this 
and to America's future, annual report. All the'information found in 
, The Go\'emo~s have. to lead the way, the this report is 3.\'ailabJe to the Congress on . 

business community "has, to stay involved, , a more immediate basis through the Center 
Don't let anybody deter you and say ),oufor Devices and RadiolOgical Health' tech
shouldn't be doing-it. You can go back home' "nical reports, ,the Radiological Health Bul- , 
and reach out to all the other people in the letin, and' other publicIy available sources. 
community beCause, in the end, what the ,The Agency resources devoted to the prepa
teachers a~d the principals and more impor- ration of this report could be p1Jt to other, 
tantly even what. the parents and the children better uses. 
do is what reall." counts. But we can get there 

William J. Clinton· ' together: We lwe to start now with what 

you're tr;jng to do. We have to' have high TIle White House. 

stai1dards and high ;1ccOllntability. If you can March 27,1996 




· ~PONSE TO BRODER COLUMN ON GOALS 2000 
5.15.96 

liI today's Washingtop Post, David Broder claimed that the Administration and 
Congress gutted Goals 2000 in the recent budget agreement. He mentioned two changes -- . 
that state~ will now be able to vouch for the worthiness of their own reform plans in order to 
receive Goals 2000 money (instead of needing point-by:"'point federal approval), and that 
states can now spend Goals money on computers in the classroom because of an Istook 
amendment to that effect. . 

The second claim is just Wrong -- states have always been able to use Goals money 
for computers in the classroom, if that was part of their reform plan. In fact, Wyoming is . 
doing exactly that. The Istook amendment has no practical impact -- and in any case, we 
see educational ,technology. as an important element of reform. 

The first claim, that states can now vouch for their own plans, .is true.:...- the federal 
governrilent can no longer reject a state. plan. But again, this is not a significant change, 
because Goals 2000 has always been. a voluntary, state-driven program that explicitly 
p~ohibited federal meddling. . . . . . . 

Our response' to these charges is. simple: 

1. We saved Goals 2000 •. If the Republican budget plan had prevailed, the program 
would have been eiiminated.· But the President drew the line and restored the program . 

. 2. Goals 2000 has always called for voluntary national standards. We never 
wanted standards dictateO{romWashington. . So far, the proposed national standards have . 
been a mixed bag. 

3. The President has challenged every state to go further than any state has gone 
in establishing standards for students, teachers, and schools. In his speech to the NGA 
Educaiton summit, the President called on states to insist that students meets standards before 
advancing from one level of school :to the next. He also endorsed the idea put forward by . 
several governors and Lou Gerstner for a private entity outside govei"nment that would hold 
states accountable for results and issue report cards on every state's progress: 
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The Public 
Schools' Last 

Hurrah? 
Without quick and decisive 
change) it could be. Afive

paint plan to save the schools 
be/ore it's too late 

BY JOSHUA WOLF SHENK 
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.	The great cOllllfly, Ihe gre{{f sociely. Ihe,greal CiJlIli71l1l1ity is..firsl 
olall, the lI'ell-edllcaled cOllllln', Ihe teamed S()CieIV, tlte CO/71

~unity ofexcellence. This l1a;i~lI knows it, proclai~s it, even 
rhapsodizes about it. Theil it bllsies itself with other matters. 

--'-Benjamin Barber, AI? Aristocracy ojEveryone 

In 1983, Education Secretary Terrel Bell released A , 
Nation At Risk: The Imperative for Education 
Reform. It was a stark and angry report, concluding, 

"If an unfriendly foreign power had attempted to impose 
on America the mediocre educational performance that 
exists today, we might well have 'viewed it as an act of 
war.",The effect, Bell recalls, was "electrifying." News
papers trumpeted. the story. In statehouses, governors 
like Bill Clinton, Richard Riley, and Lamar Alexander 
pushed wide-ranging reform packages.' 

Thirteen years later, Bell laments, we've seen "some 
improvement ... but not enough." The origins of his 
landmark report provide a clue as to why: Bell wanted 
President Reagan to announce the study himself, appoint 
a panel to conduct it, and personally give members their 
assignments. The White House demurred. Such an ac
. tion, Bell remembers being told, would undermine Rea
gan's efforts to abolish the Depart~ent of Education and 
slash federal education funding. In other words, the 
President was too busy disengaging from education to 

. engage it. 
The moment was both sorely disappointing and sadly 

predictable-another mark of the persistent failure of 
national leaders to elevate schools to the top of the coun

, try's agenda. ,"Look at how George Bush aroused the 

. 'public over Saddam Hussein's invasion and conquest of. 

Kuwait," Bell says. "He just wouldn't leave it alone. He 

went after it with all his heart." But schools have never 


" commanded the same zeal. "[Bush] is the one who said 
he wanted to be the education president," Bell says. 
"I'm a lifetime Republican, but I kept waiting" for Bush 
to make schools a top priority. ' 

Bill Clinton has kept us waiting too. In Arkansas, he 
made education reform the centerpiece of his governor
ship. Now that he's in a position to arouse public opm
ion, Clinton has faltered. His daughter attends the lovely 
Sidwell Friends School, a private school in Northwest 

" Washington. But just miles from Sidwell, public school 
children go 'without books in schools packed to twice 
their intended capacity; they en~ure leaking roofs and 
putrid bathrooms. 

The problems of public schools extend well beyond 
crumbling infrastructure. If children had top-notch 
teaching staffs, administrations that used funds efficient
ly, and effective curricula, maybe they would be doing 
all right. But they don't and thdy aren't. Meanwhile, 
confidence in public schools-:even the "better" 

8 The Washington Monthly I March 1996· 



schools-is withering.,Nearly 50 percent of Ameri- ton, D.C., Principal Helena Jones walks her halls 
cans don '[ think a diploma from their local high with the "presence of someone who is both feared 
school guarantees basic skills in math or reading. and loved. Rounding a corner, she sees two girls 
Six of ten parents would send their kids to private , scuffling in fr~nt of ' a row of bright yellow lockers. 
schools if they had the money. Support for public 
schools is "fragile," reports the public interest 
POlling fIrm Public Agenda. And half-baked solu
tions such as vouchers are gaining popularity. 

, The loss ofpublic schools would, be a severe 
one. The purpose of education is not just to prepare 
successful workers and citizens, or to ensure equal 
opportunity. Those are vital functions; whether we 
perform them well determines the social and eco

(' 
nomic health of our' country. But public schools, at, 
their best, do something more. They provide a com
mon space where, in a country fIssured along lines 
of race and class, children of all backgrounds meet, 
interact, and 'learn to understand each other. 

A recent USA Today poll shows that education is 
now Americans' most serious concern-above 
crime, the environment, and the economy' You 
would think our leaders would feel this sense of ur
gency, and that the subject of schools would domi
nate campaign rallies, television talk shows, and op
ed pages. This, of course, is not the case. It's no 

, coincidence that, the people who set the agenda
induding activist Marian Wright Edelman, politi
cians Clinton and Al Gore, professional moralist 
Bill Bennett, movie director Robert Redford, and ' 
journalist Jim Lehrer-chose private schools for 
their children. This is true for the vast majority" of 
the American elite." 'that an energetic, effective principal can do: The 

fIrst and most important job of school administra
t9rS is to hire good principals, give them the support 
they need, and then hold them accountable for the 
success or failure of the school. In Wyoming, Ohio, 
for example, where I attended school in the eighties, 
the central administration is spar~just one super

,intendent and a few support staff for 1,683 students. 
"The system's principals largely o<;!cide for them- ' 
selves how to spend the money they have. And they 
do well. Though its spending per pupil is 9th in a 
county ot 22 districts, Wyoming is ranked highest 
in every measure of performance. 

,In many districts, however, central aqministra
tors seem less concerned with· getting good princi
pals than obstructing them with cumbersome reIDI
lations. These bureaucracies suck up money that 
should be spent on teachers, booies, and mainte
nance. In New York City schools, for exarnple~ onl~ 

"about 30 cents' of every educational dollar goes to 
teachers and materials. In Milwaukee, the fIgure is 
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Jones puts her hands on her hips anCi brushes back 

her bright red blazer. Her voice booms across the 

granite floors~ "Where are you supposed to be?" 

The girls answer by going there. 

.' Scuffles are an exception here. Roper is a flower

ing bud on a withering school system. The 600
some students are black (except for three Hispanics) 
and overwhelmingly poor; many of them, Jones 
says, corne to school with "cold; callous hearts," 'I 

1'; 

numbed by violence and absent or abusive parents. t.: 
,But the school defIes the odds. Its ,dropout rate is 
zero. Ninety percent of its graduates go on to com
plete high school, compared to a citywide rate of 50 
percent. And tests show Roper students among the 
best in the city. 

,Jones, a vigorous woman with the physique of 

Grace Jones and the spirit of Elean9r Roosevelt, is 

the primary reas"on. No matter is too small to war

rant her attention and no task too ambitious. Wher,. 

she sees a scrap of paper qri the floor, she picks it 


,up. When "downtown" is slow to make a necessary 
repair, "1 cuss them out and yell and~ then cuss some 
more" until she gets action. To upgrade her school 
technologically, Jones and her teachers sought arid 
won grants from the Commerce Department and . 
such companies as Kodak and Bell Atlantic. 

'Helena Jones's story shows the enormous good 

I ' " 

1'" ' 

It's hard to fault parents for seeking the best edu
cation for their kids. But these prominent Arileri
cans; by neglecting the crisis in public schools, are' 
guaranteeing that the conditions that made them 
flee the public system will last, and possibly wors
en, for the next generation. 

There is no simple blueprint to revive poor 
schools, no formula for goqd ones. But there are 
five fundamental characteristics found in successful 
schools: A dynamite principal who has ample au
thority and support, and who is held accountable; 
classrooms filled with high~quality teachers; a cur
riculum that demands excellence; parents who are 
actively involved in the schools; and financial sup
port that reflects education's vital importance. 

I~ HELP, NOT HINDRANCE, FROM ABOVE 
", ';, .. ". "'~!' ~~ ..:'.:. i.;~.·' ,,:.; .~••: ".; ,'," • ~.'. ;:.";f1':'I 

At Roper Middle School for Science; Mathemat

'., t~~s~~~~~!e9~"?I?gy ~~~~P~~."N.or.theas~:~a!>hillg-, 
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only 26 cents on the dollar, 
Where does the rest of the money go? Teachers 

and principals have a hard time figuring it out. 
"When I hear bureaucrats speak at various func
tions, I look at them and say 'How are they affect
ing my classroom at all?'" says Shannon Carey, a 
fifth grade teacher at Stonehurst 
Elementary school in Oakland, 
California. "The assistant super
'intendent for elementary educa
tion ... the only time I hear 
from her is when she is giving 
me some survey [to fill out]." 
Indeed, paperWork seems to be 
administrators' best friend: 
They produce-and de

. ,

Fifty perceflt of 

Americans don't think 
a diplonla from their 

local highschool 
ensures basic skills in 

math or reading. 

political theory is to horse trading on Capitol Hill. 
"Most of the curriculum guidebooks put out by 

the central board just sit in an office somewhere," 
says Deborah Meier, the celebrated educational in
novator and, former principal of the Central Park 
East school in East Harlem. Bul.kY discipline codes, 

. Charter schools, which have now spread to 19 
states, apply the same principle of school-based 
control. If schools want to have one less guidance 
counselor in order to decrease class sizes, they can. 
If they want to get kids to help with chores in order 
to save money on custodians, they can. That's what 

. 
 the Marblehead Community 
School in Massachusetts. dOes. If 
the school doesn't show results, 

. the state will revoke its charter. 
But decfmtralization is 'no 

magic bullet. When Chicago 
broke up its central office and de
volved power to its 553 schools, 
'	some soared. Other schools sank 
under the weight of corruption 

mand-piles of it. Complicated federal and state· and mismanagement One administrator changed the 
regulations are as much at fault as self~serving bu- grades of influential parents' children., "The mantra 
reaucrats. But the memos and regulations are about, across the country has been 'local control! local con
as relevant' to classroom instruction as high-minded "trol!', which makes a lot of sense," says Maribeth 

' Vander Weele, , author of Reclaiming Our Schools. 
!,'What didn't make sense was to do it with no con
troIs, no auditing, no investigative agency." 

Every district needs a Maribeth Vander Weele: 
As director of investigations for the Chicago school 
system, she tracks down everything from abusive 

she says, assume "there's one right way that fits all ' teachers to wayward supplies, Vander Weele and 
situations. It's pointless ... if I don't agree [with ,the , her, colleagues have found, warehouses fIlled with 
rule], I won't enforce it." 

Meanwhile, principals and teachers are not ,re
ceiving the basic support they need. Liesl 

.. Frischmann; a teacher at Paul Junior High in Wash
ington, D.Cordered 18 reams of paper in Septem
ber for photocopying; six months later, she's only, 
gotten three reams. Unless she pays for copying out 
of her own pocket, her kids go without handouts. 
This story, unfortunately, is typical. 

Theoretically, centralized purchasing saves mon
ey (through bulk purchases) and preventscorrup
tion. But school bOards regularly pay prices above 

brand-new desks and hundreds of millions of dol
lars of waste in health care expenditures. Then there 
was the great toilet paper scaildal. "We had video
tape of a [school employee] unloading loads and 
loads of toilet paper at a dime store," she says. The 
lack of "toilet paper is a huge issue in schools .... 
And we found this guy stealing it. We talked to the 
store owner's wife and she: said, 'Oh yeah, he 
comes by here all the time~ He gives us great 
prices.'" 
'As this story shows, central controls can't be 

eliminated entirely. And some tasks, such as recruit
those charged'by stores like Staples. And porruption .' ing personnel and providing some supplies, can be 
is rampant in the central offices themselves. III New 
York City,.one city investigator found $620,000 
worth 9f supplies missing from a school warehouse." 

When principals and teachers are given sufficient 
authority, schools can shine. At Central Park East, 
Deborah Meier was allowed to design her own cur
riculum and decide on the allocation of resources.' 
The results were dramatic. One study showed that 
8Q.pe~enk9tCentral:Pa:rk.Easthigh_.$chROl gradu-, 
aJ~~:;,lV$Dt9Il~t9);:011ege..~inpared to:only,:1.5..~!:, 

done more efficiently en masse. But everything pos
,sible should be kept within the schools. ',The coun
try's much-admired parochial school systell1 is a 
model in this regard. The Archdiocese of PhiIadel
phia handles more than 100,000 students with only 
.25. employees, while the Philadelphia public school 
system has 600 administrative employees for 
210,000 students. (Compared to D.C., which has 
900 administrators for only'80,000 students, Philly 
schools areIean.) ,,' "'. , 

cent;inl,Eas~:~ru:lem:·aS~a,whole.li;llf§j.e18,:",~;£"~,J:.'.~~;S':r '"'i,Catholic' schools are also small: Small· helps . 
. ~ "'~:,l'::>,\ .. \~.,,~.:~.'>'~··'»i '..:~ ",' 
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(See Michael Mayo's'story, page 12.) When a teaching "'1":' . >':;',< ,:i.">;' ,",,:''', , ': ,<C" 

school'has hundreds of teachers, it's hard for every " .' But th~ J~~ Spindel sYndrome-a sn~ringatti
one to know each other, let alone work together to ,tude toward teachefS----:-is only part of the problem:. 
solve problems. By contrast, at small schools like Many first-rate people who do choose teaching 
Wyoming High School and "miracle schools" like 'make a beeline for private and parochial' schools, 
Central Park East the faculty members are in con deterred by certification requirements for public· 
stant communication. , schools that are archaic, counterproductiv.e, and, saY' 

many teachers; totally useless. One New York Uni
versity class in "Exploring Education Issues," for II. IT TAKES A GOOD TEACHER 
example, featured such tasks as "workshoppmg on 

In 50 years, when I reflect on my education, I transactional communication situations" and "ba:rn
suspect most everything will have dissolved into a storming on bypassing." , , 
faint residue of.memory-except for a few extraor- ''They're ridiculous," says one teacher of the ed-. 
dinary teachers. I never thought of myself as a writ- ucation courses she's ,taken. "You pay 200 dollars 
er until a high school teacher noticed ,my work and and get three graduate credits and you have no idea 
told me how to improve it. I never thought I could what happened to you." George Simmons, an En
write for a living until a college professor con- glish teacher at Middleborough High School in 
vinced me I could. Massachusetts, agrees: "It's a waste of time.." Is it· 

Most people feel that a good teacher was at the any. wonder that 40 percent of slots in :educ!ltion 
core of what made their schooling valuable. And programs are filled with students in the lowest fifth 
yet society spits on the profession. Consider Janis of their college classes? 
Spindel, a matchmaker in New York City who or- The irony is that the one academic credential that 
g~s singles parties. "No one's a SChltlb," she re:" is proven to affect teacher quality--a bachelor's de
cently told The New York Times. "We have a ton of ' gree in the subject being taught-is not ~uired by' 
investment bankers, stockbrokers, female attorneys public schools. Harvard professor Ron Ferguson 
and professional people. Not any teachers. People has shown that the more a teacher knows of his 
that are more quality." . subject, the better his students tend top~rforrn. 

That an investment banker is considered of Wealthier districts know this and tend to seek out 
"more quality" than a teacher speakS volumes about teachers with such qualifications. Poorer districts 
the country's twisted values. No school reform is often get sfuck with the less-qualified: In schools 
more important than recruiting energetic and effec- with poor, high-minority populations, only one in 
tive teachers. And doing so means waging war on ' three scierice classes is taught by a science major. 
attitudes like Janis Spindel's, giviilg teachers the re- Meanwhile, would-be teachers are blocked by 
spect and pay they deserve, and convincing the best bogus certification requirements. Simmons tells the 
and brightest that' schools need their talent more story of a former student who was stU(iying civil 
than law finns and Wall Street. engineering at' college and wanted' to be; a teacher. 

Until the sixties and seventies, most women who Despite his expertise in math and physics-subjects 
wanted to work outside the home had two real op- in great demand in many schools-and his experi
tions: teaching or nursing. Though this was no neat ence coaching youth football, and baseball, he. could 
deal for \Vomen, schools did benefit from the injus- only teach in public school by completing a bevy of. 
tice. Today bright young people have :almost unlim.: education courses. "We discourage a lot of people," ' 
ited opportunities, and teaching school often ranks Simmons says wearily. 
low on the list of options. ''The reason I never con- Requiring education degrees for teachers makes 
sidered a teacher job growing up is that I didn't as little sense as blackballing actors who didn't go 
think it was ambitious ~nough," says Liesl to,acting school. It would be vastly more sensible 
Frischmann, who studied communications at Amer- for public schools to hire teachers. based on subject 
ican University. "When I pictured a teacher I pic- knowledge, enthusiasm, and ability-the: same Cri
tured some of the burned-down substitute teachersteria used by private and parochial schools. A num- ' 
that I'd had. I didn't think of the brightest, most ca- ber of states have taken steps in the right direction 
pable People." Fortunately, in her senior year in col- with "alternative celtification," allowing teachers 
lege an influential professor encouraged her to con- into classrooms without ed school classes (although 
sider teaching; she is 'now in. her third year of typically they have to take those classes to continue 
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teaching). A prime example of alternative certitica- task is to get rid ot teachers who aren't doing their 
tion's success is. Teach For America, which .sends jobs. Talk to'illlY teacher or principal and the stories 
college graduates to two-year teaching stints in the tumble out. In my tirst three interviews for this arti
country's most desperate school systems, These cle, I heard about these eye-o~ning cases: ; 
teachers earn plaudits from princ,ipals, 77 percent of • A junior high teacher who is an obvious alco
whom describe them as better than their other be- holic and brags to his colleagues about biding his 
ginning teachers. And 65 percent of Teach for time until retirement. . 
America alumni have stayed in education. • A paranoid, abusive kindergarten teacher who· 

Some teacher training is necessary. As Jonathan accuses students of "spreading lies' about me" and 
Schorr wrote in the Monthly in 1993, "developing who once pinned a student against a wall. 
and executing a good curriculum is about as simple • A congenial, but tired, third-grade, teacher who 
as composing and performing agood symphony.'.' seridsall her hard-to-reach students-even very 
As Schorr suggests, an initial training period should' bright ones-to "special education" classes in order 
be short-as little. as eight weeks. Then;. novice .to get rid of them for half the day. ' 
teachers should be joined with.a mentor, or "master ' It might seem impossible that such teachers keep 

. teacher." Student teachers are too often thrown to . their jobs: Obviously, principals, fellow teachers, 
the wolves without real support. Mentors would and even students know who they are. But the 
commit 'feal energy to the relationshir-:and be re- tenure laws that govern public schools make firing 
warded fmancially for the effort. teachers as painful and expensive as removrng an 

impacted wisdom tooth. "I can think of a teacher 
who used to have her children sit in front of the teleThe Uglier Task 
vision for a couple of hours each day," says one vet

Recruiting, training, and encouraging good eran principal in a big-city school system. "It was 
teachers will go a long way toward improving pub mainly just as a baby-siiter, ru;td I thought that was 
lic schools-but not far enough. The second, uglier pretty crimmal." But the prin9ipal took .no action.' 

1)1e Washington Monthly I March 1996, 



.' 


. "Unless you can prove gross incompetence," she 
. says, "you're not going to move a teacher." 

Firing bad teachers is not impossible. But it is so 
di:t)icult that principals rarely try. Consider Jay Dub
ner, a New York City school teacher who was con
victed of a felony narcotics violation. It took two 
years and $185,000 in legal fees for the city to dis
miss him. Egregious cases like these at least gener
ate media coverage and public indignation. After 

, the Dubner case, New York State made it easier to 
ftre a teacher convicted of a crime. 

But mostcas~s are less obvious to the outside 
world. One principal told me about an out-of-work 
actress who worked as a teacher in order to pay her 
bills. She would tell her students to put their heads 
down on their desks and then spend class memoriz
ing lines. With much difficulty, the woman was 
transferred. Not ftred, transferred. Another princi
pal, and another set of kids, inherited'that teacher's 
incompetence. Typically, a1Ieady strugglmg schools 
get these teachers dumped on them. . 

Madeline Cartwtight,a former principal of 
Blaine Elementary School in North Philadelphia-a 
principal with the "magic touch," The New York 
Times said-knows this problem welL She has been 

"~"\;"~ cOlne 'inve' 
long hours to ollr kids: Why are wy'here rather Iha; in 
more lucnHive or 

, -' ,:' ' 

professions? The ansv,ier 
',' ': ,,,,~, - - , "':) :~: " ' 

frustrated by bad teachers. But as a former staff rep
'resentative for the Philadelphia Federation of 
Teachers, she also knows why it is virtually impos
sible to get rid 9f them. 

, "If a principal rates a teacher 'unsatisfactory'," 
Cartwright says, "they get the wrath of 'the union. 
We would get the teachers together and say, 'Her to
day, you tomorrow. You better support us today so 
we'll support you tomorrow.'" At first, when 
Cartwright spoke to a teacher who had been given a 
bad rating, she would ask: "Why were you rated 
poorly?" But she was dressed down by the union 
president. "He told me it was my job to defend that 
teacher no matter what. I had one man [who] was 
having a love affair with a 15-year-old . girl who 
could neIther speak nor hear. I said to the 'president, 
'There's no way I'm going to represent ~at teach
er.' I said 'I can't go. Send somebody else;'" And so 

, I 

they did. "The union stand is the same as a 
lawyer-defend everybody," Cartwright says. 

This problem runs deeper than just bad teachers. 
Even good ones have no outside incentive to do 
their job well, because they can't be ftre4 or,even 
seriously disciplined. ' 

The ftrst step toward a solution is to 'eliminate' 

cess,evely kid can get a.Nari\lily education. 
, .:..Michdel K Mavo 

i".;;i·,~ 
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tenure: William Bosher, state superintendent of Vir classroom. But even the AFT continues to defend 
ginia's public schools, wants to do just that. "This is incompetents. For groups that: are supposed to be 
something that polls show 70 percent of Americans teachers' advocates, this makes no sense. Bad 
support," he says. "As we talk about student ac teachers make for more work and . less respect for 
countability, accountability. the goo~ ones. 

for schools, then we need to 
 Teachers do have a legiti
look at every aspect." Bosh mate worry about principals 
er would offer new teachers .. abusing their power to hire 
a year-long contract,then, if and fIre; so why not involve 
they do well, a three-year teachers in personnel deci
contract, and after that, five- ' _? There's also no ques
year contracts. tion that some job security 

Throughout the country, .., for teachers encourages aca
unions use their formidable demic freedom. But a five 
political clout to perpetuate 'tear contract gives consid
the status quo. In 1994, the erable ~ecurity. Or make it 
National Education Associ ~-th'en teachers would 
ation (NEA) gave $2.27 have the same job guarantee 
million to DemocratiC can- as United States. senators, 

> didates for Congress, out who ha~e the longest tenure 
spending even the National Rifle Association. More of any elected federal official and among whom 
to the point, the donations flow generously in state . there is no shortage of the spirited disagreement that 
politics where the laws that matter get written.' The academic freedom is meant to stimulate. 
VIrginia Education Association killed Bosher's re
form in the state legislature. In a number of states, III. GREAT EXPECTATIONS 
from California to KentUcky, reformers are moving 
to reform tenure laws and are meeting the same re- Gertrude Williams, the principal of the Barclay 
sistance. 'School in Baltimore, had an idea: She wanted to 

No one knows unions' fearsome power better adopt the rigorous curriculum and methodology of a ' 
·than Bill Clinton who, as Arkansas governor in nearby private academy, the Calvert School, for her 
1983, proposed that teachers pass a simple compe- inner-city public school students. The city superin
teney test as a condition of recertification. The tendent, Richard Hunter, resisted,' calling it a "rich 
Arkansas Education Association was enraged, call- man's curriculum." Presumably, Hunter meant that 
ing tests "insulting and degrading;" They lobbied Barclay's students-90 percentpf whom are black, 
the legislature, staged candlelight vigils, and closed 82 percent of whom are poor enough to receive free 
down the schools to hold a massive rally inLittle . school lunches-wouldn't respond to a rigorous 
Rock. Considering how basic the test was, the furor program in math, science, history, literature, and art. 
is mystifying. One math question was,as follows: The program was. adopted and the Barclay kids 

In preparation for the sixth grade graduation proved Hunter wrong. Before the new curriculum 
ceremony, the school custodian determines that the was put in place, they tested iIi' the 20th and 30th 
school has 1,200 folding chairs. However,the percentiles, scores typical of troubled urban schools. 
kindergarten classes will use 240 ofthose chairs for Now, language scores match those of expensive pri
their graduation. How many chairs will be left vate schools, with English scores in the 80th per
over for the sixth graders? A: 950; B: 960; C: centile and math in the 85th. More prosperous fami
1060; D: 1,440. (By the way, teachers who failed lies are moving to enroll their kids in Barclay. 
the test could'take it again-multiple times.) The Barclay experiment is the latest proof that 

Unions, of course, have won many deserved ben- the more that·is asked of kids,the better they per
efits for teachers who are generally overworked, un- form. ThIS is age-old practice at prep schools such 
derpaid, and underappreciated. And the American asEx.eter. But among inner-city,kids, standards and 
Federation of Teachers (AFT) has shown more will- ,expectations are low. One Department of Education., 
ingness than the larger NEA to tackle once taboo is- 'study showed that the same work· that earns a C in 
sues-such as the importance. of discipline in the the average suburban school wo?ld earn an A in the 
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average inner-city school. By giving youths only re each day about ditfe~e~t methods of-murder.':, His 
,medial and vocational courses, we practically gmir punishment? Forty minute~, of detention;,:Cook'u!ti- ' 
antee that they will not excel. mately had to fIle a civil lawsuit and seek a restrain':' 

"We expected less of our young people," A Naing order, which she won. The syhool began expul

tion at Risk concluded, "and they gave it to us." sion hearings only after a storm ofimblicity. 

This is true not only in troubled schools. More than Fran Cook isn't alone. An American,Educator 

a third of high' school graduates take no math course survey found that 36 percent ofteache";' in inner

more advanced than basic math or introductory al~ city junior high schools, and 11 percent in the, sub

gebra. Only 17 percent of blacks and only 26 per urbs, have been threatened by a student. "Thugs ... 

cent of whites take any physics in highschool. Is it run the schools," one Connecticut teacher told Pub


, any surprise that American students, compared to lic Agenda. Other teachers echo this, opinion; more 
those in other industrialized countries, rank near the than 80 percent thiI1k removing chronic misbe- ' 
bottom in math and science? havers w . ove kids' education. 

In Catholic schools, tougher standards are old iscipline problems also send good teachers fleeing 
hat. Rare is the graduate of a parochial high school to private orparochial schools, which me~e out real 
who doesn't leave with four years of English, three discipline and thus have more orderly classrooms. 
of math, and two of science. And whether in' the , School officials slack off on discipline ,partly out 
suburbs or inner city, parochial schools take the of good intentions: They want to keep students in 
same students as nearby public schools and produce school rather than cast them out to a crueler world. 
far better results. At Nativity Preparatory School in There's also financial self-interest: Schools don't' 
Roxbury, Mass., teacher Michael Mayo's students want to lose funds they receive on a per-pupil basis. !': 

-j. 
. 

attend four more hours 'of school a day than their And then there's the fear of lawsuits from aggrieved ; ~ 

public school peers. But it pays off in intellectual parents. Disruptive students often get off for the 
growth. "They get a lot of crap for putting on a tie same reason as bad teachers-schools don't Warlt to 
and going to school for 10 hours a day," Mayo says. spend years in court defending their decision. Prin
"But they keep coming. Even on Saturdays. They cipals need to be able to exercise discretion, and 
like it." that means ~hanging the law to shield them from : 

High standards aren't about curricular bells and " endless lawsuits. If a principal shows a pattern of 
whistles; they're about ensuring that high school poor judgment, be should be fired. Otherwise, he 
graduates have the b~ic skills and knowledge to be should be able to act in the school's best interest. 
productive workers and informed citizens. Some 
public schools are replacing remedial education IV. INVOLVING PARENTS
with exciting, demanding work-and students are 
responding. Althea Woods, principal of the 99th ' When Madeline Cartwright became principal of 
Street School in the Watts section of Los Angeles, Blaine Elementary in North Philadelphia, she could 
has implemented a program dubbed "accelerated, count on two hands the number of parents who reg
schools." As a former regional consultant, WoOds, ularly attended, meetings. After coaxing parents to 
recalls seeing "slower" kids numbed by.boring get involved, her 300-person auditorium would 
tasks such as copying down definitions from the overflow at meetings. Almost immediately, more 
dictionary. "Our staff came together," she says, "and students began to attend school regularly. Three 
decided that 'all of our children were gifted and tal- years later, Blaine was named the district's most 
ented and that we would teach them that way." At 'academically improved school. 
99th St., sixth graders study operas and Shake- Today, Madeline Cartwright earns $4,000 a 
speare. And a school that was once one of ,the city's', speech to talk to educators about her work at 
worst now has to tum parents away. 'Blaine. But when she offered her services f()r free to 

If high standards are vital in academics, they are her grandson's school in Haverford Township, a 
also necessary for behavior. In·an Alexandria, Ken- well-to-do suburb, she was ignored--ex~ept for be
tucky high school, Spanish teacher Fran Cook was ing asked to make cookies for a bake sale. ' , 
repeatedly threatened by a student, Andy Bray, who, Parental involvement is perhaps the most impor
would blurt out, "I am going to kill you, Mrs, 'tant detenninant of a student's success ill school. 
Cook," Cook once intercepted a letter from Bray'to , UnfortunatelY for American public schools, 
his friends: "To frighten teacher," it read, "speak Cartwright's grandson's school is the nonll and 
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Blaine is the <::xc'eption. In ;nany schools. p,lrents are 
mage to feel \Iowelcom~. Teachers and principals 
are too busy, or they fear parents will challenge 'their 
authority or call them on their shortcomings. 

Althea Woods's "accelerated" school is 'a model 
of what parental involvement can do. "Our parents 
will just do anything," shesays~ They prepare bul
letin boards in the hall, tutor children, and monitor 
playgrounds. "Once we were short a custodian and 
the parents said, 'Oh no, this school is not going to 
turn into one of those filthy places.' So they, came 
with their Lysoland their mops, and that lasted for 

, three weeks until we got a custodian." 
Woods's parents are also more engaged with 

their own children at home. They attend ~orkshops 
on how to help their kids with homework. The kids 
benefit not just from having their parents' am~ntion 
but also from the wide range of adults Who volun
teer in the schools. When a civil servant or an offiCe 
manager or an engineer comes to school, students 
are exposed to worlds they rriight never ~ave seen. 

That's why not just parents, but the entire com
munity needs to get involved. At Covina Elemen
tary School in Los Angeles,' Principal Ron. Iannone 

. invited the town Rotary club, university medical 
students, and others to volunteer in his school. Now 
Covina is cleaner, safer, and rich with options from 
day care to after-school programs. Schools need an 
ex losion in this' kiOd of volunteer activi articu
Wly for labor-intensive servIceS I e tutoring. Un

, fortunately, too few of us recognize the need. A re
cent Washington Post story touted the value of 
tutors to "fix things. that are broken [and] expand a 
child's horizon." But the paper o~y mentioned vol
unteer tutors in passmg, srilUgly assuming that kids 
who can't afford fees of up to $40 an hour don't de
serve the 'same help as those whocan; , 

V. ENOUGH MONEY TO DO lHE JOB 

At a 1990 Education Summit, then-President 
George Bush proclaImed that the U.S: "lavishes un
surpassed resources on ... schooling." Unsurpassed 
by whom? This country spends less on primary and 
secondary education than ,13 of the 16 major indus
trialized countries. In 1995, the General Accounting 
Office, reported that 'a staggenng $112 billion is re
quired to repair facilities and constn,Ict new schools 
for ail,expanding student population; In Dade Coun
ty,..:et0qda, for example, The Miami Herald recently 

..f~uhdi241:out of 272 schools '~cramped beyond ca
. ;p~city,:m~y,with-twic~ thenumber.of studeQts they 

','~ :;,:,'~: ":i;'\';_l~'"\'<''::",~-:''' ..;:, ..':::": ' t . ,-, . ::-.,' , , ' 
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were built to hold," 
Shannon Carey, the teacher at Stonehurst Ele

mentary in Oakland, works in a facility that is over
crowded and poorly maintained. Built when it was 
faddish to have no walls between classes, the school 
hasn't had funds to build temporary ~aHs. "You can 
imagine the bedlam," Carey: says. "You're having 
silerit reading and the class next door is teilching 
music. Stuff literally comes flying and hits your kids 
when there are substitutes." And last year, Carey's 
school was repeatedly flooded with raw sewage. "I . 
was thinkirig, 'This is just East St. Louis.'... But it 
was in my school, too." : 

As per President Bush's assertion, conservatives 
produce piles' of aca<;lemic. data to demonstrate that 
money makes no difference in schooling. But if 
inoney doesn't make a difference, why do suburban , 
districts spend ever-more inoney on schools
sometiriIes near $20,000 per-pupil per-year? An in
creasing body of research spows with data what. 
common sense tells us anyway: Money matters. 
Princeton economists David Card and Alan 
Krueger, for example, have 'shown th~t the more 
money spent on students' education, the higher their 

' wages are likely to be in the future. 
The reasons for the "money doesn't matter" ex

cuSe are many: Old folks may 'not want to spend any 
. money on schools after' their kids have graduated. 
Richer districts want topretel).d that money doesn't 
much matter so they won't be forced to share more 
of their wealth with poorer neighbors. Public 
schools have historically been funded through local 
property taxes-and that has led to dramatic in
equities. The "equalization" movement, which 
seeks to pool tax money at the state level' for more 
equitable redistribution to schools,.is a welcome 
step toward alleviating often~glaring discrepancies 
in teacher salaries, school facilities, and supplies. 

A more delicate problem iIi school funding is the 
special education programs that have gobbled up an 
increasing share of school budgets. Federal legisla- 'J 

. tion requires states to provipe education to "all 

handicapped children," but federal funds cover orily 

a tiny portion of the cost (abot.t 7 percent). In New· 

York City, the average spendiJig per pupil is $7,918. 

But full-time special education students get an aver-


I 

age of $23,598, while studentS in regular classes re
ceive only $5,149. One student with cerebral palsy 
receives $100,000 worth of arlnual services, includ
ing a motorized wheelchair and special school and 
home services. The school board picks up the bill . 

It is .,painful to balance the. interests of a needy' 

http:schools,.is
http:thenumber.of
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and vulnerable minority against those··of the general supporters of public schools will look for other op
I,' population. But should physically and mentally dis-tions. PrivatiZation~ntracting out schools to for-: 

abled students have an entitlement to massive 
spending while students whose needs may be less 
obvious get shortchanged? For poorer families, the 
state does have a responsibility to care for seriously 
ill kids, but schools should not bear the burden. And 
families with the money to pay for a disabled child's 
special education should do so. At Washington, 
D.C. 's Lab School, highly regarded for . its work 
with the learning disabled, a majority of students 

profit companies-has not enjoyed nota~le success 
so far. But the idea of vouchefS-,-giving parents the 
money to send their childien to public, private, or 
religious schools-is gaining momentum. 

In theory, vouchers would reward the best 
schools and force marginal ones to clOSe. In practice, 
vouchers could mean a governme'1t subsidy tQ 
wealthy parents with kids at Exeter. Vouchers would 
also further balkanize schools; more:middle class 

live in affluent neighborhoods. But as Thomas Toch '. parents would flee, leaving poorer kids in a system 
reported last year in The Washington Post, 90 per-with less money and less public support. But there is 
cent of the school's funding comes from D.C. and. 
Maryland taxpayers. One husband and wife whose 
child is projected to cost the District $275,000 are 
both partners in large law firms and, Toch notes, 
likely earn upwards of $800,000 a year. .' 

Money alone, of course, won't cure public 
schools' ills. Liberals like 10nathanKozol, whose 
invaluable book Savage lnequaliti~s documented 
abhorrent school conditions from ·East St. LOuis to 
L.A., reject criticism of bad teachers, bureaucrats, 
and low standards. Those who criticize school bu
reaucracies, Kozol writes, lack "courage or original
ity." More money, he implies, is all that's needed. 
But Kozol's own stories show· otherwise: In the 
South Bronx, for example, the kids· went without 
wdting paper or books partly because of school 
board members who were stealing supplies. . 

Lacking proper funds is not an. excuse to do noth
ing now; many of the reforms outlined here-such 

one form of voucher that makes sense now. De
signed for poor kids stuck in the most desperate pub
lic school systems, it could only be used at schools 
that would accept it as full payment, and so those 
rich parents couldn't use it to help pay Exeter tu
ition. This is not a permanent solution: It still carries 
the danger of balkanization and does not solve the 
problem of kids whose parents are either too busy . 
or too uncaring to "shop" for schools. But it would 
provide an opportunity for promising kids to escape 
to, say, a good parochial school. . 

This kind orvoucher would also serVe as a warn
ing to all who defend the status quo. Teachers" 
unions, education schools, and administration bu
reaucracies have tenaciously resisted'change and 
need to be forcibly remirided of the realistic possibil
ity that, soon, there may be no status quo to defend. 

The five principles outlined above could tum the 
schools around. It would take the zeal imd commit- . 

as changing cenification and tenure rules and ex-ment and money usually reserved for wartime. But 
pelling disruptive students-would cost nothing. But 
the public should meet schools halfway, giving them 
resources enough to truly excel, not just scrape by. 

Those in wealthy districts may be tempted to .dis
miss the need for more money-and the threatto 
schools posed by bad teachers, bloated bureaucra
des and too-low standards. But suburban schools, 
while clearly better-off, are not immune to the com
ing challenge to the public schools. After a wide-
ranging series of polls and interviews, Public Agen
da found support for public schools to be "lingering, 
but precarious"-and that's everywhere, not just in 

it would be worth it. For reasons both moral and 
practical, schools are the country's backbone: To ac~ 
cept that one child should have less of: a chance in 
life because they are bom.in the wrong school dis
trict, or consigned to alazy teacher, is to reject the 
notion that everyone deserves an equal chance to 
get ahead. And substandard education' spells eco
nomic death for our future. 

This is a war we can't afford to:Iose. As society 
segregates further into privileged and disadvantaged 
enclaves, as it retreats into the isolation engendered 

I 

by technological progress, the need for the ."pub
poor areas. Employers don't trust high school diplo- .lic"-public spaces, public dis~ourse,: and public 
mas; parents don't believe their kids are .learnlng schools-'becomes ever more urgent. That sense of 
even basic skills in reading and math; intemational . urgency should energize parents, teachers, princi
comparisons show the U.S. lagging. Not every pals, students-and all the rest ofus-.to demand 
school system is in equal danger. But the systenl as good teachers, slim bureaucracies, and high stan
a whole is clearly on the edge of a cliff. dards. It should move us to care, and to act, be10re a 

The time is nearing when even the most loyal nation at risk becomes a country at sea. 0 

March 1996/ The Washingloll, [vlnIHiliy 17 



,,,,.,. 
• i'l. " 

\..or 

TRIP OF THE PRESIDENT TO PALISADES, NEW YORK FOR THE 

NATIONAL GOVERNORS' ASSOCIATION'S EDUCATION SUMMIT 


. Press Background Information 

March 27; 1996 




TRIP OF THE PRESIDENT TO PALISADES, NEW YORK FOR THE NATIONAL 

GOVERNORS' ASSOCIATION'S EDUCATION SUMMIT 


Press Background InfOl71Ullion 
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The President will travel today to Palisades, New York to address the National 

Governors' Association's Education Summit. . 


Remarks to the NGA Education Summit 

The President will address the noon session of the National Governors' 
Association Education Summit. In his remarks, the President will calIon the education 
community and all Americans to improve education and schools for' the 21st century. He 
will specifically address the need to improve standards for teachers, students and schools 
-- challenging states to develop achievement tests which students must pass at every level 
in order to graduate or be promoted. lie will also highlight the importance of more and 
better educational technology and emphas~. the necessity of safety, disciplipe,. values 
and personal responsibility in our education system. See attached backgrou1uJ 
infonnation on specific challenges. . 

President Clinton directed a bipartisan' effort to establish and achieve National 
Education Goals during the 1989 Education Suminit in Charlottesville, Virginia. As 
governor of Arkansas. and co-chair of the National Governors' Association Education 
Task Force, Governor Clinton led the negotiations which produced an historic 

. agreement between the governors and President Bush to work together to establish 
National Education Goals. 

In 1991 in Arkansas Governor Clinton enacted a comprehensive education reform 
bill based on the National Governors' Association recommendations. Soon' after taking 
office in 1993, President Clinton transmitted to Congress Goals 2000, an effort based on 
the successful school reform programs and aimed at making the federal government a 
full partner in school reform. 

Attached are fact sheets on 

• the Education Challenges; 
• the Clinton Record on: Education and; 
• New York Econpmy under President Clinton. 

" 



" . 
BACKGROUND ON PRESIDENT CLINTON'S EDUCATION CHALLENGES 

National Governor's Association / IBM Education Summit 

March 26, 1996 


PRESIDENT CLINTON WILL CHALLENGE THE NATION'S GOVERNORS,' BUSINESS 
LEADERS AND PARENTS TO WORK WITH HIM TO RENEW OUR SCHOO'LS AND' 
IMPROVE EDUCATION FOR ALL STUDENTS. In his speech, the President will layout 6 specific 
challenges: 

1. 	 CHALLENGE ON HIGH STANDARDS FOR ALL STUDENTS. President Clinton will make 
a major new challenge to states to hold students to stronger and tougher standards for advancing in 
school. ' " , , 

2. 	 CHALLENGE ON HIGH STANDARDS' FOR ALL TEACHERS. President Clinton will 
challenge states to set high standards for teachers, reward them for performance' in the classroom, 
and make it easier for enthusiastic individuals to enter the teaching profession. : 

, 	 I 

3. 	 CHALLENGE ON HIGH STANDARDS FOR ALL SCHOOLS. President ;Clinton will. 
challenge every state to ensure that we invest more in teachers, students, and dassrooms -- not 
administration. He, will also challenge every state to allow public school choice and pass charter 
school laws. 

4. 	 CHALLENGE ON SAFETY, DISCIPLINE, AND VALUES. President Clinton WIll challenge 
states and communities to do more to make schools safe and drug free and restore discipline 
through school uniforms and other innovative measures. 

5. 	 CHALLENGE ON TECHNOLOGY LITERACY. President Clinton will challenge states and 
businesses to wire every classroom by the year .2000 and for teachers to be prepared with the skills 
to utilize and teach new technologies. 'The President will also challenge the software industry to' 
create more engaging educational software. 

6. 	 CHALLENGE ON PERSONAL RESPONSIBILITY. President Clinton will challenge. parents 
to be more involved in their children's education. He will also challenge businesses to encourage 
parental participation by giving employees time-off to attend parent-teacher conferences and spend 
time helping their children with homework. . 

! . 

. .. 
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BACKGROUND ON EDUCATIONAL PROGRESS 

UNDER PRESIDENT CLINTON 
r March 26; 1996 

" America has to be serious about education. We have to be serious about education 
if we want to have a strong economy, if we want these young people to live up' to 
fullest of their God-given abilities. If we really believe that our obligation to our 
children is to give them the ability to make the most of their own lives in this world 
we are living in, that means education, education, education. We must face it, . 
embrace it, and be glad about it." 

President Clinton 
O'Farrell Community School; San Diego, CA 
September 22, 1995 

OVERVIEW 

Unprecedented Commitment To Expanding Educational Opportunities. T~e Clinton 
Administration has made an unprecedented commitment to' reforming the fedenil role in 
education and training and to expanding the opportunities available to Americati children and 
adults to improve. their skills and maximize their potential. 

A Commitment To Balancing The Budget While Investing In Education. President Clinton 
stood up to the Republican Budget that would have cut funding for key Education. programs by 
$31 billion. President Clinton's FY 1997 Balanced Budget shows that we can balance the 
budget in 7 years while continuing investments in key .education programs: I 

. \ 
Increase In Overall Education Spending. 

20% increase in major education and training programs in 1997 over 1993 levels. 
$61 billion more for education and training over 7 years than the Republican budget. 

Increase In Funding For Key Education Programs That Work. 
• 	 $1 bi II ion more for Title 1 for basic and advanced skills assistance in 1997 than in 1993. 
• 	 Increases funding for other education and training programs that work, such as: Pell Grants, 

Safe & Drug Free Schools, Charter Schools, School to Work, and Goals 2000. 
Major Expansion of Head Start: 
• 	 Commitment to fund 1 million Head Start opportunities for preschool cpildren by 2002.. 
• 	 $1.2 billion increase in 1997 over 1993 levels. :' 
• 	 Supports nearly 800,000 Head Start opportunities in 1997 -- 46,000 more than in 1995. 

• . Continues Commitment To National Service: . . . ' . . 
• 	 Funds 30,000 AmeriCorps members in 1997 -- 5,000 more than this year -- for a total of 

100,000 AmeriCorps opportunities over the program's first 4 years. 

New Education Initiatives 
• 	 Technology Literacy Challenge -- $2 billion 'to help states, local communities, and private 

sector bring the future to the fingertips of every child through computers & connections. 
• 	 $1000 Honors Scholarships for top 5% of graduates from every high schooL . 
• 	 Expanded Work Study to reach 1 million students by the year 2000. 
• 	 $250' million job training initiative to reduce unemployment among lowlincome youth. 
• 	 $10,000 TuitionTax Deduction to help middle-class families afford coll~ge. 



.." . '. 
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THREE YEARS OF PROGRESS IN EDUCATION 

HEAD START. President Clinton has made expanding and improving pre· schooling the 
starting point for helping families give their children a good start on the right course. He. 
appointed the Head Start Advisory Commission to' examine the program and to 
recommend ways to improve its operation. These recommendations forme? the basis for 
the 1994 reauthorization of Head Start with major quality improvements. In his first two 
budgets, the President increased Head Start spending by $760 million. 

GOALS 2000: EDUCATE AME~CA ACT. President Clinton helped to create Goals 
2000 and signed it into law in 1.994. Goals 2000 supports state, .community and school 
efforts to raise standards of achievement and discipline and. encourage students to work 
hard to meet them. Goals 2000 affirms tl)e President's belief in the critical role of 
education in building America's future and the .federal government's central role as a 
partner in that effort. More than 40. states have already chosen to participate in Goals 
2000 and have developed their own strategic plans .. based on raising academic and 
occupational standards, improving teaching and expanding the use of techn910gy .. for 
educational reform. ' 

" . 

IMPROVING AMERICA'S SCHOOLS ACT. Signed by President Clinton in October 
of 1994, this law focuses on improvements in teaching in more than 50,000 schools and 
has a direct impact on five million children in high poverty areas. By increasing school 
flexibility to use federal aid and supporting effective innovations,' this law i's a significant 
step in helping all students meet high academic standards. 

SCHOOL TO WORK. Signed by President Clinton in May of 1994, this act broadens 
educational, career and economic opportunities for students not immediately bound for 
four·year colleges through local partnerships among businesses, schools, community 
organizations and state and local governments. By equipping students with the 
knowledge and skills necessary to pursue work or post-secondary training, this law helps 
ensure that America will be capable of performing and prospering in a competitive glob'al 
economy. 

/ . 
NATIONAL SERVICE. President Clinton created the AmeriCorps progra~ _. signed 
into law in September of 1993 .:.. to enable young people to earn money for education by 
serving their communities. This year alone, 25,000 volunteers are working: in schools, 
hospitals, neighborhoods and ,parks.' , 

DIRECT LENDING. President ,Clinton's Direct Lending program -- signed in August 
of 1993· as part of the Omnibus Budget Reconciliation Act _. eliminates. billions of dollars 
in unnecessary payments to lenders and third parties and makes student loans cheaper and 
more efficient for students, schools and taxpayers. . Over 1,300 schools, representing 
40% of the total number of loans, are participating in this program, which c~ts , 
bureaucracy and saves taxpayers and students ,billions of dollars, whil'e allowing more 
borrowers flexible repayment arrangements -- including pay-as-YQ\j-earn plans through 
Individual Education Accounts. President Clinton remains committed to preserving the 
right of every college to 'choose' Direct Lending. ' . , I 

o 

I., 
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EDUCATION AGENDA TO MEET THE CHALLENGES OF FUTURE 

., 	 President Clinton remains committed to educa,tion reform and has vowed to conti'1ue helping 
Americans invest in their children's and their nation's future. In his Staie of the Union Adcjress, 
the President made the folio,;ving proposals: 

TECHNOLOGICAL LITERACY FOR, THE 21ST CENTURY. President Clinton has 
, launched a national mission to make all children technologically literate by the dawn of the 

21 st century, equipped with communication, math, science, and' critical thinkirtg skills 
essential to' prepare them for the Information Age. He, has challenged the pri~ate sector, 

, schools, teachers, parents, students, community groups, and all levels of gove~nment to work 
together to meet this goal by building four pillars that will: I ' 

1. 	 Provide all teachers the training and support they need to help students learn 
through computers and the information superhighway; 

2. 	 Develop effective and engaging software and on-line learning resources as an 
integral part of the school curriculum; , ' 

3. 	 Provide access to modern computers for all teachers and students; I 

4. 	 Connect every 'school and. classroom in America to 'the information superhighway. 
, 	 ' ' . I 

HIGHER EDUCATION STANDARDS FOR STUDENTS AND TEACHERS. , . In order 
to ensure America;s competitive strength, President Clinton wants to see public schools 
driven by demanding high standards for students and teachers. ' 

PUBLIC SCHOOL CHOICE. President Clinton believes that information, competltIOn, 
and choice among public schools should be the rule, not the exception. Any parent who is . 
dissatisfied with either their own child's or the school's pe'rformance should have the 
opportunity to choose a public school that will do better. 

CHARTER SCHOOLS. To ensure that every parent has the opportunity to choos~ a 
school for their child, the President called on all 50 states to enact charter school laws within 
12 months. Twenty states currently have laws providing for the creation of charter schools 
-- public schools, created and managed by parents, teachers and administrators. Charter 
schools have greater flexibility but they are held accountable for their'results through a 
performance-based contract with a local 'school board, state, or other public institution. 

PARENT INVOLVEMENT. President Clinton believes strongly that parents, are and 
should continue to be ,their children's first and most important teacher. The President asked' 
parents to read with their children, see that their homework is done, see that they take the 
tough courses, know their children's teachers, talk to their children directly about the dangers 
of drugs and alcohol, and talk to them about the values they want them to have. The 
President has also challenged businesses, schools, and religious organizations tp help parents 
find the time for all of this by ,being family-friendly for learning. . 

r 



NEW INITIATIVES TO INCREASE ACCESS .TO HIGHER EDUCATION. : Between 1992 
and 1995, the dollar amount of aid to students -- including loans, grants and work-study -
increased from $22.5 billion to $34.4 billion. in his State of the Union Address, President 
Clinton vowed to continue the trend. of increasing college enrollments by calling for the 

. enactment of three· key initiatives to increase access and the affordability of a college education. 

. , 

i MERIT SCHOLARSHIPS. The President called for the creation of the largesf-ever merit-
based scholarship program, rewarding the top 5% of high school graduates in every school 
with $1,000 grants toward the cost of college.· If this proposal is enacted, this year, 128,000 
graduating high school seniors will receive a scholarship to help finance their college 
education. ' . ,. 

EXP ANSION OF WORK STUDY. The President proposed a dramatic expansion of the 
College Work Study program, from 700,000 students to over one million over the next five 
years. This increase will significantly expand a program that reaffirms the American ethic, 
rewarding hard work and helping ensure that all who want a higher education are .able to 
afford it. 

TUITION TAX DEDUCTION. The President has called for a deduction of'up to $10,000 
for the cost of tuition and training. Families could deduct up to $10;000 in expenditures for 
postsecondary education. 17.1 million students and 14.3 million families stand 'to benefit 
from this proposal for tax relief to working families. 

,i 
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, y~ '\ MAKING NEW YORK A BETTER 

~, 

PLA.CE TO LIVE AND WORK 
.----------------------------~--------~------~--------------------~------------~ 

America Is Moving III the Right Direction Under President Clinton 
, 	 ' 

• 	 Stronger Economy. The combined rate of unemployment and inflation is at its lowest level since 1968. 

• 	 8 Million New Jobs. The economy has created more than 8 million new jobs under Pre~ident Clinton. Private 
sector job growth rate nearly 8 times greater than during previous Administration. 

/ 

• 	 Renewed Growth in Key Industries. After a decade of enormous job losses in construction, manufacturing, 
and autos, these industries have made a remarkable recovery -- more than one million new jobs combined 
under President Clinton. ' ' 

, ' 
, 	 , 

• 	 Deficit Cut in Half., The President's economic plan cut the deficit for three years in a row for the first time 
since Harry Truman was President -- the largest reduction' in history. " , 

• 	 Keeping Guns Away from Cri~inals. More than 60,000 fugitives and felons blocked 'from buying handguns 
because President Clinton fought to pass the Bnidy Bill. 

• 	 SaferCommunities. The crime rate is down and the number of murders reporteddroPRed 12%--the largest 
decline in 35 years. 

• 	 Stronger Families. Teen pregnancy is falling, the poverty rate is decreasing, and the number of people on 
welfareis declining. . ' 

New York Is Moving In The Right Direction Under President Clinton 

• 	 Unemployment Rate in New YorkHas Declined from 8.2% to 6.00/0. 

• 	 Consumer Confidence Is Up 13%, After Dropping During the Prior Four Years. 

• 	 193,500 New Private-Sector Jobs in New York -- After Losing Jobs'During the Prev~ous Administration. 

• 	 Crime is Down. In New York City, the number of reported crimes fell 15% with the number ()f reported 
murders declining 31 %in the first half of 1995. In Buffalo, murders dropped 34% during the same period: 

• 	 $15,000 of Reduced Federal ~ebt for Every Family of Four in New York. The President's economic plan 
is reduc'ing the federal debt for each family of four by about $15,000. ' 

• 	 890,568 Working Families Receive a Tax Cut. The President's expanded Earned Income Tax Credit is 
helping 890,568 working families make ends meet. 

• 	 3,378 New Police Officers in New York. The President's Crime Bill puts 3,378 new police officers on the 
street, strengthens drug courts helping keep adult and juvenile off~nders from cycling through th~ legal system, 
and helps p~otect women and children from domestic violence and sexual offenders. ' 

• 	 3,141,000 Workers Protected by Family and Medical Leave. The Family and Medica! Leave Act allows 
workers to take up to 12 weeks of unpaid leave for the birth of a child or to care for a sick family member. . 
This law covers about 3,141,000 workers in New York. 

, . I 
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. THE WHITE HOUSE 

WA?H INGTON 

March 27, 1996 

, To:' Leon Panetta, Mike McCurry, Carol Rasco, Bruce Reed, Marcia Hale, 
Bruce Lindsey, Ginny.Terzano, April Mellody 

From: Gene Sperling 

SUbject: . Background Materials: NGA Education Speech 

The ,following are materials that should be helpful in giving members of the media the 
details and the examples that they need to do more in-depth analysis of sOme of the 
proposals the President will be making in' his education speech today. . 

.SeveraJ. people worked overtime today to try to get these materials togethe~. Leslie. 
Thornton, with help from Jennifer Davis helped pull material from the Department of 
Education on little notice, and Gaynor McCown of the DPe wrote the accomplishment 
document and put together much of the materials. Jason Goldberg and Matt Catapano worked 
late (as ususal) to help get this done. 

. I 
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BACKGROUND MATERIALS 

No Social or Automatic Promotions: 

Talking' Points 
Paragraph on 5 State Promotion Tests 
Facts on Social Promotion from Recent clips
NGA Grid on 50 State Efforts 

Teacher Standards: 

Background Facts on Teacher Certification 
, 50 State Chart On Special Teacher Cert. 
4 Examples of Teacher Tenure Reform Law 
2 Examples of Teacher Incentive Programs 
3 Programs for WeaklExcellent Teachers 
50 States National Board Experience 

Hold Schools to-High Standards 

Charter School Summary 

Charter School Example 


Safe, Drug Free and Disciplined Schools 

Community School Summary and Examples 
NYT Article on Teacher Authority to Suspend 
Students from Classroom (NY and Indiana)3/5/96 

Administration Accomplishments _. 

'" I , 

, ! 

1 
2-3 --, 
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TALKING POINTS ON NO SOCIAL OR AUTOMATIC PROMOTIONS 

Getting Serious About Higb Expectations and High Standards: The President is sending 
a strong message to the nation: that it is long past time to get serious about standards, 
accountability and' high expectations. ; 

End Entitlement Mentality: We have to end the entitlement mentality that says that anyone 
who shows up deserves to pass and that justg~tting by is good enough. Passing from one 
grade to another should be an accomplishment -....: not an entitlement. It should signify that 
the student really did learn -- and that the sch901 is doing its job. 

Tests for Promotion From Eacb Level of Scbool: The best way to make that crystal clear is 
for every state ,to say clearly: no one grad':lates from one school to the next -- from 
elementary school, from middle school, and from high school -,.- unless they have met a state 
performance test. . ", . 

Purpose is to Help Young People Succeed -- Not Hold tbem Back: The purpose of this is 
not to hold young people back: it is to inspire schools; teachers, parents and students to do 
everything possible -- from tutoring, after school work, summer school, before school -- to 
help those students meet the grade. Staying back should be alast resort.! 

Governor Clinton pioneered tbis idea: His 1983, "Competency Based Educatiop. Act of 
1983" called for young people to be tested in 3rd grade, 6th grade and 8th grade'-- with 
students having to pass the Arkansas Minimum Performance test in 8th grade to 'be promoted 
to the 9th grade. This may be the toughest ex~ple of a state using a state-wide, performance 
Jest as a threshold fqr promotion. Governor Clinton was the fIrst Governor in t~e nation to 
pass an 8th grade competency test for promotion. Only four other states current use some 
form of tests for promotion. . . . 

The President's proposal is call for a bold step, beyond 'wbat any state bas done so far. 
The focus on tests for graduation from elementary,niiddle school and high school is the right 
approach. This approach puts accountability on each school to perform and show their 
students can pass. It assures standards, accountability and performance throughout school ;...
ending the mentality of entitlement and social promotion: ',' : 

Bold, But Reasonable Reform: Even though this approach is stronger and bolder than what 
any state has done, we feel that it will take hold, because. the logic of ensuing that young 
people are learning as they go through school while holdil}g each school and each studentS 
accountable., ' . 

. ~. 




- STATE TESTS FOR STUDENT PROMOTION 

ARKANSAS. 

In 1983, Governor Clinton pushed through and signed the "Competency Based Education Act of 1983" in a 

special or "extraordinary" legislative session. The act called for students to be tested in 3rd' grade, 6th grade 

and 8th grade. The tests in 3rd and 6th grade were used to device educational improvement plans to help 

students. Yet, students had to pass the 'Arkansas Minimum Performance test in 8th grade to; be promoted to 

the 9th grade. This may be the toughest example of a state using a state-wide performance test as a threshold 

fo~,promotion, ' 


SOUTH CAROLINA. 

In 1983-84 then-Governor Riley led a statewide education improvement effort, that resulted' in the passage of ' 

the 1984 South Carolina Education Improvement Act which raised standards and put in place tough student 

achievement requirements. The Act required an exit exam for graduation, the use of basic skill scor~s to be 

part of the promotion criteria from grades 6 and 8. It also included a no-pass, no-play provision. 


The combination of the tough standards for promotion and graduation, and no-pass no:.play;, coupled with 

extra help for kids that wanted it and needed it, resulted in basic s.kills scores improving for an 

unprecedented four out of five years in reading, math; anq writing across the state. 


In two studies of teachers' op'hlions abo~t,school reform from 1983-1989 by the Carnegie Foundation for the 
Advancement of Teaching, South Carolina's reforms were constantly rated the highest in the nati'on for 
putting more rigor and achievement into the schools." , 

LOUISIANA.· 
The Louisiana Educational Assessment Program (LEAP) includes state~developed criterion 
referencedtests at grades 3~ 5, 7,' 10, and 11 as well as the nonn-referenced California Achievement 
Test (CAT-5) at grades 4 and 6. At grades 3, 5, and 7, districts are expected to corisider students' 
LEAP scores as a major, but not sole, criterion for ,promotion. Districts develop th~ir own pupil 
progression plans for promotion and retention. In general, districts and individual schools use 
LEAP scores in conjunction with grades and other indicators to detennine student promotion. 

Districts must provide state-funded remediation for students at any level who fail a LEAP test. 
Districts detennine how to structure the remediation; which must focus on students' weaknesses as 
indicated on their individual LEAP student reports. Districts choose which students' to serve and 
may provide services during the school year or the suinmer.1 

Contact: 	 Claudia Davi~, Louisiana Department of E<;lucation, Section Adminis~rator, (504) 
342-3748 . , 



..... 


NORTH CAROLINA. 
North Carolina administers state-developed tests at the end of grades 3 through 8 as :well asend-of
course tests at the high school level. The state cut back testing this year and will administer only 
reading and math tests for grades 3-8 as well as high school end-of-course tests in those subjects 
required for graduation. Students in 'grades 3-8 can score from 1-4 on the end-o'f-grade tests; the 
state's goal is. for all students to score at .level 3 or above. The state' expects districts to provide any 
stUdent who scores below level 3 with s'ome type ofremedial instruction. Di.stricts set their own 
promotion policies and are expected to take test scores into account along with any 9ther relevant 
information. 

• . '. 
i
I 

Contact: Doris Tyler, North Carolina Department of Public Instruction, Senior ,Consultant in 
Testing' : 
(919) 715-1207 

VIRGINIA. 
Virginia's test is actually more of a graduation test than a promotion test. In 1990, state mandated 
a sixth grade literacy test that students must pass to graduate from high school. It is a multiple 

. choice and essay test in reading and math; Students who do not pass the test by the: 8th grade , 
become. quote flunclassified" and·have.until the end of the 12th grade to pass the te~t and graduate. 

• I. 
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SUMMARY OF RECENT NEWS ARTICLES ON STUDENT PROMOTIONS 

Texas. Statewide Survey on Student Promotions. 

• 	 68 percent ofTexas elementary school teachers report that students they flunked were . 
promoted [Dallas Morning News, 1123/96] 

• 	 61 percent of middle school and high school teachers sl;lid students ,who faiie~ their'classes 
were ,allowed to move on without retaking the class. [Dallas Morning News, 1I2~/96] 

• 	 Jon Cole, president of Texas Teachers Group, said that soci~l promotions -- designed to 
keep students with others their own age -- are widespread in Texas. Nearly 40 percent of 

, the 2,132 teachers in the poll said failing students were promoted even tholJ,gh teachers 
recommended they be retained. [Austin American State,sman, 1123/96], ' 

• 	 Cole estimates that more than 150,000 ofthe state's 3.6 million students are advanced a 
, grade level each year despi~e failing grades. [Austin Am~rican Statesman, '1;23/96], 

• 	 'Texas governor George Bush admits the state "has a basic skills problem: "Last year, one in 
four Texas schoolchildren who took the state reading test failed. That's 350,000 children 
who do not have the basic skills to learn." [The Economist, 2/20/96] , 

• 	 Houston teachers: most of the 2,832 Houston teachers who responded to the: state-wide' 
survey said they were promoted despite failing grades. [Houston Chronicle, 1123/96]

I. ' 

• Houston promotions: last year Houston promoted nearly 15,000 students who 'did not pass 
their coursework but had ~lready been retained the maXimum time allowed by law. [Houston 
Chronicle, 1/23/96] 

• 	 Dallas teachers: The surVey found that 56 percent of the 1,581 teachers who; responded to 
the survey believed that social promotions were encouraged by their school administrators. 
[Dallas Morning News, 1I23/96] , y , 

, , 

• 	 9/10 of New York City teachers want a statewide core curriculum in basic subjects. 
[Newsday, 2/29/96] 

• 	 25% of New York City elementary school teachers report that t,heir districts already require 
kids to pass a test before they can be promoted. [Newsday,2/29/96] 

• 	 Nearly 60% of Long Island's elementary teachers reported that they feel pressure to promote 
kids to higher grade levels even when they're unable to handle the more advanced work. 
[Newsday, 2/29/96] 



Detroit, MI. 
... ' . . 	 ,~ 

• 	 In re~ponse to concerns that students are not graduating with the basic skills Fhey need, 
Detroit Public Schools are currently considering a new idea that sounds old: i "flunk students 
if they don't qualify to move on to the next grade." [Detroit Free Press, 3/26/96] 

• 	 School Board Member April Howard Coleman's plan would re'quire students ~o prove they , 
have acquired the skills necessary to move to the next grade. rDetroit Free Pre~s, 3/26/96] 

• 	 The Detroit proposal has the support of most school bC?ard members. [Detroit;Free Press, 
3/26/96] , 

Gwinnet County, GA 

" 

• 	 Sidney Faucette, the Atlanta-area's new Superintendent took office in July of 1995 and 
pledged to immediately end social promotions for students and set up efficiency exams in 
order for students to be promoted. ,'The proposal received immediate widespread support. 
[Atlanta journal and Constitution, 7124/95] 	 ... " 

• By the end of September of 1995, the Gwinnet School District passed the new standards, 
.. ending social promotions .. Social promotions were, eliminated and final exams became 

mandatory as the school board charted a new course that they hoped would tioos! test scores 
and prepare their students "legitimately" for college. [Atlanta Journal and Constitution, 12/3l/95] 

'. :- / . 
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BACKROUND POINTS ON TEACHER CERTIFICATION. 


Over 40 states have alternative c'ertific;ttion programs for teachers. While :their use has 
expanded recently; less than 2% of current teachers have entered through alternative routes, 
most of those in a small number of states (e.g. Californi~, Texas) facing severe teacher 
shortages in inner cities and. remote. rural areas and in specialized fields such as, bilingual 
ed. I 

We should talk about alternative. routes to teacher certificatIon, not 'alternative 
certifIcation. Standards for entry into teaching must be high no matter how one enters and 
there must be strong pr~paration and ongoing support programs for all. No "back door" 
approaches should be tolerated.,,, .' 

Alternative routes currently vary greatly in quality. There are examples of rigorous 
programs but there are many that put persons in classrooms who are not prepared to te~ch. 
This problem is exacerbated· by the fact that alterna~ive routes often are needed to provide 
teachers for our most at-risk students - those who most need highly competent teachers. 

Alternative routes' have. had more success than "traditionallt programs in attracting a 
diverse teaching force. Diverse in terms of career changers from business, the' scierices 
and the military; new and talented liberal arts graduates; committed para- profe~sionals 
already in schools; also in terms of attracting milch needed persons of color. The key is to 
ensure both excellence and diversity in recruits . 

. We do not have to .choose between "traditional" and alternative routes to t~aching. 
We should take lessons learned from both and' create new strategies that are mo,re flexible 
and take into consideration the recruits experience and expertise while at the same time 
insisting on uniformly high standards for all approaches. , 

" 

The Department of Education supported 29' projects around the country in: the Mid 
Career Teacher Training Program from 1991-1994. These projects included, . 
collaborations among school districts, 2 and 4 year higher education institutions, the 
military, and the private sector to recruit" prepare .and provide initial support for' career 
changers ·interested in teaching.. The lessons learned in those efforts and similar! efforts are 
framing a n~w national: study of such programs, to be conducted by Recruiting New 
Teachers, Inc. with support from Dewitt Wallace - Readers Digest and others. This study 
will provide ~tate and . local' programs with concrete examples of efforts that incorporate 
innovative recruitment strategies, flexible and rigorous preparation programs and support for 
the transition into beginning teaching; The study's advisory .board will have an 'ED rep . 

.- , 

Contact: Joe Vaughan, DoEd, 2021219-2193 
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Tabla 2. Does your state offer any spacial ptOgram$ leading to teacher cerltrlcation to! 
any GItha foUowlng? 

I , 
Recent 

R.~nterlng 

TransiHonln; 
liberal 

teacher. Mid- Returning 

! 
rnliltarv arts 

wttoneedto car." Peace Q,lrpS OIhat 
p8tsonnel upgr= chanljJ8rl members Igraduates 

credenllals 

I, 
A1aoClmo , 
Alaska I no no no no no . 1 

ArIzona 
, 
; 

- Arkansas -'Les .'tas yes yes 
contornia I yas yes yes yas! 
COlorado yes yes . yes , yes I 

Connecticut i 
, 

Deloware yes yes I 
J 

D.C. yes yes , yasI 

~Iotido I i 
Gaom1o I yes yes I yes yes ·1 vas ! 
Hawaii yes yes i I 
Idaho .. i I 
Illinois I 
Indiana no no ! no no I no 
Iowa 
Kansas I I 
I(entucleV yes I I 
LouisIana I ! J 

Maine I .

! ! B~IQnO 
i 1 

l 
yas yes i~ochusetrs I 

MichiQon I yas yes I 'las I yes ! 

Minnesota. . I 

MiSSissippi yes yes ! I yes I 
Missouri I i 
MonTano I no no no no no 

~!,Sko --l--.....Y!L I xes I yes I yes I . yes i 
Nevaoo . . 

I I i 
!NewHo~T ; 

~~rsay ~ yes yes yes I --New MexIco I no no no no -. no 
NawYot'\( , , -INO'ftii'""Coroiino I - : ! 

North 001(0:0 i j I. 

Ohio yes I I I 
. OkiO'homc I yes 

. 
yes 

Oreoon I I 
Pennsylvania I I 
Rt'IOdalsiond no no no no i no 
SOlJth Corolin a yes yes yas 1 
SQuth OQ\(0llLf--: ; ! • 

Tennesse~ .' yes yes yes. yes 
Texos r---- i 
UtOh I 
Vermont" no nO no no , 1'10 
VirginiQ ' yes yes yes ! I 

WashincTon. yes yes. I 
WestVlr.~. I I 

Wisconsin yas I 
'WYomino I ves yes I 
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STATE LAWS ON TEACHER TENURE 


Massachusetts., The 1992 Comprehensive School Reform Bill removed the word "tenure" from the 

education code and replaced it with "professional teacher status." Unlike tenure, which w~s awarded by 

local school ~ommittees, professional teacher status is gr~nted by district superintendents at, the . 

recommendation of school principals. 


Section 42 of the code was amended to give dismissed teachers with professional status the'right to appeal to 
an independent arbitrator before the case reaches the legal system. The teacher has the right to select from 
among three arbitrators from the American Association of Arbitration. Although the teacher retains the 
right to sue the district after the arbitration hearing, most cases are resolved in arbitration. , 

Contact: Kathy LeBlanc, Lega~ Division, Massachllsetts, Department of Education 

Colorado. Legislation passed in 1990 removed the word tenure from the education code and replaced it 
with "continuing professional status." It 'alsl) shortened time lines for hearings requested by tenured 
teachers dismissed by their districts. ' . ' , 

The most significant change was the addition of "unsatisfactory performance" as a legitimate. reason for 
dismissing a teacher with .continuing status. Each district was required to establish standards of satisfactory 
performance, but these did not have to be approved either by the state or the union. All principals and 
administrators who r~ue teacher performance must now undergo 30 hours of training in personnel evaluation 

, before they are allowed 'to rate any teachers. The Colorado Education Association was involved in 
developing these proposals and supported the final legislation. 

Contact: , ,Carol Ruckel 

Office of Professional Teacher Licensing 

Colorado Department of Education 


" 

, i 
Florida: All new teachers are hired under professional service contracts for no more than five years. The 
contracts are automatically renewable at the end of five years unless a teacher receives an unsatisfactory , 
performance rating from his or her principal., In these cases, districts may make efforts to provide support " 
to improve the teacher's performance. If these efforts to not yield improved ratings; the di$trict may choose 

, not to renew the contract. ' 

All teachers employed before 1984 retained their tenure status and are exempt from the professional service 
contracts. ' " '. .' . , ' 

Contact: Kathy Christie, Education Commission of the States 

I 



, 	 ",' 

Oklahoma. In 1992, the legislature amended the state education code to remove the term "tenure'~ and to 
tighten the time line for the dismissal of incompetent teachers. Under the law, "career" teachers can be 
dismissed for willful neglect, negligence, mental or physical abuse of a child, incompetency. instructional 
ineffectiveness, or unsatisfactory teaching performance. 

, t 

Upon receiving wri~ten notification of the district's intent to dis~iss a teacher. the teacher hits the right to 
request ahearing. which must be held between 20 and 60 days afterthe teacher receives th~ notice. If, 
after the hearing. the board decides the dismiss the teacher, the teacher has just 10 'days to (Ile suit in 
district court. If a suit is filed, the district has just 20 days to respond; the trial must be held between 10 
and 30 days after the district files its response. At the conclusion of the trial. t,he judge has 'just 3 days to 
issue his or her ruling. The losing party must pay' the legal fees of the winning party, ! 

Contact: 	 Bob Mooneyham 
Executive Director 
Oklahoma State School Boards Association I, 

... 

; . 

I 
, , 

I 

I 
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District Teacher Incentives 

Rochester, New York " 

Contact: 	 Jean Castania .. 

Career in TeachIng Program 

Rochester city Public Schools. 


The Career in Teaching (CIT) 'program includes four career development stage~: intern, resident, 
professional, and lead teacher. Assignment to'the first three levels is based on teacher certification, tenure; 
and experience in teaching. Lead teachers are selected in an open competitive process and assume 
additional responsibilities in the district" Only teachers who have attained the status of Professional and ' 
have seven years of classroom experience can become Lead Teachers. They also receive a ,10 percent 
increase of their base salary. ' , 

Lead Teachers can assume a variety of responsibilities, but the most sig~i~cant one is that ~f mentor for 
new teachers. Lead teachers assigned as mentors are released from their regular classroom responsibilities 
for 40-50 percent of their time. Each has a caseload of four interns, each of whom is released fQr six full 
days to pursue professional growth opporninities with their mentors.· Additional contact between the mentor 
and the intern is at their discretion. I 

, Toledo, Ohio 

Contact: 	 Sue Yager 

Communications Department 

Toledo Public Schools 


, The .career ladder program in Toledo grew out of negotiations between the Toledo Federation of Teachers 
, and the Toledo Board of Education as a strategy for keeping outstanding teachers in the classroom. About 

50 of the district's 2,500 teachers participate in the program. In order to participate in the :program, a 
teacher must submit a project proposal to the BO!lrd of Review. Propos'als can include research projects or 
special programs to address individual school I').eeds. The board ,then reviews the proposal based on a set of 
criteria; these criteria i?ecome increasingly rigorous as teachers advance up the ladder. AS,teachers move up 
the ladder, their salary increases proportionally. The state funds· the career 'ladder program' through a 
special line item in the state budget. Toledo was the first district in the state to implement "a career ladder. 



MAR 26 '96 02:34PM DOE/OF"C OF" 'SECRETARY 


Examples of programs designed to work with weak teachers/recognize excellence 

United Federation ofTeachers -- New York City Peer InteI"lr'ention Program, 

E."(,emplary teachers work intensively with peers who voluntarily seek help. If e,fforis to improve' 

the perfonnance of these weak teachers fail, they are counseled out of the profession: The 


'I 	

program has been in effect for eight years and 20% of itS participants have been co~Jseled out of 
the profession (without the trauma and cost ofthe legal process). Last year it was recognized as 
a'finalist for the Innovations in State and Local Government award sponsored by the, Ford 
FOWldation and the John F. Kennedy School of Oovernment at Harvard University. : 

Cincinnati Federation of Teachers 
Their program is the same as the NYC program with the exception that they also work 'With 
beginning teachers to ensure that potential problems are'f!.voided before they are granted tenure. 

, In addition, teachers do not have to volunteer for assistante. They can be recoinmended by , 
administrators for the program. I 

The National Board for Professional Teaching Standards 
The National Board for Professional Teaching Standards.(NBPTS) is a non-profit organization 
dedicated to setting high and rigorous standards for ,xperienced teachers and developing a 
voluntary assessment progz:am to identify and certify the nation's highly accomplished teachers. 
The creation of the NBPTS' in 1986 underscored the need for a higher standard for teachers to 
seek, sending a signal that professional development does ,not end the day they begin teaching. 

, 	 I" 

The NBPTS is a historic development in education because, for the first tinie, it pr~vides a 
realistic measure of what a highly accomplished teachers. should know and be able to do. Much . 
as content and performance standards are revolutionizing student learning, Board standards could 
serve as the framework for reform ofinitial teacher education and continuing professional 
development. 

The U.S. Department of Education is proud of its support for the NBPTS because the rigorous 
assessment process provides assurances thafteachers who achieve broadcertificatibn are highly 
accomplished. The NBPTS is premised on the belief that teachers must take responsibility for 
their own professionalism, which is why the evaluation process is voluntary and rigorous. At the 
same time, the Board realizes that teachers need support from their communities, which is why 
districts are encouraged to give teachers financi~l and other incentives to apply for:boarci 
certification. (Governor Hunt ofNorth Carolina chairs the National Board arid haS been a leader 
in providing incentives for teachers in his state to seek this advanced certification.) 

, ! 
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State Action Supporting 
. National Board Certification -

ALABAMA 
LegillaCioft h ..aublfshcd: 	 . 

• that Alabama shall UIC corrificaticm by the NBPTS as rwlGDlIl re.;ip~ity ,.,hen National Bow q:nifica.ricm 
hu been fally inlplemenccci. .' ' 

CAUFORNIA 
The DIPlirtraea.t of JMtuadaa 'lIu'fcmDa1I: . ,. ; 

.lhc: CaJitomia Tuk PorCe on Narlana1 SaCe:tificiiiWI which fnet' owr 1ft eieMcen m~lb pcriCd to 
ccmsider me implications otNali.oeal Bom! Cotdfic::WoD for Califoftlia'sedllClti.oa li)'lltetA. TbeTa Porce 
"port. cCiltaJ.ninl an ~ pllft (Df implcmcntadcm. was r:lused In d1e faU of 1994. Cupie:s area.. ailablc 
fn::Jm Policy Anal)'Jis for C;U(omia SduC&lion <PACS). Oradl..laa= S.mool atBdll!:arioa. 36S~ Tola:r.sn. 
Univendty 1.1' Caurcrnm, J.1ey~,CWfomia 94720-1610. . i . 

COLORADO 
TIut. sCale Board if E4uc:Aloll bas clctG'lJlJBOd= 	 : 

• tha.t prateaionaJly Ii=- f4..:bers • acl'Iicvc National BftIfCi C...aBeatitlft (N'BC1a1'8 eU,ible for 

CoIarJdo 'inuter teaa;b.cr" ClniflClZion. . '. . , . ~ : 


• dill prDfeaSioaal dewlopment acci'rida IIIOCiaa.w.l wiell NarioaaJ Bemd Ccftifica.ti.oa. ma)'; be ~iUed for 
Jk:cDsc re.aewal. . , I 

GEORGIA· 	 .' 
n. Pnfeutonal Staadsrds Ccnuniadoft for Uae Stare of Georda bat artibJ1!Ib~: 

• cenifi=IOIlIiI!.es dw anow .~ tacbenadllevinc NtJ.fTS cenU1w&.is.ln cluriQg I~~ nve-:"CU' renewal 
c,cle to n:new clear renewable """';/'tCll.Ce nelda fgf ei_the l1pL cycle or the ~llbSeque1\l fiYe-"ut eyde." 

·dw u=ad,,,n CInerin, G::cqi:l 'NUl ba able CD UIC NlPTS eenirlCll1ion «0 "*' GcolJia's rest. tem;hin, of 
I'GIding.and rllrCXll\Cy-or·stDdy/l!.lpcricma:: requircmena; howewer. s,*iul edacadol1 course wvm. wiJ\ continue 
to be r.quin::d. if not pl"CYiousl,. met. ' 

.ILUNOIS 
The Sllle Board ctEcluCltion I. im,lententiDR: . 

•• pilot l'roj=c to SPOfl50J'twenty scJccced _"en I.t.atcwide who will prcqlarr: (fir Natio!W Saunt cellifig.
lion and wilJ c:rea&o a support nel.worlc (or there &cac:herL ' 

, . , 

IOWA 
LeP.IaCiOh hal' established:' 	 .... .' .' 

• ,hal a.n individual whet hall rec:~,wd NauMa) Board C:~ification shall n:c=i.... "" low. 6nduBement on 
billher UCCftlc: when me SM. Buan:l of Examinel'll dc&errninelllhac N.3tionaI RC'lIln1 ~t'.uu1an:lli me", or 

.&ltceKJ (he Iowarequiremcnl.l.' , 
• tb, Dcp;utmefU of Education profeSjiunal developmcll\ fu.nds allowWdto eac:h dilltriCt.~ylbc used (ar

taachen to lnl.rtic~:uc in ,be asSCO'meZI\ acI,jYit.ie- ncc:eaHt)' fer Nu.liunaJ 'Dow ~nirll:;.ti~. 

" ,......... . 	 . .. ., _______- __ --_I.." . 

NatIonal Soard for Prof1lqionlll Tc:acnln, StanGlard. 	 page l/February ,ftG ' 

. 	 ' ' 

, 	 :1'1 

, 	 : 

j 

http:nirll:;.ti
http:cenU1w&.is.ln
http:cenifi=IOIlIiI!.es
http:Ccftifica.ti.oa
http:teaa;b.cr
http:Tola:r.sn
http:Califoftlia'sedllClti.oa
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Stilt. Action Supportin. National B~areJ Certification COntinU" 

MASSACHUSElTS ' 
the OepNtme'" or Idacalian haa e.stablixlaed; i ' 

"thI1 Nacionalloud Carif'JCalicm is recoeaim:l as aD opUon for fulfilliDg 'h~ ,_ requiretrjeAlI fo, tcadten to 

beI:ome ~e.d. Techers arc asked Co devIlap IUS 44fDdiviclull'tofasioaal Devc:lGp=--Plaa" GellenDiIll 

tile ~tie.I lbll dlcy win u.adetllke wim!n a five year cycle ta ac:quiIe ~ minimum of 120 .. ', 

prClfaSsimW developmant &lOla'S for licensure ftZWal., ' ' 


MICHIGAN 
The Stale Board. of EdacadGft. hll. dctcn:alneci: ! ' " 

" tbII: tear:l1en; who enter lhe Nazicnlll15um1 CenificatiOD p~1 ud t.:OJl1pler.e W, pontol,o cc~poneftt or . 

Ute UUSSIIWIIC wUl fCCCive cao-haLf of tbe ~ (SB-cEU5) I'Iq,loIired for reoew.al of ~ Pnms5ion&l 

EWcwOft Ceftifi=re. ' 


• chat NatictW Board Cenitied TciIChea will rcae"o 'NIl crediIJ fM'em.; nmewal ot rhe Professional
Cel1ifieata. ' ' . . , i 

• that vetr:n.n. NaEicnJ.alBocm.I CmiGed Teachers witl receive SB..cEUs for putieiPlticg in Uses:5U( rrainiDg 

a.nd for serving as assessors. ' 


MISSISSIPPI 
t.qpsIalloa _ eaablisbld: , 

• that I Nlltionai Daan.lo.-rtificd T.her who is employed in I laccl disub:c will receive a sahli')' ~upplement 

of$3000, The salary £upplemeftt shall take effect wit"" me Nlft1ber af lIubjcc:c areu for NBC is s1Jffidenr; to 

alJow 80~ of esisting Er.adIeB in Mismsippi tu be eli~;h(e to appJ)'. . 


NEWMEXICQ' 
LedslatiOIl has UCUllsbOd: , 

• a Seni"JoiDt Memorial tJw asks that State Boant afEduC&liCID (SIS) lu allow lOIGheri wlao achieve 

Naignal Saard CenifiC:U:i.on tn "arne eillibJe fortbe Lcvel3A IiGense wilhJnlynn: o(m:iei"I~r,Natinna' 

Board C:~it1U1.icn. Mc~em SBHro .UOYi GIlCooOr..u:afC reachers WIIo ureNacfcnii Board CfttiticcllO 

~iye New Mesic:o cenification without haviftl tu r~JljIl alddllioaai cequiRImonts nomiillSy n:'iuircd for , 

r.eacbc:tsRlloc;acinS EO ,N.", M."ico. '" 


. • reqUI!!l.I.Ii ~RR In ~nrk ~h" !laLC l1"jvc~iliell' feKMr prapararion pmllIM to uaminc: U=:U::he~ I!Idu~ll.ion ' 

compt:tc.ncicg en enRure 'they Ire compiWbJe an4 consisl6:I'IC wir.h Ib.e N1Ii(ona1loa.n:l·~ ~bbig standArd" 


, 

... " 

'" 

I .... ___ 

, N.tional 80.rcHor ".I',ion,' Teaching St."dards 
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FAX NO. 20221914U, 

. '. 

State ActIon Supporting Natlona' BOlrd Clrtlftcatlon Contlftuecl 

NoRTHCARCUNA ' . 
Le,;slatioQ II.appnprtated $415',582 tor tile m.s.96 t1sal )'Nf dial win be ued to:: r 

(I) prov;dc i'Uad.s to pay tbe tee far teKhers who complete me Nalional Board Cenificacioa Prooess~ , 
(2) ""vide up to three da,.a atzoIC&IO ame for C.aDCtidata. ta woric. on Ihcir potIfolio,,- prepare fIX' the 

Ulalrm=nt centec cxcrc:iaa. ud . ' 
(3)pnmdo a:& cn=1 bemus of4'11 of tc&checs' lcat.c:-paid qJary tQ \hose who ad\jev4S N:uioMl Board. 

Ccnificaci04. TIIdJ&n win tominw: this boo'" IS lo's, as they main NBPTS CcnU"u:ario; ; 
The State 10...ofIdUllttoa Iw adoptei poliq rtarJlllleadaUODIIO: ' i 

(1) adopt tile ClU'8 prapasitiaas ofNBPTS;.· ,..' ! ' , 
(2) grane a North Carolina teadrin& license mn:locmmC teachers who passes. ~uaw Bo:ird. Certi1ieatiDa; 
(3) Wlive I'MttitIAtion n:qaucI.,I&. far 'IP 10 fi\'e years (ollowUlg complld. ofNlns Ponfbllo' ....ork; 
(4) cnare staffdcYeIopmc:au "lsar We iDc:otpora.Ie cbe ...·ofN'lPTS ia tha·1rIir&ing prcp.mt. aa.cI 
(.5) deveJap plaDS to incoqKnUl dID NUicIIIl Board", etaGIIrdsioco insWw:ions ofbi,her Cl$QC:IUfon pragl'lP'ft5. 

. '. '. i ' 

OHIO 
Lcdslatioll hu es&atIUllu:cl: 

• chat clrtincaUOft (ees will be proWJed for up to 150 ",,*!2cn scckinl National Sow Cc:rtirrcr.uon in the' 
, .1995-96 ,cheal )'Ial' an; fees (ar up 10 40Q teadten ill tile 199647 scbaol year. '. '. .' . , 
• that lID individual achieving NatiOMl BOII'd Cemftea1ion wiD r=ive an ~a~ of :$2,.500 (or UJe life 
or the cetUflCllC. . : . 

'I1Ie Olftce oITeachcr EdDelltiaD aDd Cea1Itlcatiolt hac det.eimiacci: ' '.' 
• chat. 11ft)' 0!Ii0 ceaaher wbo tomplGlal d10 NBC pn::tc:CH wiU .Ret;ve cmwgh eqlliva1ell& c~tinuing cdwiuUOA 

credia (CEtrs) to have hi~ liccn.'ie rctICWCd. ' , 

OKLAHOMA 
I..egiaIatioll has Cllabl~hed: , 

, the O~omaCcmmi$sion (arT"t:ber ~m\iolllO Iddress i~ usaciatecl with NBPTS as ..tellu die 
design. cle¥.lopm=nc wi jmpJ~taUOd 01 a c.ompcI:I\Cy-based teacba' ptepwadon~. , ' 

• that o,,~·of..mre teacoera wha have adU~vcd Nati_ Boanl Ccftifi=ian and W"I n:1oca&ift, to' O~ 
can rw:jye Oktallo.nl wnm~don wililoUl bwing to CuIrdl a&ldiliQftai roctulremena nc:vnwl)' required for 
tc:ac;Ac:tS nUo.;aUnS to OlclahOl'N. ' . 

I d'IIllhl5BR mc'KUfy 1M'*'" Ibambl'~' to be ~I'ftrauhle wi&h NAtimaJ Board C".eftifiCJticm. 
Cltecorics. '." 

• thlt lh.,B8 de'JCIc'p :us inr.:enriVI 5y~tem to c:m:nvrqe ~bers co adlicvo National Board CertiticdQn. 

VIRGINIA 
n, SItU, BIJIJnlIl/EfluCflll'" Ita tlctcrmlltlltll , 

• 'hIZl pllnicipariGrr in NflltQlVd llmmlOtri/fct.UIClII ;1 CUI uputm/or CIII "HM(;Qrim.all'",j#1I:1," *t.lt WilllJllDW 

ltltll:herl It) ell'" 90 pfD!miun.i;d pu;"u Illlut m(llilfllll80/tlt lit:tnl. r."ltwlli. 

,'. 
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Local Acti'on,Supporting 
I ,National 'Board Certification , , 

NEWPORT-MESA, CALIFORNIA '" 
I 

" 
• As pare of rhe lOllllllAlC staR dcYelopmewt pJan tneHated law DCClCplefi by lbe haaftt of e&luc:aLion, '1, 

nata '1be ClS1riGt wiil pra,,;cia Uta A1PJ'1011 teqIIired.&n ..vi"t weherc in t'rCl'arina fnt ~~ l"LU~nlthe 
" N~ Board,Bums (5ic).~' " , 

DOUGLAS COUNn COLORADO ",ji 

• The Douglas CCXllU)' Schoa1al Cl)en¥er Melro area) nelotiG.ted cobtrlCC laDguagc rhat prav~deJ 41 SI.~ 
aanual bOftUJ tflt lac:hen who addBvo "OUUtmdiallWU" Quiaaatiem ('toat.standing 5tIlUI" may include 
KhievcrDelll ofNa&iouL Soasd CctificuJOft): in Addition. tc:acbcn who a&::hi~ Nalicmal;SCWd 

. CenUic:alh,", amY be eligible (;It ''s1alC muter ceacher'a 4esigoar.ioD aci furrllcrmGDe&arY Campez,utfon• 
• Do~ t;:cN"l), Suoals. is mainwnin, • rue tbll: n I'&'oricItI D~ i.Diezac uaiticla I~ fw pioCQftoaal 

developmmt eff'0IU (ftegcrtiatldwidl'tnc AF'I"J; NBm foe. may be eliIl"le. .2) Tuition fee ruimtNtsCG1Cftl 
" plan far 111'DfeuinnaJ d.ev.:loprncn': may apply r~reimbl&rnm_ ofNBns tc=. " 

DISTRICT OF COLUMBIA 
• DIsU'ic;t ofColllmbb. Schaol, win ~.ani r.luCc of llIo riqund lix ia,.."""ieeitCcctlifjc:atie" credits to teacllm 
, who QGmplP= 1ho Nad01lll BoaN Ceni&atioa l'~. 

FLORIDA' I 

BROWARD COUNTY 
••Src..O:mnty. Nova Univorsiry pn::sc:nl*l aNar.ioJW Boaal Cedifieci Tl:al:hcr ",ids a. ''''.(XI) II:.bobtsbip to , 

pursue ~ sUJdics. Canclic!aw:s who wen 'Dot elftirlld wen Rwanted A Sl.~ sdlolmhip in =gui.ti= of 
eIleir lifelong cOmmitment to laammg cL:monltmtlXf IbrvuSh theidnvo1vement in Nat.iwat BOlIN CetUficaUOft. 

. • Bavwud ~ "''''' have ACtIt.Md NatioDeJ Board ~Qft will nIII:'ei\'e • suppJ.emau. ofS%.OOD cacb year' 
for the rem nf Ibl CCftift.:ate. Teadlell wbo wrap'. tba Nadonalloanl, CertifiClliou plUC:Cll WiU ,~\'8 iJI.. 
se:Mcepeints that CIm be Applied toward S1Iie liceuC rnwal. 

DADE cotJ'NTY ,: 
-TIle Dade-Monroe Teadter F.cSucadon Cenmr in wlJabar..nOD wiIh clio Untvenaty of Miumi. ,bas bcCa award

ed!!. CoaJa 200D ~eIIn$crvic:. OraDt whi.cb includes prof_slanal c.1eYelapmcnt. IUppOd ud asdtancu 
tOr pot.enlial cudid.lw:a for N'a&iol'lAl. Board Ceftir&eaUw'in 1995--96. 'I 

NORTHWEST INDIANA' " 
• The N'NthWClt (ndiana Ruine.u Fnnfm ~1tI m. AYaiUabl, $SOO ~C'I' c:ancUda&a tc r"JlCh~ls u,41 northweiC ' ' 

IndRsDa a;hool dill'trieCli to help offJe~ 'he aDf'lielll.iun r"" fur th. 199'·'))0 N.ciuna11JQ.w CII~in"II"(IfJ "0CI,t1ll~. 

, NEW fORLEANS, LOUISIANA., ", 
, -The New O,k:.nll S;buoJ I'uri.h' IfAd The Uftited Tcac.h.:rA or N..... Odt!l.lns rva~hw an agreement ~"u Ic.11:h· 

en wbo hold yalid c:ercific::aion from !.be Nrachmai Bow suil I'IC8ivo in addItion cO their lesu!ar sa.lary un 
HMLllllliYfI pemmt (5'1) j'lppJemenl. pmVid.ecllhc t.:aetwr i' .errinlin 1'11. W'U for whf"bNB1'fS cct\ifi~· 
Uol'l luu b.:cn SZS"1cci. .: , 

, 
'. 
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National Board far Pro/OIslo"a' Teachi"G Sr.ltdard. ."9., "'FeN.., '1,. 

./ 
, , 

, 

http:ACtIt.Md


FAX NO. 2022191402 


~ 	 . 

Local. Action Supp.rting Nltlonal Board CortificaUon Candnued" 
I • • 	 , 

" 
BOSTON, MASSACHUSETTS 	 ..' . .' .' . . . . 

• In a COfttnr.t IKW'tiIfId betTt'CCD r.bc fJ05lW Pv.Uc Schools and tU BOIi&.On Te:adlena UnioDIAI'r. the Bosum 
Public:&hoob wilt'Rimbufte tz:adIenI for the cc51 0( Nltiaaal Bu;n;I. Ccrti~ (en. A\t.houe'h Clot It. 
nqllimramc. 1UQ,"CISSlvlc.:omptelion of National Board Cetlific::ation mi." he conJidend 8S aspecial qu.i.1ific.il· 
tion for '''lead. u.d.U!r" sW\U...whieh includes a 1~ ta 2U9& ,lfJary,~. " , 

! 	 i 
I 

MICHIGAN 
FARMINGtoN 	 ; 
• no Fa.rminpm Educluon Mcoci.uian :mel Paaningtoft Scbool DlIUicc nairlCllJ .. 3 )'car eimtt:u=t:wlbeh 

iDc1udes a salary liDo providillg 51.250 1'Cf',ear to lAY Naticmai loam Cercitied lCidler. !rho schoal dUrIric;r 
wW 'Pl1 cae-half otcho t. toru.hcts nekiq 'NIIdDrt&I Roam ~~II in 1995·1996. . 

ANN ARBOll· .' 	 ; : 
• The AM,Jt,zt,or Edu=tioa&5acmdoft .mel AM AIborSchool Disiri.:c hawapod ca a miserl,~CYIIu· 

ad.OD syRem bu.lacd an U. 5taadam (1'(\m me NBPTS'pubUcmon "Ylhat T~ache" S1'Icndcl Know..ad. Be 
Able To ))Q:" . 

MINNESOTA 
MINNEAPoLIS.' " , 
• The 19950r97 c:ontrld fer Minneapolis IeaI:bm om".I1,,'neo.da: nNltlotiai Board tor Professional TellWiDl 

Standards: AlrI M1a.ne.apo]iJ Public Sc:hooll pzul'esliotJally Ii~ teacbct who ail"CI NaLlcmaJ Baud 
Cmtiiiwtioa ~n quaury tor tbc nc.n 11M (ezccpc Imr= X) Oft lhe IIKberI salary s<;WuJe k&;iMine_Iol 
)'ar 1996-91." AD'! teacfta.-r JOiq. cbrcN!h th8 National·Joard Cen.itic:arion Pl'1)Ce.u may. use t~fS PI'CIIC'&II tor 
~ .MiS plofesaioGlol dcwlopDlllMt pJan. . . . '.. . 


ST. PAUL ". . 

-The Se. Payl Sdlool Dislril.1. St. hul Fcdention afT_hent. MeaopoU'ian l$C\J. ~li~ Tauber 
. Ccmer"and me University orMinflCSOt& col1l1:1onad on a pifClt pcojel:t 10 SUPI'M 20 teadtcrs ChroUgb _ 
NBC proce.sI d\rough die l!l95-Y8 school fur. 'lb.t JCtlool dilr.dct has rakl me app1f.c:won tee; \he "ninni

•ty sad Olnu pannen w;U design and inqI1e:mm, Urof'ess1cma1l1iuP.f'D'l prot;ramll fot lho c:~resr The pro-
j= is auPPORN in pan by a &rent frDm 3M COmPI~Y" . 

sounofEASTERNMISSISSIPPI 	 ! 

a n. Mississippi 1'O\lletPouaWuion iSIpoMoriq 10 r'lIG~ as CaDdid.ltcl (or Natinnal 8~ Ccftiratinn 
;n 1995.96., . 

. I 

, .'NEWVORK 
JERICHO 
• n-e Iltnc.:ht'. New Yoric 14:h.ool district wilt roimbut'~ the appllc:arlun rcc for all b:achCf'l' c::ICnft1'1.e~118 the 


National Doard ("'.cn.ificatit>n ptoccu; PAY a. $2.000 Idpend. let tea;bum who 400mptctc b"i cia ,nnt achie'le 

National Soard Clrl.inc:;uion; and Jive N'ad~al SoaN o.:rdticc1 Teachm a 54.nco supend. . 


kOCHESTER ". 	 . ! 

• The .Roches. Teuhers Al&!IClciation (N'Y~trr'AF'O and LIl.,Rochc&r.er City SchQol Di'l'Ii~t 'ralifi~ a fOll1'
year eonl.1'lC\ i" December. 1993 dIaL included Use followiag'provi.iolla: :. ~ ..f' 
"'Tt:acbcn Who cnmplloU the cett.lficntion procca. of rho Nacional.Suud for Pmfc.sional11:ac:hinl Stundanb 
<N'BPTS) shall be reimbursed by the lJiIlUi"" for UlC eos" or (,lCortifil:DtiM appJic"lilltl tl3le.t. Su~iSlrul earn. 

. plodoft of NBPn f.:ertftkl!.lioll. requifelfteru.5 shall he cOl'lliidcrcct " a .'PCiOll qUllific:i&I.i,,?11 t~r Load Tl:OiI:her 
. eJilibilicy:' " . '. . ", ' '. .... 

, , 

Nitio;'al Be.,d fa, PrC)fWi~ftal Teaching Standards :" -_.----.. , '---P-'-I.~'SlFebfuary 19" 
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l.ocal Adian Supporting National BDard Certification Continued 
II 

MARLBORO COUNTY, SOUTH CAROUNA, ' ,; : 
• The MarlblXQ Copty Board ofUuca\Jon hal ~PI'IftJ"td payment of ,,00 of'Che WI! appij_ollf~ snd 
, two ctars profes&ionall=rre lor azt'f 1IaC.ber who wia.bCl to pardcipau: in t:he ~QD~a.: 

". 1,· 
CORPUS CHRISTI, TEXAS " ' 'I' ',' 

·111C CotplU Qristi IndepeDdlat School Distr~ b.u ~ to pay a Sl.s00 sabry iJu:rease to National Bow 
C&nified T,*hera eaoh )'Ur ror tM CImI af che cenifica. ' 

fAIRFAX COUNTY, VIRGINIA, , 
", 

; 
• FUfu COUDt)' PubtiG ScbaoJs wiU awml hali o£ che Nqusred "reccftificlti='· points 10 _hers who CO 

duou,1l the p~ of NadoDai Bomd CetdftcaWm. Rc;c:n1fi1:a1.iOft ia reqWmd of aU VirPia ICadacII tMIY 
two to five )Iars.. In 1995-96, .PIlrCal Omly'Public Sc:ba. qrecd to pay the appUcatiOn fee for a pl1at 
pogp of up t.o 20 teas;hers. , 

• faitfu Couary p.:bUc: School' lnsUcuteci a 1S hoUr emus!:. run by Nadoftlt Board Cettifi~ Tead2crs. to 1ft
p_ ~ for NIf.'ion1l Boud Cerdf1=ion. AnY perso:il camplerm, die ccurse will receive ~t1s. 

" , 

VANCOUVER, WASHINGTON 
• Vancouver Scbool Dlsuict '37 will c:CIYCf $600 for e:mdidate leu WId. pay for tbn:e days of substitute time 

for c:andida=s in 1995-96. .• . : 

. ; 

" ' 

• I 
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CHARTER SCHOOLS 


Charter schools .are independent public schools, which do not have to comply with most government . 
regulations imposed on other schools in the public system. Charter schools are created' by groups of 
parents, teachers, community leaders, and· administrators and are held accountable for their results through 
a performance based contract with Ii local school, board· or state: Charter schools provide more choices 
for families by allowing them to decide ,which .public school their children will attend. President Clinton 
has long been an advocate of innovative solutions. such as Charter Schools and under his leadership as 
Governor, Arkansas. was one of the first states to promote public school choice. .' 

.; 

The reauthorization of the Elementary and Secondary Education Act (Improving. America's Schools Act
IPSA), which the President signed into law in October of 1994, reflects his belief that :"parent and student 
choice among public schools can assist in promoting comprehensive educational reforIl). and give more 
students the opportunity to learn to challenging-state content standards and challenging, state student 

. performance standards, if sufficiently diverse and high-quality choices, and genuine opportunities to take 
advantage of such choice are available to students." IPSA legislation provides FY 1995 funding - charter 
schools start-up grant program - which will be awarded to 12 sites this month. : 

Since 1991, 19 states have enacted laws permitting the establishment of charter, or independent 'public 
. 	 I . 

schools. About 110 charter schools have opened their doors in seven states: California, Minn~sota, 
Michigan, Colorado, New Mexico, Wisconsin, and Massachusetts. More than 100 other schools have 
received charters and plan to begin operation by next year. State charter laws differ significantly from 
one another, but they all charter schools have some features in common --. charter schbols are: 

• 	 Public Schools. Charters do not charge tuition, they are non-sectarian, they abide, by 
health, safety, and civil' rights laws, and they ate accountable to public authorities. 

t 
• 	 Independent And Relatively Autonomous. Charter schools operate independently from 

school districts, and are' free from most educatio'!1 rules and regulations. I They are ,given 
much more decision-making authority than other public schools but the degree of autonomy 
varies considerably from state to state. . . I 

I 

, . ." 
• 	 Accountable For Results. Charter schools are accountable for results and a charter will 

only be renewed if the school meets performance standards as outlined in its contract. 

• 	 Create Alternatives And Choice For Teacbers, Parents, And Students Within The 
. Public School System. In many states charter~,are designed and managed by teachers, 
parents, non-profits, or other private organizations. ' 

, . '. ' 	 . I 
Other federal funds, including those provided under Goals 2000 and School-ta-Work, may be used by 
states and communities to support charter' schools. Massachusetts and Michigan, for example, are already 
using Goals 2000 funds to support the development of charter schools. In addition, U.S. Secretary of 
Education Richard Riley has been asked by President Clinton to use broad waiver autJ:lority to provide 
maximum flexibility in' the use of federal funds to help charter schools ad to tailor the use of federal 
program resources to those ne~ds. 

President Clinton's 1996 budget request for charter schools was $20 million. The U.S. House of 
Represe~tatives action provides $6 million and the Senate. Appropriations Committee :would grant $10 
million. The first grants to be awarded under the charter schools start-up giant prograpI -- the only direct 
support from the Federal Government exclusively to charter schools include grants to California, Texas, 
Colorado,· Minnesota, Michigan, Louisiana, Georgia, Arizona and Massachusett~. ':. 



'"rJ¥TI, 

(D ..... ..1 '. ",

Charter Schools •• FederalSupport and So":,e Examples 
, " 

, ,', . " I " 

, Federal support for charter schools. The Clinton Administration is sl.lpporting charter 
, scl:1ools in several ways. ' ,.., , : " ' 

, , ' i' 
. . J ", .' ';' 1 '. ' 

, , , • Charter Schools Start-up Program. The President proposed a IIpub!ic charte'r 
schools program" that is now providing grants to help sta~ 200 'chart~r schools in 

, 11 states. ' , 
, , I ' 

• Other Federal Funds. Goals 2000, Title I. and other federal fundsican be used 
to support charter schools,' and to share lessons learned with other schools. At' 
least 3 states -- Minnesota, Massachusetts"ancl Michigan -- use Goals 2000 
funds for charter schools. "" ,,', , , ' ' "" , ' , ' : ,.' 

I 

• ,Standards development. Accountability for, performance is a cehtral :aspect ~f 
charter schools. Some charter school leaders say our most-important support is 
for the development 'of challenging academic standards by whichcha'rter and' ' 
other public schools can be held, accountable. i 
. ",' 

Some good examples of charter schools. ,
, i 

I 
' 

Vaughn Elem'entaN School. in Los Angeles. California, was' visited by Hillary Clinton " 

earlier this year. Vaughn was' la' public' school that became one of Californha's first " 

charter schools in July, 1993. Parents and teachers call this school ~'the littl¢ s~hool 
 , ',. 

that could'" and indeed -- after more than two years of intensive focus on academic 

restructuring Glnd family in'volvement-- attendance an~ test scores have imp:roved ' 

significantly, Reading and math scores are up, and attendance has gone,from one of ' 

theworstjn the area to be the'best in ~he'LAschool system:', 'i ' . 


, .' " ," : ' ' . ',' '. i . , 
The school has also cut administrative costs considerably; and has used the savings to . ' 

reduce class size and builda new computer. center. While most' charter schoqls are 

quite small, Vaughn serve~ 1200 students, grades K-6.AII,ofjtsstudents are eligible 


" for,the federal, free lunch program. and 75% speaking a ,native:language othf3r, than 
Englis~. " , ,,' '. i,e 

" , ",' '", j'. " ,'\, 'i.' . 
City Academy, in St. Paul. Minnesota. was the first charter school to open.its doors in " 

, the nation. Founded by two teathers and meniber~ ofthe Minnesota Educ~tion : 
Association. the school focuses on out-df.:school,youth. , The schoo.l places:a heavy' , 
emphasis on student responsibility, and has had remarkable success: last year. mostof 
the seniors graduated and went on to som~ kind of post-secondary educati~n. Like 
most of the charter schools in Minnesota, this school was started from scratcph, rather' 
,~than corlVerted from an e~isting school. i. 

, , , 

, ..' , " . ! 


The school's director is also helping the National Education AssoCiation with a project to 

assist union members in other.states to.create chartersch()ol~.· Despite mi~edfeelings 


.1 

'21,'
J , 

,.,\ 



within,the unions about charter schools, this project may help show the ability of 
teachers and their unions to start high-quality charter schools. ,,:.., 

Honey Lane Community School, in Ann Arbor. Michigan, was founded' by parents 
interested in giving their children a more personalized learning environment. The . 
school, located in suburban Ann Arbor, is K-3 and serVes about40 students. Honey 
Creek received a Goals 2000 9 rant to focusimensively on technology: both:children 
and teachers use multi·media digital technology will have regular access to the internet. 

, , 

While some Michigan charterschools have spark'edcontroversy because they were 
converted from existing private schools and chartered by bodies other than ,local or 
state school boards, Honey Cr~ek is a new school that was approved by (ar:1dfounded 
in close cooperation with) an intermedi~te,school district. 

P.S. 1, in Denver, Colorado,was started as p'art of a empowerment zone-style project 
to revitalize a deteriorating area in downtown Denver. ,-rhe school received a federal 
charter schools start-Lip grant to develop interdisciplinary assessments that :measure 
how well its students are doing on Colorado's tough,academic standards. The school 
is trying to help its students' gain knowledge andskiJls' needed in core academic areas, 
but through an interdisciplinary teaching approach., 

This is an example of how charter schools can pursue their innovative approaches, and 
still be held accountable for challenging state or local academic standa"rds. ' ' 

" , 

New'Visions School. in Minneapolis~ Minnesota, is called 'The Reading School" 
for its intensive focus on reading, and 'helping children overcome reading deficiencies. ' 
The school was started by a parent who has a child with a disability and who had 
worked within the, Minneapolis school system on innovative approaches to reading. 
The school's students are making substantially mOre progress in reading than before, 
and it received a Goals 2000 grant to' help teachersilJ,nearbyschool districts learn 
about its effective strategies help 'kids read. ' ' 

. . 

While some people express concern that charter SCh90ls willl")ot serve children in 

special education, New Visions shows why charter schools serve slightly higher 

proportions of special education students them do other public schools. ' 


O'Farrell Community School, visited by the President last fall to announce the federal 
charter 

, schools start-up program, was converted from a relatively new public school in Sap 
Diego to a charter school in 1993. The school is compromised of 1400 students grades 
6-8, and is divided into schools-within·schools or "families" of. about 160 st~dents and,6" 
teachers each. ' .' ' , 
The school places tremendous emphasis on high standards for all students. 

, .,' 

22. 
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O'Farrell is ~Iso truly embedded ,in th~ community, through arich set of pa-rtnerships " ' 
with parents, local businessesj universities, and social service agencies. Sfudents , 

, , present their work for parents and community members during frequentope:n houses," 
and the school ptovides qne'comp!Jter for ever"YfivE;! students:: The school, wdrking with 
Cox Cable, Apple Corporation's Christophe(Columbus Consortium, and San Diego 

, University -. makes effective use of computers and edi.ica~ional technology ?cross the' 

curriculum." ,,-' ! ' , 


i 
,~ I 

City on a Hill, Boston, Massachu~etts,wasfounded' by "two teachers eager f~'structlJre 
:a school around civic education, communjty service, and diplomas awardedi9nthe 
, 'basis of clear academic progress. Thes9hool is working with Northeastern :UniversitY ' 

and other local groups to provide learning and volunteer opportunities in the community. ' ' 
,The school serves 60 studerits, grades 9-1 0, and plans to expand over the next few" 
years to '220 students, grades 7-,12.' ' , ' , , ' i', ' ' . 

,"j .. 

, ,,' , ' ", l " 
, The school,'s high expectations are embodied in academic requirements for .what 
, students must do and learn in order to r~ceive a ~iploma: 'For ~xample, students must 
" be able to write a well-structured and, intere,sting essay" d~fend their views qn various 
'subjects, analyze importal1t American l:1istorical documents; Qonverse in a s~cond: '" 
language, and read a core list of great bc)oks., ,,', ' I, 
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COMMUNITY SCHOOLS PROGRAM 

The Family and Commimity: Endeavor Schools Grant Program -- Title III of the 
. Violent Crime Control And Law Enforcement Act signed by President Clinton in 1994 -
contains $9 million in grants which will offer youths in 48 communities across the country 
constructive opportunities for positive youth development. . The 1997 budget contains $14 
million (CHECK). . 

These grants are awarded for a five year period to community-based organizations 
which will provide entrepreneurship, academic and tutorial· programs and apprenticeship 
programs. The commimity schools grants build on current existing community partnerships. 
and coalitions workirig toward meeting· the developmental needs of youth.' 'Giving them the 
opportunity to engage in positive" activities beyond school hours will benefiteacp. 

. ihdividual, their families and their communities. 
, ' 	

Some examples include: 
. 

. 
" 	 . 

• 	 The Children's Aid Societyin New York City in collaboration with Conimunity 
School District Six.and a consortium of partners, will utilize the grant to!transform 
an intermediate school in the Washington Heights /Innwood neighborhood in 
Northern Manhattan. In order to helpbre8k the cycle of crime and .violence by 
improving youth's educational, health,. and social outcomes through, the' 
neighborhood center will provide extended-day learning, academic tutoring, and one
to-one mentoring to improve the students' academic achievement and improve their . 
skills.. 

• 	 The Community Connections program in Saint Charles, Missouri' will utilize the 
grant to promote the successful transition of youth from childhood to adolescence, 
enhance their academic and social success, and promote their good health and well

• 	 . I 

being. After school, on evenings and weekends, and during the holidays, the project 
will provide curriculum-based activitiel) designed to incr.ease the performance of .'. 
middle:school youth. . 

. 	 i 
• 	 . In Miami, Florida,' the ASPIRA WynwoQd Neighborhood Program' will ~tilize the . 

grant to continue serving one of the highest crime areas in the country by providing 
academic, social, and developmental services to 350 low-income and minority youth 
after school, in theeyenings, on weekends and holidays, and during the summer 
months. The funds will provide an opportunity to respond to gaps in services, 
infrastructures, and opportunities for community youth by providing a variety of age 
specific programs. 

• 	 The Mano a Mano Community/School Violence Prevention Partnership Project in 

San Diego, California will utilize the grant to "gang proof' local neighborhood 

children. This program seeks to increase children's social competence, "cademic 


. development, and resiliency; empower and enhance the skills of community residents 
to change social and community' conditions; and mobilize community residents to' 
change in the prevention ~d red~ction of crime and violerice in their neighborhood." 
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Principal Contact Peraon: 
. Telephone: 

. FY·1995 Federal Funding Level: 
Grant Number: 
~ecI Period: 

Fedet'1I1 ProJect Officer: 
. Telephone: . 

Target Population: 

. Geograpf1ic2l An!!a saived: 
Region: 

Philip Coltoff 

(212)949-4918 . 


$200.000 
9C)."iA-OOlS 
60 MonthS 

Kaa.ren Turner: 
(202) 2OS~14 

·Middle'school youth ages II fA) f9T at ri.k of 
violence, crime.,·. and academic: failure 
New york. New York ' 
n 

----------~--~~----~ 
"Tru: Children's Aid Society. ia coliab:>nrdon with Community School Disnkl Six and a 
consaniUnt of partners. wiD implement the CommWlity SChools Youlh Services and Supervision 
Program m bnrAt die cycle of crime and yiol(nce by improving youth"s educational. health, and 
sOciai gua:omes. The program willlr3.nsfonn an intermediar.e ~I in the 'Washingron 
HeigtusllnwoOO neiahborhood in nonhem Manhattan into a. neighborhood cI:nter for 560 yoom 
ages I J 10 19. The neighbori1ood cent« wiJI· pro";de e"tended-day learning" a,cademic lUtorill8. 
and one-to-one menroring to impro'tlc !he students' academic achicycment Cll1d·buUd their 
workplaor; compelencies •. Career readiness :J.C:Iivities and entreptencllrship Pl'Ograms will also be 
provided to prepare me pamcipants for the work wortd •. By participating in pragrums that reduce 
ecuoornic ana emotional stress, rhesc youth wiU have fewer reasons to resor[ r.p crime and . 
vioJence tb resolve .conflicts. The principles: guiding lhc Program are thal the youths' needs 
should be at the cenli:r of aU dc:eisions and services provided.. aDd that children must be viewed in 
rhe cGntuc of their families. their ;;u.lture. and the Community. nis appro3.l:h. rec;osnizes that 
chj(drearine tec:hniques aad \/allieS are influenced by cultural traditions. ViclJenc:e prevention will 
be addrased directly lhrougb the promotion of positive peer group and adolesc:ent-adulr: 
interactions which are aitic:ll 10 future workplace effectiveness. and will be emphasized in a Peer 
Mediation and Connkt Resotution Progrl'lom.· An. evaluation of the program's effectiven.ns "\IiUl 
infarmt.he ongoingpfanning process and design of program: modifications. ThcprogramwiU be 
guided by an active consot:'lurri of parenEs•. teachers. arid community-baled ugencies and will 
provide a comprehensive set. of inmrvendons that wilt guide the youth into ;1 betbtt futu",. 

365 

http:infarmt.he
http:effectiven.ns


: 03/26/96 ': 15: 21. '5' , 
. ~AR-26~1996 13:3i FROM TO . . '3".:';~'f'Ia~I:l' ,.... ~b I4J 006 

Family sndCC!mmuni!v ~flavot $t;hQOI~ GIant Program' V 
MANO A MANO COMMUNrtYISCHOOL. VIOLENCE. PREVliN110N 

PAF\T~~RSHIP PRQ,JECT ;.: 

Grantee Name: ,Home SIan: Incorporated . 
. Address; . S()OS Texas S~t, Suite 203 ' 

: SAn Oiego',CA 92 J08 
.1 ,Principaj Contact Person:' 'LOlura·S. Spiegel 
,,J, '. Telephone; ".(6 J9) 692~2' . 

. .\ 

FY '1995. Federal Funding Lave': $200.000 . 
i' 

, . . .Grant Number: 9cj..YA~u04 . 
. Project Peri~: '60Mo'nths 

'. . 

Federal Project Officer:'· .Alice' Bettencourt· 

, ""Telephone: (202)20S--8024' 

Target P0s:tUJatioh:. Hi.~panjc children in kinder~cn through si:llth 
. grade and. their families .".' . 

G4i!ographical ANa Served: San plego•. CaUfornia 
Region:. IX 

,.' '. f . 

The Mano a Mono (Hind in Hand) Community/Senoo) Violence Pre~encion Pnrinersbip Project 
~presentsa strong;collaborativc: partnership designed to "gang pr~f" young I:~ildren in Banio 
Logan, a smallgeographisally defined comm~nity in S<ln Diego. The Barrio is ,n pred.omfnateJy· 
Hispanic community wtlh a prevalenCe of monolingual Spanish-speakin& re::sidenrs; it has one of 
the highest murder and violent crime rates. in S::1n :Oiego. Nitiety-tive percent of ,second-graders 
have reponed witnessin, 'drug deals, and 85 percenf have, reported seeing or'kJtlowing'~meone 
who had been ,killed.. Theprojecr seeks to increase children's social c;ompeter.'ce~ ac:ademic 
development. and resiliency; empower a.nd ~nhaneethe skills of communit.y rEsidentS tQ change 
gocial and community condirlo'n$; and mobilizecommunicyresidcnts to becom!e'agc.a.t! of social 
ciul.nge in:the prevention and ied.Uc~on of crime Ilnd;,\'ioJence in rheir neighborhOod. .' 
Approxima,teJy 640 children will benenr from the project. which specifitally [:arget:5 student! ifr 
Perkins Elementary School. the only public schoOl within the boundaries of Barrio Logan. 
Following the child's progression through elementary. school. the pfoJeel ~m F~cus on . 
implementing de'Jelopir.c:otaUy appropriAte:; Clctivi ties that are designed ·to proTtlote seif--esteem. 
social' skills development. a sense of belonging . .and academic siems building. '111, violence". . 

. prevention cum,,,iawUl beginJn kin4ergarten and conunuethroughthe thini grade; 48fou~· 
grade.rs \;Viii also receive training in eanmet resolution. ,An afterschool tutoringi prOgram ,will also 

. be available for yOuth. Parenli will have access to classes in parenting skills and English a.s well 
as train'jng in conflict m~iation Ind job skills.. Thcprojec[ will benefir the c1t>mmunity by 
de'Y1:1oping and training community leaderS .and by fosterina partnership! and collaboratfons that 
directly address issues of c~mm~nity violenc.c and. unc:oordi~ied service delh'0. 

. , 
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Family an_. ConmUlti1y EndeSVCT SctH»IB Giant 'Program 
, 

ASPlRA WYNWOOD NEIGHBORHOOD PAOGRI~M. 


. Principal Contact Person:· 

.' Telep.hofte: . 

FY 1995 Federal Funding Level: 
Crant Number. 
Project Period: 

Federal Project Officer: 
. Telephone: 

Taqet Population: 

Geographic:ar A1eaServed: 
Region.:.. 

. 

ASPIRA of Rarida"lncorporatf:d 

3650 Nonh Miami Avenue 

Miami. fL ~3127 


Raul MArtinez 
(lOS) 576·1512 

$200.000 

9()..YA..Q03S 

60 Months 


Anita Wright 
. (202)D'·S030 

Latino atad .African-American youth ages 9 to 14, III 
risk of crime, violence. and g8ftl activity 

.Oac1e Q)unt:y~ florida. .. 
rv ' i 

The ASPIRA Wynwood Neighborhood Program will serve one gf' the higllest .crilTlC a.n:as in rhc 
counEr) by providing ac:ademicy social. and dcvCloptl"lenlal se:rvia:s to 350 k~-income and 
minority youth after school. in the evenings. on weekends and holIdays. and duriog the summer 
months. At the heart of Ibia program is an innovative ASPIRA Youth Leaclership Development 
Model that works di[l!Cdy with sl\ldcnrs. ~nts.·and schools to enc:ourage ;£he development of ~l 
self-confidence. leadership skills. educational ecbie.vement. and a dedication, t~ communi!:} , 
impnwement. Dade County is one of the highest crime areas in tru: COUD~', and. the gang activ 
a.mong youth is pan;cularly. viofcnL This program will respond to laps in :services. . 
infrastrucfures. and opportunities for community youth by providing a . variety; of age-specific 
youth dubs that emphasize p::rsorial ~veiopm~nt. conflict resoJuzSon. substUJFo atNs.c prevention. 
career exploration, eulruraJ awareness:. crime prevention programs. and community invoh,ement. 
Participants wiD receive academic and career counseling, panicipau: in Ic:adiership rctre.atsand 
field trips. and. cngage in a community.service project. Middle JChooI $tudents will receive 
tutorin.g and compulerized homework assistance. and will be able (0 panicil'lte in spons. arts, 
culwral, and Sp!CciaJ iptc:restactivilies. Specialized youth clubs will be ,erell~ to .meet the needs 
of young woman, gang members. idle youth. and school dropouts. The ASPlitA. Wynwood 
Neighborhood Program is also designed to bring the community,togemer in concerted effortS to 
dec:t'1r3.se jl1\-eniJe gime and violen.ce. The collaborauvc'cffOrtSof cornmwlity agencies. public 
. agencia. volunteer groups. and e:ommunity :liChools· wiU:provide training e-vents on crime 
prevention. peace marches and al1~i\liolel'lce rallies. counseling and drug treatinent referrals, and a. 
continuum of scrvk:es and aahitles tha.t help pa.n:nt-:Cttild bDnding.: ' 

, ,. : i 
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Family and YOUIh Services,'Bureau, V ' 
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, YEATMAN Yount - COUMllNf'N CONNEcnONS 

Orallllle Na.m8:" 
, Addrece: 

Principal Contac:a Person: 
, , Telephone: 

FY 1995 FecJeraI Fundlftg Lewl: 
, , ' , Grant Number: 

P1eject Period: 

f'eclerat ProJect 01&-: 
'T....,...ane: 

,Target Popida'don: 

, Geographical' Area Served: 
Region: 

Youth in Need. I~ 

Si6 Jefferson 

$1. Charles. MO 63301 


,lames A. Braun 

(3J4) 946-0101 


$100.COl ' 
9()..YA-0033 


.. ,
60,Months , , 

'.o\rmeUa K.. Johnson 
(202) 205-1069 

Youm in,fifth througb eightb grade, at ri,st of 
ac:adetnic pt")bJCtnl. and their familiC$; 

, St. Louis, Missouri 
vn 

The Community Connections Project operates to promote the sua::essfut transition l;Jf youtbfrom 
childhood to adolescence. enhan= their academic and .soda( suc(:css. and promor.e dtcir bca.lth and 
weU·being. The Yeatman Community Education COnsortium. which COMists of nil~e entities, wm 
coordinate the implemcnWion of Ihis project wbich will ~. 60 youth and their families. The 
project will provide famiJy and youtb aclivirie,. education nctividcs. c:ommuQii¥ aclivitiars. and 
recreation and leisure activities. The family-focused programs 'NiH include, case management, . 
individual and family assessments. individual I.\ftd family d'lerapy. tw:aJth care, Ilftd 'prevention 
education for high-risk behaviors and drug abuse. After ~hooJ. on e\'enmgs and. weekends.' and 
during holid.a1S, the projcc;t will provide cumculum·based activities designed ro in4;rea::;c the 
performance o( middle school youth wbile also increasing iheirself-estee.m. Middle schoOl ' ' 
sazdl:nts will be selected and lnIined to serve as ''buddies'' for incoming sixtiJ..-grad~ azxi 
mllnrDrs and voJunreers will be prO\'ide~ to tazget (he ac:~mic .-.:medial needs oiyouth who need . 
indh'i<.tualizcd'attentioa. Orientation activities will also be provided for incoming sb,th-gn.ders 
and their faniilies. The projcet's corrununlty-foCuscd activities will include a conflictimediatioS'J 
program. youth leaduship opporwnities. cult1.U":ll. heritqe programs. and work .reacliniss skills 
training. Community m.embc:rs will be rec:ruiEed and trained as mentors and paimd with inCividual 
youth. TheSe mentors wm be encouraged. to maintain long-term relarionships widl the youth and 
enjoy educational social. and recreational aaivitic:s with them.. The project will ~(ovide 3 

conunuum of recreational and leisure activities for ,the target population lind other neighborhoad 
. resfdl:nm. including organized and informal spons.·noncompetirivc gwup games, beard games, and 

cv.lwra! activities. Participating youth will l:c offeted oppormnitic$ to aftend protiassic:>nal and. 
college sports events, develop and perform dramatized. skies regarding youth issues fOr youth and 
adLllt audit/nees. and panieipare in ~ticm1,and aducalional outings to diverse public facilities. 

TOTAL. P. f:)5 
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BACKGROUND ON EDUCATIONAL PROGRESS 

UNDER PRESIDENT CLINTON, 


March 261 1996 


I 

" America has to be serious about education. We have to be serious about education 
if we want to have a strong' economy, if we want these young people to live up to 
fullest of their God-given abilities. If we really believe that our obligation to out: 
children is to give them the ability to make the most of their own lives in this world 
we are living in; that means education, education, education. We must fac~ it, 
embrace it, and be glad about it." 

President Clinton 
O'Farrell Community, School; San Diego, CA , 
September 22, 1995 

OVERVIEW 

• 	 Unprecedented Commitment To Expanding Educational Opportunities. The Clinton 
Administration has made an unprecedented commitment to reforming the federal role in 
education and training and to expanding the opportunities available to American child~en and 
adults to improve their' skills and maximize their potential. I 

, 
• 	 A Commitment 10 Balancing The Budget':While Investing In Education. President Clinton 

stood up 'to the Republican Budget that would have cut funding for key Educati(m programs by 
$31 billion. President Clinton's FY 1997 Balanced Budget shows that we can balance the ' 
budget in 7 years while continuing investments in key education programs: ' 

Increase In Overall Education Spending. ' 
• 20% increase in major education 'and trai~ing programs in 1997 over 1993 levels. 
• $61 billion more for education and training over 7 years than the Republicar budget. 

Increase In Funding For 'Key Education Programs That Work. 
• 	 $1 billion, more for Title I for basic, and advanced skills assistance In 1997 than in 1993. 

, • 	 Increases funding for other education, and training programs that work,such as: Pell Grants, 
Safe & Drug Free Schools, Charter Schools,. School to .Work, and Goals 2000. 

• Major Expansion of Head Start: 	 " 
• Commitment to fund 1 million Head Start opportunities for preschool children by'2002. 
• $1.2 billion, increase in 1997 over 1993 levels. 
• 	 Supports nearly 800,000 Head Start opportunities in 1997 -- 46,000 more than in 1995. 

• Continues Commitn1tmt To National Service: 	 ' 
• 	 Funds 30,000 AmeriCorPs members in 1997,-- 5,000 more than this year -- for a total of 

, , 100,000 AmeriCor'ps opportunities over the program's, 'first 4 years. 

, New Education Initiatives 
'. Technology Literacy Challenge -- $2 billion to help states, local communities, and priv~te 

sector bring the future to the fingertips of every 'child through computers & connections. 
• $1000 Honors Scho~arships for top 5% of graduates from every high schooL' 
.' Expanded Work Study to reach 1 million students by the year 2000.' j 

• 	 $250 million job training initiative to reduce unemployment among low-income youth. 
• 	 $10,000 Tuition Tax Deduction to help middle-class f~ilies afford coll~ge. 

3D 




I "THREE YEARS OF PROGRESS IN EDUCATION 

HEAD START. President Clinton has made e~panding and improving pte'-schooling the 
starting point for helping families give their children a good start on' the right course. He 
appointed the Head Start Advisory Commission to examine the program and to 
recommend ways, to 'improve its operation. These recommen~ations formed the basis for 
the 1994 reauthorization of He<:ld Start with major quality improvements. 'In his first two 
budgets, the President increased Head Start spending by $760 million . 

. GOALS 2000: EDUCAJ'E AMERICA ACT. President Clinton heIped,to create Goals 
2000 and signed it into law in 1994. Goals 2000 supports state, community and school 
efforts to raise standards of achievement and discipline and encourage students to work 

. , I ' 

hard to meet them. Goals 2000 affirms the President's belief in the critical role of 
education in building America's future and the federal government's central role as ,a 
partner in that effort. More than 40 states have already chosen to particiPflte in Goals 
2000 and' have developed their own strategic .plans, -- based on raising academic and 
occupational standards, improving teaching and expanding the' use of technology -- for 
educational reform. 

, , 

IMPROVING AMERICA'S SCHOOLS ACT. Signed by President' Clinton in October 
of 1994, this law focuses on improvements in teaching in more than 50,000 schools and 
has a direct impact on five million children in high poverty areas. By increasing school 
flexibility to use federal aid and supporting effective innovations, this law is a significant 
step in helping all students meet high academic standards. 

SCHOOL TO WORK. 'Signed by President Clinton, in May of 1994,' this act broadens 
educational, career and economic opportunities for students not immediately bound for 
four-year colleges through local partnerships among businesses, schools,c.ommunity 
'organizations and state and local governments. By equipping students with the 
knowledge and skills necessary to pursue work or post-secondary training; this law helps 
ensure that America will be capable of performing and prospering in a competitive global 

, : 
economy. 

NATIONAL SERVICE. President Clinton created the AmeriCorps 'program -- signed 
, • I 

into law in September of 1993 -- to enable young ,people to earn money for education by 
, I 

serving their communities. This year alone, 25,000 volunteers are working in schools, 
hospitals, neighborhoods 'and parks. 

DIRECT LENDING. President Clinton's Direct Lending program -- signed in August 
of 1993 as part of the Omnibus Budget Reconciliation Act -- eliminates billions of dollars 
in unnecessary payments to lenders .md third parties and makes student .loans cheaper and 
more efficient for students, schools and taxpayers. Over 1,300 schools, representing 
40% of the total number of loans, are participating in this program, which .cuts 
bureaucracy and saves taxpayers and students billions of dollars, while allowing more' 
borrowers flexible repayment arrangements -- including pay-as-you-earn plans through 
Individual Education Accounts. President Clinton remains committed to preserving the 
right of every college to, choose Direct Lending. ' 



EDUCATION AGENDA TO MEET THE CHALLENGES OF FUTURE 

·1 

President Clinton remains committed to education reform' and has vowed to continue helping 
Americans invest in their children IS and their nation's future. In his State of the Union Address, 
the President made the following proposals: I 

" . 

TECHNOLOGICAL .LITERACY FOR THE 21ST CENTURY. President Clinto.n' has' 
launched a natio.nal missio.n to. make all children techno.lo.gically literate by th~ dawn o.f the 
21st century, equipped with co.mmunicatio.n, math, science, and critical thinking skills 
essential to. prepare them fo.r the Info.rmatio.n Age. He has challenged the private secto.r, 
schoo.ls, teachers, parents, students, co.mmunity groups, and all levels o.f go.vernment to. wo.rk 
to.gether to. meet this go.al by building fo.ur pillars that will: 

. 1. 	 Pro.vide all teachers the training andsuppo.rt they need to. help students learn 
thro.ugh computers and the info.rmatio.n superhighway; . 

2. 	 Develo.p effective and engaging so.ftware and o.n-line learning reso.urces a$ an 
integral part o.f the scho.o.l curriculum; I.' 

3. 	 Pro.vide access to. mo.dern co.mputers fo.r all teachers and students; ~ 

4. 	 Co.rinectevery scho.o.l and classro.o.m in America to. the info.rmatio.n superhighway. 

HIGHER EDUCATION STANDARDS FOR STUDENTS AND TEACHERS. In o.rder 
to. ensure America's co.mpetitive strength, President Clinto.n wants' to. see 'pubiic scho.o.ls 
driven by demanding high standards fo.r students and teachers. I 

PUBLIC SCHOOL CHOICE. President Clinto.n believes that info.rmatio.n, co.mpetitio.n, 
aI)d cho.ice amo.ng public scho.o.ls. sho.uld be the rule, not the exceptio.n. Any:.parent who. is 
dissatisfied with either their o.wn child's o.r the scho.o.l's perfo.rmance sho.uld have the' 

,. o.ppo.rtunity to. cho.o.se a public scho.o.l that will do. better. 

.' 	 I 

CHARTER SCHOOLS. To. ensure .that every parent has the o.ppo.rtunity to cho.o.se a 
scho.o.l fo.r their ~hild, the President called o.n all 50 states to. enact charter scho.o.l laws within 
12 mo.nths. Twenty states currently.·have·laws pro.viding fo.r the creatio.n o.f charter scho.o.ls 
'"- public scho.o.ls, created and managed by parents, teachers. and. administrato.rs. Charter 
'scho.o.ls have greater flexibility· but they are held acco.untable fo.r their results; thro.ugh a 
perfo.rmance-based co.ntract with a lo.cal scho.o.l bo.ard, state,. or o.ther public institutio.n. 

PARENT INVOLVEMENT. President Clint.o.n believes stro.ngly that parelJ.ts are' and 
.sho.uld co.ntinue to. be their children's first and mo.st impo.rtant teacher. The 'President asked· 

• . 	 1 

parents to. read' with their children, see that their ho.mewo.rk is do.ne, see that'they take the 
to.ugh cqtirses,kpo.w their children's teachers, talk to. their children directly abo.ut the dangers 
o.f drugs and alco.ho.l, and talk to. them abo.ut the values they want them to. have. The 
President has alSo. challenged businesses, scho.o.ls~ and religio.us ·o.rganizatio.ns to. help parents 
find the time fo.r all o.f this by being family-friendly fo.r learning. 

http:o.rganizatio.ns
http:religio.us
http:scho.o.ls
http:ho.mewo.rk
http:parelJ.ts
http:scho.o.ls
http:administrato.rs
http:scho.o.ls
http:scho.o.ls
http:cho.o.se
http:cho.o.se
http:scho.o.ls
http:scho.o.ls
http:andsuppo.rt
http:schoo.ls
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Date: 03/27/96 Time: 15:29 

EClinton Calls .For States To Hold Schools Accountabl,e 


PALISADES, N.Y. (AP) , President Clinton called on states today 
to reward good teachers, fire incompetent ones .and hold school,s ~ 
accountable for results. , 

Addressing a national education summit, ·the 'president also said 
students should have to pass tests to graduate from elementary, 
middle and high schools. A number of state's aLready have sucl:J. 
requirements. ' 

"Too'many people in the United States think that the primary 

determinant of success and learning is either IQ or family, 

circumstances instead of effort'. I don't," he said. "Most 

children are very eager to learn. Those that.aren't probably have 

been convinced they can't." . 


"I believe if you want the standards movement to work, you have 
to .have an assessment system that says, "No more social promotions .. 
No more fre'e passes,'" Clinton said. " 

"This is ,one area wqere we need a revolution of rising 

expectations," he added. "Once, you have high standards and hig,h 

expectations, there are unlimited things that can be done. '.' : 


Republican Gov. Tom Ridge of Pennsylvania said Clinton is. not 

offering new solutions and supports the status quo in education.! 


, "He thinks everything is fine and all yOll; need to do i;s test a 
few folks," Ridge said. "Testing is hardly revolutionary, hardly 
a leadership item.' It's hardly ahead of the curve." ' 

After late-night partisan bickering, governors ended the two-:day 
meeting by agreeing to set higher standards for students and 
measure their performance. . 

Business leaders agreed to look at the high school transcripts 
of prospective employes, push parents to get involved in school:? 
and play an active role in getting technology into the classroom. 

The 49 business executives also, agreed to make ~,:state' s' . 

academic standards and Bt~dent performance a high ~~iority in 

deciding where to build or expand operations. 


Business leaders called for tougher academic, standards, noting 
that hundreds of app'licants respond. to "Help Wanted" ads yet 
business managers can't find qualified· workers. Poor-performing, 
schools are partly to blame, the business representatives said.; 

"I don't think the education community can continue to ignore 
what business says. They are the ultimate customer,"said Keiyh 
Poston, a spokesman for the National Alliance of Business., . 

Forty-nine business leaders from across America have joined 41 
governors to talk about raising academic standards for America':s 
schoolchildren and infusing technology int6 the classroom. 

Raising standards in core subjects" such as math', science, I:' 

English and history, is a bottom line issue for some businesses. 


One-third of corporate economists surveyed by the National: 
Association of Business Economists in January said their companies 
were havi'ng trouble finding skilled labor, according to a 
discussion paper written for the summit by the business alliance. 

A 1994 American Management Association survey on basic skilLls" 

testihg and training reveals that the riumber of U.S. ~usines~e~ 

that provided remedial training jumped to 20 percent in 1994, ~p 


from 4 percent in 1989. ' 

Lockheed Martin Energy Systems',· a 14, ODD-employee company :that 

operates Oakridge Na'tional Laboratory in, Oakridge, Tenn., spends $1 
million a year to train .,workers in "basic skills. ' 

"The vocational training we don't mind doing. I think today, to 



have to. go. back and iraining peaple en th~ remedial skill~ is an 
investment we wish we didn't have to. make," '. said Lockheed 
president Gerdqn Fee. 

Ameritech Cerp. daes nat do, remedial edudit:ieh, but it 'gives 1 

prespective emplayees a basic skills test in reading, writing, 
basic math and simple' .legic, said chairman Richard C. Netebaert. 
Fer every 10 people interviewed to. wark in its lecal telephene 
business in five Midwestern states, Ameritech hiresl..ene. j 

"The enes,we den't hire we den't hire because they can't pass 
the test," he said. "The test i~ a basic skills test. It's net: 
fer being' an electrenic engineer or anything.' /, I 

Netebaert said he was in f~var ef a cammen plat farm that sta~es 
. ceuld use to. fermulate their awn sets af' academic standards'. 

. "If we ceuld set, standards in the schqal system, then we'd knew 
what we wauld be getting eut: af the 'scheal system," Netebaert' , 
said. "We dan't· want ·the educatianal· system to. be a technical 
schaeL We just want it to. previde the- basic skills.'" 
APNP-03-27'l..96 1534EST. j. 
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Date: 63/27/96 'Time: 15:42 
EGovernors, Business 'Leaders Forge Agreement on School Standards 

\' 

PALISADES ": N. Y. (AP) As President Clinton cqmplained about 
giving students' 'free passes" to the next grade~ ~the nation'sl 
governors ended a two-day education summit Wednesday with a ple9:ge 
td set tough academic standards in their.states. 

Clinton said students, teachers and schools need to be more 
,accountable, and the governors promised to set 'up, within the next 
two years, tests that will assess whether students. are meeting : 
higher standards in their states. 

After late-night partisan bickering, the governors issued a 
six-page' policy statement aimed at rekindling the academic 
standards movement in the states a grass-roots campaigni not one 
coming from Washington. . 

, 'The choice is clear,'" ,said Wisconsin Gov. Tommy Thompson', 
chairman of the National Governors Association, who led the summit 
with IBM Corp. Chairman Louis Gerstner; "By setting standards ,for 
our schools, our students ,will graduate with the skills they ne'ed 
to succeed." ,,' 

"They will know how to write, how to read and how to compute, 
as well as how to comprehend. They will be able to command good 
jobs, good wages. ' , , ' . 

, At the summit, 49 business leaders agreed to look at the high 
school transcripts of prospective hires, push parents to get, . 
involved in Slchools .and play an active.role in getting technoldgy 
in the classroom.' , 

, t: j

They also agreed to make a state's academic standards and 
student performance a high priority in deciding where to build ;or 
expand operations.' , 

Efforts to rea~h a consensus nearly collapsed early WedneSday., 
Some conservative Republican governors, including Virginia's George 
Allen, threatened not to sign the policy statement because they 
thought it did not adequately acknowledge state control over 
,education. 

, 'There were a few governors who stomped around," Thompson 
said. "I even lost my temper." 
, In his keynote address, Clinton expressed no support for 
stepping up the federal role in education., He conceded that eff,arts 
to set national ,standards for certain subjects, such'as history and 
E,nglish, have been disappointing, although he said ones for math 
and sc were more useful. 

"I think we ought to have standards," Clinton told the 
governors. "You should set them. We'll'support you however you 
~ant. But they won't work unless there are consequences~ You h~ve 
to reward good teachers and facilitate the removal of those who 
aren't performing. ',' 

Clinton said he thinks the states 'need to require students to' 
pass tests to graduate from elementary, middle and high schools. 
Only Arkansas and four other states require such tests, he said. 

Republican Gov. Tom Ridge of Pennsylvania calleq Clinton a, 
supporter of the status quo ;Ln education. .:1.'. ' 

"Clinton is praised as a pioneer forgetting testing in 
Arkansas," Ridge said. "I'm going to,go back and see how tough 
those tests are, and see how the reading and math proficiencies -have 
gone up since he tested them. I , ' , 

The governors and business leaders also agreed to set up an 
independent, nongovernmental effort to measure and report each: 
state's annual progress in setting, standards> To review student 

i 



academic progr~ss, the ,group ,agr.eed to explore the:..\fse of an 
interna'tional assessment. ' 

Details about this ent:i,.tythat Thompson has called"the \ 'war 
room" or "clearinghouse" are to be outlined within 90 days, 
likely under the close scrutiny of Republican governors. 

\'1 don't want, this to turn into a. quasi-governmental authority. 
not something tha,t usurp's the rights of the people or .the s~a~es' 

in charting the course of their own· schools,,',' Allen said. , 
"I don't want it to be some super schooi board that says if you 

want to put standards 'in, you have togo through us.' " 
APNP-03-27-9~ 1547EST 
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DAILY POINrrS AMERICA'S CHALLENGE IN AN AGE OF POSSIBILITY: 

PROVIDING EDUCATIONAL OPPORTUNITY FOR ALL 


February 7, 1996 


President Clinton challenges America. Today, President Clinton will speak to the National 
Association of Independent Colleges and Universities, where he will highlight the challenges from 

. his State of the Union address. He will focus on his college opportunity agenda. 

" Our second challenge is to provide Americans with the educational opportunities we will all need for 

this new century. . . Higher education is more; important today than ever before. " 


-President Clinton,State of the Union Address, January 23, 1996 


Meeting our challenge to expand college opportunity. President Clinton has challenged schools, 
communities, states and lawmakers to help throw open the doors of college as never before. Each 

.propo~al rewards responsible students and hard-working families: 

Merit. scholarships. The President called for the creation of the largest-ever merit-based " 
scholarship program~ rewarding the top five percent of high school graduates in every school -

. over 125,000 students.annually-- with $1,000 grants toward the cost of college. The 
scholarships, rewarding excellenc.e and achievement, will be awarded to the top five percent of 

. graduating students in every secondary school in the United States. . 

Expansion of work study. The President proposed a dramatic expansion of the College Work " 
Study program, from 700,000.. students to over one million over the next five years. This nearly 
50 percent increase will significantly expand a program that reaffirms the American ethic, 
rewarding hard work and helping ensure that all who want to attend college are able to do so. 

Tuition tax deduction. 'The President renewed his' call for a tax deduction of up to $10,000 for 
the cost of tuition and training. Over 17 million students stand to benefit from this proposal for 
tax relief to working families. 

We are making great progress. President Clinton is committed to ensuring that all deserving students 
can afford to go to college. He has worked hard to help American families invest in their children's and . . 
their nation's future. 

Direct lending. President Clinton has created a new student loan program that makes it easier " 
to borrow and repay student loans, saving taxpayers almost $7 million and dramatically cutting 
the student loan default rate. He is fighting attempts to cap the program, which allows students 
to repay loans as a percentage of their income, cuts out the middle-man and eliminates red tape. 

Expanding Pell Grants. President Clinton has called for increasing the number and maximum " 
award of Pell Grant Scholarships, which would help 375,000 more students benefit from the. 
grants in the year 2000. 

25,000 AmeriCorps volunteers. President Clinton's national service program lets volunteers " 
earn college money by servirtg their local communities to improve the lives of their friends and 
neighbors. 
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"Governors-' Want New Focus o'n Educatton
,/, ' : '. ,< ','., , ""';""",',' " 

By PETER APJ;'LEBOME 'J '. . 

"STATUS REPORT·" Worried that the momentum for 
overhauling American education is .... 

,slipping away, the nation's gover National Education Goals '. 
, , 

.. ,. \ 
, ,.nors plan to gather next month for a' 

second discussion of the subject, six, In :1989, the'naHon's governors met to set goals for improving "-', 
years a,fter President George ..Bush . American education by ttie year 2000: Achieving them. however. is " 
callep them together to make radio, ' unlikely based on progress so far. ' 
cal changes in the country's schools. 


The first gathering led to eight 
 PROGRESS 
~mbltious national goals, that educa
tors now concede will not be met by , Gap in enrollment between 3-to , 
the target year of 2000. This year's , 5~year preschoolers from high-

meeting, organi~rs say, will try to 
 , and low-income families has ' 
move from broadly defined goals to remained steady: 82~ to.A5%.
rigorous; specific standards f9r stu

, dent achievement. , ' 

Rate has remained 86 percent. But if the agenda has, to 'do with 


standards for achievement, the pur

pose is far broader: trying to, re


, establish educatiOn as a national prj . Reading leveis haveremaihed 
'ority at a time when the energy'from flat, with 25 percent pf fourth " 
the September '1989 gathering is: in graders and 28 percent of eighth.
danger of dissipating. . graders meeting panel goals, . ' 

','In 1989/President Bush focused 
,the nation's eyes on education; and 
there was a tremendous feeli,ng we . 

"were doing something about edo'ca- , 
tion we could all be proud of," said, 
Wlscpnsln!s' Governor, Tommy G. ' 

'Thompson, a Republican who along, 
with Louis V. Gerstner Jr.; chairman .No international comparisons 
of" the International Business Ma . ~i~ce 19~1, ' . 
chUtes, Corporation .. was ,a 'prime 

force In orga~izing the new'confer

ence, '''Since''then, we've lost the', 
 No natiClnal,literacy stUdy since 
focus on education. 1 see this summit ,'1992.,' ' 	 . 

, as an opportuQity to get it back.'" ' 

, The meeting, scheduled for, March " 

26 and 27 in Palisades, N.Y., will 
 Illegal drug use up from 24 

bring'together ,the' nation's gover "percent of students'in 1991 to 

nors and many of its corporate lead
 ,33 perqentin 1994.· , 	 J'ers for dlscussions'of hOw states can 
move from lofty 'national goals ,to In 1992, 77 percent of parents 
concrete benchmarks for student "reported atte~ding a parent
achievement, and how technology' 

,reacher conference. can be better' used in the classroom. ' ..."'.........; '. ,,' . 

For Instance, oneof'the national 


SCurce: Nationsl Education GOals Pariel
goals to come out of the 1989 meeting' 

was that by '2000, ,United States'stu-, 

dents 'WOUld be first lit the world In' 

mathematics and science: What the _ ' ..... ", 
,	governors hoPe to move toward next ' 
month is specific standards that A" ". I" h' '. " The ,Chancellor '~f ,the Florida 

'-Imightsay;for example,;that'allhlgh " na~lona gat enng ,State Unlversltysyste'm, ,CharJes 
",schooL~tudents'should be proficient .wl.llge'f's'~,CI'J::!,C'· 0'n',' ,Reed, said he believed that as Flor

in algebra and trigono~etrY. r-. 1'1 ,ida increased Its standards in.recent 

Business leaders scheduled to at- :.J' j 'd' ; years for eiementary and secOnda"'" 


'tend next month's meeting Incluae a,cauemic$ta,nu,',al'i S~,:, 	 -" Mr. Gerstner; Robe,rt iE.. Allen,: " 	 schools. ~e top third of students had'
improved and the bottom two-thirds 

chairman of AT&T; George ,M, C. had, regressed"In part because of 

, Fislier,, chairman of the Eastman . frustration. " ,':,' 

,Kodak Company; John '~. PepPer.... than 80 p~rceilt oLAmerieans en--, '.,'" '. 

chairman of the Practer& Gamble'· dorsed,"settlngup very clear guide-, "Slml!arly, Richard Gibboney. an..."" 

Cotnpany, and Frank A., Shrontz" lines' of what kids should learn and" ,education professor at the Unlversl- " 

'chair~an of the Boeing Company. ,teachers should teach}' 'ty of Pennsylvania, said a, top-<lown ' 


'The March 'meeting reflects bOlli' ,But,' a~ evidenced by, the ranCor- 'approach to Improving education by 

_ the achievements and the failings of ' ous ,battle to' establish national imposing standards was unlikely to 


t1'\e ~esslon held In .Charlottesville, ,istandards 'for history,' agreeing lon' " ha,ve much success., ' 

Va., in 1989. That conference. only" what standards, ,to adopt can be ' There,are already rumblings from, 

the third time in history a President much messier than achieving ,a 'some educators that 'a gathering of 

had called together the na~lon's gov- broad consensus on establishing , corporate leaders arid governors to 

ernors to discuss a pressing national ,th~m:An added complication for t1'\e discuss education may not be espe

issue, focused' on Setting goais for' ',governors'now is that leaders agree cially representative, particUlarly as' 

American education;' Since 'then, .. there is too much'hostllIty to ,a Fed~regards the, needs of urban schools. 


, the\7e haS been little, concrete Im- eral preSence in education to impose But Gov. 'Roy 'Romer of ColQrado, ' 
, provement In areas like test scores national stahda,rds at aU; each state; a Democrat; said"lt was Important' 

and graduation rates. A midway re; Is being left to com~e up with its own. for' state, and business leaders to 

port on the progress toward the eight, ,Still. for, all the difficulties. In set: ~how 'their commitment, to keeping 

goals that came out of the cOnfer- ' tlng standards -:- and the, very real education on the nation's agenda. 

ence gave little indication any would concerns about a 'rise in dropouts' "Education has'dropped back as 

be'me(by the targ~t dat~ of:mOO, and failures -- the calltor standards an issue, and It's Imriortant to make 


But the meeting helped usher: in a ~asbro~dsup~rtiui1(mg DemOc:rat- the statement that this'is SOlTlethi~ 

national dialogue on education. Since, IC and Repubhcangovernors and we must address," Mr. Romer said. 


,then. every state but, Iowa has business executives. , Aildhe and others said theY saw 

move~ toward adopting stat~wide ,'''The gOllis established in '89 were standards as only a,part of a strat
standards for what students should :wonderful statem!!nts of, intention,' egy for ;improving education. ' 


:' learn: ,according to a 'recent rePort' ~utth~y did~'~have a practical,tac- ':'There are a lot of tbings we need 
, by the' American, Federation of tical dimenSion that pushed us along' to" do to fix -the schools," Mr. 

Teachers, though the ,report ,said toward achieving those goals," Mr. . Gerstner said. "It's' outrageous, for 
many of those. are general state- Gerstner s.ald. "The ~Ingle most 1m- ,example, tnat the public is eager, to 

"ments of intent; not the basis of a portant thing, we need to do to: get' " spe,nd money ,on sports stadiums but 
core 'curriculum. The report Cited ,back, on' trac~ is to cr~ate a set of 'there's no money to f.jx up the public, 
California, Colorado. Georgia and' standards against which we can schools. We have to address all those 
Virginia as ,among the, states with' measure performance," ,issues, But I don't think ,that ,makes' , 
the most advanced standards; Not everypne is, convinced that the need any less urgent for setting , ,

Recent research by' the Public, standards should be the first prlori-' standards and fociJsing on what stu-
Agenda Foundation fOl!nd th,at more ty. :lents need to learn." " ,,', 

) 



FUTURES MARKETS 

I .' 
Crude Oil Prices Rise Sharply 
OnLack ofAgreement With Iraq I 

Key Rates 

By BkIomber, lktIJneu Newt 

Crude oil PI1~ posted their 
sharpest one-day gain since the Per· 

and 011 stockpiles In the Midwest, 
where the futures contract specifies 
delivery, are at their lowest since the 

Rate Doubts 
Still Undercut· 
Bond Prices 

30-Year Treasury's 
YieldSoars to 6.40% 

By ROBERT HURTADO 

Inves!ors in Treasury bonds ex· 
tended their losing streak to four 
sess.i0n. yesterday as disappoint. 
ment with the Federal Reserve Bnd 
technical fnctors pushed prices low. 
er. 

TIte Fed~s chairman, Alan Green· 
span, testified before a congression. 
al subcommittee yesterday on the 
state of the economy and monetary 
polley, but did not give any definitive 
signs of the Fed's Intentions con. 
cernlng interest rates. Those antlcl. 
pating assurances of further rate 
CUIS. perhaps as sOOn as March, gal 
none. In tact, Mr. Greenspan said 
nothing to prevent further selling in 
the current climate of rislRil rates. 

The 3o.year bond tumbled 2 points 
yesterday, to 94'12/32; Its yleld,whlch . 
moves In the opposite dlrecllon of Its 
price, rose to 0.40 percent, from 6.24 
percent on Friday. 

Eric Hamilton, senior flxed·in. 
come analyst at Technical Data In 
Boston, said that the market "IS 
clearly on the defensive and needs to 
see continued silins of an economIC, 
slowdown before Its rellains Its lost 
ground." With a weakening ceon. 
omy, Interest .rates can fall, and 
bond prlces rise. 

Without lresh economic data to 
give direction, traders said, the mar. 
ket tended, as It usually does in such 
circumstances, to lean toward tech. 
nical trading, 'Iike volume and price 
movement. 

Tony Croseen:r.l, head of govern. 
ment bond t~adlng at Miller, Tabak, 
Hirsch & Company, a New York bro
kerage firm, said. "There are times 
when selling begets sel1lnll because 
there .are technical support levels 

. that have been Violated." While the 
technical activity had Increased. he 
said, there has been no apparent 
change In market tundamentals. 

James Hale, a flxed·lncome ana· 
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PRIME RATE 8.25 6.25 9.00 
DISCOUNT RATE 6.00 5.00 5.25 
FEDER.... fUNDS' 6.19 5.13 5.99 
3-MO. TREAS. SIllS U8 '.75 5.7' 
&-MO. TAEAS. B'llS US •.70 6.01 
10·YR. TREAS. NOTES 6.99 6.77 1.43 
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TELEPHONE IIOfjOS '.II 7.38 'Ut 
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SotIDmorI8lctlttttllltdr.M.torT~·.1>tII
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spoke, and then'fellful1heron seDing 
after he Ielt traders doubtful that the 
Fed would lower rates furthe.r. "I 
think It's fair to say;consldertng the 
backdrop of only moderate econom· 
Ie llrowth and slow inflation, that the 
market has oversold," Mr. Hale 
said. "But in the short nm. the mar, 
ket behavior has turned psychololll-; 
cally so beal1sh that IIIe oversold' 
condition may conUnue for some 
'Ume while It searches for a new 
bottllm." 

Some maturities did get Ilmlted 
support from talk that the Fed was 
in the market buyillll-

Gerald A. Guild, senior vice presl

sian Gulf war yesterday, while gold 
prices tumbled. . 

. The surge in oU prices came after 
Iraqi and United Nations negotiators 
ended two weeks of talks on Monday 
without an agreement on a plan to 
allow Iraq IJmJted on sales to pay for 
food and medicine. The plan would 
have allowed Iraq to sell as much. as 
$2 bUUon worth of 011 over six 
montlis. 

"WIthout the IraqI thing hanging 
over our head, people are looking at 
how good demand Is, and demand all 
over. Is up," saId Jerry Samuels, 
managIng dIrector at ARB 011 Inc. In 
New York. 

On the New York Mercantlle Ex· 
chanlle, crude 011 for March delivery 
Jumped $1.89, to $21.05 a barrel, the 
hlllhest prIce sInce March 4, 1993. It 
"I'as the blllllest one-day lIain In an 
acUve contract sInce Jan. 26. 1991. 
The lIlarket was closed Monday in 
obsemrlce of Washington's birth· 
day.' ," . 

The M~rch contract "'!Plred yes· 
terday; the active April contract 
surged 87 cents, to $19.27 a barrel 
• 'Mule traders still eventually ex· 
pe-ct an otkale qreement between 
Iraq 'and tile:, I),nlted Nations, the 
apparent failure of the recent talks 
indicateS that no Iraqi 011 will come 
to market for months. 

In the meantime, demand' for 
crude 011 from (Ilfineries Is strong 

CURRENCY MAilKETS 

Hong Kong andSi~apore Vow 

To Join Japan in Monetary Steps 


dent 01 the taxable fixed· income de- I _______-'-____ 
partment at Advest Inc., said that By ANDREW POLLACK 
while the day's decline did begin lor 
technical reasons, It expanded be
yond thaL "In essence, the psychol. 

Iyst 1I.L..A4AI9-I,II"matlonaFlri· San- ..ogy has chaRiled BO·that people are 
F..I'Il!lClico. said that selling started 

-In Europe on fading hopes of lower 
interest rates there, and that caused 
a sellotr in New York. 
-Meanwhile, larlle hedge lunds put 

pressu"!, on the markel by selling 
Treasury securities they had Ii· 
nanced In Japanese yen.·Weakness 
In the dollar alarmed some Investors 
as the yen grew stronger, forcing the 

.' .!J!J!ds to unwind the yen trades. Or 
.': -4i&Sl>lving them, because of the po

,enl,-&I lor currency losses. 
'. ,.'., " ::'!~"fo!" Mr. Gr~r.!:pa!'t·s testimony!;;.;n-"<iare said that the market was 
; ,JUS before ~e even bega~ to 
i ~ ;:: "Not knowing It he would 
: al a change In Fed policy made a 
: .,:r markel participants jittery, . ... fi mOSI would like to see the Fed 
. 0 lnue 10 'lower shorl·term rates 
.:r: boost [he economy."

0.. ;rl"es fell before Mr. Greenspan 

~ 
2 
~ 
.... 

now concerned about an accelera· 
tlon In economic growth, accompa
nled by Increased fears of Infiatlon. 
There Is. nothing fundamentally 
wrong to Justlly this mood change. 
but technically the market became 
concerned when the lonll-l>ond yield 
passed 6.22 percent last week. 

The following are the results of 
yesterday's Treasury auction or new 
three- a,'lll !!~,~.!~~~, 
A_... ""ce -.tWl 
OikOUn'td .. at, ,01,,
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TOKYO, Feb. 20 _ Monetary au. 
thorltles in Hong Kong and Singa. 
pore have agreed to intervene in 
their currency markets On behalf 01 
Japan, an arrBllllement that wUl 

.glve Tokyo a new weapon in realst •. 
ing the rise 01 the yen, Japanese 
oUletals said today. . 

While the long-term elfectlyeness 
of the new arrangement remains to 
be seen,theannO\lllcement-as well 
as reports that Japan's central bank 
was.buying.doUars for yen in the 
forelp-exchange markets _ bol
stered the value of the dollar, send. 
ing It up by more than 2 yen in Asian 
lradL,....g. The d,.I,lar's a~\'ar;c= fad~d 
In European trading. 

lIn New York late Tuesday, the 
do1Jar pared Its gains to end the day 
at 105.15 yen, up from 105.20 on Fri

·day. The dollar slipped to 1.4473 
marks, from 1.4535. The BritISh 
pound lell to $1.5450 from $1.5520 on 
Friday_ Financial markets in the 
United States were closed Monday.) 

Under today's agreement, the au· 
thoriUes in Hong Kong and Singa. 
pore wlU buy .or sell currencies in 
their markets at Japan's req~st, 

American Petroleum Institute be
gannieasurtng them In 1987.. Stock· 
pIles In the nation's ~fininll center 
on the Gulf 01 Mexico are also close 
to their loWest on record. 

Gold prices plunged. Gold had 
beeiI bolstered In part by hopes that 
economic weakness would prompt 
the Federal Reserve to cut interest 
rates. But testimony by Alan Green· 
span, the Fed chairman,' dashed 
those hopes yesterday. Mr. Green· 
span told ConllfOss that weakness In 
the economy was "likely to be tem· 
porary." 

Mr; Greenspan's speech "was 
very bearish lor' gOld," said Jim 
Steel, a vice president for commnd· 
Itles research at Relco Inc. In New 
York. "We have high Interest rate, 
In a low Innatlonary environmenl. 
and now, no prospects for lurthN 
rate cuts." 

The Apl11 IIDId contract fell as 
much as $8.30 on the Comex division 
of the New York Mercantile E~· 
chaRlIe before recovering to end 
$6.40 lower at $401.10 an ounce, thr 
lowest since Jan. 19. 

On other commodities markets . 
wheat prices plun8ed foUawinIl fore 
casts that rains would IIOlIk the Win· 
ter wheat crop durtng the com~ 

. weeks, helping ease months 01 dr) 
weather. The Commodity Researcl' 
Bureau index of 17 commodities lei; 
0.51 point yesterday, to 249.64. . 

usIRil Japanese central bank funds. 
A senior Japanese Finance Minis. 

try official said Japan wanted to 
inerease cooperation with. othe, 
Asian nations because these coun. 
tries were becoming increasingly 
Important in world trade and curren. 

,cy !1I8rkets. "They cannot be exclud. 
ed anymore," the official said. 

Today's BMOWIcement, currency. 
market analysts said, raised the pos. ! 
slblllty of powerful coordinated 

. Asian actions. 
C. H. Kwan,'an economist at the 

Nomura Research Institute, said the 
agreements were part of a broader I 
trend toward cooperation among 
monetary authorities in East Asia. . 

The Hong Kong and Singapore 
(;urrency markets are substantial. 
Their combined turnover equals thaI: 
of the New York market, Finance, 
Ministry officials said. The foreig.,.: 
exchange reserves of ASia, Australia: 
and New zealand accounted lor 42 i 
percent of the world's total In 1994. 

Japan has been trying to lower the 
exchange value 01 the yen as parI 01 
an effort to revive liS economy by 
maklRil exports more competitive. 
Toward this end, the central bank 
has cooperated with the American 
Federal Reserve In buying dollars. 



EbucAtION IDEAS 
3.5.96 

1. Chatter Schools 
-'- Annoinlcechruter school plan: venture capital to start 3,000 charter schools over 5 

. }'rs; Education. directive to waive red tape, free up other federal funds, and evaluate charter 
schools 	 . . . 

-:;;. Challenge every governor to enact strong charter laws (condition of· fed aid?) 
-- Applaud NEA for its charter school project . . , 
::.:- Challenge school bOards & teachers unions to lead this revolution (getolitOf way) . 

2. Ch6ice 

-- Attack private vouchers 

~- Challenge every district to provide public school choice 


. -;..;. ReRort card for every school (teacher?) so parents can evaluate (di,rect Edut?) 

3. te'ache'rS 

-- Higher standards for teacher certification and recertification 

-....: Tenure based more on performance 

'-- Accouritability for groups of teachers -- reward schools that are doing well, get 


rid of tenure in schools that repeatedly fail 

~- Five-year contracts? Involve teachers in personnel decisions? 


4.But~aildacy. ' ... ' 

~'- Challen'ge school districts to shift X% from administrative bureatitracy to 


cl~ssr60fn. .' .. " . .. . .." . 

-"- Attack NYC school system: 30 cents of every educational dollar goes to teacherS 


and matefials. Attackw'ork"':rules. Can't afford textbooks . 

.;..- Challenge businesses, communities to help schools reduce overhead (eg, accting) 


5. Deregulation 	 . 

--'- Colorado legislation that enables high-performing schools to get out of many 


regulations 	 , . 

-...:. Direct Edtic to'provide model legislation for all states 


. 6; Sanctions 
-'--- Challenge governors to save 1000s of failing schools. Title I allows conversion to 

charter school 'status. 

7. Discipline ... 

-- ShIeld law to protect schools from lawsuits over disciplining disruptive 'kids. 


8. 	Parents 

-:- Challenge parents to become tutors 
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Proposed Changes in Summit Speech 

Page 1: 

1. page 1, line lO " the people gathered in this room today can 
help to provide the leadership to get this done II " Concern'" that the 
current draft phrasing ignores teachers and others who are not 
represented. 

2. 	page 1, last line -- eliminate phrase lIthe best in the world" 
the phrase raises expectations we can not meet, alternative 
"America's schools bastions Qf excellence" 

Page 2 

1. 	page 2, line 14 _.. find substitute for the word "revolution" 
most people are hesitant to have their children be part of an 
experiment,the word IIchallenge ll works well here but it may be 
overused. 

Page 4 

1. 	Follow-up to Sec", Riley request in meeting with PO'I'USto make 
"reading II a concrete challenge -- here are two specific things 
the President can say. 

* 	 I want to endorse and underscore what secretary Riley said 
in annual "State of Education" speech last month when he 
said that improving 'literacy is "our most urgent task." 
The Secretary made a point that we all need to recognize 
you can't use or cruise the Internet if you don't know 
how to read and write. ' 

* 	So this must be our first Challenge. ,Every child in America 
should be well-established and be able to read independently 
by the end of the third grade. . 

* 	And I encourage every family to follow the first rule of 
education and read to their children. If parents will read 
with their children and to their children for thirty minutes 
a day that alone will change the very nature of American 
education and raise ,standards. 

2., line 7 -..:, delet.e "Virginia" as, an example which is not a Goals 
2000 state, Allen has fought us every step of the way and 
insert 11 Maryland" ' 

" 
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Page 6 

1. 	 line 12-- replace lito get out teachers who can't teach" to 
counsel out burnt-out tea.chers who simply ha.ve lost the 
the excitement of teaching. I do not think that many of us in 
this room have the talent much less the energy to try to teach 
five classes a day, year in and year out.' Teaching is hard 
work. There is no shame in getting tired. But when a teacher 
wears out we need to be "counsel" them out and if necessary
weed them out if they can't really hela the young people they
teach. There is no shame in getting tired.· The shame comes when 
we don'~act when we know we should act. 

the term "counsel out" i·s a term that is being used. Two 
unions one -- in NYC and one in Cinn. -- are working with the 
school districts to help teachers who are struggling or who 
simply need to retire. 

2. 	 last sentence, please change "Teach for American .wit.l:i 
"Recruit New Teachers" which has 'already been endorsed 
by the First Lady and POTUS. 

Page 8 see attachment 

Page 9 

1. 	add line about schools should not be hostile to religion"II 

:where appropriate in second paragraph. 

Page 11 

1. 	line 3 -- follow on --The new telecommunications bill creates 
an opportunity for states to set lower rates for schools and 
libraries and I urge all of you to act on this opportunity. 

Page 12 

1. 	note e9~ of all American students attend public school -- the 
simple point being that we do not have an option to w~lk away 
from these schools. 

l 



.MAR 25 '96 09:31PM OFFICE ··OF SECRETARY 

On page 8 

1) Delete fitst sentence. ,.replace with 
"And while standcptls for all of our schools must be high, there is no one best approach. " 

2) Line 4. Replace "forril new schools with a cbarter they can keep" .. Substittne: 
"get charters to create and manage public schOols that stay open" 

It. ~	3) Lines 5-6. Replace fl20 'states" with "21 states". Replace "another 100" with "more··. (100 
is not accurate.) . 

4) Lines 6·7. Delete "These schools.... high standards." Replace with: 
"These schools provide new opportunities for parents, teachers, and communities 
rather than regulations and bureaucracies -.:. to, shape public education and to focus on the 
single goal of meeting high s~~dards. " 

5) Line 9. rework sentence to say, "Secretary Riley has already given grants to stan chaner 
schools in 11 states. n 

[Nole: 10 states receive grants, as do some individualcha.rter sChools in an 11th state. 

6) Line lLDelete "states ll 
, Replace with, II reachers, parents, (community groups), and others" 

7) Line 11. Delete "new" 
(The word "new" suggests a particular kind of charter school to people who follow this 
issue; i.e. it means a brand new school, as opposed to an existing public school that 
applies to become a charter school. We will never get 3,000 brand new charter schools 
in five years.] 

7) Line 11. Add new sentence: 
"I encourage teachers, parents, museUms, universities, and others to consider starting 
charter schools. But everyone needs to remember that charter schools provide a way to 
strengthen, not bash, public education in this country. 

8) Lines 14-15. [The bracketed sentence is not accurate. The chaner school POTUS visited in 
San Diego was not shut down and reconstituted as a charter school. It was a good regular public 
school that applied to become a charter school.] 



BACKGROUND ON PRESIDENT CLINTON'S EDUCATION CHALLENGES 
March 27, 1996 

1. REVOLUTION OF RISING EXPECTATIONS AND STANDARDS. 

• 	 No More Social Promotions -- No More Free Passes. Require Students to Pass Tests 
for Promotion or Graduation from Elementary School, Middle School, and High 
School. End the entitlement that students can pass by just showing up. Schools should 
ensure that students pass from grade to grade because they have learned what they are 
supposed to. Governor Clinton pioneered this idea in 1983, when Arkansas began requiring 
8th graders to pass a test before they could go to high school. 

Only Arkansas and four other states require tests for promotion from grade to grade or 
school to school. We must go further. Each state should have a specific test that all . 
students must pass to be promoted from school to school, and schools should be held 
accountable to make sure that their students meet these standards. 

• 	 Every Child Reading by the End of Third Grade. Set a concrete standard for the most 
basic of skills: reading. Every school district, teacher and parent, must be committed to 
ensuring that every child is reading by the end of the third grade, and every parent should 
read to their child 30 minutes a day. 

2. REWARD AND DEMAND HIGHER STANDARDS FOR TEACHING: 

• 	 Change Certification Rules that Bar Many Talented Young People from being 
Teachers: Support alternative certification procedures with high standards to bring talented 
people into teaching as long as high standards are met. Governor Clinton reformed 
certification procedures in Arkansas. We should do it everywhere. 

• 	 Reward Excellent Teachers and Fire Incompetent Teachers: Challenge teacherf:; to meet 
high standards for performance and states to reward them when they do. There should be a 
fair process that makes it faster and far less costly to fire incompetent teachers. We 
shouldn't bash teachers; we should try to find ways to keep the best teachers in the 
classroom. 

3. 	 HOLD SCHOOLS ACCOUNTABLE FOR RESULTS. 

• 	 Public School Choice and Charter Schools: Challenge states to expand public school 
choice and pass charter school laws. Every state should let educators and parents get 
charters to create and manage innovative public schools that will remain open only if they 
do a good job. Today 21 states have charters school laws and there are over 250 public 
charter schools up and running. The President's balanced budget calls for $40 million in 
seed money in FY1997 to help communities across the country start 3000 schools over the 
next 5 years -- a ten-fold increase. Encourage states to redesign or shutdown schools that 
fail and allow new, more effective management -- including parents and educators -- to take 
over. 



4. MAKE SCHOOLS SAFE, DISCIPLINED AND DRUG FREE. 


• 	 Permit Uniforms and Drug Testing. Support School uniforms and other innovative 
approaches to increase discipline and reduce violence. In Long Beach, school uniforms have 
helped reduce school crime 36%. 

• 	 Make It Easier for Teachers and Schools to Take Appropriate Disciplinary Action. 
Children can't learn and teachers can't teach unless there is order in the classroom. More 
states should follow the lead of Indiana, New York and Maryland in giving teachers and 
schools the power to remove disruptive students. 

• 	 Enforce tough truancy laws. Follow the model of Police Chief Reubin Greenberg in 
Charleston, South Carolina. 

• 	 Community Schools as Safe Havens. Support Crime Trust funding that encourages 
community schools to stay open for longer hours -- at the time when students need a safe 
haven and when most juvenile crime is committed. We must provide young people a safe 
place to go to keep off the streets, particularly during the peak hours of juvenile crime -
between 3:00-6:00 p.m. 

5. ACCEPT TECHNOLOGY LITERACY CHALLENGE FOR ALL STUDENTS. 

• 	 Ensure that Technology Literacy Challenge is Met for Every Schools and Every 
Student: States and local communities must ensure that students do not become divided by 
access to technology. States should accept the President's $2 billion Technology Literacy 
Challenge to help ensure that all students are technologically literate and all schools can 
meet the four pillars of America's Technology Literacy Cha:llenge: classrooms wired to the 
information superhighway; computers in every school and classroom; technology-trained 
teachers, and engaging learning software that challenges students. 

• 	 Ensure Teachers Can Teach Their Students to Become Technologically Literate: Work 
with teacher unions, colleges and corporate America to ensure that every new teacher can 
use and teach technology. 
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Insert p.17 after first sentence: 

There ought to be a fair process for firing 
incompetent teachers -- and the process must be much 
faster and far less costly. 



TAtJlHl'lG Pf)Il~'I'S ON NO SOCIAL OR AUTOMATIC PROMOTIONS 

Getting Serious About High· Expectations and High Standards: The President is sending 
a strong message to the nation: that it is long past time to get serious about standards, 
accountability and high expectations. 

End Entitlement Mental.ity: We have to end the entitlement mentality that says that anyone 
who shows up descxves to pass and that just getting by is good enough. Passing from one 
grade to another should be an accomplishment -- not an entitlement. It should signify that 
the student really did learn -- and that the school is doing its job.' 

Tests for Promotion From Each Level of School: The best way to make that crystal clear is 
. for every state to say clearly: no one graduates from one school to the next -- from 

elementary school, from middle school, and from high school -- unless they have met a state 
performance test. ., 

Purpose is to Help Young People Succeed -~ Not Hold them Back: The purpose of this is 
not to hold young people back: it is to inspire schools, teachers, parents and students to do 
everything possible -- from tutoring, after school work, summer school, before school _.... to 

,help those students meet' the grade. Staying back should be a last resort. 

Governor Clinton pioneered this idea. His 1983, "Competency Based Education Act of 
1983" called for young people to betested in 3rd grade, 6th grade and 8th grade -:.... with 

. students having to pass the Arkansas Minimum Performance test in 8th grade to be promoted 
to the 9th grade. This may be the toughest example of a state ~si,ng a state":,,wide performance 
test as a threshold for promotion. Governor Clinton was the first Governor in the nation to 
pass an 8th grade competency test for promotion. Only four other states current use some 
form of tests for promotion. ' 

The President's proposal is call for a bold step, beyond what any state has done so far. 
The focus on tests for graduation from elementary, middle, school and high school is the right 
approach. This approach puts accountability on each school to perform and show their 
students can pass. It assures standards, accountability and performance throughout school -
ending the mentality of entitlement and social promotion. 

Bold, But Reasonable Refonn: Even though this approach is stronger and bolder than what 
any state has done, we feel that it will take hold, because the logic of ensuing that young 
people are learning as they go through school while holding each school and each students 
accountable. 



STATE TEStS FOR STUDENT PROMOTION 


ARKANSAS. . . 
In 1983, Governor Clinton pushed through and signed the "Competency Based Education Act of1983" in a 
special or "extraordinary" legislative session. The act called for students to .be tested'in 3rd grade, 6th grade 
and 8th grade. The tests in 3rd and 6th grade were used to device educational improvement plans to help' 
students. Yet, students had to pass the Arkansas Minimum Performance test in 8th grade to be promoted to 
the 9th grade. This may be the toughest example of a state using a state-wide performance test as a threshold 
for promotion. 

SOUTH CAROLINA. 
In 1983-84 then-Governor Riley led a statewide. education improvement effort, that resulted in the passage of 
the 1984 South Carolina Education.Improvement Act which raised standards and put in place tough student 
achievement requirements. The Act 'required an exit exam for graduation~ the use of basic skill scores to be 
part of the promotion criteria from, grades 6 and 8. It also included a no-pass, no-play provision. 

The combination of the tough standards for promotion and graduation; and no-pass no-play, coupled with 

extra help for kids that wanted it and n,eeded it, resulted in basic skills scores improving for an 

unprecedented four out of five ye~rs in reading', 'math, and writing across the state. ' 


. 	 .".. 

In two 'studies of teachers' opinions about school'reform from 1983-1989 by the Carnegie Foundation for the ' 
Advancement of Teaching, South Carolina's reforms were constantly rated the highest in the nation for 
putting more rigor and achievement into the schools . 

. "LOUISIANA. 
The Louisiana Educational Assessment Program (LEAP) includes state-developed criterion . 
referenced tests at grades 3, 5,7, 10, and 11 as well as the norm.;.n!ferenced California Achievement 
Test (CAT-5) at grades 4 and 6. At grades 3, 5, and 7, districts are expected to consider students' 
LEAP scores as a major, but not sole, criterion for promotion. Districts develop their own pupil 
progression plans' for promotion and retention. In general, districts and individual schools use 
LEAP scores in conjunction with grades and other indicators to determine stucient promotion. 

Districts must provide state.:.ftmded remediation for students at any level who fail a LEAP test. 

Districts determine how to structure the remediation, which must focus on· students' weaknesses as 

indicated on their individual LEAP student reports. Districts choose which s~udents to serve and . 

may provide services during the school year or the summer. ' 


Contact: 	 Claudia Davis, Louisiana Department of Education, Section Administrator, (504) 

342-3748 ' 




> , 

NORTH CAROLINA. 
North Carolina administers state-developed tests at ,the end of grades 3 through 8 'as well as end-of
course tests, at the high school, level. The state cut back testing this year and will administer only 
reading and math tests for grades J-8 as well as high school end-of.,course tests in those subjects 
required for graduation. Stu<i:entsin grades' 3-8 can score froni 1-4 on the' end ...of~grade tests; the 
state's goal is for all 'students. to score at level' 3 or above. The state expects districts to provide any 
'student who scores below level 3 ~ith some type of remedial"'instruction. Districts set their 'own 

promotion policies and are expected to t~e tes't, scores .into, account' along with ~y other relevant 

~~~~. - ' 


Contact: 	 Doris Tyler, North Carolina Department of Public Instl1lctiQn, Sen~or Consultartt in 
Testing " , , 
(919) 715-1207 . , . 

....,. 
VIRGINIA. ' 
Virginia's test is actually more of a graduation test than a promotion test. In 1990, state mandated 

.a sixth grade literacy test that ,students. must pass to graduate from high school. It is a multiple 
choice and essay test in reading and math. Students who do not p~s the test by~he 8th grade 
become quote "unclassified" and have untihhe endofthe 12th grade to pass the test and: graduate. 

. '. 	 . 



. 	 .~, 

SUMMARY OF RECENT NEWS ARTICLES ON- STUDENT -PROMOTIONS-· ' 


Texas. Statewide Survey on Student Promotions. 

• 	 68 percent of Texas elementary school teachers report that students they flunked were 

promoted [Dallas Morning News, 1/23/96] , 
. 	 , 

• 	 61 percent of middle school and high school teachers said students ,who failed their classes 
were allowed, to move on without 're~aking the class. [Dallas Morning News, \/23/96] 

• 	 Jon Cole, president of Texas Teachers Group, said that social promotions -- designed to 
keep students with others their own age -- are widespread in Texas. Nearly 40 percent of 

- the 2,132 teachers in the poll said failing students were promoted even though teachers 
recommended they be retained. [Austin American Statesman, 1/23/96] 

• 	 Cole estimates that more than 150,000 of the state's 3.6 million students are advanced a 
, grade level each year despite failing' grades. [Austin American Statesman, \/23/96] 

• 	 Texas governor George Bush admits the -state has a basic skills problem: "Last year, one in ' 
four Texas schoolchildren who took the state reading test failed. That's 350,000 children 
who do not have the basic skills to learn." [The Economist, 2/20/96] 

• 	 Houston teachers: most of the 2,832 Houston teachers who responded to the state-wide 
survey said they, were' promoted despite failing grades., [Houston Chronicle, \/23/96] 

• 	 Houston promotions: last year Houston promoted nearly15,000 students who did not pass 
theircoursework but had already been retained the maximum time allowed by law. [Houston 
Chronicle, \/23/96], . 

• Dallas teachers: The survey found that 56 percent of the 1,581 teachers who responded to 
the survey believed that social promotions were encouraged by their school administrators. ' 
[Dallas Morning News, 1123/96] , 

New 	York City. 

, • 	 Nearly 3/4 of New York City teachers (61 %) report that their elementary schools promote 

students to the next grade even when the students haven't earned it. [Newsday, ,2/i9/96] , 


• 	 .9/1 0 of New York City teachers want a statewide core curriculum iri basic subjects:' 

[Newsday, 2/29/96] , , 


• 	 25% of New York City elementary school teachers report that their districts alr~ady require 
kids to pass a test before they can be promoted.' [Newsday, 2/29/96] 

• 	 Nearly 60% of-Long 'Island's elementary teachers reported that they feel pressure to promote 
kids to higher grade levels even when they're unable to handle' the more advanced work. 
[Newsday, 2/29/96] 

4 
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Detroit, MI. 

• 	 In response to concerns that students are· not graduating with the basic skills they need, 
Detroit Public Schools are currently considering a new idea that sounds old: . "flunk students 
if they don't qualify to moye on to the next grade." [Detroit Free Press, 3/26/96] 

• 	 School Board Member April Howard Cpleman's plan would, require students to prove they 
have acquired the skills necessary to move to the next grade. [Detroit Free Press, 3/26/96] 

• 	 The Detroit proposal has the support of most school board members. [Detroit Free Press, 
.3/26/96] 

Gwinnet County, GA 

• 	 Sidney Faucette, the Atlanta-area~s ne",:,Superiiltenqent took office in July of 1995 and 
pledged to immediately end social promotions for students and set up effiCiency· exams in . 
order for stUdents to be promoted. The proposal received immediate widespread support. 
[Atlanta Journal and Constitution, 7/24/95] 

. 	 . 

• 	 By the end of September of 1995, the Gwinnet School District passed the new standards, 
ending social promotions. Social promotions were eliminated and, f1nalexams became 
mandatory as the school board charted a new course that they hoped would boost test scores 
and prepare their students "legitimately" for college. [Atlanta Journal and Constitution, 12/31/95] 
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CHARTER SCHOOLS 


Charter. schools are independent public schools, which do not have to comply with most government 
regulations imposed on other schools in the public system. Charter schools are created by groups of 
parents~ teachers, community leaders. and administrators and are held accountable for their results through 
a performance based contract with a local school board or state. Charter schools provide more choices 
for families by allowing them to decide which public school their children will attend. President Clinton 
has long been an advocate of innovative solutions such' as Charter Schools and under his leadership as 
Governor. Arkansas was one of the .tirst states to promote public school choice. 

The reauthorization of the Elementary and Secondary Education Act (Improving America's Schools Act
IPSA), which the President signed into law in October of 1994, reflects his belief that "parent and student 
choice among public !ichools .can assist in promoting comprehensive ~ducational reform and give more 
students -the opportunity to learn to' challenging state content standards and challenging state student 
performance standards, if sufficiently diverse and high-qUality choices, and genuine opportunities to take 
advantage of such choice are available to students." IPSA legislation provides FY 1995 funding - charter 
schools start-up grant program - which will be awarded to 12 sites this month. 

Since 1991, 19 states have enacted laws permitting the establishment of charter. or independent public 
schools. About 110 charter schools have opened their doors in seven states: California. Minnesota, 
Michigan. Colorado~ New Mexico. Wisconsin. and Massachusetts. More than 100 other schools have 
received charters and plan to begin operation .by next year. State charter laws differ significantly from 
one another, but they all charter schools have some features in common -- charter schools are: 

, ' 

• 	 Public Schools. Charters do not charge tuition, they are non-sectarian, they abide by 
health, safety, and civil rights laws,and they are accountable to public authorities. 

• 	 Independent And Relatively Autonomous. Charter schools operate independently from 
school districts, and are free from·most education rules and regulations. They are given 
much more decision-making authority than other public schools but the degree of autonomy 
varies considerably from state- to state . 

•
• 	 Accountable For Results. Charter schools are accountable for results and a charter will 

only be renewed if the school meets performance standards as outlined in its contract. 

• 	 Create Alternatives And Choice For Teachers, Parents, And Students Within The 
Public School System. In many states charters are designed and managed by teachers, 
parents, non-profits, or other private organizations. 

Other federal funds, ·including those provided under Goals 2000 and School-to-Work, may be used by 
states and communities to support charter schools. Massachusetts and Michigan, for example, are already . 
using Goals 2000 funds to support the development of charter schools. In addition, U.S. Secretary of 
Education Richard Riley has been asked by President Clinton to use broad waiver authority to provide 
maximum flexibility in the use of federal funds to help charter schools ad to tailor the use of federal 
program resources to those needs. 

President Clinton's 1996 budget request for charter schools w~ $20 million. The U.S. House of 
Representatives action provides $6 million and the Senate Appropriations Committee would grant $10 
million. The first grants to be awarded under the charter schools start-up grant program -- the only direct 
support from the Federal Government exclusively to charter schools include grants to California, Texas, 
Colorado, Minnesota, Michigan, Louisiana, Georgia, Arizona and Massachusetts. 

I 
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COMMUNITY SCHOOLS PROGRAM 

. The Family and Community Endeavor Schools Grant Program -- Title III of the 
Violent Crime Control And Law Enforcement Act signed by President Clinton in 1994 -
contains $9 million in grants which will offer youths in 48 communities across the country 
constructive opportunities for positive youth development. The 1997 budget contains $14 .. 
million (CHECK). 

These grants are awarded for a five year period to community-based organizations 
which will provide entrepreneurship, academic and tutorial programs and apprenticeship 
pro,grams. The commUnity schools grants build ~)fi current existing community partnerships 
and coalitions working toward meeting the developmental needs of youth. Giving them the 
opportunity to engage in positive activities beyond school hours will benefit each 
individual, their families and their communities. Some examples include: 

• 	 The Children's Aid Society in New York City in collaboration with Community 
School District Six and a consortium of partners. will utilize the grant to transform 
an intermediate school in the Washington Heights / Innwood neighborhood in 
Northern Manhattan. In order to help break the cycle of crime and violence by 

'improving youth's· educational, health, and social outcomes through, . the 
neighborhood c;enter will provide extended-day learning, academic tutoring, and one
to-one mentoring to improve the students' academic achievement and improve their 
skills. 

• 	 The Community Connections program in Saint Charles, Missouri will utilize, the 
grant to promote the successful transition of youth from childhood to adolescence, 
enhance their academic and social success; and promote their good health and well
being. After school, on evenings and weekends, and during the holidays, the project 
will provide curriculum-based activities designed to increase the performance of 
middle school youth. 

• 	 In Miami, Florida, the ASPIRA Wynwood Neighborhood Program will utilize the 
grant to continue serving ~ne of the highest crime areas in the country by providing 
academic, social, and developmental 'services to 350 low-income and minority youth 
after school, in'the evenings, on weekends and holidays, and during the sumtner 
months. The funds will provide an opportunity to respond. to gaps in services, 
infrastructures, and opportunities for community youth by providing a variety of age 
specific programs. 

• 	 The Manoa Mano Community/School Violence Prevention Partnership Project in 
San Diego, California will utilize the grant to "gang proof' local neighborhood 
children. This program seeks to increase children's social competence, academic 
development, and resiliency; empower and enhance the skills of community residents 
to change social and community conditions; and mobilize community residents to 
change in the prevention and reduction of crime and violente in their neighborhood. 
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NOTE TO BRUCE REED 

Bruce
. . 


The first version ofthis meino juSt crashed, and so I am now recreatmg our reactions, with an 

emph3sis on speed rather'than polish. We can talk. about any ofthis ifyou n~ed more 

clarification. Heregoes: . ,. 


1. p.l: FYI··there will be about SO ceo's at the summit 

2. p~l: 2nd p~graph-·thechallenges\ir~ 8.Isoto.gov's and,cOO's. " 

3. p.2: you overstate the bad news about Goals 2000-there is.strong support among Dem. Gov's 
and many ceo's. though there aren't many Republican governors who will stand up in public and 
suppOrt it. The point about not dwelling on Goals 2000 is absol.ute1y right--Ijust don't want the 
Presidentto begin to, think there is no supportfor this program. ", .' . . , 

.4.. p.2-in addition to the 2 accountability-oriented challenges under standards, the President 
oUght to clearlyechol the Secretary's challenge in the state ofAm. Ed. Speech that cvery:child 

. should be able to read it1.dependently bythe ~ndof3rd grade. This is clearly Wlderstan.dable to 
the public-as a precondition for tec:Qnologicallit~ and everything else. It is more positive' 
and upbeat the' the other two. challenges here.' , 

. I . • . 

. '. ' . " , "", 
5. p.2: The line about "ending the entitlement mentality" is good, but may need'S. little balance 
in order to take some ofthe sting out. I would add to this section the' idea that equity and 
excell~nce must go hand in hand; that we won't have equity ~ess .we aim high for all kids: 

'. 
'. . 

6. p.3: It is safer for the President 'to say ~e have cut~egulations mel/sec by more than 50% 
than by 2/3. ' . . . 

, . 

7. pA: On the TeacherS section--you c,an strengthen the challenge;about rewarding teachers by 
adding the idea that, once tough academic standards Bl'es~ we oughtto get out ofthe way and .' 
give teacher~ the power to be good teachers. Empowering teache,rs and providing them With teal 
tlexibility and controrol is in fact an important reward, and consistent with how the, President has 
talked about Goals 2000 and reform-seUhe standards and free them up at the bottom to get the 
job done. . 

8. p.' The section on safety, di~ipline and. values is sood--but there is ~ chatlep.ge about 
va1ues~'Try this: 

. Our greatest challenge may be this - to listen with care and attention to the many I quite 
positve voices -in the ongoing debate about eduCation who are seeking to find common 
ground.· The loudest voices in this debate like so many o~er debates get the attention, but 
the n:al work is being done by others. ' . 

• . The President could recogrtl~~ that even on the ~ost SCll!itivc of iJ~UOJ ~iku 

http:chatlep.ge
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religion, common ground can be found~ As a result ofthc;, President's religious 
guidelines, we are. seeing a sharp d:ecline in the confusion. 

9. There are a few additional challenges that ought to be considered: . 
• . Higher, education: The President ought to address higher eduCation, becuase ofthe 

important federal role. and because virtually every parent wants their kid to get some 
postsecondary education. We suggest you pick up the challenge in the Secretary' state of . 
American education speech: If schools set and help kids reach challenging standards~ if. 

, students work hard to reach them. and ifparents get involved in supporting this, than 
federal, state and business leaq.ers (and the whole·country) must do its part, by keeping to 
doors to higher education widEfopen. . , 

• 	 . School-to ..work: The speech is silent on this area, and I dop't think we ever discussed it. 
The President ought to challenge business leades, state officials and educators to work 

Jogether to reinvent the high school so that it belp all kids succeed, in terms of gaining the 
knowledge and skills to find the right path for them to further education and or work. 

Mike Cohen 

... 
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TO: 	 BRUCE REED 
TERRY EDMUNDS 

PR; TERRY PETERSON 
. KEVIN SULLIVAN 

RE: 	 NGA SUMMIT SPEECH . 
" 

As a follow-up to our telephone call here are several ,points to 
consider as you push on to draft· eight. 

1. 	Don't forget Bob Miller (D-NV) in your opening remarks; NGA 
Vice-Chair. 

2. 	page 1 - - las.t graph - - . Clinton was not co-chair ~t last 
Summit he was the lead Governor with Carroll Campbell. Gov. 
Branstadwas the chairman of the Conference. Minor 
historical data but true. 

3. 	page 2, top paragraph, possible last line - ~ Riley used this 
type of ·language in a CNN interview yesterday that seemed to 
work well. . 

II We need to work chis through school by school, community 
by community and I hope that we can use this important 
Summit as a platfor.m to energize local communities. 

4. 	page 2 ..:- second graph -- science standards are not yet 
in final form even though they have gotten good reviews 
so you need to delete the phrase in place. Note that 
civics, geography and the arts standards have been well 
received to date. 

5. 	page 2, third graph .- after "enacted at the state level" 
add some emphasis about getting it implemented at the local 
level. A nod local never hurts 

6. 	page 3 -- reading paragraph ,.. - watch out for typo -"'- its not 
the end of age 3, it is the end of third grade 

7. 	page 3 -- NAEP language _. third graph-:- irisert 3 lines 
down~ In 19B9we recogniB8 the need to compare ..••• and we 
have begun to make progress through the state by state 
NAEP assessments and the work of the Goals panel, but we 
need to do muah more and quickly. (delete Gerstner sentenae) 
We will do our part to get you theinfor.mation you need to 
understand how you are measuring up. . 
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a.charter school language •• I encourage teachers, parents, 
museums, universities and others to consider st.arting 
charter ,schools. Good charter schools are way to 
strengthen public education and reinvigorate the public role 
in the education of our children. They are not a way to 
end, public education. 

9. 	page 4 - - 2nd graph ~ ~ IITeachers across America can now get 
certified at the highest level through the National Board of 
Professional Teaching standards. 

,10. page 5 -- first graph -- "will expand public school choice 

11. 	See attachment about counseling out teachers who have lost 
their 'zeal 'and excitement. . 

12. 	we prepared the attached memo on reading earlier this 

morning and we send it along incase you need it. Please 

note the specific reference to the ~nion City School and 

the linkage between reading improvement and technology. 
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Examples of programs desjgned to work with weak teacbers/recognize excellence 
, 

United Federation ofTeachers w_ New York City Peer Intervention ProiIam 
Exemplary teachers work intensively with peers who voluntarily seek help. Ifeffons to improve 
the performance of these weak teachers fail, they are counseled out of the profession. The 
program has been in effect for eight years and 20% of its participants have been counseled out of 
the profession (Without the trauma and cost of the legal process). Last year it was recognized as 
a finalist for the Innovations in state and Local Govemment award sponsored 'by the Ford 
Foundatio~ and the John F. Kennedy School of Govemment at Harvard University. 

Cincinnati Federation of Teachers ' Their program is the same as the NYC program ~ith the exception that they also work with 
. , beginning teachers to ensure that potential problems are avoided before they ate granted tenure.pt In addition. teachers do not have. to volunteer for assistance. They can be recommended by 

administrators for the program. . \. 

The National Board for Professional Teaching Standards 
The National Board for Professional Teaching Standards (NBPTS) is a non-profit organization 
dedicated to setting high and.rigorous standards for experienced teachers and developing a 
voluntary. assessment program to identify and certify the nation's highly accomplished teachers. 
The creation of the NBPTS in 1986 underscored the need for a higher standard for teachers to 
seek. sending a signal that professional development does not end the day they begin teaching. 

The NBPTS is a historic development in education because. for the first time, it provides a 
realistic measure ofwhat a highly accomplished teachers should know and be able to do. Much 
as content and performance standards are revolutionizing student leaming> Board standards could 
serve as the framework for reform of initial teacher education and continuing professional 
development. 

The U.S. Department of Education is proud of its support for the NBPTS because the rigorous 
assessment process provides assurances that teachers who acrueve broad certification are highly 
accomplished. The NBPTS is premised on the belief that teachers must take responsibility for 
their own professionalism, which is why the evaluation process is voluntary and rigorous. At the 
same time, the Board realizes that teachers need support from their communities, which is why 
districts are encouraged to give teachers financial and other incentives to apply for board 
cenification. (Governor Hunt of North Carolina chairs the National Board and has been a leader 
in providing incentives fo~ teachers in his state to seek this advanced certification.) 



MAR 26 '96 05:06PM OFFICE OF SECRETARY 


Maroh 26, 1996 

TO: 	 BRUCE REED 
GENE ,SPERLING 
TERRY EDMONDS 

FR.~ 	 MIKE SMITH 
TERRY PETERSON 
MIKE COHEN 
KEVIN SULLIVAN 

RE: READING AS A SPECIFIC CHALLENGii IN 
SUMMIT SPEECH 

We urge you to follow-up on Secretary Riley's recommenda~ion to the 
President in yesterday'-s meeting to make 11 reading" a. specific 
challenge in the standards section of the NGA Summit sp~ech. There 
are four substantial reasons for this action. . 

First, the rea~ing challenge is concrete'and specific. By urging
schools to "make sure that every child is well established and able 
to read independently by the end of third grade ll the President is 
able to lay down a specific marker and challenge to teachers and 
parents allover America. 

In addition by calling for parents to read thirty minutes a day to 
their children -- another specific challenge -- t.he President is 
able to reach beyo,nd the immediate audience of Governors and CEO's 
and make the whole standards debate understandable to the broader 
American public. This challenge will make standards real to real 
people. . 

Second, reading is a metaphor for the basics and in every poll we 
have seen the American public views a foundati~n of the basics as 
the "absolutely essential" first step. before moving on to 
technology. By calling for :better reao.ing habits porus balance.s a 
trad.itional message of the "basics II with the strong future emphasis 
on technology. They work together to give the President a stronger 
message that reaches a more moderat.e/ conservative pan of the 
American public. 

The reason that Union City middle sohools students now outperform 
their counterparts in other sohools is that computers and online 
network access lit.erally doubled the amoUnt of time t.hat the 
Christ.opher Columbus kids spent on reading and writing. - They 
worked on projects in school and then they continued their research 
at hame, connected to libraries and information databases across 
the 	country. 
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Third, we will make a major push this Summer on reading in an 
attempt to reach 1 million children and 300,000 mentors. Our 
"Read*Write*Now" Summer challenge will· be our main IImessage ll 
platform this Summer. The reading challenge provides the President 
with a· new opportunity to keep his education message up and 
positive during a three moneh period when education as an issue 
traditionally has a much lower profile. 

Fourth, the message will ~e well received. In the last t.wo weeks 
Secret.ary Riley has given major speeches to both· the National 
Schools Board Association and the National Association of 
Elementary Principals on improving literacy and the message has 
been received a strong positive response. 

In addition, we are currently geteing requests at the raee of 3,000 
to 3,500 a week for ou;t" reading kits in response to·last Summer's 
reading initiative. The demand has. been steady and growing in the 
last few months. 

.. 
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DRAFT DRAFT 

EDUCATION CHALLENGES 

1. RISING REVOLUTION OF HIGH EXPECTATIONS AND STANDARDS 

• Continue efforts to Promote Grassroots Standards Nationwide: Strengthen the 
GOALS 2000 that allows 12,000 schools to ensure that they are meeting state
designed standards and linking curriculum to assessment and standards. 

• Tests for Promotion from Elementary Schoo] to Middle Schools and Middle 
Schools to High Schools: End the entitlement that students can· pass by just showing 
up. Schools should ensure that students pass from grade to grade because they have 
learned what they are supposed to. While a handful of states have started to pioneer 
the idea of testing before graduation, the President is asking each state to have specific 

I
state tests that every student must meet before they pass from elementary school and 
middle school and high school. i 

• No PassINo Play": Students Cannot Represent Your School ouJide the 
Classroom if They Are Not Making the Grade Inside the Classroo~: States and 
localities should enforce provisions that do not allow their students to represent their 
schools in sports contest and other inter-school competitions unless they ~re passing 
their courses. TIlls will encourage young people from a young age to understand that 
their is no glory outside the classroom unless their is success within the classroom. 

2. NEW ERA OF ACCOUNTABILITY, COMPETITION AND CHOICE: I ' "';,,' ",:.,./'<,.'!', 

• Encourage States to give parents the best choice for High Qualityl Innovative 

Schools that Work and Close Down those that fail: 


• Charter Schools: Plan for 3000 Charter Schools and Encourage States to Match 
. that amount on their own, so we are adding a total of 6,000 Charter Sdcols. 

• Close Down Scho01s that Fail and Let Someone Else Takeover: EjcoUrage States 
to simply close down schools that fail or tum them over to new manage~lent through 
charter schools. 'Charter Schools will allow innovative and committed pJrents and 

. I 

teachers and community members to take over failing schools and do things right. 

PRESERVATION PHOTOCOPY 



3. HONORING TEACHERS BY MORE ACCOUNTABILITY A.ND REWARDS: Make 
Teachers Valued Profession, by firing bad teachers and doing more to rew~rd and hire 
good teachers. 

• 	High Standards but Flexibility For Bringing in Talented People for Teaching: 
Support alternative certification procedures to bring talented people into 

. I 

teaching as long as high standards are met. Support efforts like Teach for 
America. 

• Reward Excellent Teachers and Find Ways to Dismiss Incompetent Teachers: 
I 

Take away unnecessary hurdles to firing incompetent or ineffective teachers, while 
I 

providing higher salaries for great teachers so the best teachers stay in the classroom 
instead of getting promoted into tl;1e bureaucracy so they can make a better living. 

4. MAKE SCHOOLS SAFE,DISCIPLlNED AND DRUG FREE: 

• Permit Uniforms and Drug Testing: Support School uniforms for schools in where 

it can help increase diSCipline and reduce the influence of gangs. I 


• Shield Liability for Appropriate Disciplinary Actions:Follow the lead of 
Governor Glendening in shielding teachers and schools from liability fdr appropriate 
disciplinary actions against disruptive students l 

• Community Schools as Safe Havens: Support federal funding for tJe ~ortion of the 
I 

Anti-violence Trust funds that encourages community schools that stay open for 
.longer h~ul'S .."..,.. .at the time when .students need a safe. h~ven and.w.hcl)lw.ost juy-enile ..... . 
crime is committed. 

• Pass and enforce tough truancy laws, following model of Charlest0n Police Chief 

Rcubin Greenberg. I 


S. ACCEPT TECHNOLOGY LITERACY CHALLENGE FOR ALL YOVR 
STUDENTS: 

• Access for All Schools and All Students: Ensure that students do 110t become 
divided by access to technology, by accepting the challenge of ensuring that all 
students and schools can meet the technology literacy challenge. This means 
accomplishing all four pillars to the technologically literate 

• Ensure Teachers Can Teach Their Students to Become Technologically 
Literate: Work with teacher unions and corporate America to ensure that every new 
teacher can use and teach technology. Set up summer training centers for teachers if 
necessary to ensure that current teachers are trained in technology. I 

PERSONAL RESPONSIBILITY? 

PRESERVATION PHOTOCOPY 
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Draft 3123/96 7;20 pm 
REMARKS BY PRESIDENT WILLIAM JEf1i1.:RSON CLIN1iON 

NATIONAL GOVERNORS ASSOCIATION -- EDUCATION SUMMIT 
, PALISADF.8, NY \' 
MARCH 27,1996 , 

I 
Acknowledgements: Governor Thompson; Louis Gerstner, CEO of liM; governors 

and distinguished guests ... 

First of all, I want to applaud this bipartisan gathering of governors and business 
'leaders for your attention to the pressing issue of preparing America's young People to meet 
the challenges of the 21st century. Nothing is more critical to the progress of bur country 
than the education of our children. Your presence here underscores the fact th1at we all have 
a stake in improving the quality and perfonnance of OUI schools -- and we all ~ave a roJe to 
play. \ 

I 

Eight years ago, President Bush convened the last Governors' summit or elementary 
and secondary education in Charlottesville, Virginia. I was privileged at that time, as 
Governor or Arkansas, to serve as co-chair of the NGA;s Education Task Forc~. At that 
meeting we agreed that education is a nationaJ priority that re.quires a partnership between 

I 

Washington and the states. And we put forth an aggressive agenda caJ1ing for\greater Sialt 
flexibility and accountability in the pursuit of national goals established by eiKh state. 

I ' 

( want to commend the many business leaders from across the country ~ho are here. 
',,"om presence here sends a clear message: Education is everybody's business: \parents, 

" 
.

<~, 
_,; ~_", .. ,teacl~ers,.students,states, communities~ ,~,(t co..fPQr~.ti<?'Qs.~,.... SQ,J,~nl pleased thft. so many. .""'1~"~' 
" .. CEOs are here, and I challenge more corporations to take responSIbIlIty and get, Involved 10 

, the schools in your community. We will all be better for it. I 

I
As your President, I have worked hard to make good on the promise of ~hat 1" '-;9 , 

summit. We have taken a number of important bipartisaP steps forward. From Goa!:, 2000 
to the overhaul of programs in the Elementary and SeconliJl)' Education Act to leffo; ::. Iike ' 
School-to-Work. We have cut regulations by more than h(l'f at the Department 'of Education, 
and revised the rest to encourage flexibility and emphasize results. I 

r1D I know that man~-....:ou have important reforms at the state level. Rigllt here in 

~l ITew York, Governor ataki is proposing to give new authority lo teachers to r~movc 

~ ,,"? disruptive students from classroom_ Governor Dean js making his state's cO!nputer ~~..J< etw.ork available to almost every child in Vermont. ~e", .... just twQ ."ample. ' " • 
~~. '. iDoo\l3t:ieHs man, of yeu are-attemptin€l - I ' 

But, we are all here because we know we have more to do. Many of oUf schools are 
I 

great, but some are failing. Many of Ollr teachers are great, but some are burntlout. Many 
of our communities are seizing the opportunities of new educational techn01ogies, but too 
many have not. And most important, many of our students are doing better but :too many 
students are not being challenged, inspired and held to the high standards that leaming is aU 

P~ESERVATION PHOTOCOPY 



,JOIN THE FAMILY INVOLVEMENT PARTNERSHIP FOR LEARNING; 

EMPLOYERS FOR LEARNING PROMISE 
I 

A strongand vigorous economy, for our employers and our nation, depends upon an educated, sJ;cilled, and compe
tent citizenry. Today's students are tomorrow's citizens, and are our long·term investments for the future. 

Employers play an important role in the school·improvement efforts on local, state, and nationallLels. We can now 
multiply the effectiveness of such efforts by enlisting our current employees as partners in the campaign to support 

"~-... 
and better theAmerican educational system. Any company, regardless of its size, can take steps to support parents 
in its workforce and to support local education. . . , . . . .'j 
Over 30 years of research findings show that greater family and adult involvement in children's learning is a critical 
link to achieving a high quality education. Small investments that enable employee participatidn in students' aca· 
demic success, and in our education system, lead to a win/win for everyone: .' I . 

• EMPLOYERS WIN by helping prepare a highly-skilled and globally-competitive iork/orce. . 

• EMl'LOYEES WIN by making positive differences in childret;'s education and in their local schools. 

• SCHOOLS WIN from increased parental and community involvement • 

• STUDENTS WIN from better education . 

We recognize there are many ways to get started: 

• Contact a local school to discuss opportunities for cooperation. 
• Explore with employees ways in which they can help children learn. ' . " ' 
• Explore with employees ways in which they can help local schools better educate their students. 
• Explore policies and practices,to encourage and enable employee involvement in sJhools and learning. 
• Participate in a national activity of the Family Involvement Partnership for Learnn!tg, a coalition of 

families, schools, communities, religious groups and employers. 

We commit to: 

• Identifya contact person, authorized to explore and develop op,tions for company involvement in 
our family·school.work-community initiatives. , 

• Take action to implement or strengthen programs. 
• Share best practices after evaluating programs annually. 
• Build partnerships in our community to promote and coordinate efforts to increase family involvement 

in children's learning. . 

Statement of Commitment· 
We are signing on as a me,;,u,er of the Family Involvement Partnership for Learning and we commit to the Employers 


for Learning Promise;" We agree to a common goal of increasing family and employee involvement in' chUdren's learning. 

(Please type or print the following information.) 

President/CEO :_'_"____________ Signature:_____-"-_+-__-:-'-___ 

Company/Organization:_____-,-____~__~________ D'ate:______ 

1Contact Person: ___________------- Title: ----------7-------
Address:___________~________--____--------------+I-------~ 

IState:___ Zt·P:______Ci~;__--------~~__------__~____----------

j, Phone: _________ Fax: ____________ E-mail: ____'--+-_-....,_____ 

, I 
Send to: Family Involvement Partnership for Learning, 600 Independence Aveneue, SW, Washington, DC 20202-8173 

or fax to 202-401-3036 to receive your Employers for Learning Promise certificate. I 
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, "'American College Testing 
Arnel Manage~ent 
Aspen Systems Corporation 
Diamond Sign Company 
"'GTE 
Gardner's Supply Company 
"'Hemmings Motor News 
"'Hewlett.:Packard: 

'Home Box Offic,e (HBO) 
Hospital o'f Saini Raphael 
'" John Hancock 
Johnson & Johnson 
. MacLean Fogg Company 

Marketing Partners, Inc. 

"'Marriott International 

"'Mattei Toys 

Merritt & Metritt 

Natiomll 'C~nt~r'for ,Health Education 

P-K Tool & Mimfacturing, Inc: :' 

Paragon Furniture, Inc. 

Parent Resource Publishing, Inc. 

"'Pizza Hut 

Ridgeview, Inc. 

"'School Speciality 

Spruce: Mountain Design 

TBSC Learning Systems, Inc. 

Tom's ofMaine 

Turner Broadcasting, Inc. 

'" United \ Airlines 


, United Service's' Automobile Association 
"'U.S. Army 
Wells Fargo & Co. 
Walt Disney, Attractions 

Iowa City, IA 
Costa Mesa, CA 
Rockville, MD 
Costa Mesa, CA 
Stamford, CT 
Burlington, VT 
Beruiirigton, VT 
Palo Alto, CA 
Ne\y York, NY 
New Haven, CT 
Boston, MA 
New Brunswick, NJ 
Mundelien; IL 
Burlington, VT 
Bethesda, MD 

'. ' ~ '. . . 

, EI Segundo, CA 
f3urlingtoh~' VT 

'NewYork 'NY' . . ~ 

_Chicagp, ,IL 
Ft.. Worth, TX 
San Francisco, CA 

, Dallas" TX 

Newton~ NC 

Appleton, WI 


, M~ntpiiier, VT 
Grand Rapids, MI 
Kennebunk, ME 
Atlanta, GA 
Elk Grove, IL 
SahAntonio, TX 
WaSliington, bc 
San Francisco, CA 
Burbank, CA 

* - Steering Committee Members 
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state's public schools as not so good or poor call for fundamental changes. Those 

most in fa~or of an overh~ul include ~eSjdents of the Atlanta metroJolitan area. 

people in their 30s, upper-status white collar workers, and blacks Jith Children 

currently in school. 

.Do We Need To Make Changes 
In Georgia Pub/~c Education? 

No changes NS 

Minor changes 10% 2%4% 

.Some,changes 

38% 


Need to make 

fundamental 


changes 

46% 


0.5 

. What bothers people most about the public schools in Ge1brgia .is the 

unacceptable environment for learning, especially a lac~ of discipline anj:j the danger 
. '. I 

of crime, violence, and drugs in the schools. Not only are these among the most 
I 

frequently volunteered criticisms of-the schools, but as the subsequent graph 

shows. better student discipline comes at the top of Jhe public's 

education reform .. While better discipline tops the list for nearly every 

agenda for 

subgroup in 

. Peter D. Hart Research ASsaciates. Inc. 

I 

. II 

I 

I 

. ! 
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the, analysis, including parents of public school students, those 9 most likely 
I . 


to rate discipline as one of the two most important ways to improve e quality of 


I

public school education in Georgia--rural residents, public school .,.,.."nTC', lower-


status white collar workers, .Georgians age 50 and over, and Republi --are not 

among those most critical of the schools. 

Best ......,"'.ro 

In Georgia's Pu~lic Schools 

Improve disc.ipline 

Set higher standards 

Lower class size 

Raise teacher salaries 

More teacher training 

Longer school day/yea , 

47% ' 

a.6 

Peter D. Hart Research ASsaciates, Inc. 
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We return to the central point with which we began this rcnnrt.._trl:::It 

research project ought not be considered the last word on education reform in 

I 


Georgia. Instead of being' used to set education policy. this research should 

I 

Peter D. Hart Flesearch AssDciatRSJ Inc. 
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"If we are to make the most of our opportunities in this new 
I 

TIPS·ON l\ffiETING 
AMERICAN EDUCATION'S CHALl1ENGES~· 

Overview, 

. 	 . 
In his third annual State of American Education address, U.S. Secretary of Education Richard W. Riley' 

poses this challenge to all Americans: 

education era, we must get into high gear and 'fast forward" what we are doing. ". 


Such "fast forwarding," requires that all Americans join together in·the effort to educate our children. 

It means that we must ensure that Americans are a literate and reading people. It mbms building 

partnerships for education and forgetting partisanship; It means keeping our playgr6unds safe and 

healthy, and not maintaining playgrounds for turf wars and politics as usual. ' 


Education cannot be about politics. It must be about helping our children and young people learn to . ' 
, higher standards and teaching them basic American values. Educati()n is about givblg every child a fair 

shake and discovering, in all children their. special skills' and talents - uncorking tha~ world-renowned 
" American Ingenuity" that has characterized our country. ./' 

Secretary Riley aptly notes, "America, does not have to fear the' future if we are willing' to educate our 

'youngpeople to master the information.economy.":' .... ,.' ,.,. I 
Today we have major challenges. confronting: American education, In the following~ pages, tips are 

• 	 I 

provided for what we can do together to meet these challenges:- These tip sheets will continue to be 

works in progress, and we: look forward toyom:comments~ideas. 


Joining forces for education:, we ~ust seekcommonsol~tioDS to common problems. ' ' 


Challenges Facing. American-Education~ .. 


A. Becoming, a Reading; Literate,SOciety 

B. SuppOrting. theAMerlca.itFamily in Children's Learning: The Bedrock of Qbllty Education 

C. 	 Safe and Disciplined:' A Precondition for Learning 

D. 	 ' Standards and Real Accountabi1ity:·R.ea~hing for New Lev~ls'of Excellence 
.' I" 

E. 	 'Helping Our Students Become TechnologiCally Literate: A Basic Skill for the 21st Century, 
. ." . 

F. Preparing Young People for Careers: A Strong Transition from School to fork 

G. Making College More Accessible: Keeping the Promise of the American D~eam . 
. • 	 ' I 

H. 	 Expanding Public School Choice: Strengthening Public Educatio~ as a FoJooation of Our 
. American Way of Life 

,., 
, 1 
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. REV1S~D DRAFT A~ENDA FOR THE EDUCATION SUMMIT, 

PROPOSE!) Fi::~=O::~8SIO~ O~Lyl. -.~ ..... . 
III ••• ; ... ... 4, , .• 

TIME EVeNT DESCRIPTION 	 PARTICIPANTS 
DIIvOne Mtlr=h as ,Btl 	 Dav One I 

Final MeetinSil of the Planning Committee: Planning Committee: I10:00 a.m. 
• 	 Review. Agenda , Memt>er, ,and Nn. NQA ~ta" Ind 
• 	 Roles and R6$pQnsib~1UeG ECS ataff. I 
• 	 PoIIc:V StatementlOutcomes i , 

12:00noon Opoftlng Presa ConfetWlce:Goll,Thompson. Mr. Gel'atnef, Jr. 
• 	 Remalb by Qov. TI'Iompaon. . ' Gov Miller, Membets Of ~ PIanNng 

Mr. c;.,mne, Jr. Gov. Miller and Boy. Patekl Committee, and Gcw. PataJd 

1.:00 p,m. 
 Opening Plenary S...ion: GOVetftCltl acccmpantecs ~y OM staf'!, 

. • Opening rematlWtlivicw of purpo&e of meectng, (except for GoVII on the Planning 
~.nda COmn')IItee) I 

• 	 . ~c::kground on slanClards, f1I!I8eSsmentl anct Business leaders 
t8P1nology by Gov, Thompson and ' '30 ,Resource partlc:lparrt3 (no staff 
MI. GOnltner. Jr. and no altemates) 

• 	 HOst State Welcome from Gov. Pataki 
ereakput SessiON: 	 AU participants2:30p.m. 
• 	 G9va and busIness leaders will bt clustelred into 


&~ ClI'OVp& to dliCUS; strate;1eI1tId baltitl'l '0 

d~\lelopln; and imPlementing stat\darda, new 

~""met\ti and neW techl'lOto;r.a. 


• 	 E,en group win be facilitated by • Gov. and . 

bySlnH2 INeler who wilisulT'll'l18l"lze clllICLIOIon lor 

the aroul). 


Break 	 All Participants5:00 D.m. 
6:00 p.nt.' RecepJlon: 

• 	 'Interactive Technology Damonstrationt by

teachers D8r8nts and srudant. 


Olnner: Speaker Pre,idenl Bill Clinlon Govemom (wino staff) I 
(lftvited) BuSiness Leac:letIJ 

7:00 p.m. 
. 	 I' 

ao Aesol.ln::e Par!lcloenta 

DavTwc 
 March 21. 1986 	 DayTWo I 

ConIIf$tl181 Breakfast AUPartlclpants I 
Breakfas1 Meetinc' for WorkinQ Grouc Membera Woridna GI'QUC Members ,w/staff 

7:30 a.m. 

Plenory Sesllon AI PartJclpants 	 I 

i ! 

8:15 a.m. 
• Tecl'lnoloav: ATool to Aeach Hitlh Standards 


9:00a.m. 
 Break . 	 ..... ",.., ...."""'nts ,-! 

Concurrent Technology Demonllolration. All Partlclpante j 

12.:15 noon 
9:158.m. 

WOrking 1.und'leQn An Partielpant' 	 I 
• 	 'GOVlSueincG5 leaefer teams would r.view and 

di"uss proposed DOlle-.< tlatall"lGM I 
Closing Plefta'Y setelOl'l 	 All G~ and CEOs1:15 p.m. 
• Pollcv Statement 	 I 
CIOIIng Preea ConIerenQO 60\'. Thornpaon. Mr. aertsner. Jr .. 

Gov,' Miller, mombens of the Plannlng I Committee and Gov, Patak! 

S:1S p.m. 

4:00 p.m. . . Fellltr UplinklOownIink 	 Selected Mel'l\btfB of tl'lelPlanl'llnQ 
! !' ". I\; eommltt~ . \ 
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Resource People for the 1996 National Education Summit 

Michael Brandt, Superintendent of Schools, Cincinnatti, Ohio 
Gary Bauer, Family Resource Center 
Barbara Christmas, Professional Association of Georgia Educators 
Chris Cross, Council for Basic Education' 
Lisa,Graham, AZ 
Denis Doyle. Doyle and Associates 
Checker Finn. Hudson Institute 
Howard Fuller, Marquette Ualversity 
Keith Geiger. National Education Association 
Lisa Graham, Superintendent of Public Instruction. AZ 
Karl Hertz, Superintendent Mequon-Thiensille School District, WI 
David Hornbeck, Superintendent, Philadelphia Public Schools 
Pamela Johnson, Iowa Public Schools 
Charlene Johnson, Parent Advocate, Southfield MI 
Tom Kean, President, Drew University 
David Kearns, Xerox Corp. 
Jim Kelly, NBPTS 
Shirley Malcolm. AAAS 
Hank Marockie. State Superintendent of Schools. WVA 
Rick Mills; ~ommissioner, NY 
Hugh Price. Urban League 
Diane Ravitch, New York University 
Lauren Resnick. University of Pittsburg 
Waldemar Rojas. Superintendent, San Francisco Unified 
Bob Schwartz, The Pew Charitable Trusts 
AI Shanker. American Federation of Teachers 
Lewis Solman. MilkeD Foundation 
Sandra Welch, Public Broadcasting Service 
Luther Williams. NSF 

A rural superintendent is in the process of being identified 

Legislators: 

Robert Connor. MD 
Ron Cowell. PA 
r>avid Prossner. VVI 
Stanley Russ, AK 



IDE N,TE x E CUT I V E OFF ICE o F THE PRE,S 

25-Mar-1996 09:21am 

TO: 	 Bruce N. Reed 

FROM: 	 Barry White 

Office of Mgmt and Budget, HRD 


CC: 	 Kerineth S. Apfel 
CC: 	 Lisa B. Fairhall 
CC: 	 Deborah F. Kramer 
CC: 	 Mary I. Cassell 

SUBJECT: 	 Education speech 

A few thoughts: 

I understand leaving to Riley the walk through of 
accomplishments, but att;ention to the President will b~ presumably
he some what greater than attention to the Secretary. He should 
take credit, in a short summary manner, for what he (and the 
Democratic Congress) did in his first two years legislatively. It 
is a hell of a story that few really know. I 

The Hunt group is not a certification group in the 'way that 
term is usually used. Certification refers generally to the 
upfrbnt credentialing of a teacher. Ensuring that teachers ,meet 
meaningful standards of knowledge and competence before getting 
into the classroom is far more powerful issue than the INational 
Bdardls movement toward recognizing "master" teachers; they are 
related but different. The speech could use the national board 
reference as the evidence that there is a legitimate m~thod or 
science to defining the very best teachers and then challenge each 

, , ' , 	 , ' I
Governor to make comparable rigor and relevance the basis for 
reform o,f each State I s certification requirements. I 

, 	 , 

, The $200,000 figure is catchy, but the message is not using 
t~at money for rewards "instead" of removal, but being[willing to 
gJ.ve as much effort and resources to rewards as to removal. 
Rewards without removal would be very bad PO~iCY. I,. 
, , , One 	 last time on costs of administratJ.on vs. teachJ.ng: 
PLEASE: get Education'to provide a meaningful fact or two that can 

'make this se'ction bullet-proof. Damning all administration could 
• -	 .' I

well leave 	the President open to follow up attack for the manner 
in which the Individuals with Disabilities Education A6t and the 
Civil Rights laws are legislatively designed andenforded. 
Actually, some believe there is ample room for critici§m there, 
but we should not lead with his chin on this one. 

http:teachJ.ng
http:administratJ.on


On shutting down schools that fail, I like very much the 
inclusion in the message of the redesign component; shu~ting a 
school is the atom bomb solution that should only come into play 

, I .•

if all else fails. Interestingly, the House in the current 
apprppriation fight is trying to amend the authorizing ~ct to 
prevent States from using any of the Title I moriey (thefy can now 
use up to 1/2 of one percent) to improve poor perfo:iining sch60ls. 
The House is surely responding to complaints by LEAs and 
.principals organizations to "protect" them from the Sta1te_ 

.. The first safety/discipline item is well worded, putting 
the disabled in context and using the "don't give up on them" 
notion. 

On Higher Educ·ation, the real money and the Presidential 
policies with greatest financial impact aren'tmention~d: making 
student loans more efficient; making loan repayment mOIilie flexible 
to broaden occupational choice and prevent default; raising the 
Pell maximum award. 

I 
On school to work, this would be a good place to highlight 

th·e $250 million DOL initiative for getting diadvantag~d youth in 
poor. neighborhoods into school and good jobs. I would lalso pick 
up the jobs portion of the EZ/EC initiative here. 

I like the message in the final paragraph a lot-I 



Standards for Schoo1s 

The third challenge we have to face together is to hold our schoo1s aClountilble 

for results. If we are going to expect more from students and teachers; we've git to expect 

more from schools as well. So, today I cballenge states to break down bureaucratic obstacles 

to reform, give parents more choices, and shut down schools that don't work. 

. . 

Too many school districts 'still spend too much on administrators and too little in the 

classroom. It is an outrage that in New York City, an estimated 70.cents on the dollar goes 

to overhead instead of teachers, classrooms and books. We need to reinvent education the 

way American, businesses retooled to compete in the global economy, and the wly we are 

reinventing our government. That means cutting red tape, streamlining bureaucdcy, giving' , . I . 
people on the fr~nt lines the flexibility to make decisions, and holding them acaruntable for 

results. 

So, I challenge communities and businesses to work together to help schpal districts 

. . I 
reduce overhead, so they can spend more on real education. And I challenge states to do 

. whai we've done in Washington -- we've cut regulations for elementary and indary 

education by more thaI). 50 percent. My philosophy today is the same as when I was the . 
. ',' I ' 

governor of Arkansas: we should spend more on education, but every new dollar should go 

to teachers, teacher training, students, and the classroom' -- not a penny more fdr needless 

administration. 

7 



Where schools aren't working, we should try something new. Let me repeat the 

challenge I issued in my State of the Union: Every state should give parents the hght to 
. .. ".." . I 

choose which public school their children will attend. And every state should . let educators 

and p~ents form new schools with a charter they can keep only if they do a gj job. . .. ". I. 
Today, 20 states allow charter schools, and over 250 charter schools have opened therr doors 

" . .. . I 
-- with another 100 to open by next year. These schools are freed up from regulation and 

. . . I . 
top-down bureaucracy so they can focus on the single goal of meeting high standards. The 

. I . 
" . 

charter school movement is expanding choice," innovation, and competition -- all within the 

public schools" Secretary Riley has already given grants to ,10 states to start Charr schools. 

The balanced budget I submitted to Congress last week calls for $40 million in seed money 

to help states start 3000 new charter schools in the next five years. 

Real school standards means not only empowering schools that excel; it also means 
. " I 

putting out of business schools that fail to serve their students, So, I challenge every 

governor to take direct, concrete action to redesign or shut down failing SChOOlS] [San Diego 
I 

school you visited which was shut down and relaunched as a charter school]. 

Safety, Discipline and Values" 

Our fourth challenge is to keep our schools safe and bold our young people to 



higher standard of conduct.. Tough standards won't make a bit of difference if the 
. .' . I' 

standard ofconduct in our schools is poor. We have seen too many headlines like the one I 

read last week about a teacher in· Washington, DC who was mugged in a hallwa~ by a gang 
. I . 

of intruders who were doing drugs and who didn't belong on school grounds. His body was 

bruised but thank God, his faith was unshaken, and he's back on the job. But he and his 

students need our help. We cannot not stand idly by and let lawlessness and violbnce take 

over our' schools and threaten our children. . I 

. ... :.. I . 

That is why I have worked so hard at the national level to keep our schools safe. We 

are keeping guns out of our schools with the help of the Gun Free Schools Act. We are 

educating our children about the dangers of df!.lgs with the help of the Safe and Frug Free 

Schools initiative. We are tackling student drug use through our support of random drug 

testing of student athletes. We are teaching our children the values of hard woJ, diSCipline, 
. . . "" I 

study and respect through the introduction of character education. And we are suppOrting the 

. I 

use of school uniforms for local school districts who want to make them a part of their 

overall ~fforts to promote safety and discipline. These. national eff~rts arebegmbg to make 

a difference. 

But states must do their part. So, I challenge states and communities to keep schools 
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I challenge states and localities to take the truancy laws seriously and maKe sure they 
. ~ 

.. are enforced .. Ruebin Greenberg, the police chief from Charleston, South carot has done 

that and crime has gone down significantly. . And I challenge more states to, do lhat you are 

doing here in New York, where Governor Pataki and the teachers' unions are working 

together on legislatio~ that would give teachers the power to remove disruptive ltudents 
. . 

from·theirclassrooms for up to 10 days. Children can't learn and teachers can't teach unless 

there is order arid respect for authority in the classroom. 

Technology 

The fifth and fmal challenge I want to talk with you about today is the· need to 
. I' 

prepare our schools and our children for the challenges of the age of technology. Our 
. . . . I . 

presence in this very place [at ffiM] is a testament to the growing understanding ,of the 
. . . '. I 

connection between technological literacy and success. The microchip and ~e glObal 

marketplace are opening up vast new opportunines. We must not send our children into a 

21 st century unprepared for the world they will inhabit and the jobs they will hale to' fill. 

Yet today, one of the few places a child can go withWll encountering a compu1 is . . . a . 

classroom. That's why I have issued a Technology Literacy Challenge to bring ~e 

information and technology revolution into every classroom in America by the year 2000. 

A few weeks ago, the· "'ice President and I participated in a remarkable e~ent in 

California called Net Day. It was an electronic bam-raising. Entire communities -

10 



businesses, students, scientists, engineers, parents, teachers, government leaders rcoming . 

together to install 6 million feet of computer cables to connect one fifth of ~at state's schools 

to the Internet. In four years, every sChool in the state will be connected. 
. . . 

. So, I challenge the businesses here today to work with communities to Jwer my 

Technology Literacy Challenge: wire every school not just in California, but acrJss America. 
. . .. I 
Make sure every school has both the hardware and,the connections. I challenge teacher's 

unions to join us in ensuring that teachers get· the necessary skills. And I Challen~e the . 

creative genius of the software industry to give us give us exciting educational so~are so 

that the most popular video game in. America is learning -- not Mortal Kombat. 

The 21st century is ours for the taking -- if we are bold enough and stroI'l;g enough 
. . . I. 

and confident enough. to go forward together. We must make the best of the nel technology 

to educate our children, improve our businesses, and make our future brighter an~ more 

prosperous. 

Personal Responsibility 

I 
Finally, let me say that all the education summits and all the speeches in the world 

won't matter if all of us don't join together in .a national mission to improve our LhOOIs and 
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educate our young people. We must restore the basic ethic that all children can iearn and 

. every parent has a responsibility to help the~. As I have said, the era of big golernment is. 

over; the era of taking personal responsibility to meet our challenges has begun. 

So to parents all across this country I say, don't wait for the V-chip -- tum the TV off 

right now. Pick up the child's report canI. Exchange.your home Phonenumberl with your 

child's teacher. Tell the teacher that you want regular reports on how your child is . 

measuring up to tough standards -- and let them know you want your child to sJy 3fter 

school, go to summer school, or do whatever it takes to meet those standards. The most· 

powerful force in nature is parents who care about their kids. 

All of us have a responsibility to help those parents be good parents. So, I challenge all 

the business leaders here and across the country to give parents time off to visit [their 

children's schools. Every workplace should ~t a parent's appointment with a reacher as if 

it were an important appointment with a doctor. 

Our public. schools remain the backbone of the educational system in· this: country, and 

are our most important common bond -- the place where people of different clasSes, 

l
backgrounds, and races learn vitallessoris about the world and about themselves. Our 

schools have always been the gateway to opportunity and the American dream'jTodaY's 

fight for higher student and teacher standards will determine the economic future of our 

students. The battle for efficiency and accountability will detennine if oUr schJls bave 
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enough funds during these times of shriIlking budgets. Technology literacy will determine if 
. . I' . 

our economy can stay ahead of our competitors arqund the world. The values we teach our 

students will set· the moral tone of our society in coming decades. Our schools will shape the 

lives of the next generation and the kind of America we will have in th~ next century. 

We need a candid debate about what is right arid what is wrong with our schools. All· 
. . I 

of us, without regard to party, must face up to two basic realities: first, that sOme of our 

public schools are failing. And, second that we cannot walk away. We can dO! something 

about this. When business, government, parents, teachers and students work together we can 

revitalize our schools. 

I have seen this in a recent visit to Union City, New Jersey, a few miles from here. 
. i 

The Christopher Columbus Middle School in Union' City was on the verge of state takeover. 
. " " I 

But, the community refused to give in. They accomplished an amazing revival.! In a 

partnership with Bell Atlantic, the schools, parents, teachers and students, they ~ut 
I 

computers in every seventh grade class and in the homes' of every seventh grade student. 

This has opened up a whole new world of learning.· Homew~rk is now being dlne in a 

brand" new way. Parents are now able to talk to teachers bye-mail; and learnJg has become 

the most exciting game in town. Test soores, attendance and graduation rates hlve all shot 

up -- and this poor district is now above the average in that affluent state. 

We can give every child in America the opportunity that Union City is giving its 
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students. We can do this -- if we do it together~ 

. Thank you. 
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March 19, 1996 

MEMORANDUM FOR THE PRESIDENT 

FROM: Bruce Reed 
Gene "Tough Love" Sperling 

., -, 
SUBJECT: Idias for Speech to NGA Education Summit 

Your speech next week to the NGA Education Summit will be your best opportunity 
since the State of the Union to put forward an ambitious agenda for a second terln. This 
memorandum recommends a few new proposals for you to consider. 

I.' Update on the Summit 

The summit will include most of the 50 governors, Lou Gerstner and half a dozen 
other CEOs, and 30 education experts. The group is planning to embrace a set df general 
principles that focus on two themes: standards and technology. The draft state~ent is 
consistent with Goals 2000 and your overall philosophy, although it goes out of its way not to 
mention the role of the federal government. We have attached a draft of the NGi.A stateinent, 
as well as some recent articles on the subject of public schools, Secretary Riley's State of 
Education speech, and ari Education Dept: summary of what governorS around tHe country 
said about education in their State of the State addresses this year. I " 

You can use this platform to reflect on what has been achieved since Charlottesville 
(by states and by this administration), to give a frank assessment of what's right !with 
America's public schools and what's wrong, and to challenge teachers, administr~tors, parents, 
and students on what we should do about it. "" 

We have been working with Secretary Riley, Mike Cohen, Mike Smith, At Shanker, 
and others on specific proposals that highlight your accomplishments in this terci and signal 
that education will be one of your highest priorities in the years to come. Because the major 

" I
focus of the summit is standards, this is a good chance to talk not just about policy but about 
values. The proposals below -- high standards for students and teachers, accouhtability for 
schools, discipline and safety, rewards for performance -- stress' a familiar theme that public 
schools" need an infusion of new opportunities and old values. The tougher and !more " 
demanding the speech, the more likely it will break through. 
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II. New Proposals 

Thompson and others have marketed this summit as an effort to focus the nation's 
attention back on education. We are working with Democratic governors and Secretary Riley 

I 

to make sure that your record is part of the story. Riley will tout the Administration's 
aCcomplishments in his speech to the summit so you don't have to. You can reflbct briefly on 

I . 
what the Administration and many states have done to make good on the promise of 
Charlottesville agreement, but this is not the place to dwell on Goals 2000, because almost no 
one inside the room will go to bat for it and almost no one outside the room undbrstands it. 
You should focus on the challenges ahead. 

A. Standards 

the summit agreement will call on the states to set clear academic' standards in 
speCific subjects, with accurate assessments of how well schools and students at~ dOirig. The 
governors believe standards and testing are a state responsibility, but welcome "~ national 
clearinghouse of best practices and resources." Riley and others at the Education Dept. fully 
agree with this approach. The voluntary national standards developed so far havb been at 
best a mixed bag, and Riley believes it is far more important for us to insist that states have 
rigorous standards but let them figure out how to set them. . 

You should. praise the summit's call for standards, and what many governors are doing 
to move in that direction. But you can also challenge them to move further and faster. 
Specifically, you can challenge every state to establish high standards in basic sJbjects and 
require students to achieve those standards before they can graduate. States shotild compare 
academic standards and compete with one another in a race to the top. Riley co~side:ts it 

. particularly important to emphasize basic skills like reading. Every child should be able to 
~ad independently by the third grade. 

But the best way to trump the governors on standards is to talk in concrete terms that 
parents will understand about how standards should be enforced. Here are two possible 
approaches: 

1. No more social promotions. As you have often said, every child can learn -- but 
we need to teach them, believe in them, and challenge them to do so. Too man~ students in 
too many schools are passed from grade to grade without ever really getting tau~t or 
challenged. Schools that routinely promote students who are failing are doing those children 
a.terrible injustice. We need to end the entitlement mentality that is cursing too Imany 
children with low expectations. We should not promote students from grade school to middle 
school or middle school to h!&h school unless they can pass ~ test that proves tHey're ready. 
If ~ student isn't ready to move onto the next level, we should tell their parents, Iwork with 
them after school and over the summer =and if necessary. hold them back until they're . 
ready. That is what you did in Arkansas by requiring every 8th grader to pass i test before 
they could move on to 9th grade. Nobody should just get by without a real educition. 
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2. No pass, no play. This idea is more controversial. Ross Perot and Mark White 
tried it in Texast but it was abandoned after a few years under pressure from coaFhes and 
some parents. It is hard to argue with the basic principle, especially if it is broaqened to 
include all extracurricular activities, not just athletics. Students should not be ab~e to 
represent their school outside the classroom unless they're making the grade inside the 
classroom. Education must come first. 

B. Accountability, not Bureaucracy 

If we're going to expect more from students, we've got to expect more from schools as 
, I 

well. Three basic measures are crucial to hold schools accountable for results: 1) Break 
down the bureaucratic obstacles to reform; 2) Give parents more choices; and 3) I!Shut down 
schools that don't work. 

1. Spend more on students, less on administration. Public education is the one 
,major public institution in America that has not yet been reinvented. Too many kchool 

I ' 

districts still spend too much on administrators and too little on the classroom. yve need to 
reinvent education the way we are reinventing government and the way the be'st American 
businesses retooled to compete in the global economy. That means putting more power and 
responsibility in the hands of front-line workers, and moving it away from bureJucrats in the 
capitol or downtown. It is an outrage that iri New York City, an estimated 70 cJnts on the 
dollar goes to overhead instead of teachers, classrooms, and books. (Chamber st6dy?) In 
particular, we should: 

Challenge communities and businesses to work together to help school districts 
reduce overhead so they can spend less on administration and mote on real 
education. States should live by the principle you set forth when you increased 
the sales tax in Arkansas: We should spend more on education, b;ut every new 
dollar should gQ to teachers, students. and the classroom. and not !! penny more 
for administration. I 
Challenge states to join us in expanding flexibility and reducing regulation. 
We've cut regulations for elementary and secondary education by 2/3 over the 
past three years. We should challenge states to do the same. I 

'2. Expand choice. The real debate is not over vouchers; it's over how to save the 
I 

public schools that 9 out of 10 children attend. You can repeat your challenge from the State 
of the Union that every state should pass strong charter school and public school choice laws. 
You can announce the details of your charter school plan in this year's budget, .J..hich would 
help start 3,000 charter schools over the next five years. You can also call for r1eport cards 
for every school, so that parents have the information they need to choose the best public 
school for their child and can hold schools accountable for high standards. 

, \ 
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3. Shut down schools that fail. Standards and assessments make it possible to have 
accountability with real teeth. We should challenge every governor to take direct, concrete 
action to redesign or shut down failing schools. We reformed Title I to ensure that schools 
no longer get money for failing. We need more schools like the one you visited in San 
Diego, which had been shut down and relaunched as a charter school. 

C. Teachers 

Earlier this month, Secretary Riley gave a tough speech to the Illinois EduCation 
. I 

Association in which he said two things: 1) Let's stop the teacher-bashing; and 2) Teachers 
and their professional organizations "should be the leaders of reform, not the obj~cts." The 
speech was quite well-received, not just by the press but by the teachers themselves. 
Teachers don't mind being challenged, too, so long as they're given the tools to succeed and 
rewarded when they do. This is an important message for you to send, because ~ou have 
been saying it for 15 years, even when the heat was on in Arkansas. Here ate four ideas 
Riley has been discussing with Shanker and others: 

1. Reward teachers.for their skills and knowledge, not just sen'ioi'ity • You can 
praise what Gov. Hunt has done with the National Board of Teacher CertificatioFl. You 
should challenge states and communities to set high teaching standards and rewatd teachers 
and schools for their success. . 

2. Make it easier to get bad teachers out of the profession, fairly and! 
inexpensively. According to __, it costs $200,000 in New York state to fire abad teacher. 
We should be spending that money to reward good teachers instead. You can challenge states 
and districts to work together to change laws and policies so that bad teachers dn be asked to 

I 
move on. Shanker has told us privately that he believes teachers unions should take the lead 
in this effort, rather than resist it. You should take him up on it, and repeat Ril6y's challenge 
that teachers and their professional organizations be the leaders of reform, not the objects of 
reform. ' 

3. Challenge young people to go into teaching, and make it easier fori them to do, 
sO. You can praise Teach for America for attracting young people to the profes~ion. You , 
may also want to call for removing some of the certification barriers that keep many young 
teachers from teaching in the public schools. 

D. Safety, Discipline, and Values 

, ! 

These concerns are at the top of most parents' list, and you have a strong record to 
build upon: school uniforms, the youth handgun ban, drug testing for school athletes, 
character education, religious freedom, crime prevention programs. Two new challenges 
would reiterate that commitment to values in the schools: 
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1. Give teachers and principals more freedom to maintain order in th~ classroom, 
suSpend and expel the bad apples, and restore respect for authority. Many sbhools are 
wary of disciplining disruptive students for fear of being sued by parents. You could 
challenge other states to look at what Gov. Glendening has proposed in Marylandl to shield 
schools from liability in disciplinary cases. You might also challenge local polic~ to enforce 
truancy laws, as Chief Reubin Greenberg has done with great success in Charlest6n, South 
Carolina. Discipline raises some thorny questions -- how should schools handle disabled 
students who won't behave, what do you do with the troublemakers you expel, etc'. -- but 
getting bad apples out of the classroom is one of the most urgent concerns for pafents and 
teacherS. I 

2. Challenge communities to keep schools open late. Most juvenile crime is 
. . . I 

committed between the hours of 3 p.m. and 6 p.m. If we can't agree about midnight 
basketball, we at least should be able to agree as a country that young people whose parents 
work need a place to go after school. Your budget includes $xx million for after-'~chool 
programs -- but it is equally important to challenge communities, schools, unionsJ business, 
and parents to find ways to keep the schools open late. 

E. Education Technology 

. At Gerstner's insistence, the summit will call for broader u~e of new technologies to 
improve student performance. This is an opportunity to repeat the challenges you Spelled out 
in the State of the Union and on Net Day: . \ 

. 1. Connect every school and library to the information highway. You can . 
challenge every state to do what California has done, by bringing together business!and 
citizens to wire the schools. You can also challenge states and telephone companies to make 
access affordable or even free. Every teacher should learn the skills to teach with t~chnology. 

2. Challenge the software industry to develop new educational sOftware~o the 
most exciting videogame in America can be learning, not Mortal Kombat. As more 
schools are linked to the Internet, educational software will become a potentially enrrmous 
new market. The challenge to software programmers is the same as to the TV networks: 
don't sacrifice real content in the name of entertainment -- children deserve both. 

F. Personal Responsibility 

The final challenge must be to call on parents, students, teachers, businesse~, and 
communities to join in a national mission to expect more of ourselves and one another. All 

I 

these reforms are about providing more opportunity and demanding more responsibility and 
accountability. But we could have a million summits and it wouldn't matter if we d~>n't 
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r .. 

, 
restore the basic ethic that all children can learn and every parent must help them.. The era of 
big goveinmerit is over; the era of taking responsibility to meet our challenges has begun. 

t. Challenge parents to be their children's first teacher. Don't wait fOJ the V-chip 
--tum off the TV right now. Help your kids with their homework, and if they don't have 
any, make sure they get some. Read to them 30 minutes a day, and during the summer. Tell 
your child's teacher and principal that you want to know on a regular basis whethbr your child 
is living up to tough standards, and let them know that you want your child to stay after 
, I
school, go to summer school, or do whatever it takes to meet those standards. TIle most 

powerful force in nature is patents who care about their kids. I 


, I , 

2. Challenge companies to help their workers be good parents. Every workplace 
should treat a parent's appointment with a teacher the same as if it were a life-or1death 
appointment with a doctor. , 

1 

3. Challenge communities to come together to make public schools OUIi most 
irt.portant public institution again. 
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PRESIDENT WILLIAM J. CLINTON 

REMARKS TO NGA EDUCATION SUMMIT 


PALISADES; NY 

MARCH 27, 1996 


Acknowledgements: Governor Thompson; Louis Gerstner, CEO of IBM; governors 
and distinguished guests ... 

[joke to come] 

First of all, I want' to applaud this bipartisan gathering of governors and business 

, leaders for your attention to the pressing issue of preparing America's young pebple to meet 

the challenges of the 21st century. Nothing is more critical to the progress of oJr country 
, ! 

than the education of our children. Your presence here underscores the fact that we all have 
, I . . 

a stake in improving the quality and performance of our schools -- and we each have a role 
, ' '. I 

to play. The p"""nce of so many business leaders here .ends a ~l~ message -I ~ucation is . 

everybody's busmess: parents, teachers, students, states, commumties, and corpqrattons; 

As I said in my State of the Union, this is an age of great possibility. I challenged 

our nation to give our children the. educational opportunities they need for a ne~ century. 

The people gathered in this room today are the ones who can get this done. As governors, 


you have the power to return to your, states and make the changes our schools need. As 

, ' . I, 

business leaders, you have the ,power to support those efforts and to step in to do what 

government cannot do alone. As your President,' I pledge to do everything in Jy power to 

focus th~ nation's attentionon this urgent challenge. And I will do whatever it ltakes for as 

long as it ,takes to make America's schools the best in the world. 



Since that historic meeting in Charlottesville seven years ago, we have made real 

I . 
bipartisan progress based on greater state flexibility and accountability. We have enacted 

Goals 2000. We have o~erhauled the programs in the Elementary and secondJ Education 
I 

Act. We have worked with businesses and communities to make the School-to-Work . I ' 
. 1 

program a reality. We have cut regulations by more than half at the Department of 

Education, and revised the rest to encourage flexibility and emphasize results. ld I know 

that many of you have put in place important reforms at the state level. 

We have made progress. But, we are all here because we kilow· we have more to do. . . I 
i 

Many of our schools are very good, but some are failing. Many of our teachers are great, . . I 

but some don't measure up. Many of our communities are seizing the opportunities 'of new 

educational technologies, but too many have not -- and too many cannot do it oj their own. , 

. And· most important, many of our students are doing better but too many studenL are not 

being challenged, inspired and held to high standards. When it comes to public education, 
, i 

we must. throwaway complacency arid replace it with a revolution of rising eXJ>ef~tions. 

Our mission, as we close out this century , . must be to raise our sights and our 
I ' . . i . 

standards. We must expect more o~ our young people and ask more of oursel~es. Let's not 

forget: Education equals expectation. We do not make it any easier on our children when we 

do not demand higher standards for our students, our teachers, .or our'schools. 

So today, I come to you as President to challenge every American to work to together 
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., 


to wipe out what's wrong with our schools and multiply what's right, tear down the obstacles 

to excellence and open new ways to move forward. We must put in place high s~daids for 

students, ,teachers, schools~ conduct and technology and make' sure ~e meet theml. America 
, I 

was, built on challenges' not promises and on this challenge, we must not fail. 

Standards for Students 

Th~ rant and most important challenge we have to face together is th~ need to 

hold our students to high standards. 

I have personally visited children all across this country for the past three years, and 
, 1 

" " I 
for many years as governor. I have seen how eager they are to learn. I have seen what" ' I, 
happens when you literally put the future at the fmgertips, of every child through interactive 

computer technology. I am convinced' that e~ery child can' learn more -- but wJ need to 

teach them, believe in them and challenge them. 

'In fact, we' have made some important progress since 1983 when TerrenCe Bell gave 

America a wake-up Call with the release of A N~tion at Risk. The number' of young people 

taking the tough core courses has jumped from 13 percent in 1982 to 47 percent in 1992 
, ' , .1, 

and the national math and science scores are up one full grade since 1983. That's progress. 

But too many of our children still are getting diplomas they can't read. For the past 
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[Potential news in bold] 


I want to fill America's schools with the enduring values' of our past and the 
overWhelming opportunities of our future. That is our national' mission.' Together, let 
us challenge every young person in America: if you do your part, we'll do oui's. 

I. Introduction 

~:.- Praise bipartisan and business involvement; support conference statement 

II. The Road from Charlottesville 

....:."- RefleCtions on that summit 
-'- What we have accomplished since then 

-- What states have done ( examples) 
-- What Clinton Administration has done 

III. The State of Public Education in America Today 

..:..:.... Blunt assessment of what's right with America's public schools and wh~t's wfong. ' 
;...-: Why it matters: health of our economy and our society depends on fate of phblic schools 

, " 	 " I 

"-- the single biggest challenge we face as a nation is to save the public school 
I 

-- analogy with Progressive Era -- universal public education helped America make 
the transition ftom farm to factory 

-"'- The debate in Congress -- balancing the budget while protecting education 


IV. What Are We Going to Do About It? (Our Challenges on Education) 

A. Standards 
-r"o ~ ..\J'...-~ 1f ~'f"'''~~ ~ 

L Every child can learn. We need to end the entitlement mentality that is cursing too 
,'Inany children with low expectations. 	 We shouldn't promote students from grade school M 

to middle school to high school unless they can pass a test that proves theY'~e ready.'" ~e..... \,.,;.c.1.<. 

2. Praise summit's call for standards, and what some govs are doing, buJ urge them to 

go fuither. Challenge every state to establish ambitious standards to guide schobl reforIn 

efforts (curriculum design, teacher training, assessment, and feedback to parents), and to have 

real te'sts in place by year 2000 to measure achievement in basic subjects (cf. w*at BC did in 

Arkansas -- tests after 8th grade). ' ,I 


3. Emphasize the basics, like reading. Every child should be able to read 
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irioepeitdently by 3rd grade. 

4. "No Pass, No Play": Students shouldn't be able to take part in schoo~ activities 
outside the classroom unless they're making the grade inside the classroom. Stanidards must 
come fitst. 

B. Capable Teachers 

1. Stop the teacher-:-bashing. Every one of us has been shaped by great teachers, ~i::td 
we' should do more to reward and honor them. 

2. We should hold teachers to high standards of excellence and reward them for their 
" "', '. . I .' ,
. skills and knowledge -- but we should also make sure that those who cannot teach cannot 


remain in the profession. That means: I 

-- Let's rewai'd teachers for their skills and knowledge, not just seniority. 


Applaud Gt>v. Hunt & Nat. Board of Teacher Certification, which rewards teachclrs fot the 

, I 

quality of their work in the classroom. Challenge states and communities to do the same. 
Support standards of excellence for teachers, and rigorous evaluation and testing. 

, --, Get bad teachers an~ bad administrators out of the pr~fession. Itl costs, 

$200,000 m New York state to fIre a bad teacher. I'd rather spend that money rewardmg 

good teachers. . I,. 


. -- Challenge te'achers and their professional organizations to be the leaders of 
reform, not the objects of reform. _ _ f' I ' 

. ,-GL~ n ~ k-> '0 {~~ t-~ Mala J ~"'~ ~ f'Lr ~L ~ 
C. Safety/Discipline 

~:..- Do whatever it takes to keep our schools safe: school uniforms, locker searches, drug 
testing for school athletes, cops in the schools. I . 
-- Give teachers and principals more freedom to maintain order in the classroom, suspend 
and expel the bad apples, and restore respect for authority. ct..vv {..~ (.;.r- LdYI-J 

. I ~ 

-- Put values back in the schools: character education; religious institutions inv,lolved in (;\-t.. 
tutoring. (' , "':>40 'f 

~~ 0.~"'\M .):..I.("o~~', 

-..:. Challenge communities to keep schools open late, so young people have someplace 'to go. 
, I 

D. Accountability, not Bureaucracy 

1. We have to break the bureaucracy that is sapping the energy out of too many 
schools. We should reinvent education the way we are reinventing government land the way 
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tlie best American businesses retooled to compete in the global economy. 'That nieans putting 
, 	 , I ' 

more poWer and responsibility in the hands of front-line workers, and moving it away from 
bureaucrats in the capitol or downtown. It is an outrage that here' in NYC, XX &nts <ck> 
goes to overhead instead of teachers and classrooms and books. We should spentI more oil 
education, but we should spend less on administration. We should challenge communities 
and businesses to work together to help schools reduce overhead and shift moneYr from 
administration to learning. Chamber of Commerce study on bureaucracy in schools. 

" -- we1ve,cut our regulations by 2/3, eXpa,nded state flexibility, and we're jWOrkiIig to 
cut further. Challenge states to do the same. 

-- Challenge states to take over and shut down failing schools. If you have a bad 
schdol, dOli't ignore it or let it fester -- fix it. (e.g. school BC visited in San Diego that :a~~ 
shut down and restarted as a charter school) ~~ 

, 	 "~o~' 
, 	 2. Challenge every state to pass strong charter and public choice laws, ~, 

-- Announce plan to start 3,000 charter schools over next 5 years I ,', , - ~~~ 
-- Report cards on every school, so that all parents can hold schools acc0uiltable for t:>V"'V"" J 

I 

high standards, and have information they need to choose the best public school for their 

child. ," ,',' " 	 . I ' , ' 
, -- I'm agamst vouchers. Some of you are for them. But let's face It -  wherever we 

stand on that issue, we have to join together and fix the public schools. 89% of our children 
, ,ate in' public schools, and I'm not giving up on them. 

E. Education Technology 
..:- Challenge C:E.Os and governors to join in linking every school to infomiation 

highway by the year 2000. , , I ' 
-- Challenge AT&T to provide the same free access to the Internet for all schools 

that it's offering to its customers. I 

-- No new teacher should be hired unless they have the skills to use 
new 


technology • 

-- Mortal Koinbat -- IBM challenge. 

F. Capable Teachers 

- Stop teacher-bashing. Everyone of us has been shaped by great teashers. 
Do mor to attract ood teachers, and make abili the premier qualification for 

joining th 	 teachi g rofessio I , 
ive te ch rs tools th challenge their 

. I d' 	 hi, f'sta ards -- mc u ng estmg - a wa t . em or 
leav teaching to dwell. 

'0 and don't respo to trai 'ng s ouid be aske I leave, and 
e interests of our children must come first. 

G. Moral Challenge -- Parents and Students 
-- All these reforms are about providing more opportunity and demanding more 

I 
responsibility and accountability. Big government is over; era of taking respons:ibility to meet 
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'March 12, 1996 

'To: Bruce Reed. 

From: Gene Sperling 

Subject: Education: Tough Love Ideas, 

Here are some' thoughts for you -- to at least get some ideas like this in play. 
i .. ' 

The President has to have. a bjgh ~tioDS and tough love message 1ed~cation. 
We need to show that we are serious about education, and what we would expect' 'from each 
other as a people if we really, really took seriously the notion that our economib future 
depended on education for our children. That means laying down tough challenges .,;.- ones ' 
that even raise controversy -- but remembering that we are dealing with young people, not 
soldiers, and that it must be a tough, patient love approach as opposed to a "one strike and 
your out" or fend-for-yourself approach. 

1. Challenge to Schools: Cut the Entitlement of Passing Grades: We talk about the need 
" ' . I 

to reduce some entitlements. Well the one that needs to be cut is the feeling among young 
people that all you have to do to make it from elementary school to middle schbol and middle, 
'. ! 

school to high school is just show up. To teachers, parents and students we nee'd to say: we 
will expect much of you. and if someone is :riot ready to go to the ~ext level; notifY their ' 
parents; work with them after school, work with them over the summer -- andl if there is no 
other choice, keep them pac~, but don't give the signal that you can just get by Iwithout . 
getting a real education. ' ' 

,2. Challenge to Schools: No Pass/No Play: There is no reason that we shoulq. have to have 
anyone playing sports if they cannot even pass their grades. If local educators think the " " 
discipline of being part of a team and coming,to practice is, positive, then let pJople be on a 
team or still be involved: but make clear that you don't compete and represent your schooLif 
you ,are not at l~t pa~sing your classes. There can be no glory for those who aon't make .the 
grade. 

3. JumpStart Students ror'tbe New School Year: Schools and school districts around the 
country should set up programs that allow students who are on the' edge to start two-weeks 
early: and those students should be required. to go', so that struggling students get a jumpstart 
on a new school year. 
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4. Every Parent Must Make Sure Their Children Reads During the Summer: We cannot. 
afford to young people lose so much of what they learn every summer: even if ~hool '. 
districts cannot afford year long schooling, parents have a responsibility to ensu1re that their ' 
children are still learning and reading over every summer. I 

S. Every Company Should Make Time· for their Workers to aueDdTeache~-Student 

Conference: Every work place should treat the need to see a teacher or go to a teacher 


, , . . I 

conferences the same as if it were a life:-or~death doctor appointment: ~he worKplace must b,e 
able to acco~odate good parents. . . '. ..' 

6. ChaUenge City and COnUnunity toensu~e that young people ca~ walk JSChOOI in 
sch~ol and. go home from school without being in physiC2i1 danger: Challenge Legislators 
to protect such funding. 

,7. No New Teacher Should Be Certified Unless are Techn~logi.caJIY Ut~rate and, Can 
Teach the Thinking Skills their studeDIs. Deed to ~uceeed: .... I.' .... 

, 8. Challenge States to Not Divide America on .Grounds of Access to Technology: Every , 
Sta~e Should Ac~ept Our Tech~o)ogy Literacy' Challenge and Ensure that their Students 
do not Become Divided Based on Access to Technology and Information: :1'", ' 

9. Basic skills of the 21st Century mean adding the two Ts,--technology.literacy, and 
thinking skills to the three Rs: To succeed in the new economy, our young people have to , 
have not only the 'ability to read and write and do math, but the ability to be tehhnology 
literacy and to. have thinking skills. There is nQ, ~rriculum t11at will be suffici~nt for the 
future: only the ability to conStantly learn and evaluate and analyze can ensure jthat people 
have transferable skills that can give them employability security throughout thbir lifetimes. 

1~. Accept Gerstner's Challenge To Stat~s to Reapportion Their Budgets rlr ~han~e and 
to Meet the Technology Literacy Challenge: ' 



~ b"'1 vaA -4l.- ",;a1t~\t....T . 
1\.... c..-'I>~ \s \II...>-\- - .' J- t... 0-. -'.itu-~~-...\.\. ~~\ -\-f! sk,,"' -rL V\.A.\ • -:A-J ~ .......( \ "'

1- ~ ~ 0>rL -~ ~~\- - V'w.:oL~. ~-\~. ~1 \5 ~,L ~-h!s. ~~'l~'i..:> 

I-do not believe that we sftoolQ de VIRat many other coonuies have done, by \~ ~ sh.-h I I 

·1 ~A.~-b>' 
..e.esli\ttaRlb*li«:· ~s:ITtthinl!Jfg"1iai1naMffifinonruaIiGa~chil11eP.ivi;fe;nm1Pe;nntrtetP.iist:--.iInfrila~cor.mumntrtry~asii·l!lar;m;,ge;-;anrudfrlldiiVv~er~se~as~oi11ur~s~,:.ratin~aum·urlTnai

. \. 'J ' I e"'LL ..\.z.4c. 's 
test weuld fl6t work;.. ..BatWe have to make sure that' being promoted in PaSadena means ~~-. 

much the same as passing in Palisades. So I challenge governors, businesses andl colleges to 

team up with teachers and parents to compare their education standards against Je best . 

standards from all the states and the best schools -- [the National Report Card prJposed by e::~_~ 
r 

Lou Gers~emor,state legislature and schoOloismct-should-fm~~ to 

. ~those SCh~S.tlIatnl~.~g~~~,:ogress in achieving tough standardSD ? 
'-- ...... . ..... ----- . I ' 

Standards for Teachers 

The second challenge we have to face together is to reward, inspire and demand 

the highest stand8rds of teaching. Teaching is the 'most important thing we mtt do to 

. secure our future. . We should stop ~e "teacher bashing" in this country. ~ one of us 

in this room had a teacher who changed our lives. And we need caring, competent and 
. .. I 

committed teachers. more than ever before. Next year we will enroll more young people in 
( , . 

our schools than at any time in our nation's history -- 51.7 million. A whole geberation of , 

teachers is ready to retire. By early in the.new century,. ·we will have to hire [hldreds of] 

thousands of new teachers, fully half the teaching ,force.' 
i ' 
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decade, reading scores have been flat. Intel, one of the powerhouses of the computer 

industry, recently had to tum away hundreds of applicants b~Use' they lacked bLiC r~ding 
and writing skills. We're all justifiably excited about computers in schools, but, las those 

rejected applicants found out, you can't cruise the Internet if you don't know hol to read or 

write. 

We all know what we have to do: I applaud this summit's call for clear academic 

standards, agreed upon at the state level. 

'.lAUkW/4lLlIUf VArlr:Jr'nfa where standards and assessments are in place. 

We are beginning to see. real progress in states like 

But we must go further. We must end the entitlement mentality ,that is cursing too 
',. . .WL .........st c:k, M.I~U-I.~""\~~""'-'!.' I . 


many children Wlth low expectations. f\Il students are not ready to move onto ,he' next 


level, we should notify their parents, work with them after School and over the summer 

- and,lf necessary, hold-au,.., students bad< until they are ready. :Jv1l-.h ~i- Iv< ,1.1 .:.. 
,4y~t4."'SAS, Wt.. vg",;"cJ e.v~ f/'t... g;a-Lv 10 1e.Sf '" &., i.. "'~(~V~ /-i,.f - i-J s...,j 
.~ ClV/J~t . cn-'-f.., ~L~Lbl"~I~J;J. * 

best a h 

I.,j~) I lAJ-t it> c.L..~ 
s nt hen , . ' beH~e Ithat every 

. state shout; require stud~ts to pass a test to move from elementary to middle school . . . 
. . . I.' 

another test to move froID middle .school to high school . . . and a final test befre 

graduation. These tests should not just measure minimum competency --they should 


challenge students to go beyond the b~e basics to true achievement .. -9v.-,\ $\t ~\.., ~~ 


'ILL<>-, b~" Y''b''" "" \)....~51~ s\J.~<.cL '\l,~-~..~f~ . 
\ 4 . . . . .41 ·~l s~1s \~ 

'. '. J, '34~\u ~\~ ~ . 
I 

W~~~~~\l ~o 



So, we need to challenge every state to set high standards for teachers ~dl reward 

them for perfonnanc;e. Governor Hunt has done an outstanding job in this area i chair of • 

the National Board for Professional Teaching Standards. If we're going to give teachers the 

<dignity they deserve; we,need a system that rewards the best teachers so they can stay in the 

classroom, and <not have to become administrators or leave the profession t~ get ~t or< <. <' < < I 

get ahead. 

But we also need a system that doesn't look the other way when a teacher is burnt out 

or not performing up to standard. Here in the state of New York; because of hearings and 
. < < < I· 

court proceedings, it can cost as much as $200,()()() to fire an incompetent teacher. We 

should be spending that money to reward good teacher~, not protect those who d~n't make 

I 
the grade. America's teachers should be the leaders of reform, not the objects of reform. 

. ch;illenge states, school systems and teachers' unions to work together to make i1 easier and 

less costly to get teachers who cap.'t teach out of the classroom. 

We should do all we can to attract the best.and brightest to the teaching Rrofession. 
< • < I 

We need to say to our young people, teaching is a great and important profession, and we < 

want you in it. I challenge states not to put up barriers that disco~e many enbusiastic 

and qualified people from becoming teachers. We need more programs like Teabh for 
< • 

America that bring young people into the profession and challenge them to makd a 
. < . <. . < << < I 

difference. 

I 

I 
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[joke to come] 

First of all, I want to applaud this bipartisan gathering of governors and Ibusiness 
leaders for your attention to the pressing issue of preparing America's young PFple to m~t 
the challenges of the 21st century. Your presence here underscores the fact that we all have 
a stake in improving the quality and perfonnance of our schools -? and we each ihave a role 
to play. The presence of so many bus~ess leaders here sends a clear message r education is 
everybody's business: paren.ts, teachers, students, states, communities, and corpprations. . 

As I said in ~y State of the Union, this is ~ age. of great possibility -~ l time of 

historic transfonnation, as we move from the industrial age to the infonnation ~ge. Now 

most work, even in factories, is done with mind not muscle. In my address, Ilchallenged 

our nation to give our children the educational opportunities they need for a ne'r century. 

We need a candid debate about what is right,and what is wrong with our,schools. 


All of us, without regard to party, must face up to some basic realities: IMally of our 
schools are very good, but some are failing. Many of-our teachers are great, but same don't 
measure up. Many of our communities are seizing the opportunities of new edu6.tional . 
technologies, but too many have not -- and too many cannot do it on their own.! And most 

I 

important, many of our students are doing Qetter but too many students are not being 
challenged, inspired and held to high standards . 

. Our mission, as we close out this century, must be' to raise our sights and our 
, '. I

'standards. We must expect more of our young people and ask more of ourselves. We must 
never forget: Education equals expectation. We do not-make it any easier on ohr children 
when we do not demand higher standards for our students, our teachers, or ourIschools. 
When. it comes to public education, we must throwaway complacency and replace it . .. 
with a: revolution of rising expectations. 

. .' I 
Thirty or forty years' ago, this meeting would never have taken place. GJovernors 

played little role in education, and businesses did not regard it as their responsibility. But in 
the late '70s and early '80s, an education refonn impulse swept the country, pJnctuated in 
1983 by Ted Bell's report, A Nation at Risk, which sounded th~ alarm about th~ need to tum 
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our schools" around. 

, In 1989, [was privileged to serve as the NGA co-chair at-the Education SummiHn 
Charlottesville, which took reform to the next -ievet At that meeting,' for the first time, 'we 
reached a bipartisan national consensus on educational 'goals --'and agreed: upon Ithe clea.r~t ' , 
definition yet of what the' national govemment'srole should and should not be. ' , 

, " .' ,', . ' :,: ,", ::', ' I' ' 
In the years since, we have made real biparti~ progress. "We have enacted Goals 

2000. We have overhauled, the ',programs in the Elementary and Secc:,ndary Edu~tion ACt." 
We .hav~workedWithbusin~ses,andcommuni~esto make "the Schoo~-to-Worklp~o~ a 
reality. We have cut regulations by 50% at the Department of E'.ducation, andreVlsed the, 
rest to ,encoUrage flexibilitY and emphasize reSults.' And I kno'" that many of y6u have put 
in place impartaIit reforms at, the state level., " " I,', 

, ," , And while it i~ plain that the effort 'to' draft '~atio~~ history a:nd' English ~tandar&' bas 
'not been a success, the standards for math ,and science' are, in place an~',appear ~o be. ' 

" ' 

working.. ' ,"', ," I:. ' 
, In fact, we have moved forward since 1983. The number of 'y()l,mg people t3.king the 

tough core courses has jumped from 13 % 'in 1982 to 52% in 1994 -- and the national math 
'and science scores are up one full grade since 1?83'. Half of all four year olds rtow,attend 
pre-school and '86 percent of all our students are 'completing high schooL ,That' ~ progreSs. , 

, , , " , . " " , 

.. . ' . 

", " '. But it is now clear·; 7 years after Charlottesville, that our national educatipngOals can 
onJy be met ~lI.gh tough standards,enacted' at the ~level .::- with each of us d~ing our· 

p~. " 
, . ' , , ~ , ': , '" , ',' .' ',' ", " , ',' ',' ' I ,,' 

" So the states must take thelead in,Setting standards. Thebusines,ses,represented here, 
today must not only speak,out for reform, b\1t, pitch in with your,knowledge andi resourceS to, 

, help bring new technologies ,and, opportunities into, our classrooms. And the national, ' 
government continues to hav~ a critical responsibility - to provide seed money ,~d' leverage 
for education innovation and to ~lear away, obstacles to , reform. As your Presid~nt, I pledge 

'to do everything in my power to focus the na?on's attention on·this urgent challenge. And I 
will do whatever it ~esJoi ~ long as it takes~o make Am~ri,ca's schools the~t~ the 
world. We shoUld not fight about who does what. In all this, we should follow.! a sunple 
rule: we should put control'in the hands of the people who care the, most about the result. 

, So today, I c6~e to'YO~ as Presi~~~t 'to challenge every American to ~O~k to ,together ' 
to erase what's wrong With, our schools and multiply what's right, Frape ,~w~y tfe obstacles 
to, excellence and open new ways to move forw'!l'd., We must put m place high standards for 
students, teachers, schools~ conduct and, technology, and make sure we meet therrt. All)erica' 
was built on challenges,not ,promises -:.. and on this challenge; we must not fail~ I 

",", .' 



Standards for Students 

The nrst and ~ost' important'challenge we have to face together is tli~ need to 
. hold our students to high standards. 

. I have personally visited children' all across this country for the past three years, and 
for many years as governor:. lha~e seen how eager they are to learn. I have ~ what . 
happens when you literally put the future at the fingertips of every child through interactive 
computer technology. I·am convinced that every child can learn fQore-- but wb need to 
teach them, believe in them and challenge them. '. I 

To do that, we must end the entitlement mentality that is cursing toorhabychildren 
with low exPectations. If students are not ready to move onto the next level, W:e should 
notify their parents, work with them after school and over the summer - and, if necessary,. 
hold those students back until they are ready. No more social promotions. No more free 
passes. H we want kids to learn, learning has to mean something. 

That is what we did in Arkansas. We required every 8th grader to pass a basic' 
. . achievement test -,- and said they could not go on to high. school .until they did. 'Only 

Arkansas and 5 other states require tests for promotion from grade to grade or school-to
school. We should do it in all 50. ' , . 

Today, I want to· challenge every .state· to require stud~nts to pass a test to· move from 
elementary to middle school . . .. another test to move from middle School to high school 
... and a final·test before graduation. ,These tests should not just measure mi.tllmum 

. competency -- they sqould challenge students to, go beyond .the bare basics to trite 
achievement. I 

. The answer is not a one-size-fits-all national test. But we have to ina.ke Isure that 
being promoted in Pasadena m~s much the same as passing in Palisades. We ~hould build· 
on the progress we have made with the Goals panel and the National As~smerit of . 
Educational Progress, to agree upon a way to measure and compare the progress states are 
making. . 

We're all justifiably excited about cOmputers in schools, but, as those rejected. 
a licants ' .. don't know how· to read or write. 

very child should be able to read a book by the age of 3rd gra . 



Standards for Teachers 

The second challenge we have to face together is to reward, inspire and demand 
the blgbest standards of teaching. . . . .... I 

After all, if we are going to demand that our students meet higher standai'ds, their 
teachers will have to meet higher standards, too. This is especially true for the hundreds of 
thousands of new teachers who will be hired in the coming years, as school ran.Jb swell and a 
generation of teachers prepares to retire. ' I 

So I challenge states and school districts to change the certification rules Ithat bar 
qualified -- sometimes brilliant - young people from becoming teachers. I was appalled 
when I read the story about the recent Harvard graduate who wrote her thesis ob American 
literature, who was told she lacked the educational background to substitute teach English in 

I 

the New York City public schools. That makes no "sense. We reformed ,our certification 
procedures in Arkansas. We should do it everywhere. 

I also want to challenge teachers to meet high standards of performance ~ and states 
to reward them when tliey do... . . . . . . I. .2· 

In Arkansas, we institUted teacher testing. In South Carolina and Kentucky, when a 
school markedly improves its performance, the school is rewarded and teachers get a bonus. . 
Teachers across Af!1erica can now get certified through the National Board for ~rofessiollal 
Teaching Standards, chaired by Governor Hunt. I call on more teachers to do that - and I 
call on states to reward them for it. There is something wrong with a system in Iwhich the, 
only way for a star teacher to get ahead is to become an administrator or leave the profession 
altogether. We shouldn't bash teachers. We should find a way to keep the best ones in the 
classroom. '. , 

But we also need a system that doesn't look the other way w~en a teacher is burnt out· 
or not performing up to standard. . 

Here in the state of New York, because of hearings and court proceedings, it can cost 
as much as '$200,000 to fire an incompetent teacher. In Glen Ellyn, TIlinois, a School district 
had, to spend $70,000 to dismiss a high'school math teacher who couldn't do b~ic algebra ' 
and who let her students sleep in class. We should be spending that money to rbward good . 
teachers, not protect those who don't make the grade. America's teachers should be the 
leaders of reform, not the objects of reform. 

I challenge states, sChool systems and teachers' unions to work together to make it 
lettgtlef ttl g..uI@M~MeI_itJ>&, ~ easier and less costly to get teachers who can't 
teach out of the classroom. 

4 . , 
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Standards for Schools 

The third 'challenge we have to face together is to hold ~nr Schoolsacconntable . 
.for results. If we are g<;>ing to expect more from students and teachers,we've got to ~pect 
more from schools as well. So, today I challenge states to break down' bureaudatic obstacles 
to reform~ give parents more choices, and shut down schools that don't work. ' 

. Too many school districts still spend too much on administrators and too little in the 
classroom. It is an outrage that of the $8000 that New York City'spends on eabh pupil, only 
$44 goes to books and other. classroom material. . , 

We .need to reinvent education the way American businesses retooled to 'compete in 
the global economy, and the way we are reinventing our government. That, meahs cutting red 
tape, streamlining bureaucracy, giving people on the front lines the flexibility t6 m3.ke 
decisions, and holding them accountable for results . 

. Over the last three years, we have worked hard ,to cut federal education ,rules by 
50%. We are reducing your cost of doing business. So I challenge communitib and 
businesses to work together to help school districts reduce overhead, . so they Cah spend more 
on real education. My philosophy today is the same as when I was the ,goverdor of 
Arkansas: we should spend more on education, but every new dollar should gcl to teachers, 
teacher training, students,and the classroom -- not administration. 

Where schools aren't ~orkirig,we should trys6mething new. Let me repeat the 
challenge I issued in my State of the Union: Every state should give parents thJ right to 
choose which public school their children Will attend. So, I challenge the 'govetnors here to 
go back to your states and pass th~ legislation th~t will expand school choice mI your . 
communities. 

Every state should let educators and parents get charters to create and manage public 
I 

~hools that remain open only if they do a good job. Today, 21 states allow charter 
schools, and over 250 charter schools have opened their doors - with as many las 100 more 
to open by next-year .. These schools are freed up from regulation and top-dowp. bureaucracy 
so they can focus on the single goal of meeting high standards. The charter sc~ool 
movement is expanding choice, innovation, and competition --all within the p~blic' schools. 
Secretary Riley has already given grants' to 11 states to start charter schools. The balanced 
budget I submitted to Congress last week calls for $40 million in seed money tt, help 
communities start 3000 charter schools over the next 5 years, a tenfold increasJ. 

, ' . 

Real school staridards means not only empowering schools that excel; it alSo means 
.putting out of business schools that fail to serve their students. So, I challenge every

l governor to take direct, concrete, action to redesign or shut down failingschools~ 



. Safety, Discipline and Values 
. . . '.' I . 


Our fourth challenge is to keep our schools safe and hold our young people to 

higher standard of conduct. Tough standards won't make a bit of difference if the 

standard of conduct in our schools is poor. .. . ... . .... 
 .1 

, We have seen too many headlines like the one I read last week about a teacher in 
Washington, DC who. was mugged in a hallway by a gang of intruders who werb doing drugs. 

, I 

and who didn't belong on school grounds. His body was bruised, but thank God, his faith 
was unshaken, and, he's back on the job. But he and his students need our help.IWe cannot 
stand idly by and let lawlessness and violence take over our schools and threaten our 
children. '. . . " '. . I .. 

. That is why I have worked so hard at tJIe national level to keep our schoJls safe. We 
are keeping guns out of our schools with the help of the Gun Free Schools Act. IWe are . 
educating our children about the dangers of drugs with the lielp of the Safe and Drug Free 
Schools initiative. We are tackling student drug use through our support of nmdbm drug 
testing of student athletes. We are teaching our children the values of hard work:, discipline, 
study and respect through the introduction of character education. And we are sbpporting the . 
use of school uniforms for local school districts who want to make them a part of their 
overaU efforts to promote safety and discipline. These national efforts are begmhlng to make 
a difference. 

But states must. do their part. Across America, neighborhood schools are, <?pening 

their doors earlier and keeping them open later. These "community schools" provide· . 

supervised recreation, extra help with homework, counseling and support. From! 3.to 6 
the peak hours of juvenile crime -- community schools give children' at risk a safb place to 


, I 

be. My balanced budget includes $14 million more for community schools, youth and after 
school programs. I challenge state and local governments to find the resources to make 
community schools a·reality throughout this nation. ' 

I challenge states and localities to take the truancy laws seriously and make sure they 
are enforced. Rueben Greenberg, the police chief from .Charleston, South caroliha has done 
that and the burglary rate is at its lowest level in 30 years; And I challenge morel states to do 
what Governor Bayh has done in Indiana and Governor Pataki and the teachers 'u¢ons are 
seeking in New York -- to give teachers the power to remove disruptive students from their 
. • I 

classrooms. We should look at what Governor Glendening has proposed in Maryland to 
shield schools from liability in disciplinary cases. Children can't learn and teachers can't 
teach unless there is order and respect for authority in the classroom. , . . . 

,6 




Technology 

The firth and rmal challenge I want to talk with you abo1..lt today is t;e need to 
prepare our schools and our children for the challenges of the age of technology. Our 
presence in this very place [at ffiM] is a testament to. the growing understanding: of the 
connection between technological literacy and success. The micrOChip and the global 
marketplace are opening up vast new opportunities. . We must not send our children intO a . 
21st century unprepared for the world they will inhabit and the jobs they will ha~e to fill. 
Yet today, one of the few places a child can go without encountering a computet is . . . a 
classroom. . - . I 

That's why I have issued a Technology Literacy Challenge to bring the iI}formation 
and technology revolution intQ every classroom in America by the year 2000. We have 

. proposed a $2 billion fund to, help communities meet the challenge. .' I 

A few weeks ago, the Vice President and I participated in a remarkable event in 
California called Net Day. It was an eleCtronic bam-raising. Entire communitibs 
businesses, students, scientists, engineers, parents, teachers, government leaders i-- coming . 
together to install 6 million feet of computer cables to cOnnect one fifth of that state's schools 
to the Internet. In four years, every school in the state will be connected. I 

So, I challenge the businesses here today to work with communities to ankwer my . 
Technology Literacy Challenge: wire every school not just in California, but acrbss America. 
Every state has a high-tech business community that can help.. Make sure every school has 
both the hardware and the connections. I challenge teaching colleges to join us ih ensuring 
that teachers get the neCessary skills. And I challenge the creative genius of thelsoftware 
industry to give us give us exciting educational software so that the most popular video 
game in America is learning -- not Mortal Kombat. 

The 21st century is ours for the taking -- if we are bold enough and strong enough 
Iand confident enough to go forward together. We must'make the best of the new technology 

to educate our children, improve our businesses, and make our future brighter and more 
prosperous. 

Personal Responsibility 

Fmally, let me say that all the education summits and all the speeches in the world 
won't matter if all of us don't join together in a national mission to improve our kchools and 
.educate our young people. 

We must restore the basic ethic that all children can learn and every parent has a 
responsibility to help them. As I have said, the era of big government is over; the era of 
taking personal responsibility to· meet our· challenges has beglln. 
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:. So to parents all across this country I say, don't wait for the V-chip -- tum the. TV off 
, ri~ht now. Pickup the child'sx:eport card. Exchange your home phone num~rsl~th your . 
· child's teacher. Tell the teacher that you want regular reports on how your child 1S 
measuring up to tough standards ,..- and let them know you want your child to stay after 

, school, go to srimmer school, or do whatever it takes to meet those standards. The most . 
, powerful force in nature is parents who care about their kids. ! . ... ,. 

, All of us have a reSponsibility to help those parents be goOd parents. So, I yhallenge an 
: the business leaders here and across' the country to give parents time off to visit their ' 
children's schools. Every workplace should treat a parent's app<>inlment 'with a tbacher as if 

! it were an important appointment with a doctor. . 

We all have a direct, personal responsibility to our schools. 

Public schools remain our most important common bond -- the place wh~re people of 
; different claSses, backgrounds, and races learn vita1lessons about the world and cfuout ' 
'themselves. Our schools have always been the gateway to opportunity and the Afuerican 
: dream. Today's fight for higher student and teacher standards will determine the !ec9nomiC , 
'future of our students. The battle for efficiency and accountabUity will determine

l 
if our , 

schools have enough funds during these times of shrinking budgets. Technology literacy will 
:determine if our economy can stay ahead of our competitors aroUnd the world. :rpe values 
we teach our students will set the moral tone of our society in coming decades. Our schools 
:will shape the lives. of the next generation and the kind of America we Will have ip. the next 

century. . ' I 

I have seen the difference we can make in a recent visit to Union City, New Jersey, 
,not far from here. The Christopher Columbus Middle School in, Union City was pn the 
'verge 9f'state takeover. But, the community refused to give in. They accomplished an 
.amazing revival. In a partnership with·Bell Atlantic, the community put computers in every 
lseventh grade class and 'in the homes, of every seventh grade student. This has o~ned up a 
whole new world of learning. Homework is now being done ina brand new wayl Parents 

',are now able to talk to teachers bye-mail; and leaming has become the most exciting game ' 
, ~in town. Test scores, attendance and graduation rates have all shot up --"7 'and this :poor ' 

riStrict is now above the average in that ~fluent state. _ I,. 

We can give every child in America the oppoitunity that Union City is giving its 

~tudents. We can do this -- if we do it together. Thank ,you. 



