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That was a very generous introduction. It was also a very “Washington” introduction,
highlighting my official titles and duties. But I ought to ask that famous Ronald Reagan question
in the movie “King’s Row”: “Where’s the rest of me?” Yes, [ am president of the nation’s largest
union; [ have a column in The Washington Post; and -- like so many other public ﬁgures in this city
— I have gone on “Crossﬁre and the other political shout shows. -

But I am at pains to empha51ze that for 25 years [ had a real job. I was a teacher. Every
day, I touched the lives of some 150 young people in ways that I considered profound and
important. And, for a quarter century, they touched my life — in ways both terrific and not so
terrific. There’s an old saying that “teachers are the bones on which children sharpen their teeth.””
Believe me, | know the meaning of that saying.

My first year in the classroom, [ wasn’t a member of my local teachers union. I didn’t
see the need. But, very quickly, the going got tough. In college, I didn’t take a single geography
course, and my first assignment was to teach — you guessed it — geography.

In short, I was floundering. I was totally on my own.. And I realized that my colleagues
were mostly in the same predicament — professionally isolated, powerless, voiceless in the larger
affalrs of the school. ,

- SoIdid the rational thing: I Jorned the local teachers union. And my point is this: I
didn’t go into teaching to become a union activist. I became a union activist in order to become a
better teacher, in order to advance my profession, in order to give teachers a voice in making their
schools more effective places for teaching and learning.

And I guess I'm consistent. Because that is exactly why, three years ago, I ran for -
president of the National Education Association. I ran because I believe in my soul that NEA can
and must play the decisive role not just in lifting up the teaching profession, but in revitalizing
public education for the children of this country. :

But we cannot meet Big challenges with small ideas.

Two years ago, I stood at this same podium and articulated our vision for a new NEA
and a new style of unionism — with a sharp new emphasis on quality and professionalism.

This so-called New Unionism is many things. It is about ending the head-butting
between union and school management. It is about putting issues of school quality front and center
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at the bargaining table. It is about insisting on a more robust role for teachers in organizing their
schools for high performance

" Now, that all sounds very good. Buti in my speech two years ago, | challenged you in
the press corps to “watch what we do, not what we say.” Today, I return to this forum to be held
accountable, to report to you that the new NEA is not just concept, it is also bicep — it is a concrete
reality in countless school districts all across this country.

Imrnediately after this luncheon, we will make available a book of some 300 of these
local 1nitiatives — by no means a comprehensive listing, but a good sampling.

[ would love to use this national forum to celebrate each and every teacher, each and
every innovation. [ can’t do that. But [ can mention NEA members in Longbeach, California, who
have built a deeply collaborative partnership with management — not just at the bargaining table,
but in the day-to-day management of each school in the district.

[ can mention our Read Across America day this past Tuesday — a huge success. ‘We
mobilized more than a million NEA members and some 20 million children — as well as parents,
business leaders, governors, President Clinton, and so many others —all to celebrate the importance
of reading.

[ can mention NEA members who are starting up their own charter schools in Norwich,
Connecticut; Lanikai, Hawaii; Colorado Springs, San Diego, and Phoenix.

[ can mention teachers in Montclair and Dumont, New Jersey, who are turning two high
schools into professional development academies.

And because it takes two to tango, [ can also mention the many hundreds of
superintendents, principals, and school board members [ have talked to who are embracing the new

NEA, who are reaching out to form genuine partnerships with their local teacher associations.

It is breathtaking to me, sometimes, to think how far we have come — and how fast.
Certainly, one vivid example is the issue of peer assistance and review. This is the practice of
master teachers intervening to assist fellow teachers who are struggling in the classroom. In most
cases, the struggling teachers improve -- their careers are saved. But in cases where a teacher is
clearly not up to the job, the master teacher — a member of our union - counsels that teacher to
leave the profession, and can even recommend dismissal.

Let me tell you, this is difficult stuff. For years, NEA slammed the door on peer review.
We branded it a threat to union solidarity. And yet there were several courageous local affiliates
that were not only practicing peer review, but thriving with it.

In my speech here in 1997, I went out of my way to praise one of those peer review
programs, in Columbus, Ohio. I saluted the ‘'vast majority of teachers as capable and dedicated, but
incurred the wrath of critics for saying (and I quote) “there are indeed some bad teachers in
America’s schools. And it is our job as a union to 1mprove those teachers or — that fa111ng —to get
them out of the classroom.”

That statement set off a thoughtful, passionate, sometimes bitter debate within our
Association. But not half a year later, delegates to our annual Representatlve Assembly overturned
NEA’s opposition to peer review:



And then the floodgates opened up Today, more than a dozen locals are now doihg
peer review. And when the Columbus Education Assocnatlon put on a peer review ccnference last
year, it drew more than 500 participants from 30 states.

[ love what the president of our Columbus affiliate said in an newspaper interview (and
[ quote): “First [NEA] said we couldn’t do [peer review]. Then they ignored us. Then, six years
later, they gave us an award.”

And this is what [ mean when I say that we are embracing rapid, dramatic changes.
Yes, progress has not always come easily. There have been battles. But at every turn, our
Association has opted for change. And the reason is obvious to me, because the fact is that those of
~ us in NEA leadership are playing catch-up ball. Our members are way out ahead of us.

I sometimes think the motto of our new NEA should be: Lead, follow, and get out of the
way. By all means, our Association needs to lead — to turn up the heat nationally for the right
changes in public education. But just as importantly, we need to follow — to follow the lead of
NEA members who are doing new and difficult things such as collaborative bargaining and co-
‘management of their schools. And at the same time - let me be frank — NEA also needs to get out
of the way. We can’t allow union sacred cows to block the path of members who want to pursue
their own vision of school quality and reform.

I say that as a committed unionist, with great respect for all that NEAbhas accomplished
through the years.

Let me be clear: I believe in collective bargaining. I believe that collective bargaining is
indispensable. But collective bargaining is a tool, not an altar. And right now, in most places, thls
tool is too narrowly focused on the terms and conditions of employment.

‘We need to liberate collective bargaining -- to liberate our whole way of thinking about
our role and responsibility in any given school district.

When NEA’s local affiliates sit down with management, we should be negotiating the
future. We should be hammering out blueprints for reform and renewal in each of our public
school districts. And, to that end, our colleagues on the other side of the table must be willing to
join with us. ~

Again, let me be frank. For three decades — in the face of school systems that treated
teachers in callous, abusive, arbitrary ways -- our unions defined their role defensively. We
shielded our members by erecting, and fiercely defending, a great palisade of
protections...protections and work rules designed to reduce flexibility, to minimize uncertainty.

~ Yes, in most schools and school districts, these contract restrictions continue to play a
- vital role in protecting employees from abuses. This is very important. But we also have to reckon
~ with the costs. -

A great wall of contract protections can have the unintended effect of blocking
necessary changes. It’s ironic, but in the name of protecting our members from dysfuncnonal
systems we sometimes end up helping to perpetuate those very systems!

That is why so many of our local affiliates are willing to take risks. Instead of contracts
that reduce flexibility and restrict change, we need contracts that empower and enable. And 1



hasten to add, we also need superintendents and school boards to. join with us in thlnkmg anew and
acting anew. L '

[ remind you that when we built our teacher unions three decades ago, we accepted the
old labor-management premise: That management directs and the union files grievances. -

Today, our new NEA rejects this old division of roles. We are saying to management —
not in confrontation, but by way of invitation: Certain things you said were off limits, we insist on
opening for discussion. For instance: strict entry-level standards for teachers, teacher mentoring,
peer assistance, professional development, National Board certification, and — to put it broadly -- a
larger role for teachers in organizing their schools for excellence. If our shared goal is a quality
revolution in public education, these issues must be on the table.

. And let me get very specific, because I want to leave no doubt about NEA’s top priority.
Indeed, I am tempted to suggest another motto for NEA — and for everyone else who seeks to
revitalize America’s public schools: It’s the teachers, stupid!

A blue-ribbon report by the National Commission on Teaching and America’s Future
put it best, summing up the gist of more than 200 studies. Let me quote: “No other intervention —
no other intervention -- can make the difference that a knowledgeable, skillful teacher can make in
the learning process. Students learn more when their teacher knows more.” '

And this is exactly where America’s schools are hurting the most. Because there will be
no quality revolution until this rich, resourceful country of ours ends the gross professional neglect
of its teachers -- a neglect bordering on abandonment. :

Several weeks ago, The New. York Times reported a thoroughly depressing poll: Only
one in five teachers say they feel well prepared for the modern classroom. Only one in five feels
prepared to deal with new technologies, higher standards, children with disabilities, children of
poverty -- the whole gamut of challenges that are dumped in teachers’ laps. |

Ladies and gentlemen, that poll is a cry from the heart! It is a cry for better teacher
training, better support in the classroom, better professional development. ‘

The media are full of stories about the growing teacher shortage. But there is not a
teacher shortage so much as there is a respect shortage, a salary shortage, a shortage of the most
basic care and feeding of teachers in their professional lives.

)

What does it say about our. priorities when we say we want the best and bri.ghtest to
enter teaching, and yet we pay new teachers salaries as low as $14,000 to $18,000?

Nationwide, more than one out of four newly hired teachers is thrust into the classroom
without proper certification. And the overwhelming majority of new teachers receive no mentoring
or peer support whatsoever. So is anyone surprised that 20 percent of new public school teachers
drop out by the end of their first year — or that nearly half leave within five years?

-And for veteran teachers, the neglect is just as bad. Professional development is totally
inadequate — when it is available at all. In one Midwest district, the school board rejected a budget
" request for teacher training, while approving $100,000 to renovate hot dog stands and seating at the
high school football stadium.



In too many school districts, the message to teachers seems to be: the beatings will
_continue until morale i improves. And this is crazy. Teachers deserve better. More to the pomt SO
do the children they feach.

But we can no longer wait for others to address these crying needs. After all, it is our
profession we are talking about! If teachers are going to get the support we need — in our
classrooms and in our professional lives — then our unions must play an even more aggressive,
assertive role in demanding it, and if necessary providing it ourselves. A

Again, | refer you to the booklet of activities by hundreds of our local affiliates. It is no
coincidence that the lion’s share of these initiatives involve things like mentoring, peer assistance,
peer review, National Board certification, professional development. In short, teachers helping
teachers — teachers stepping forward to take charge of our profession.

~ And at the same time, we are also stepping up our resources at the national level -
hiring an additional 15 respected professionals in our Teaching and Learning division, again with a.
sharp emphasis on teacher quality and professional development.

This is the soul of our new NEA. This is our central organizing principle: to enhance
the quality and professionalism of teachers and other school employees...to give all of our
members the skills they need to help their students succeed.

Now, I also want to make clear that there is a larger context to what we are doing at
NEA. Indeed, since this is the National Press Club, let me offer you something of a scoop. We all
know that newspapers and television thrive on scandal and failure — the “Fleecing of America,” as *
NBC Nightly News so delicately puts it. For more than a decade stories about public schools have
been a veritable parade of horribles.

And so I offer you this scoop: There are thousands of excellent, high-achieving public
. schools in the United States. And I will go further: public education is in the midst of a standards
~ revolution that is hftmg the quality of virtually every public school.

NEA is speaking a new language of standards, responsibility, and accountablhty And
we are by no means alone.

Thirty-eight states have already put in place tougher statewide academic standards, and
another 10 states are following suit. Twenty-four states have introduced - or soon will - tests that
high school seniors must pass in order to geta diploma.

The most remarkable turnaround is taking place in big inner-city school systems from
Los Angeles to Chicago to Boston — and right here in Washington, D.C. Courageous school
superintendents — in partnership with local teacher unions -- are shaking up failing schools, raising /
academic standards, ending social promotion, and making summer school mandatory for kids who
don’t master the basics. :

" This is an entirely new world — and it is working. Already we have seen a huge increase
in the number of high school kids taking Advanced Placement coursework. SAT mathematics
scores are at their highest level in 27 years. And the latest National Assessment of Educational
Progress shows that — for the first time in a decade -- readmg skills are up in all three grades tested:
4th Sth and 12th



So that i is my scoop: public schools are coming back strong

And there is one other seriously underreported story. ‘Don’t be dlstracted by the huffing
and puffing fromi folks on the political extremes ~ folks who are still targeting public schools as .
ground zero in their “culture war.” The real story in public education is that — after decades of fads L
and turmoil — the era of big, unaccountable experiments is over. ‘

Indeed, the most reckless experiment — tuition vouchers — is currently self-destructing in
Cleveland. Student achievement among voucher students is stagnant, millions of dollars are being
squandered on taxi fares, the head of the Cleveland voucher program is blaming the whole mess on
state officials, and vice versa.

By contrast, if you look at the mainstream of public education, what you see is a
triumph of common sense, a focus on what works: higher expectations, tougher academic
standards, stricter accountability, smaller classes in the early grades, and - first and foremost -
teacher quality. :

By the way, on the topic of “what works,” last month NEA joined with the American
Federation of Teachers and others to publish a “consumer guide” to proven, successful models for
schoolwide reform -- for example, the “Success for All” reading program, developed at Johns
Hopkins University. Once again, the accent is on proven, research-based change — the right kind of
change.

Now, though I say' we have turned the corner in public education, we obviously still
face huge challenges. Right here in this city of Washington, for example, how do we meet the
needs of nearly 80,000 students — many of them kids of poverty, kids who face the urban
equivalent of the Ten Plagues of Egypt? Teachers and other school employees can’t possibly
master this challenge alone. We need help.

In Washmgton -- in every community -- we need a new compact that puts the pub[zc
back into the public schools. We need every citizen involved and engaged.

To parents, this compact is very simple: Regardless of your.child’s challenges or special
needs, we will educate your child to the best of our ability. That is our duty and responsibility as
public educators. But, as parents, you can make a huge difference by sending your children to
school “ready to learn” — and by that I mean children who behave, children who respect adult
authority, children who are taught at home that education is important. I can’t tell you what a
difference this can make your child’s ability to achieve in school. ‘

. To the business community, the possibilities for your engagement are limitless. But let
me offer just one proposal: What about giving each of your employees 20 hours of paid leave each
year for the express purpose of working as volunteers, including in their local public schools?
That’s what three radio stations — WTOP, WGMS, and Z-104 — do here in the Washington area. It.
is a program that enriches the employees — and does a world of good for our schools.

To our colleagues in higher education — many of them NEA members -- instead of
‘complaining about some high school graduates who need remedial help their freshman year, why
not get involved with your local public schools? There are at least five major universities in this
city alone, including Georgetown and Howard. Think of the impact if each university had a big-

sister relationship with just one or two high schools — with professors assisting teachers, and



college students mentormg and tutoring high school students Again, thls would be nothmg but a
win-win relat10nsh1p

And to publlc ofﬁ01als especially elected officials, make a special appeal Publlc

- schools are on the right track, they are making tangible progress, and they deserve to be supported,
not abandoned. Politics should stop at the schoolhouse door. We need Democrats and Republicans
alike getting behind our public schools and — specifically — giving teachers and support staff the
resources they desperately need.

[ began, this afternoon, talking about teachers — and that is how [ will conclude. 1

- cannot possibly improve on the eloquence of one of your colleagues, Colman McCarthy, writing in
The Washington Post (and I quote): “When all the politicians end their speeches on school reform,
when all the writers are through praising or damning vouchers, when all the task forces finish
recommending one cure-all or another, it is the lonely elementary school teacher who, in six or
seven hours a day with children, must cut through the baloney and educate.”

To which [ say, amen.

Ladies and gentlemen, I believe in the power of teachers to transform young lives. |
also belleve in our power — the power of the new NEA -- to transform the professional lives-of
teachers.

A very wise person once said that great teaching is not about filling up a pail, it is about
lighting fires. And that is exactly the kind of new union we are creating — one that lights fires, one
that makes a tangible, qualitative difference in the lives of teachers and chlldren across this country.

The match has been struck. We have begun. And we have begun strongly.

Thank you. I look forward to responding to your questions.
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The idea of a professional union—one focused-on the quality of teaching and the welfare of children~is
an idea whose time has come. Its realization has been hastened by a wide variety of local grass roots,
state and national efforts summarized here. From peer review and assistance  programs that support
teacher learning and profeéssional accountability to school redesign initiatives that are creating places
for more powerful learning, these efforts are slowly and surely reinventing teaching anid schooling:
Teachers’ leadership is critical to this process and to its ultimate goals—the transformation of
 education in America so that it focuses on high quality teaching zmd learning for all students in all
communities. s

Linda Darling—Hammond

Charles E. Ducommun Professor of Education, Stanford University o

Executive Director, National Commission on Teaching and America’s Future 7

Stepping Forward provides the first evidence that ‘new unionism’ is more than-a slogan. Andit .
-shows the great potential in achieving educational reform by using labor’s traditional tools:
bargaining, lobbying, and member education. It is hopeful news.

Charles Taylor Kerchner °

"Hollis T. Allen Professor of Education, Claremont Graduate University

Co-author, United Mind Workers Co

For additional mformatlon on any of the programs highlighted in Stepping Forwmd or for smgk
copies, p]ease contact NEA Communications at 202-822-7200.
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from NEA, except by NEA affiliated associations. Any reproduction of the report materials must
include the usual credit line and the copynghi notice. Address queries to NEA Commumcatlons,
1201 Slxteenrh Street, NW, Washington, DC 20036-3290.
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c » R . IMPROVING THE CONDITIONS OF SCHOOLS

Preface .
g o By Bob Chase, NEA Presxdentc -

“Watch what we do, not what we say
\'_ = Nat:onal Press Club speech Feb 5, 1997

A *i’.‘ ¢ ve"f" <

I hke that bumper stlcker that says, “Change is good You go ﬁrst It captures our natural
... huinan ambivalence about change.. By the,same token, I hke the title of this .
‘ publlcatlon, “Stepping Forward,” because it aptly describes what NEA members
are doirig in school districts across the United States. They are darmg to go first— <
daring to step forward with new 1deas and mltlatwes to rev1tahze the natlon s ‘ >
public. schools. e o

1 ‘,».

In the pmcess, they are also cre&tmg a new and rewtahzed Natmnal Educatlon c ;
- Association. Iam the first to acknowledge that this new NEA is being born of a
-lopsided division of labor. The easy job was mine: I. apphed the New Umomsm
label. The hard job has fallen to our members, who are’ creatmg the substance
and the practical models. Above all, credit goes to the many courageous leaders
, who have been pioneets in putting issues of professionalism and school quahty at
. the ferefront of the1r state and local assoclatnons advocacy

When I gave that. Natlonal Press Club speech in 1997, no one could have antxclpated how -
powerfully the call to reinvent NEA would seize the imagination of our meimbers.
, . Nor could anyone have anticipated the kinds of rapid, startling changes that
" ’would beinitiated and. embraced by téachers and other school employees in
thousands of school dlstncts across Amernca

Take just one case in pomt peer revxew Two years ago, ofﬁcxal opposition to this practlce o
was codified in long- standing NEA resolutions. Only a handful of local

- affiliates-most prominently, the Columbus Education Association—were
practicing peer review. But scarcely four months after the National Press Club!
speech; the 1997 NEA Representatwe Assembly gave the green light to local
‘affiliates that want to pursue peer review. And last spring-responding to a
groundswell of NEA affi liates that are stepping boldly into peer review-the =~ -

N
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. STEPPING FORWARD A R - LS o
How NEA Mesmbers Are Rewtal!zmg Amemas Publ:c Schools - ' ' ’ .

Columbus Education Assocxatlon co- sponsored a conference that was swamped

by more than 500 participants from 30.states. As Columbus Educatlon ~

Association president John Grossman told Education Week, We've come a]ong
fast w1th1n NEA. Once that embrace happens, it’s a bear hug

Exactly Once the 24 million members of NEA embrace an idea o an 1n1tlat1ve, we do 50: o
ina blg way. Let me emphasae, however, that peer review is but one of many
_ innovations. Less visibleto the natlonal medla, anyway-are the many thousands
“of local initiatives and collaborations that are redefining NEA, from the bottom
" up, as 4 niew kind of union. Most granfymg to me personally is the fact that,
. virtually wherever 1. travel I'meet local’ NEA leaders and school superintendents
- who are overcoming years of head- buttmg in order to form new, collaborative
union- management relatlonshlps aimed at boostmg school quahty o

. The strength of NEAS new style of: umomsm is that it is both concept and blcep We are
‘ not just talkmg about ¢hange. We are flexing our orgamzat;onal muscle to make
change happen~to create facts on the ground S
T he purpose of this pubhcatlon is to document those facts ThlS is not mtended as an
‘ -exhaustive listing of every local 1nnovat10n and activity. Nor is every project .
cited hiere necessarily exemplary (indeed, most dre works in progress; many will -

“succeed, some will fail):-But the nearly 300 examples presented here reflect an

. aggressive new dynamxc that is spreading to every corrier of ouf Association. Our

I  members are buxldmg an arsenal of strategies—iricluding partnerships, grants, and
niew approaches to collectwe bargammg—-almed at helpmg chlldren succeed

Yy

"Wﬂham Butier Yeats sald that teachmg is not ﬁllmg a pail but the hghtmg of a fire”
Likewise, our Association must not only address i issues of basic dignity and
fa1rness, we also'must seek new ‘ways o lift up ouf professmn We must light
ﬁres. That is what our new NEA is all about C :

S




!MPRO‘L’ING THE CONDITIONS QF SCHOOLS’

Introduction

When the National Education Association began collecting examplés of what we call
“new unionism” a year ago, we expected we would find enough to fill a nice-sized
brochure. Instead, we have filled nearly 100 pages with examples from every state.

B T L R R P T e S

-And there' are many more that could have been included. Our goal was to provide a
_representative list of innovative programs NEA members have initiated and are
" involved in all across the United States.

'This booklet illustrates the many ways NEA members are working to create more
effective public schools in communities throughout America. Whether a
particular school is good, bad, or average, you can be certain that NEA members
are working to make it better — stepping up to the plate and taking more personal
‘responsibility for school quality.

B e S S S A e
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Stepping Forward is an invitation to look more closely at the real world of our nation’s
public schools and the people who work there.

Fre=—p

SIS

What is ‘New Unionism’?

DR

=

The concept of “new unionism” took root and flowered in 1997. With NEA President
Bob Chase as the catalyst for change in the way our union operates, local teachers
and school employees throughout the nation put into place the nuts-and-bolts -
practice of new unionism. New unionism is about taking responsibility for the
quality of education—and using our advocacy tools to make things better for -
children, our.students. It is also about taking risks and acting in creative, o
unconventional ways to address some serious challenges. And it is about
collaboration-working with businesses, parents, school boards, school
administrators, and the community—to advance teacher quality and student
achievement. :

F he National Education Association recognizes that even the best schools must make -
changes to meet the challenges that lie ahead for America. NEA leaders, affiliates,
and members want to take part in shaping that change. And so, from Montclair,
New Jersey, to Puyallup, Washmgton, the Association is working to change
schools for the better.




STEPPING FORWARD
How NEA Mermbers Are Revualxzmg/imencas Pubhc Schools

Addressing Key Needs_* I 1;3 ;
NEA members’ m:ttatlves and innovations fa]l into several broad categorles that
sometimes over]ap oo
',I Enhancmg teacherquahty T Sk
. ‘B Addressing the conditions of children Lo
W Promoting community and parental mvolvement in educatlon
", B Improving the conditions ofschools R
- Redestgmng schools. o L S

Enhancmg teacher quahty begms w1th a prospecttve teacher s undergraduate
; ( ‘ .- preparation and culminates in elite certification by the Nationa] Board for
T . ... Professional Teachmg Standards NEA afﬁllates are workmg at different points
' Co T “-.‘along this contmuum, based on the standards and practices in their state or
- locality. In many areas and at'the’ natlonal level the Assoc1at1on works to-makeé
- sure that hlgh -quality candidates are. recruited into teachmg That means
ensuring that colleges of education have rigorous standards for entryand |
- graduatlon Elsewhere, local Associations are pioneering teacher induction and
“mentoring programs at the school dlstnct level., +Many. of. these initiatives were -
. -“developed and conducted by Assoc:atxon members long before i it became popular " .
o » to'espouse such assistance. The Association is also working to"ensure that -
" téachers are evaluated effectively and provided professional development
‘ , " programs throughout their careers. Too often, teaching can be a revolving door, .
o A . with new teachers leaving ; within a few years because they did notreceive the
: support they needed to be successful. Support s also there for veteran teachers,
- where a humbet of NFA afﬁllates are helping more expenenced teachers nav1gate
the Nanonal Board certlﬁcatlon process R

«Addressmg the needs of chtldren has long been a top Assoaatmn prlortty Educators
. and social scientists have documented the relatlonsbtp between. poverty and poor -
academic achlevement and a number of NEA affiliates have embarked\on '
. programs to he]p parents meet the1r chlldren s nutrition and health. needs:
A "NEA members know how wtal itis to engage parents and other cornmumty ‘members in
* the process of changing and improving their local public schools. Many NEA
o state and local affiliates are taking bold new steps to reopen the conversation
e . between school and parent, and to build brtdges promoting parental and
' community involvement. Association members work to mvolve parents and '
other citizens as volunteers in the classroom, as tutors, as mentors, and in other
capacxtles that offer chﬂdten positive adult role models S
_ Americans are concemed about safety and order in America’s public schools. NEA
: members arelooking at a variety of strategies for making sure every child is safe, -
every classroom is orderly,and every school building is well equ1pped and
structurally sound. The programs cited in this booklet under i improving the
conditions of schools includé efforts to enhance student safety, modermze
facﬂmes, and reduce class size to 1mprove student learnmg :

N
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o Most parents cxpect teachers to play a key role in determining curriculum and teaching , ‘ 1
: ' methods. While some teachers and school support employees do play,significant :
roles in setting budgets and designing programs, many are still laboring under .- ;
the weight of excessive bureaucracies and top-down decision-making structures '
that were long ago discarded by corporate America. Under the rubric of
redesigning schools are listed a variety of efforts to change and improve the way
schools are run, to make them better suited to prcparmg today’s students for the
future.

TR TEND

NEA Members Are Taking the Lead

NEA members are taking risks, assuming responsibility for quality, and building new -
partnerships. They ar¢ using collective bargaining and.legislative lobbying to -
improve the quality of America’s public schools, Over the past two years, the ' ’E
Association has increased its support for members who dare to challenge 0
entrenched school systems, to experiment with new ideas, and to advocate
dramatic changes aimed at improving teaching and learning. Many examples of
these groundbreaking efforts aré described here,

1 In every state, NEA affiliates have played a leadership and partnership role in
comprehensive education reform. In Colorado, Florida, Washington, Missouri,
Virginia, Maryland, and elsewhere, state Associations have worked with -
legislators and governors of both parties to establish more rigorous ucademic
standards and assessments. State and local Association leaders are now working
; " to translate those standards into curriculum and classroom pmct:ces that enable
‘ children to achieve at more demanding levels.

What do these efforts have in commeon? They are centered on accountability. They call
for collaboration and partnerships among all stakeholders. And they are
compelling all.of us to focus on factors that directly impact the quality of ‘
teaching and learning: better teacher preparation, rigorous academic standards, |
high expectations, and parental mvolvement

. NEA Programs Designed To Promote Education Quality

The National Education Association is in the midst of a major organizational
“reinvention” in support of its mission to improve the quality of teaching and
learning in public schools. Ongoing advocacy programs, including federal

~ lobbying, seek to direct more resources to the classroom and to strengthen
support for nutrition, health care, and developmental child care.

At the same time, NEA is focusing on the professional needs of its members. Reading = ©
‘ experts and authorities on teacher education are joining the NEA staff so that the
Association can better help teachers put into practice the latest research about
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how chrldren learn. The natronal staff is working wrth local leaders in their
- efforts to enhance all the factors that affect teacher’ quahty, mcludmg teacher

* preparation programs, mentormg for new. and veteran teachers, and teacher .
evaluation systems. : — .

Lo
[

Followmg are ;ust afew examples of how NEA is workmg wrth its rnembers and afﬁhates :
: to meet the changlng needs of the teaching professron - >

- ~Teacher Education Initiative—NEA is searching for new and better ways o

.prepare Amerrca s future teachers. Through the Teacher Education Initiative, :

NEA is working i in partnershxp with professional development schools at

seven universities:; Southern Maine, Memphis; South Carolina; Wyommg,

, George Mason, Montclair State, and Texas A & M Already, young teachers
R are beneﬁtrng from the program.. :

+

e Lt ewie IR

e RS

I Famﬂy/School}Commumty Partnershrps—-Restormg strong lmkages N
e between' schools and the communities they sefve is the focus of a major
. “training. program NEA is conducting around the country.- Groups of pegple
Lo j .- ,' in évery state have received this training, and more formal cadres of partners
‘ have formed in.almost.a dozen states to facrhtate additional outreach. The..
- S program aims to find 1nnovat1ve ways to increase parents’ involvement in
Lo .. v theif children’s schools. In New ]ersey, for example, elementary school
; B - teachers combined an evening Halloween party for students with parent-
B teacher meetmgs, rehevmg adults of the need for chlld care.

I Assocnatron Advocacy for Student Success—ln cooperatron w1th the .
- University of ‘Memphis, NEA is researching effective models for aligning hew " :
.- . .statewide academic standards with local curriculum, matenals, and
" <" classroom practices. The project will provide gurdance for local associations -
. .. - -working with school districts to foster hrgh expectatrons and meet hlgh
i : ) L standards S T

10

o Peer Assrstance and Revrew—A broad array of NEA leaders and staff were -
brought together to.help state and local affiliates with the planning and
£. . % . . .. . implementation of peer assistance and peer review programs. NEA provrdes =
' ‘ ' “interested affiliates with 1nformanon to help deal with legal pohncal and -’
practrcal consrderanons

Many other NEA programs and activities address other needs of Amerlcas schools—and
NEAs members. School safety and discipline issues are under study, to learn and”
‘ . disseminate effective models for schools. Another NEA initiative is providing
o o . techmcal assistance to ﬁve charter schools around the country, to assess and.
document the potential of charters as-vehicles for systemic reform. ‘We continue
~ with our tradltronal statrstrca] research trackmg workmg condmons of teachers

f
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and education support personnel to better understand the realities of their daily
jobs in the schools. And we are looking at all thesc issues in connection with
collective bargaining, to better understand its essential role in advancing
improvements in pub ic education.

We are proud of NEA’s 142-year tradition. Through our union, we fought for and won

equity'and dignity, dué process and respect for America’s teachers. More recently,

we have fought for the same rights for'school bus drivers, classroom assistants,
cafeteria and maintenance employees, and others who work hard every day in
America’s schools. We have advocated for and won programs to help children
succeed, such as school breakfast, health care, and after-school programs. And

; we are not about to stop fighting for any of these things. But now it'is time to do
more, to take on additional responsibility, to find powerful new solutions to new
challenges. ,

1
In these pages echoes the drumbeat of success from localities across the nation. The

sound is-growing into a national march, It is the sound of helping every single
student. It is the sound of whole communities working together and trying new
ideas. Itis the sound of aiming hlgher and getting there

It is the sound of stepping forward.

11
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*Alabama :

Statewzde. Eight years ago, the Alabama Educatlon Assocxatron (AEA) developed and

)

Anchomge. In 1998, the Umvers:ty of Naska Anchorage—-m partnershlp w1th the
- aadmmlstrators assocratlon-estabhshed a two-year mentermg program for beginning -
Lower Kuskoszm‘ NEA—Alaska, its, local afﬁhate in Lower Kuskokwm, the Lower —
- Kuskokwim School District, the Alaska Staff Development Network, and the Alaska -
* Distance Dehvery Consortium are working together in a mentoring program for -
" beginning teachers, funded in part by a grant from: NEA’s National Foundation for -

~ the Improvement of Education. The program helps new teachers (85 percent of the.
“district’s teaching force is nonmAlaskan native) understand the IocaI Yup ik language -

~.*Anzona - . L i__’j;; L " “"

Flagstaff Plagstaff Educatron Assocxanon members are workmg to boost student success.
Lake Havasu Czty The Lake Havasu Crty Educatron Assocxatlon has had a peer

' mentoring program. for new teachers for three years, Initiated by logal Assocratron

Paradtse Valiey In 1998 the Paradise Valley Educanon Assomatlon and the Paradrse

il S o e et don e e

’

“1to build the begifining teacher assistance program. AEA’s “formative assistance”

’"f(Teaeher In- Servrce Program—-Targetmg Optimum Practice) signifies the quahty of
“the service and the quahty of teacher growth and development. AEA provided staff to
“train mentors and project consultants to help teachers become better organized, and’
o 1mprove thelr student evaluatlon, drsc1phne, and classroom management skllls

*Alaska - v’

' instructional help for first: -year teachers, and wrll later be expanded to mclude peer ol
,assrstance and rewew for more veteran staff,

Enhancmg Teacher Quahty

Mentonng

[N

- piloted a peer assistance program that was used by the state department of educatlon

_program-developed by teachers ‘principals, and supermtendents—-estab!lshed a model
- for helpmg teachers become better prepared The assistance program’s name—TIP-TOP

Lew . B . - N

Anchorage Educatron Assocratxon, the Anchorage PTA, the school board and the .

teachers Courses mclude schoo] safety, new teacher ortentatlon and Ieadershtp

and tradltlons

R EEEES

by assisting teachers who need extra help. Since the. 199192 schiool year, the district
* has implemented a teacher-driven peer assistance program that helps educators stay .
" on track-through mentoring, coaching, help with lesson plannmg, and if needed a,
performance improvement planr :

:

" leaders, the program is designed to help reduce the high attrition rate fornew . .
teachers. Begmnmg teachers receive formal training and help wrth Iesson p]ans—and
are given release time to meet w;th mentor teachers :

Valley United School District received an NEA Urban Grant for the second phase of -
their Teacher Mentor Project. .Phase II involves developmg and momtormg a
-selection and training process for mentors: The peer assistance program will prov1de

5 4"
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*kCahforma

Burlmgame The Burlmgame Educatron Assoc13tron recently negotrated peer assistance
provisions into its contract. The peer assistance is-at the option of the teacher. The
program can help all teachers through a process of self-evaluation. Those who need

extra help will be provrded inservice educationr and counseling.

Chula Vtsta. An NEA Urban Grant enabled the Chula Vrsta Educators to develop a
training and assistance program for new teachers. The Chula Vista Assistance Team
{CHAT) includes both local Association and school district representatives. It
provides all non-tenured teachers with ongoing mentoring, monitoring, and coaching.
CHAT seeks to improve student learning by ensuring that new teachers have the -
knowledge and skills to be effective in the classroom.

In partnership with the district and three local colleges, the Sweetwater Education -
Association in Chula Vista developed a two-year peer assistance program in 1995. All
new teachers participate in their first year; participation is optional in the second
year Students in the colleges teacher preparation programs serve as interns.

Concord The Mt D1ab10 Educatlon Assocratlon in Concord has establrshed a program
of intensive peer assistance for.teachers who are new to the district and have taught
less than two years. .A union-management panel consisting of four Association
members and four administrators makes recommendations about progressing to the
second year of probation. The University of California-Santa Cruz and St: Mary’s of
Orinda are umversrty partners in the program : .

Fairfi Seld- Suzsun Provrsxons of the contract between the: Assocranon and the dlsmct call
* for a teacher support team to assist individuals who receive an unsatisfactory
evaluation: The support team consults with the teacher and an evaluator, who can be
either a prmcxpal or supervrsor, and then determmes what help the individual needs
to 1mprove - : : ' :

Hayward Conmrd (Mt Dzal)lo) Santa Clara County, Valle;o Four local Assoaatlons
formed a partnership to develop and implement a peer assistance program to .
rejuvenate veteran teachers. The four California Teachers Association affiliates will.
share resources to create a curricilurm, engage and motivate members, and improve
teachmg and leammg An NEA Urban Grant award helped teachers develop the

: program.., S o RS

Menfe Park. The Menlo Parl( Teachers Assoaatmn negotlated a contract wrth its school
district that includes provisions for a voluntary peer assistance program. The

” program encourages self-evaluation and professional growth—and ensures extra help

g . fornewand probatronary teachers-who need it.-

Santa Clara County The Oak Grove Education Association in Santa Clara County and
the loca school district have negotrated a peer assistance program

The Saddleback Va ley Edueanon Assocratlon'and Saddleback \falley school district
are working together on a mentoring program for new teachers and teachers who are
changing grade levels or subject areas. There are-now 65 mentors who assist peers
with content, curriculum, and practical issues such as classroom management.’
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San Bernardino. The San Bernarding Teachers Assocratlon is part of a consortium of -
; commumty and business groups that is working on new teacher induction and a
“survive and thrive? program. for veteran teachers. The district will fund the program
for new teachers, and the California Teachers Association and the county will help
S ; - fund the program for veteran’ teachers, ‘

San Dtego The San Dxego Teachers Assocxatton has negotlatecl peer coachmg and an
- additional stipend for mentor teachers who agree to work with new tedchers at hard-
‘to-staff schools. Ajoint teacher~dxstr1ct commlttee makes dec1510ns about the
program S e e :

‘A'Colorado e T P

o Arapahoe County The Cherry Creek school dlStl’lCt s Staff Trammg Assrstance and _
R Renewal (S.T.A.R.) mentoring program began in 1994-95 during negotiations with
~ the.Cherry Creek Education Association.” Start-up funding came from the former
sabbancal leave program, which was ended. Baséd.on the phrlosophy thata .-
consistent high-quality performance by every teacher in every classroomiskeyto - -
. improving student achievement; the S.T.A.R; program prov1des assistance to all first:
year teachersand also. aids the growth and development of experienced teachers who
“need extra short-term support; as well as those who. mtght need remediation. Full:
A time. released teachers serve as S.T.A.R. .mentors, who conduct classroom - . e
R observatlons and conferences with beginning teachers-at least once a week durmg
’ P therr first year, The program is supervised and evaluated by a panel composed of
' 18 three aclmmxstrators and four teachers who select and evaluate mentors
Loveland Smce 1993 the Thompson Educatlon Assocxauon in Loveland has worked
. with. administrators to provide both initial and ongoing help to teachers. The
Association assigns a mentor to each new teacher to help the person understand
 district procedures and expectatrons And the Association runs a resource bank of ~ +
teachers who share their ideas and experience., The resource bank provides a series of
- . professional development programs. Teachers with no previous experience are
-expected to complete all eight of the courses offered. Experienced teachers new to
‘ lthe district are expected to complete four of the elght :

*trConnectlcut
Brzdgeport The Bndgeport Educatlon Assocaatton is using an NEA Urban Grant to
establish a New Teachers Cadre. Cadre members will provide fiew teachers with
comprehensive guidance in lesson planning, classroom management, and student ..+
. “assessment. At the begmnmg of the school year, the Association hosts a session for o
‘neiw teachers to-acquaint them with resources and find out their. needs. The program L
includes workshops and semmars durmg and after the schoo day ' :

*Delaware
Statewtde The Delawa1e State, Educatron Assocratxon and Performance Learnmg Systems

- have teamed up. to help teachers during their fi rst years of teaching. The partners will

‘train mentor coordmators for each school dlsmct, conduct two statewide . , .
» conferences, and help dxstrtcts bulld their own mentor programs. DSEA is puttmg A

Lo I A
i
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together a database to conduct an evaluation and recommend improvements in new
teacher induction’and mentoring programs.

. %Idaho

X
o

Bonneville. In the Bonneville school district, remediation teams made up of mentor
teachers, an Association advocate, a supervisor, and a learning specialist work with
struggling teachers to help them improve their teaching skills. The program, which . :
began in the district about 16 years ago and was revised four years ago, kicks in’
during the penod betwéen an unsatlsfactory evaluation and probatlon. ‘

Idaho Falls. For 10 years, the Idaho Falls Education Assocnatlon has provided help to
teachers who are having difficulties in the classroom. Mentor teachers observe
teachers who have been identified as needing help and work with them to improve
their skills. The district supports the program, and participants report that the
process has improved their instructional skills and made them more responsive to
student needs. .

Southwest Idaho ( 10 Districts). Since March 1997, local Association leaders and focal
school administrators have been participating in a network to improve student
leammg. The 10 school districts in the peer assistance/problem-solving network
have created joint advisory teams that include an Association member and an
administrator. The teams go to schools where a problem exists and offer assistance.
They observe the situation and assess the problem in an effort to fixit, not to affix
blame. If the problem is with a teacher or an administrator, the team offers
suggestions. If job performance is the issue, then a peer assistant is recommended for
either party or both parties. At the end of the process, a sealed report is issued, '
reviewed, and then destroyed. The network strives to build trust by involving both
the Association and the administration. The 10 districts involved in the network are
Boise, Caldwell, Middleton, Marsmg,Wllder, Frmt!and Mendlan Gem Coumy,
Vallivue, and McCa]l

19

“*Kansas

Olathe. For the past five years, a collaborative agreement between the Olathe Education
Association and the school district has allowed the Association president to work full
time on Association business. Part of that business consists of providing intensive
assistance to teachers identified by the district as needing help. Typically, teachers
requiring assistance are a few veterans who have had difficulty revising their
instructional techniques to meet the needs of today’s students. The teacher meets
with the principal, a district representative, and the Association president to develop
a Growth and Improvement Plan that is signed by all parties. The Association
president observes the struggling teachers and provides assistance; the principal does
the formal evaluations. The process continues until everyone agrees that the teacher
has successfully completed the plan or that the teacher should switch careers. The
Olathe Education Association is now using a grant from NEA’s National Foundation
for the Improvement of Education to support the development of a formal plan for-
integrating teacher evaluation, intensive assistance, and staff development into the
collective bargaining agreement.
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*Ken'tucky o v_ o RN

s

*Mame

~'A'Maryland L : “.’ _f’ /V f " e

20

Tf.f

Statewzde. The Kentucky Teacher Internshxp Program creates teams at each school 1o
evaluate and help new teachers. Each team is made up of the building pr1nc1pal a
resource teacher, and a teacher educator from a state- approved teacher. trammg
institution. The teams use the Kentucky Performance Measurement System to .

_ evaluate intern-teachers. The Kentucky Education Association conducts an
orientation each fall for-teacher interns and- their, mentors~and provides. profe551ona]
development, publications, and a statewide electronic network for interns and

‘mentors to communicate-and share ideas. The Appalachta hducatronal Laboratory is

alsoapartner in the program. B T P S

Starewzde. »The state of Mame mandates a program o assxst begmmng teachers for at
“least.two years. A parmershlp between the Maine Education Association and the
University of Maine helps mentors get the skills they need to be effective through .
training in peer assistance.Local districts that have commltted the resources to
support a quallty mentor program have been successful e

PR

Fredertck County A task force was formed last year to look at developmg a peer

~ . assistance program. Concerned that fully half the-currerit teaching force has been .
hired in the past five years, the Frederick County Teachers Assocnatlon wants to help
these new teachers.- Language was negotiated into the contract in support of a peer
assistance plan, and a recommendanon on how to 1mplement the plan is movmg
forward R Db

Prmce George s County The Prmce George S County Educators Assocratron is usmg a .
1998-99 NEA Urban Grant to help beginning teachers gain skills in classroom ’ ,
management; parental involvement, and meeting school district expectations. . -~ >
‘Workshops-are held in conjunction with Bowie State Unlverstty, the University of » '
. Maryland, and Prince George’s County Community College. Teams of experienced
teachers are gaining new skills in delivering new teacher orientation workshops,
-, Tecruiting commumty parttcrpants, and dlssemmatlng mformatton about new

teacher programs

*Massachusetts - . EE | 3 BEE

Weymout?z “Sharmg the Wealth > a pre.-K-12 mentormg program created by the

. Weymouth Teachers Association in 1995, prov1des assistance and supportto new . ...

- teachers and gives veteran teachers the opportunity to share their knowledge and"; -

~experience with each other, as well as with those they mentor. .The program parrs

. -new teachers with mentors in the same building, which allows’ daily contact and - e
support Menitors who.have experttse in specific content are available as needed.” B l T _
There are-also morithly town-wide sessions on topics of concern to all teachers: The - .

. program continues to evolve. Recent addltlons ;ncltgde an “hverythmg You've Always ‘
Wanted to Know But Were’ Afraid to Ask” session,’ workshops on conflict. resolutlon
and on mamstreammg non-English speaking students into the regular classroom,
and an ongoing lesson exchange among teachers from the district’s 13 schools.

N
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*Michigan

Ann Arbor. Ann Arbor administrators and Assoaatxon leaders worked together to -
develop a mentor program beginning in the 1997-98 school year. All beginning
teachers in the district are assigned mentors for their first three years of classroom
teaching. Teachers selected as mentors make a'three-year commitment to the task.
They are accountable to the district for their mentor responsibilities, and they
participate in ongoing professional development activities to help them be effective
as mentors. ‘

% Minnesota

Minneapolis. Local affiliates of Education Minnesota negotiated new contract language
in the 1997-1999 contract, allowing up to 10 probationary teachers in Minneapolis to
share a position with a tenured teacher who has at least 25 years of experience
teaching in the area. The senior teacher becomes a mentor and participates in the
probationary teacher’s professional development/professional support team. The
mentor and the probationary teacher must attend all staff meetings and professional
development activities of the school, program, and district. .

N e o S Ses U

‘Wartﬁington. The Worthington Education Association and the school district have
developed a peer assistance program for new staff. Mentors commit to help new
teachers for two years. The program, which started in the 1992-93 school year and is
coordinated with the district’s staff development program, aims to provtde new
teachers with tips, instructional 1deas, and support - . ' 21

55

* Missourl

Statewide. Using a grant from NEA’s National Foundation for the Improvemeént of
Education, the Missouri NEA and the state’s Department of Elementary and
Secondary Education are working to improve teacher education. They established a
Beginning Teacher Advisory Board and joined in the work of the Missouri
Commission on the Future of Teaching, which seeks to improve teacher preparation,

* induction, and ongoing professional growth. They also plan to establish standards
and guidelines for mentor programs and develop a mentor training and support
program in conjunction with Missouri’s nine university- based regional professional
development centers:

*Nebraska | o | 1 o

REE

Statewide. Since 19953, the Nebraska State Education Association has worked in
collaboration with two state educational service units to provide peer support to new
teachers through a year-long mentoring program. This training program has helped
nearly 10 percent of all beginning teachers in Nebraska, and in May 1998 the NSEA

" successfully lobbied the state legislature to expand the mentoring program to-every
new teacher in the state. -

P
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*Nevada

s
- . - +
»

. EEEE CIark County To help the nearly 2 000 new teaehers hlred each year in the Las Vegas

: - area, the Clark County Education Association offers a “New Hire Orientation.”

" Teachers are given the opportumty to intéract with veteran teachers, who help walk -
beginning teachers through. the system~from filling out forms to finding housing to' : -

~.what to expect on the first day of class. ‘At these sessions, held in August, new -~

kil . . teachersare given the curriculum they will be expected to follow. The Association

- ' "+ _also helpsveteran teachers who come from oiit of state by providing workshops on:
“how to comp]y wrth Nevada hcensmg reqmrements :

e

*New]ersey ;‘_ e s
R R d, : :
Passatc. The Educatlon Assocratron of Passarc wrll use a 1998 99 NEA Urban Grant
" Award to match each first-year teacher with an expérienced mentor A program
. called “Secrets They Never Told Me™ provides training for both new teachers and
g .- . mentors. The grant will also help first- year educators develop a handbook for future ’ Rt
: ' ' use by begmnmg teachers ~ k

‘A'New Memco
Las Lunas. In 1998 NEA-Los Lunas and the local school dlStl‘lCt developed a New s
, - Teacher Staff Development program: desrgned to better prepare:beginning teachers *
‘ ‘ S and improve instruction for students. NEA-New Mexico provided training for the
. 22 ’ L7 . rentor codrdinators. All teachers new to the Los Lunas schools wrll be matched wrth
¢ mentors for thelr ﬁrst year RN

T

- . F
3

L

Sratew:de In 1997 the North Dakota Educatlon Assoc:auon developed a peer coachmg

g | e . -:program to. help new and veteran teachérs. The two dozen staff and leaders trained
' - .in peer coaching provide traihing to other teachers around the state who want to be
, ~+ . mentor teachers. The mentors are then available to their colleagues on a one-on-one -
i } o Dbasis. To date, more than 500 of the state S 9, 000 teachers have taken part in thrs
B . trammg - : o

‘A'Ohm‘ ' S

. »year program for new teachers'and the, district’s professional development
» " committee. A member of the Association’s board of directors receives one-half pard
| = : S leave from the classroom to carry out those responsrbrhtres ~

q L f. e Brunswtck, The Brunswrck Education Assocratlon is runmng the school dlstrrct s entry-

*Oregon S T ,;J
Hood Rwer County A voluntary peer assmtance program, developed by the school
district in consultation 'with the Association, has been in place since 1985. The-
, o s process calls for peer observation, conferences, and peer. coachmg—all aimed at
_—_— : . assrstmg teachers so that they can provrde students with the skills they need to

.
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" succeed in whatever endeavor they embark on at the end of thelr schooling. A l staff
" are mvolved in the ongomg 1mpmvement of the program and its 1mplementat10n

. %Pennsylvama , R N ‘

o

S&

I Ene The Erie Educatxon Assocmtxon will use an NEA Urban Grant to launch a new::
L ' teacher mentor and support project. Pro;ect New House” will provide new teachers
‘with the skills they need to improve teaching and learning in their urban classrooms,
A bank of training materlals will also-be developed to serve’as a resource for all
o o dnstnct teachers - R Lo :

erhode Island -

Res

;:5;5

Newport Newport teachers’ put together Intenswe Assnstance, an evaluatlon document .
. that contains a' peer meéntor and assistance phase for téachers who are experiencing -
difficulties. The.concept was suggested in 1991 and has been incorporated into the N Cike
master contract since 1995 All nine schools m the Newport system are mvolved L S

*Tennessee

Clarksv:lle-Montgomery Cazmty The Clarksv1lle Montgomery County Education
“Association and the Austin Peay State University Education Assoc:atnon received an -
NEA Urban Grant to implément a mentoring and mternshlp program called “The
Best of the Best” The two local Associations have begun work with the Clarksvnlle— S
N -~ Montgomery County school system to prowde college students entering the teachmg I 23 '
_ .. profession with a mentor.and the opportunity to spend three or four semesters in K-+
o . 5classtooms as they. transition into teaching. The program began i in the'summier of
e 1998. Initially, 35 students will work with mentor teachers for two years. Already: -
e ' ' part1c1pants are reacting pomtnvely The student teachers feel empowered to affect the
 teaching process, and the meritor teachers are reevaluatmg their.classroom practlces. '
School administrators like the program because it gives them a chance to see student .
teachers in a classroom settmg before they are hired: S '

Memphzs. 2In 1997 the Memphls Educatlon Assocmtlon, the Umvers:ty of Memphls, and

. .the: Memphis City Schools began a‘peer assistance program to address the problem of
10 percent annual turnover; with the-attrition rate highest among new teachers. The -
partnershlp program provides a $2;000 stipend to expenenced teachers who become - - *
«certified in peer assistance training and work with “intérns” and “pathways teachers.”
Interns are university students who have met all the reqmrements for a master’s
degree in education except student teaching. “Pathways teachers” have degrees in

. other areas and are pursuing degrees in education. Earning 85 percent of the base L -
-teacher salar)a they are assigned to schools where they work with certified “induction B
specialists” (retired teachers who have received peer assistance fraining)-and receive ,
help from Peer Assistance Teachers throughout the school year. Peer Assistance ©
Teachers also work with. colleagues who may be struggling or suffering from burnout.
The program has provided nearly half the Memphis schools with a certified Peer -
Assistance Teacher. The goal is to have five.to ten mentors in each school

' Nashville. The Metropohtan Nashvxlle Educatxon Assocmtlon and the school district have
© worked tegether on a peer assnstance program for classroom teachers since 1995. A
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group of outstanding teachers who are selected as Peer Assistance Leaders (PALS)
_ work full-time with all new teachers—and with those experienced teachers who are
- struggling. The program s goal is to ensure that all teachers experience success ini the
classroom by receiving the support and assistance nieeded. A panel of metro . .
educators, appointed by the school board and the Association, governs ‘the program,
which is funded and supported by the board of educatron

*Teanylt T

Statew:de The Texas State Teachers Assocratlon is workmg closely wnth the State Board
for Certification to help with the implementation of new regulations that will requrre
two years of mentoring for new teachers. TSTA is developing programs for its

-members t6 help them be. effectrve mentors and to assist school districts in
implementing peer assistance programs. “The regulanons are scheduled to begin in

" "Fall2000 CoL N : L

v

*Utah TS S

Statewzde. Utah’s 1987 teacher evaluation law, written by the Utah Educatron
~Association, opened the door for school district evaluation systems to include peer
- assistance and/or peer review. The law requires that each district’s evaluation
- committee reflects parity between teachers and administrators, and that all new '
- teachers have'mentors or “consulting educators” assigned to them. -As a result of the
. law, almost all Utah school dlstrlcts have peer. assrstance programs

“

24 Murray “The ]ordan Educatton Assoc1at10n and the local school drstrlct have jointly .-

developed a remediation: program that involves peer. coachmg, and have provided for
it in the collective bargammg agreement. Principals recommend teachers for the
remedtatton program; a‘broad- based pool of experrenced educators helps them
1mprove thelr teachlng skllls The program began in 1994,

‘A*Vermont - T
Woodsmck Trained peer coaches aré part of the evaluatron system at the Woodstock
* Union Middle/High School: Teackers who have worked at the school for three or
" more years develop a three-year plan in which they identify areas of desired
professxonal growth, establish goals for each area, specify plans to reach those goals, -
and spell out how they will assess their efforts. At least one year’s plan is developed in:
. collaboration with an administrator. Plans for the other years'can be-developed with N
. a person selected from among the trained peer coaches at the high school. This goal-" 5. R
" setting activity is an‘addition to the traditional ¢ supervrsory evaluatlon of teachers by :
* the administration. : - v

#Vlrgmla

o chhmond. A 1998- 99 NEA Urban Grant is helpmg the Rlchmond Educatron Assocratlon v
Sponsor a hew mentormg program, “Makin’ It: Surviving Your First Year in the y
‘Richmond Public Schools.” Forty new teachers were matched with mentors, and.the
Association held a fall conference that mcluded workshops on the culture and clrmate

s
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- of chhmond S school system, the urban classroom, and mteractmg with p1rents
The’ mentormg program will also give: teachers the opportumty to partrcrpate inan .
evenmg follow up session in the sprmg of 2000 S :

K Wiscbnsm

-Appleton.. Support teams of admmlstrators and teachers help professronal educators in
Appleton who are identified by the dlstrrct as needmg spec1al a551stance Retired
teachers also can be part’ of the team. . : o R :

Milwdukee. The Milwauket Teachers’ Education Association has had a peer assistance
program, known as Teacher Evaluation and Mentoring (TEAM), since 1996. The
program began with two TEAM teachers; today there are seven.  Teachiers who have

~ worked i in the district for more than three years may be referred to the program by a
supervisor or colleague, or they may refer themselves. Partrcrpatron is voluntary. -
. Participants work: w1th a TEAM teacher for two semesters to expand their skills and
knowledge. The program ‘also helps teachers analyze s whether they're in the rrght
school environment for their teaching style—and offers career. counselmg for those
. who feel they should leave the ﬁeld :
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Peer Assmtance and Réwew

‘:\'Cahforma o R f o I

StateWtde. The Cahforma Teachers Assocxatlon adopted anew pohcy in October 1998
~ " that will allow members to participate in peer.review programs, "Although CTA
‘supported peer assistance programs in the past, this marksa new direction for the
s Associdtior. CTA guidelines specify that where peer review programs exist, they may
R ‘not be: mandatory, and they must Operate in con}unctlon w1th a peer assistance '
program Under peer feview, consultmg teachets T may recommend that teachers who . '
.. ~af€ not unprovmg leave ‘thé classroom.- Peer ass:stance pro grams are des:gned to
' 'rov1de ongomg support and mentormg ' .

- Palm Beach County A collectwe bargammg agreement between the local Association and'
. the school board paved the way for the district’s Peer Assistance and Review (PAR) .
“program, des:gned to ensure quality instruction for all’ students ‘The primary -

. emphasis is on helping veteran teachers who need to improve their skills. Consultmgl
’ teachers, who prov;de the help and are the core of the program, must be’
“recommended by their principal and the CTA schodl. represéntative, have three
, ) ‘ consecutlve evaluations at.the highest rating, and have at least five years teaching
2% ‘experience in county schools. Teachers who need help rhay refer themselves to the |
S -~ program or be referred by another teacher or.the principal. Program partmpatlon is:”
voluntary and assistance generally is. provxded for a semester, but can be extended to'a..
. year if necessary. The PAR program involves development of an outline of the aréas "
- of concern, followed by assistance and support to' the participating teacher. A - °
consulting teacher observes the veteran teacher and then meets with the teacher and
admlmstrator to discuss strategxes for lmprovement

L

T 1 RGNS

‘kKansas

Statewzde. Peer ass:stance and review are part of Kansas NEAS plan for strengthemng
“the teachmg profession. A major effort is underway among local presidents, -
bargaining team members, instructional advocates, and Association staff. Teams of i
téachers, administrators, and higher education partners have formed a peer. assmtance
-and review network and are designing programs for mentormg new staff and -
assisting peers. Each district will design and 1mplement its own program, using the *
- network for common'training and mutual learning experiences. 'Partnefs include
Blue Valley, Olathe, Emporia, Ottawa, Manhattan; Lawrence, Emporla State .
~ University, Kansas State University, and the University of Kansas. Kansas NEA helps; :
. facilitate the discussions, ‘and hosted a meeting where network participants could - )
learn more about the peer assistance and professional development programsin - ' -
‘ other states. During thé 1999 leglslatwe session, the Association plans to mtroduce a
A » P ;comprehenswe package that inc udes peer assxstance and review. .0 ..
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*A'Massachusetts e e "i R
Cambndge. The Cambrldge Teachers Assocnatxcn s agreement w1th the city pubhc
* schools includes peer review. The district’s Evaluation and Professional Growth Cycle -
calls for peer-collaboration through the establishment of peer review committees, the
- voluntary development of teacher portfolios, voluntary participation in student
- surveys, and ongoing professmnal growth and collaboration.

*:ﬁrNew Hampshu‘e

Manchester The Manchester Educatum Assoc1at10n is usmg a 1998 99 NEA Urban
Grant to establish and 1mplement the first phase of a peer assistance and review
‘program. The initial phase will include selection of mentor teachers and training of -
‘the peer assistance and review panel. In September, mentors wxll be assxgned to all |
new teachers for the 1999 2000 school year.- S
H#Ohio~ -
Columbt:s. The Columbus Educatlon Assomatlon the Ohw State Umvers;ty, dnd the ;
. Columbus Public Schools have formed a three-way. partnership to developand.
.+ - sustain a nationally recognized peer assistance and review program. Now 13 years
old, the program is de51gned to provide Columbus educators—both new teachers and
struggling veterans—the help-they need to succeed in the classroom, ‘The Jpartnership
has also worked in other ways to-support the prefesswnal development of teachers,
mcludmg helpmg teachers prepare for Nattonal Board certxﬁcatlon '

neh 27
*Oklahoma »:‘.1 B '

reo- B L e

&

[

Statewzde A statewnde peer assistance ancl review program for begmnmg teachers has
_ beenin place in Oklahoma since 1982 State law mandates that all Oklahoma
teachers are considered resident teachers during the first year, and will not be fully -
certified to teach’ untll they successfully complete that year, During that time, new
. " teachers are observed and evaluated by a committee comprised of a teacher mentor, a
: principal and a higher education faculty member. The mentor teacher spends an -
additional 70 hours with the new teacher in observation, demonstratton, and
consultation, At year’s end, the committee decides whether the teacher will be.
© certified. If the commlttee determmes the candldate should not be certified, the
person has a chance to repeat the process for one more year with a new committee.
- This program has worked well to provide begmnmg teachers w1th intensive support,
’ -.as; well asto weed out weak teaching candidates. |

N ) . IR

ijtah B
Davis. The Davis Educatlon Assoc1at10n and Davis School Dlsmct )omtly developed an
. educator assessment system that includes peer assistance and review. The

remediation process kicks in if an educator gets an unsat:sfactory rating on an .

administrator’s evaluation report. A team of administrators and teachers is assigned

to help the educators i improve in areas of concern. The final team evaluation report
* can include the principal’s recommendation for dismissal if the remedlatlon team
determmes that the mdmdual has not made satlsfactery 1mpr0vement
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A Salt Lake City. The Salt Lake Clty schools have had a peer evaluation-and remediation. -
R o S process since 197’9 After an unfavorable evaluation, the prmapal can provide direct-
: - assistance or request- that the Association provide peer coaching. Informal coaching
~ cango on for up to 60 days. If the problem still isn’t resolved,a remediation team- -
" comprised of two association-appointéd peers, the principal, and a district '
admlmstrator-develops a growth and improvement plan that is 1mplemented for 30
_to 60 days after whxch the team makes a recommendanon‘

’ _*Washmgton

Belle'me. In 1997, the Beilevue Educatxon Assoaatlon and the BeIlevue school dlStI‘lCt

- estabhshed a peer assistance and review process to'help new teachers refine their

~_skills, orient them to the dlstnct s goals, curriculum and structure, and: assist longer- .’

L Ctermi employees who have performance difficulties. The program involves

- 7:exper1enced Consulting Peer Educators who spend a number of hours éach week
with every new teacher. Currently there are only three Consulting Peer Educators—
‘one each for elementary, middle, and high school. But the reaction has been'so -
_positive that addltxonal mentor teachers are expected to be hired in the comiing years. .
‘Duiring this school year, the Consultmg Peer Educators worked wnth some 80 new
.teachers out of a teaching popu]atxon of 900 Intervention assistance occurs whena . -
principal or superwsor believes that an employee is experiencing difficulty, and a E
Consultmg Peer Educator-is a551gned to work with the teacher and make an -
~assessment The program wnll be evaluated in; the summer ‘of 1999

PR s

Edmonds. In $ome schools, teacher evaluatmn means.an annual visit from a superwsor -
.and a resulting checklist. In Edmonds, the local Association is working with the o
school district and the state Association to develop a peer assistance and review -
program, designed to make good teachers better, help those who are struggling, and
" courisél those who are not succeeding out of the proféssion. A three-year grant from
‘. NEAs Natlonal Foundation for the Improvement of Education is helping the school
- district assure that professmnal development is a part’ of each teacher s )ob

I

28 -

- . i LAY . -
Spokane The Spokane Educatxon Assoc1at10n developed a peer assmtance and review

program in 1993 that assignsa ientor to teachers who are having dlfﬁcu t1es After -
' several months of workmg together, the teacher 1s reevaluated
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Enhancing Teacher Quality

Profeésmnal Development o

*Anzona

Payson. The Payson Education Association and the school district are working together
to provide professional development opportunities for area educators. Workshop
" topics include Working with Patents, Getting a Good Evaluation, Multiple
Intelligences, and Special Education Issues. The workshops are presented by PEA
staff and are recognized for district sgilary credit and recertification credit.

Tuscon. In 1985, the Sunnyside Education Association worked with the school district to
establish a career ladder program that’s still in operation today. All schools in the
district participate, and teachers are heavily involved in program evaluation and
implementation. '

¥ California

Statewide. California Teachers Association members have developed. training programs
for new and veteran teachers. The program to help beginriing teachers is called “1
Can Do It!” The other is a'survive-and-thrive program developed for mid- to late-
career teachers. Both are offefed by CTA, endorsed by local districts, and delivered by
Association staff or a cadre of member i mstructors '

o : S 29

Concord. The Mt. Diablo Education Association in'Cohcord has established a :

Professional Development Atadeny to help téachers imprové their knowledge and .
skills. Participants can earn up to 15 hours, the equwalent ofa half semester of '
college credit.-

Los Angeles. The United Teachers of Los Angeles, the Los Angeles Unified School District,
and the University of California at Los Angeles are developing a professional
development center to improve teaching and learning in the city’s public schools.

The center will comprise several academies. For example, the Academy for
Integrating Standards, Curricula, and Assessments will help teachers, parents,
administrators, and university faculty draft standards-based curricula and
assessments in various'academic disciplines. The Professional Growth Program will
hel P teachérs seekmg natlonal board certification.

*érColorado

Colorado Sprmgs The Co]orado Springs Education Assoaatmn and the school dlstrlct
recently created a task force that led to a dramatic redesign of the teacher
compensation system. The task force recommended a new salary schedule that
encourages teachers to gain new skills and knowledge, including incentives for

teachers at the top of the salary scale. It also called for each school to desighate ‘
sormeone to coordinate staff development. Coordinators will be active teachers who

are paid a stipend. The new system links incentives in the courses of teacher study”

with state and district standards and with individual school improvement plans.
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: %Indiéna .

Loveland. Since 1995, the Thompson Education Association has participated in a
‘Professional Development Center program that is overseen by the district- .
.administration. Teachers are invited to spend a week in the summer working on the’
“development of new curriculum with their colleagues Participation is voluntary, but .
teachers who participate receive hourly pay or credlts that al ow them to advance on -

- the salary schedule. :

*ﬁ Delaware

Smtewzde The MBNA Educatlon Foundatlon (Maryland Bank NA) awarded a grant to -
the Delaware State Education Association to establish the Delaware Professional
++ “"Developmient Center for Schools: The goal of the center will.be to enhance teaching
- and learning in Delaware schools and to:assist school personnel inl meeting this
. challenge. The Center has hired a director and is-currently conductmg a statewide ~
. assessment of teachers and othér staff s profess:onal development needs

*llhnms

Decamr, Sprmgﬁeld The Decatur and Sprmgﬁe]d Educatnon Assoc:attons used an NEA
- Urban Grant to continue their “Partnerships for Power” program, which. provides -
. begmnmg teachers with ongomg professional support activities through their ﬁrst
~ five years. -In 1997:98, the program added instruction on nonviolent crisis
""mterventlon and on recogmzmg gang actlvxty j P :

Roclcford The Rockford Educatlon Assoaatlon used an NEA Urban Grant to begin a '
* ‘program to allevidte on-the- )ob stress experlenced by-teachers and education support
-, personnel. - Rising insurance costs due to stress-related illnesses were one impetus for
~ the program. Part1c1pants will ldenufy the kinds of stress that affect educators and
. develop programé to reduce stress in cooperation with a local wellness center.” The
. results of the study will be shared with all local Association members.

a

Statewzde. The Indiana Stare Teachers Assocxatlon sponsors a number of professxonal .
-development activities to promote. hlgher academlc standards and improved student :
 learning. -Some of those activities include: summer academies that provide teachers_
. . .with research-based information on how to improve instruction; and the preparation
of expert practitioners who can serve as resources for local affiliates and school
~ districts. JSTA has also been a foundmg partnér of a number of regional and
. statewide professional development partnerships, which include an early childhood,
. education consortium, a literacy project at Indiana Umvers1ty, a rural schools hlgh
standards consorttum, and a parents-as- partners prOJect

%Kentucky

Statew:de. The Kentucky Ed ucation Assoc1at10n assembled a task force of 10 spec1a]
educatlon teachers to assist regular education teachers with special needs students in
~ their classes The task force members developed a three- hour seminar, and teachers B
who attend thls tralnlng recelve professmnal development credlt '

-
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Jefferson County. The Jefferson County Teachers Association is working with the
Jefferson.County Public Schools, Gheens Academy, the Ohio Valley Educational
Cooperative, and the University of Louisville Center for the Collaborative
Advancement of the Teaching Profession to redesign the university’s advanced
teacher degree program. The new program will help assure that all partners are more
responsive to needs, issues, and priorities of the county’s public schools. The 1993
Kentucky Education Reform Act established new standards for beginning and
experienced teachers, and the Jefferson County project is one community’s response.

Mlchlgan

Ann Arbor. Beginning in the 1994-95 school year, the Ann Arbor Education Association
~-and the school district agreed to a revised teacher evaluation system based on the
standards of excellence set by the National Board for Professional Teaching
Standards. New performance-based criteria stress teachers as active participants in
the learning process—not just lecturers. Teachers at all levels, administrators,
Association leaders, and central office staff all are active participants in the Arm
Arbor Public Schools Professional Staff Evaluation System

‘‘%Montana

Statew:de. In 1996, the Montana Educatlon Association and the’ Montana Federation of
Teachers formed the Moritana Professional Teaching Foundatlon to help teachers
improve teaching and learning. The Foundation sponsors an annual Teacher of the
Year event, which spotlights and promotes excellence in teaching. And the
Foundation puts together an annual Teacher Forum to provide an opportunity for
educators, policymakers, school administrators, and others to discuss education
issues and seek solutions. Policymakers are given the chance to hear from those in
the classroom, and teachers beneﬁt by sharing their expertlse with each other.

*;‘(Nebraska

31

Omaha. In a joint project, the Omaha Education Association, Omaha Public Schools,
Nebraska State Education Association, and NEA have provided Professional
Organizational Enhancement Training (POET) to OEA and OPS staff. POET’s goal
is to improve learning by enhancing the working environment in schools and
departments. A POET training team works with the staff in a school or department
to help improve communication and cooperation. The training builds a permanent,

P flexible cadre of trainers from the OPS teaching and administrative staff. In three

years, more than 60 people have become trainers; they now work with staff
throughout the district. '

* Statewide. The Discovery Learning Fund and the Share Your Day Program are two
projects of the New Hampshire Foundation for Teaching and Learning. The
. Discovery Learning Pund helps teachers provide students with learning experiences
in science, math, and technology through field trips and other off-site activities. It
also offers teachers workshops on how to facilitate hands-on learning. The Share
Your Day.Program, sponsored by Northeast Delta Dental, enables teachers to visit
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e Jersey school dlstrlcts

outstandmg classrooms or programs in other dlsmcts by helpmg fl.md substltute
teachers, transportatxon, meals, and other costs. © - . R . *

5. o

*New ]ersey

Statewzde.‘ The New. ]ersey Educatlon Assoc1at10n worked w1th Gov. Christine Todd
,Whitman’s administration to develop the new state Contmumg Education Program:
for Teachers, which will require teachers to complete 100 hours of approved ‘
professronal development every five years, beginning in January 2000. The policy is_ .

. bemg implemented by the state boatd of education, the state department of . B

. education, and NJEA. The new program will be governed by a state, professmnal

. standards board made’ up of practicing teachers, school administrators, and school :

‘board- members, all appointed by the stiate commissioner-of education. Teachers-.
represent a majority on the board. Local boards of district teaching staff, prmcrpals, 2

admmlstrators, and school board members w1ll direct professmnal development .

" activities tallored tolocal needs :

: MohtelairiDumont._ The Montg:lair Edueation Association, the Dumont Education =
..-Association; thé two school districts, and Montclair State University are shaping the::
~way student teachers are trained by turning Montclair.and Dumont High.Schools
into professional development schools. The university sends students to the schools

- to.observe professronal practice in action. In turn, teachers give the university
-feedback on how to structure its téacher education | program The Association is also
. -able to provide ongomg inservice tramtng to teachers usmg university resources and
-staff. . S : :

New Brunstvidc. The New-Brunswick Education Association has establisheda -~ - .
- . partnership with the school district and Rutgers University to adopt the professronal
development school model estabhshed in Montclatr and Dumont -

P:smtaway The New Jersey Education Assocratlon, Piscataway Township Education
,Association, and P;scataway Board of Education launched a collaborative program.in.
* 1998 to make'i inservice training programs more acce551ble, affordable, and responsiv
to the needs of staff. Training programs are also open to educators from other New" .

+

South Orange-Maplewood. Teachers and support staff of the South Orange Maplewood §
Education Association will learn how to communicate better across cultures, thanks
to an NEA Urban Grant. The Learnmg and Growing in a Multi-Cultural Commumty ‘
project includes bimonthly sessions that expose educarors and support staff to ‘the
latest research on communicating across cultures. The project was developed in

. response to the changing demographics of the commumty

o

*North Carohna
Smtewrde. The North Caroltna Teacher Academy is a state agency that has prov1ded peer, .. -
instruction to more. than 13,300 teachers and principals since 1994. The vision and' .

lobbying efforts- of the North Carolina Association of Educators led to the reality of

_the Academy, and today NCAE teachers comprxse the ma;ortty of the Academy’s .
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trustees. The Academy’s programs include residential summer sessions on college

campuses, training by veteran classroom teachers, and hands-on instruction. With an

operating budget of more than $4 million and a support staff of only five people, the

lion’s share of Academy money goes directly to educators in the field--for everything

from $500 stipends to summer session partlctpams to salaries for the more than 275
_certified teachers who teach them. '

k Ohio .

Statewide. The Ohio Education Association lobbied sutcessfuﬂy for legislation that took
“effect in 1998 to improve professuonal development for educators, The improvements
span the teacher quality continuum; not enly strengthening teacher education and
providing-an entry-year program, but also creating teacher-majority committees to’
set standards for continuing education and to review and approve all professional
development activities. The new law also provides for full payment of National Board
for Professional Teaching Standards fees for 40 applicants a year—as well as a $2,500 -
annual stipend for 10 years to Ohio teachers who achieve National Certification. In
1998, at the Ohio Education Association’s sumier leadership academy, 80 teachers
were trained to become Pathwise observers ( mentors to new teachers, part of the
entry-year program).. :

3Oklahoma o .

R e e
e e S

N Statewide. The Oklahoma Education Association supported legislation, enacted in 1997,
that establishes a series of Professional Development lastitutes throughout the state.
One of the Institutes helps prepare mentor teachers to work in the peer assistance
and review program for new teachers. Only two entities in the state were selected as
qualified to prepare mentor teachers, Oklahoma State University and the Oklahoma
Education Association, OEA worked with the Education Testing Service to develop
the education program.
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Tulsa. Spearheaded by a 1997-98 NEA Urban Grant, the Tulsa Classroom Teachers
Association’s “Teacher as Researcher” project identified and developed methods for
improving teaching through research. Tulsa teachers studied, created, and
1mplemented new teaching strategies and developed networks for professnonal

R A e

}ég - support.

£ a‘x Vlrgmla
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; Arlington. In a pilot program to improve student learning by prowdmg teachers with

! opportunities for individualized professional growth, the Arlington County school
i district lets teachers choose the professional development area they wish to pursue

and design a plan for achievement in collaboration with an administrator. To assist in
the process, the local Association researched professional development options,
prepared draft plans, and participated in the development of the professional
development cycle. Each Arlington County school has also named a lead teacher to
participate in a course on Best Teaching Practices during 1999. Lead teachers who
have successfully completed the course will provide inservice instruction in their
schools and receive an annual stipend of $600 for two years.
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* Washington D S

_ Bellevue. The Lake Washington Education Association and the Bellevue school district
have created a staff development program that is linked with student achievement.

- The-plan covers all district employees, who get 11 release days annually to participate
in professional development activities offered by the district. The kinds of courses
offered are determined by an annual staff survey and by a studént profile that details

 strengths and weaknesses of the district’s students. S g

“ The Bellevue school district has given all 900 teachers access to the Internet at school
.. and, in'some cases, at home. ‘The district’s technology budget bundles training costs .
. with capital costs to make funds consistently available for professional development.’
 This policy helps advance the district’s goal of making sure teachers are effective
‘ " technology coaches. The district and teachers also maintain a website that can be
_ used for ongoing professional development. ) ) .

P




ENHANCING. TEACHER QUALITY
NATIONAL BOARD CERTIFICATION

Enhancing Teacher Quahty

Nat10nal Board Certlﬁcatlon

Statewide. The Alabama Education Association successfully lobbied for legislation to pay
the fees for 100 Alabama teachers to seek National Board certification. A committee
made up of board certified teachers and other profess;ormls screens all applications
and selects those candidates the committee thinks are most likely to succeed. Teachers

-not selected are given information on problem areas and encouraged to reapply.
National Board certified teachers receive an additional $1,500 per year as long as they
are teaching in Alabama. Teachers participating in the National Board for
Professional Teaching Standards certification process may defer evaluahon for up to
two years

Anchorage. Since 1997, the Anchorage Education Assocnatxon has had language in its
contract with the school district that provides an annual snpend of $1,000 to any
teacher who becomes National Board certified.

Statewide. Thanks to efforts by the Arizona Education Association, National Board 35
certification now is recognized as meeting the requiréments for a standard teaching
certificate in the state. National Board certification is also recognized as meeting the
professional growth requirement that teachers need to renew their state certificates. A
" coalition that includes AEA, Arizona State University, Bank of America, and State
Farm Insurance is now working to advance legislation to. provide additional
PEE ‘incentives to encourage National Board certification by Arizona teachers. The
' Association has established a foundation that offers scholarships to National Board
candidates. And Arizona State University has offered two summer institutes to help '
candidates prepare for National Board certification—with support from AEA and
financial assistance from the Bank of America.

Paradise Vatley The Paradise Valley Education Assocmnon worked with the school .
district to provide teachers who complete the National Board certification process
with a one-time 4.5 percent bonus, plus a 4.5 percent increase in base salary for the
life of the certificate. The cf'ist.rict provides release time for teachers involved in the o
National Board certification process. o .

Phoenix. In 1998, the Madison Classroom Teachers Association and the Madison school
district bargained language to provide support for teachers who go through the
National Board certification process. Up to five candidates per year are eligible for
three to five leave days plus financial support. A district-based support team helps
each candidate prepare for the process. Successful candidates receive a $1,000 stxpend

plus $1,100 annually for the 10-year life of the cemﬁcate

g v
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- percent bonus. .

T T

Statew:de The Arkansas Educatlon Assocrauon mrtrated leglslatron that approprtated

$10 000 in 1997- -98.t0 pay, half the $2, 000 fee for candldates seeking National Board
certlﬁcatron The same. law allows three days of release trme for teachers fo prepare -

; ncrease i pay over. -the base rate durmg the 10~ year hfe of the certrﬁcate In

addmon, the dlstrrct, UTLA, -and'the University-of Callforma at Los Angeles support .
programs as part of the )omt professronal development center to help more teachers

gam Natronal Board certrﬁcatron

, Teachers who a

€ Natronal Boar | ger rﬁed are nommated for mentor teacher -

~status and are not. sub]ect to the rankmg process normally used for selectmg mentor' .

teachers Mentor teachers rece1ve a $4 312 stlpend annually

<“».’

pool may also be used to rermburse teachers for other types of professronal ) . S

E development, 1nclud1ng college courses or, workshops '

‘ ; t ion 1n1t1ated and supporte
: 'Educatron Assocranon provrdes $30,000 in the state- budget to cover the fees of -

Y the Delaware State e B

l ‘teachers seekrng Nationa] Board certlﬁcatlon in 1998-99: "The state will also fund an

'addttlonal $1,500 in salary for each year that a teacher remains. Natronal Board

Statewrde The Florrda Teachmg Professron NEA 1s hostmg reglonal support semmars

. for Natronal Board certrﬁcatron candldates The state’s Excellent Teachlng Program o
C " .Act provides certrﬁed teachers a'l0 percent salary mcrease for the life of the
- certificate. Those Natlonal Board certified teachers who ‘mentot newly hired -

‘,ycandrdates or serve as support mentors for eandldates receive an addrtlona] 10

e — O VSN . Y S
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' F,NHANCING,TEACHE'ER QUALITY
NATIONAL BOARD CERTIFICATION

% Georgia : | -

Statewide. The Georgia Association of Educators was a leader in lobbying for legislation
aimed at increasing the state’s number of National Board certified teachers. The new
law requires that newly certified teachers receive at least a 5 percent one-time rate
increase in state salary. It also provides two days of release time for candidates to

{ work on their portfolios and prepare for assessment. GAE currently offers fee

o _ “scholarships to members applying for National Board certification and conducts

L - preparatory workshops. The state reimburses the fee for any Georgia teacher who
- achieves National Board certification.

#«Towa

Statewide. The Jowa State Education Association has teamed up with the University of
Northern lowa to provide a statewide system of support for National Board
certification candidates, through interactive teleconferencing and regional meetings.

#Kentucky

Fayette County. The Fayette County Education Association has formed a partnership ;
with the Fayette County public schools and the Prichard Committee for Academic %
-Excellence, an independent nonpartisan organization of Kentucky parentsand . E
citizens. The partnership provides help with the certification fees, substitute pay, !
professional leave, and consultants for FCEA members who are pursuing National ) i
Board certification. %

f»

37
*Maine
Bangor. In an agreement negotiated with the Bangor Education Association in 1996, the
school district now pays the full National Board certification application fee forupto  ~ -~ E
three teachers per year. In further support of teacher candidates, the district provides ;

up to three days paid leave for candidates to prepare portfolios for submission. Ifa
- teacher does not complete the National Board certification process, he or she will
T ~.reimburse the school for the apphcanon costs. :

*Maryland

Statewide. ThelMaryland'State Tedchers Association strongly sﬁpported legislation that
created a three-year State and Local Aid Pilot Program. The state will pay two-thirds
of the $2,000 National Board certification fee for a maximum of 48 teachers annuaily.

‘;%Michigan

. S Statewide. Candidate fees for teachers seekmg National Board certification are ’
‘ N subsidized by the Michigan Education Association, which also conducts trammg for
National Board candidates.
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Farmingtor. The Farmington Education Association and the school district provide -
$1,250 a year to teachers who become National Board certified, for the life of the’
certificate. The district pays half the cost of the application process, and the state
Assccidtion providesa $500 grant to reduce out-of-pocket costs. The district ‘
provides release time for teachers seeking national certification, and has developed a

~support system that puts teachers who have been certtﬁed in touch with those
workmg for certification.

'*Minnésota B L -

anetonka. The local Assocmtron and school drstnct 1dent1ﬁed and supported ﬁve
Nattonal Board candidates in the 1997-98 school year and are supportmg an
addttronal 10 teachers durmg 1998-99.

Mounds Vzew. In 1997 the dtstrrct and the Mounds Vrew Educatlon Assocratlon together
decided fo set aside $45,000 for those teachers seeking National Board certification.
Candidates who pursue certification are grven up to $2 000 to cover the cost of the o
apphcatron S ’ ' o

‘A'Mlssrssrppl = o

Statewzde The M1551551pp1 Assoaatron of Educators mmated Ieglslatlon that provides an
‘annual salary supplement of $6,000 to National Board certified teachers for the life of
the certificate. The state has tecognized National Board certification as an alternative -
" to teacher hcense renewal. Mississippi State Unrversuy, the University of Mrssrssrppx,
and the Untversrty of Southern Mississippi have established programs to support
* teachers throughout the state who are mvolved in the Natlonal Board certrﬁcatron ‘
process e e S S

38

*Montana

Statewzde. The Montana Professional Teachmg Foundatxon a ;omt prO)ect of the
s Montana Education Association and the Montana Federation of Teachers, provides
T .7 scholarships and technical assistance to candidates for National Board certification.
. - Each candidate is linkéd via e- mall with a Natronal Board certified teacher fromout ",
" of state, who shares advice, expertise, and encouragement.” The Foundation also
~ makes meeting space and vrdeo equipment avallable to candtdates during the
certlﬁcatron process ) . o o :

o *North Carolina
 Statewide. The North Caro ina Assocxatlon of Educators was instrumental in the passage
of legxslation that provides a 12 percent salary increase to teachers who achieve -
* National Board certification. The 1996 Excellent Schools Act increases the overall pay
" scale for teachers, gives extra incréases based on knowledge and skills, and provides -
extra pay. for extra work. NCAE assists members seeking to achieve National Board
certification in various ways. It used an NEA grant to share application information,
_conduct workshops on the process, hold monthly video conferences on issues related
to certification, and create an electronic network of succéssful and aspiring
candidates.



ENHANCING TEACHER QUALITY
NAFIO\}AL BOARD CERTIFICATION

" Pitt County. The support of a 1998-99 NEA Urban Grant will allow the local Association
“and the school district in Pitt County to conduct monthly work sessions to help
candidates for National Board certification develop portfolios of their work. The A
goal is to create a resource center that will provide technical support mentor support,
and sample portfolios.

+ QOklahoma

Statewide. The Oklahoma Education Association was mstrumental in the enactment of
legislation to help candidates for National Board certification. The state paid the full
$2,000 fee for 100 candidates in 1997 and 200 in 1998; it will pay the fee for 400
annually in future years. The Oklahoma Education Leadership Act of 1997 provides
additional support for expenses and two professional days for preparation. In
' partnership with the Oklahoma Commission for Teacher Preparation, the
Association provides four training sessions each year for candidates for National
Board certification.

SL{Rhode Island , - ' -

Newport. Teachers bargained for and won half payment for the cost of the National
Board certification process; plus a $2,000 stipend to successful candidates.

*Tennessee

" Statewide. The Tennessee Education Association collaborated with the state board of
education to adopt a resolution encouraging teachers to seek National Board

. . certification. In addition, TEA supported successful efforts to incorporate the

oo Interstate New Teacher Assessment and Support Consortium (INTASC) standards

e into the teacher licensure requirements, covering teacher candidate competency in

subject matter, teaching knowledge, and teaching skill.

- 39

#*Vermont

Wells River. The Blue Mountain Teachers Association and the local school district in
" - Wells River negotiated a provision that pays $1,000 per year to National Board
_ certified teachers for the duration of the three-year collective bargaining agreement.

*Virginia

Statewide. The Vlrgmxa hducatnon Association successfully lobbied for legislation that .
provides $75,000 in 1998-99 as incentive grants of $1,000 to help pay the $2,000
assessment fee for candidates for National Board certification. In addition, VEA and-
the Virginia Department of Education co-hosted a certification seminar for nearly

: 100 educators in 1998, where National Board certified teachers conducted training on .
the process for prospective candidates.

[ i e e £ 7 T BT P Y W S o b YR T = e 14 e a4

Virginia Beach. The Virginia Beach Education Association and the school district
together provide any teacher achieving National Board certification $850 armually for
the life of the certificate.
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l‘hose at the panel dlscussed the ) many factors
 behind juvenile violence and potennal :
solutlons to |t 1nclud1ng

. * Partnerships with police; like one in New
‘ Haven Connectlcut that limited violence to
- just one’ serlous act among 19 500 kids last
year

- “We have six pollce ofﬁcers dorng housecalls,

' reported Assistant Pollce Chief Douglas
McDonald “referrmg chlldren to tutormg,

' probatlon and other act1v1t1es and reportmg

“the results. of home vrsrts to teachers

* Restrrctron of chnld access to guns through

f.l.ofweapons e w0

* Early mterventlon ina chrld’s llfe to
address:siich? needs as health,care and a-

! g
ol ol and provrde all the*

o ,sa,ld Attorney General Ianet
A

leglslatlon requmng gunlocks and safe storage

* - ADDRESSING THE CONDITIONS OF CHILDREN

* Conﬂlct resolutlon and peer medlatlon. -
Connectlcut teenager Kurt Brothers, whose

'_ best frrend died i in'a January stabbrng, told the |

|awmakers, ‘Kids feel moré comfortable o

: talkmg to_other. l(ldS about pumshment

instead’ ofa school pr1nc1pal Detentlon will.
not solve problems '

Reprintédfrorn NEA Today,,SepAte‘mb[évr. 1998 -
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Addressmg the Conditions of Children .

Safety and D13c1phne

*Arkansas

Pine Bluff. The Pine Bluff Commumty Partnershxp for Safety in Public Schools isa
coalition that formed following the March 1998 tragedy at a school when two
dnsturbed students turned. guns on teachers and other students. Educators, parents,
school admmrstrators, community members, and busmess leaders make up the
partnersh:p, which currently is researching and evaluatmg existing school safety .
programs. The Arkansas Education Association is providing training for the
‘partnershlp in group dynamlcs consensus bulldmg, and conflict resolution and is
: surveymg natnonal and local safety programs that merit coalmon consnderatron

N B

Statemde. A representatwe of PEAC. E Skxlls, Inc’ provxded a cadre of 30 Kentucky
: Educatlon Association members and staff with 12 hours of intensive training in- -
nonvu)lent conflict resolution and other school safety i issues. These task force ..
- members now are equipped to present a three hour seminar, entitled “Safety is
Everyone’s Responsibility.” Teachers who attend may recenve three hours of '
i professronal development cred it. : :

Howard Cou nty The Howard County Educatlon Assocnatron and the local PTA worked
together to develop a code of student behavior. A Maryland State Teachers .
. Association grant supported their efforts. MSTA also lobbied the Icglslature to
appmnt a task force of parents, teachers, and admihistrators to come up with a set of
- maxunum and minimum consequences for mfractrons of the behavior code

B

R:chmand ‘The Richmond Educatlon Assoczatmn was mstrumenta] in creatmg a

. ADDRESSlNG THE CONDITION‘

< SAFETY A}

..community-based organization called FANS-Friends Advocating Nurturing Schools.

The district, the Association, and the Richmond Council of PTAs, working through
FANS, have 'sponsored a Safe Schools Month featunng bus advertrsements, banners;
commumty forums, and safety and dlscrplme leaﬂets dnsmbuted door-to-door.

e *A'Washmgton

" Statewide." The Washmgton Educatmn Association has estabhshed a Safe Schoo]s
: Program, effective enough to serve as a national model. Association members have
been workmg with parents, local law’ enforcement clergy, and the community to
- provide schools with a host of made to-order safety programs, including strategnes
for endmg gang actmty, mterventmn training for teachers, and peer medlatlon for
students. : .
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Addressing the Conditions of Children

School Readiness

s Kentucky : - ;

Statewide. The 1990 Kentucky Education Reform Act established an array of child-
centered, family-centered school readiness programs, including 700 comprehensive
family resource and youth service centers statewide. KEA strongly supported
provisions to connect families that need help with appropriate child care, health care,
adult literacy, and family counseling services.

’.T.'}’kNebraska‘ o | ' ;

Statewide. The Nebraska State Education Association was closely involved in the
Nebraska Good Beginnings initiative, which enhances early childhood development
and education programs. In addition, NSEA backed a new program of competitive
grants to support various local education priorities, including parental involvement.

.wNew Hampshire

Statewide. The Chil dren’s Fund a program of the New Hampshu’e Foundatlon for
Teaching and Learning, helps children get immediate attention for things they may -
need in order to be successful in school. The Fund provides clothes, food, medical -
care, transportation, and other services quickly and confidentially: The Foundation, 45
which was created by NEA-New. Hampshire in 1996, supports public education and ‘
helps improve student achievement. Children’s Fund services are available to any
public school educator or student,

#*Rhode Island

Statewide. To assist needy children in public schools, NEA Rhode Island established the
NEARI Children’s Fund in 1985. lt has become the model for several child-centered
programs in other state and local Associations. The Fund regularly supports students
who might need financial help to attend a field trip or a prom, to participate in a
school competition in another state, or rent a musical instrument. The Fund’s
annual Gingerbread Express is a school bus filled with volunteers who give children

-holiday presents. Last year, the Express delivered more than $131,000 in new
clothing, toys, and gifts to mOrﬁ; than 2,500 children.

“#Utah

Statewide. In 1989, the Utah Education Association House of Delegates created the Utah
Education Association Children at Risk Foundation, to provide resources to teachers,
parents, students and community groups which serve children in need.
Contributions from UEA members and corporations fund scholarships and grants to
Utah children and teachers. UEA picks up the administrative and staff costs of this
program: ‘ '
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Addressmg the Conditions of Chlldren

Supportmg Local Soluuons

*Louislana

Statew1de In 1997 and 1998, the Loulslana Association of Educators successfu]ly lobbied

- for legislation to assure that teachers have the tools in the classroom to help students

, -+ achieve. The Teacher Supplies Fund gave each professmnal educator about $200 1 to ,
’ ' spend 1nd1v1dually—or pool together as a school-for computers, vided equlpment,e A

_ , software, books, science and math equipment, or other classroom neéds. At least;75
e : " .percent of the funds must be spent for materials and supplies that are hot used’
y D within a single year. Those eligible to receive the funds are teachers, librarians, -
. counselors, and other’ professmnal empioyees who work dlrect y with chil dren

»

i

Statewzde Por the past decade the Nevada State Educatlon Assocmtmn has been offeris
10 grants each year of up to $1,000 each to teacher members for ideas they wish
1mplement in their schools. These Good Idéas Grants have beeh used for
supplementary reading materials, educational tech nology, and.a variety of aetmtxe& .

_ ranging from growing tadpoles into frogs-to stagmg a production of Where the thd ,
‘Things Are. The grants are intended to improve the quahty of educatlon in Nevada ;f
‘and to support the efforts of NSEA members o _ S

6 - LT T
‘ #New]ersey‘ »;«_3 N LT S

Statew:de In 1993 the New Iersey Educa‘uon Assocnatlon estabhshed the Fredenck L
" Hipp Foundation for Excellence in Education to support innovative education
programs In its first five years, the Foundatlon has gwen nearly $300 000 to loca :

Fund recipients’ pro}ects often encourage parental i involvement, connect classroor:
with-advanced technology, or address issues of multiculturalism and diversity. -

’#SouthDakota':_ . -

. to $1, 000 from SDEAs Educational Foundation Awards program to bring their: Y. .

_innovative ideas and student-oriented projects to life. The grants have helped mlddle s
school students in Rapid City learn about the Badlands through still carneras, v1deo, ‘

o ‘and computer technology Middle school teachers in Madison are using their grantA

, o ~ to show students the impaortance of local and nat:ona] government through ‘

’ : : mteractwe CDs.‘ ~ :
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;\DDIYIIESSINC THE CONDITIONS OF CHILDREN
. SUPPORTING LOCAL SOLUTIONS

‘& West Virginia

Statewide. ‘The West Virginia Foundation for the Improvement of Education provides-
grants to educators and organizations to support at-risk children. Funds for the
program come from an annual $2 assessment of WVEA members. The Foundation
has awarded more than $25,000 in grants over the past three years and expects to give
four grants of $1,000 and one of $5,000 next year. Funded projects have focused on
parental involvement and student literacy, including programs to give children books. -

47
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Promotmg Commumty and Parental lnvolvement

Commumty Partnershlps
rrAIabama SN - o 0

Statew:de. Smce 1991, the Alabama Educatlon Assocxatron has promoted space
education and careers in math and science through its Celebration of Alabama
- Aerospace Week. Sponsored by AEA with co- sponsors Delta Airlines, Boeing, Us..
" Air-Force/Civil Air Patrol, NASA, the U.S. Space Camp and others, Alabama ~
Aerospace Week encourages science and technology 1teracy and sparks community -

.o .. . 7. - interestin and support of educational goals, AEA $ponsors several contests during

. the observance, and awards include scholarshxps to U.S. Space Camp!Academy and
'f:‘f' eld trips and classes at the U.S. Space and Rocket Center Delta Airlines flies -
~“students and-teachers to'its headquarters in‘Atlanta, where they can experience fhght

‘srmulatlon Crvxl Arr Patrol and aerospace specrahsts from NASA present space o
educat:on programs at local schools ‘ o

O

““Btrmmgham. The Bzrmmgham Educatlon Assocnatlon and Brrmmgham Pubhc Schools _ ‘

.‘are using an NEA Urban Grant to sponsor a monthly dialogue on'thelocal public
access cable televrsron channel that addresses community concerns. The program’s .
guests’ include schoo distnct officials, community leaders, and Assocratnon

representatives. Armed at bulldmg a strofiger coalition of parents and educators, the

' ‘dlalogues remforce the 1mportance of educatlon wrthm the commumty

x54 T - s . C . ' . N ;f. . B Hb‘" T
‘A’Alaska SRR D

Statewzde. NEA Alaska and the Alaska PTA are sponsormg parent school- commumty
N partnershlp trammg across the state. g

Anchorage Busmess people, commumty actw:sts, educators, school board members, and; Lo
law enforcement representatives make up Alaska’s Public Engagernent Pro;ect Wthl’l B

_ was started by the Anchorage Educatéon Assocxatnon dnd the Alaska PTA in 1998
“"The project will host thre¢ “Public Conversatlons About the Public Schools” that

- explore how families, schools, and the’ community can work togéther to help students

achieve more in school. The public forums are being co- sponsored by the Anchorage

Educatlon Assomatlon the school district, the local chamber of commercé, Phi Délta

" Kappa, major corporatlons, and the University of Alaska-Anchorage. NEA and the,
‘l\atlonal PTA have provrded fi nanaal support for these forums

*Anzona

Mesa The Mesa Educatxon Association used an I\EA Urban Grant to. sponsor a.

* commurity-wide conference aimed at expandmg parental mvolvement beyond
" school bake sales The-conference, focusing on children as the foundanon ofa
,commumty S well- bemg, is'intended as the first step toward bmldmg téams of

"

parents, community members, and’ school staff who' wrll work together to revxtahze :

: Mesa pub ic schools.
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PROMOTING COMMUNITY AND PARENTAL INVOLYEMENT
COMMUNITY PARTNERSHIPS

Phoenix. The Arizona E dumtmn Assoaatwn was a key player in the development of a

new site-based, coll abomtwely planned public school-Cesar Chavez High School,
scheduled to open for the 1999-2000 school year. A team of teachers, administrators,
business representatives, and parents will run the school. After a visit to the Saturn
plant in Spring Hill, Tennessee, the team partners decnded to use the Saturn approach
in planning and operating school programs.

The Dysart Education Association in metropolitan Phoenix has led the way in a four-
year effort to bring together community, business, and school representatives to plan
a positive future for this ethnically divided, financially troubled community. The
group has developed action and growth plans that address the needs of students, the
commumty, and school employees. ' A ‘

~;“'Califcirnia

Statewide. The California Teachers Association‘(CTA) is working with local Association

leaders on a number of projects to increase involvement of parents and other
community members in their local schools. CTA holds conferences that bring
together teachers and community members to discuss problems and share ideas for

-solutions. A recent conference focused on breaking the ¢ycle of violence in the

community. Teachers and parents are given tips on working together to improve a
school’s effectiveness. In addition, CTA launched an exciting television program in
1998 called Quest for Excellence. The 30-minute program, aired in Spanish and

"English, gives parents and the public a chance to hear from teachers and other

education employees about various educational topics. CTA has also taken on the
most far-reaching public engagement effort ever mounted by an Association. Over
the past year, CTA has conducted interviews with at least 1,600 parents and

.community members, 109 focus groups involving many more parents and teachers,

and surveys of some 140,000 teachers. The information will be used to help
education employees, parents, arid the community work together better to meet
common educational goals.

Hayward. In partnership with the Association and the school district, the Panasonic

Corporation Foundation provides technical assistance to improve public education
in Hayward. Panasonic interviewed educators, administrators, and parents to
determine district needs, evaluate what the foundation could provide, and assist in
the preparation of a blueprint for action. The blueprmt and the partnership are
ongo;ng ventures. , :

Long Beach The Long Beach Unified School District, Long Beach City College,

California State University, Long Beach, and the Teachers Association of Long Beach

- are working together in an eight-year plan to improve educational quality in the

community. The partnership involves bringing together teachers, administrators,
and teacher educators at the post secondary level to set standards and then design-
strategies to help students meet the new, higher standards. At the middle school
level, the partners provide tutors and conduct safety awareness and other violence

‘prevention workshops. At the high school level, the partners help line up

opportunities for students to participate in school-to-work activities, and help
college-bound students makeé sure they have the preparation they need. After just
two years, the partnership reports improved test scores and a declining dropout rate.

i
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-, San Bernardine. In San Bernardino County, local California Teachers Association
affiliates and the various school districts are collaborating with business groups,’;law
enforcement agencies, and parents to focus on six’key aréas for improvement: early
literacy, technology, school safety, student assessment, public information, and’ hlgh
schools with a focus. The coalition has formed task forces to deal with these issues.

: ‘The San Bernardino Early Literacy Teams Program, for example, is committed to:. -

. R having every child reading fluently by the third grade. To achieve that goal, 147"
' ’ elementary schools have jointly. developed a strong primary language arts

curriculum.. The Safe Schools Project’s task force includes the district attorney’s ™+ .

ofﬁce, the sheriff’s department, and others *Among the workshops this team offer" is

“Verbal Iudo, whxch helps students redxrect behavior wzth words
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San Rafael Santa Rosa. Students at Davxdson dedle School in San Rafael and Pmer
High School in Santa Rosa are conductmg sophxstlcated env1ronmental research on
Davidson Creek, a pollutéd stream that runs through the Davidson school grounds
NEAs National Foundation for the Improvement of Education helps support the ©
pro;ect, as do Trout Unhmxted the San Rafael Public Works Department, theSan %
Rafael Parks and Recreatlon Department, and the California Water Quality Control
‘Board.’ Students at the two schools collect. and analyze-data and are developing a "
multimedia report t that wn]l be c1rculated electromcaﬂy for use by the cooperatmg ;
agencnes

*Colorado PR Y Lo

Aumm and Lmleton The Aurora Educauon Association’ and the Littleton Educatlon
Assoaatlon were jointly awarded a 1997-98 NEA Urban Grant to continue their wi rk
" in buil ding partnershaps and community mvolvement in’the local schools, The grant
supported the training of teachers, parents, and community members. The grant also
-supported the dévelopment of a. commumty resource center at Lfttleton $ Centenm ‘
Elementary School y s s *

56

Demzer An NEA Urban Grant will allow the Denver Classroom Teachers Assoczatmn :
“and the High Plains News Service to work-together to spread the word about quaht
teaching and learning, “Sound Exposure for Quality Education™ is a partnersh:p
project to produce and dlstrxbute stories about excellence in teachmg and mnovanv‘ ;
education programs'in the Denver area. " The pleces wnll air on radio statxons in
Colorado, Montana, and New Mexmo

P

*Connectlcut

New London; Enﬁeld Stamford Thomaston, W“ndsar In 1988 in coilaboratlon thh
- boards of educatlon, city councils, offices of the mayor, PTAs, business- orgamzatzons
and police departments, five local Associations launched home/scheol/commumty .
partnerships aimed at increasing understandmg of the schools’ needs and ways that,
diverse groups, wnrkmg together, can help-to meet them. The programs are bcmg
1mplemer:ted by the Enfield Teachers ASSOCIathI! the Stamford Educatron ‘

; Assocxat;on, and the Windsor Educatnon Assocnatxon
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thnfard Stamford was chosen by-the National Commission on Teaching and Learning
as one of the districts in its Urban Initiative, which is an intensive effort to improve
teaching in urban and poor rural schools. The project works with a network of
school districts committed to improving teacher quality. The Commission provides
districts with technical assistance in teacher recruitment, preparation, hiring,
induction, support, and professional development practices. It documents and
disseminates information about successful strategies and practices and provides
networking resources for groups that rarely have the opportunity to learn from each
other. The Urban Initiative works closely with the Urban League, the Council of
Great City Schools, the National School Boards Association, NEA, AFT, and others.

" Florida

Broward, Dade, Palm Beach Counties. School employces, community members, and law
enforcement agents forged a partnership five years ago to enhance safety in eight area
schools. The effort is funded in part by NEA’s Urban Initiatives program. The
partnership emphasizes solving problems and resolving conflicts for children and, in

* some cases, their families. The program is credited with helping reduce the number
of suspension-and discipline cases by 10 percent. The partnership involves
cooperative efforts by Broward teachers, who belong to the American Federation of’
Teachers, and education support staff, who belong to the NEA. I[n 1997, the Broward
alliance helped organize the successful South Florida Safe Schools Summit, drawing
more than 1,200 people from Dade, Palm Beach, and Broward counties to discuss
how to improve the safety of their schools. Plans are underway for a South Florida
Safety Summit 2000, :

St. Petersburg. Student achievement is the goal of a Pinellas Classroom Teachers
Association initiative that began in 1997. “St. Petersburg Reads” is a successful and
ongoing partnership between PCTA, the City of St. Petersburg, and the school
system, aimed at improving reading and math skills of low-achieving students. PCTA
provides a staff,person to coordinate the program, plus materials and trainers for the
tutors. ‘Tutors are drawn from the ranks of city employees, teachers, education
support paraprofessionals, and community volunteers. Thanks to a grant from a
local business, the program will be expanded to additional sites.

N

<Illinois

] Statewide. The Illinois Education Association, HHinois Federation of Teachers, and area
universities established a series of regional learning networks in East Central lllinois,
Chicago, Lake County, Southern llinois, and Iroquois-Kankakee in 1997 and 1998.
Participants share information about topics ranging from effective professional
development activities to the impact of school changeon student achievement.

“rIndiana

Mishawaka. A 10-year partnership between the school board and the Mishawaka _
Education Association-has dramatically increased participation in the public schools
by parents and other members of the community. Shared decision-making and a
sense of community ownership of the schools have resulted in-higher student
achievement as well as stronger links between school and home.
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*Kentﬁcky L SRR

i . 3

 Statewide. The Kentucky Educatxon Assocxatlon has 1n1t1ateci “Kids and Communaty

Day,” a project designed to bring together Association members the community, and '

children. Among the project’s highlights: book drives, tree plantings, read-a-thons,
commumty clean -ups, food drlves, and Salvation Army Angel Tree sponsorships.

*Maryland

Frederick County. The Frederick County Teachers Association was a driving force behind - -
the 1997 creation of “Voice for Kids,” a countywide coalition of community members ;
- who work with chxldren Teachbers, law enforcement officers, daycare workers, social. .
workers, parents, and others come together. each month to tatk about issues of
importance to kids, General meetings address specific community concerns as well .

“.as more general topics, such as, the new bram research and what it reveals about the ".:

i ~waych1ls:lren learn

"ﬁerchlgan S
“Flint. Paculty, staff and admlmstrators are’ invol ved in Jomt decmon makmg on issues *
ranging. from course offerings to budget preparatlon thanks to.a partnership among
Mott Commumty College, the Michigan Education Association, the United Auto
Workers, and the Service Employees International Union. The new working
sreiatlonshlps in Flint have brought betier staff morale, new programs, anda w1der
selection of courses. . e L

f

~Lansing. “Projéct Tearn” is a school improverent partnership among the Michigan

..~ Education Association, the Lansing-NEA, the Lansing school district United Auto 'Ni o

Workers, General Motors, United Way, Blue Cross/Blue Shield, and 15 other local -
_agencies. Volunteers-including six skilled autoworkers who draw full payand

benefits from the GM/UAW job bank for laid-off workers—assist teachersin.

classrooms as reading tutors and discipline helpers‘ Project Team also funds before-

_and-after-school activities, as well as parental involvement efforts. Education support: .

-personnel, counselors, nurses, speech theraplsts, and teachers are all key members of
Pro;ect Team c ( o

o
‘ B

#anesota .f S S

Morrzs Thanks to a grant from the “Road Ahead” program of NEAs Natlonal -
~ Foundation for the Improvement of Education, members of an elementary. through
mlddle school environmental club worked with the Scandia Woods Envnronmental
Learning Lab and the Stevens County Hxstoncal Society to study the’ Moms SRS
. community’s history and ecology. High school and community volunteers helped :
club members gather and analyze the scientific data and compare hxstoncal o
.- information. They also shared their findings with students at School #93 in"
Chel yabmsk Russxa, via the Internet B s ;

o
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Mississippi , A ‘ A o o

Juckson, The lagkwn Assoudlmn of Lducaturs Jackson Public Schoo s, and the Jackson A
Council PTA have begun a formal par tnership aimed at increasing communityand :
parental involvement in neighborhood schools. Some 30 teachers, parents, federal

s school program employees, and community members have received training in team

building as the first step toward working more collaboratively on school
improvement and increased student achievement. This core group will recruit and
train other stakeholders in education to bccome active, membels in the partnership
for quality schools. ‘ ’ :

Montana

i Billings. Education stories are filling the airwaves, thanks to a partnership between the
Billings Education Association, the Montana Education Association, and the High
Plains News Service. Using an NEA Urban Grant, the partnership produces and
distributes stories on innovative education programs in Billings to neally 50 radio
" stations in 19 states, as well as over the Internet.

Nebraska

Statewide. The Nebmska State Educatlon Assoaahon ‘\chlaska Council of School
_ Administrators, and Nebraska Association of School Boards have created a formal
R ‘ partnership to work on common issues and concerns. In 1998 they hosted a
- ' workshop for.their members, parents, and community leaders to work on local : 59
funding issues. : ’ _ )

vavne et g L

Lincoln. "o help boost student achievement and build strong ties to the community, the
Lincoln Public Schools and the Lincoln Education Association created “Ventures in
Partnership,” a grassroots collaboration, in 1987. Through this collaboration and
through school-to-work programs, LEA members, administrators, and members of
Lincoln’s business community work cooperatively. The partnership has grown ﬁom
14 members to more than 800 companies, organizations, and agencies. Volumeers

o ~ from the community have contributed more than 30,000 hours during a single
' school semester. '

** Omaha. Omaha parents, educators, and the community are working more closely than
(. : ever on the shared priorities of children and public education. The Omaha Education
' o ’ Association and the Omaha school superintendent have joined forces to control those
. ‘ . things they can control: the profession, professionalism, and the school climate. To
o _ build a successful collaborative relationship, the OEA and district administrators
] T hosted training sessions for teachers and principals on making presentations,

. building trust, and building teams. The partners held forumson open
communication between parents, the schools, and the community.
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#North Dakota

-trOklahoma S i :_. R

* Pennsylvama

*Norih Cardlirta

- Glen leis Advocates for educatronal qualxty in the Garnet Va ley drstrrct frequently call

~ How NEA Members Are Rewmirzmg America’s Pubirc Sf:haals

Charlotte ‘When the state department of’ educatlon 1dent1ﬁed several Charlotte schools
.. ‘as among the lowest perforining in North Carolina, the Charlotte- <Mecklenburg
Education Association expanded its parental involvement efforts and created new .-
partnerships to address student needs. The Association launched a book drive with .
“business partners Ryland Homes and Scholastic, Inc.. Ryland Homies supported an_
Association-led campaign to urge more parental and community involvement in
. schools. And it set up collection sites for books and school supplies—giving
contributors a credit on home improverents. Scholastic, Inc. more than matched’
_ donations to purchase new books. The ‘combined efforts netted more than 1,200
- books for students. The success of the'book drive and related activities led to the - ;‘
formation of a steering committee that includes association members, the educanon
department at the University of North Carolina:Charlotte, media representatives, -
busmess leadess and others to work together to seek ways to 1mpr0ve area schools.

Statew:de The North Daketa Educatlen Assoc1atron North Dakota School Boards -
' Assocratmn, and North Dakota Association of Administrators work’ together in-
~ coalition to encourage parent and community involvement, The three groups also. .

. work together on common concems, such as attractrng and retaining quahty
‘teachersr_ T e ‘

Statewtde The Oklahoma Educauon Association works in partnershxp wrth
- representatives of school boards; administrators, parent-groups, higher education;
and-others as part of the Oklahoma Educatron Coahtlon. The Coalition helda |
‘conference in February 1999 to help spread the cooperative spirit at the local level,

provrdmg practical advnce on setnng up local partnershaps aamed at promonng
student achxevement : :

Statewide. Seven communities in Pennsy}vama are mvolved in Pubhc Engagement
ot Pro;ects (PEP), a partnership with NEA to open and sustain dialogues among. . - -
* schools, parents, and community members. In'Adams’ County, for example, six focal
associations use a variety of methods to showcase stidént work in thé community.
. Teachers in Elizabethtown are working with the NAACP, the Freedom to Learn
Network, the Alliance for Democracy and others to create a forum for Jocal people. to
talk about and address commumty concerns about the schools. Other PEP

participants in the state are C earﬁeld Southern Huntmgdon Warwnck and
Weatherly ~

-on the local Association’s resources to help conduct training in-group decision-
makmg, building school improvement teams, and other interpersorial skills. -

" Teachers, administrators, school board members, and parents share a clear purpose
and common goa ] through open and ongomg commumcanon

. .
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PROMOTING COMMUNITY AND PARENTAL INVOLVEMENT
COMMUNITY PARTNERSHIPS

% Tennessee

Memphis, A partnership between the Memphis Education Association and Memphis .
City Schools that began with a single school in 1989 has expanded to include joint
decision-making at all 161 school sites in the district. in addition, the partners have
armed a dozen schools with the NEA KEYS diagnostic tool for schools to identify
strengths and weaknesses, Working jointly with the district has allowed teachers to
solve problems that adversely affect their students. ‘

Nashville. In 1995, nine schools in metropolitan Nashville joined forces with business
leaders, parents, and others in the community t6 improve opportunities for urban
children. With a grant from NEA’s Urban Initiative to the Metropolitan Nashville
Education Association, the partnership concentrates on leadership development in
the schools and the community, conflict resolution, and after-school services. The
schools are working to help students and their families access tutoring, job

- placement, health care, adult literacy programs, and other services. Among the
payoffs: school attendance is up, discipline is improved, and a greater number of
parents~inspired by their children’s success—are coming back to school to earn their
GED (high school equivalency degreg).

" #Texas

Queen City. State legislation supported by the Texas State Teachers Associatién requires
every school district to establish councils to ensure greater teacher and parental
involvement in decisions at cach school site. The Queen City Independent School

“District and the Queen City Educators Association created a committee of staff;
parents, businesses, and members of the commubnity that uses site-based decision
making for budget, hiring, and instructional strategies. Two of the Queen City
schools have been recognized by the state for outstanding achievement on the state’s
standardized test, Queen City now scores 20 points above the state average,
attendance has improved, and the curriculum has expanded.

B ) . - V
% Utah , _ '

61

Statewide. In 1998, the Utah Education Association (UEA) created a“Partnership Board”
of business executives from throughout the state'who work with UEA to identify new.
corporate sponsors for programs aimed at helping at-risk youth, providing
technology in the classroom, and-encouraging children to read, “It’s an Up Thing to
Read,” for example, is a student literacy program that has offered 225,000 elementary
students and 12,000 teachers rewards for reading. A partnership among UEA, Radio
Disney, the Seven-Up Corporation, and local retail stores, the campaign runs
annually between September and December. Teachers offer each student a UEA-
supplied “library card” and add a'sticker to the card every time the student finishes
another book. Cards with three stickers can be exchanged for free 7-Up at

ﬂpartlapatmg retailers. A lottery is held at the end of the program, and the grand
prize winner’s school receives an Apple computer. Individual winners receive $200
shopping sprees, their teachers receive money for school supplies, and their whole
class gets a pizza party. '
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*Virginia

Chesapeake The Chesapeake Education Assoaanon, school board members, parents,
citywide planmng team, and seven action teams developed a six-year plan for school
improvement‘in 1996-the Chesapeake Public S¢hools” School Improvement Plan. It

. consists of 178 recommendations in seven areas that represent the strategic goals of
the school d1v151<3n-school safety, rigorous educational standards, effectiveness and.

4 efficiency, strengthened staff development, technology, community involvement, and
*adequate school facilities. The plan’s recommendations are being carried out in five
.phases, w1th completxon anttcxpated in the 2000~ 01 schoo] yedr.

Culpeper. The Cu peper Educatron Association has béen mstrumenta} in the
development of a “communications council;” which works on lmprovmg :
communication between the school system and the community and among the seven.

schools in the district. Bu;ldmg level administrators; the supermtendent and
assoczat:on Ieaders part1c1pate m the councxl
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Promotmg Community and Parental Involvement ‘ : Hi

Parental Involvement 3

*Georgia

DeKalb County. The Organization of DeKalb Educators has started a Parents as Partners

Academy to help build stronger relationships -among parents, schools, and the

community. Academy participants meet once a month to share information and give
parents a chance to talk with teachers on topics ranging from how to help boost- : i
s academic skills to how to talk to children about drugs.. The Academy also presents a i
session on pending legislation involving education. The Academy’s goal is to create
an environment where parents and educators can work together to make schools
successful for all students,

. Illinois » : | B - -

Schaumburg. The Schaumburg Education Association and the Schaumburg Education i ; .
- Employees Organization are using back-to-back NEA Urban Grants to reach out to 3
families right from the start as they begin the process of raising a child. Parents of
" newborns are given parent-child education packets at local hospitals, with ‘
. " information about parenting resources in the community, certificates to community
bookstores, and a recommended reading list for parents and children.

*Michigan-

63

Saginaw. The Saginaw Education Association has begun a new pilot partnership program
to help students achieve. The Parent Writing Project involves weekly workshops il 2
where teachers help parents learn how to create a positive learning environment in i
the home, as well as tips to help make learning more fun. The program has increased -
parental and community involvement in the school and opened doors to greater
interchange between families and schools.

[

T e L e,

Ypszlant: An NEA Urban Grant will be used by the Ypsilanti Education Association, the
Ypsilanti Support Staff Association, the local school board, and school administrators
to reach out to parents and the community. YEA is giving parents activity booklets—
Home Buddy Backpacks—to promote family activities that encourage learning at
home. In addition, the school district is working to encourage parental involvement
by offering workshops, changing schedules to accommodate parents’ needs, and
providing parents with transportation to school events.

#Nevada S

o erre

s T s e L Pt et B b T

Clark County. The Clark County Education Association and Education Support o | .
Employees Association are conducting programs to increase parental and community
involvement in local schools. CCEA and ESEA host meetings with teachers,

- administrators, parents, and community members at school sites, provide parents
with tips and strategies for more meaningful involvement in schools, and recruit
parents to join neighborhood school “Learning Improvement Teams.” The two
organizations have worked together to establish parent resource centers and library
nights, as well as to bring parents into schools during and after the school day.




© STEPPING FORWARD
How NEA Members Are Revitalizing America’s Publlic Schools

¥ New Jersey

e

Statewide, Dozens of local affiliates across the state participate in a New Jersey Education
Association outreach program called “Together We Can.” The project includes
activities to break down barriers that prevent parents and community members from

_getting involved in their local public schools. Most local programs include
workshops for parents and other family members, as well as fun activities to attract
families and community members to the school. Participating local associations
include the Education Association of Passaic, Florence Township Education
Association, Lakewood Education Association, Manalapan-Englishtown Education
Association, Montclair Education Association, and Toms Rlver Education
Assocxatxon

Franklin Township. Thanks to an NEA Urban Grant, the Franklin Township school
district will help parents boost the performances of their children on state
- standardized exams. The district is producing a set of videos—"Video in Education—
We Respond (VIEWER) —that focus on study skills, test-taking skills, and students
and parents reading together. The videos will air on a local cable TV station and be
promoted by the local Association.

Montclair. The Montclair Education Association is using a grant from the New Jersey
Education Association to build stronger ties and greater collaboration between
parents and teachers. In a pilot partnership at Glenfield Middle School, teachers are
gaining skills to help them reach out to parents more effectively. The Association

provides parents with materials on how to help-with homework and how to get the
.64 most out of parent teacher conferences.
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*Gregon

* Portland. To encourage parents to get into the habit of reading with their children, and
to build stronger ties between parents and the school, teachers at the Marysville ot
Elementary School in Portland began the “Muffins for Mom and Donuts for Dad”
program in 1997, Once a month, the school opens early so that parents and adult
friends have the opportunity to read together with children. Local businesses
support the effort by providing morning refreshments.

it WES

Y Wisconsin

Appleton. A 1997-98 NEA Urban Grant helped the Appleton Education Association
h implement a program of outreach to new parents. Hoping to develop bonds and
build relationships with them, the Association provides parents of newborns with
information designed to help them make sure their kids enter school ready to learn.

B e I e R
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*Wyoming

Natrona County. An NEA Urban Grant helped build a partnership between the Natrona A
County Education Association and a community group called Parents Pulling R
Together. Together, the two organizations have increased communication between
parents'and teachers, deepened parental involvement in the schools, and recognized

" that they share a common goal: student achlevement Both teachers and parents have
" come to understand each other better.
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- IMPROVING THE CONDITIONS OF SCHOOLS |

-

they used computers to research each ‘
country s economy and pohtrcal scene, create
- statlsncal spreadsheets and graphs, and create

cooperatlon is contaglous When shes in the ERE

regmtered an 1mpresswe four year boost in-
Mac ab sn(th grader Ehana D1az calls out

thur Towa Test scores, averagrng 8 percent

: gams in’ Eng 1sh io percent«m reading, and 12\ )

RN T ‘ ' »} bum‘plng them;out of thelr seats In scrence
; lf we don t: make learmng relevant to klds, rclass, a seventh grade gang member pu IIs. up a’
L we'll Iose them, notes. seventh: grade language :

arts teacher Lynda Cesare' There are too ‘
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computer, pomts out Iahn Montz, a aeventh
"grade sc:ence teacher. - = -

“Buit fh‘ey are touéhing cb‘mputers and that

. interaction, notes- 1mmedlate past premdent of

. the Tucson Education Assocmnon, Frieda -
" Baker, is “helping at-risk kids work their way
'_out of less- than- deswabl situations and fu Ifill

‘

f

- Making silre all kids get this opportun'ify, inall

* communities, is'the challenge Amenca now"
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Improvmg the Condmons of Schools )

Technology

‘ﬁr Alaska

’

Anchomge Students at Rormg }umor High School used a “Road Ahead grant from " } -
"NEA’ National Foundation for the Improvement of Education to explore uses of -
: technology The unique partnershxp among the school, the Alaska Pioneers Homé (a
care-giving institution for the elderly), and the Anchorage Museum, connects -
‘students, parents, and residents through cyberspace. An electromc bulletin board
v .prowdes the equlvalent of a full-service regional lxbrary-«wzth teachers’ areas, exhlbit
aréas, and areas for posting and crlthu;ng literary work. Using take-home laptop
T computers and modems, parents can communicate with-each other and with teachers
o , via'the bulletm board. Students use the board’s Homework Help- lme, and have access
| o to the Anchorage Museum and the Internet. One pro;ect involves Romig students-
' - usmg advanced technology tq create videotaped oral histories with electronic pen
_pals at the Pioneers Home. The program has resulted in more parental mvolvement
o A +in the school:. Senior cmzens enjoy their contact w1th students ‘and thenr dlscovery
o B that they themselves arei’t too old to use computers o SR
*Arlzona Tl e ; e o . e

J

/ ‘ . Statewtde. The Anzona Educanon Assoc:atlon is part of a partnershnp wnth state . R
2g - - - universities and high- -tech firms including AT&T, Bull, Worldwide Information . L =
S T Systems chrosoft Apple,-and NIC to develop, coordinate, and support statewide , o

efforts to integrate educational technology into Arizona-schools. This year, the - o e
" Arizona Leammg Technology Partnership is proposing legislation that will prov:de k .
 the resources-rieeded to make’ ‘every Arizona pubhc school classroom’ technology~ R P T
: effecnve The bxll will address teacher professnonal dévelopment, technology- L '

éurriculum mtegratlon, school- level technical support, and a 20-year study that wnll N

be used to maintain and i 1mprove the use of technol ogy in Anzona schoo IR AR

Do

Phoemx. Teachers at South Mountam H:gh School are usmg a’ Road Ahead” grant from
NEA’S National Foundanon for the Improvement of Education to transform the ) o 3
school into a vxtal community center for the residents of inner city I Phoemx B

_ Workmg thh the Phoenix Sister- Cmes Commission, the program provides students ~° ;
access to multimedia technologies that they use to research, design, and produce L
state-of-the-art travelogues on countries and regions of the world. The travelogues S
are made available to Phoenix visitors; Youth Ambassadors, and the general public. o
The program exposes students to the geography, history, literature, laws, and social
customs of various countries. Educators credit the program'with boosting student
initiative, improving class discipline and social skills, and increasing test scores. Its,
success helped SpUr two new developments the Phoenix Union High School Dlstrnct
created a position' of Technology Educator to help teachers better integrate . ‘ L
technology in the classroom, and the U.S. Department of Education awarded the <. ;-A -
_school dlstrxct a ﬁve -year $6.9 rmllion Technology Innovatson Challenge Grant. ‘

1

-
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* California

Menlo Park. At the Willow Oaks School, where every student qualifies for the free or
reduced-rate lunch program, students operate a school-wide micro-society with a-
student-run government, postal service, and judicial system. With a “Road Ahead”
grant from NEA's National Foundation for the Improvement of Education, Willow -
Oaks students use the same technology that phone and cable companies provide to
real city governments. Student government meetings can be seen on computer
screens in school and at a local community center. Student government officers and.
leaders communicate by e-mail and post reports on electronic bulletin boards.
Students conduct public opinion polls online and report results via video
conferences. Student operators manage the entire system, mdudmg the related : S
website. . o : 1 IR

Sonora. Teachers at Sonora Elementary are using a “Road Ahead” grant from NEA’s
National Foundation for the Improvement of Education to better serve the school’s
increasingly diverse student population. Children in grades 4 through 8 learn history.
by interacting with the community electronically—developing their own multimedia

electronic family trees and helping to produce a cable TV segment on local history.
Students gain knowledge and insights from senior citizens, as they help teach them
‘how to use computers. An after-school computer club for “at-risk” "7th and 8th
graders also reaches parents by inviting them to attend technology training sessions.

South Like Tahoe. Students at the Bijou Community School are learning electronic o -
communications the same way they learn to read and write-by using their new skills N 2
every day. The NEA’s National Foundation for the Improvement of Education, Boys 71 g
and Girls Club of South Lake Tahoe, and Sierra Nevada College help support the j
program. Students gather information and prepare presentations online. After ! f
school, they take extra classes in multi-media technology taught by Boys and Girls i
Club staff and student teachers from the college. Their parents can learn or upgrade

_computer skills in the same classes. Program benefits include increased parental
participation in the after-school program, better prepared student teachers with real
classroom involvement, and an improvement in student writing skills.
|
1

Union City. Students at Alvarado Elementary are using an NEA National Foundation for it
the Improvement of Education “Road Ahead” grant to become high-tech scientists. i,
Using skills learned in the school’s new Science Discovery Museum, children record, i
analyze, and report on data from student-initiated experiments or from “virtual” i
field trips on the Interriet, where they talk with scientists taking part in actual
expeditions to remote sites. -Students’ reports involve a variety of media—text, audio,
photos, and vidéo—and they are exhibited at the school’s Discovery Museum:. An
after-school computer academy produces publications to share information about
the Discovery Museum, and other school activities and achievements with the
community. Program benefits include more parental involvement, the development
of student experts who help younger children, and an increase in hands-on learning,
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*Colorado

Sedalia. A “Road Ahead” grant from NEAs National Foundation for the Improvement of
Education helped bring a moveable technology lab to children at Sedalia Elementary.
Studeénts used the portable lab-which included laptop computers; a camcorder, a
large TV screen, and a camera-to create multimedia presentattons and to link to such
“resources as the Denver Art Museum : . ‘

o

*Kansas

Atch:son At Atchlson Mlddle Schoo glrls have been 1dent1ﬁed as needmg specxa]
N encouragement to-pursue scierice, mathematics, and technology careers. Using a
/. .~ . YRoad Ahead” grant from NEA’s National Foundation for the Improvement of
" - . Education, the school has developed a-program to encourage glrls to use computer
and multi-media technolog:es A new Keypal Club which meets before and after
school, involves students in researchmg historical landmarks for a multi-media .
presentation on America Online and e-World’s Educational Student Center, and gtves
them the opportunity to use and explore existing electronic networks. Keypal Club
e participants sharé their skills with senior citizens at the Shepherd Center and help
- them develop word processing and desktop pubhshmg skxlls s0 they can ccmptle
' thelr memories in an onhne booklet :

*Kentuclqr

Lomsvdfe Students at Roosevelt Perry Elementary School are usmg a grant from NEAs
":» National Foundation for the Improvement of Education to develop innovative
portfolios of their schoolwork. Written work is scanned into a computer, project’,
_presentations and field trips are videotaped, and grades and other school data are
- recorded as part of the student’s work file, which is shared with parents. Students
also developed electronic histories of local neighborhoods for Louisville’s Portland
Museum, interviewing and photographmg notab]e re51dents L :

72

*wMassachusetts Lo ;v |

Sprmgﬁeld Usmg a grant from NEAS Nattonal Foundatton for the Improvement of

Education, the faculty at Middle College High -School-are using technology to

_ re-éngage students. The school is an alternative school located ori the campus of

~ Springfield Technical Community College:Middle College High students are drawn

- from area schools based on their records of poor grades and high absenteelsm
Through the Learning Tomorrow program, students dévelop computer literacy by
building on real-life experiences and answering real-life questions. The practical
‘technology skills they are developmg can be apphed in mternshlps at ]ocal busmesses

*Mlchlgan '
Garden Czty Asa. “Road Ahead” site estabhshed by NEAs Nattonal Foundatton for the
Improvement of Educatlon, students at Lathers Elementary School commumcate
- with students across the country and around the world through National. Geograph:c
Kids Online and other électronic network programs. They meet online with




R
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scientists, mathematicians, authors and other experts and tell their own stories by
‘keeping computer journals. Fourth-, fifth:, and sixth-graders teach computer skills
to younger classmates. Students also have access to online activities in after-school
programs offered through the Garden City Community Education program.

Mar}istiéue. Students at Lakeside Elementary School in Manistique, an isolated area on
the northern shore of Lake Michigan, have had their classrooms opened up to the

- world with help from NEA's National Foundation for the Improvement of Education.
Using advanced technology, children. collect and organize data on the quality of water

in Manistique Harbor and Lake Michigan. They work online with interns at the
Michigan State University Fish and Wildlife Department, and prodiice multi-media
reports that provide valuable information to community and state agencies. After
schoo! and during the summer, students improve their computer skills by working
with the local 4-H program and the School Craft County Extension Office. Program
benefits include an increase in Michigan Educational Assessment Program reading
scores, more motivated students, increased computer knowledge, and the
establishment of a family technology center at the school.

“rMinnesota

Statewide. The US West/NEA Minnesota Teacher Network was launched in 1997, aftera

year of planning by a partnership that included the Education Minnesota Foundation

for Excellence in Teaching and Learning, Technology and Information Educational
Services, Minnesota Department of Children, Families, and Learning, Mankato State
University; and US West Foundation. -US West provided more than 550 educators
with laptop.computers, a year of home and school Internet access, and training to
help them better use computers in the classroom. Each teacher then trained at-least
10 peers, spreading the effort to more than 5,000 educators. Teachers involved in the
projectare also teaching others about how to lmprove curnculum and 1mplement the
state’s new graduatlon standards. -

St. Cloud, The Area Learning«Cemer in central Minnesota serves students over the age of
16 who are at risk of dropping out or who have previously dropped out of school. To
make learning relevant and to prepare students for the workplace, teachers are using
a “Learning Tomorrow” grant from NEA’s National Foundation for the improvement
of Education to construct a thematic, technology-based framework of instruction
that connects students’ learning to real life experience, and promotes collaboration

- and critical thinking.' Because many “alternative” students resist working-.
collaboratively—a necessary skill in the real world-students at the Area Learning
Center are grouped into triads, where they design and complete projects together, |
usmg computers, v1de0, CD-ROM, and other muitl media technologlas

*New York .~

Greece Teaching students how to tackle real- world problems was one goal of the “Road
Ahead” project funded by the NEA’s National Foundation for the Improvement of
Education at Greece’s Odyssey School. Students chose an engineering project that
involved designing and building a fitness trail on school grounds, which served asa
prototype for an overall instructional program using information technologies.
Working with a local engineering company and the Greece town planning board,

IMPROVING THE CONDIT! 10NS OF §CHOOLS
‘ TECHI\OLOGY
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students used computer-assisted design programs to produce engineering drawin gsi.
g survey the site, record topography, and present three»dlmensmnal models of the plan:
Ithaca Enfield Elementary School students garden pro;ects are teachmg them more than
the elements of life science. The children are learning to record their observations'on -
video, digital weather stations, and computer databases. In after-school and summer.
: ‘.programs, students use technology to analyze their data for trends, predict future
outcomes, and test hypotheses This program; sponsored by NEA's National l
- Foundation for the Improvement of Education, is conducted in cooperatlon with the
o Cornell Umversﬁy Department of Soﬂ Crop and Atmosphenc Se1ences

*North Carohna o

Elzzabeth Ctty The Ellzabeth Clty Mlddle School is natlonally recognlzed for its use of
technology in its unique interdisciplinary studies and alternate scheduling programs. °
A grant from NEAs National Foundation for the Improvement of Education is
: provxdmg support for these efforts, as well as helping spread access to educatlon .
_ technology beyond ‘the school walls. The grant is funding a “Gateways program in * -
which county public library staff.train teachers and the after-school program staff of -

" Support Our Students and the Boys and Girls Club to use technology to develop
mterdlsaplmary cumculums ‘

‘kOregon

Statemde In 1995 the Oregon Educatlon Assoc;anon recewed a $1 mi lmn grant from
wo - . USWest/NEA to develop a- project to provide computers and help educate 300

" teachers who would pledge to train 10 colleagues, thus reaching some 10 percent of

the state’s teachmg population. OEA’spartners in the project.include the Oregon L

: ‘Umversny System, Oregon Department of Education, Lane Educatlon Service Y
District, and a number of state universities. Participating teachers created a website - -

to dlssemmate curriculum ideas to effectively incorporate technology into learning. :

The Teacher Network also used an Eisenhower Professional Develdpment grant for

- -math and science: educatlon to estabhsh a team of mentors to help begmnmg and
veteran teachers.

‘kPennsylvanla '

Abington.” With a faculty and staff of 180 and a student body of 1,600, Abmgton Iumor \
ngh School in suburban Ph]ladelphla is 1ntegrat1ng technology into the curriculum:
to improve student learning. The school is using a grant from NEAs National - ‘4
Foundation for the Improvement of Education to support professmnal development
for faculty and staff throughout the school. Partners in the project include the’ school *
district, Pennsylvania State University, the Abington Education Association, the = ..
Abington Secretaries/Aides Association, and the Abington PTA. Al school employees, :
including support personnel will play a partin supporting academic standards and
using technology to achieve those standards. The.school is also active in outreach

efforts to build commumty support mtegrating technology into learnmg

.
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Bethlehem. Nearly half the students at Preemansburg Elementary School lrve in poverty,.
and a quarter of them speak English as a second language. To promote literacy and
reduce the risk of schiool failuré among these children, the school is using a Learning
-Tomorrow grant from NEA’s National Foundation for the Improvement of Education
‘to introduce'a famrly heritage curriculum for third graders. Studerits study their
family heritage, culture, and tradmons as they write and publish autoblographles.
Each class also links with 4 “sister” class through telecommunications and explores’

~ other cultures through distance ledrning. A unique feature of this program is a
‘ cooperative relationship between the school and nearby Moravian College. Moravian
education students pamcnpate in the technology training that the third grade.

_ teachers and students recewe} and in exchange provrde one-on-one tutormg services.’

VoL

v

. Erie. Usrng 2 1998-99 NEA Urban Grant the Ene Educatron Association w1ll lmplement
a literature and technology reading program in an urban fifth-grade classroom. In -
this “Accelerated Readér” program, students choose novels fromi a selected list and
read at their own level arid pace. Once the reading is completed the children are
tested, using the Accelerated Reader software; which enables the teacher to know that
the book has been read and at what lovel the chrld is readmg

*A’South Carolma

Columbza. At Rice Creek Elementary, a “Road’ Ahead” grant from NEAs Natronal
“Foundation for the Improvement of Education enables students at all levels to use
technology to reach outside the school walls and work with experts at the South
Carolina State Museum. Children research, record, and anal yze data and present
- their findings using an eléctronic bulletin board syster established by the museum.
Students strengthen their academrc skills by participating in special interest clubs
sponsored by the museiim, incliiding music. composition, v1deo, and ~ o
- telecommunications. Students in the after- school clubs become technology leaders in-
‘ therr regular classrooms . o e .

’A'South Dakota

75 -

Smtew:de The South Dakota Educatron Assocratlon uUs West and Dakota State ;
Usiiversity tearmed-up to bring technology education to one out of 10 South Dakota
teachers. The project began with team members from 10 school districts and has
grown to 33 districts. Participants receive a laptop computer from US West and
information on how to access the Internet. Every teacher who receives the education
makes a commitment to teach 10 other teachers in inservice programs in other
districts.. Throughout the state, teachiers are discovering that the new technology is a .

" great classroorn tool and are integrating it into the curriculum-across the board. In
Sisseton, teachers are guiding students through a web design project, and in Colman:

- Egan schools, students are using the new technology to bulld links wrth each other 50
they can complete classroom pr0)ects together : R o : i

.

u&'Tennessee

N

Franklm. Students at the Fred ] Page dedle School are using a “Road Ahead” grant :
- from NEA’s National Foundation for the Improvement of Education to access the
Internet from home comiputers for information they need for a study of water quality
along the Harpeth River. They communicate with staff of the Cumberland Science
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“Museum on questions arising from their study, and post messages on an electronic
bulletin board. Students use the grant to produce a multi-media report to post on
the bulletin board or the Web, as well as a video for the community, explaining the
importance of the river environment to nesting birds. Participating students are able
to teach thelr peers about computer skrl} and water standards

*kTexas

Austm Fulmore Mlddle School students are immersed in an electronm learnmg
eenvironment, thanks to a grant from the NEA’s National Foundation for the
Improvement of Educatlon Ina classroom simulating NASA’s Mission Control,
children learn to make the kind of eemergency decisions that scientists make in the
‘real world. Using laser discs, computers, CD-ROMs, and more, s students break down
challenges into questions, find the data they need, and make decisions about the best . ;
solutions to the problems. Findings are organized i mto multimedia presentanons, \
which are defended before panels of teachers, parents, and community members.. A
‘partnership with Interfaith After-School and the Communities in $chools programs

= _extends the technology leammg for klds even aﬁ:er the school day ends :

N

*Vermont

Soutk Burlmgton The South Burlin gton school dlstrict is workmg with Vermont NEA
" the Vermont Institute for Saence, Mathematics and Technology, the University of
Verimont College of Education and Social Services, and the South Burlington
Recreation Department to expand students use of learning technologxes The district
18 estabhshrng a new policy pertaining to the use of technology, creating new roles for
teachers skilled in technology, and providing courses and technical assistance, Using
a “Road Ahead” grant from NEA’s National Foundation for the Improvement of
~ Bducation, students at South Burl ington High School and Tuttle Middle School
_learned how to make technology work for them. They are using computers to
. produce professional quality multi-media presentations. They produce their ideas
graphically, animate their designs with 3-D software, reproduce their presentations as.
* Videos, and transmit thern to other schools. Students sell their, animations and
' vrdeos, and the revenue is used to maintain the program

%

*A*Washmgton |

Statewtde A 1996 grant from the US WesthEA Teacher Network to the Washmgton
Education Association helped launch The Learning Space, an online learning’

- community. The grant provided laptop comhputers and training to teachers across
the state, who were assisted in the creation of the technol ogy program by
representatives of US West, the office of the Supenntendent of Public Instruction, the

" Washington Education Assocratron, two state universities, three school districts, and

_ others. The Learning Space is a repository of the best work of staff and students, as.
well as an organized link to the global networks that can enrich teaching and, :
learning. Teachers who complete the technology training become a  part of The
Learning Space. In 1996, 70 teachers completed the training. The: next year, 500 -

‘tedchers participated. Each teacher is expected to train nine peers; so more than
5,000 teachers WIIE gam new skllls through the program s

T
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Bellevue. While Spanish and Russian are the dominant languages at Phantom Lake ,
Elementary School in Bellevue, students here speak nearly 20 other languages. i
Educators are using a “Learning Tomorrow” grant from NEA’s National Foundation Bl :
for the Improvement of Educatxon to help students learn English through the use of
technology. Students in the Netwcomers Club,” the English-as-a-Second Language
learning lab, use computers, CD-ROM, video equipment, and laser disc players to
expand their English language skills, With the help of Alpha Smart laptop computers,
children are able to take their work from class to club and back again, continuing
their progre,ss in English and core subjects.

Renton. Nelson Middle School teachers and staff used a “Road Ahead” grant from NEA’s
National Foundation for the Improvement of Education to bring training in
‘technology into their classrooms. Both educators and students participated in after-
school clubs to become more proficient using computers and multi-media
technologies.

“* Wisconsin
Augusta. Augusta High School in rural Wisconsin serves a large number of economically

disadvantaged students. To meet students’ needs, educators are using a “Léarning
Tomorrow” grant from NEA’s National Foundation for the Improvement of

Education to develop a school-to-work program for high school seniors. Students K ! 9
expand business and communications skills in evening courses.and work with i i3
mentors, which include business and community leaders. Many students also work 4 1
as interns or employees during the day. As part of their course work, the seniors 77 I ;
create products for community service organizations and businesses, including T
_brochures, video presentations, magazines, pamphlets, and computer-generated slide ‘ I3
presentations. Through this program, students become proficient users of , A .
technology, experienced workers, and more responsible adults. : _ ' ‘ 1 i1 ‘
: 18
Eau Claire. A “Road Ahead” grant from NEA’s National Foundation for the ; f% A
Improvement of Education helped elementary students at Longfellow School- i O
especially. the one in four who are Southeast Asian Hmong immigrants—use N
technology to learn more about themselves and their community.. Via the Internet, o i i?j
. ~ students conducted research at the Chippewa Valley Museum and exchanged stories ‘ s ‘;:
"~ online with senior citizens at the L.E. Phillips Senior Center. Students used digital 3 }i -
cameras, scanners, and othgr communicatiqns technologies to produce multimedia I g -
presentations that were shared with community members via a local public g
broadcasting station. il

Ak
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Tmproving the Conditions of Schools . S :
* California -

‘Statewide. The California Teachers Association led the fight for smaller class sizes in
elementary schools across the state. The legislation to provide state resources to .
reduce class size had strong bipartisan support, incliding then-Gov. Pete Wilson.

The class size reduction measure put the Association’s influence squarely behind a
proposal strongly supported by parents and teachers—and with demonstrable impact
) on student achievement. Reportedly hundreds of parents have decided to place their =
,  children back into neighborhood public schools as a result of the new law. .
% Utah

Statewzde The Utah Education Association lobbied successfully in 1998 for sufficient
funding to school districts to reduce class size by two students per class in the middle "’
schools. In the first year, the legislature allocated about $9 million. The class size
reductions at the middle school level follows UEA’s successful efforts in 1990 to
reduce class sizes in kmdergarten ‘through sixth grade. Class sizes in kindergarten

through third grade now average about 22 to 25 students per teacher, compared 032
to 35 students per teacher a decade ago

*Wisconsm

Statewrde. The Wisconsin Educatlon Association Council led the fight for state aid to
“significantly reducé class sizes in early grades in low-income communities. The
_program provided aid for 30 schools to reduce-class size in kindergarten and first
. grade in the first year, and expanded to 80 schools the second. The second- -year
evaluation, released in January 1999, showed continued academic 1mpr0vement for -
partxc;patmg students. ) L

-
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Improving the Conditions of Schools

Modernlzatlon

*Arizona

Statewide. 1n 1998, five years after the Arizona Supreme Court declared its school
construction formula inadequate and inequitable, the Arizona legislature passed
“Students First.” The Arizona Education Association worked closely with lawmakers

. and the governor to win passage of this bipartisan agreement that places the
responsibility for the repair, maintenance and building of schools directly on the
state. To apply for funding, districts contact a state-level capital facilities board,
which includes school officials and school building experts, as well as the vice
pres;dent of the Arizona Education Association. The measure is funded at $374
million for the first several years to repair and i improve long-neglected buildings.

* California o -

Statewide. Thanks to two years of work by the California Teachers Association and its
allies, voters last November got a chance to address the school facilities crises in their
state-approving a measure authorizing $9.2 billion to build new schools and repair
the state’s deteriorating school facilities. The bond measure will provide $6.7 billion
for K-12 schools and $2.5 billion for higher education over a four-year period. A
compromise agreement between CTA and the California Building Industry
Association (CBIA) allowed the measure to reach the ballot

.79
*Florida

Statewide. The Florida Teaching Profession-NEA collaborated with the Governor’s
Commission on Education, and persuaded the legislature to pass $2.7 Billion in bond
funding for new school construction in 1597.
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for charters, teachers need to be partof the

‘ refr)rm

. llm dlso ﬂts wnth NEA’s goal of treaémg
_“school climates that make student
- &th{)‘f&l'ﬂtnt top priority.

Other unions are getting into the act.In
California, the San Dlego Labor Council has

Initiative site to offer apprentlceshrps and
other opportunltles for career exploratlon

_ Who funds these schools—-' L
NEA or taxpayers? - . .

Charters are publlcly funded, but there’s a.
continual search for additional funds to al

A i s
nd‘find thelr schools _ e
4 reful budgetmg, snaggmg grants and

e

earchmg for corporate sponsors become
necessmes

I}eahshcally, what else does it take
_to start a charter school?

_he NEA Charter School Imtratlve has shown
fata charter’s “foundmg group " peeds to

two years—to create the kind of. charter
hooltthat meets its communaty s needs o

; ases, the members of the foundmg
hlch can mclude teachers, parents,

. ‘;‘; taught in'the {old school thro ugh ]une 1997,
. while workmg’to get their charter. ready to -

»members encountered?

“hit pitfalls'as'a charter moves from a less-
- structured foundmg group into a more formal
Vo setup :

- With mllhomof fedem dolldrs now. dvtnltlble : lsxues of parental u)ntrol tommumtympnt

action~to have a hand in deﬁn;ng educattoml ~

partnered with the local NEA Charter Schiool

B partnersh;ps that they’ve always wanted to '
: mcorporate - :

' Neil Petngrew CIVAs math teacher, left hlS’ T

‘ Pettigrew, “I didn’t see how things could: get.; A

° What's next?

NEAs 1mmedlate ob}ecnves are (o sustain 1ts e

As part of a'two- -year grant from the u. S

ave:the ability and the time-sometimes more_t ,

open ina renovated former factory by August ‘

" What stumbling blocks have NEA e

'thrngs well " says Knapp ;
- all students, !mprove teachmg, and more fu

¢ The process of- creatmg a govemmg board can -

Rgnﬁslcnmd seHo{)Ls: .

'

and the roles of teachersand .xdmmlstrators o
must be resolved: - ‘

- And deciphering each state’s particular maze ‘

- of charter school regulations can be - .
- aggravating. At least 29 states, plus the District
" of Columbxa and Puerto Rico, now have laws: -
" that allow for the creation of charter chools:

,Durmg the process, local school boards have
shown themselves to be both a help and a -
hmdrance.

‘ Are NEA charter schools worth alli v

the headaches?

“""Educators at all five srtes have been
reinvigorated by the prospect of creanng

schools with the learning ' madels and -

former high school because of detenoratmg .
student behavior. At the other school, says -

'

" better. At CIVA, we are solvmg the problems L )

together"fv"‘, e

five current charter school sites, make sure - ** +
participants learn from one another, and tram B
others in the best practlces that emerge ‘

Department of Edueanon, NEA~—through 1ts Q
National AFOundanon for the Improvement of .

mp'rove learnmg for -

ly
engage parents and the commumty
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The state has altocated millions to make this
work. And the money and expert guidance
that have flowed into schools can make a

- dramatic difference, says Steve Mouts, a
veteran teacher and Kentucky [*ducatton
Association board member.

" For two years, Moats has worked as a
“di%tinguished educator,” trained to help
schools in crisis put themselves b1<.k on the
road to success,

These schools get at least two years of full-
time assistance and as much as $100,000. And
all teachers and-administrators undergo
extensive evaluations.

“No one has ever lost their job because of their
evaluation,” says Moats, and Kentucky hasn’t
resorted to completely restafﬁng any school.

“Ifs punitive to spht upa staf » Moats adds.
~“It makes more sense to work with what | .
_you've got and improve the teaching”

* Moats has found that “in most schools, the
_problem i is a iack of focus.” He helps staff

" develop strategies and long-term plans to
figure out how to get where they want to be.

"On'é key'is “making sure teachers are teaching

what the kids.are being tested on,” says Moats.
This means emphasizing writing skills—critical
to success on the open-ended questions on
state assessments,

What are the results so far?

In Kentucky, test scores are improving—a »
success that Moats attributes to the state’s

alternative approach to low-performing
schools.

In the NEA survey, most members reported
that reconstitution brought extra assistance
and professional development opportunities..
But only 46 percent said their schools saw
improvement in achievement.

In Colorado Springs, reconstitution hasn’t
brought lots of resources, new programs, or .
even benchmark goals from the district, says
Cay Spitzer. She believes student achievement
is on the rise-but crédits a “determined” staff
and a community that became more involved

REDESIGNING SCHOOLS

after being shut out of the reconstitution
decision. .

According to the Education Commission of -
the States, evidence is definitely lacking on the
effects of reconstitution. One study calls’
academic progress—at least as measured by
standardized test scores-“uneven” in

_ reconstituted schools.

But reconstitution “can send a message that
state and district policy makers will not
tolerate chronic student failure,” the study
notes. “In so doing, reconstitutions may put
pressure on educators to re-evaluate their
efforts”

Where does NEA stand?

“Educators want to be sure that the process
has validity~that there’s some chance of -
helping the schools to lmprove, says NEA
staffer Iacques Nacson

NEA’s approach includes focusmg on

resources and programs to keep low-

performing schools from sinking to the point
o : 85

of total reconstitution. _ &

Nacson adds that states need to set

benchmarks that recognize a school’s steady

* and continuous improvement. “If the

benchmarks aren’t reahstlc, he notes, “what’s
the point?”

Some states and districts consider
reconstitution a “magic bullet,” he warns.
“They say, just get tough, and education is

. going to 1mprove

Reconsmutlon won't work unleas the process
is used judtcmuslynas a way to offer technical
and other assistance~to improve schools,” says

‘Nacson. “It’s not a matter of passing the

legislation and then moving on to somethmg
eise oo

Repriméd from NEA Today, January 1999
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Redesigning Schools

- Charter Schools IR

¥-Arizona

Phoenix. The Arizona Education Association Charter School in Phoenix, opening Fall
1999, is a collaboration among AEA, Arizona State University, a2 Phoenix school
district, and Bank of America. The school will enroll approximately 200 inner-city
students in grades 7-9. The academic program will integrate core subjects with life
skills through school-to-work and community service requirements. In addition, the
new charter school will involve students’ families to assure emotional and social
support for high academic achievernent. As part of the partnership with Arizona
State, the Phoenix charter school will also operate as a professional development -
school,

% California

San Diego. The San Diego school district, San Diego Education Association, and San
Diego State University’s College of Education are working together to establish the
San Diego Education Association Charter School, scheduled to open in September
1999, Initially it will serve students in grades 1-2 and 6-7. Enrollment will be
expanded over a three-year period to include kindergarten through high school. The
school will be open to all students in the district and will mirror the diversity of the
city. Each student will be matched with a mentor and will agree to a compact that
outlines the responsibilities of parents {or mentoring aduits), students, and teachers
or other school representatives in meeting educational goals. Families will play a key
role in the design of the school, and influence school decisions. In collaboration with
San Diego State, the charter school will also function as a professional development
school and will help interested teachers prepare for National Board certification.

*Colorado

Colorado Springs. The CIVA (Character, Integrity, Vision, and the Arts) Charter School
opened its doors in September 1997. The school’s charter, developed by the Colorado
Springs Education Association in collaboration with the Colorado Education

-Association, is grounded in the fundamental belief that every student is capable of
‘high quality work. Students, families, and teachers are expected to give their best in
all areas of the program. The school sets high expectations for academic achievement
and character development. At least one family member of each student must
commit to the CIVA School program, including family weekends, parent seminars, -
and retreats with students. ’

;i g T v
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. *Hawaii

‘ : REDESIGNING SCHODLS
o . ; ‘ ; : CHARTER SCHOOLS

- *Connecticut. '

Norwich. The Integrated Day Charter School, supported by the Connecticut Education

- 'Association, opened in September 1997: Founders are a diverse group of teachers,
parents, and community members. Teachers in the K-6 school were supported by
CEA, which negotiated a contract that reflects the needs of the charter. Integrated
Day’s school day is one hour longer than other schools in the district, and students
are organized into mixed-age classes. As early as kindergarten, they conduct research
and present information to their peers, make choices about tasks they are expected to
complete, and take part in community service projects. Families help set academic
and nonacademic goals for their children, and the school maintains standards for
parental involvement.

Lanikai. At the Lanikai Charter School, which opened in 1996 teachers are developing a-
school from the ground up—with an mterdlscxphnar}f and intercultural curriculum.
Working with the Hawaii State Teachers Association and the Hawaii State

Department of Education, the school organizes classrooms around ability rather than

age. Foreign language instruction is integrated into the curriculum, and

accountability measures follow the precepts of Total Quality Learning.

T T
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Bargammg for Quahty

ﬁ'Ariz'ona :

Phoemx The Creighton Education Association and Crelghton School Board in Phoenix
are engaged in a three-year program to go beyond battling over salary increases and
work together to redesign employee compensation. The Association conducted a job
analysis for classified (education support) employees with help from the NEA, and -

" the partners will proceed to examine salary structures for cettified and administrative -
employees. Employees and employers are using an interest- based -approach in

their negotiations, which has led to a more collaboratwe workmg arrangemem on
a host of issues.

*California -

Garden Grove. The Garden Grove Education Association is using an advisory committee,
as defined by California’s collective bargaining law, to work with the Garden Grove
Unified School District to decide-and evaluate-what school reforms will take place

o v _ and how they.will be implemented. The comniittee is made up of teachers chosen by

3 & .  GGEA and administrators selected by the district. In September 1997, the

L ' : : Assoaation initiated discussions with the district on standards, accountablhty, and

.upcoming trends. GGEAs position was that raising standards was the right thing to

38 . do for the area’s students. Many hours were spent discussing how to raise the

V : expectations for students, teachers, and administratofs. The following May, teachers
worked many éxtra hours to align state standards with local practices and helped
students prepare for the state’s first required achievement test. Hard work paid off for

o students, teachers, and the dxstnct The district wound up with no low performmg
schools

-
-
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San Diego. The San Dlego Education Association and the school district used Conflict
~ Management, Inc.,a consulting firm from Cambridge, Mass., to help them establish
the successful co-management structure that is now in place. Teachers, parents,
administrators, the school board, community members, central office staff, and
" students are all held accountable for the qualaty of San Diego’s public schools.

*Connecticut

Waterbury. As part of the 1999-2002 contract negotiated by the Waterbury Teachers
Association with its school board, teams of teachers will determine how to spend
. resources provided by the Fund for Improvement and Excellence. The fund is made
"~ up of teacher contributions (through payroll withholding) matched by school district
dollars. The bulk of the money will go for supplies, equipment, and other classroom
needs. Part of the fund will be set aside to reward schools that show the greateet ’
performance 1mpr0vement over the previous year,
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 %Florida

Pinellas. Cmmty Teachers, school support staff and administrators have transformed M ‘V .
their district using Total Quality Management. The partners, which represent _ |
113,000 students and 140 school sites, developed a collaborative bargaining process D
that includes all employees—~union and nonunion. Parents also participate in the
process.” A bargaining leadership team is made up of the leaders of the employee
groups. The partnership is a year-round process and focuses on working together to’
reach solutions to every challenge affectmg student achievement and a high-
performing workforce.

. *Idaho

Boise. After undergoing joint training by the Federal Mediation and Conciliation Service, - j e
the school district and the Boise Education Association have become strong believers : g
in the importance of bargaining skills. A core cadre of teachers, administrators, e b
principals, and specialists took responsibility for training site-based teams in each R
school, and now all parties focus on the problems rather than the people, and work T
together to find solutions. - ‘ | SR

*Louisiana

Bogalusa. Collective bargaining rights were won recently by the Bogalusa Association of
_Educators. BAE's first contract calls for smaller class sizes and new technology, as
well as-additional time for teachers to prepare lessons. BAE members are using their
new clout to win better classroom conditions for students and teachers.

*Maryland o -

89

Montgomery County. Moving to interest-based bargaining involved enormous risks for
-both the 8,000-member Montgomery County Education Association and the board
of educatlon* In 1996, MCEA, the school board, the PTA, and a local business leader '
planned a “Future Search” conference to identify goals for negotiation, identify
stakeholders, and decide logistics. Conferees included all associate superintendents,
the entire school board, the unions, representatives of the religious community,

* county health and human services, the county executive, members of the county i .
council, minority group representatives, parents, and students. Work groups were COHE e
appointed to further explore key issues: life-long learning, academic achievement, ; )
resources, staff investment and development, individualized learning, multipurpose
use of schools, and collaboratlen and participation. Today the Association is : - il
involved in the kind of collaboration the conferees called for. Top-down school I
management has ended, and union leadership and management have begun to i
develop a relationship of trust. The landmark 1998-2001 agreement gives teachersa - ‘ N
say in school decisions—from how books and supplies are purchased to the most’ ‘ o D
effective ways to discipline students. MCEA members will create theirown ET SR
professional development programs and play a key role in hiring new teachers. s
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*Minnesota

- Bloomington. In a recent contract negotiation with the school district, Education

Minnesota’s Bloomington affiliate traded resources set aside for three sabbaticals—

“approximately $180,000for provisions to give a teacher-run committee authority
- over the staff development program: Individuals.or groups of district employees may e

submit proposa s to the committee for approval Most ef the requests are for short-
term seminars or workshops

*New York

Greece The Greece Teachers Assacxatxon began usmg interest- based bargammg in 1997

- _productively. Negotiators on both sides were trained by staff from Harvard’s Conflict o

in an effort to come to an agreement with the school district more quickly and

* Management Institute. The program has 1mpreved the working relationship between

" the two groups, and teacher morale is higher: A year after this new dxrecnon,

: 'quahty agreement was negotaated on tlme for the first time inl many years.

*A'Ohm

’ _ Dayten The Dayton Education Association and the school board negetnated an

, agreement that sets aside a peol of money for programs and materials to.improve

- student achievement. “The funds, $125 per student, are allocated at the discretion of

school site-based commitees. Since 1991, each school committee has developed its
own plan and set goals for the student body. Oversight committees approve plans

© and evaluate results, and the dxstrxct has shown an overall increase Iin student

‘scores on state tests. -~ - e

*Washmgton B

Seattle. The Seattle Educanon Assocxatlon S contract thh the dlsmct, ratlﬁed in 1997

* gives teachers direct involverent in hiring, budgeting, and academic dec1smns at the

school level. The new expanded role for the Association builds on SEA’s previous
agreements, establishing a mechanism that allocates funds to schools based on
student academlc needs, and directing more funds away from central office budgets

* to'increase money for the classroom

. 0

*‘Wisconsin .

- Madison. The contract between the Madison Educatlon Assoaatlon and the school

district allows teachers to create staff development.courses for other district teachers,
rather than requiring everyone to take courses at a college, The result, partncnpants
agree, has been the transmission of skx Is and knowledge more relevant to the umque
needs of the Madison commumty :
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. Redesigning Schools

New Models for Decision Makmg

‘»%Anzona

Phoenix. Adversity among stakeholders in the Deer Valley school district six years ago
triggered a search for better ways to work together, conducted jointly by the school
board, local teacher and support personnel associations, and parents. They met with

" people'with expertise in interest-based negotiations to learn collaborative approaches
to problem solving. As a result, parent representatives have become active
participants in bargaining-along with administrators, association leaders, and school

" board members. The parties are committed to developing the capacity of people in
every school to use interest-based bargaining approaches with their site councils and
among their staffs. The Deer Valley Education Association.and district trainers lead
workshops in interest- based bargammg for school teams.

Flagstaff. Each of Flagstaff’s 17 schools has a strong site council of parents, employees,
and community members headed by an elected chair. If an administrator tries to
override the shared decision-making process, any stakeholder can appeal to a “district
support team” for mediation. Association leaders meet regularly with school board
members and the sup‘erintendent to settle policy and personnel matters.

f

Marana. Three years ago, relations between the Marana Unified School Board and the
focal association were adversarial and strained. But now with an interest-based
approach to negotiations, discussions are more centered 'on'what’s right for students.
Each week, the superintendent and Association president meet with teachers and
education support personnel to share information, discuss probleéms, and propose -
solutions. Morale among teachers and support staff is higher, and there is greater
éémmunity support and involvement in the local schools. ‘

ﬁ'Cahforma . ' V .

Hayward The Ha}rward Education Association and the Hayward Unified School District
have collaborated to develop a blueprint for the district’s future. The b]ueprmt
specifies funding for various school-based projects to improve teaching and learning,
A joint association/management team evaluates the results to guide future
investments. At least 28 of the 35 schools in Hayward have voted to engage in site-
based decision making. Teams of teachers, administrators, and parents work together
to solve problems and make joint decisions regarding the curriculum and budget.

San Diego. Successful co-management of the San Diego public schools depends on a new
accountability system. Parents, principals, teachers, the school board, central office
staff, the community, and classified employees are all graded on their performance.
The San Diego Education Association and the district, with matching funds from"
local businesses, paid for extensive training in school system co-management for all
participants. Teachers, district officials, and the community are now all working
together to 1mprove the cxty s schools. :
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Santa Maria. Members of the Santa Maria Joint Union High School District and tﬁe'
local Association have created a partnershxp that involves site-based management, :
shared decision making, and interest-based bargammg Over the last seven years, i
daily attendance, tutoring, grade point averages, and number of credits earned by " .
students have all mcreased whlle suspens;ons have decreased by 40 percent. '

*A'Coiorado

Aurom, Culomdo Sprmgs, Dem/er, PuebIo, Loveland { Thompson ) Five of Colorado S
largest school systems form the Colorado Public Schools Network, a project
supported by the Colorado Education Associationand NEA. Teams of school staff

" - work with Patrick Dolan and other experts on shared decision making skills, focusing:
.on student achlevement and improving parem and commumty mvolvement

]eﬁerson County Begmnmg in 1996 the ]efferson County hducanon Assoaanon and the”
" school district set aside traditional animosities with a new approach to bargaining. .
NEA staff conducted training in collaborative Bargaining for team members from - ’
JCEA and the school district. Since then, the superintendent; school board members,
. dnd association representatwes-—called the “anchor group”~have met regularly to
- dlscuss labor managemem 1ssues and work on school 1mpr0vement
;Loveland. Sincé lQSS,’the’;Th‘omps_on Edu(:ation Association’and the 'school district hdve
“been co-managing the schools. The success of this collaborative effort rests on each
"party’s participation in and responsibility for all aspects of school pohcy, and
a * decision-making by'consensus. The Association has representatives on all district .
- - committees, including those that deal with curriculum and budget. The committees * .
- work for one or two years to handle speclﬁc issues. : ,

*Florlda ey .

Escambta Ceunty In 1994, the school superintendent- sought the Escambia Education”
AS§0qlat10n s help and appointed an EEA leader to his cabinet to assist in the district’s
strategic planning initiative. Other players include assistant superintendents, the '
presidents of four of the city’s five NEA affiliates, the directors of elementary and

. secondary education, PTA representatives, and students. Stuccessful EEA outreach
. programs that led to the evolving partnership include a multicultural education
training project and an NEA Urban Grant that provided funds for the purchase of
computers tq train parents and students in technology. Training sessions, taught by
" EEA members, give parents and other community members the epportumty to see
the Assocnatnon asa partner in school 1mprovement

R
L -

~

ﬁrllhn(us

Statewide. The Illinois:Consortium for Educational Change is a network of schools and :
local Associations working to redesign public schools to enhance student . :
achievement. Association leaders are ‘working together with school boa rds,
administrators, and commumty leaders to apply new developments incognitive . S
“psychology, sociology, systenis analysis, and educational theory Projects.included in - .
Consortium.schools are site-based decision making, sharedvdecnsxon making, peer
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med1at10n mterventlon in the. lrves of students at risk; and engaged learnmg—where
students take greater responsrbrlrty for therr own. learnrng v
Glenwew The Glenvrew Educatron Assocratlon and Glenvrew School District 34 have a
relationship modeled on a living piece of history-the U.S. Constitution. Their
. partnership agreement is based on a shared goal: promoting student achievement.
Administrators and teaching staff partrcrpate in school decisions, and both'are
_responsible for the results: Today, teachers in Glenview are serving on commrttees
‘that determme curr1culum personnel and staff development decrslons

‘kIndlana

New Albany The New Albany Floyd County Educatron Association bargained a contract _
- in 1997 that gives teachers joint decision- -making power over 72 percent of the school oo
district’s budget Through the Association, members set their own salaries; make key
curriculum decisiorns, and determine working conditions—including class size. The
* Association and the administration work hand-in- hand to set policy and solve
problems by consensus. The contract runs through 2002.

- %lowa. .
Eastern Iowa. -In 1994, after 20 years of traditional bargaining, local associations in |
Clinton, Muscatine, and Scott counties began moving toward interest-based
bargaining. In an effort to reach consensus more quickly and effectively, improve - -
decision making skills, and build relationships, teachers, support personnel, school. 93,
board members, and administrators.in 7 of the 13 districts have participated in joint :
Association- district sponsoréd three- -day training sessions. ‘The use of interest-based

bargaining has resulted in a move from a non-communicative, adversarral process to
a communicative and collaborative one.

%*Ohio
‘Middletown: The Middletown Teachers Association and the school board negotiated an
-agreement that extends the school day by 45 minutes. The extra time is used for
curriculum and professional development as part of site- based decision making.
Teachers are making other decisions on the best ways to boost student achievement at
their. particular schools and are exploring ‘which approaches to teachmg and
accelerated learmng work best for their students :

*Rhode Island

Westerly The Westerly school dlStI‘lCt was one of the ﬁrst four NEA ‘Learning Labs” a
decade ago. Since-then it has used shared decision making successfully to make
lasting systemnic changes. Westerly Education Association members, administrators,
parents, business leaders, students, and classified staff have participated in -
symposiums and training sessions on systemwide school change. More than 75
percent of district staff have been trained in consensus building and team building.
Contract negotiations are ongoing: when a problem arises, the union and the school
board get together and talk about what’s good for students. Ongoing staff -
development includes five in-service training days, a two-day offsite conference,
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credit hours for training, a coordinator, contract language that protects the program,
and an investment of about $100,000 a year. Today, three of the city’s five elementary
schools are being led successfully by teachers rather than principals. -

*Utah

Ogden Ogden commumty members, the local school board, and the Ogden Education
Assaciation are taking steps to expand participation, raise standards, and improve
teaching and learning in every school. The superintendent formed a strategic
planning committee that gathered input from 400 citizens. The school system
encourages participation in governance and policy decisions and has given greater
autonomy to local schools. The community is much more aware of what is
happening in the schools and what help is needed.

* Virginia
Prince William County. An advisory committee made up of parents, teachers, and
principals is responsible for planning, budgeting, and’ evaluatmg each school’s

K educational plan. Advisory committee members get training in school-based
management and what their roles and responsibilities are. Each advisory council
strives to involve the many constituents of the school community early in the annual
planning process and to ensure that school goals and objectives reflect the needs of
students, staff, parents, and others in the school commumty

Vtrgzma Beach. The Virginia Beach Education Association has used back-to-back NEA
Urban Grants to sustain the school district as an NEA “Learning Lab.” The schools’
- stakeholders—parents, teachers, principals, administrators, community members—
have successfully made the transition from an autocratically contro led school system
to one in which shared decxsion making is the norm.

*Washmgton

Edmonds. Since 1988 the Edmonds Educatlon Assoaatxon and the ocal school district
have had a joint Labor-Management lssues Committee. In 1995, the parties adopted a
trust agreement to outline common goals. The agreement commits both parties to
make maximum use of the personal, creative, and academic potential of each person -
in the school system and holds teachers, students and parents accountable for student
performance. All work together.to make sure the community provides resources
necessary to.meet student needs .

Seattle. ‘In 1997, the Seattle Education Association and thé Seattle Public Schools
formalized a long history of collaboration by entering into a partnership designed to
achieve the best possible learning environment for students. A formal trust
agreement, based on key components of the UAW/Saturn contract, is guiding their
work at the schoo! site and district levels. Armed with the joint agreement, the
partners sought the support of Seattle’s business leaders, who responded by creating
the Seattle Alliance for Education. The City of Seattle, under the leadership of the

“mayor, is providing $70 million for schools and focusing city services on this student-
centered learning system.
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Reconstituting Low-Performing Schools
# Arkansas o | | o

Statewide. The Arkansas Education Association’s Academic Distress Task Force is
preparing a workshop and other materials to help teachers understand the school
reconstitution process. Focusing on student achievement and teacher quality, the
task force aims to help educators recognize the warning signs so they can help.
prevent their school from becoming a reconstitution target. '

% California

San Diego. The San Diego Education Association helped create a district accountability
report to assess school performance. The system identifies low-performing schools
and establishes procedures and resources to help them improve, The report covers all
levels and all schools. Teachers appointed by the Association and administrators
named by the district developed the criteria for judging school performance. They
are both involved in evaluations and recommendations.

*Colorado

“Colorado Springs. In 1996, the Colorado Springs Education Association joined with the
school district in reconstituting two local elementary schools with poor academic’
performance. District officials closed the schools, then reopened them with a new
staff and a new focus on student achievement. Teachers at the two schools were given
the option of reapplying for their jobs or transferring to another school in the
district. To ensure student success at the reconstituted schools, CSEA is working with
the school district to provide funding, supplies, and additional staff.

Denver. The Denver Classroom Teachers Association is working alongside the school
district to set up a reconstitution process for struggling schools. The two groups have
formed an Effective Schools Committee to identify schools that need help—and are

~ working together to find the best ways to phase in a redesign and improvement plan.
Two elementary schools in Denver already have undergone the process; a report on
their progress is due in March 1999.

" %North Carolina

Statewide. The North Carolina Association of Educators’ Center for Teaching and
- Learning works with assistance teams assigned to 11 low-performing schools in the
state. Each team is made up of a liaison from the state department of public
instruction and NCAE members from the area. Each team helps its school conduct

T - appraisals and needs assessments, then works with local teachers, administrators, and

school boards to recommend, help implement, and monitor improvement plans
covering everything from discipline to school-based management.

95




. STEPPING FORWARD : o - R ' o L

How NEA Members Are Revitalizing America’s Publrc Sehool T ) - Do

96

o o Redesigning Schools ‘ - N
Ahgmng Standards and PI‘aCtICGS,
#Colorado : LT o . :

- Statewide. The Colorado Eclucatlon Assoaatlon worked closely wzth former Gov Roy
© Romer and legislators in both parties to enact and implement statewide standards,

- bring focus and clarity to ‘the curriculum, demand greater effort from each student, .

and establish a statewide student assessment’ system. At the same time, CEA
supported provisions to encourage greater teacher and cemmumty involvement in
school-site decisions: CEA is also part of the Colorado Public School Network, a
statewide partnership that includes the Colorado Association of School Executives,
. 'Colorado Department of Education, Colorado-PTA, and Colorado Association of
“School Boatds. . With a goal of improving student achievement in the staté, the
. network supports long-term systemic educational and organizational change by
sharing information, experience, and expertise, promoting communication among
school districts engaged in-planned change activities, and estabhshmg an ongomg
- dialogue between schools and communmes

- o .. N e
+
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*Delaware ,

NeWark "The Christina Education Association and the Christina school district received
" a grant from the Pew Charitable Trusts to provide teachers with the materials and
- tools, professwnal development opportumtxes, leadershxp, and community support
necessary to translate high teaching standards into, teaching practice. In October
* 1998, the AssSciation’and the school district hosted a national meeting for the Pew
'Network for Standards-Based Reform. The thrust of the meeting was how school

 districts’ central offices can support schools and teachers as they. 1mp]emem district- -

wide standards- based reform. Discussion focused on such issues as encouraging
more student analysis and helpmg students make connectxons between concept and
.}kpractxce - = : :

*Flonda

- i
STV

Statewzde. When the’ Flonda legislature was censxdermg the School Improvement and
- Educational Accountability Act, classtoom teachers helped to shape the plan. Their.
. involvement helped make sure that new student tests and school evaluatlon criteria

. reflect the realities of today’s classrooms As part of the new school assessment -
process, 33 schools statewide were identified as crltlcally Tow- -achieving. After two

years of concerted éffort, all 33 schools are off the list. Now. the: benchmark has been - .

set hlgher, and more schools will have to reevaluate and re- energxze their programs

K
J
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'A*Hawau R ‘ A D ?

Waz anae. Tbe Leeward afﬁhate of the Hawaii State Teachers Association is using a grant
from HSTA and NEA to develop and implement a course to train high school
teachers in how to identify and help students who still have reading difficulties.
Reading teachers will begin training in the spring of 1999. The program also includes
staff development for teachers and a partnership with a community-based senior
citizen literacy program. - ‘

*linois

Statewide, The Illinois Education Association’s strategic plan to renew public education,

RISE--or Renewal for Ilinois Schools and Education—calls for major changes in the
. state’s public schools. The plan proposes a 50 percent increase in pre-school and

kindergarten programs, significant changes in teacher education, and a restructuring
of staff development to link theory and practice. The plan also calls for greater
parental involvement, resources to communities for developing local blueprints for
change, and teacher manuals that identify innovative teaching and learning methods.
The new governor has set schools and job preparation efforts as his top priorities—
and has named the IEA president to chair his Transition Committee on Education
and Workforce Training. The governor also created the Office of Deputy Governor
for Education, and named IEA’s top education specialist to the position.

*Indiana
Statewide. The Indiana State Teachers Association was closely involved in developing 7
. new state standards and assessments, and the adoption of the Indiana Core 40-the
L graduation requirements expected of students planning to go to college. The
: Association also backed increased state support for developmental education
programs in early childhood, to help make sure all Indiana children are ready for
school. -

*Jowa

Statewide. For the past decade the lowa State Education Association has played a leading
role in the New lowa Schools Development Corporation, a partnership to help -
individual schools implement locally based school improvement initiatives. More
than 100 of ISEA’s 367 local Associations are engaged in formal programs with their IR
school administrations in support of school quality through NISDC. The . : 1
corporation operates with a $1.25 million grant from the lowa state legislature. ' f

. : H

*Kentucky | . .

Statewide. For almost a decade, the Kentucky Education Association has been engaged in il
one of the nation’s most comprehensive statewide school improvement efforts. Since 1
passage of the 1990 Kentucky Education Reform Act, KEA members havé been |
partnering with key businesses and other organizations to create high standards for

- both students and the teaching profession. The Association has implemented site-
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based decision making at all schools and created a mentoring program for all new
‘teachers. Kentucky continues to work on an assessment and accountablhty system
.called Commonwealth Accountablhty Testing System.

Jefferson County. Too many of lefferson County’s 100,000 students have reading scores at
the bottom of the scale. To help boost the reading skills of low-income children in
area schools, the Jefferson County Teachers Association—partnering with the school
district, community activists, and religious leaders-lobbied for and won $600,000
from the state legislature to implement the Direct Instruction reading program in
three elementary schools serving at-risk students. Like Success for All, Direct

Instruction is a program proven to help i 1mpr0ve reading skills-and scores—of low-
income children,

*Missouri : e o

Statewide. In response to a state supreme court’s ruling on school funding inequities, the
‘governor and legislature enacted the 1995 Outstanding Schools Act. Missouri NEA
strongly supported provisions for class size reductions, full-day kindergarten, and
‘early childhood development. Missouri NEA also helped develop new higher
: academic standards, voluntary curriculum frameworks, and a statew1de system of
student assessment. '

*Monﬁma

Statew:de The Montana Education Association is working with state leaders as they
update and strengthen the state’s school accreditation standards. MEA is part of a
team charged with setting world-class performance and content standards in all
subject areas. The team also.includes the state board of public education, the state
office of public instruction, and parents from communities across the state.

98

* %New Jersey .

Montclair. To better integrate academics and the arts, the Montclair school district has
organized the curriculum around the theme of tribes. The program uses the
humanities, performance arts, and visual arts to explore ideas about tribalism,
factionalism, and universal experiences to help bring a diverse student body together.

* North Carohna

Statewide. With the leadership of 1998 NEA Friend of Education Gov. James Hunt Jr.

and the strong support of the North Carolina Association of Educators, North
Carolina has recently made landmark changes in'its system of teacher preparation,
standards and assessments, and teacher certification. For example, North Caro ina
provided state resources to give a 12 percent salary increase to teachers who earn
National Board for Professional Teaching Standards certification. In addition, North -

‘ Carolina developed a comprehensive system for identifying low-performing schools

' and providing assistance from successful schools in the area to help them improve
- student achievement.
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%Ohio

Statewide. The Ohio Education Association spearheaded a gathering of key statewide
~education groups to plan and sponsor a recent conference on continuous
improvement planning in local school districts. Conferees attended in local teams
(the superintendent, one school board member, one teacher leader, one school
support leader, one administrator or school business officiai, and one parent or
community leader). Host groups included the OEA, the Ohio Federation of -
Teachers, and the PTA.

Perry. The Perry Classroom Teachers Association is working collaboratively with school
administrators on professional development activities, technology training, student
assessment, and curriculum realignment. Teachers and administrators are also
creating surveys to measure student attitudes toward school. i \

#Oregon

Portland. When the number of Spanish-speaking students at Alder Elementary School in
the Reynolds School District outside Portland began increasing a few years ago, NEA’
members created a dual language program that teaches all children to read in their -
native language until third grade, then moves to instruction for all in both English
and Spanish. The school also offers free evening language and parenting classes for
both parents and students. Similar programs are underway at Atkinson and
Ainsworth Schools.in Portland, and at the Barnes School in Beaverton.

*Rhode Island - o - | . ¥

Westerly. Staff development was a key element in suiccessfully integrating special
education students in grades 8-12 into regular English and reading classrooms. The
district’s ongoing efforts have helped all students. Special needs students and others
are doing much better in important classes like English. Everyone in the system
agrees that Westerly educators are teaching dnfferent y, and students are spending
more time on task and succeeding. -

%South Carolina

-Beaufort. The Beaufort County Schools and Beaufort Education Association are working
with NEA to share information about strategies for implementing higher standards
and accountability measures. The Beaufort schools are operating on a five-year
strategic improvement plan developed by school partners, parents, and community
members. The group, working in teams, set forth benchmarks for student

performance and is now in the process of reviewing instructionai strategies to help
teachers and students meet the new higher standards.

Charleston. At the invitation of the new superintendent of schaols, the NEA is
coordinating several programs to support school improvement efforts in Charleston.
As a first step, the NEA KEYS diagnostic tool is being used in several schools. [n
addition, NEA and its state and local affiliate will work closely with school district
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officials, board members; and parents to provide resources and technical assistance in
professional development systemlc school change, and cornmumty and parental _
mvolvernent Con s e ERE ’
Spartanburg Usmg an NEA Urban Grant the Spartanburg Assoaatlon of Educators has
-developed an innovative curriculum aimed at revitalizing an inner-city school,
""", Cleveland Elementary School uses the DramaWorks curriculum, which emphasizes’
" éreative drama to address language, creatwe problem solvmg, and multiple-
) 'mtelllgence learmng ‘ : I

*Washmgton 'V o A IR

Statew:de The Washmgton Educ&tton Assocxatlon was & leader in the development of
the 1993 Education Reform Act, which set new higher expectations for students and
schools."'WEA is active in the ongoing process of aligning standards with classroom
- practicés. WEA is. also working with representatives of school boards, school -
“administrators, and others to recommend ways to strengthen teacher evaluation
' :procedures B T oo
B L U S S : .
Eastern Region' Se\len school districts and local Associations in eastern Washington are
- “working together to create. community and school-based solutions to involving
. :parents and raising student achievement.- The Eastern Washington Restructurmg
Network was established in 1994 to bring about needed changes in schools, establish
a framework for change using research about what works best in schools and
“ % classrooms, and encourage parental involvemeiit in the education of their children
. and decisions about the schools. Key elements of the Network include the Parent
Orgamzmg Pro;ect and the Washmgton State League of Schools, an alliance of
. schools. that estabhshes community covenants and uses research data to improve
‘instruction. The Network also works in partnershlp w:th the Washmgton Education -
oo Assoc1at10n and Washmgton State Umversny : :
. ‘ C , . ‘¢
Puya!!up The Bethel Pubhc ‘Schools and the Bethel Educatlon Assocmtlon in Puyallup
have entered a partnershlp to create a 10-year strategic plan, develop learning .
standards, and align curriculum to improve student achievement. As the Association .
has moved toward collaboration, union- management relations have improved, and '
~ today the union plays a greater role than ever before in budget decisions and other
‘school district i 1ssues There is new emphasis on professional ‘devélopment, which has
moved from a “one-size-fits all” model to training tied to the strategic plan. Teachers
are now paid for 70 hours of structured professmnal deve!opment beyond the base
v fworl(day B o :

Seattfe As part of the Trust Agreement between the Seatt]e Educatlon Association and
the school district, the two partners are working to bring together evaluation,
A professronal development and school design to improve instruction. The evaluation
_procedures have been refocused on helping all teachers improve. Professional
.. ~development programs are selected based on what local teachers really need. SEA
“and the district are'working together on school organization elements, including the
assessment tools used to-identify strengths and weaknesses
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*Wlsconsm
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Statewzde. The Wisconsin Educatlon Assoc1at10n Councnl was mvolved in the ‘
development of model academic standards. Nearly every local Association and
school district are involved in setting academic standards in all core curriculum areas
that meet or exceed the state models. In addition, WEAC is'working with the state -
department of pubhc mstructlon to restructure teacher licensure.

o e e
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Alabama )
Statewide, p.16,35,54
Birmingham, p.54

Alaska
Statewide, p.54
Anchorage, p.16,35,54,70
Kenai Peninsula, p.51
Lower Kuskokwim, p.16

Arizona

Statewide, p.35,70,79
Flagstaff, p.16,91
Lake Havasu City, p.16-
Marana, p.91 V
Mesa, p.54

- Paradise Valley, p.16,35
Payson, p.29
Phoenix, p.35,55,70,86,88,91
Tucson, p.29,66

Afkansas .
Statewide, p.36,95
Pine Bluff, p.44

104 Cal:forma

Statewide, p-26,29, 55 78,79

. Burlingame, p.17
Chula Vista, p.17
Concord, p.17,29
Fairfield, p.17
Garden Grove, p.88
Glendale, p.36

, Hayward, p.17,55,91
Long Beach, p.55
Los Angeles, p.29,36
Menlo Park, p.17,71
Santa Clara County, p.17
San Bernadino, p.18,56
San Diego, p.18,36,83,86,88,

- 91,95
Santa Maria, p.92
San Rafael, p.56
Santa Rosa, p.56
~ Sonora, p.71

South Lake Tahoe, p.71
Suisun, p.17
Union City, p.71
Vallejo, p.17

Colorado
Statewide, p.96
Arapahoe County, p.18
Aurora, p.56,92

Colorado Springs, p.29,82,84,

86,92,95

Index

Denver, p.56,92,95
Jefferson County, p.92
Littleton, p.56
Loveland, p.18,30,92
Pueblo, p.92

Sedalia, p.72

Connecticut
Bridgeport, p.18
Enfield, p.56
New London, p.56
Neorwich, p.87"

.Stamford, p.56,57
Tolland, p.36
Thomaston, p.56
Waterbury, p.88
Windsor, p.56

Delaware .
Statewide, p.18, 30,36
Newark, p.96

Florida
Statewide, p. 36 79,96
Broward County, p.53,57
Dade County, p.57
Escambia County, p.92 .

Palm Beach County, p.26,57 -

Pinellas County, p.89
St. Petersburg, p.57

Georgia
Statewide, p.37 -
DeKalb County, p.63

Hawaii
Lanikai, p.87,97
Wai’anae, p.97

l Idaho

Boise, p.19,89
Bonneville, p.19
Caldwell, p.19
Fruitland, p.19

Gem County, p.19 N

Idaho Falls, p.19
" Marsing, p.19
"McCall, p.19
Meridian, p.19
Middleton, p.19
Wilder, p.19 -

Illinois
Statewide, p.57,92,97
Chicago, p.57
Decatur, p.30

Iowa

Glenview, p.93
Iroquois, p.57
Kankakee, p.57 A RO
Rockford, p.30 o
Schaumburg, p.63 s

_ Springfield, p.30 L

Indiana
Statewide, p.30,97 .
Floyd County, p.93 AR
Mishawaka, p.57 R
New Albany, p.93

" Statewide, p.37, 97
Clinton County, p. 93
Muscatine County, p. 93
Scott County, p. 93

Kansas
Statewide, p.26
Atchison, p.72
Olathe, p.19

Kentucky
Statewide, p.20,30,44,45,58,97
Fayette County, p.37
Jefferson County, p.31,98
Louisville, p.53,72

Louisiana
Statewide, p.46
Bogalusa, p.89

Maine |
Statewide, p.20
Bangor, p.37

Maryland
Statewide, p.37
Frederick County, p.20,58
Howard County, p.44
Montgomery County, p.89
Prince George’s County, p.20

Massachusetts
Cambridge, p.27
Springfield, p.72
Weymouth, p.14,20

Michigan
Statewide, p.37
Ann Arbor, p.21,31
Farmington, p.38
Flint, p.58
Garden City, p.72




" Lansing, p.58
Manistique, p.73

‘Saginaw, p.63
Ypsitanti, p.63

Minnesota
Statewide, p.73
Bloomington, p.90
Minnetonka, p.38
Minneapolis, p.21
Morris, p:58 -
Mounds View, p.38

.St. Cloud, p.73
Worthington, p.21

Missiséippi
Statewide, p.38" |
Jackson, p.59

Missouri
Statewide, p.21,98

" Montana
Statewide, p.31,38,98
Billings, p.59 .

Nebraska .
Statewide, p.21,45,59
. Lincoln, p.59
Omaha, p.31,59

Nevada
Statewide, p.46-
Clark County, p.22,63

New Hampshire
Statewide, p.31,45.
Manchester, p.27

New Jersey

- Statewide, p.32,46,64
Dumont, p.32
Englishtown, p.64 -
Florence, p.64

Franklin Township, p.64

Lakewood, p.64
Maplewood, p.32 )
Montclair, p.32,64,98
New Brunswick, p.32
Passaic, p.22
Piscataway, p.32

South Orange, p.32 .
Toms River, p.64

New Mexico
Los Lunas, p.22

New York »
.+ Greece, p.73,90
ithaca, p.74
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North Carolina
Statewide, p.32,38,95,98
Charlotte, p.60
Elizabeth City, p.74

- Pitt County, p.39

* North Dakota

Statewide, p.22,60

Ohio o
Statewide, p.33,99
Brunswick, p.22

" Columbus, p.27
Dayton, p90 |
Middletown, p.93
Perry, p.99 ‘

Oklahoma
Statewide, p.27,33,39,60
Tulsa, p.33 o

Oregon
Statewide, p.74
Beaverton, p.73
Portland, p.64,99
Hood River County, p.22

Pennsylvania
Statewide, p.60
Abington, p.74
Bethlehem, p.75
Erie, p.23,75
Glen Mills, p.60

Rhode Island
Statewide, p.45
Newport, p.23,39
Westerly, p.93,99

South Carolina
Beaufort, p.99
Charleston, p.99
Cotumbia, p.75

-Spartanburg, p.100

_ South Dakota

. Statewide, p.46,75
Colman, p.75
Egan, p.75
Madison, p.46

* Rapid City, p.46

Sisseton, p.75

Tennessee
Statewide, p.39 -
Clarksville, p.23
Franklin, p.75
Memphis, p.23,61
Montgomery County, p.23
Nashville, p.23,61

Texas

U

. Ogden, p.94

Statewide, p-24
Austin, p.76
Queen City, p.61

tah )
Statewide, p.24,45,61,78
Davis, p.27 '
Murray, p.24

Salt Lake City, p.28

Vermont .

A

South Burlington, p.76
Wells River, p.39
Woodstock, p.24

irginia

Statewide, p.39
Arlington, p.33 -
Chesapeake, p.62

- Culpeper, p.62

Prince William County, p.94

" Richmond, p.24,44,50

Virginia Beach, p.39,94

Washington

Statewide, p.44,76,100
Eastern Region, p.100
Bellevue, p.28,34,52,77
Bellingham, p.52
Edmonds, p.28,94
Puyallup, p.100
Renton, p.77

Seattle, p.90,94,100
Spokane, p.28

105

West Virginia

Statewide, p.47

Wisconsin

Statewide, p.78,101
Appleton, p.25,64
Augusta, p.77 *
Eau Claire, p.77.
Madison, p.90
Milwaukee, p.25

Wyoming

Natrona County, p.64
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I Models of Change. Papers preserited by NEA members and staff from local and state

: New Unionism.” Cover story, NEA Today, May 1998, pp. 4-6. Available on the Web at

RESOURCE GUIDE

Resources

Bundy, Andrew. Rethinking Advocacy: One Union’s Story: Building a Stronger Union’

Through System-wide School Reform. The story of how the Pinellas County [Florida]

. Classroom Teachers and Education Support Personne! Associations joined forces
with district management to transform this large school system throughthe
‘application of Total Quality Management. National Education Association, 1997. 43
pages. Available by writing Christine McMillin, NEA Teaching and Learning, 1201
Sixteenth St., N.W., Washington, D.C. 20036 calhng 202-822-7907, or E-mailing
11network@aol.com. :

Chase, Bob. “The New NEA: Reinventing Teacher Unions for a New Era” Speech before
the National Press Club, Washington, D.C,, Feb. 5, 1997. Available on the Web at
www.nea.org/whatsnew/newunion.html, or by writing NEA Communications, 1201
Sixteenth St., N.W., Washington, D C. 20036, calling 202 822 7200, or E-mailing
KLyons@nea.org. :

Kerchner, Charles; Koppich, Julia; Weeres, Joseph. United Mind Workers. Jossey-Bass
Inc., 1997. $29.95. Argues for shifting the focus of teacher unions from issues of job
control and work rules to issues of quality and improved productivity. Available from
1-800-956-7339. ' ‘

affiliates at the Models of Change symposium, Santa Fe, June 1998, Available from . g7
NEA Training and Organization Development, 1201 Sixteenth St., N.W., Washington, |
D.C. 2Q036, 202-822-7174.

National Board-Certification: A Guide for Candidates. Practical advice about approaching
and completing the National Board’s certification assessments. American Federation
of Teachers and National Education Association; 1998. 61 pages, $5. Available on the
Web.at www.nea.org or order from NEA Teachirig & Learning, 1201 Slxteenth St.,
N.W,, Suite 310, Washmgton, D.C. 20036, 202 822-7907.

www.nea.org/neat 9805/cover.html, or by calling or writing Dan Lunaria, NEA
Today, 1201 Slxteenth St., N.W., Washington, D.C. 20036, 202-822-7282.

New Uniﬂonism Website. Profiles of state and locél associations involved in union-led
efforts to improve school quality through the collaboration of education employees, .

management, parents, and the community. www.nea.org/newunion/

Peer Support: Teachers Mentoring Teachers. NEA Professional Library, 1998. 96 pages,
$9.95 for NEA members, $12.95 for nonmembers. Available from NEA Professional
Library Distribution Center, P. O. Box 2035, Annapolis Junction, MD 20701-2035,
1-800-229-4200,

R R 6 S
H EINRE T



www.nea,org
mailto:KLyons@nea.org
www.nea.org/whatsnew/newunion.html
mailto:11network@aol.com

LA BN
<W EERRGNG \f“’.}!%‘f"’(«.v
o e st -;é‘ 7

45

Y .i‘%
W
.

STEPPING FORWARD - ' - : , ' .
How NEA Members Are Revitalizing America’s Public Schools . . e e RPN ¥ . : ‘ ‘
2 ) , B . . .
e . . X . N ’ . ' -
% . : - N S i R oy B
. . . i : ;
' : ot - i p . ;" N DRI T i S o . ! . . .
. . : ‘ PR ., . E A R . ¢ > o, . . .
- ‘108 . , o o :
’ N , ' e B . . ) .
‘ PR , o -
E . . . . . ) . N . . - g




NATIONAL EDUCATION ASSOCIATION -
© . 1201 Sixteenth Steet, NW . ..
- Washington, DC 20036-3290

- I e T




"

Edwe- ek
THE QUALITY PUBLIC SCHOOLS AGENDA

Introduction
The Agenda in the Context of the Historic Federal Role in Education

This nation has a rich tradition of support and commitment to public education for all
children. Americans recognize that education is critical to our economic and national
security, as well as our civic well-being. As we move into the twenty-first century, our
nation must renew this promise with a strong bipartisan effort to ensure that all American
children receive a quality public education to prepare them for the challenges ahead. This
historic effort will depend on a strong partnership between the national, state and local
governments as well as parents and communities.

Americans know that educational opportunities will dictate our individual and nation’s
future. They recognize that we are in a unique period of economic and social change,
brought on in part by the new Information Age and a global economy. Commentator

- Peter Drucker recently wrote that “Education will become the center of the knc)wledge
society, and the school its key institution.” The high wage jobs of the future w111 require
skills and knowledge that exceed the basics of the past

In the 1996 election, the American public clearly identified public education as a top’
priority for national concern and action. Poll after poll showed that the American people,
regardless of party affiliation, support increased federal investment in education. The
American people support a strong nauonal-state-local partnersh1p in support of children
and education.

As a nation, we have risen to this challenge before. Historically, the national interest in
education has been promoted by the federal government during times of significant
economic change. More than a century ago, the federal government created the land grant
college system to support public higher education. During the industrial growth of the
early part of this century, the federal government helped to support vocational education.
After World War II, Congress helped power an economic boom by passing the GI Bill that
allowed thousands-of veterans to pursue a college education. And during the early years
of the Cold War, the National Defense Education Act was enacted to address concerns
that American math and science training lagged behind the then-Soviet Union. More
recently, the civil rights movement spurred support for federal elementary and secondary
educatmn to prowde equity in educatlonal opportunities for every child.

- Between 1948 and 1973, one-fifth of our nation’s Gross National Product was related to

“educational opportunities, a connection between education and economic health that
continues today. In 1992, the average yearly earnings for persons with a bachelor’s ‘
degree was almost twice that of persons with a high school diploma, and more than two
and a half times greater than persons who did not graduate from high school. In the

-1990’s, 89 percent of the jobs being created will require some form of post-secondary




learning and training. In addition, the mobility of modern American society poses new
challenges to our education system.. Roughly one in ten Americans will move across state
lines every five years. The local quality of education -- and the assurance that it will be a
quality education regardless of locality -- has national implications.

The Impact to Education of Devolving More Responsibilities to the States

It is anticipated that the 105th Congress will continue to pursue ways to devolve current
federal responsibilities in terms of programs and funding to the states and localities. In the
104th Congress, the welfare system as we knew it was repealed and replaced with a
program that devolved much of the former federal responsibilities to the states and
significantly reduced federal funding. There is serious discussion of devolving other large
entitlement programs to the states. When this devolution occurs, it places greater burdens
on states and localities to raise revenue or makes cuts in state and local budgets for other
services, notably, education.

The American public has clearly stated in polls and in election analysis that it believes that
the Federal government should maintain or increase its fiscal investment in education.
(See DiVall poll) Government at every level must share in the fiscal responsibility for
meeting the nation’s needs for its students and public schools to succeed in the 21st
century.

An Agenda to Meet the Fundamental Challenges Facing Students and Schools -

To meet the national challenges in education, the federal government must work with
states, localities and communities to ensure a quality public education that every American
child deserves. Toward this end, the National Education Association (NEA) calls on the
- 105th Congress and the Administration to enact the Quality Public Schools Agenda. The
Agenda is a set of national initiatives designed to help strengthen public schools and the
relationship between schools and their communities. While asking this commitment from
the federal government, NEA is pursumg its own independent national initiative to
promote enhanced parental and community support to help every child succeed in school.

The Agenda does not supplant or supersede the broader NEA Legislative Agenda. Nor
does it signal support or opposition to other education policy proposals that have been put
forward by the Clinton Administration or Members of Congress. Our goal is to focus in
on key objectives that meet the most urgent needs of schools and students.

The Quality Public Schools Agenda includes four specific federal legislative actions to
ensure for every American child:

¢ Every school building in good condition;
e Every classroom connected to new technologles,
¢ A qualified teacher in every classroom, and



o Safety and order in every school.

The legislative initiatives called for in the Quality Public Schools Agenda fall within the
historic federal as well as national role in education. In establishing the federal
Department of Education, Congress defined as its purpose “to supplement and
complement the efforts of states, the local school systems, and other instrumentalities of
the States.... to improve the quality of public education.” The Quality Public Schools
Agenda does not create any federal intrusion into classroom decisions. It does provide the
basic foundations that will enable states and localities to succeed in their distinct school
reform efforts.

This Agenda’s ultimate goal is to strengthen public education in America so that every
child has the opportunity to attend a quality public school. Meeting this goal for students,
especially those in urban and rural school districts that serve a high proportion of low-
income children, will require a renewed commitment from all levels of government and
from all institutions in our society. Accordingly, the NEA has undertaken a challenge to
provide leadership to ensure for America’s children:

e Parental and community support for every child’s success in school.

Making the elements of the Quality Public Schools Agenda a reality for every child will
require new investments at the federal, state and local levels. The Agenda will ensure that
any new investment in quality public education is based on these guiding principles:

e Local control and federal partnership. The Agenda is designed to provide state and
local governments with federal assistance that is targeted on the most fundamental
needs of our public schools. Enactment of this Agenda will empower decision-makers
in school districts and state houses to take the necessary steps to provide a level
playing field for all children, without imposing a federal blueprint on education.

e Accountability for excellence. Federal investments in education must be accompanied
' by measurable benchmarks of progress. The Agenda ties federal funds to concrete
needs of our schools, children and youth. Without safe and healthy school buildings,
qualified teachers, and access to technology as a reality for every child in public
schools, the federal, state and local benchmarks of progress will be meaningless.

. Equity of educational opportunity. The Agenda represents the belief that every
child in America, regardless of income level, background, or region, deserves to
receive a quality public education. Because of inequities in education financing, and
administrative shortcomings, too many children do not receive the education they
deserve. Enactment of this Agenda would mark significant progress toward meeting
the federal govermnent s historic responsibility for assuring equity of educational
opportunity in every public school.
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¢ ' Complementing, not replacing, existing programs and proposals. Many excellent
federal education programs are now in place, which this Agenda does not supplant.
Where possible, the Agenda utilizes existing legislative vehicles (such as the
reauthorization of key pieces of education legislation, which are scheduled for next
year). ‘ C :

The Qu’aiity Public Schools Agenda

Challenges for Congress and the Administration’

AMERICA’S CHILDREN DESERVE—

EVERY SCHOOL BUILDING IN GOOD CONDITION: According to a 1995 study by
the General Accounting Office, it will cost $112 billion to upgrade schools to an overall
safe condition.. About 30 percent of students (12 million children) attend public schools
that have at least one structural problem as well as an environmental hazard. In addition,
school infrastructure needs will be increased by the growth in school enrollment over the
next decade and the use of schools as community centers beyond regular school hours. -

~ President Clinton’s proposal of a $5 billion bond interest reduction plan (that leverages

$20 million) is a good first step, but clearly does not, in itself, resolve the infrastructure:
crisis, especially in low- income communities.

At this time, the federal government does provide very limited funding for school

construction and renovation in Impact Aid districts and guarantees loans for higher
education infrastructure. There is, therefore, precedent, for a federalrole in supporting
school infrastructure projects, especially in low income localities. The 105th Congress

and the Administration should:

* Provide funding for Title XII of the Improving America’s. Schools Act that
provides grants to districts for public school infrastructure needs, targeted to poor
districts. (annual appropriations bills)

* Ensure in any federal infrastructure or job creation legislation a designation of
funds for public school renovation, repair and construction.

* . Provide resources to help school districts make every public school building
healthy and safe, such as renovations for asbestos, lead paint and lead pipes, and other
environmental and industrial hazards.

EVERY CLASSROOM CONNECTED TO NEW TECHNOLOGIES:
For technology to be effective in schools and in public community colleges, certain
elements must be in place: (1) hardware; (2) educational software; (3) teacher training in

! When a reauthorization bill has been scheduled for the 105th Congress{ that provides an appropriate
legislative vehicle for a specific Agenda item, it is noted in parentheses at the end of the paragraph.
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the use of educational technologies to improve teaching and learning; and (4) affordable
rates and access to classroom connections. The recently enacted Telecommunications Act
addresses the fourth component in schools and libraries. But reduced cost will only be
meaningful if schools have the physical capacity to connect to new technologies. The
105th Congress and the Administration should:

* Provide resources for public schools and public higher education institutions to
obtain hardware and educational software to support the curriculum and assessment tools
and to provide training to teachers and other school employees in the use of educational
technologies. (Higher Education Act reauthorization)

* Create or designate resources to school districts to make technology
connectivity possible and affordable in every pubhc school classroom and community
colleges.

A QUALIFIED TEACHER IN EVERY CLASSROOM: The preparation and on-going
professional development of public school teachers is critical to success of any education
reform initiatives at the local, state or federal levels. In addition, the school population
boom will require more energy to attract young people to the teaching profession. Taking
into account the school enrollment increase and the retirements of teachers, it is estimated
that at least 100,000 new teachers will be needed over the next ten years. '

While there will be a need for people to become teachers, it will be important to maintain
high standards for those entering the profession. the September 1996 Report of the
National Commission on Teaching and America’s Future, which based its suggestions on
three premises: “1. What teacher know and can do is the most important influence on
what students learn. 2. Recruiting, preparing and retaining good teachers is the central
strategy for improving our schools. 3. School reform cannot succeed unless it focuses on
creating the conditions in which teachers can teach, and teach well.” Teacher recruitment,
preparation, and ongoing professional development should maximize the talents of retired
~ teachers, education support personnel, and experienced teachers with demonstrated
excellence, in addition to colleges of education. The 105th Congress and Administration
should:

* Promote recruitment to the teaching profession through loan forgi\)eness and
other higher education financial aid incentives for students who agree to become teachers
- in public schools. (Higher Education Act reauthorization)

* Provide grants/loans for the costs of coursework to meet state teacher
licensure and certification requirements for (1) education support personnel and (2)
professionals leaving corporations and the military due to downsizing, with a commitment
in return to teach in public schools with a shortage of qualified teachers in their subject
areas. (Higher Education Act reauthorization) - '



* Provide incentives/grants for experienced teachers to mentor beginning
teachers in the first and second years of teaching in public schools. (Higher Education Act
reauthorization)

* Provide appropriate training through teacher preparation and continuing
professional development programs to facilitate the collaboration between general and
special education teachers for teaching students with disabilities that are included in the
regular classroom part or all of the school day. (Individuals with stablhtles Education
Act reauthorization) :

SAFETY AND ORDER IN EVERY SCHOOL: Many school employees and students
feel unsafe. In many communities, parents, students and teachers complain about a lack of
order and civility in the classroom that hinders the ability of students to learn and

~ undermines respect for school employees and other students. For public schools and

campuses to be conducive environments to learning; there must be safety and order.
The Safe and Drug Free Schools Act provides some resources for schools to purchase
safety equipment and to conduct violence and substance abuse prevention education in
schools. Yet the program’s efforts need to be bolstered by other efforts at safety and
order in the classroom and in the commumty The 105th Congress and the
Administration should:

* Provide grants to youth development organizations and schools to focus on
prevention through an initial intake screening process to determine (1) school problems
(2) substance abuse problems and (3) gang problems to determine appropriate action for a
youth facing a state or federal proceeding for a criminal offense or juvenile delinquency.
Recommendations by the specialist may include tutors, mentoring, substance abuse
treatment, etc. (Juvenile Justice reauthonzatlon)(ﬁmdlng may be appropriated from the
Vlolent Crime Reduction Trust Fund)

* Where appropriate, require a general education as well as special education
teacher to participate in the development of an IEP for students with disabilities and
include behavior management as part of the IEP for students whose disability is related to
behavior issues. (Individuals with Disabilities Education Act) (no funding required)

* Provide funding for the 21st Century Community Learning Centers, authorized
but not funded in the Improving America’s Schools Act, that provides grants to rural and
urba.n elementary and secondary public schools to expand projects that benefit the

community at the school site.

* * Provide grants for before and after-school and summer enrichment and
extended learning activities at schools that are targeted for children who would otherwise
be “home alone”. Such programs can and should utilize the experience and talents of
involve education support personnel and retired teachers and school employees.


http:disability.is
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* -Expand the Family and Medical Leave Act to allow time off for parents to be-
involved in their children’s school activities. (no funding required)

A NEA Challenge

PARENTAL AND COMMUNITY SUPPORT FOR EVERY CHILD’S SUCCESS IN
SCHOOL: Increasingly, public school teachers -- especially in urban and rural schools
with high concentrations of low income students -- are finding themselves at the center of
a vast web of interconnected social problems that obstruct teaching and learning. While
public schools and teachers can not provide many of the social services themselves,
schools can play a role in helping to coordinate the delivery of services and partnerships
with the community. Retired teachers and school employees can provide valuable
assistance in community-based programs. Further, policies and programs that improve
economic opportunities in rural and urban communities enhance the support for and
strength of public schools. '

* Help coordinate human services for students and families at the public school
site, including use of the school site as a community center during non-school hours, such
as educational enrichment programs, parent programs and adult literacy skills.

Current NEA Activities that support the principles of the Quality Public Schools Agenda
and the NEA Challenge:

The NEA Emergency Commission on Urban Children brings together a variety of
educators, public officials, business leaders, clergy, community activists and advocacy

_organizations to foster collaboration across political and social lines to improve the lives

of urban children. The Commission will implement strategies, programs and proposals to
maximize learning for children in urban communities, including an examination of smaller
and more effective classrooms in the lower grades, high standards for academic
achievement and student conduct, and ways to address the social and health needs of
urban children. '

The NEA Charter School Initiative is a five-year experimental public charter schools
effort in Arizona, California, Colorado, Georgia, Hawaii and Connecticut. This NEA
initiative will explore and assess the use of publicly funded, publicly accountable charter
schools as vehicles for the systemic reform of public education.

The NEA Center for the Revitalization of Urban Education (CRUE) is involved in several
education community collaboratives among school employees, students, parents,
community leaders, human services providers, policy makers, and business to meet the
challenges of urban education. Projects deal with issues such as parental, family
involvement, school safety, site-based decision making, school restructuring, community
outreach, conflict resolution, and team building. Projects are located in Milwaukee, WI,
Nashville, TN, Richmond, VA, Trenton, NJ, and Broward County, FL.



The NEA’s School Restructuring Investment, begun in 1984, has invested over $70
million in efforts to restructure America’s public schools to produce quality teaching and
higher achievement students The pro;ects that support the school restructuring agenda
include:

Mastery In Learning Project, which ended in 1995, enhanced learning through
public school-based reform of teaching and cumculum

Learning Laboratories is a national network of public school districts -- now
numbering 28 communities -- engaged in how to make schools become learning
organizations and to use quality principles and practices that are more commonly applied
in business and industry in improving learning for students and educators.

Teacher Education Initiative is a national collaboration among the NEA, 17
colleges of education and pre-kindergarten through high schools to accelerate the pace of
change and renewal in teacher preparation and practlce to produce high performing
students. -

KEYS Initiative is a program based on a ten-year NEA research study on the
question, What makes a quality school? KEYS research provides schools across the
nation with a yardstick to measure their organization health against speclﬁc quality factors
that will yield higher student achievement.

Natz’onal Foundation for the Improvement of Education established by the
NEA in 1969 supports educator exploration into the art and sciénce of teaching to
improve student learning. NFIE supports grants to teachers to test theu- innovative
approaches to professnonal development.
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Mr. Bruce Reed
1600 Pennsylvania Ave. NW
Washington, DC 20500

I;)ear Mr}ee(i/é hecer
It is my pleasure to inform you of an important change in our Government Relations office at the

Nat10na1 Education Association. Jack Pacheco, formerly head of NEA Government Relations Field

Operatlons in the eastern states, has taken on new responsibilities as NEA’s Manager of Political
Affairs.

Jack brings to this post a lifelong commitment to public education and the seasoned leadership and
strategic vision needed to advance the Association’s political agenda for children and public schools.
He will lead NEA’s efforts in the 1998 election cycle and oversee the continued growth of our
political action committee, NEA-PAC. His experience as a lobbyist, campaign manager, pollster,
fundraiser, and educator make him eminently qualified to lead NEA’s political operations.

For further information or assistance, please feel free to call on Jack directly at 202/822-7575.

|

Sincerely,

Vfary Elizabeth Teasley
Director of Government Relations




