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That was a very generous introduction. It was also a very "Washington" introduction, 
highlighting my official titles and duties. But I ought to.ask that famous Ronald Reagan question 
in the movie "King's Row": "Where's the rest of me?" Yes, I am president of the nation's largest 
union; I have a column in The Washington Post; and -- like so many other public figures in this city 
- I have gone on "Crossfire" and the other political shout shows .. 

But I am at pains to emphasize that for 25 years I had a real job. I was a teacher. Every 
day, I touched the llves of some 150 young people in ways that I considered profound and 
important. And, for a quarter century, they touched my life - in ways both terrific and not so 
terrific. There's an old saying that "teachers are the bones on which childr~n sharpen their teeth."', 
Believe me, I know the meaning of that saying. 

My first year in the classroom, I wasn't a member of my local teachers union. I didn't 
see the need. But, very quickly, the.going got tough. In college, I didn't take asingle geography 
course, and my first assignment was to teach - you guessed it geography. 

In short, I was floundering. I was totally on my own. And I realized that my colleagues 
were mostly in the same predicament - professionally isolated, powerless, voiceless in the larger 
affairs of the school. 

So I did the rational thing: I joined the local teachers union. And my point is this: I 
didn't go into teaching to become a union activist. I became a union activist in order to become a 
better teacher, in order to advance my profession, in order to give teachers a voice in making their 
schools more effective places for teaching and learning. 

And I guess I'm consistent. Because that is exactly why, three years ago, I ran for 
president of the National Education Association. I ran because I believe in my sc'ul that NEA can 
and must play the decisive role not just in lifting up the teaching profession, but in revitalizing 
public education for the children of this country. 

But we c~nnot meet big challenges with small ideas. 

Two years ago, I stood at this same podium and articulated our vision for a new NEA 
and a new style of unionism - with a sharp new emphasis on quality and professionalism. 

This so-called New Unionism is many things. It is about ending the head-butting 
between union and school management. It is about putting issues of school quality front and center 
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at the bargaining table. It is about insisting on a more robust role for teachers in organizing their 
schools for high performance . 

. Now, that all sounds very good. But in my speech two years ago, I challenged you in 
the press corps to "watch what we do, not what we say." Today, I return to this forum to be held 
accountable, to report to you that the new NEA is not just concept, it is also bicep - it is a concrete 
reality in countless school districts all across this country. 

Immediately after this luncheon, we will make available a book of some 300 of these 
local initiatives - by no means a comprehensive listing, but a good sampling. 

I would love to use this national forum"to celebrate each and every teacher, each and 
every innovation. I can't do that. But I can mention NEA members in Longbeach, California, who 
have built a deeply collaborative partnership with management - not just at the bargaining table, 
but in the day-to-day management of each school in the district. 

I can mention our Read Across America day this past Tuesday - a huge success. We 
mobilized more than a million NEA members and some 20 million children- as well as parents, 
~usiness leaders, governors, President Clinton, and so many others - all to celebrate the importance 
of reading. 

I can mention NEA members who are starting up their own charter schools in Norwich, 
Connecticut; Lanikai, Hawaii; Colorado Springs, San Diego, and Phoenix. . 

I can mention teachers in Montclair and Dumont, New Jersey, who are turning two high 
schools into professional development academies. - . 

And because it takes two to tango, I can also mention the many hundreds of 
superintendents, principals, and school board members I have talked to who are embracing the new 
NEA, who are reaching out to form genuine partnerships with their local teacher associations. 

It is breathtaking to me, sometimes, to think how far we have come - and how fast. 
Certainly, one vivid example is the issue of peer assistance and review. This is the practice of 
master teachers intervening to assist fellow teachers who are struggling in the classroom. In most 
cases, the struggling teachers improve -- their careers are saved. But in cases where a teacher is 
clearly not up to the job, the master teacher - a member ofour union -,- counsels that teacher to 
leave the profession, and can even recommend dismissal. . 

Let me tell you, this is difficult stuff. For years, NEA slammed the door on peer review. 
We branded it a threat to union solidarity. And yet there were several courageous local affiliates 
that were not only practicing peer review, but thriving with it. 

In my speech here in 1997, I went out of my way to praise one of those peer review 
programs, in Columbus, Ohio. I saluted the 'vast majority of teachers as capable and dedicated, but 
incurred the wrath of critics for saying (and I quote) "there are indeed some bad teachers in 
America's schools. And it is our job as a union to improve those teachers or - that failing - to get 
them out of the classroom." 

That statement set off a thoughtful, passionate, sometimes bitter debate within our 
Association. But not half a yearlater, delegates to our annual Representative Assembly overturned 
NEA's opposition to peer review~ 
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And then the floodgates opened up. Today, more than a dozen locals are now doing 
peer review. Arid when the Columbus Education Association put on a peer review conference last 
year, it drew more than 500 participants from 30 states.· 

I love what the president of our Columbus affiliate said in an newspaper interview (and 
I quote); "First [NEA] said we couldn't do [peer review]. Then they ignored us. Then, six years 
later, they gave us an award." 

And thisis what I mean when I Sqy that we are embracing rapid, dramatic changes. 
Yes, progress has not always come easily. There have been battles. But at every turn; our 
Association has opted for change. And the reason is obvious to me, because the fact is that those of 
us in NEA leadership are playing catch-up balL Our members are way out ahead of us. 

I sometimes think the motto of our new NEA should be: Lead, follow, and get out ofthe 
way. By all means, our Association needs to lead to turn up the heat nationally for the right 
changes in public education. But just as importantly, we need to follow to follow the lead of 
NEA members who are doing new and difficult things such as collaborative bargaining and co
management of their schools. And at the same time - let me be frank - NEA also needs to get out 
ofthe way. We can't allow union sacred cows to block the path of members who want to pursue 
their own vision of school quality and reform. 

I say tha~ as a committed unionist, with great respect for all that NEA has accomplished 
through the years. 

Let me be clear: I believe in collective bargaining. I believe that collective bargaining fS 
indispensable. But collective bargaining is a tool, not an altar. And right now, in most places, this 
tool is too narrowly focused on the terms and conditions of er'nployment. 

We need to liberate collective bargaining -- to liberate our whole way of thinking about 
our role and responsibility in any given school district. 

When NEA's local affiliates sit down with management, we should be negotiating the 
future. We should be hammering out blueprints for reform and renewal in each of our public 
school districts. And, to that end, our colleagues on the other side of the table must be willing to 
join with us. 

Again, let me be frank. For three decades - in the face of school systems that treated 
teachers in callous, abusive, arbitrary ways -- our unions defined their role defensively. We 
shielded our members by erecting, and fiercely defending, a great palisade of 
protections ... protections and work rules designed to reduce flexibility, to minimize uncertainty. 

Yes, in most schools and school districts, these contract restrictions continue to playa 
vital role in protecting employees from abuses. This is very important. But we also have to reckon 
with the costs. 

A great wall of contract protections can have the unintended effect of blocking 
necessary changes. It's ironic, but in the name of protecting our members from dysfunctional 
systems, we sometimes end up helping to perpetuate those very systems! 

That is why so many of our local affiliates are willing to take risks. Instead of contracts 
that reduce flexibility and restrict change, we need contracts that empower and enable. And I 
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hasten to add, we also need superintendents and school boards to join with us in thinking anew and 
acting anew. 

',-j .- •... 

I remind you that when we built our teacher unions three decades ago, we accepted the 
old labor-management premise: That management directs and the union files grievances. 

Today, our new NEA rejects this old division of roles. We are saying to management
not in confrontation, but by way of invitation: Certain things you said were off limits, we insist on 
opening for discussion. For instance: strict entry-level standards for teachers, teacher mentoring, 
peer assistance, professional development, National Board certification, and - to put it broadly -- a 
larger role for teachers in organizing their schools for excellence. If our shared goal is a quality 
revolution in public education, these issues must be on the table. 

And let me get very specific, because I want to leave no doubt about NEA's top priority. 
Indeed, I am tempted to suggest another motto for NEA - and for everyone else who seeks to 
revitalize America's public schools: It's the teachers, stupid! 

A blue-ribbon report by the National Commission on Teaching and America's Future 
put it best, summing up the gist of more than 200 studies. Let me quote: "No other intervention
no other intervention -- can make the difference that a knowledgeable, skillful teacher can make in 
the learning process. Students learn more when their teacher knows more." 

And this is exactly where America's schools are hurting the most. Because there will be 
no quality revolution until this rich, resourceful country of ours ends the gross professional neglect 
of its teachers -- a neglect bordering on abandonment. 

Several weeks ago, The New York Times reported a thoroughly depressing poll: Only 
one in five teachers say they feel well prepared for the modem cla.ssroom. Only one in five feels 
prepared to deal with new technologies, higher standards, children with disabilities, children of 
poverty -- the whole gamut of challenges that are dumped in teachers' laps. 

Ladies and gentlemen, that poll is a cry from the heart! It is a cry for better teacher 
training, better support in the classroom, better professional development. 

The media are full of stories about the growing teacher shortage. But there is not a 
teacher shortage so much as there is a'respect shortage, a salary shortage, a shortage of the most 
basic care and feeding of teachers in their professional lives. 

J 

What does it say about our. priorities when we say we want the best and brightest to 
enter teaching, and yet we pay new teachers salaries as low as $14,000 to $18,000? 

Nationwide, more than one out of four newly hired teachers is thrust into the classroom 
without proper certification. And the overwhelming majority of new teachers receive no mentoring 
or peer support whatsoever. So is anyone surprised that 20 percent of new public school teachers 
drop out by the end of their first year - or that nearly half leave within five years? 

. And for veteran teachers, the neglect is just as bad. Professional development is totally 
inadequate - when it is available at all. In one Midwest district, the school board rejected a budget 
request for teacher training, while approving $100,000 to renovate hot dog stands and seating at the 
high school football stadium. 
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In too many school districts, the message to teachers seems to be: the beatings will 
. continue until morale improves. And this is crazy. Teachers deserve better. More to the point, so 
do the children they teach. . 

But we can no longer wait for others to address these crying needs. After all, it is our 

profession we are talking about! If teachers are going to get the support we need in our 

classrooms and in our professional lives - then our unions must play an even more aggressive, 

assertive role in demanding it, and if necessary providing it ourselves. 


Again, I refer you to the booklet of activities by hundreds of our local affiliates. It is no 
coincidence that the lion's share of these initiatives involve things like mentoring, peer assistance, 
peer review, National Board certification, professional development. In short, teachers helping 
teachers - teachers stepping forward to take charge of our profession. 

And at the same time, we are also stepping up our resources at the national level 

hiring an additional 15 respected professionals in our Teaching and Learning division, again with a 

sharp emphasis on teacher quality and professional development. 


This is the soul of our new NEA. This is our central organizing principle: to enhance 

the quality and professionalism of teachers and other school employees ... to give all of our 

members the skills they need to help their students succeed. 


Now, I also want to make clear that there is a larger context to what we are doing at 
NEA. Indeed, since this is the National Press Club, let me offer you something of a scoop. We all 
know that newspapers and television thrive on scandal and failure - the "Fleecing of America," as • 
NBC Nightly News so delicately puts it. For more than a decade, stories about public schools have 
been a veritable parade ofhorribles. 

And so I offer you this scoop: There are thousands of excellent, high-achieving public 

schools in the United States. And I will go further: public education is in the midst of a standards 

revolution that is lifting the quality of virtually every public school. 


NEA is speaking a new language of standards, responsibility, and accountability. And 

we are by no means alone. 


Thirty-eight states have already put in place tougher statewide academic standards, and 

another 10 states are following suit. Twenty-four states have introduced - or soon will - tests that 

high school seniors must pass in order to get a diploma. 


The most remarkable turnaround is taking place in big inner-city school systems from 
Los Angeles to Chicago to Boston - and right here in Washington, D.C. Courageous school . (. / 
superintendents - in partnership with local teacher unions -- are shaking up failing schools, raising ,./ 
academic standards, ending social promotion, and making summer school mandatory for kids who 
don't master the basics . 

4

. This is an entirely new world - and it is working. Already we have seen a huge increase 

in the number of high school kids taking Advanced Placement coursework .. SAT mathematics 

scores are at their highest level in 27 years. And the latest National Assessment of Educational 

Progress shows that - for the first time ina decade -- reading skills are up in all three grades tested: 


t
\ 8t\ and 12th. . 
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So that is my scoop: public schools are coming back strong, 

And there. is one other seriously underreported story. Don't be distracted by the huffing 
and puffing from folks on the political extremes -:- folks who are still targeting public schools as 
ground zero in their "culture war." The real story in public education is that - after decades of fads 
and turmoil- the era of big, unaccountable experiments is over. 

In~eed, the most reckless experiment - tuition vouchers - is currently self-destructing in 
Cleveland. Student achievement among voucher students is stagnant, millions of dollars are being 
squandered on taxi fares, the head of the Cleveland voucher program is blaming the whole mess on 
state officials, and vice versa. 

By contrast, if you look at the mainstream of public education, what you see is a 
triumph of common sense, a focus on what works: higher expectations, tougher academic 
standards, stricter accountability, smaller classes in the early grades, and - first and foremost
teacher quality . 

.By the way, on the topic of "what works," last month NEAjoined with the American 
Federation of Teachers and others to publish a "consumer guide" to proven, successful models for 
schoohvide reform -- for example, the "Success for All" reading program, develop'ed at Johns 
Hopkins University. Once again, the accent is on proven, research-based change the right kind of 
change. 

Now, though I say we have turned the corner in public education, we obviously still 
face huge challenges. Right here in this city of Washington, for example, how do we meet the 
needs of nearly 80,000 students many of them kids of poverty, kids who face the urban 
equivalent of the Ten Plagues of Egypt? Teachers and other school employees can't possibly 
master this challenge alone. We need help. 

In Washington -- in every community -- we need a new compact that puts the public 
back into the public schools. We need every citizen involved and engaged. 

To parents, this compact is very simple: Regardless of your child's challenges or special 
needs, we will educate your child to the best of our ability. That is our duty and responsibility as 
public educators. But, as parents, you can make a huge difference by sending your children to 
school "ready to learn" - and by that I mean children who behave, children who respect adult 
authority, children who are taught at home that education is important. I can't tell you what a 
difference this can make your child's ability to achieve in school. 

To the business community, the possibilities for your engagement are limitless. But let 
me offer just one proposal: What about giving each of your employees 20 hours of paid leave each 
year for the express purpose of working as volunteers, including in their local public schools? 
That's what three radio stations - WTOP, WGMS, and Z-104 - do here in the Washington area. It· 
is a program that enrIches the employees - and does a world of good for our schools. 

To our colleagues in higher education many of them NEA members -:. instead of 
. complaining about some high school graduates who need remedial help their freshman year, why 
not get involved with your local public schools? There are at least five major universities in this 
city alone, including Georgetown and Howard. Think of the impact if each university had a big
sister relationship with just one or two high schools - with professors assisting teachers, and 
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college students mentoring and tutoring high school students. Again, this would be nothing but a 
win-win re1ations~Jp:.. ... .. . . 

And t~ public officials, especially elected officials, I make a special appeal: Public 
schools are on the right track, they are making tangible progress, and they deserve to be supported; 
not abandoned. Politics should stop at the schoolhouse door. We need Democrats and Republicans 
alike getting behind our public schools and - specifically giving teachers and support staff the 
resources they desperately need. 

I began, this afternoon, talking about teachers - and that is how I will conclude. I 
cannot possibly improve on the eloquence of one of your colleagues, Colman McCarthy, writing in 
The Washington Post (and I quote): "When all the politicians end their speeches on school reform, 
when all the writers are through praising or damning vouchers, when all the task forces finish 
recommending one cure-all or another, it is the lonely elementary school teacher who, in six or 
seven hours a day with children, must cut through the baloney and educate." 

To which I say, amen. 

Ladies and gentlemen, I believe in the power of teachers to transform young lives. 
also believe in our power - the power of the new NEA -- to transform the professional lives of 
teachers. 

A very wise person once said that great teaching is not about filling up a pail, it is about 
lighting fires. And that is exactly the kind of new union we are creating - one that lights fires, one 
that makes a tangible, qualitative difference in the lives of teachers and children.across this country. 

The match has been struck. We have begun. And we have be~un strongly. 

Thank you. I look forward to responding to your questions. 
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The idea ofa professional union-one focused'on the quality of teaching and the welfare ofchildren"':'is 
an idea whose time has come. Its realization has been hastened by a wide variety oflocal grass roots, 
state and national effort; summarized here. From peer review and assistance programs that support 
teacher learning and professional accountability to school redesign initiatives that are creating pla'ce.s 
for more powerfulleaming, these efforts are slowly and surely reinventing teaching arid schooling,: . 
Teachers' leadership is critical to this process and to its ultimate goals-the transformation of' . 

. . educa.tion in America so that it focuses on high quality teaching and leaming for all students in all: . 
communities. 

Linda Darling-Hammond 
Charles E. Ducommun Professor of Education, Stanford University 
Executive Director, National Commission on Teaching and America's' Future 

Stepping Forward provides the first evidence that 'new unionism' is more thana slogan. And it 
.shows the great potential 'in achieving educational reform by using labor's traditional tools: 
bargaining, lobbying, and member education. It is hopeful news. 

Charles. T.aylor Kerchner; , ' 
Hollis T. Allen Professor of Education, Claremont Graduate University 
Co-author, United Mind Workers 

For additional information on any of the programs highlighted in Stepping Forward or for single 
copies, pJease contact NEA Communications at 202-822-7200. 

Reproduction: No part of this report may be reproduced in any form without written permission 
.from NEA, except by NEA affiliated associations. Any reproduction of the report materials rmist 
include the usual credit line and the ~opyright notice. Address queries to NEA Communications, 
1201 Sixteenth Street, NW, Washington, DC 20036~3290. . 

Copyright © March 1999 by the National Education Associa!ion 

All Rights Reserved 
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IMPROVING THE CONDITIONS OF SCHOOLS, ,~ 

· , " Preface, .. ' 

. .... , ..

By Bob Chase,.NE;A President. 
• , <,' C \ ~ " ~ { I '," 

.;..: ~ , 

"Watch whatw~ do; not.wha,t we say?'. · 
~ National Press Club speech; Feb. 5, 1997 

• , " • • - ': 'L'," • 

..; .,' 	 " 

i I like that bUIJ.lper sticker.that says, ~'Change is g09d.You go first." . It captures our natural 
. hUi'!'lan ambivalence ahotlt change., By the, sam~ token, I like the title of this. 

pu~lication,"Stepping, Forward;' because it aptly desqibes what Nf:A members' ".- ." 
are dping,in school dis~rictsacro~s theU~itl~d'Statbj. They are daring to go first

5daring to: step forward with new ideas and initiatives to revltalh:e the nation's 
publics<;hools~. ,.1 ". .' ". ' . . , 

II:l,th'e pr,~ce~s,ih~ya~e'also c~ea~ihg a ~~w~nd~~~it~lized N~ti~nal Education' . 
. . AssociatiOri. I am the first to aciq10wledge that this new NEA is being born of a 

. lopsided division of labor. The ~asy job was mine: I applied the New Uni~nism 

labeL' The hard job has' fallen to oui: members, who are'creating the subst~nce. 

and t)1epractical models. Above all, credi~ goes to the rriany'courageousleaders 

who have been piol1eets in putting issues of professionalism and school quality ~t 

the forefront of their state and local associations' advocacy.' ' 


'.' , ,., 

WhenJ gave thatNati~nal Press Club speech in 1997, no one could have anticipated how, 

powerfullythe call to reinvent NEA would seize'the imagination of ourmeinbers. 

Nor could anyone have anticipated the kinds of rapid, startling changes that 

,'would be initiated aqd'ernbraced by teacners and other school employees in 
thousands of school districts across America.' , ' '. 

,. " 

Take just one case in point: peer 'review. Two years ago, official opposition to this practice 
,,".< 

was codif}ed in long-standing NEA resolutions. Only a handful of local 
affiliates-.:most prominently, the Columbus Education Association-were 

" 	 practicing peer review. 'But scarcely four months after'the National Press Club: 

speech; the 1997 NEA Representative Assembly gave the green light to local 

. affiliates that want to purs1.le peer review. And last spring-responding to a 

grounds~ell ofNEA affiliates that ~re stepping boldly into peer review-the 
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,. STEPPING FORWARD, 
How NEA Members Are Revitalizing America's P~blic Schools 

ColunibusEducation Association'co-sponsored a conference that wa~ swa~ped 
by more than 500 participants from 30 states. As Columb~s Education ' , : 

Association president J9hn G~ossmantol~ E~uca#onWeek, "We've come along 
·'f.'·

fast within NEA. Once that embrace happens, it's a bear hug'." ". ' .': ", 

Exactly . .once the 2.4 million members of ~EA embrace an idea or an initiative, we ao 
in a big way. Let me einphasize, Qov"e,ver, thatpeer reyiew is but' one of many 
innova'tions. Less visible-to the l}a,tional media; anyWay-are the many thousands 
of local initiatives and collabQrationsthatare redefining NEA, from the bottom ' 

, up, as a~ew kind of u'nion. Most gra!ifying to me personally is the'facf that, 
virtually wherever I, trayel, I meet locill'NEA leaders and school supedntendents 

, who are overcoming yeats ofhead'-butting in order to form new, collabora'tive, 
unioncmariagementieJat,iohships,aimedaitioosting school quality. ' 

• '. • '•. , t, '''.,~; ., ".:'. ','" • .:'" • . ., • 

~, ,'. .. ;', " ':<:~.:" ", ,', "'.,' ~ " '.' ! '; .' '. . . 
The strength of NEA's new style 6hiniQnism'is that it is both concept and bicep. We are, 

, not just talking about change. We are flexing our organizationatmusde to make 
change happen-to crelite f!lct~ on ihegroun~t.',: .. ',' ,', 

.~ ,.. • " " ' • ".,. - I , ' 

The purpose ,of this public~tiOri is to' document'th~se facts. This is not intended as an 
',exhau~tive listing of every local innov(lti,on anj:l activity. Nor is every pr()ject 

cited here necessarily exernplary (indeed, most are works in prpgress; many will ' " 
" 'succeed,so~e will fail); , Butthe ne~rly 300 examplespreserifed here reflect an: . 'i 

" " '" aggressive new dynamic that is spreading to everycorrtet ofoul' Association. O~r '.. 
,: membqs are h4ildihg'an arsenal of strategies...,irichiding partnerships, grants, and " 
" ,hew approaches to collective bargaining.:..aimed at helping cliildren succ~ed, , ::' 

6 . , ,', .' . J), • ~ .:, " " • 

Will,iam ButlerYeats s(lid that te~ching "is not filling a pail but the lighting of afire." 
Likewise, our Assqciatjon must not only address issu~s of basic dignity and 
fairnes~, w~ also'rintst seeknewways'to lift up oufprofession~ We must lIght 

, flres: That is what our new NEAisall abotIi. . , 

'.'" 
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1r-1PROVING THE CONDITIONS OF SCHOOLS 

Introduction 


When the National Education Association began collecting examples of what we call 
"new unionism" a year ago, we expected we would find enough to fill a nice-sized 
brochure. Instead, we have filled nearly 100 pages with examples from every state . 

.And there' are many more that could have been included. Our goal was to provide a 
representative list of innovative programs NEA members have initiated and are 

. involved in all across the United States. 

This booklet illustrates the many ways NEA members areworking to create more 
effec,tive public schools in communities throughout America. Whether a 
particular school is good, bad, or average, you can be certain th'at NEA members 
are working to make it better - stepping up to the plate and taking more personal 
responsibility for school quality. 

Stepping Forward is an invitation to look more closely at the real world of our nation's 
public schools and the people who work there. 

What is 'New Unionism'? 
7 

The concept of "new unionism" took root and flowered in 1997. With NEA President 
gob Chase as the catalyst for change in the way our union operates, local teachers 
and school employees throughout the nation put into place the nuts-and-bolts ' 
practice of new unionism. New unionism is about taking responsibility for the 
quality of education-and using our advocacy tools to make things better for 
children, our. students. It is also abouttaking risks and acting in creative, 
unconventional ways to address some serious challenges. And it is about 
collaboration-working with businesses, parents, school boards, school 
administrators, and the community-to advance teacher quality and student 
achievement. 

", ." 

, The National Education Association recognizes that even the best schools must make 
changes to meet the challenges that lie ahead for AmeriCa. NEA leaders, affiliates, 
and members want to take part in shaping that change. And so, from Montclair, 
New Jersey, to Puyallup, Washington, the Association is working to change 
schools for the better. ' 

\ ' 

::". 

.•: .~., ~ "t-.. " ~. -;- 1 
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STEPPING FORWARD 
How NEA Members Are Revitalizing America's Public Schools 

Addressing Key Needs 

NEA members' ihitiatives'and innovations fall into seve'ral broad categories that 
sometimes overlap: 

....Enh~rtcingteactIer quality; , . 
'. Adqressingthe condition~ of ch!\dren 
Ii Promothig commu~itya~d pa~ental involvement in educati~n 

'" ~ I~provil)g the cOJ.1ditions of schools . . 
. ' '.' R~qesigning sclid9IS.,. 

, ~" , ' 

Enhancing teacher quality begIns with a prospective te~~her's und~rgraduate 
,prepar,ation(ind culrninate$, in eIi~e cei:t~fjc'\tio.n I?y th~Na~ional Board for 
Profes~ion(i~ Teaching St,anda~ds. 1;l'EA <iffilia,tes ar~workipg:3,t different ,points .' .<, 
along this <;:on!inuulI!, b~~ed ontltes.tandar~s,andpraqices in their state or ' 

", " loc;ality. In, "naily ai-easand atthe natipnal level, the Assodationworks to'make 
sure that high-quality c~ndidates are recruited ~nto t~~ching. That means 
ensuring that colleges of education have rigorous standards for entry and 

" : graduati~n.EI$e'Ybere, I/{cal AssQciationsarepione,ering t~acher !nduct~on and 
'me!ltorihg programs at the,school dist~ict,l(:vel.,Mapy of.these ~nitiatives were , 

',developed and coridti.cte~ by'Assodationmembers 10l!g befOl:e,it became popular' 
,. toe~pouse such assistance. The Association:is also working to' ensure that 

.teachers are evaluatedef(ectively and provided professional development 
'programs throughouttheircare~rs. Too often;teaching cap, be a r:evolving door, 
" with new teachers leaving within a fe)V years because they'didnotreceive the 

8 SUPP9ri. they qeededt9 be successfuJ. Support is also ,there for.v.t:teran ~~achers, 
, where ahl!-nibe~of.NJ.:'.A affili~tes a,re helping more exp~rienced t~achers navigate,' 
the ,NatiQ,!~1 Board certificati9n pro~ess. :", , ..... ' , 

.Addre~singthe ~~eds'~f ~hildJ;enh*s IQ~g ~een'~ top A~s~d~ti'o~'priority. Educators 
and sodal scientists havl'! ~o!=umented th~ relation~tiip b~tween,poverty an4 poo~ .. 
academic achievement,and a number of NEA affiliates have embarked,on ' ) 
p~~g~ams tqhelp p,<~rellts meet th~irc~iiq~eq's~utrit~on ind healthnee~ " 

" 

, , NEAmembers know how vitalit is to engage parents a~d othe~ co~munity members in 
, the process of changing and improving their local public schools. N):anyNEA 

state and local affiliates aretaking bold new steps to reopen the conversation 
between school anl:i parent, and to build bridges prqmoting parental and 
community involvement. AS,sociation members work to lnyolve par~nts and 
other citizens as voluriteers in the classroom, as tutors, as mentors, and in other . ,. ~ 

capacities that offer children' positive adult role ·models.' " 
, ' ,. 

Americans ar~ concerned about safety and order in America's public scho()ls.NEA 
members areIooking at a variety of strategies for making sure every child is safe, " 
every classroom is orderly; and every school building is well equipped. and ' 
structurally sound. The programs cited in this booklet urid~r impr~ving the 
conditions of schools include ~fforts to enhance sttldent safety, m-odernize ' 
facilities, and reduce class size to improve student learning.'" ' 



I~
I "vI !'I(OV I NG THE (:<)NDITIONS (IF SCHt)(lI.S 

I 

Mosfparents expect teachers to playa key role in determining curriculum and teaching I 
Imethods. While some teachers and schoo.1 support employees do play, significant 'Iroles in setting budgets and designing programs, Illany are still laboring. under ' 

the weight of excessive bureaucracies and top-down decision-making structures 'I 
that were long ago discarded by corporate America. Under the rubric of I
redesigning schools are listed a variety of efforts to change and improve the way 

schools are run, to make them better suited to preparing today's students for the 

! 

I 

future. ~ I 

'I 
qNEA Members Are Taking the Lead 

"'. ~ I 
:;; 

NEA members are taking risks, assuming responsibility for quality, and building new 
partnerships. They are using collective bargaining and legislative lobbying to 
improve the quality of America's public schools. 'Over the past two years, the 1;1 

Association has increased its support for members who dare to challenge 
,.entrenched school systems, to experiment with new ideas, and to advocate ;1dramatic changes aimed at improving teaching and learning. Many examples of 

these groundbreaking efforts are described here. :L 
'I: 

:1: 
In every state;N EA affiliates have played a leadership and partllership role in 

comprehensive education reform. In Colorado, Florida, Washington, Missouri, I:i 
Virginia, Maryland, and elsewhere, state Associations have worked with iii 

.1,legislators and governors of both parties to establish more rigorous academic 
1'1 
'I' 

standards and assessments. State and local Association leaders are now working 
9 iii 

to translate those standards into curriculum and classroom practices that enable 
children to achieve at more demanding levels. 1~ 

, ' ~ 

What do these efforts have in common? They are centered on accountability. They call iI~ 
for collaboration and partnerships among all stakeholders. And they are 

,~ 

compelling all,of us to focus on factors that directly impact' the quality of i;j
l!i.' teaching and learning: better teacher preparation, rigorous academic standards, 

higl1 expectations, and parental involvement." ii]:l 
Ii 
iii 
ill
il.
ii: 

. NEA Programs Designed To Promote Education Quality 
II 
i

The National Education Association is in the midst of a major orgallizational .! 
~ "reinvention" in support of its mission to' improve the quality of teaching and 1 : 

I 

learning in public schools, Ongoing advocacy programs, including federal ~ ~ 
lobbying, seek to direct more resources to the classroom and to strengthen iii 

iiisupport for nutrition, heal~h care, and developmental child care .. 
ui 

Il~ 

,fl
At the same time, NEA is focusing on the professional needs of its members. Reading ( 

I~: 
experts and al!thorities on "teacher education are joining the NEA staff so that the 
Association can bette~ help teachers put into practice the latest research about IIi 

H~i 
1";:1 
H~ 
T
1:\ 
it:: 

IIi! 
II~! 
n~'II
Iii! 
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STEPPING F,ORWARP 	 , 
How NEA Members Are 'Revitalizing America's Public Schools 

','ho~ children learn. The n'ational staff is working ~ith local leaders in their ' 
, . efforts to enhance,all the factors that affect teacher'qu~lity, incIu<iin'g teacher 

preparation programs, mentoring for new and veteran teachers, and teacher ' 
evaluation systems. 

" 	 -".'

Following are just a ~ew examples of h~w NEA is working with its member~ and affiliat~; , 
to lJleet the changing needs of the teaching profession, . '< 

• 	 Teacher Ed:ucation Init1ati~e-NEA is searching for new and better ways to' 
, ,prepare Ameriql's futureteachefs, Through the Teacher Education Initiative', 

NEA is working tn partnership with professional development schools at ' ;'"" 
" seven universities: Southern Maine, Memphis, South Carolina; Wyoming, ,'" 
,'GeQrge Mason, Montclair State, and Texas A ~ M, Already, young teachers 
'areberiefiting fro'm:th~pr~gram.,: ':,',' " ," ; ,,' ' , ,",' 

I ,...', "".' ~" • ' 

• ' . Family/SchooUC~inmunity Partnerships-:Restoring,strong linkages' 
,t, ' ,betw:t;en'schools 'lnd the c,of!1mullities they serve is the foclls of a major ," 

, ·traipingprogram,NEAis conduding a,round the country."Groups of peo.ple, , 
, in every s'tatehave J;"eceived this 'trainihg; and more formai cadres of partners, 
'"have formed i,n,almost.a,dozen:sta~es to facilitate, additional outreach. T!le, 
'. prpgramaims tofipd innovative ways to increase parents' involvement in 

" 	 ; !heir child~el}'~ sc\109Is. 'In Ne'Y Jersey,for example, ~lem<:ritary sdiool 
"teache~s combined an evening Hallowee,n partyfopstudents with parent

',:, .', teacher:m~etirigs,reli~ving adults C?f the need for, child care.' ' 

10 ' 	 .~soc~~~i·9n~Ad~o~~Yforsi~(dent Su~cess~In~~ope:ra~i~n wi~hthe 
, ,University o(Mefi,phis, NEAisresearc,hing effective models for aligning new . 
,statew!de aca,demic ~t~ndqrds "Y'it~,loc~1 curric\llum, materials, and ' 
'classroom, practices. The project will provide guidance for local 'associations ' 

,working with;school districts to foster high ~xpectations and meet high ' 
staQdards. 

, \ 

,. ~Peer Assistance and Review'7"A broad am~y of N,EA leader~ and staff were 
; brought together to help state and local affiliates with ,the planning'and 

, ,,'impJementation of peer assistance 'and peer review programs. NEA provides " 
interested affiliates with information to help deal with legal, political, and 

, . practicaI"considerations. ' ' '. ,', 

Many other NEA programs and activities ,address other need~ of America's schools-and',: 
NEA's members. School safety and discipline issues are under study, to learn 
dis?eminate effective models for, schools. Another NEA initiative is providing 
technical assistance to five charter schools around the co~ntry, to assess and, , 
document the potentiaI'of cparters as vehicles f<:ir sysfemiC refQrm, We ,continue' , 
with our traditional statistical researcli, tracking working conditions of teachers' 

, .,' 



[Jv!PROVI~C; THE CONDIT!ONS 01' SCIIOOLS 

and education support personnel to better understand the realities of their daily 
jobs in the schools. And we are looking at all these issues in connection with 
collective bargaining. to better understand its essential role in adv~ncing 
improvements in public education. 

", ~ , 

".' 

'.' ;' It is the sound of stepping forward. 
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STEPPING FORWARD . 
How N11'. Members Are Revitalizing Anlerica's Public Schools 

Enhancing Teacher Quality 

Ment6ring , 
*Alabama 	 ' . .: 

'Statewide. Eight years ago: the Mabama Education Association (AEA) d~veloped a~d :", 
, piloted a peer assistance program'that wa~ used by the state department of education" .' 
• ,to build the begifining teacher assistance program. 	AEA's «formativeassist~nce';. ,.:\ ::, 

progi:am-tieveloped by teachers,'principalS, and superintendents~stablisheda mode()? 
. ~for helping t~achers become better prepared. The assi~!ance program's name-:-TI.p:TC)P'" 
"'(Teacher In-Service Progr£m-Targeting 'Optimum Practice) signifies the quality of 

the service and 'the quality of teacher'growth and dev~lopment. A~ provided staff to, 
"train mentors and project consuliants to help teachers become bett~r organized, and', 


.' improv~ their student ev~l~ai:ion,disciplif1e, and cl~ssfoorp management s~m~., ' 


*Alaska ~ 

Anchorage. In 1998, the University of Alaska-Ancho.rage-,in' J~rtnership with the "', ' , 
", 'AnchC?~a'ge EducatIon Assodation? the An,ch(mige P'TA,'the scho(ilbo~f('Jandthe ' ,', 

, ",' ,administrators assochitlon:-estabiished atwo-year mentoring program for beginning 
teachers.'Courses inClude school safety, new teacher orientation, and leaoership.' 

'" '. . . . ': "" ","'"'" '.,,' , ... ""," " , 

LOwer Kuskohvim:NEA-AI~ska, itsJoc~laffiliaie in Lb:Wer Kuskokwim, the Lower 
" Kuskok'-vim'Scho'ol Qistrict,the Alaska Staff Developrn~nt Network,'andthe,Alaska ' 
, Distance Delivery Consortium cue working together in a men to ring program for 

, ': beginning teachers, funded if! part bya grant from NEA's NationalFoundation for 
. t)1e Improverhellt of Education. The'program helps new teachers ,(85 percent of the. 

district's teaching'force is non-Alaskan n'ati~e)understandthel()cal :Yup'ik language 
and traditions. .,,' , 

) ..:'*Arizona' .... .. 

Flagstaff. Flagstaff Education Association members are working t()boost stud,ent success 
. by assisting teachers ·who need extra help. since th~'1991-,92 school year, the district 
has implemented a teacher-driven peer assistance program that helps equcator; stay 

'on track-through mentoring, coaching, help with lesson planning,af!d if n~~ded, .. a. .::, 

performa~ce improvement plan. ' , .. ' .. , 

Lake Havasu City, The Lake Havasu City Education Association has had a peer 
mentoririg program for new teachers forthree years. 'Initiated by 10Fal Association 
leaders, the program is designed to help r,educe the high'attrition rate for new' ... 

~ 	 ),. " . ., , ' 

teachers. Beginning teachers receive formal training and help with lesson plans-and • >, 
. are given release time to meet with mentor teachers. 

_ 	 " J 

Paradise Valley: 'In'1998, the Paradise Valley Education Association ~ndthe Pai'adi~e, 
, ValleyUriited School Distrlctreceived an NEA Urban Gra~t for the second phase of 

their Teacher Mentor Project. Phase II involve.s developing a'nd monitoring a 
'selection and training process for mentors;' The peer assistance program will provide 
, instructional help for fitst~iear teachers, and willlaterbe !!xpanded to indudepeer 
'. assIstance arid review for mo.re veteran staff. . ' ,',' ~ ',', '. . . 

, {. 

, ' 



ENHANCING TEACHER QUALITY 
MENTORING 

*California 

Burlingame: 	The Burlingame Education Association recently negotiated peer assistance 
provisions into its contract~ The peer assistance isat the option of the teacher. The 
program can help all teachers through a process of self-evaluation. Those who need 
extra help wiIlbe provided inservice education and counseling. 

- . , 	 . 

Chula Vista. An NEA Urban Grant enabled the Chula Vista Educators to develop a 
training and assistan~e program for new teachers. , The Chula Vista Assistance Team 
(CHAT) includes both local Association and school district representatives. It 
provides all non-tenured teachers with ongoing mentoring, monitoring, and coaching. 
CHAT seeks to improve student learning by ensuring that new teachers have the 
knowledge and skills to be effective in the classroom. 

In partnership with the district and three local colleges, th'e Sweetwater Education' 
Association in Chula Vista developed a two-:year peer assistance program in 1995. All 
new teachers participate in their first"year; participation is optional in the second 
year. Students in the colleges' teacher'preparation programs serve as interns. 

Concord. The Mt. Diablo Education Association in Concord has established a program 
of intensive peer assistance for, teachers who are new to the district and have taught 
less than two years. A union-management panel consisting of four Association 
members and four administrators makes recommendations about progressing to the 
second year of probation. The University of California-Santa Cruz and St; Mary's of 
Orinda are university partners in the program.. , .; 

Fairfield-Suisun. Provisions of the contraCt between the,Associationand the, district call 
for a teacher support team to assist individuals who receive an unsatisfactory 
evaluation: The support team consults with the teacher a:[ld an evaluator, who can be 
either a prihcipid or supervisor, and then determines what help the individual needs 
to improve. 

I, • 

Hayward, Concord (Mt; Diablo), Santa Clara County, Vallejo. Four local Associations 
formed a partnership to develop and implement a peer assistance program to , 
rejuvenate veteran teachers. The four California Teachers AssoCiation affiliates will 
share resources to create a curriculum, engage and motivate members,'and improve 
teaching and learning, An NEA Urban Grant award helped teachers develop the 
program.. 

Menlo Park; The Menlo Park Teachers Association negotiated a contract with its school 
districtthat includes provisions for a voluntary peer assistance program. The 
prog'ram encourages self-evaluation and professional growth-and ensures extra help 
for new and probationary teachers who need it. . • 

Santa Clara County. The Oak Grove Education Association.in Santa Clara County and 
the local school district have negotiated a peer assistance program. 

The Saddleback Valley Education Associationiand Saddleback Valley school district 
are working together on a mentoring program for new teachers and,teachers who are 
changing grade levels or subject areas. There are·now 65 mentors who assist peers 
with content, curriCulum, and practical issues such as classroom management.' 

,17. 
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, ,,' ~, 

'San Bernardino. The.San BernardinO Teachers A~sociation is part 'of a consbrtium of' 
: community and business groups that is working on new teacher induction aI}d a 

"survive and thrive:~ program for veteran teachers. The distriCt will fund the program 
for new teachers, and the California Teachers Association and .the counttwill help 

. ,", 
fund the program for veteran teachers. 	 . 

San Diego.· The San Diego Teachers Association has negotiated. peer coaching and an 
.,' additional stipend for mentor teachers who agree to work with new teachers at hard

to~staffs<;hools. Ajoint teacher-di~trict committee makes decisions about the 
. program. ,.1" " 

.. ) 

*Colorado 
• 1,'" 

Arapahoe County. the Cherry Creek schooldistrkt's'StaJf Training Assista~ce and' . 
Reflewal (S.T.A.R.) rheni:oring program began' in 1994-95 during negotiations with 
the. CherryCreek Education Associ~tion.· Start-.upfundingcame from the former 
sabbatical leave program, which was ended. Bas~don the philosophy thilt 'a 
'~onsistent high-quality performance by every teacher in every classroom is key to 

~ improving studentachievement; the S.T,A.R. programproyides assistance to all first'
.	'year teachers and also. aids the growth and development~rex:perienceg teachers who 
'need extra short-term support; as well as those who. might need remediation. FuIl~ 

· time.released teachers serve as S.T.A.R..mentors, who conduct classroom· 
" obse~vat,ions and conferences with beginning teachers at least once aweek during' 

their first 'year,The prograrr is supervised and evaluated by a panel composed'of 
,three administrators' and four teachers who select and evaluate mentors. 

Lo~eland.' Si~ce 1993, the Thompson Education Association in Loveland has worked 
with. administrators toprovide both initial and ongoing help to teachers. The 
Association assigns a mentor to each new teacher to help the person understanq 
district procedures and expectations. And the Association runs a re~ourcebank of 
teachers who share their ideas;md experience., The resource bank provides a series of 
professional development. programs'. Teachers with no previous experience are 

· expected .to complete all eight of the courses offered. Experienced teachers new to 
·;the district are ex;peded to complete four of the eight. . 

'*Connecticut' 

Bridgepo'rt. The Bridgeport Education Association is using an NEA Urban Giant to 
establish a New Teachers Cadre. Cadre members wili provide new teachers with 
comprehensive'guidance in lesson planning, classroom managel11ent, and student 
assessment. At the beginning of the school year, the Association hosts a session for 
· new t,eachers to acquaint them~ith resour~es and find oui their. needs. The program ",' 
includes workshops and seminars during and after the school day. ' . 

I 
I 

. Statewide. The Delaware State. Education Association ~nd Performance Learnipg Systems 
have teamed up, to help teachers ~uringtheir first .years of teaching. The partners will 

· train mentor coordinators for each school district, conduct two statewide . . . 

I 
I 

I 
i 

, I 
I , 

, conferences, and help districts build their own mentor programs~ DSEA is putting 



j 

,t 

together a database to conduct an evaluation and recommend improvements in new <I 
:j teacher induction and mentoring,Programs. ' 

! .
,I 

< *Idaho
',! 1 

,
.\ 
.~ 

Bonneville. In the Bonneville school district, remediation teams made up <of mentor 
\ 

f<, 
teachers, an Association advocate, a supervisor, and a learning specialist work with 
struggling teachers to help them improve their teaching skills. The program, which 
began in the district about 16 years agoand was revised four years ago, kicks in' 

} 

i 
I. 

during the period between an unsatisfactory evaluation and probation. ! I 

,I 
j 

Idaho Falls. For 10 years, the Idaho Falls Education Association has provided help to ! 
1 teachers who are having difficulties in the classroom. Mentor teachers observe 

teachers who have been identified as needing help and work with them to improve '1 ,. 
~ , their skills. The district supports the program, and participants report that the 
.i 
~ 


process has improved their instructional skills and made them more responsive to 

student needs. ,. 

.<:1 
Southwest Idaho (10 Districts). Since March 1997, local Association leaders and local 

school administrators have been participating in a network to improve student 
j 

1 
'. 	

learning. The to school districts in the peer assistance/problem-solving network 
have created joint advisory teams that include an Association member and an 

" 

1
," 

administrator. The teams go to schools where a problem exists and offer assistance. 
They observe the situation and assess the pro~lem in an effort to fix it, not to affix 
blame. Ifthe problem is with a tei;lcher or an administrator, the team offers 

19, suggestions. If job performance is the issue, then a peer assistant is recommended for 
either party or both parties. At the end of the process, a sealed report is issued, 
reviewed, and then destroyed. The network strives to build trust by involving both 
the Association and the administration. The <10 districts involved in the network are 
Boise, Caldwell, Middleton, Ma~sing, Wilder, Fruitland, Meridian;Gem County, 
Vallivue, and McCall. ' , 

i 

<*Kansas 

Olathe. For the past five years, a collaborative agreement betwe~n the Olathe Education 
Association and the school district has allowed the Association president to work full 
time on Association business. Part of that business consists of providing intensive 
assistance to teachers identified by the district as needing help. Typically, teachers 

.'. " 	 requiring assistance are a few veterans who have had difficulty revising their 
",t,';' 
',', i.nstructional techniques to meet the needs of today's students. The teacher meets 
:::: . with the prindpal, a district representative, and the Association president to develop 

a Growth and Improvement Plan that is signed by all parties. The Association 
president observes the struggling teachers and provides assistance; the prinCipal does 
the formal evaluations. The process continues until everyone agrees that the teacher 
has successfully completed the plan or that the teacher snould switch careers. The 

": 	 Olathe Education Association is now using a grant from NEA's National Foundation 
for the Improvement of Education to support the development of a formal plan foro 
integrating teacher evaluation, iritensive assistance, and staff development into the 
collective bargaining agreement. 

.' 
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STEPPING FORWARD 
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*Keritucky 

Statewide. The Kentucky Teacher Internship Prograin creates teams at each school to . 
evaluate and help new teachers. Each t~amis made up of the building principal, a 
resource teacher, anda teacher educator from a state-approved teachertraining 
institution. The teams use' the Kentucky Performance Measurement System to , 

. evaluate intern, teachers: The Kentucky Education Association conducts an 
orientatio'n each fall for teacher interns and' theIr, mentors-and provides professional 

. ,devel~pmerit, publications, and a statewide electronic ne~work for interns and 
m.~ntors tocomm~nicati:<md share ideas. The Appalachia Educati'onal Laborat~ry is 
als9a partner in the grogram. ' . . 

~ '.' * 

*Maine·, 
• -'.< 

. Statewide. ~The state of.(v1aine mandates a progra~ to assist beginl1ing teachers for at 
, leasttwo years. A partnership between the Maine Education Associationimd the 
University of Maine helps meritors get the skills they need to be effective through, 
trainrng in peer assistance.' Local districts that have' committed the resources to ..., 
. support a quality mentor program have been successful. , 

'. ." ~ ':, ,; t' 
'.*Marrland 

".' , .f . ~ , ,,~, - .....:: . 

,Frederick County., A 'task force was for'med last year to lookat'developing a peer , 
assistance program. Goncernedthatfully half the·current teaching force has been::::" 
hired inthe past ,five years, the Frederick C~unty Teachers Association ~ants to help: 

20 these new teachers., Language was negotiated into ,the contract in supportof a peer' 
assistance plan, and a recommendatiori on how toimplement th~plan is moving ,:',: 

"f9rWard, ' . , .. ", ,': ., .. :, 

I,. . 
, , Prince.George's Co.unty. The Prince George's County Educators"Association is using a:, 

1998-99 NEl\.Urban Giant to help beginning teachers gain skills in classroom ' ' 
management; parental involyement, and,meeting school district expectations. , 
·Work~hopsare held in conjunction with Bowie State University, the Uiliversityof-,:, 
Maryland, and Prince George's County Community College. Teams of experienced' 
te'achers are gaining new skills in delivering'new teacher orientation workshops, 

.'. r~cr,uiting community participants, and disseminating information abo1,lt new 
teache~ ,programs., '. ' . , ' 

*Massachusetts 

Weymouth. '''Sharing t~e Wealth:' a,preK-12 mentoring programcreated by the 
,Weymouth Teachers Association in 1995, provide~ assistance and support to new' 
teachers an<.i gives veteran teachers the opportunityto share their knowledge an'd'", 
experience with each other, as well as with those they mentor. The program pairs' 
new teache~s with ment~rs in the same building, which allows daily contact and ." 
support. Mentors who have expertise inspecific content are available,as needed. 
There areals6morithlytown-wide s~ssions on topics of concern to all teachers:' The" 
program continues to evolve. Re~~nt additions ind~de an "Eye~ything You've Always' 
Wanted to' Know' But Were Afraid to Ask" session/workshops' on conflict resolution~ 
and on :mainstreamirignon-English'speaking students into the regular ~lassroom, ,", . 
and an ongoing lesson exchange among teachers from the district's 13 schools. 
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. ENHANCING TEACH ER QUALITY 
• MENTORING 

*Michigan 

Ann Arbor. Ann Arbor administrators and Association leaders worked together to . 
develop a mentor program beginning in the 1997-98 school year. All beginning 
teachers in the district are assigned mentors for their first three years of classroom 
teaching. Teachers selected as mentors make a'three-year commitment to the task. 
They are accountable to the district for their mentor responsibilities, and they 
participate in ongoing professional development activities to help them be effective 
as mentors. 

*Minnesota 

Minneapolis. Local affiliates of Education Minnesota negotiated new contract language 
in the 1997-1999 contract, allowing up to 10 probationary teachers in Minneapolis to 
share a: position with a tenured teacher who has at least 25 years of experience 
teaching in the area. The senior teacher becomes a mentor and participates in the 
probationary teacher's professional development/professional support team, The 
mentor and the probationary, teacher must attend all staff meetings and professional 
development activities of the school, program, and district. 

,Worthington. The Worthington Education Association and the school district have 
developed a peer assistance program for new staff. Mentors commit to help new 
teachers for two years. The program, which started iri the 1992-93 school year and is 
coordinated with the district's 'staff~evelopment program, aims to provide new 
teachers with tips, instructional ideas, arid support. . 21 

*Missouri 

Statewide. Using a grant from NEA's National Foundation for the Irriprovement of 
Educat~on, the Missouri NEA and the state's Department of Elementary and 
Secondary Education are working to improve teacher education. They established a 
Beginning Teacher Advisory Board and joined in the work of the Missouri 
Commission on the Future of Teaching, which seeks to improve teacher preparation, 
inductiori, and ongoing professional growth. They also plan to establish standards 
and guidelines for mentor programs and develop a mentor training and support 
program in conjunction with Missouri's nine university-based regional professional 
development centers; 

*Nebraska 

Statewide. Since 1995, the f:Jebraska State Education Association'has worked in 
collaboration with two state educational service units to provide peer support to new 
teachers through a year-long mentoring program. This training program has helped 
nearly 10 percent of all beginning teachers in Nebraska, and in May 1998 the NSEA 
successfully lobbied the state legislature to expand the mentoring program to'every 
new teacher in the state .. 

j 
,( 
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*Nevada 

·clark County. To help the nearly 2;000 new teachers hired' each ye~r i~ the Las Vegas 
area,the Clark County Education Association offers a "New Hire Orientation." 
Teachers are giv~n theopportunii:y to interact with :veteranteach~rs,who help walk ... , 
beginning teachers through. the system.:..from filling out forl11s to finding housing to' 

.. what tp expect on the'first day of class. At these sessions, held in August, new· . 
' . .teachers.are given the curriculum theywill be expected to. follow. The Association 

..also helps~eteraiJ teachers who come from out of state by providing workshops on: .:. 
. how to corp ply with Nevada licensing ~equi.rements..·· . . 

\. 

. ,:' ': .~.. 
"', i·n 

·Passaic. The Education Association of P~ssaic will use a 1998-99 NEA Urban Grant 
Award totnatch ei\ch firstcyear teacher with an experienced l11entor. Aprogram 
called '~Secrets They Never TQl4 Me" provides training for both new teachers and 

'mentors. The grant will also help first-y~ar ed.ucators·developca handb09k for future 
useby beginning teachers. . . 

·*New.Mexico 
l .,' 

·Los LunllS: In 1998, NEA-Los Lunas and the ldcal school distrj~t developed a New 
.... :reacher.Staff Development program:de.1'igned to b<;tter prepare,begin!1ing teachers 

and improve instruction for ~tuderi.ts .. NEA-New Mexicoprovided training for the 
·.,mentor·coordinators.. All teachers new to the Los Lunas schools will be matched with 

:,; . 'mentors f()r their first year. 

*No~thDakot~ . 
.' .'," 

· Statewide.'. In 1997, the North Dakota Education Association developed a peer coaching . 
. ; program to help new and vete.ran teachers: 'The two dozen ;;taff and lead~rs trained 
.. in peer coaching provide t~aihing to other teachers around the state who want to be 
: ~entor teachers. The mentors are then available to their colleagues on a one-on -one ' .. 
. basis. To date; more than 500 of the state's 9,000 teachers have taken part in this .. 
training.. 

*Ohio 
'" " . .' 

Brunswick. The Brunswiek Education Association is running the school district's entry
.' year program 'for new teachers 'and the. district's professional development 

committee.. A member of the Association's board of directors receives one-half paid 
leave from the classroom to carry out those responsibilities~ . 

*Oregon 
\ ',., '\ 

Hood R,ver County. A voluntary peer assistance program, developed by the school 
district in consultatjon\vith' the Association, has been in place since 19<85. The . "'" 

-, :, 

'. process calls for pe~r observation, conferences, al}d peer. coaching-all aimed at 
.·assisting teachers so .that they can provide students with the s.kills they need to 
-' . . . 

http:tuderi.ts
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succeed inwha~ever endeavor theye~b,!rk on at the end of their schooling. All ~taff ' 
are involved in the ongoi~g improvement of the program, and its implementation. ' 

*Pennsylvania' 

Erie., The Erie Education Association will use anNEAUrba~ Grant to launch anew, 
teacher mentor and support project. "Project New House" will provide new teachers 

< 	
with the skills they need to improve teaching and learning in their urban classrooms/ 

I' 	 A bank of 'training materials will also be developed to serve'as a resource for all 
di~trict teachers. 

, ," '*Rhode Island 

Newport. ,Newport teachers 'put together "Intensive Assistance;' an evaluation document 
, .th~tcontains a~peer mentor and assistance phase for teachers who a~e experiencing 
difficulties: The,concept was suggested in 1991 and has been incorporated into the 

, master contract since 1995, All nine schools in the Newport: system a~e involved. 
" ·,1 

Clarksville-Montgomery County. The Clarksville-Montgomery County Educ~tion /, 
Associa'tion and the Austin Peay State, University Epucation Association received an ' 
NEA Urban Grant to implemen~ a me!ltoring and internship program called "The, 
Best of the Bestl' The two local Associations have begun wcirkwith the Clarksville; 
Montgomery County school system to provide college students entering the teaching' 23
professionwith a mentor and the opportunity to sgend three or four $e'!llesters in K- " 
5 classrooms a's they. tiaqsitioninto teaching. The pro'gran't began in the'summer of 


., .... 

, ' 	 1998. Initially, 35 students will work with mentor teachers for ~o years~ Already , 


participants are reacting positively, The'studentteachers feel empowered to affect the 

, ' 	 teaching process, and the mentor teat:hers are reevaluatingtheir,classroOin practices. 


School administrators like the program because'it gives them a chance to see student 

teachers in a classroom setting before they are hired~ 


. . " 	 ." '. ",' " . 

, Memphis. :)n 1997, the Memphis,E,<iucationAssociation; the University of Memphis,and 
" ,the MelJ1phis City Schools began a peer assistance program,toaddress the problem of 

1.0 percent annual turnover; withthe,attrition ratehigliest among new teachers. The, 
partnership program provides ,a $2;000 stipend to experienced teachers who become 
,certified in peer assistance training and work with "interns" and "pathways teachers.":, 
Interni,are llniversity students who have met all the requirements for a master's ' 
degree in education.except student teachirig. (.'Pathways teachers" have degrees in 
other areas and are pursuing degieesin education.,Earning $5 percent of the base 

,teacher sal~ry, tI1eyare assigned to' schools ~here they work with certified "induction 
specialists" (retired teachers who have received peer assistance irainihg)-and receive , 
help from Peer Assistance Teachers throughout the school year. Peer Assistance ' 
Teachersalso work with colleagues who may be struggling or suffering from burnout: 
The program has provided nearty half the Memphis schools with a certified Peer, 
Assistance Teacher. !hegoalis to have five,to ten nientor~'in ~ach sctlOoL 

Nashville. The Metropolitan Nashville Education Association and the school district have 
worked together on a peer assistan<;:e program for classroom teachers since, 1995. A , 

'X'.' 
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group of outstanding teachers who are selected as Peer Assistance Le~ders (PALS) 
workfulHime with all new teachers-and with tftoseexperienced teachers who are 
struggling. The program's goal is to ensure that 'all teachers exp~rience success in the' , .,:. 

. '.', ~ 

chissrociin by receiving the support and assistance needed. A panel of metro , 
educators, appointed by the school board and the Association, governs' the program, 
whiCh is funded and supported by the board of education. 

Statewide. The Te~as Stat~ T~achers Ass6ciation i~ working closely with the State Board 
for Certification to help with the implementation of new regulations that will req!1ire 
two years of mentoring for new teachers. TSTA is developing prognims for its ' ' 
,members t6 help diem be,effective mentors and to assist school districts in ,,"~":' 
'implementing peer assistance programs. The regulations are scheduled to begin in 
',Fc.t1l2000. ' , 

, '~ , . 

*Utah 
, , 

Statewide. Utah's 1987 ka~hei e~ajuation law, written by the Utah Education 
'Asspciation, opened the door for school district evaluation systems to include peer 
assistance and/or ,peer review. The law requires that each district's eyaluation , " 
com.~ittee reflects parity betwe~n teachers arid ~d~inistrators, and that all new / 
teachers haverpentors or "consulting educators" assigned to them. As a result of the' 

, l~w, almost all Utahschool districts have peerassistance programs. 

24 Murray. The Jorda~ Educa:tio~ Association and the lo'cal school district ha~e jointly, 
~eveloped a rerr;ediationprogramthat involves peer coaching, and have provided for 
itin the ,collective bargaining agreement. Principals recommend teachers for the 
remediation 'program; a/broad-based pool of experienced educators helps them 
improve thei: teachiI1g skills.' The program; began in 1994. 

"Vermont 

Woodstock. Trained peer coaches are part of the evaluation, system at the Woodstock 
Union Middle/High SchooL Te'achers who have worked at the school for three o'r 
Ipore 'years develop a three-year plan in which they identify areas of desired 
professional' growth, establish goals for each area, specify plans to reach those goals, ' ' 
arid spell out how they will assess their effOits. At least oneyeilr's plan is developed ir{· 
collaboration with an administrator. Plans for the other yearS'Can be developed with " ..... 
a person selected from among the trained peer coaches at the highschool. This goal-' '; 
setting activity is an 'addition 'to the traditional supervisory evaluatiori of teachers by 
the administration. ' ' 

*Virginia 

Richmqnd. A 1998-99 NEf\ Urban Grant is h~lping the Richmond Education Associatio~'.\ 
sponsor a new'mentoring program, "Makin' It: Surviving Your First Year in the·;:... 
Richmond Public Schools." Forty new teachers were matched with mentors; and, the· ,.1', 

Association held a fall conference"that included workshops on t,he culture and climate': 

> • 
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. of Richmond's school system, the urban cbssroom,and interactingwith parents. 

The mentoringprogram will also give teachers the o'pportunity to participate in an 

evening follow~up sessibl1 in the spring of 2000, 


.*-Wisconsin 

Appleton. Support teams of administrators and teachers heip professional educators in 

Appleton who are identified by the district as needing special assistance. Retired 

teachers also cal1 be part' of the team. . . 


Milwaukee. The Milwaukee Teachets' Ed~cation AssoCiation ,has had a: peer assistance 

program, known as Teacher Evaluation and Mentoring' (TEAM), since 1996. The 

program began with two TEAM teachers; today there are seven. Teachers who have 


. worked in the district for more than three years may be referred to the program bia 

supervisor or coileague; oithey may refer themselves. Participation is voluntary. 

Participants workwi~h a TEAM teacher for two semester~ to expand their skills and 

knowledge. The program'alsohelps teachers analyze whether they're in the right '. 

school environment for their teaching style-and offers career, counseling for those 

who feel 'they should leave·the field. 


'", " 
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",Peer Assistance and Review 
*California 

Statewide. 'Th~California' Te~chers'Asio~iatiori ad'opted anew policy' in 'October i 998: ~ , ' 
: that will allow members to participate in peer review programs. Althbugh CTA ' 
'supported peer assistance programs in the past, this marks'a n~w dii~ction for the 
Association. CTA guidelines 'specify that where peer review program's exist, they may 

'.'hot be':~a~aatory"and, tliey must operate in C()njunction~jthapeer assistance "c, 

'(,ptogram.Undei- pe'ertevie~, ~onsultingteachetsmay'recoinmendthat teachers who 
'" .. are'neit improyingleave'the cla,ssro~in.Peer ~ssistilllce programs aret:iesigned to' ' 

',provide ongoing support and mentoring. ' ' ...".,- " / :', . ',J ',. )\ 
\ 

,*Florida 
" • <' 

" ." 'Palm Beach Countj.A collective bargainingagree'inent betWeen thelocal,A.ssociation arid 
" , the school board paved the way for the district's Peer Assistance and Review (PAR) :,:: 

'pibgr'am, desigi;t;d to ensure quality instruction for allstudents.Thq:irimary , 

, : : emphasis is on helping veteran teachers v:,honeed to improve thei~ skills.ConsultiJ)if 

, ' te;ichers;who provide.the help and' are the coi-e of the program, mus~be ~ ':' 

, 'recommend~d by their principal 'ana the CTA'schoolrepresentative; have three 

con,secutiveevaluations at:the highestr~ting, 'l:nd have at least five years teaching 
'experience in county sch06ls. Teachers who need help may refer themselves to the ."26 

, " program oi-be,referred by anotherteacherodhe principal. Program participatibn.i~::, ' 
,voluntary and assistance generally is, provided for a semester, butcan be extended t<;fa,.. 
, year ifnecessary. ' The PAR p'fogram involves development of an outline ofthe areas ,,' , 
,~of concern, followed by assistanq~ and support :to'the participating teacher. A ",'" 
consulting teacher observes the veteran teacher and then meets ~ith the'teacher arid :': 
administrator to discuss strategies for improvement. ,~ 

*Kansas 

Statewide. Peer assistan~e and r~view are part ofKans~s NEA's plan for strengthening" ':: 
, the teaching profession, A major effo'rtis underway among local presidents, ., '. 
bargaining team meIpbers, instructional advocates, and Association staff. Teams of', ,',' 
teachers, admini~trators, and higher education partners have formed a peer,assistanc~" , 

, and review network and are designing programs for mentoring new staff and· """', 
assisting peers. Ea~h district :Willdesign and implement its own program, using the 

f: network for common' training and mutuallearnirig exp'e'riences .. Partners induder 
Blue Valley, Olathe, Emporia, Ottawa, Manhattan'; Lawrence, Emporia State, , ' 
University, Kansas State University, and the University of Kansas: Kansas NEA helps;' ,: 
facilitate the discussions, and hosted a ineeting where network participants could ~:' '.: , 
learn more about the' pe~r asslstan~e and professional development programs in ",' 
other states. During the i 999legisl~tive session, the Associ~tion plans to introduce a " 

, • comprehensive package th,atincludes peer assistance ,and review. ' " ' 
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*'Massachusetts 

Cambridge. Tqe Ca~bridge,Teachers Association'~ agreeme.nt with the. city public 
. schools includes peer review .. The district's Evaluation and J;lrofessionalGrowth CyCle 

calls for peeq:ollaboration through the establishment of peer review committees, the 
\., .' vol~nta<ry d~velopmento{ teacher poitfolios,.voluntary participation in student' . 

surveys, and ongoing professional growth' and collaboration. 

*'New Hampshire 

.Mdn~hester. The Manchester Education AssoCiation i; using~'1998-99 NEA Urban 
Grant to establish and implement the first phase of a peerassistance and review 
program. The initial phase will include selection of mentor t~ai:hers and training of 
the peer assistance and revi.ew paneL', In September, mentors will be assigned to all .. 
new teachers for the 1999-2000 school year., ' . 

*,Ohio .. ' 

Columbus. The C~lumbusEducation Association, the Ohio State University, and the 
, Columbus Public Schools have formed a three-way partnership to develop arid • 

sustain a nationally re'cognized peer assistance.and review program. Now 13 years . 
old, the program 'is designed to proviqe Colu~bus educators":'both: new teachers and' 
struggling veterans...,th~ help, they .ne,ep, to succeed in .the classroom. 'The.partnership, 
has also worked in other ways to support the professional development of teachers, ' 
including helpillg teachers prepare for National Board certification. 

27 
". ,~.*Oklah~ma:' 

Statewide, A statewide peer assistance. and r.eYiew program for beginning 'teachers has . 
. been in placein Oklahoma since 198,2: State law manqaJes that all Oklahoma .' . 
teachers. are consid~red re~igent teachers during the first year,and willl.1ot be fully' 
certifiedto teach 'until they successfully complete that year. During that time, new 
teachers are observed and evahiated by.a committee comprised of a teacher mentor, a 
principal and ahigheredwzation,faculty mefl,1ber. Tl1einentor teacher sp~nds an 
additional 70 hours witl-i the new teacher in observation, demonstration,and 
cons.ultatio~: At 'year's end, the ~ommittee decideswh.ether the'teach.er will be. 
certified. If the committee determines the candidate sh6uld not be c~rtified, the 
person has achance 'to rep~at the process for one more year with a new committee. 
This program ha$worked well to provide beginning teac.hers withintensivesupport, 

.as ,well as to weed out weak teaching candidates. .' 

*Utah 

Davis. The Davis Education Association and Dayis, Sch601 District jointly developed an 
educator assessment system that includes peer assistance and review. The 
remediation process kicks in if an educator gets an unsatisfactory rat~ng on an 
administrator's evaluation report. A team of administrators~nd teachers is assigne!i 
to helpthe'ecfucators improve in areas of concern. The final team evaluation'report ' 
can include the princip'al's recommendation for dismissal if. t.he remediation team 
determines that the individual has not made satisfactory improvement. 

,., 
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Salt Lake City. The ,Salt Lake City schools have had a peer evaluation and remediation, 
process since 1979., After a~ unfavorable evaluation, the principal can provide direct 
assistance or requestthat:the Associationp'rovide peer coaching: Informal coaching 
can go on for up to 60 days. If the problem still isn't resolved"a remediation team- ' 

, , ' ". comprise'dof two association-appointed peers, theprineipal, 'ahd a district ' 
administrator-develops a growth and improvement plan that is implemented for 3.0 . 

• I~ , to.Wdays, after which the team ma\<es arecommen,d~tion. ' . 

.*Washington 

Bellevue. In 1997, the Bellevue Edi.l~ation Association and the B~I1evue school dist~ict .' 
'est~b{ished a peer assistancea:f1d re~iew process to' help ne~ te~chers refine the'ir 
',skills,orient them to, tht; district's g9als, cur'ric~lumandstr.u,dure,'aildassist longer- c 

,term,erill:iloyees who have performance difficulties: The program iiwolves 
. ·experienced Consulting Peer Educators who spend amimber of hours each week 

with every new teacher, Currently there are only three Consulting Peer Educators
one each forelementar'y, middle, and high school. But the reaction has been'so ' 
,positive that additionai l11entor teaclJers are expected to be hired in the coming years. , 
'Dtir~ngtnis school year, the Consulting Peer Educators worked with ~ome 80new 
)eitc\1ers.out ofll teaching poprila.tiqn' of900: , Intervention' assistan<:e occurs when a 
priridpal qr~upetvisorbeljeves that an employee is experienCing'difficulty, and a 
Consulting Peer Educator:is assigned to work with the teacher 'and make an 

,assessmeQt. The program will be ,evaluat.ed inthqummeq>f 1999., ',' 
" w', •• ;. ";. '1' .' /; • ',_ I ' 

Eilmonds: 'In,some schools,'t,eacher, evah,latioh p1eans an anf!ual visit from a supervisor' ":' 
. ,and a resulting ch,ecklist. :In Edmonds, the local Association i~ working with,the ., 

school district and the stat~ Associ~tion to develop a peer assistance and review . 
progr~mdesigned to make good teachers,better, help those who are stn.lgglipg,.and , 

'counsel th()se who are 'notsucc:eeding out of th~ profession. A three-year gr~nt from· 

NEA'sNational ~oundatio.n for the Iinprovementof Education is helping th~ school, 


, . district assure 'that professional qevelopmept is a parroteach teacher's job. ' 
. , 

, 'I ' ,:>.~. " 

:,: ."' 

Spokane. The Spokane Education Association' developed a peer assistance and review, 
. program in 1993 that assigns a inehtor to teachers who a'ie having diffictilties. Aftei· 
several months of working together, the teach~r is reevaluated. 

• • • . , I , . , . .' • 
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Enhancing Teacher Quality 

Professional Development 
,*Arizona 

,'." 

Payson. The Payson Education Association and the school district are working together 

to provide professional d~velopment opportunities for area educators.' Workshop 

topics include Working with Parents, Getting a Good Evaluation, Multiple 

Intelligences, and Special Education Issues. The workshops are presented by PEA 

staff and are recognized for district s~lary credit and recertification credit. 


Tuscon. In 1985, the Sunnyside Education Association worked with the school district to 

establish a career ladder program that's still in operation today. All schools in the 

district participate, and teachers are heavily involved in program evaluation and 

implementation. ' 


'., *California 

Statewide. Calif~rnia Teachers Association members have developed, training programs 

for new and veteran teachers. The program to help beginning teachers is called "I 

Can Do It!" The other is a'survive-and-thrive program developed for mid-, to late

career teachers. Both are offered by CTA, endorsed by local districts, and delivered by 

Association staff or a cadre of member instructors. 


29 
Concord. The Mt. Diablo EduGitibn AssoCiation in Concord has established a 

, Professional Development Academy tohelp teachers improve their knowledge and 
skills. Participan'ts c::m earn up to 15 hours,the equivalent of ahalf semester of """';:'.. 
college creait. ' ' 

Los Angeles. The United Teachers of Los Angeles, the Los Angeles Unified School District, 
and the University of California at Los Angeles are developing a professional 
development center to improve teaching and learning in the city'spublic schools. 
The center will comprise several academies. For example, the Academy for 

", 

,+'" .Integrating Standards, Curricula, and Assessments will help teachers, parents, 
administrators, and university faculty draftstandardscbased curricula and 

".' assessments in various academic disciplines. The Professional Growth Program will '" <" '.~'
.,.', . 

help teachers seeking national board certification. 

*Colorado 

Colorado Springs. The Colorado Springs Education Association and the school district 

recently created a task force that led to a dramatic redesign of the teacher ' 
 t.: 
compensation system. The task force recommended a new salary schedule that 
encourages teachers to gain new skills and knowledge, including incentives for 
teachers at the top of the salary scale. It also called for each school to designate 
someone to coordinate staff development. Coordinators will be active teachers who 
are paid a stipend. The new system links incentives in the courses of teacher study' 
with state and district standards and With individual school improvement plans. 

", ~ 



'STEPPING FORWARD , 
How NEA Members Are Revitaliz;Ilg America's Public Schools 

,3£) 

.:' . 

Loveland. S,ince 1995, the Thompson Education Association has participated in a ' ,! " 

'Professional Development Center program that is overseen by the district, ," ',', ;,', 
administration. Teache'rs are invited to spend a week in the summer working on th«< 

, development ofnew curriculum with their colleagues, Participation is voluntary, but, ' 
teachers who participate receive hourly payor credits that allow them to advance on " ", 
the sahiry schedule. ' '.' 

*Delaware. ' 

Statewjde."The MBtqA Education Foundation (Maryland Bank, NA)awarded a grant tq'" 
the Delaware State Education Association to establish the Delaware Professional ", ',:: "., 
Developrrient Cente~ for Sch.ools:'The g~aI of the center wiILbe to ~nhance teaching 

", " and learning in Delaware school~ and to assist school personnel in meeting this ,',' '.; , 
, challenge. The Center has hired a director a~d is currently conducting a statewide 

assessment of teachers' ilndother staff's professional developinent needs: 

*Illinois , 

Decatur;Springjield. The Decatur and Springfield Education'Associationsused an NEA ' 
, ,UrfJanGrant to continue'theiL"Partner~hipsfor Power" p,rogram, which,provides, ' 

, beginning teachers with(}ngoing professional support activities through their first 
, five years. In 1997"98, theprogram addep instruction on nonviolent c~isis 

','intervention and on recognizing gang activity. 

Rockford. The Rockford Educati'on A~sociatio~~sed an NEA Urban Gr'ant t~ begiri a , 
program to alleviate on-the-job' stress experi~nced byteachers and education supp6d 
personnel.;,Rising insur;tnce c(}s~s due to st~e~s-re!atep illpesses we~e()ne impetus'for' 
theprogra~. Participants:will identify the kinas of stress that affect educators and 
develop programs to reduce stress in cooperation with a locaiwellness"center. The 
r~sults of the study willbe shared with all local Association members. 

*Indiana', ' 

, Statewid~. The In9.ian~.Sta,te Teachers Association sponso~s a number of professional 
,development activities to promote higher academic standards and ,improved student, 
learning. 'Some of those activities inClude: summer academies that provide teachers,:: 
with resea~ch-base<l information on how toiinprove instruction; and the preparati~~:;::: 
of expert practitioners who can serve as resources for local affiliates and school 

, districts, ISTA h~s also been a founding partner of a number of regional and 
statewide professional development partnerships, which include an earlychJ!dhood 

, education consortium, a literacy project at Indiana University, a rural schools high ""'" 
standards consortium, and a parents-as-partners project. 

',' " 

",'
.' .,r.,

*Kentucky 

Statewide. The Kentucky Education Association assembled a task force of 10 speCial 
education teachers to assist regular educatiQii teachers with special needs studerits in : . 

. ; their classes: The task force members developed a three-hour seminar, and teac~ers 
who ~tten~ thi~ trainillg receive profe,s~ionaI ,~evelopment uedit. ' 
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Jefferson County. The Jefferson County Teachers Association is working ,with the 
Jefferson.County Public Schools, Gheens Academy, the Ohio Valley Educational 
Coopenitive, and the University of Louisville Center for the Collaborative 
Advancement of the Teaching Profession to redesign the university's advanced 
teacher degree program. The new program will help assure that all partners are more 
responsive to needs, issues, and priorities of the county's public schools. The 1993 
Kentucky Education Reform Act established new standards for beginning and 
experienced teachers, and the Jefferson County project is one community's response. 

,: ;:'*Michigan 
, :! 

'.' 

:';,' 

';':' 

,','. ' 

Ann Arbor. Beginning in the 1994-95 sc;hool year, the Ann Arbor Education Association 
and the school district agreed to a revised teacher evaluation system based on the 
standards of excellence set by the National Board for Professional Teaching 
Standards. New performance-based criteria str~ss teachers as active participants in 
the learning process-not just lecturers. Teachers at all levels, administrators, 
Association leaders, and central office staff all are active participants in the Ann 
Arbor Public Schools Professional Staff Evaluation System. . 

Statewide. In1996, the Montana Education Association and the Montana Federation of 
Teachers formed the Montana Professional Teaching Foundation to help teachers 
improve teaching and learning. The Foundation sponsors an annual Teacher of the 
Year event, which spotlights and promotes excellence in teaching. And the 
Foundation puts together an annual Teacher Forum to provide an opportunity for 
educators, policymakers, school administrators, and others to discuss education 
issues and seek solutions. Policymakers are given the chance to hear from those in 
the classroom, and teachers benefit by sharing their expertise with each other. 

':*Nebraska 

Omaha. fn a joint project, the Omaha Educatioq Association, Omaha Public Schools, 
Nebraska State Education Association, and NEA have provided Professional . 
Organizational Enhancement Training (POET) to OEA and OPS staff. POET's goal 
is to improve learning by enhancing the working environment in schools and 
departments. A POET training team works with the staff in a school or department 
to help improve communication and cooperation. The training builds a permanent, 
flexible cadre of trainers from the OPS teaching and administrative staff. In three 
years, more than' 60 people have become trainers; they now work with staff 
throughout the district. . 

. . :*New Hampshire 
,,' , 

Statewide. The Discovery Learning Fund and the Share Your Day Program are two 
projects of the New Hampshire Foundation for Tea~hing and Learning.' The 

, Discovery Learning Fund helps teachers provide students with learning experiences 
in science, math, and technology through field trips and other off-site activities. It 

. also offers teachers workshops on how to facilitate hands-on learning. The Share 
Your Day.Program, sponsored by Northeast Delta Dental, enables teachers to visit 

'lx..•. 
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outstandIng classrooms or programs in other districts by helping fund substitute 
. teachers, transportation, meals;'and other costs .• , ',',',", 

·r·*New Jersey,' 

Statewide. The New Jersey Education Associ~tion worked with Gov. Christine Todd '. 
,Whitman's administration to develop the new state Continuing Education Program /; 
fot Teachers, which will require teachers to complete 100 hours of approved " • 
professional development every five years, beginning in J~nuary 2000. The policy is, " 
being implemented by the state boatq ofeducation, the state department of ' ':. , 

, education, andNJEA.The new program will be governed by a state,professional ':, . 
, standards board made up of practicing teachers, school administrators, and school :',"" 
'board·members, all appoin~ed by the stare e::ommissionerof education. Teachers', '_'" 
, represent a majority on the board. 'Local boards of district teaching staff, principals',' ,:" 
administrators, and schoollioard members will direct professional development,,~' 
activities tailored toJocal needs. _' 	 '~\-.r 	 ., 

' •• ~, f 

Montclair:D~mont. The Montclair Education As;ociation, the Dumont Education . 
"	A~sociation; the two school districts, and Montclair State U~iversity are'shaping the ~ 
way student teachers are trained by turning Montclair and DumontHig'h,Schools ',:: , 
into professional development schools. The university sends students to theschools',z.;:: 

. to,observe p'rofessional practice in action. In turn, teachers give the university ',<:<: 
fe~dback on how to structure its teache'r,educationprogi:am. The Association is also ;:{.; 
able to provide origoing in service training to teachers'using unive~sity resources 'arid '.::}}, 

,staff. ,', ' ,'. .' , . . " ',. ,., :: ;',:}
32 .:' . 	 ~ . .,.. '~ , 

";, . 
New. Brunswick. The New Brunswick Education AssoCiation has established a . ,,:",i: 

.", partnership with .the school district and Rutgers University ,to ad()pt the professional:,: I,:: ' 
, ,deVelopment school model established in Montclair and Dumont. " , ' , \\/:' 

,J" 

Piscatfiway. The New Jersey Education Association, Piscataway Township Education ",):: 
,Association, arid Piscataway Board of Education launched a collaborative program. in,):, 
i998 to makeinse~vice tra,ining programs more accessible, affor~able, and resp'onsive:'; 
to the needs of staff, Trairiing programs, are also open to educators from other New':: 

. Jersey school districts.· 	 . 

South Orange-Maplewood. Teachers and support staff of the South Orange-Maplewood 
Education Association will learn how to communicate better across cultures, thanks'::;\: 
to an NEA Urban Grant. The Learning and Growing in a Multi-Cultural Community: '~'i. 
project includes bimonthly sessions that expose educators and support staff to the . ,".i,::: 
lalest research on communicating across cultures. The project was developed in ,.: ....,:, 
response to the changing demographics of the community., 

" .:, 
. ~. " 

*North Carolina 
, , ~ , 

Statewide. The North Carolina.T~acher Academy is a state agency d~~t qas provided peer; , 
instruction to more, than 13,300 teachers and principals since 1994. The vision and, ,:", 
lobbying efforts of the North Carolina Association of Educators led to the reality of.'::": 
the Academy; and today NCAE teachers comprise the majority of the Academy's .. 
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trustees. The Academy's programs include residential summer sessions on college
.,,\ 	

campuses, training by veteran class;'ooin teachers, and hands-on instruction. With an 
operating budget of more than $4 million and a support staff of only five people, the 
lion's share of Academy money goes directly to educators in the field-for everything 
from $500 stipends to summer session participants to salaries for the more than 275 
certified teachers who teach them. 

"-kOhio,, 

Statewide. The Ohio Education Association lobbied successfully for legislation that took 
'effect in 1998 to improve professional development for educators. The improvements 
span the teacher quality continuum; not only strengthening teacher education and 
providing'an entry-year program, but also creating teacher-majority committees to' 
set standards for continuing education and to review and approve all professional 
development activities. The new law also provides for full payment of National Board 
for Professional Teaching Standards fees for 40 applicants a year-as well as a $2,500 ' 
annual stipend for 10 years to Ohio teachers who achieve National Certification. In 
1998, at the OhiO Education Association's summer leadership academy, 80 teachers 
were trained to become Pathwise observers (mentors to new teachers, part of the 
entry-year program). 

" *Okhlhoma 

Statewide. The Oklahoma Education Association supported legislation, enacted in 1997, 
that establishes a series of Professional Devel6pment Institutes throughout the state. 

33
One of the Institutes helps prepare mentor teachers to work in the peer assistance 
and review program for new teachers. Only two entities in the state were selected as 
qualified to prepare mentor teachers, Oklahoma State University and the Oklahoma 
Education Association. OEA worked with the Education Testing Service to develop 
the education program. 

TulSa. Spearheaded bya 1997-98 NEA Urban Grant, the Tulsa Classroom Teachers 
Association's ~'Teacher as Researcher" project identified and developed methods for 
improving teaching through research. Tulsa teachers studied, created, and 
implemented new teaching strategies and developed networks for professional 

';'.. ,', support. . 

. "'.~ I, 

'*Virginia 

Arlington. In a pilot program to improve student learning by providing teachers with 
opportunities for individualized professional growth, the Arlington County school 

" , 
district lets teachers choose the professional development area they wish to pursue 

" '., 	 and design a plan for,achievement in collabor'ation with an administrator. To assist in 

the process, the local Association researched professional development options, 

prepared draft plans, and participated in the development of the professional 

development cycle. Each Arlington County school has also named a lead tea,cher to ' 

participate in a 'course on Best leaching Practices during 1999. Lead teachers who 

have successfully completed the course will provide inservice instruction in their 

schools and receive an annllal stipend of $600 for two years. 


, , 
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*Washington 

Bellevue. The Lake Washington Education Association a~d the Bellevue school distriCt 
have created a staff development prognim'that is linKed with student achieveme'nt. 
The plan covers all district employees, who get 11 release days annually to participate 
in professional development activities offered by the district. The kinds of courses 
offered are determined by an annual staff survey imd by a student profile that details 

, stl"engths an,d weaknesses of the, district's students. 

, Th~ Bellevue school'district has giv~'n all 900 teachers access to the Internet at school 
,and, in some cases, 'at home. The clistricfs technology budget bundles tr~ining co~ts , 
with capital costs to make fu~ds consistently ava~lable fo~ professional deveiopment. 
This policy helps advance the dist~ict's goal of making Sure teachers are effective' 

, technology coache,s; The district and teachers,also maintain awebsite that can be 
. used for ongoingprofessi~nal development. 

34 
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'ENHANCINGTEACHER QUALITY' 
NATIONAL BOARD CERTIFICATION 

Enhancing Teacher Quality 

National Board Certification 
*Alabama 

Statewide. The,Alabama Education Association successfully lobbied for legislation to pay 
the fees for 100 Alabama teachers to seek National Board certification. A committee 
made up of board certified teachers and other professionals screens all applications 

.~ 
'\'- and selects those candidates the committee thinks are most likely to succeed. Teachers 

,'.;-:: 
:;-' , not selected are given information on problem areas and encouraged to reapply, 

National Board certified teachers receive an additional $1,500 per year as long as they 
are teaching in Alabama. Teachers participating in the National Board for 
Professional Teaching Standards certification process may defer evaluation for up to 
two years. 

Anchorage. Since 1997, the Anchorage Education Assoc,iation has had language in its 
contract with the school district that provides an annual stipend of $1 ,000 to any 

, , teacher who becomes National Board certified. 
- ~ :' 
"I;' 

:J::*Arizona 
i\;,", • 

·t;~-':' 

-:'.. ' 

Statewide. Thanks to efforts by the Arizona Education Association, National Board 
certification now is recognized as meeting the requirements for a standard teaching 
certificate in the state. National Board certification is also recognized as meeting the 
professional growth requirement that teachers need to renew their state certificates, A 
coalition that includes AEA, Arizona State University, Bank of America, and State 
Farm Insurance is now working to advance legislatiofl to provide additional' 
incentives to encourage National Board certification by Arizona teachers. The 
Association has established a foundation that offers scholarships to National Board 
candidates. And Arizona State University has offered two summer institutes to help 
candidates prepare for National Board certification-with support from AEA and 
financial assistance from the Bank of America. 

Paradise Valley. The Paradise Valley Education Association worked with the school: 
district to provide teachers who co~plete the National Board certification process 
with a one-time 4.5 percent bonus, plus a 4.5 percent increase in base salary for the 
life of the certificate. The district provides release time for teachers involved in the 
National Board certification process. 

Phoenix. In 1998, the Madison Classroom Teachers Association and the Madison school 
district bargained language to provide support for teachers who go through the 
National Boardcertification process. Up to five candidates/per year are eligible for 
three to five leave days plus financial support. A district-based support team helps 
each ~andidate prepare for the process. Successful candidates receive a $1,000' stipend 
plus $1,100 annually for the lO-year life of the certificate. 
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,.,".:*Arkansas' " , , ' 
, , 

• • ,,,,,,' > " ,.'~" " .-:'~~ •• ~' ,". ~". ""'. '='""', '>"f :"', '" ;',', /. ", ..;;' . ..; .', 
· State,t1ilde. 'TlW'A:i:kansas Educatio~"As.sciciationinitiated legislation that appropriated 

$10,000' in"i997~98wpay: halfthe $2,OqO fee' for candidates 'seeking National Board 
cer~ification. ThesameJaw;allo~s th,ree days ofrelease time for.teachersto, prepare. .. . .~ 

,'..' 

"" ," 

'Gle?~~l~.,<Jh~e,~o~tra~i:b~tw~~:ri th~die~d'~ieie~~~er~ ASSO~i~~i~n ~nd' ~~~ sc~dol " '. " 
district piov,ides for a one:time $Z,OOO stipend to teachers who ,achieve National 

)30atd~eTti~~~tipr; ... .',,> ' " '''<,.;:,~.:,':' ", ,,'.: 
I,.r" " 

, : _. .:::"_:'j:'-~~''''"",,':_:,~~:,, ~ ,_ /t·· ,,~: ",.'; :~,~ 'i (;;"'i. ~ .<+,. '.~,' ~~"''-'''"') \'«',,_';:~;'" ~" ./" .. ,~.'" '. < 
Tos A~geles. ,',The contra,ct b~6ve~n, the Up.i(edTeachers of Los 'Angeles a~d the school: 

.., " . ; ~~str,i~i prQvicles teichers'wh9att~!n 'N~tiori~l Bo~rdce~tifica:iion~iih a' is·percen t,· 
, ;iQcre~~eiri "pay6~er,thebasei-ated~rihg tlle 10~'year.iife~f ~he ~eftifi~a~e.In ," ,'. 
"additiort, ihedistrict, UTLA;ancf th~ Univel'sityof California at. Los Angeles support 

.• programs as part of ~lle joint profession,al,development center to help more t~(lch~rs, 
gain Na'tioq~l ]3oardcertificatiori. ' ..•.. " .' '." .'., ," .. '.. ' ," : 

:', ~a~ biego.~J~~c~ers'wh~ '~~~,~;ati~,~~l~da;d £~~ii~~d,~.re no~inate<i f~i~~l1t~~ teac~~r . 
. "status and are not silbje,ct t6 the raqkirg pfPc:essnqrmally useq f9rselecting.mentor',· 

" ,', :teac}:lers.Mentor'~eachersreceivea'$4;31 ~:~ti?eIldanillially. .", . , ",' ",':;,' 
z" '.' ," -'" 

.' " t':"*C()niu!cticuf, 
. " 

,- ~f ,,"" ' • ,," 'r~~-:-:",;' "-. f"" ,1,:"' \ '." ~\..,-"., 1 ,,~.~.36,,' . 
, .,';, To,~la~i ,The ,Tolland Ed'qc'at[on As~ociation and the sch~ot distri~t h~~e n<r'gotiated . 

contract proviSlonsto'hHp t~achers' ~itain NatlonaIBoard'certiflcat1on. The school 
,district,esta~lish~;la ,pool of $6,()OO ,to 'pay, ~tJe~st 'hal fthe; $2,000 ,c~~tificatioh fe~,;,· ,; 
~,:and pds~iblythe ~,h.ole fe~,:dependirig:on~heriilm.l?er ~f~pplica;;is;.:rl}is fundi~g .', : 
.', R(,)OI,rriayalso,~e'llsed to .r~imbu'rseteathel:S:for oi4~r types of prOfession'll : ;, 
"develppiilent,ir'idlldi~g'c~lleie ~buis~~ o~~wotkshops., ,.... ", ': '. ,', 

*I>~laW'are':':,', .. 
',' 

State.1Vide. ': Recent 'state'legisiati~n irlithited' a;i'd's~pporiedby 'tl).e Delaware'State . : 
, . Education 6~sodation p'rovides $30,000 iinhe statebudgeuo cover the fees of, . 
't¢achers"se'~king Nationa.1BQard certification in 1998-99: 'The state will also funda,ri, 
'additional$l ,500 insalaryfQreachyearth,at a!ea~herrema:fnsNationa( Board . ". ,',' . 
:'certified. '.' '. ., .. , ' 

:,,: < ' . '. Sta,t~wide. The Flgrida: Te~chirig Profe~siq!l-NEA i~46sting'regi.()llal,su'pport semina~s . 
.' for National Board <;ertificatiori candidates: The stat<s Excellent Teaching Program. 

. 'A!=~: proyides certifiedteacQer~ 'a'l 0 ,p~rcent,s~lary in"n~ase for:the life of.the . 
:c~rtific;:iite. TliosiN~tio'Dal Board~eriifiedt~'a~perswKomeniot newly hired.' , 
"c;lndid'ate~ or serve assuppbrtmentors for ca,ndidat~~ rec'~iv~ a~ a.dditiona110, 

.. '. percept,bdpus. " " .. , . " .' .~." ",'" .,', 

't. " " )
> 
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" 
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*Georgia 
, I 

$tatewide. The Georgia Association of Educators was a leader in lobbying for legislation 
aimed at increasing the state's number of National Board certified te(lchers. The new 
law requires that newly certified teachers receive at least a 5 percent one-time rate 

" ' 
",' increase in state salary. It also provides two days of release time for candidates to 

work ontheir portfolios and prepare for assessment. GAE currently offers fee 
, scholarships 'to members applying for National Board certification and conducts 
preparatory workshops. The state reimburses the fee for any Georgia teacher who 
achieves National Board certification. ' , 

" : 

'kIowa 

Statewide. The Iowa State Education Association has teamed upwith the University of 
Northern Iowa to provide a statewide system of s'upport for National Board 
certification candidates, through interactive teleconferencing and regional meetings. 

, , *Kentucky 

Fayette County. The Fayette County Education Association has formed a partnership 
with the Fayette County public schools and the Prichard Committee for Academic 

,Excellence, an independent nonpartisan organization of Kentucky parents and 
citizens. The partnership provides help~ith the certification fees, substitute pay, 
professional leave, and consultants for FCEA members who are pursuing National 
Board certification. 37 

*Maine 

Bangor. In an agreement riegotiated with the Bangor Education Association in 1996, the 
schpol district now pays the full National Board certification application fee for up to 
three teachers per year. In further support of teacher candidates, the district provides 
up to three days paid leave for candidates to prepare portfolios for submission. If a 
teacher does not complete the National Board certification process, he or she will 

,reimburse the school for the application costs. 

,*Maryland 
'" 

Statewide. TheiMarylandState Teachers Association strongly s~pported legislation that 
created a three-year State and Local Aid Pilot Program, The state will pay two-thirds 
of the $2,000 National Board certification fee for a maximum of 48 teachers annually. 

*Michigan 

Statewide. Candidate fees for teachers seeking National Board certification are 
subsidized by the Michigan Education Association, which also conducts training for 
National Board pmdidates. ' ' 

, ;~ . 

,j.. 
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Farmington. The Farmington Education Association and the school district provide' 
$1,250 a year to teachers who become National Board certified, for the life of the' 
certificate. The district pays half the cost ofthe application process, and the state 
Association provides a$500 grant to reduce out-of7pocket costs. The district 
provides release time for teachers seeking national certification, and has developed a 
support system that puts teachers who have been certified in touch with those 
working for certification. ' ' , 

*Minnesota 

Minnetonka: The local Association and school district identified and supported five 
.National Board candidates in the 1997-98 school year and are supporting an 

, additional 10 teachers during 1998-99., " 

Mo~nds View. In 1997, !he district and the Mounds View Education Association together 
decided fo set aside $45,000 forthose teachers seeking National Board certification. 
Candidates who pursue certification are given upto $2,000 to cover the cost of th'e 

. application., ' ' . ', 	 , 

.*Mississippi 
/ 

Statewide. The Mississippi Association of Educators initiated legislation that provides an 
annual salary supplement of $6,000 to NationalBoard certified teachers for the life of 

, the certificate. The state has recognized Nationai Board cettification,as an alte~native' 
, ,to teacher license renewal. Mississippi State University, the University of Mississippi, 

and the University of Southern Mississippi have established programs to support" 
teachers througho,ut the state who are involved in the'National Board certification 

• . 	 '< 
process. 

"*Montana 

Statewide. The Montana Profession~1 Teaching Foundation, a joint p~oject oUhe 
Montana Education Associatibn and the Montana FederationofTeach~rs, provides 
scholarships andtechnical as~istance to candidates for National Board certification. 

: Each candidate is linked 'via' e-mail with a National Board certified teache'r from out 
of state, who shares advice, expertise, and encouragement.' The Foundation also 
makes meeting space and video equipment available to candidates during the 
certification process. ' ' 

* North Carolhia . 

, Statewide: The North Carolina Ass~ciati6~ of Educators was il1strumentai in the'passage 
of legislation that provides a 12 percent salary increase to teachers who achieve 

• National Board certification. 	Thd996 Excellent Schools Act increases the overall pay 
scale fo~ teachers,gives ex;ira increases based on knowledge and skills, and. provides' , 
extra pay for extra work. NCAE assists members seeking to achieve National Board 
certification in various ways. It used anNEA grant to share application information, 

, conduct workshops on the process, hold monthly video conferences on issues related 
to certification, and create an dectronic network of successful and aspiring . 
candidates. 

, ' 
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, Pitt County. The support of a 1998-99 NEA Urban Grant will allow the local Association 
and the school district in Pitt County to conduct monthly work sessions to help 
candidates for National Board certification develop portfolios of their work. The 
goai is to create 'a resource center that will provide technical support, mentor support, 
and sample portfolios. 

,*Oklahoma 

Statewide. The Oklahoma Education Association was instrumental in the enactment 'of 
legislation to help candidates fqr National Board certification. The state paid the full 
$2,000 fee for 100 candidates in 1997 and 200 in 1998; it will pay the fee for 400 
annually in future years. The Oklahoma Education Leadership Act of 1997 provides 
additional support for expenses and two professional days for preparation. In ' 
partnership with the Oklahoma Commission for Teacher Preparation, the 
Association provides four training sessions each year for candidates for National 
Board certification. 

'*Rhode Island 

Newport. Teachers bargained for and won half payment for the cost of the National 
Board certification process; plus a $2,000 stipend to successful candidates. 

*Tennessee 

, Statewide. The Tennessee Education Association coll~borated with the state board of 
39

education to adopt a resolution encouraging teachers to seek National ,Board 
certification. In addition, TEA supported successful efforts to incorporate the 
Interstate New Teacher Assessment and Support Consortium (INTASC) standards 
into the teacher licensure requirements, covering teacher candidate competency in 
subject matter, teaching knowledge, and teaching skill. 

*Vermont' 

Wells River. The Blue Mountain Teachers Association and the local school district in 
, Wells ,River negotiated a pro'(ision that pays $1,000 per year to National Board 
certified teachers for the duration of the three-year collective bargaining agreement. 

*Virgiri.ia 
.' ,.' ".' 

Statewide. The Virginia Education Association succe~sfully lobbied for legislation that 
provides $75,000 in 1998-99 as incentive grants of$I,OOO to help paY,the $2,000 
assessment fee for candidates for National Board certification. In addition, VEA and 
the Virginia Department of Education co-hosted a certification seminar for nearly 
100 educators in 1998, where National Board certified teachers conducted training on 
the process for prospective candidates. 

r Virginia Beach. The Virginia Beach Education Association and the school district' 
( together provide any teacher achieving National, Board certification$?50 a,nnually for 
f· the life of the certificate. 
I· 

': .., 

I 
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ADDRESSINC THE i:ONDITIONS or CHil.i)REN ': J':r 
, '!.:\!
: V Iii. 
I~I~ i, 

Those at t,he panel discussed the many factbrs ' 

b~hind juvenile violence and potential' 

sol~tions t~ it, including:' . ,',' 

* Partnerships with police; like one, in New, 

H~ven;Connecticut, that limited violence to ' 

'just one'~~fi6u~act among 19,500 kids iast ' 
- " ',' .' . 
year. , 

',', .' 

"We have six police officers doing housecalls," 


rep6rtedAssistant Police Chief b6ugl~s ' 


McbOi1!1ld, '~ref~rripg; children t() tutoring, 

. .~ '. . 

probatipn, and other.ac:~ivities, and,r~porting. 
, the results of home visits to teachers.',', ' 

* Re'striclion'of c1!ild access to guns thr~tigh ,', 
legislation requiring gunlQcks and safe storage ' 

,'of weap~ms.·' 

Early interve~tiopina c~ild'slife tq 

activities and adult" 

programs that, ge't kids off the , 

.. ~'. , .... 
, , 

"" ',~ "". '.. .1.,":,' 1 '. .,'. '"." 

!'cU'UH'~," fourth R~Respect-t<i the' 


::,j,;,,;);:;,l~i;~:~'," 's~i~i ~etty St~cktQri:;: ;,' 


*Conflict resoiution and peer mediatio~~ 
Connecticut teenager Kurt Brothers, whQse 

b~st:friend died in a Ja~uaiy stabbirig;t~ld the 

lilwiTIakers, "Kids' fe~I'~ore comfort~ble 
talkirigt~otherkids ~6out puni~h;"ent, 
in~tead'ofa sC~Qolpl)ncip,~1. Det~riti~n will, 

not solve problems:" 

Reprinte1!rom NEAToday,Septembfr 1998 • 
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• II' ': :." .' . ..'~~~ ~Qrki~g ~it~:~~r~ivQrs of' 

"'-",L!'-~.1V shootings: "When, students 
. . ~ittle .or no ability to get alQng , " . 

sQcial skillsmyst be, ta'ughf. 
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, Addressing the Conditions of Children 

Safety and Discipline 
*Arkansas 

Pine Bluff., The pit1~ Bluff <;Almmunity Partnership' for SafetY in Public Schools i's a 
coalition that formed following the March 1998 tragedy at a scho,ol when two 
disturbed students, turned guns on teacl:lI~ts and other students. Educators, parents, 
sChooladmmistratOrs, community members, an~ business le~ders make up the 
partnership; whiCh currentlyis researching and evaluating epsting school safety 
programs. The Arkansas Education AssoCiation is providing training for the ' , 
partnership in group dynamics, conserisus building, and conflict resolution and is 
surveying national and local safetyprqgrams that merit coalition consideration. 

'. '. ". . .' '~..' . . . 
'" . 

*Kentucky , 

" , "Statewide. ',A represeni:ativ~ of P.E.A.C.E. Skill;jnc~p~ovided a ~dre of 3Q Kentucky , 
" Education Association members and staff with 12 hours of intensive training in' 

nonvioleht conflict resolui:ion and other scpool.safety issues~ These task forte ' 
, , members' now are equipped to present athree~hour seminar, entitled "Safety is 

Everyone's ResponsibilitY." Teachers who attend may receive three hours of 
, professional divelopment~redit. ' " 

. 44 , ,*Maryland 

/Jo';ard o,unty. The Ho",ard' County Edu~ation Ass~ciation and the 10ciJl PTA wor,ked 
" together to develop a code of student behaviOr. A Maryland State Teachers , ' 

, " ", Association 'grant s'upported their efforts. M~tA also I~bbied the legislaw,re to ,,' 
. appoint a task force of parents, teachers, and, administrators i:o come up with a set of 

" maximum and minini~ consequences f.or infractions of the behavior code. . 

Richmond. <The Richm~ndEducation Associatio~ was instrumental iQ creating a 
'commui1ity~based organization called fANS-Friends Advocating Nurturing Schools. 

The di~trict, the Association, and the Richmond Council of PTAs,working thr6ugh 
FANS, have sponsored a Safe Scho?ls Mo~th fe~turing ~us advertisements, b~nners, 
commuriity forums, and,safety and discipline leaflets distributed door-to-door., 

*Washington 

Statewide.' The Wash!ngtim Education Assodation has established a Safe Schools, 
Program, effective enough to serve as a national model. A~soeiation meiribers have' 

, been working with parents, locall~w'enforcem~nt, clergy;and the comII1unity to ',' , ' 
, , provide schools with a host of made-to-order 'safety programs, including strategies' 

for ending gang activity,iiItervention trainingJor teachers) and peer ~ediation for , " 
students. ' 
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ADDIlESSING tHE CONDITIONS OF CHilDREN 
SCHOOL HEADINESS 

Addressing the Conditions of Children 

School I~eadiness 


kKentucky 

Statewide. The 1990 Kentucky Education Reform Act established an array of child
centered, family-centered school readiness programs, including 700 comprehensive 
family resource and youth service centers statewide. KEA strongly supported 
provisions to connect families that need help with appropriate child care, health care, 
adult literacy, and family counseling services. 

j 

-kNebraska.' 
i: 
I 

. I, 

Statewide. The Nebraska State Education Association was closely involved in the 
Nebraska Good Beginnings initiative, which enhances early childhood development 

.... 
and education programs. In addition, NSEA backed a new program of competitive . 
grants to support various local education priorities, indudingparental involvement. 

'kNew Hampshire 

Statewide. The Children's Fund, a program of the New Hampshir~ Foundation for 
Teaching and Learning, helps children get immediate attention for things they may 
need in order to be successful in schooL The Fund provides clothes, food, medical· 

.." care, transportation, and other services quickly and confidentially. The Foundation, 45 
which was created by NEA-New.Hampshire in 1996, supports public education and 
helps improve student achievement. Children's Fund services are available to any 
public school educator or student. 

. ' 

'kRhode Island 

Statewide. To assist needy children in public schools, NEA Rhode Island established the . I 
NEARl Children's Fund in 1985. It has become the model for several child-centered 
programs in other state and local Associations. The Fund regularly supports students Iwho might need financial help to attend a field trip or a prom, to participate in a , 
school competition in another state, or rent a musical instrument. The Fund's 
annual Gingerbread Express is a school bus filled with volunteers who give children 

. holiday presents. Last year, the Express delivered more than $13l,OOO in new 
clothing, toys, and gifts to mor~ than 2,500 children. 

:!TUtah 

Statewide. In 1989, the Utah Education Association House of Delegates created the Utah 
Education Association Children at Risk Foundation, to provide resources to teachers, 
parents, students and community groups which serve children in need. 
Contributions from UEA members and corporations fund scholarships and grants to 
Utah children and teachers. UEA picks up the administrative and staff costs of this 
program: 
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'Addressing the C~nditionsofChildren 

Supporting'Local Solutions 

, , " ',\ , " ' ' 

*Louisiana 

Statewide. In 1997 and 1998,the Lo~isiana Asso~iation of Educat(;lrS successfully i9~b,ied 
, for legislation to assure that teachers have the tools iii the classroom to help stud~nts 

achieve. The Teacher Supplies Fund gave each professional educator about $200 to 
spend individually.:..Qrpooltog~ther as a school-for computers, vide6 equipm.e~l;j: 
software, books, science and math equipment, or other Classroom needs. At lea~t, 75 

.. 'percent ofthe funds must be spent for ,materials and supplies that are not used "./i 
within asingle year. Those eligible to receive the funds are teachers, librarians,' ':{ 
counselors, and otherpnifessional employees who work directly with children ..>' 

'*Nevada", 
{~;, 

, .',' '.'.

Statewide. For the past decade the Nevada State Education Association has been offei-ihg , 
10 grants each year of up to $1,000 each to teacher members for ideas they wish .tb": 
implement in their schools, These Good Ideas Grants have been used for '.' ::;/, 
supplementary reading Inaterials, education'al ,technology, and. a variety of actiVitie~ 
ranging from giowi'ng tadpoles into frogs to st~ging a production of Where the Wi)4 ' 

, , . 'Things Are. The grant~ ~reintended to improve the quality ~f education in Ne.vadL 
~nd to support tne'et'fQrts ofNSEA members. " " .....:.,1'. 

46 *New Jersey 
. . . . .; , '. . . :;" ~~:::~ 

Statewide.' In 1993, the New Jersey Education Association established the Frederick I/,!} 
, Hipp Founaation for Excellence in Education to support inilOvative educ!ltion' t'{ 

programs. In its first five years, the' Foimdation has given nearly $300,000 to io.cal:'( 
Associations to develop and implement programs to improve teaching and learni~g: 
Fund recipients' projects often encourage parental involvement, connect ciassrooIhl 
with'advanced technology, bt address issu~s of multiculturalism and diversity. ,.\( 

,:- :·~··:l,;~ , 

*South Dakota 
, 

. 
, 

J-:: 
StateWide. Members ofthe South Dakota Education Association are using grants of $506 

to $1,000 from SDEA's Educational Foundation Awards program to bring their:'·.')'.', 

innovative ideas and student-oriented projects to life. The grants have helped mi4aie i ~ 

school students in Rapid City learn about the Badlands through still cameras,\.iideo;· 

and computert~chnology. Middle school teachers in Madison are using theirgrartt.· 

to sho~ students the importance of local and national government through '''; 

interactive CDs. 


"".. 



ADDIlESSING THE CONDITIONS 01' CIIiLDHEN 
SUPPORTING L.OC,\LSOLUTlONS 

.: .... :,':'; West Virginia 

'.' ' Statewide. The West Virginia Poundation for the Improvenlent of Education provides·
i:I' • 

grants to educators and organizations to support at-risk children. Punds for the 
program come from an annual $2 assessment of WVEA members. The Foundation 
has awarded more than $25,000 in gr;]nts over the P;]st three years and expects to give 
four grants of $1,000 and one of $5,000 next year. Funded projects have focused on 
parental involvement and student literacy, including programs to give children books .. 
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STEPPING FORWARD 
-How NEA Members Arc Revitalizing At1le~icr/'s Public ScI/ovls 

-- .' Prom~ti;"gCommunityand Parenta! ln~olvement 

--Col1)P!-unity,P~rtnerships 


*Alabama 
", -' 

. Statewide. Since i991, the Alabama EducationAssoci~tion has promoted space 
education and careers in math a~d science through its celebration of Alabama 

-Aerospace Week. Sponsored by AEA with co-sponsors Delta Airlines, BO(,:ing, U.S, , 
: Air-Force/Civil Air Patroi, NASA, the u:s. Space C~mp ai1dothers, Alabarna . 
Aerospac~ Week encouragesscienceand-techilOlogy literacy and sparks community 
interest in _andsuppo~t of e(ltic~tional goa)s.'AEAspon'sors ~ever~l co~tests during 

_ the observance, and ,\wardsinclude scholar~~ips to U.S. Spa:~e Camp/Academyal1d 
'field trips and dasses at th~ U.S, Spa~e and Rocket Center. Delta~irlines fjie-s ' -
'students ~nd-teacher~ t6its headqu!lfters: in Atlanta, \Yhere they can experiencetiight -, 
'simulation. 'Civil Air Patrol and aerospace specialists from NASA present space . 

" education programs at'local schools. - - . ,- 
. ,. . 

"Birmingh(Jn1; The Birinl~gharri Education Association an'd Birmingham Public Schools 
, ; 'are ,using an NEA Urt:>an Grant to sponsor <!. monthly d~alogueon'thelocal public 

access cable televisiQn channel that addressescornmunity concerns, Theprogrilm's . ' 
g'uesti;:indude schpol district officials, community leaders, and Assoc!atiori . ' 
representati,ves',Ai!ped at builging a stronger coalit,ion of parents and educators, the', : .' 
dialogues rdnfO!'ce~the importance of education within thecom~unity.' .. 

*Alaska ,
. ".'. 

Statel)'ide . .NEA-A!aska and the Alaska' PTA are sponsi:Ji'ingparent-school-community 
; , 'partrie~shiptraihing across the state. ' -, '. ,- . , 

, :" ..". " 

Anchorage. Business people,community activists, educ~tors, school board members, a~d,:', 
Jaw enforcement representatives make up Alaska's Public Engagernent Project, which 
was started by the Anchorage Educ~tionAssociatiop. ariq the Alaska PTj\ini99~.· ,', '" 

The project will hostthree "Public ton~e.rsationsAbo~t the Public Schools" that . 
. explore how families, schools, and thecommunityCcan work tQgether to help students"" , 

achieve more iri school. The public forums are being co-sponsored bytJ'le Anchorage' _ 
Education Association, the school district,.the local chamber of commerce, Phi Delta ".::" 

, Kappa, major corporations, and the University of Alaska-Anchorage. NEA and the: 
National PTA have provided finanCial support for these forums. '.. 

' ....,' 

..*Arizona 
* : -,~•. 

Mesa; The Mesa Education Association usep an NEt\ Urban Grant to.sporisor a,. 
commuriity~wide conference aimed at expa~ding parental involvemenfbeyond - ' 
school bake sales. Theconfereqce, focusing on children. as the fou~1daiion of a , -', 

comrhu"nity's weit~b~ing; is intended as the first step toward building teams of , 
parents, community members, ~nd'~chool staff whO-will \yor¥ to-gether to reyitalize 
Mesapublic schools. -,.' " " , 

.;. 



Phoenix. The Arizona Education Association was a key player in the development of a 
new site-based, collaboratively planned public school-Cesar Chavez High School, 
scheduled to open for the 1999-2000 school year. A team of teachers, administrators, 
business representatives, and parents will run the schooL After a visit to the Saturn 
plant in Spring Hill, Tennessee, the team partners decided to use the Saturn approach 
in planning and operating school programs. 

.'. 

PROMOTING COMMUNITY AND PARENTAL INVOLVEMENT 
COMMUNITY PARTNERSHIPS 

\. 

The Dysart Education Association in metropolitan Phoenix has led the way in a four
year effort to bring together community, business, and school representatives to plan 
a positive future for this ethnically divided, financially troubled community. The 
group has developed action and growth plans that address the needs of students, the 
community, and school employees. 

*California 

Statewide. The California Teachers Association (CTA) is working with local Association 
leaders on a number of projects to increase involvement of parents and other 
community members in their local schools. CTA holds conferences that bring 
together teachers and community members to discuss problems and share ideas for 

·solutions. A recent conference focused on breaking the cycle of violence in the 
community. Teachers and parents are given tips on working together to improve a 
school's effectiveness. In addition, CTA launched an exciting television program in 
1998 called Quest for Excellence. The 30-minute program, aired in Spanish and 
English, gives parents and the public a chance to hear from teachers and other 
education employees about various educational topics. CTA has also taken on the 
most far-reaching public engagement effort ever mounted by an Association. Over 
the past year, CTA has conducted interviews with at least 1,600 parents and 

.community members, 109 focus groups involving many more parents and teachers, 
. and surveys of some 140,000 teathers. The information will be used to help 

education employees, parents. and the community work together better to meet 
common educational goals. 

Hayward. In partnership with the Association and the school district, the Panasonic 
Corporation Foundation provides technical assistance to improve public education 
in Hayward. Panasonic interviewed educators, administrators, and parents to 
determine district needs, evaluate what the foundation could provide, and assist in 
the preparation of a blueprint for action. The blueprint and the partnership are 
ongoing ventures. 

Long Beach. The Long Beach Unified School District,Long Beach City College, 
. California State University, Long Beach, and the Teachers Association of Long Beach 

are working together in an eight-year plan to improve educational quality in the 
community. The partnership involves bringing together teachers, administrators, 
and teacher educators at the post secondary level to set standards and then design 
strategies to help students meet the new, higher standards. At the middle school 
level. the partners provide tutors and conduct safety awareness and other violence 

. prevention workshops. At the high school level, the partners help line up 
opportunities for students to participate in school-to-workactivities, and help 
college-bound students make sure they have the preparation they need. After just 
two years, the partnership reports improved test scores and a declining dropout rate. 
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San Bernardino. In San Bernardino County, local Calitornia Teachers Association. :":<. ' 
affiliates and the various school districts an; collaboiatingwith business gro~p~:ii~w 
enforcement agencies, and parents to focus on 'six' key areas for improvement': '~atJy 
literacy, technology, school safety, student assessment, public information, and'high 
schOols with a focus. The coalition has formed task forces to deal with these issues. 

'The San Bernardino Early Literacy Teams Program, for example, is committedJo:, 
having every child reading fluen'tly by the third grade. To achieve that goal, 147,:';" 
elementary schools have jointly ,developed a strop.g primary language arts ',' ',':,:.. 
curr:iculum. The Safe Schools Project's task force includes the district attorney's .": 
office, the sheriff's department, and oth~rs.' Among the workshops this team offers is 

, "Verbal Judo," \.'Vhich helps students redirect behavior with words. . . .','. 
. '.' '. 	 . ',.,.t; 

. San Rafael; Santa Rosa. Students at' Da~idsori Middle Schoolin San R~fael andPi~e/::< 
High School in Santa Rosa are conducting so'phisticated enviro~mental research '0A 
Davidson Creek, a polluted stream that runs through the Davidson school gro)Jrids: 
NEA'sNational.Foundation for the Improvement o(Education helps support the,'; . 
project, as do Trout Unlimited, the San Rafael Public Works Department, the San . ';~ 
Rafael Parks and R~creation Department, and the California Water Quality Contr~f 
Board. Students at .th~ two ~choolscollect.and analyze data and are developing a '/,j 
multimediaieporqhat will b~ ciiculat~d electronically for use by the cooperating::,:, 
agencies. 	 '. ,... . . , .', :;;,t:, 

:". 

*Colorado:} 

Aurora and Littleton. The Aurora Education A~sociation~rid the Littleton Educatio~: ,:>
,Associ~tion were jointly awarded ~ 1997-98 NEA Urb'an Grant to continue their. ~6jk 
in building partnerships and communityiQ.volvement,in'the local schools. The gr~~t 
supported the training of teachers, parents, arid community members. The grant <\1~R 

, supported the development of a .community resource center at Littleton's ,Centeimihh' 
. ,Elementary School. ' '. . ",':;' 

. Denver. An NEA Urban Grant ~ill.allow the Denver Classroom Teachers Assoclation,'~ 
and the High PlainsNe~sService to work together jO spread the wo~dabciut qualih~~: 
teaching and learning. "Sound Exposure for Quality Education"is a parinership/:';:\ 
project to produce and distribute stories about excellence in teaching and inriovativ~:j 
ed.ucation. programs in the Denver area. The pieces will air on radio s,tations itl . :At 
Colorado, M9ntana, and New Mexico.' . ,.... :, ; 

" . 	 .. :\.~:.:; , 
::: ..:'. *Connecticut 

. 	 . , 

New London; Enfield, Stamford, Thomaston, Windsor.' In 1988, in collaboration with','\> " ", 
. 	 boards of educ~tion, city councils, offices of the ~ayor, PTAs, businessorgallizatiol1s;' "~ 

and police departments, five local Associations 'launched home/schooll<:oIl1munlty:/;;",~' ": 
partnerships aimed at increasing understanding of the schools' needs and w~ys that.'~?;:, , ,.' 
diverse groups, working together,can'helpto meet them. The pn:lgra!11,s'are being ::;;-,::> ,:, 
implemented by the Enfield Teachers Association, the Stamford Educati.cin . ,: :::'~~':;" '. :; 
Associati'Qn, the New London Education 'Association, the Thomaston'Education', ~~. ,'i\" ',' 
A~sociation, and the Windsor Education Association. " .. '. '," ::',,': ~" 

, . .' '. :.".",.
.:. .,\. .."'., ":,., . 



I'ROMOTING COJ\IMUNITY /\ND P/\RENTAL INVOI.VEMENT 
, COMMUNITY I'ARTNERSHII'S 

Stamford. Stamford was chosen by,the National Commission on Teaching and Learning 
as one of the districts in its Urban Initiative, which is'an intensive effort to improve 
teaching in urban and poor rural schools. The project works with a network of 
school districts committed to improving teacher quality. The Commission provides 
districts with technical assistance in teacher recruitment, preparation, hiring, 
induction, support, and professional development practices. It documents and 
disseminates information about successful strategies and practices and provides 
networking resources for groups that rarely have the opportun'ity to learn frofn each 
other. The Urban Initiative works closely with the Urban League, the <::ouncil of 
Great City Schools, the National School Boards Association, NEA, AFT, and others. 

, Florida 

Braward, Dade, Palm Bea~h Counties. School employees, community members, and law 
enforcement agents forged a partnership five years ago to enhance safety in eight area 
schools. 'The effort is funded in partby NEA's Urban Initiatives program. The 
partnership emphasizes solving problems and resolving conflicts for children and, in 

, some cases, their families. The program is credited with helping reduce the number 
of sllspensionand discipline cases by 10 percent. The partnership involves 
cooperative efforts by Broward teachers, who belong to the American Federation of 
Teachers, and education support staff, who belong to the NEA. In 1997, the Broward 
alliance helped organize the sllccessful South Florida Safe Schools Summit, drawing 
more than 1,200 people from Dade, Palm Beach, and Broward counties to discuss 
how to improve the safety of their schools. Plans are underway for a South Florida 
Safety Summit 2000, 

57 

St. Petersburg. Student achievement is the goal of a Pinellas Classroom Teachers 
Association initiative that began in 1997. '~St. Petersburg Reads" is a successful and 
ongoing partnership between PCTA, the City of St. Petersburg, and the school 
system, aimed at improving reading and math skills of low-achieving students. PCTA 
provides a staff person to coordinate the program, plus materials and trainers for the 
tutors. "Tutors are drawn from the ranks of city employees, teachers, education 
support paraprofessionals, and community volunteers. Thanks to a grant from a 
local business, the program will be expanded toadditional sites. 

·,-:.Illinois 

Statewide. The Illinois Education Association, Illinois Federation of Teachers, and area 
universities established a series of regional learning networks in East Central Illinois, 
Chicago, Lake County, Southern lllinois, and Iroquois-Kankakee in 1997 and 1998. 
Participants share information about topicsranging from effective professional 
development activities to the impact of school change 'on student achievement. 

:',' Indiana 

Mishawaka. A lO-year partnership betweenth~ school board and the Mishmvaka 
Education Association has dramatically increased participation in the public schools 
by parents and other members of the community. Shared decision-making and a 
sense of community ownership of the schools have resulted in higher student 
achievement as well as 'stronger links between school and home. 
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*Kentucky 

Statewide. The Kentucky Edu~ation Association has initiated "Kids and Community 
Day:' a project designed to bring together Association members, the community, and 
children. Amongthe project's highlights: book drives, tree plantings, readca-thons; 
community clean-ups, food drives, and Salvation Army Angel Tree sponsorships. ' 

*Maryland 

Frede~ick County. The Frederick County Teach~rs Asso~iation was a driving force behind, 
the 1997creation of"Voi<;:e for Kids:' a countywide coaliticm of c\?mmunity members: 
who work with children. Teach'ers, law enforcement officers, daycare workers, socia!. ',' 
workers, parents, a~d others COp1e toge~hereach month to talk about issues of ' , ' 
importance to kids., General meetings address specific community concerns as well ' 
as mor~ general topics, such as the new brain re~earch and what it reveals about th:e 

, way children learn. ' 

*Michigan 
, , 

; Flint. Faculty, staff, and administrators are; involved iIi joint decision -making on issues' 
ranging from course offerings to budget preparation, thanks toa partnership among, 
,Mott Community College, the Michigan Education Association, the United Auto 
Workers, and the Service Employees International Union. The new working , 
'relationships in Flint have brought better staff TQorale; new programs, and a wider. " .' :;; 
,selection of cou.rses~ . , ,.. ' ' ' 

'Lansing. "P~oject Team" is a ~chool improvement partnership among the Michigan 
,Education Association,rhe Lansing-NEA, the Lansing school district, United Auto ' "" 
Workers, General Motors, United Way, B1ueCross/BlueShield, and IS other local 
agencies. Volunteers-including six skilled autoworkers who draw full pay and 

, benefits from the GM/UAW job bank forlaid"off workers~assistteachersin 
classrooms as reading tutors and:discipline helpers. Project Team also funds before
and,-after-school activities, as well as parental involvement efforts. Education support' 

,personnel, counselors, nurses, speech therapists, and teachers are all key members of <; i 
Project :ream. ' . " i 

*Minnesota 

'Morris. Thanks to? grant from the "Road Ahead" program ofNEA's National " , 
Foundation for the Improvement of Education, members of anelementary:through,: 
middle school environmental club worked with the Scandia'Woods' Environmental' 
Learning Lab and the Stevens County Histo;ical Society to study the;Mcir~is:' '.. ' ' 
community's history' and ecology. Highschool and commulJit~ v?lll~t~e.rs help~d;,'" " ' 
dub members gather an'd analyze the scientific, data andcoinpare histod~al",' ':, '. 
information. They also shared their findings with students at School #93,in'" " 
<;:helyabinsk, Russia,viathe Internet. ,~:,'J: <i,'~, 
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I'R()MOTINC; CUMMUNITl' ANI) PJ\RENTAI.INVOLVEMENT 
COMtvlUNITY PARTNERSHIPS 

Mississippi' 

Jackson. The lackson Associ~ltion of Educators, Jackson Public Schools, and the Jackson 
Council PTA hav~ begun a [ormal partnership aimed at increasilig cOl11l11Unity and 
parellial involvement in neighborhood schools. Some.30 teachers, parents, federal 
school program employees, and community members have received training in team 
building as the first step toward working more collaboratively on school 
impmwmellt and increased student achievement. This core group will recruit and 
train other stakeholders in education to become active members in the partnership 
for quality 5cho<;>ls. . 

Montana 

Billings. Education stories are tilling the airwaves, thanks to a partnership between the 
Billings Education Association, the Montana Education Association, and the High 
Plains News Service. Using an NEA Urban Grant, the partnership produces and 

',1' distributes stories on innovative educ~tion programs in Billings to nearly 50 radio 
stations in 19 states, as well as over the Interhet. ' 

Nebraska 

Statewide. The Nebraska State Education Association, Nebraska Council of School 
Administrators, aild Nebraska Association of School Boards have created a formal 
partnership to work on common issues and concerns. In J 998 they hosted a 
workshop foLtheir members, parents, and community leaders to work on local 
funding issues. 

Lincollt. "1'0 help boost student achievement and build strong ties to the community, the 
Lincoln Public Schools and the Lincoln Education Association created "Ventures in 
Partnership," a grassroots collaboration, in 1987. Through this collaboration and 
throllgh school-to-work programs, LEA me'mbers, administrators, and members of 
Lincoln's business community work cooperatively. The partnership has grown frOI11 
14 members to 1110re than 800 cotilpanies, organizations, and agencies. Volunteers 

. from the community have contributed more than 30,000 hours during a single 
5c.l1001 semester. 

Omaha. Omaha parents, educators, and the community are working more closely than 
ever on the shared priorities' of childre'n and public education. The Omaha Education 
Association and the Omaha school superintendent have joined forces to control those 
thing~ they can control: the profession, profess~onalism, and the school climate. To 
build asuccessful collaborative relationship, the OEA and district administrators 
hosted training sessions for teachers alld principals on making presentations, 
building trust, and building teams. The partners held forums on open 
communication between parents, the schoolS, and the community. 

:.~:",. 
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*North Carolina 

Charlotte. When the state department of'education identified several Charlotte schools 
, as among the lowest performing in North Carolina, the Charlotte"Mecklenburg , ,'," 

Education Association expanded its parental involvement efforts and created new ,,::',:: 
partqerships to address student needs. The Association hlunched a book drive with,::" 

"business partners Ryland Homes and Sc~olastic, Inc., Ryland Homes sl!Pported all., ' 
Association-led campaign to urge more parental and 'community involvement in' , 

, schools. And it set up collectiopsites for books and.school supplies-giving "r' 

contributors a credit on home improvements. Scholastic, Inc, more than matched' 
. donations to purchase new books. The combined efforts netted more than 1,200 
books for students: The success of the'book clriveand related activities led to the " 
formation of a steeringc'ommittee that includes association members, the education, 

, department at the University of North Carolina"Charlotte, media representatives, ,,' 
. buslness.leaders; and others to work together to seek ways to iinprove ~rea schools, 

,*N~rthDakota 

. , . Statewide. The North Dakota Education Association, North Dakota School.Boards 
. . Association, and North Dakota Association ofAdministrators work'together in' , 

coalition to encourage parent and community involvement: The three gr~upsillso 
, work together on common con'cerns, such as attracting and retaining quality 
'teathers.' , " . 

.*Oklahoma' 

Statewide.' The Oklahoma Edu~atio~ Ass~ciation works in partnership ~ith , 
representatives of school boards; administrators, parent-groups, higher education, 
and others as part of the Oklahoma Education Coalition. The Coalition held a 
:conference in February 1999 to help spread the cooperatiye spirit at the local 'level, 
, providing practical advice' on setting up local partnerships aimed atpromoting 
'student achievement.'· , 

',*Pennsylvania' 

Statewide. Seven communities in Pennsylva~ia are involved in Public Engagement 
. : Projects (PEP), a partnership with NEA to open and sustain dialogues among' 
. 'schools, parents, and community ri-Iembers. In Adams County, fO/eXample, six local 

assoCiations use a variety of methods to showcase stUdent work in the community . 
. Teachers in ,Elizabethtown are working with the NAACp, the Fr~edom to Learn 

Network, the Alliance for Democracy and others to create a forum forlocal people to 
talk about and address community concerns about the schools. Other PEP, 
participants'in the state are Clearfield, Southern Huntingdon, Warwick, and 
Weatherly. 

Glen Mills. Advo~ates for educational quality in the Garnet Valleydistrictfreq~ently calC 
'on the local AssociatiOll.'s resources to help conduct training in group decision . ' 
. making, building school.improvement teams, and other iriterpersOllal~skills. 
Teachers, administrators, school board members, and parents share a clear purpose 
and cOlnmon goals through open and ongoing communication, " " . 

,', 
'. 

. ~" 
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PROMOTING COMMUNITY AND PARENTAL INVOLVEMENT 

. COMMUNITY PARTNERSHIPS 

. frTennessee, 

, '/ ': Memphis. A partnership between the Memphis Education Association and Memphis.' 

City Schools that began with a single school in 1989 has expanded to include joint 
decision-making at all 16' school sites in the district. In addition, the partners have 
armed a dozen schools with the NEA KEYS diagnostic tool for schools to identify 
strengths and weaknesses. Working jointly with the district has allowed teachers to 
solve problel,1lS that adversely affect their students. 

.> ' ' Nashville. In 1995, nine schools in metropolitan Nashville joined forces with business 
leaders, parents, and others in the community to improve opportunities for urban 
children.' With a grant from NEA's Urban Initiative to the Metropolitan Nashville 
Education Association, the partnership concentrates on leadership development in 
the schools and the community, contlict resolution, and after-school services. The 
schools areworking to help students and their families access tutoring, job 
placement, health care, adult literacy programs, and other services. Among the 
payoffs: school attendance is up, discipline is improved, and a greater number of 
parents-inspired by their children's success-are coming back to school to earn their 
GED (high school equivalency degre,e). 

, 'jl!~Texas 

Queen City. State legislation supported by the Texas State Teachers Association requires 
every school district to establish councils to ensure greater teacher and parental 
involvement in decisions at each school site. The Queen City Independent School 

61
'District and the Queen City Educators Association created a com'mittee a'f staff, 

parents, businesses, and members of the commu'nity that uses site-based decision 
making for btidget, hiring, and instructional strategies, Two of the Queen City 
schools have been recognized by the state for outstanding achievement on the state's 
standardized test Queen City now scores 20 points above the state average, 
attendance has improved, and the curriculum has expanded. 

Statewide. In 1998, the Utah Education Association (UEA) created a"Partnership Board" 
of business executives from throughout the state who work with UEA to identify new. 
corporate sponsors for programs aimed at helping at-risk youth, providing 
technology in the classroom, and encouraging children to read. "It's an,Up Thing to 
Read:' for example, is a student literacy program that has offer~'d 225,000 elementary 
students and 12,000 teachers rewards for reading. A partnership among UEA, Radio.:' . 
Disney, the Seven-Up Corporation, and local retail stores, the campaign runs 
annmilly between September and December. Teachers offer each student a' UEA

.. supplied "library card'; and add a sticker to the card every time the student finishes' 
" . 

another book. Cards with three stickers can be exchanged for free 7-Up at 
participating retailers. A lottery is held at the end of the program, and the grand 
prize winner's school receives an Apple computer. Individual winners receive $200 
shopping sprees, their teachers receive money for school supplies, and their whole 

:;, . class gets a pizza party. 

.".' 


I 

I
I r
Ii . 

i I;.;: ! 

! . 
;. ~,' 



STEPPING FORWARD 
-j.,'. t,' " How NEA ·M~",bers Are Revitalizing America's Public Schools 

*Virginia " 
'1"' ' 

Chesapeake. The Chesapeake EducationAssoCiatiqn, school board members, parents; a 
citywide planning team; and seven action teams developed a six-year plan for school 
improvement'in 1996-the Chesapeake Public Schools' School Improvement Plan: It 

· consists of 178 reco·mmendations in seven areas that represent the strategic goals of 

the school division~school safety, rigorous edi.lcational standards, effectiveness and; 


. efficiency, strengthened staff development, technology, communit)finvolvement, and 

:' '\ · adequate school facilities. The plan's recommendations areheing carried out in five 

,phases, ~ith completion anticipated in the 2000-01 school year. 

Culpeper. The Culpeper Education Association has been instrumentaJ in the 
development of a "communications council;" which works on improving 

, communication betWeen the school system and th~ community and amo·rig the seve'n 
· schoolS in the district. Building level administrators; the superint~ndent,and . 
association leaders particip~te in the council. ' . 
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PROMOTING COMMUNITY AND PARENTAL INVOLVEMENT 
PARENTAL INVOLVEMENT 

Promoting Community and Parental Involvement . 

Parental Involvement 
*Georgia

,', . 

DeKalb County, The Organization of DeKalb Educators has started a Parents as Partner~ 
Academy to help build stronger relationships among parents, schools, and the 
community. Academy participants meet once a ·month to share information and give 
parents a chance to talk with teachers on topics 'ranging from how to help boost 
academic skills to how to talk to children about drugs. The Academy also presents a 
session on pending legislation involving education. The Academy's goal is to create 
an environment where parents and educators can work together to make schools 
successful for all students. ' 

frIllinois 
,'/ 

.f. : Schaumburg. The Schaumburg Education Association and the Schaumburg Education 
Employees Organization are using back-to-back NEA Urban Grants to reach out to 
families right from the start as they begin the process of raising a child, Parents of 
ne'wborns are given parent-child education packets at local hospitals, with 
information about parenting resources in the community, certificates to community 
bookstores, and a recommended reading list for parents and children. 

", .... 

63 

S!7ginaw. The Saginaw Education Association has begun a new pilot partnership program 
to help students achieve. The Parent Writing Project involves weekly workshops 
where teachers help parents learn how to create a positive learning environment in 
the home, as well as tips to help make learning more fun. The program has increased 
parental and community involvement in the school and opened doors ·to· greater 
interchange between families and schools. 

Ypsilanti. An NEA Urban Grant will be used by the Ypsilanti Education Association, the 
Ypsilanti Support Staff Association, the local school board, and school administrators 
to reach Ollt to parents and the community. YEA is givin·g parents activity booklets~ 
Home Buddy Backpacks-to promote family activities that encourage learning at 
home, In addition, the school district is wqrking to encourage parental involvement 
by offering workshops, changing schedules to accommodate parents' needs, and 
providing parents with transportation to school events. 

*Nevada 

Clark County. the Clark County Education Association and Education Support 
Employees Association are conducting programs to increase parental and community 
involvement in local schools. CCEA and ESEA host meetings with teachers, 
administrators, parents,; and community members at school sites, provide parents 
with tips and strategies for more meaningful involvement in schools, and recruit 
parents to join neighborhood school "Learning Improvement Teams." The two 
organizations have worked 'together to establish parent, resource centers and library. 
nights, as well as to bring parents into schools during and after the school day. 
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"kNew Jersey 

Statewide. Dozens of local affiliates across the state participate in a New Jersey Education 
Association outreach program called "Together We Can." The project includes 
activities to break down barriers that prevent parents and community members from 

. getting involved in their local public schools. Most local programs i~c1ude 
workshops for parents and other family members, as well as fun activities to attract 
families and community members to the school. Participati~g local associations 
include the Education Association of Passaic, Florence Township Education 
Association, Lakewood Education Association, Manalapan-Englishtown Education 
Association, Montclair Education Association, and Toms River Education 
Association. 

Franklin Township. Thanks to an NEA Urban Grant, the Franklin Township school 
district will help parents boost the performances of their children on state 

. standardized exams. The district is producing a set of videos-"Video in Education
We Respond (VIEWER)"-that focus on study skills, test-taking skills, and students 
and parents reading together. The videos will air on a local cable TV station and be 
promoted by the local Association . 

. Montclair. The Montclair Education Association is using a grant from the New Jersey 
EducationAssociation to build stronger ties and greater collaboration between 
parents and teachers. In a pilot partnership at Glenfield MiddleSchool, teachers are 
gaining skills to help them reach out to parents more effectively. The Association 
provides parents with materials on how to help Ylith homework and how to get the 
most out of parent-teacher conferences. 

*Oregon 

. Portland. 	To encourage parents to get into the habit of reading with their children, and 
to build stronger ties between parents and the school, teachers at the Marysville 
Elementary School in Portland began the "Muffins for Mom and Donuts for Dad" 
program in 1997. Once a month, the school opens early so that parents and adult 
friends have the opportunity to read together with children. Local businesses 
support the effort by providing morning refreshments. 

*Wisconsin 

Appleton. A 1997-98 NEA Urban Grant helped the Appleton Education Association 
implement a program of outreach to new parents. Hoping to devclopbonds and 
build relationships with them, the Association provides parents of newborns with 
information designed to help them make sure their kids enter school ready to lear~. 

*Wyoming 

Natrona County. An NEA Urban Grant helped build a partnership between the Natrona 
County Education Association and a community group called Parents Pulling 
Together. Together, the two organizations have increased communication between 
parents'and teachers, deepened parental involvement in the schools, and recognized 
that they share a common goal: student achievement. Both teachers and parents have 
come to understand each other better. 
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IMPROVING THE CONDITIONS OF SC,HOOLSi,
',. 

. 	 . . .~ 

'" 	 computer," points out John, Moritz; 'a seventh' 


grade science teacher. 


"Slit they are touching computers, arid that 


. interaction, notesiInmediate past pr~sident of 

·l 

,the Tucson Education Ass'ociation, Frieda ' 


Baker, is ~'helping at-risk kids work their way 


out of less-thari-desirable situations and fulfill 


their hopes.": , ' 

, 	 . 

,Making sure all kids get thisopportunity, in all 


'communities, iSt~echallenge America now' 


faces. 


,::. Reprinted from NEA TodaY"N,ovember 1996 
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STEPPING FORWARD 
How NEA Members Are Revitalizing America:s Publi~ ScllOOis 

Improving the Conditions ~f Schools 

Technology 
*Alaska 

Anchorage. Students at Romig Junior High School used a "Road Ahead" grant from. _"} 
" .NEA'~ National Foundation for the Improvement'of Education to ~xplore uses 0(." ' 

technology: The unique partnership among the school, the Alaska Pioneers Home (a 
can;-gi~ing institut}on for the elderly), and the AnchorageMuseum~ connects 

; w, 

·students, parents, and residents thro4ghcyberspate. An ~lectronicbulletin board "" 
provides the equivalent of a full~service r~gionallibrary-With teachers' areas, eXhibit'" 
awis, and are;ls for posting and critiquing literary work. 'Using take-home laptop .. ~ .. " 
computers and modems, parentscan'co,mmunicate with"eac~ otlJer and with .teachets 
via the bulletiri board. Students use the board's Homework H~lp~line, and have access 
tqthe Anchorage Museum ;iDd the Internet. OJ1e project involves Romig students 
us~ng advanced technology tq create videotaped oral histories with electronic pen 
pals at the Pione'ers Home. The program has resulted in more parental involvement: 

'in the school: Senior citi~ens enjoy their,contad ~ith students 'and their discovery " 
"~hat they t~emselves areii't "too old to~se ~ompuiers." " " "'"" "" 

'.::'" * Arizona ," 	 "' " 

Statewide. The Arizon~ Education Association is part of a partnership with state 
uniyersities and high-tech. firms including AT&T, Bull, Woridwide Information 70 
Systems, Microsoft, Appl~,and NIC to develop, coordinate: and supportstatewiqe 
effortst~ integrate edlicationaltechrtology into Arizona:schools. "This year, th'e 

"'Arizona LearnlngTechnology Partnership is proposing legislation that will provide • , 
the resources needed to make every Arizona public school dassroomtechnology-" ; .. 

"" effective. The bill will address te~ch~r'prOfession'al developme~t, technology
'." .. 

~' . ~ .~..... 
~" 	

(:~rriculum integration, school-level technical support, and a20-year study that will 
be used to maintain and impro~e the use of technology in Arizona schools. " 

." ".:; 
Phoenix. Teachers at South M~untai~ High"School are using a "Road Ahead" grant from' ",' 
" 	 NEA's NationaLFoundation for the Improvement of Education to transform. the 

, "j 

school into a vital commun'ity center for the residents of inper city Phoenix. " " 
Working:with" the Phoenix Sister Cities Commission, the prognim prOVides stude~ts"' 

, access to multimedia technologies that they use to research,design, and prdduce 
state-of-the-art' travelogues on countries and regions of the world. The travelogues . :: 
are made available to Phoenix visitors; Youth Ambassadors, arid the general public. . 
The program exposes st~dents to the geography, history, literatllre,laws, and social 
customs of various countries. Educators credit the programwith boosting student 
initiative, improving class discipline and ~ocial skills, and increasing test scores. Its, .", 
success helped spur two newdevelopmertts: the Phoenix Union High S<;hool District·":~,·· 
created aposition of Technology Educator "to'heIp teachers better integrate"' " " " 
technology in the classroom, and the U.S. Department of Education awarded the 

,school distdct a five-year" $6.9 million Technology Innovation Challenge Grant. 

: <. 	 " 

!""" 
I 	 ." 



IMPROVING TH ECONDITIONS OF SCHOOLS 
TECHNOLOGY 

", 

,', . 

'.' , , *'California 

Menlo Park. At theWillow Oaks Schoo\, where every student qualifies for the free or 
. 	 reduced-rate lunch program, students operate a school-wide micro-society with a 

student-run government, postal service, and judicial system. With a "Road Ahead" 
grant from NEA's National Foundation for the Improvement of Education, wiilow . 
Oaks students use the same technology that phone and cable companies provide to 
real city governments. Student government meetings can be seen on computer 
screens in school and at a local community center. Studenrgovernment officers and, 
leaders communicate bye-mail and post reports on electronic bulletin boards. 

,':,; , 	 Students conduct public opinion polls online and report results via video 
conferences. Student operators manage the entire system, including the related 
website. 

Sonora. Teachers at Sonora Elementary are using a "Road Ahead" grant from NEA's 
National Foundation for the Improvement of Education to better serve the school's 
increasingly diverse student population. Children in grades 4 through 8 learn history 
by interacting with the community electronically-developing their own multimedia 
electronic family trees and helping to produce a cable TV segment on local history. 
Students gain knowledge and insights from senior citizens, as they help teach them 
,how to use computers. An after-schoo(computer club for "at-risk"'7th and 8th 
graders also reach~s parents by inviting them to attend technology training sessions. 

South Lake Tahoe. Students at the Bijou Community School are learning electronic 
communications the same way they learn to read and write-by using their new skills 

71every day. The NEA's National Foundation for the Improvement of Education, Boys 
and Girls Club of South Lake Tahoe, and Sierra Nevada College help support the 
program. Students gather information and prepare presentations online. After 
school, they take extra classes in multi-media technology taught by Boys and Girls 
Club staff and student teachers from the college. Their parents can learn or upgrade 

. computer skills in the same classes. Program benefits include increased parental 
participation in the after-school program, better prepared student teachers with real 
classroom involvement, and an improvement in student writing skills. 

Union City. Students at Alvarado Elementary are using an NEA National Foundation for 
the Improvement of Education "Road Ahead" grant to become high-tech scientists. 
Using skills learned in the school's new Science Discovery Museum,'children record, 
analyze, and report on data from student-initiated experiments or from "virtual" 
field trips on the Internet, where they talk with scientists taking part in actual 

,: : . 	 expeditions to remote sites. Students' reports involve a variety of media-text, audio, 
",', . 

photos, and video-and they are exhibited at the school's Discovery Museum; An 
after-school computer academy produces publications to shiue information about 
the Discovery Musehm, and other school activities and achievements with the 
community. Program benefits include more parental involvement, the development 
of student experts who help younger children, and an increase in hands-on learning. 
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How NEA Members Are Revitalizing America's Public Schools 

*Colorado 

Sedalia. A "Road A~~ad" grant from NEA's National Foundation for the Improvement of 
Education helped bring a moveable technology lab to children at Sepalia Elementary. 
Students used the portable lab-which included laptop computers; a camcorder, a 
large TV screen, and a camera-to create multimedia presentations and to link to such 

, resources as the Denver Art Museum, 	 ' ' , 

*Kansas 

,Atchison. At Atchison Middle School, girlshavebeenid~ntified as needing sp~cial 
'"encouragement to,pursue science, mathematics, and technology careers, Using a 

~'Road Ahead" grallt from NEA's National Foundation for the Inwrovement of 
Education, the school has developed a program to encourage girls to use computer 
aIld multi-mediatechnoiogies, A newKeypal du~, which meets before and after 

, school, involves studeritsin researching historical i<indmarks for a multi-media, , 
presentation on MneriCa Onliheand e-World's Educational Stuoent Center, and gives 
,them the opportunity to use and explore existing electronic networks. Keypal Club 
participants share their skills with, senior Citizens at the Shepherd Center and help 

Ii 	 them develbp word processing and desktop publishing skills so they'can compile 
I , their m'emories in an online hooklet.' , 	 . 

*Kentucky 

LouisviIIe. Stud~nts at Roosevelt-Perry Elemen'tary School are using a grant fromN-EA's 
" ,National Foundation for the Improvement 6f Education to' develop innovative, '7:2 

l' ' 	 portfolios of their schoolwor,k. Written ,work is scar,lI1ed into ~ computer, project " , 
presentations arid field trips are videotaped, and grades and other sch601 data are 
recorded as p~rt of the, student's work file, whiCh is shared with parents. Students 
also developed eleCtronic histories oflocal ~eighborhoods for Louisville's Portland 
Museum,interviewing and 'I?hotographing notable residents. . 

*Massachusetts 

Springfield. Using ~ grant from NEA's National Foundation for the Improvement of 
Education, the faculty at Middle College HighSchool·are using technology to . 
re-engage students. The school is an alternative school located on the campus of , 
Springfield TechniCal Community College::Middle College High student~ are drawn 

. from area schools.based qil.their records of poor grades and high absenteeism. 
, ' 	 Through the Learning Tomorrow program, students develop comptiter literacy by 

building on real-life experi~ncesand answering real-life questions. The practical . 
technology skills they are developing can be applied in internships at local busine~ses. ' 

*Michigan' 
" ,. 

',',', Garden' City. As a "R9ad Ahead" site established by NEA's National F~undatio~ for the . . 

Improvement of Education, students at Lathers Elementary School com).'!'lunicate ' 


.:, . with students across the country and around the world through NationalG~ographic , 

Kids Online and other electronic network:programs. They meet online with' . 
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IMPROVING THE CONDITIONS OF SCHOOLS' 
TECHNOLOGY 

scientists, mathematicians, authors and' other experts and tell their own stories by 
keeping computer journals. Foui-th-, fifth~, and sixth-graders teach computer skills 
to younger classmates. Students also have access to online activities in after-school 
programs offered through the Garden City Community Education program. 

Manistique. Students at Lakeside Elementary School in Manistique, an isolated area on 
the northern shore of Lake Michigan, have had their classrooms opened up to the 

, world with help from NEA's National Foundation for the Improvement of Education. 
Using advanced technology, children collect and organize data on the quality of water 
in Manis'tique Harbor and Lake Michigan. They work online with interns at the 
Michigan State University Fish and Wildlife Department, and produce multi-media 
reports that provide valuable information to community and state agencies. After 
school and during the summer, students improve their computer skills by working 
with the local4-H program and the School Craft County Extension Office. Program 
benefits include an increase in Michigan Educational Assessment Program reading 
scores, more motivated students, increased computer knowledge, and the 
establishment of a family technology center at the school. 

*Minnesota 

Statewide. The US West/NEA Minnesota Teacher Network was launched in 1997, after a 
year of planning by a partnership that included the Education Minnesota Foundation 
for Excellence in Teaching and Learning;' Technology and Information Educational 
Services, Minnesota Department of Children, Families, and Learning, Mankato State 
University; and US West Foundation. ,US West provided more than 550 educators 
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with laptop computers, a year of home and school Internet access, and training to 
help them better use computers in the classroom. Each teacher then trained at least 
10 peers, spreading the effort to more than 5,000 educators. Teachers involved in the 
projecfare also teaching others about how to improve curriculum and implement the 
state's 'new graduation standards. . 

St. Cloud .. The Area Learning Center in central Minnesota serves students over the age of 
16 who are at risk of dropping out or who have previously dropped out of school. To 
make learning relevant and to prepare students for the workplace, teachers are using 
a "Lean1ing Tomorrow" grant from NEA's National Foundation for the Improvement r 
of Education to construct a thematic, technology-based framework of instruction 
that connects students' learning to real life experience, and promotes collaboration 
and critical thinking: Because many "alternative" students resist working· . 
collaboratively-a necessary skill in the real world-students at the Area Learning 
Center are grouped into triads, where they design and complete projects together, 
using computers, video, C?-ROM, and other multi-media technologies~ 

*NewYork 

Greece. Teaching students how to tackle real-world problems was one goal of the" Road 
Ahead': project funded by the NEA's National Foundation for the Improvement of 
Education at Greece's Odyssey School. Students chose an engineering project that 
involved designing and building a fitness trail on school grounds, which served as a . 
prototype for an overall instructional program using information technologies. 
Working with a local engineering company and the Greece town planning board, 
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students used computer-assisted design programs to produce engineering drawings;:, 
survey the site, record,topography, and present three~dimerisiorial m.odels of the phin:' 

Ithaca. ,Enfield Element(l.ry School sttldents' garden projects ar~ teaching them more thari 
the elements of life science.The children are learning to 'record their observations'on,: ' 
video, digital weather stations, and c;omputer databases. In after-schooland summer,' 
programs; students use technology toa'rialyZe their data for trends, predict fufure " 
outcomes, and test hypotheses. This program; sponsored i?y NEA's National' 

t .'. 

, Foundation for the Improvement of Education, is conducted iricooperation with the, 
, CornellUniv.ersity Department cif Soil, Crop and Atmospheric.Sciences. ' . 

, ....'. '. . 

*North Carolina 
. ": ~\. ' 'I •• J" 	 ,:. ",;."" '.' '. ," ',. 

:t"· 

, Elizabeth City: ,:rhe Elizabeth .City Middle School is nationally recognized for its use of 
, technology in its unique interdisciplinary studies and alternate scheduling programs. 

, .~, 

A grant from NEA's National FOUJidation for,the hriprovement of Education.is , ' 
-,:': 

, p~ov:iding support for these efforts, (l,s well as helping spread acces~ to education " 
technology beyoncl'the school walls. The grant is funding a"Gateways" program in .. ' 
which county public librarystaff.irain teachers and tlie after-school program staff of" 
Support Our Students and the Boys and Girls Club to use techriol~gy to develop' " 
interdisciplinary curriculums. ' ' , " ,", 

" . . .' 
1 ,'" 

~Oregon " 
-., 	 ' , "I"" 

Statewide. In 1995, the Oregon Education Association received a $i million grant from;' ' 
',74 , US West/NEA to develop a project to provide computers and help'educate 300.', 

teachers who would pledge to ti~in 10 coileag~es,thus reaching some 10 p~rcent of ',.::.; 
the state's teaching population. OEA's'partners in the projecdnclude the Oregon ' 

J< ,. 	UI1iversity System; Oregon Department of Educatiori, Lane ,Education Service ' 
District, and a number of state universities. Participating teachers created a website' 
to dissemin~te curriculum ideas to effectively incorporate technology into learning. ',',' 
The TeacherNe~ork also used ari Eisenhower Professional DevelopJl1ent grant for 

"math and sciericeeducation to establish a team:of mentors to help beginning and 
veteran ,teachers.' . ' 

*Pennsylvania' 

Abington. WitI1 a 'faculty and st~ff of 180 and a student' body' ~(1 ,600,Abingt~n Junior' :::':' 
HighSchool in suburban Philadelphia is integrating technology into the curriculuni .','~': 
to improve student learning. ,The school is using a grant from NEA's National ,,' 
Foundation for the Improvement of Education to support professional development' :: 
for facllity and staff throughout the school. Partners in the 'prc?ject include the school ':: 
district; Pennsylvania State University, the Abington Education Association, t~e ' " 
Abington Secretaries/Aides Association, and t~e Abington PTA. All school employees" '. ,. -: 
including support personnel, will playa part in supporting academic standards and ~' 
using technology to ·achievethose standards. The,school is also active iIi outre<1ch ' ' ,",,', " 
efforts tobuiidwmmunitysupportintegrating technology into learning. ' ' 

. " 
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IlviPROVING THE CONDITioNS OF SCHOOLS 
, TECHNOLOGY' 

Bethlehem. Nearly half the students at Freemansb~rg Elementary School live in poverty, , 
and a quarter of them speak English as a second language. To promote literacy and 
reduce the riskofscliool failure among these children, the school is using aLearning 
Tomorrow grant fri;lm NEA's Nationat Foimdation for the Improvement of Education 
'to introduce' a family heritage c':lrriculum for third graders. Students study their 
family heritage, culture, and traditipris, as they write and publish autobiographies. 
Each class also links with a"sister" ciass'through telecommunications and' explores , .,' 
other cultures through distance learning. Aunique feature of this program is a 
'cooperative relationship between the school and nearby Moravian College. Moravian 

, education students participate in the technology training that the third grade, 
, teachers and students receive, and in exchaI,lge provide one-on-one tutoring services. 

Erie. 'Using a 1998~99 NEA {jrban Gr'ant, the Erie Education Ass~ciation will impleme~t 
a literature and technology reading prograinin an urban fifth -grade classroom. In 
this "Accelerated Reader" program, students choose novels from a selected list and' 
read at their own level and pace. Once the reading is completed, the children are ' 
tested,usil),g the Acceleraied Reader software;,which enables the teacher to know that 
the book has been read and at what levelthe child is rea'ding. 

,'*South Carolina 

Columbia. At RiCe Creek Elementary, a "Road'Ahead" grant from NEA'sNational' ' 
Foundation for the Improvemen(of Education enables students at allle'vels to use 
technology to reach outside the school walls and work withexperts atthe South , 
Carolina State Museum. Children research,' record, and analyze data and present 
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, their findings using an electronic Dulletin board system established by the museum. 

Students strengthen their academic skills by participating in special interest clubs 
sponsored by the museum, including miIsiccomposition,video,and . 
telecolTll1)unications.Students in the after-schoolclub~ become technology leaders in 

, their regulardassroorris.· . 

I' Statewide. The South Dakota Education Association, US West, and Dakota State 
Uriiversity t~ained<up .to bring technology education to one out of 10 South Dakota 
teachers. The project began 'with team members from 10 school districts arid has 
grown to 33 districts.. Participants receive a laptop computer from US West and 
information on how to access the Internet. Every teacher who receives the education 
ma,kes a commitment t6 teach 10 other teach,ers ininserviceprograms in other ' 
districts.: Throughout the stat~, teach'ers are discovering t~at the new technology is a , ' 

, great classroom tool and are, integrating it into the curriculum-across the board. In 
Sisseton, teachers are guiding students through a: web design project, and in Colman~ 

, , Egan sch~ols, students are using the new technology to build Iil,lks with each other so' 
they can complete classroom projects together. . . . ' , ' 

*Tennessee', 

Franklin. Students at the Fred J. Page Middle School are using a "Road Ahead" grant 
from NEA's National Foundation for the Improvement of Education to access the 
Internet from home computers for information they need (or a study of water quality 

i.', along the Harpeth River. They communicate with staff of the Cumberland Science 
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, Museum on questions adsing from their study, and post messages ori an electronic 
bulletin board. Students use the grant to produce a multi-media report to post on 
the bulletin board or the Web, as well as a video for the community, explaining the 
importa'nce of the river environment to nesting birds. Participating students are able 
to teach their peers about computer skills and water standards. ' ' 

, , 

*Texas 

Austin.' Fulmore Middle School students are immersed in an electronic learning' 
enviioJ1ment,thilnks toa grant from the NEA's National Foundation for the " 
Improvement ofEducation, Ina classroom simulating NASA's Mission Control, 
children learn to'make the kind of.emergency decisions that scientists make in the 

'real world. Using laser discs,:corriputers, CD~ROMs;and more, students break down 
challenges into questions, find the data they neeq, and make decisions about the best 
solutions to the problems. Findings areorganized'into m~ltimedia present~tions, 
which are defended before.panels of teachers, parents; and community members., A 
par-tnership with Interfaith After-School and the Communities in Schools programs 
,extends the technology. learning for kids even after the school day ends., 

*Verinont, 
. . . 

South Burlington. The South Burlington school district is working with Vermqnt-NEA, 
, the Vermont Institute for SCience, Mathematics and Technology, the University of 
VerinontCollege of Education and Social Services, and the South BUrliJ1gton

76" Recreation Department to expand students' use of learning technologies. -The district 
,·is establishing a new policy pertaining to the use of technology, creating new roles for 
~teachers skilled in: technology, and providing cOUrses and te~hnical assistance. Using 
a "Road Ahead" grant from NEA's National Foundation for the Improvement of 
Education, students at South Burlington High School and Tuttle Middle School 

, learned how to make technology work for .thein. They are using' computers to' 
produce professional quality multi-media presentations. They produceihdr ideas 
graphicallYl animate their designs ~ith 3-D software, reproduce their presentations as, 
videos, and transmit them to other schools: Stud'ents sell their animations and 
videos, and the revenue is used to ~~intain' the program. 

*Washington 

Statewide. A 1996 grant from the USWest/NEA Teach~r Network to the Washington 
Education Association helped'launch The Learning Space, an online lea~ning 

, community. The grant provided laptop computers and training to tea<:hers across 
the state, who were assisted in the creation of tht; technology program by 
r~presentatives of US West, the office of the Superintendent of P~blic Instruction, the 

, Washington Education Association, two state universities,three schooi"districts, and 
others. The Learning Space is a repository of the best work of staff and studen~s, as 
well as an organized linkto the global networks that can enrich teaching and, • ' 
learning. Teachers who complete the technology training become apart ofThe 
Learning Space. In'1996, 70 teachers completed the tra,ining. The'next year; 500 " 

, teachers partic;ipated. Each teacher is expected to train nine peers; s.o more than , 
'5,000 teachers will gain new skills through the program, . .. , 

.. ; '. 
',';..' 

"'. 
" 

'~':" 
:-, ;', 'j". 

. " 

, 

: " .:, 

, 



',I 
.r', 

". ' ' . ~ 

,'(' : ' 

:. ': 
~ \ \', 

IMPROVING THE CONDITIONS OF SCHOOLS 
. TECHNOLOGY 

Bellevue. While Spanish and Russian are the dominant languages at Phantom Lake 
Elementary School in Bellevue, students here speak nearly 20 other languages. 
Educators are using a "Learning Tomorrow" grant from NEA's National Foundation 
for the Improvement of Education to help students learn English through the use of 
technology. Students in the "Netvcomers Club:' the English-as-a-Second Language 
learning lab, use computers, CD-ROM, video equipment, and laser disc players to 
expand their English language skills. With the help of Alpha Smart laptop computers, 
children are able to take their work from class to club and back again, continuing 
their progress in English and core subjects. 

'Renton. Nelson Middle School teachers and staff used a "Road Ahead" grant from NEA's 
National Foundation for the Improvement of Education to bring training in 
technology into their classrooms. Both educators and students participated in after
school clubs to become more proficient using computers and multi-media 
technologies. ' 

";~'Wisconsin 

Augusta. Augusta High School in rural Wisconsin serves a large number of economically 
disadvantaged students. To meet students' needs, educators are using a "Learning 
Tomorrow" grant from NEA's National Foundation for the Improvement of 
Education to develop a school-to-work program for high school seniors. Students 
expand business and communications skills in evening courses and work with 
mentors, which include business and community leaders. Many students also work 
as internsor employees during the day. As part of their. course work,' the seniors 
create products for community service organizations and businesses, including 
brochures, video presentations, magazines, pamphlets, and computer-generated slide 
presentations. Through this program, students become proficient users of 
technology, experienced workers, and more responsible adults. 

Bau Claire. A "Road Ahead" grant from NEA's National Foundation for the 
Improvement of Education helped elementary students at Longfellow School
especially. the one in four who are Southeast Asian Hmong immigrants-use 
technology to learn more about themselves and their community. Via the Internet, 
students conducted research at the Chippewa Valley Museum and exchanged ~tories 
online with senior citizens at the L.E. Phillips Senior Center. Students used digital 
cameras, scanners, and other communications technologies to produce mllltimedia 
presentations that were sha'red with community members via a local public . 
broadcasting station. 
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STEPPING FORWARD IMPROVING THE CqNDITIONS OF SC: 
How NEA Melt/bers Are Revilaiizing Alllerica's Public Schools , etA: 

l~provingthe Conditions of Schools 

ClassSize , 

*California 

Statewide. The California Teachers Associatioh led the fight for smaller class sizes in 
elementary schools across the state. The legislation to provide state resources to 
reduce class size had strong bipartisan support, including then-Gov. Pete Wilson. 
The class size reduction measure put the Association's influence squarely behind a 
proposal strongly supported by parents and teachers-and with demonstrable impact 
on student achievement. Reportedly hundreds of parents have decided to place their 
children back into neighborhood pliblic schools as a result of the new law. 

*Utah 

Statewide. The Utah Education Association lobbied successfully in 1998 for sufficient "', 
funding to school districts to reduce class size by two students per class in the middle,:',' 
schools. In the first year, the legislature allocated about $9 million, The class size ' 
reductions at the middle school level follows UEA's successful efforts in 1990 to 
reduce class sizes in kindergarten through sixth grade. Class sizes in kindergarten 't· 

through third grade now average about 22 to 25 students per teacher, compared to 32, ' 
to 35 students per teacher a decade ago. 

*Wisconsin78 

Statewide. The Wisconsin Education Association Council led the 'fight for state aid to 
significantly reduce class sizes in early grades inlow-income communities. The 
program provided aid for 30 schools to reduce, Class size in kindergarten and first ' , 
grade in the first year, and expanded to 80 schools the second. The second-year 
evaluation, released in January 1999, showed continued academic improvement for 
participating students. ' . 
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IMPROVING THE CONDITIONS OF SCHOOLS 
MODERNIZATION 

Improving the Conditions of Schools 

Modernization 
*Arizona 

Statewide. In 1998, five years after the Arizona Supreme Court declared its school 
construction formula inadequate and inequitable, the Arizona legislature passed 
"Students First." The Arizona Education Association worked closely with lawmakers 
and the governor to win passage of this bipartisan agreement that places the 
responsibility for the repair, maintenance and building of schools directly on the 
state. To apply for funding, districts contact a state-level capital facilities board, 
w,hich includes school officials and school building experts, as well as the vice 
president of the Arizona Education Association. The measure is funded at $374 
million for the first several years to repair and improve long-neglected buildings. 

*California 

Statewide. Thanks to two years of work by the California Teachers Association and its 
allies, voters last November got a chance to address the school facilities crises in their 
state-approving a measure authorizing $9.2 billion to build new schools and repair 
the state's deteriorating school facilities. The bond measure will provide $6.7 billion 
for K-12 schools and $2.5 billion for higher education over a four-year period. A 
compromise agreement between CTA and the California Building Industry 
Association (CBIA) allowed the measure to reach the ballot~ 
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*Florida 

Statewide. The FloridaTeaching Profession-NEA collaborated with the Go,vernor's , 
Commission on Education, and persuaded the legislature to pass $2.7 Billion in bond 
funding for new school construction in 1997. . 
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.. ' ·With millions of federal dollars. rii.)w.avilillible 
for charters, teachers need to be part' of the 
adion-to have ahilnd .in defining'educational 
reform. . . 

This ,ilst) fits with N EA's goal of creating' 
. scl100l cl imates that make student ..' . 
achieyemcnt top priority. 

\" . 
" Other unions a~e gettiilg into the act. In .' 
io:\;. 
i,'( California, the San Diego Lab.orCouncil has 
f~ . partnered with the local NEA Charter Sch()ol 

r~;h, ". ~:E~~~~~~fi:E~;'::~ 

~~<·:.l~'K,.~g~~~i'::~~~i~r~I~~~!~;:~~~Iow 


. l~~/"i:\·.~~}i:ri~!1t~~~r~~g~;~~~~~ft·p\~i~~I~~tth~~~1i~y::ljf~start up' ' 
\. '.:t:-- "-" ",'" -/.;. I;,,'" ,·'.~~-_:;):i·~""_ ~,,;',/ ~, '1: ;".: " .... '",-',~: """,'" _': .~ . ' .. ,0('•. :~'~::;'f~,n"" ~ ~~" :"J::': "''';'' , ' .
/:;.rr·: :'.>"'''<..~i;.;.,{nhese :scnools·i:kkeej,'hnernitlllniilg; What the 
•.<'1"'~"!' _,J -.i;o'f'" '<:-/i,;"",·,,",'.'., ·,,~l~,h'."··"'"')'/.·' \ ...01'" :\",~, ••, '. . 

ii';,:',;;:,;.:::.·~;·~;··;:/:;~NEA,Ch.ar:~~r;Sch<>-dl]riit'iative program does 
kL~ \.r, .1";.t·,.~...."'.~·.!~'1...·~_ i,"'''~·~.',.··' ~_\'-:H.-"~.--~yr·-" 1;ry" " 

~;:': ·,:~;:~,~'~;/.~f:~' 9? 1~;h~.IR}e~!,~~r_~ learn e~trepretieunal . 
h~~ .~ ;: ~:";{'i:..::::'~:)::skills~that .i~,!q:OK at creativeyvays to market 

~~'k~,::;~:y~;ir·~:~:;;"J~~d':~ptsheif scho~ls... .' . .: .. , ...... 

REDESIGNING SC':HOOLS. 

• • c • 

ISSlies of parental control, cominunity input, 
and the roles of teachers and administrators 
must be resolved: 

And deciphering each state's particular maze 
of charter school regulations can be . . . 
aggravating. At least 29'state~, prus the District 
of Columbia and Puerto RiCo, now havehi*s. 

. 'that allow for the cieation of charter schools. 
.! 
, 

. 

. 
' 

Du~ing the process, local school boards have 
shown themselves to be both a help anda 
hindrance. 

Are NEA charter schools worth all 
the headaches? . 
Educators at all five sites h~ve been· 
reinvigorated by the pro~pect of creating. 
schools with the learning' models and·· 
'partnerships that they've ,always' wanted to 
incorporate: 

. Nei\P~ttigrew, CIVA'~ math tea~her, left his c' . 

former high school be~ause of deteriorating ." 
student behavior. At the other school, says' 
.Pettigrew, "I didn't seeh6w things could get " 
better. At CIVA;we are. solving the problems .•. 
together." : '. . .. 

: 

&~f;.:~I':::/:*ir.::~t~~~~~:f~rblld~eting: snagg!ng grants, and: . What'snextt' . " " 
. ;.' ".f~!.;j,~!('<.»,;:.;:'i;J.'2;'~\:i;'"S~~~c~ll1g for corporate sponsors become 

ffr£;:,":clJ;~~;!~;;·:?~rG;;fecessities. . . .'. ' ; . . .. NEA's iry,me(li~teobje'ctives a~eto sustai~ its 
five current charter scho'nl sites, make sure' .

~;\':~'., ;},~',l~~~~.f5~ealisti~ally, what else does it take participants learn from one'another, am] train·,,;_~ ,~. :.':;''':'::;:~i. to start a charter school? 
~;\" ~_. : :/~:!'t:-.,,- :,:·:t!{~~ ,'. . t -. • , " '-~ .', others in the best practi~es thatemeige...• 
~:'i,'~. ;./ :·;~.:~.:'·.'.:.~1::~~Jh,~ NEA Charter School Initiative has shown . As part ofat~o-year'grant·#~m.the u.$.' . . 
:~;;,.····.'·G·~~2:":f~.tJ;l~J~a charter's "foundirig group" need,s tp .. 

De~ar~ri1erit of E~Licatiori;.NEA:-:thr~ug~ j,t" ,.'1: i~\' .... "~i~".\.~~~6h~v~:the ability and the time""sometimes more 
NatIOnal FoundatIOn. forthdmproveme,nt cit~;\i', ,·'.~.'·~~~~r:::(~ith~fi~oyears-to cre~te the kind 'ofcharter' . 
Education and SRI Inc;;':'isbegimling a "crciss~.•!\7~:~~·:n}/:3i~~~ift~~[~}.hat llJeets i~s ~om.m~nitY'sn~eds. " •... fertilizat!<lI!" project. th~t,willeventually' .•. ,' 

,:.~:- .r.'::I::;·~!jltt~f:host~cases, the members of the founding .: . involvecollaboratidn between charter,schook .., . .' . 
'.~;.~>.;,;! ~;~,g:f6ciliiwhich.can inaude teadler~,' paren ts, ...•.. aridqther'p,~~iicc S~h,09Is}$'~cl;;.~?!I~b9rAi6n\;::l,.,.:;,.:· :.,; '!.: .:.'./ 

.··.::>k1~1~~~j.8:~~!$~s~a.rid f~~~}·:epr~~~n~atiYe,~i:~~ve.:·' "carlensure,that the:promise:,ofcharter.scfiobls;>i .• ;.~::/.:,~.,,:,:';;(~." 
,'" ... ',.',_' _,,~ "" ".. ',_ .. _. . ... ".f.,,:, > , ,', '-:" ,t>-, ".," I, ,_ '_,'" ~''''''': _1; ! "',.:' . ,~" ,.,' ',' .' '" ,"_ ,'_ , " ",. ': Y . .-, full~tiirie)jo\js;Thiyhaveto grali sparetime: . to. iiri·pr.~v~ 'all:o(publi~ educa~i9rii~:fu.lfille4;,: ;.; .:<.;.;.~" ,,:;.~;;~?, 

'::f......~6~~~~~~~~f.~a~?!~f}.:',.· ....::.. ,:;{..'.,.:'.:, .. .Mar~'K~~p~:·presid~Jt',.o.fth·~Sanliie~6.: ;; .. ,:'c:: ., ";:':" :,::,,":: 
At the Conhe_cdcllfsite, f()f ~xqmp!e; teach~rs . 'Teache.rsAssodation;·'isaqivein lallrichirii.{the~.: . . . " 
taught inthei.rold.s!=hooqhrough]lllle 1997, . .ch~rtei~scho61 there~'He)s"clear-about'whaf :.,,,. "> ;': 

, while working to get their charter, ready to need~ :~<?-.h~pp~!l· ~;ex.t~ -.:',,;~/' ,., ':', , 

..... ". open in arenovate.dJormer fa!=tory;by August. . 
 ;'C~arti~~·'~~hbOli·t:~hh~ip~H~~~n tbdqthr~i'~ ..' 
.. . Whatstumblirig,bfo~k~haveNEA:{ tnillgs '1~II,~say~Kil<ipp>tiITtproVe,lea:rn.itig for. 

'.: \.' members encountered?· . ...: .': / . . a!1 ~tudent~,improve,t~achin'g; aridmore. full~ .' .. ' 
1., .' : .', . ." :1:.. . 

eng:ige'parentsand·th~.co~mU!lity:~,. ,,,,' ':". \ Theproc~~sofC~eaiing ii governing b~ardcan '. 

;'hitpitfalls'as'a charter-moves from a less~' .::. 


:;~ .:,' . struct~redfounding group into ~. moref6rrqal 

. setup.. 
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The state has allocated millions to make this 
work. And the money and expert guidance 
that have flowed into schools can make a 

, dramatic difference, says S'teve Moats, a 
veteran teacher and Kentucky Education 
Association board member. 

For two years, Moats has worked as a 
"distinguished educator," trained to help 
schools in crisis put themselves back on the 
road to success. 

These schools get at least two years of full-' 
time assistance and as much as $100,000. And 
all teachers and·administrators undergo 
extensive evaluations. 

"No one has ever lost their job because of their 
evaluation," says Moats, and Kentucky hasn't 
resorted to completely restaffing any school. 

"It'spunitivetb split ~p a"st~ff,'; Moats ~dds. 
"It 'makes more sense to work with what , 
you've, got a~d improve the teaching." 

Moats has found that "in inost schools, the 
,problem is a hlckoffocus." He helps staff 
: develop strategies and long-term plans to 
figure out how to get where they want to be. 

One keyis "making sure teachers are teaching 
'what the kids are being tested on," says Moats. 
This means emphasizing writing skills-critical 
to success on the open-end~d questions on 
state assessments. 

What are the results so far? 
[n Kentucky, test scores are improving-a 
success that Moats attributes to the state's 
aiternative approach to low-performing 
schools. 

In the NEA survey, most members reported 
that reconstitution brought extra assistance 
and professional development opportunities., 
But only 46 p'ercent said their schools saw 
improvement in achievement 

In Colorado Springs, reconstitution. hasn't 
brought lots of resources, new programs, or 
even benchmark goals from the district, says 
C~y Spitzer. She believes student achievement 
is on the rise-but credits' a "determined" staff 
and a community that became more involved 

after being shut out of the reconstitution 
decision. 

According to the Education Commission of, 
the States, evidence is definitely lacking on the 
effects of reconstitution. One study calls 
academic progress-at least as measured by 
standardized test scores-"uneven" in 
reconstituted schools. 

But reconstitution "can send a message that 
state and district policy makers will not 
tolerate chronic student failure," the study 
notes. "In so doing, reconstitutions may put 
pressure on educ<itors tore-evaluate their 
efforts." 

Where does NEA stand? 
"Educators want to be sure that the process 
has validity-that there's somech,mce of 
helping the schools to improve," says NEA 
staffer Jacques Nacson. 

NEA's approach includes focusing on 
resources and programs to keep 16w
performing schools from sinking to the point 
of total reconstitution. 

Nacson adds that states need to set 
benchmarks that recognize a school's steady 
and continuous improvement. "If the 
benchmarks aren't realistic," he notes, "what's 
the point?" 

Some states and districts consider 

" 

t 
,J, 
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reconstitution a "magic bullet;' he warns. 
"They say, 'just get tough, and education is , 
going to improve: ' 

"Recon~titution 'won't work u~less the process 
is used judiciously-as a way to offer technical 
a~d other assistance-to improve schools," says 
Nacson. "It's not a matter of passing the 

'legislation and then moving on to something 
else." 

Reprinl~d from NEA Today, January 1999 
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" STEPPING FORWARD 
How NEA Mel1lbers Are Revitalizing Amcrim's Pllblie Scliools 

Redesigning Schools 

Charter Schools' 
*Arizona 

Phoenix. The Arizona Education Association Charter School in Phoenix, opening Fall 
1999, is' a collaboration among AEA, Arizona State University, a Phoenix school 

",',f.

district, and Bank of America. The school will enroll approximately 200 innerccity 
students in grades 7-9. The academic program will integrate core subjects with life 
skills throughschool-to-work and community service requirements. In addition, the 
new charter school wiJl involve students' families to assure emotional and social 
support for high academic achievement. As part of the partnership with Arizona 
State, the Phoenix charter school will also operate as a professional development 
school. 

*California 

San Diego. The San Diego school district, San Diego Education Association, and San 
Diego State University's College of Education are working together to establish the 
San Diego Education Association Charter School, scheduled to open in September 
1999. Initially it will serve students in grades 1-2 and 6-7. Enrollment will be 
expanded over a three-year period to include kindergarten through high school. The 
school will be open to all students in the district a~d will mirror the diversity of the 
city. Each student will be matched with a mentor and will agree to a compact that 86 
outlines the responsibilities of parents (or mentoring adults), students, and teachers 
or other school representatives in meeting educational goals. Families will playa key 
role in the design of the school, and influence school decisions. In collaboration with 
San Diego State, the charter school will also function as a professional development 
school and will help interested teachers prepare for National Board certification. 

*Colorado 

Colorado Springs. The CIVA (Character, Integrity, Vision, and the Arts) Charter School 
opened its doors in September 1997. The school's charter, developed by the Colorado 
Springs Education Association in collaboration with the Colorado Education 
Association, is grounded in the fundamental belief that every student is capable of 
high quality work. Students, families, and teachers are expected to give their best in 
,all areas of the program. Th~ school sets high expectations for academic achievement 
and character development. At least one family member of each student must 
commit to the CIVA School program, including family weekends, parent seminars, ' 
and retreats with students. ' 

; 



REDESIGNING SCHOOLS 
CHARTER SCHOOLS 

*Comiecticut 
',". .' 

,Norwich. The Integrated Day Charter School, supp'orted by the Connecticut Education 
" ':. . Association, opened in September 1997; Founders are a diverse group of teachers, 

parents, and community members. Teachers in the K-6 school were supported by 
CEA, which negotiated a contract that reflects the needs of the charter. Integrated 
Day's school day is one hour longer than other schools in the district, and students 
are organized into mixed-age classes. As earlyas kindergarten, they conduct research 
and present information to their peers, make choices about tasks they are expected to 
complete, and take part in community service projects. Families help set academic 
and nonacademic goals 'for their children, and the school maintains standards for 
parental involvement. 

*Hawaii 

Lanikai. At the Lanikai Charter School, which opened in 1996, teachers are developing a 

school from the ground up-with an interdisciplinary and intercultural curriculum. 

Working wjth the Hawaii State Teachers Association and the Hawaii State 


't.: .. 
Department of Education, the school org(inizes'ciassrooms around ability rather than 
age. Foreign language instruction is integrated into the curriculum, and 
accountability measures follow the precepts of Total Quality Learning. 
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How NEA Melllbers Are ReI·italizingAlllerica's Public Schools 
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Redesigning Schools 

. f " '. Bargaining for Quality 
*Ariz~na 

, Phoenix. The Creighton Education Association and Creighton Scho~l Board in Phoenix 
are engaged in a three-year program to go beyond battling o~er 'salary increases and 
work together to redesign employee compensation. The Association conducted a job 
analysis for classified (education support) employees with help from the NEA, and " 

;"::",, the partners'will proceed to examine salary structures for certified and administrative 
employees. Employees and employers are using an interest-based,approach in 
their negotiations, which has led to a more collaborative working arrangement on . ':: 

a host 'ofissues. ' 

*California ' 

Garden Gro·ve.' Th~ Garden Grove Education'Association i~ using an ,advisory committee, . 
as defined by California's collective bargaining law, to work with the Garden Grove 
Unified School Districtto decide-and evaluate-what school reforms will take place , : 
and how they,will be implemented. the committee is made ilpofteachers chosen by 
GGEA and administrators selected by the district. In September 1997, the 

e. ," . Association initiated discussions with the district on standards, accountability, and -:. 
I" ,upcOming trends . .GGEA's position was t~at r~ising standards was the right thing to t,, .:. 

, 

do for the area's students. Many hours were spent discussing how to raise the 88 , , expectations forstudents, teachers, and administrators. The following May, teachers 
f 

.~ 

\ worked many extra hours to align state standards with local practices and helped 
students prepare for the state's first required achievement test. Hard work paid off for 

,; " 
i 
t students, teachers, and the district. The district wound up with no low-performing 
t, schools. ' ,'. ~~<.. 

San Diego. The San Diego Education Association and the school district u'sed Conflict 
Management, inc., aconsulting firm from Cambridge, Mass., to help them establish 
the successful co-management structure that is now in place. Teachers, parents, 
administrators. the school board, community members. central office staff, and 

, students are all held accountable for the qualitiof San Diego's public school~. 

*Connecticut 

Waterbury. As part ofthe 1999-2002 contract negotiated by the Waterbury Teachers 
Association with its school board, teams of teachers will determine how to spend 
resources provided by the Fund for Improvement and Excellence. The fund is made 
up of teacher contributions (through payroll withholding) matched by school district 
dollars. The bulk of the money will go for supplies, equipment, and other classroom 
needs. Part of the fund will be set aside to reward schools that show the greatest' , 
performance improvement ove~ the previous year. 
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REDESIGNING SCHOOLS 
BARGAINING FOR QUALITY 

*Florida 

Pinellas. County. Teachers, school support staff, and administrators have transformed 
their district using Total Quality Management. The partners, which represent 
113,000 students and 140 school sites, <;Ieveloped a collaborative bargaining process 
that includes all employees-union and non:union. Parents also participate in the 
process: A bargaining leadership team is made up of the leaders of the employee 
groups. The par~nership is a year-round process and focuses on working together to . 
reach solutions' to every challenge affecting student achievement and a high
pe~forming workforce. . 

*Idaho 

Bois~. After undergoing joint training by the Federal Mediation and Conciliation Service, 
the school district and the Boise Education Association have become strong believers 
in the importance of bargaining skills. A core cadre of teachers, administrators, 
principals, and specialists took responsibility for training site-based teams in each 
school, and now all parties focus on the problems rather than the people, and work 
together to find solutions. 

*Louisiana 

Bogalusa. Collective bargaining rights were won recently by the Bogalusa Association of 
,Educators. BAE's first contract calls for smaller class sizes and new technology, as 
well as' additional time for teachers to prepare lessons. BAE members are using their 

89new clout to win better classroom conditions for students and teachers. 

*Marylaitd 
">. ".' . 

Mo~tgomery C~unty. Moving to interest-based bargaining involved enormous risks for 
, both the 8,000-member Montgomery County Education Association and the board 
of education. In 1996, MCEA, the school board, the PTA, and a local business leader 
planned a "Future Search" conference to identify goals for negotiation, identify 
stakeholders, and decide logistics. Conferees included all associate superintendents, 
the entire school board, the unions, representatives of the religious community, 
county health and human services, the county executive, members of the county 
council, minority group representatives, parents, and students. Work groups were 
appointed to further explore key issues: life-long learning, academic achievement, 
resources, staff inveStment and development, individualized l~arning, multipurpose 
use of schools, and collaboration and participation. Today the Association is 
involved in the kind of collaboration the conferees called for. Top-down school 
management has ended, and union leadership and management have begun to 
develop a relationship of trust. The landmark 1998-2001 agreement gives teachers a 
say in school decisions-from how books and supplies are purchased to the most' 
effective ways to discipline students. MCEA members will create their own 
professional development programs and playa key role in hiring new teachers. 
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*~innesota 

. Bloomington: In a recent contract negotiati9n with the school district, Education 
Mhmesota's Bloomi~gton affiliate traded resources set aside for three sabbaticals

'approximately $JSO,OOO-for provisions to give a teacher-run committee authority 

, ,,' 

, over the ,staff development program: Individuaisorgroups of district employees may,' 
submit proposals toihe,committee for approval. Most of the requests are for short- ' 
term seminars or workshops. " , ',> 

*New York 

.Greece. The Greece Tea!=hers AssoCiation began using interest7 based bargaining in 1997 
in ,an effortto come to ah agreement with ~he school distriCt more quickly and . ''''. 

,productively. Negotiators on both sides were trained by staff from Harvard's Conflict 
Management Institute. The program has improyed the working relationship between 

/.
the two grQups, and teacher morale is higher. . A year after this new direction, a " ' 

qu~Iity agreement was negotiated on time for ,the first time iIi many years. 

i", Dayton. The Dayton Education Association and the school board negotiated an 
agreement tha~ sets asid~ a poolof money for programs and materials to, improve 

·',·t 
stugent ad-iievemerit: The funds, $125 per student, are allocated at the discretion of 
school site-based committees, Since 1991, each school committee has developed its 
own plan and set goals for th<;S!lldent b09y. Oversight committees a,pprove plans 

90 and evaluate rt;sults,andthe district has shown an overall increase in student 
, scores on state tests. 

*Was.hingt~)fl 

Se.attle.. The Seattle Education Association's contract with the district, ratified in 1997, , 
, gives teachers direct involvement iii hiring, budgeting, and academic decisions at the 

school level. The new expanded role for the Association builds on SEA's pre~ious . 
agreements,establishinga mechanism t~at allocates fund's to schoolS based on, 
stud~nt academic f\eeds, and directing more funds away from central office budgets 

',to'increase money for'the classroom. ' 

,r,' 

*Wisconsin 

. Madison. 	The contract between the Madison Education Association and the school 
district allows teachers to create staff development courses for other district teachers, 
rather than requiring everyone to take coUrses at a college, The result, participants 
agree, has'been the transmission of skills and knOWledge more rel~vant to the unique 
nee~s of the Madison community. - " , 

,. 
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REDESIGNING SCHOOLS 
NEW MODELS FOR DECISION MAKING, 

, Redesigning'Schools 

New Models for Decision Making 
*Arizona 

Phoenix. Adversity among stakeholders in the Deer Valley school district six years ago 
triggered a search for better ways to work together, conducted jointly by the school 
board, local teacher and support personnel associations, and parents. They met with 
people"with expertise in interest-based negotiations to learn collaborative approaches 
to problem solving. As a result, parent representatives have become active 
participants in bargaining-along with administrators, association leaders, and school 

, board members. The parties are committed to developing the capacity of people in 
every school t'o use inte'rest-based' bargaining approaches with their site councils and 
among their staffs. Th~ Deer Valley EducationAssociationand district trainers lead 
workshops in interest-based bargaining for school teams. 

Flagstaff. Each of Flagstaffs 17 schools has a strong site council of parents, employees, 
and community members headed by an elected chair. If an administrator tries to 
override the shared decision-making process, any stakeholder can'appeal to a "district 
support team" for mediation. Association leaders meet regularly with school board 
members and the sup'erintendent to settle policy and personnel matters. 

Marana. Three years ago, relations between the Marana Unified School Board and the 
local association were adversarial and strained. But now with an interest-based 91 
approach to negotiations, discussions are more centered\on'what's right for students. 
Each week, the superintendent and Association president meet with teachers and 
education support personnel to share information, discuss problems, and propose. ' 
solutions. Morale among teachers and support staff is higher, and there is greater 
community support and involvement in the local schools. 

*California 

Hayward. 	The Hayward Education Association and the Hayward Unified School District 
have collaborated to develop a blueprint for the district's future. The blueprint 
specifies funding for various school"based projects to improve ~eaching and learning. 
A joint association/management team evaluates the results to guide future 
investments. At least 28 of the 35 schools in Hayward have voted to engage in site
based decision making. Teams of teachers, administrators, and parents work together 
to solve problems and make joint decisions regarding the curriCulum and budget. 

San Diego. Successful co-management of the San Diego public schools depends on a: new 
accountability system. Parents, principals, teachers, the school board, central office 
staff, the community, an'd classified employees are all graded on their performance. 
The San Diego Education Association and the district, with matching funds from . 
local busiriesses, paid for extensive training in school system co-management for all 
participants. Teachers, district officials, and the community are now all working 
togetherto improve the city's schools. 
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Santa Maria. Members of the Santa Maria Joint Union High School District and the' 
local Association have created a part'nersi1ip that involves site-based management, 
shared decision making, and i,flterest-based bargaining. Over the last seven years; , , ' 
daily attendance, tutoring, grade point averages, and number of credits earnedby' .... 
students have aU increased, while s'uspensions have decreased by 40 percent. . 

*Colorado 

Aurora, Colorado Springs, Denver, Pueblo, Loveland (Thompson). Five of Colorado's 
largest school systems form the Colorado Public Schools Network, ? project 
supported by the Colorado Edqcation Associatiol) and NEA .. Teams of school staff c· 

, work with, Patrick J.?oIan and other experts on snared decision making skills, focusing , .. 
, 'on student achievement and i)Ilproving parent and community involvement. '<:;:.: 

Jefferson Colinty~ Beginning in 1996; the Jefferson County Education Association a~d the ..'., 
, 'school district set aside traditional ani"mosities with a new approach to bargaining. 

NEA staff conducted training in collaborative bargaining for team members from 
·JCEA apd the school district. Since then, the superintendent; school board members" 
and association representatives-called the "anchor group"-have met regula~ly to . 
discuss labor-management iss\les and work on school improvement. 

,Loveland, Since 19~8, the'Thomps~n Ed'utation Association' and the school district have 
· been co-managing theschools,'The success of this collaborative effort rests on each 
·party's participation in and responsibility for lllliispects q.f school policy; and . 

, decision~making byc()nsensus. Tl')e Association has'representatives on 'all district
92 committees, indudiflg those that deal with curriculum and budget. The committees ' 

. work for oneortwo years to handle specific is~ues, 

*Florida 

:',
", Esct1;mbia County. In 1994, the school superintendent sought the Escambia Education 

Association's help and appointed an EEA leader to his cabinet to assist in the districes 
strategic planning initiative. Other players include assistant superintendents, the 
presidents of four of the city'spve NEA affiliates, the. directors of elementary and 

.. secondary education, PTA representatives, and students. Successful EEA outreach 
, programs that led to the evolving partnership include a multicultural education 
training project and an NEA Urban Grant that provided funds for the purchase of 
computerstq train parents and students in technology. Training sessions, taught by 

'. 	EEA members, give parents and other community members the opportunity to see 
the Association as a partne~ in .school improvement. , 

*Illinois 

StatewJde. The IIlin~isConsortiumfQr Educational Change is a Iletwork of schools and 
local Associations working to redesign public schools to enhance student, 
achievement. Association leaders are,working together with school boards, 
administrators, and comn1unity leaders to apply new <;!eve!opments in.cognitive. 

.'• ., 

· psychology, sociology, systems 'analysis, and educational tneory. Projectsincltided in 
Consortium schools are site-based decision making, shareddecision making, peer 

1 
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\ - "' , mediation, intervention in the lives of st~dents at risk,' and 'engaged le~rriing-where " .~', ' 

students take greater responsibility forthei f own learning. . 	 'f, "', 

~~:" . 

Glenview. The Gleriview Education Association and Glenview School District 34 have a 

relationship modeled on a living piece ofhistory"":the U.S. Constitution. Their 


, partnership agreement is based ona shared goal: promoting student achievement. ' 

Administrators and teaching staff participate in school decisions, and both'are ' 


. responsible for the results, Today, 'teachers in Glenview are serving on committees, 

that determine curriculum, personnel, and staff development decisions. 


0'" '~, 0 

i,; :. 

*Indiana, 

New Albany. The New A~bany-Floyd County Education Association bargained a contract 
, , in 1997 that gi~es teachers j~int decision~~aking powe~ over 72 percent of the school 


district's budget. Through the Association, members set their' own salaries; make key 

curriculum decisions, and determine working conditions--:-including class size. The 

Associ<!-tion and the administration work hand-in-hand to set policy and solve 


:' problems by consensus. The contract runs thiough2002. 

*Iowa 
Eastern Iowa. ,In 1994,after 20 years of traditional bargaining, local associations in 


Clinton, Muscatine, and Scott c~unties began moving toward interest-based 

bargaining. In an effort to reach consensus more quickly and effectively, improve, 

decision making skills, and build relation~hips, teachers, support personnel, school 

board members, and administrators in 7 of the 13 districts have participated injoint 

Association-district sponsored three-day training sessions. The use of interest-based 

bargaining has r~sulted in a move'from'a non-communicative, adversarial proc~ss to 

a communicative and collaborative one. . ' , 


," " 

- . . . . 	 . . ~ 

'Middletown; The Middletown Teachers Association and the school board negotiated an 
'agreement that extends the school day by 45 minutes. The extra time is used for 
curriculum and professional development as part of site-based decision making. 
Teachers are making other decisions on the best ways to boost student achievement at .' ~.' .~ : 

their particular schools and are exploring 'which approaches to teaching and ' :. .. . • I~' . 

ilccelerated learning work best for their students. 

• .;:' ~o 

*:Rhode Island 
I !.
I ;, ", 

Westerly. The Westerly school district was one of the first four NEA "Learning Labs" a I
I 	

/, " 
' .......decade ago. Since then it has used shared decision'making successfully to make \ " .:..: 


lasting systemic changes. Westerly Education Association members, administrator~, " :': ', .. 


parents, business leaders, students, and classified staff have participated in 

symposiums 'and training sessions on systemwide school challge. More th<)n 75 

percent of district staff have been trained in consensus building and team building. - "" 


i:.·' .' 

Contract negodationsare ongoing: when a problem arises, the union and the school 

board get together and talk about what's good for students. Ongoing staff 

development includes five in-service training days, a two-day offsite conference, 
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*Utah 

credit hours for training, a coordinator, contract language that protects the program, 
and an investment of about $100,000 a year. Today, three of the city's five elelTJentary 
schools are being led successfully by teachers rather than principals. ' 

\ 

Ogden. Ogden community members, the local school board, and the Ogden Education 
Association ate taking steps to expand participation, raise standards, and improve. 
teaching and learning in every schooL The superintendent formed a strategic 
planning committee that gathered input from 400 citizens. The school system 
encourages participation in governance and policy decisions and has given greater' 
autonomy to local schools. The community is much mor'e aware of what is 
happening in the schools and what help is needed. 

*Virginia 

Prince William County. An advisory committee made up of parents, teachers, and 
principals is responsible for planning, budgeting, and evaluating each school's 
educationaf plan. Advisory committee members get training in school-based 
managelJlent and what their roles and responsibilities are. Each advisory council 
strives to involve the many constituents of the school community early in the annual 
planning process and to ensure that school goals and objectives reflect the needs of 
students"staff, parents, and others in the school community. 

Virginia Beach. The Virginia Beach Education Association has used back-to-back NEA 
. Urban Grants to ~ustain the school district as an NEA "Learning Lab." The schools' 

stakeholders-parents, teachers, principals, administrators, community members
have successfully made the transition from an autocratically controlled school system 
to one in which shared decision making is the norm. 

*Washington 

Edmonds. Since 1988 the Edmonds Education Association and the local school district 
have had a joint Labor-Management Issues Committee. In 1995, the pa;tiesadopted a 
trust agreement to outline common goals. The agreement comniits both parties to . 
make maximum use of the personal, creative, and academic potential of each person ' 

\ 

in the school system and holds teachers, students and parents accountable for student 
performance. AU work together to make sure the community provides resources 
necessary to meet student needs. 

Seattle. In 1997, the Seattle Education Association and the Seattle Public Schools 
formalized a long history of collaboration by entering into a partnership designed to 
achieve the best possible learning environment for students. A formal trust 
agreement, based on key components of the UAW/Saturn contract, is guiding their 
work at the school site and district levels. Armed with· the joint agreement, the 
partners sought the support of Seattle's business leaders, who responded by creating 
the Seattle Alliance for Education. The City of Seattle, under the leadership of the 
mayor; is providing $70 million for schools and focusing city services on this student

. centered learning system. 

.1 



, , 

.' f >. 

. REDESIGNING SCHOOLS 
RECONSTITUTING LOW·PERFORMING SCHOOLS 

Redesigning Schools , 

Reconstitutll1g Low-Performing Schools 
*Arkansas 

Statewide. The Arkansas Education Association's Academic Distress Task Force is 
preparing a workshop and other materials to help teachers understand the school 
reconstitution process. Focusing on student achievement and teacher quality, the 
task force aims to help educators recognize the warning signs so they can help 
prevent their school from becoming a reconstitution target. 

,'*California 

San Diego. The San Diego Education Association helped create a district accountability 
report to assess school performance. The system identifies low-performing schools 
and establishes procedures and resources to help them improve. The report covers all 
levels and all schools. Teachers appointed by the Association and administrators 
named by the district developed the criteria for judging school performance. They 
are both involved in evaluations and recommendations. 

*Colorado 

Colorado Springs. In 1996, the Colorado Springs Education Association joined with the 
school district in reconstituting two local elementary schools with poor academic 
performance. District officials closed the schooli;,then reopened them with a new 
staff and a new focus on student achievement. Teachers at the two schools were given 
the option of reapplying for their jobs or transferring to another school, in the 
district. To ensure student success at the reconstituted schools, CSEA i~ working with 
the school district to provide funding, supplies, and additional staff. 

Denver. The Denver Classroom Teachers Association is working alongside the school 
district to set up a reconstitution process for struggling schools. The two groups have 
formed an Effective Schools Committee to identify schools that need help-and are 
working together to find the best ways to phase in a redesign and improvement plan. 
Two elementary schools in Denver already have undergone the process; a report on 
their progress is due in March 1999. 

*North Carolina 

Statewide. The North Carolina Association of Educators' Center for Teaching and 
, Learning works with assistance teams assigned to II low-performing schools in the 

state. Each team is made up of a liaison from the state departn~ent of public 
instruction and NCAE members from the area. Each team helps its school conduct . 
appraisals and needs assessments, then wo'rks with local teachers, administrators, and 
school boards to recommend, help implement, and monitor improvement plans 
covering everything from discipline to school-based management. 
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" "Redesigl!-ing Schools , 

,AligningStartdards and Practices, 
*Colorado 

Statewide. The Colorado. EducatiDn Association wDrked clDsely withfDrmerGDv~ RDY 
RDmer and legislatDrsin bDth parties to. enact and implement statewide standards, 

,bring fDCUS ~nd clarity to' the curriculum;demandgreater effDrtfrom each student, 
~nd establish a statewide student assessment system. ,At the same time, CEA 
supp'Drted prDvisions to. encDurage greater.teacher and community invDlvement in 
school-site decisions; CEA is also. part Df the CDIDradD, PU,blic SchoDI NetwDrk; a ' 
statewide partnership that i~clU<les the'ColDradD ASSDCiatiDn Df SChDDI Executives, 

'CDIDradD Department Df Education, CDloradD~PTA, and CDIDrado AssDciatiDn Df 

'SChODI BDards. ,With a gDalDfimprDving stud~nt achievement in the-state, the 
,netwDrk suppDrts IDng-tenn systeiniceducatiDnal a'nd DrganizatiDnal change by 

sharing infDnnatiDn, experience, andexpertise,prOinDtingcDmmunicatiDn amDng 
S~hDDIdistricts engaged in 'planned change activities, and establishing an DngDing 

',diaIDgu!= between s~~lObls and cDmmunities.' , 

*Delaware 

Newark. The Christina EducatiDn Ass~cia:tiDn and the Christina SChDOI district r~ceived 
•a grant from the Pew Charitable Trusts to. provide teachers with the materials and 
, ,tools; professiDnaldevelDpment Dpportunities, lea&rship, and community support96 

necessary to translate high teaching staiIdards into. teaching practice. In October 
199B,the Association'and the,schDoldistrict hDsted a natiDnal meeting fDr the Pew \' , 

, NetwDrk fDr Standards-Based Reform. The thrust Df the meeting was how SChDDI 
, districts' central offices can support schools and teachers as they implement district
wide standards-based refDrm: DiscussiDn fDcusedDn such issues as encouraging 
more student analysis and helping students make connections between concept and 
practice. 

*Florida 

Statewide. When the Florida legislature was cDnsidering the School Improvement and 
, ,EducatiDnal AccounhlbilityAct, classroom teachers helped to., shape the plan. Their 

invDlvement helped make sure that new student tests' and SChODI evahlation criteria 
reflect the realities of tDday'~ classroDms. Aspart Df the ne~ school assessment ': 
process,33 SChDOls statewide were identified.as criticallylow-achieving. After two. 
years of concerted effort, all 33 schDols are off the list. NDW the benchmark has been 
set higher, and more schoDls will have to reevaluate and r~-energize thdir prog'~all1s.. " . " . ,. 

, L 

,.,' 

http:identified.as
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*Hawaii 
. ;'. 

Wtii'anae. The Leeward affiliate of the Hawaii State Teachers Association is using a grant 

from 'HSTA and NEA to develop and implement a course to train high school 

teachers in how to identify and help students who still have reading difficulties. 

Reading teachers will begin training in the spring of 1999. The program also includes 

staff development for teachers and a partnership with a community-based senior 

citizen literacy program. 


*Illiriois 

Statewide. The Illinois Education Association's strategic plan to renew public education, 

RISE-or Renewal for Illinois Schools and Education-calls for major changes in the 

state's public schools. The plan proposes a 50 percent increase in pre-school and 

kindergarten programs, significant changes in teacher education, and a restructuring 

of staff development to link theory and practice. The plan also calls for greater 

parental involvement, resources to communities for developing local blueprints for 

change, and teacher manuals that identify innovative teaching and learning methods. 

The new governor has set schools and job preparation efforts as his top priorities

and has named the lEA president to chair his Transition Committee on Education 

and Workforce Training. The governor aiso created the Office of Deputy Governor 

for Education, and named lEA's top' education specialist to the' position. 


*Indiana 
97

Statewide. The Indiana State Teachers Association' was closely involved in developing 

new state standards and assessments, and the adoption of the Indiana Core 40-the 

graduation requirements expected of students planning to go to college. The 

Association also backed increased state support for developmental education 

programs in early childhood, to help make sure all Indiana children are ready for 

school. 


.. --,

'kIowa 

Statewide. For the past decade the Iowa State Education Association has played a leading 

role in the New Iowa Schools Development Corporation, a partnership to help 


" ..
individual,schools implement locally based school improvement initiatives. More 

than 100 of ISEA's 367 local Associations are engaged in formal programs with their 

school administrations in support of school quality through NISDC. The "', 


corporation operates with a$1.25 million grant from the' Iowa state legislature. 


*K~ntucky 

Statewide. For almost a decade, the Kentucky Education Association has been engaged in 

one of the nation's most comprehensive statewide s(;hool improvement efforts. Since 

passage ofthe 1990 Kentucky Education Reform Act, KEA members have been 

partnering with key businesses and other organizations to create high standards for 

both students and the teaching profession. The Association has. implemented site

:', . 
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based decision making at all schools and created a mentoring program for all new 
teachers. Kentucky continues to work on an assessment and accountability system 
.called Commonwealth Accountability Testing System. 

Jefferson County. Too many of leffersonCounty's 100,000 students have reading scores at . 
the bottom of the scale. To help boost the reading skills of low-income children in 
area schools, the Jefferson County Teachers Association-partnering with'the school 
district, community activists, and religious leaders-lobbied for and won $600,000 
from the state legislatu,re to im plement the Direct Instruction reading program in 
three elementary schools serving at-risk students. Like Success for All, Direct 
Instruction is a program proven to help improve reading skills-and scores":of low
income children. 

*Missouri 

Statewide. In response to a state supreme court's ruling on school funding inequities, the 
governor and legislature enacted the 1995 Outstanding Schools Act. Missouri NEA 
.strongly supported pro:visions for class size reductions, full-day l<.indergarten, and 
. early childhood development. Missouri NEA also helped develop new higher 

.' academic standards, voluntary curriculum frameworks, and a statewide, system of 
student assessment. ' 

*Montana 

Statewide. The Montana Education Association is working with stat~ leaders as they
98 update and strengthen the state's school accreditation standards. MEA is part of a 

team charged with setting world-class performance and content standards in all 
subject areas. The team also.includes the state board of public education, the state 
office of public instruction, and parents from communities across the state. 

,*NewJersey, 

Montclair. To better integrate academics and the arts, the Montclair school district has 
organized the curriculum around the theme of tribes. The program uses the 
humanities, performance arts, and visual arts to explore ideas about tribalism, 
factionalism, and universal experiences to help bring a diverse student body together. 

*North Carolina 

Statewide. With the leadership of 1998 NEAFriend of Education Gov. James Hunt If. 
and the strong support of the North Carolina Associ~tion of Educators, North 
Carolina has recently made landmark changes in its system of teacher preparation, 
standards and assessments, and teacher certification. For example, North Carolina 
provided state resources to give a 12 percent salary increase to teachers who earn 
National Board for Professional Teaching Standards certification. I~ addition,North 
Carolina developed a comprehensive system for identifying low-performing schools 
and providing assistance from successful schools in the area to help them improve 

. student achievement. 

:- : 
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*,Ohio 
. , 

Statewide. The Ohio Education Association spearheaded a gathering of key statewidt; 

education groups to plan and sponsor a recent conference on continuous 

improvement planning in local school districts. Conferees attended in local teams 

(the superintendent, one school board member, one teacher leader, one.school 

support I.eader, one administrator or school business official, and one parent or 

community leader). Hostgroups included the OEA, the Ohio Federation of 

Teachers, and the PTA. 


Perry. The Perry Classroom Teachers Association is working collaboratively with school 
administrators on professional development activities, technology training, student 
assessment, and curriculum realignment. Teachers and administrators are also 
creating surveys to measure student attitudes toward school. . 

*Oregon 

Portland. When the number of Spanish-speaking students at Alder Elementary School in 
the'Reynolds School District outside Portland began increasing a few years ago, NEA' 
members created a dual language program that teaches all children to read in their 
native language until third grade, then moves to instruction for all in both English 
and Spanish. The school also offers free evening language and parenting classes for 
both parents and students, Similar programs are underway at Atkinson and 
Ainsworth Schools,in Portland, and at the Barnes School in Beaverton. 

99*Rhode Island 

Westerly. Staff development was a key element in successfully integrating special 
education students in grades 8-12 into regular English and reading classrooms. The 
district's ongoing efforts have helped all students. Special needs students arid others 
are doing much better in important classes like English. Everyone in the system 
agrees that Westerly educators are teaching differently, and students are spending 
more time on task and succeeding. 

*South Carolina 

Beaufort. The Beaufort County Schools and Beaufort Education Association are working 
,with NEA to share information about strategies for implementing higher standards 
and accountability measures. The Beaufort schools are operating on a five-year 
strategic improvement plan developed by school partners, parents, and community 
members. The group, working in teams, set forth benchmarks for student 
performance and is now in the process of reviewing instructional strategies to help 
teachers and students meet the new higher standards . 

Charleston. At the invitation of the new superintendent of schools, the NEA is 
coordinating several programs to support school improvement efforts in Charleston. 
,As a first step, the NEA KEYS diagnostic tool is being used in several schools. In 
addition, NEA and its state and local affiliate will work closely with school district 
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officials; board members; and parents to provide resources and technical assistance in 
professional development, systemic school change, and community and parental 
involvement· ' ' 

Spartimburg, Using an NEA Urban Grant, the Spartanburg Association of Educators has 
developed an innovative ~urriculum aimed at revitalizing an inner-city school. 
Cleveland Elementary School uses the DramaWorks curriculum, which emphasizes' . 
·creative drama to address language, creative problem solving,and multiple- " . 

. intelligence learning. 

.. ··1 *Washington 
" 

Statewide., The Washingto'n Education AssoCiation was a,leader in,the devel~pment of 
the 1993 Education Reform Act, which set new higher expe.ctations for students and 
schools.WEAis active in the ongoing prpcess of aligning standards with classroom 
practices. WEA is, also working with representatives Of school boards, school' 
administrators, an'd others to recomm~nd ways to strengthen teacher evaluation 

, procedures. • ,.. ' 
, ' ... ~,~ "" ;', " , 

'Eastern Region.' Seven school districts and local Associations in easte~n Washington are .. 
: '.: 

'working together to create. community 'and school"based sqlutions to involving 
, : ,'parents and raising student achievement> The Eastern Washington RestruCturing 

NetWorkwas established in 1994 tp bripg abmlt needed changes in schools, establish 
a framework for ~hange using research about what works best in ,schools and 

", classrooms,ahd encourage parental involvement in the education of their children 
100 and decisions about the schools. Key elements of the Network incl4de the Parent 

" Organizing Project and the Washington State League of Schools, an alliance of 
','

, schoolsthat establishes cominunity covenants and uses research data to improve 
'" 

'instru~tio~: The Network also works in partnership with the Washington Education 
, Association and Washington State University. ' , 

't :~. ' ~: " : ~ , . J ' ' 

Puyallup;, The Bethel PublkSchools and the ,Bethel Education Association in Puyallup 
"i have entered a partnership to create ,a lO-year strategic plan, develop learning 

',standards, and align curr'kulum to improve studentachievement. As the Association I,'j 
, ' has moved toward collaboration, union-management,relations have improved, and , I 

today the union plays a greater role than ever before in budg~t decisions a'nd otherI 
'school district issues. There is new emphasis on professional development,:which has 
moved from a "one-size-fits all" model to training tied to the strategic plan. Teachers 
are now paid for 70 hours of structured professional development beyond the base 

) : workday. 

, .... ', 

, Seattle. As, part of the Trust Agreement between the Seattle Education AssoCiation and 
, the school district, the tWQ partners'are working to bring together evaluation, ,',, . 

professional dev~lopme~t, and school design to improve instruction. The evaluation .... 

procedur~s have been refocused on helping all teachers improve. Professional ' 

development programs are seleCted based on what local teachers really need. SEA 


. and the district are' working together on school organization elements, including the 
assessment tools used to identify strengths and weaknesses, 

" , , ,. 
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.'*Wisconsin: ' 
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Statewide. TheWisconsin Education Association Council was involved in the' 
development of model academic standards. Nearly every local Association and 
s!:hool distriCt are involved in setting academic standarqs in all core curriculum areas 
that meet or exceed the state models. In addition, WEAC is working wi~h the state " 
department of public instruction to restructure teacher licensure. ' 
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Alabama 
Statewide, p.l6;35,54 
Birmingham, p,54 

Alaska 
Statewide, p,54 
Anchorage, p, 16,35,54,70 
Kenai Peninsula, p,51 
Low,er Kuskokwim, p,16 

Arizona 
Statewide, p,35,70,79 
Flagstaff, p.l6,91 
Lake Havasu City, p, 16 
Marana, p,91 
Mesa, p,54 

. Paradise Valley, p,16,35 
Payson, p,29 
Phoenix, p,35,55,70,86,88,91 
Tucson, p,29,66 

Arkansas 
Statewide, p,36,95 
Pine Bluff, p,44 

California 
. i Statewide, p,26,29,55,78,79 
. , i Burlingame, p,I7 

Chula Vista, p.l7 
Concord, p, 17,29 
Fairfield, p, 17 
Garden Grove, p,88 

, ; 	 Glendale, p,36 
Hayward, p,17,55,91 
Long Beach, p,55 
Los Angeies,p.29,36 
Menlo Park, p.I7,71 
Santa Clara County, p.I7 
San Bernadino, p,18,56 
San Diego, p,18,36,83,86,88, 

104 

1 
·91,95 

Santa Maria, p,92 
San Rafael, p.56 
Santa Rosa, p.56 
Sonora, p.71 
South Lake Tahoe, p,71 
Suisun, p,I7 
Union City, p,71 
Vallejo, p,I7 

Colorado 
Statewide,p,96 
Arapahoe County, p.l8 
Aurora, p,56,92 
Colorado Springs, p,29,82,84, 

86,92,95 

I 
i 

Index 

Denver, p.56,92,95 

Jefferson County, p,92 

Littleton, p.56 

Loveland, p,18,30,92 

Pueb\o, p,92 

Sedalia, p,72 


Connecticut 
Bridgeport, p,18 
Enfield, p,56 
New London, p.56 
Norwich, p,87' 

. Stamford, p,56,57 

Tolland, p.36 

Thomaston, p.56 

Waterbury, p,88 

Windsor, p.56 


Delaware 
Statewide, p.l8, 30,36 
Newark, p,96 

Florida 
Statewide, p.36,79,96 
Broward County, p.53,57 
Dade County, p.57 
Escambia County, p,92 . 
Palm Beach County, p,26,57 
Pinellas County, p,89 
S1. Petersburg, p.57 

Georgia 
Statewide, p,37 . 
DeKalb County, p,63 

Hawaii 
Lanikai, p,87,97 
Wai'anae, p.97 

Idaho 
Boise, p.19,89 
Bonneville, p,19 
Caldwell, p,19 
Fruitland, p,19 
Gem County, p.l9 "
Idaho Falls, p, 19 

, Marsing, p,I9 
. McCall, p, 19 

Meridian, p.19 

Middleton, p.l9 

Wilder, p.19 


Illinois 
Statewide, p.57,92,97 
Chicago, p.57 
Decatur, p.30 

Glenview, p.93 

Iroquois, p.57 

Kankakee, p.57 

Rockford, p.30 

Schaumburg, p.63 

Springfield, p.30 


Indiana 
Sta'tewide, p.30,97 
Floyd County, p.93 
Mishawaka, p.57 
New Albany, p,93 

Iowa 
Statewide, p.3 7 ,97 
Clinton County, p. 93 
Muscatine County, p. 93 
Scott County, p. 93 

Kansas 
Statewide, p.26 
Atchison, p.72 
Olathe, p,19 

Kentucky 
Statewide, p.20,30,44,45,58,97 
Fayette County, p.37 
Jefferson County, p.31,98 
Louisville, p.53,72 

Louisiana 
Statewide, p,46 
Bogalusa, p.89 

Maine, 
Statewide, p.20 
Bangor, p.37 

Maryland 
Statewide, p.37 
Frederick County, p.20,58 
Howard County, p,44 
Montgomery County, p.89 
Prince George's County, p.20 

Massachusetts 
Cambridge, p.27 
Springfield, p,72 
Weymouth, p.14,20 

Michigan' 
Statewide, p.37 
Ann Arbor, p.21,31 
Farmington, p,38 
Flint, p.58 
Garden City, p.72 

.' ., 

",:, 
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La'nsing, p.5S 

Manistique, p.73 


. Saginaw, p.63 

Ypsilanti, p.63 


Minnesota 
Statewide,p.73 
Bloomington, p.90 
Minnetonka, p.38 
Minneapolis, p.21 
Morris, p:58 ' 
Mounds View, p.38 

. St. Cloud, p.73 

Worthington, p.21 


Mississippi 
Statewide, p.38 . 
Jackson, p.59 

Missouri 
Statewide, p.21 ,98 

Montana 
Statewide, p.31,38,98 
Billings, p.59 . 

Nebraska. 
Statewide, p.21 ,45,59 
Lincoln, p.59 
Omaha, p.31 ,59 

Nevada 
Statewide, pA6 
Clark County, p.22,63 

New Hampshire . 
Statewide, p.31,45 
Manchester, p.27 

New Jersey 
Statewide, p.32,46,64 
Dumont, p.32 
Englishtown, p.64 . 
Florence, p.64 . 
Franklin Township, p.64 
Lakewood, p'.64 
Maplewood, p.32 
Montclair, p.32,64,98 
New Brunswick, p.32 
Passaic, p.22 
Piscataway, p.32 
South Orange, p.32 . 
Toms River, p.64 

New Mexko 
Los Lunas; p.22 

New York 
Greece, p.73,90 
Ithaca, p.74 

North Carolina 
Statewide, p.32,38,95,9S 
Charlotte, p.60 
Elizabeth City, p.74 

. Pitt County. p.39 . 

North Dakota 
Statewide, p.22,60 

Ohio 
Statewide, p.33,99 
Brunswick,p.22 
Columbus, p.27 
Dayton, p.90 
Middletown, p.93 
Perry, p.99 

Oklahoma 
Statewide, p.27,33,~9,60 
Thlsa, p.33 

Oregon 
Statewide, p.74 
Beaverton, p.73 
Portland, p.64,99 
Hood River County, p.22 

Pennsylvania 
Statewide, p.60 
Abington, p.74 
Bethlehem, p.75 
Erie, p.23,75 
Glen Mills, p.60 

Rhode Island 
Statewide, pA5 
Newport, p.23,39 
Westerly, p.93,99 

South Carolina 
Beaufort, p.99 
Charleston, p.99 
Columbia, p.75 

,Spartanb!lrg, p.l 00 

South Dakota 
Statewide, p.46,75 
Colman, p.75 . 
Egan, p.75 
Madison, p.46 
Rapid City, p.46 
Sisseton, p.75 

Tennessee 
Statewide, p:39 . 
Clarksville, p.23 
Franklin, p.15 
Memphis, p.23,6! 
Montgomery County, p.23 
Nashville. p.23.6! 

Texas 
Statewide, p.24 
Austin. p.76 
Queen City, p.61 

Utah 
Statewide, p.24,45,61,78 
Davis, p.27 . 
Murray, p.24 

, Ogden, p.94 

Salt Lake City, p.28 


Vermont 
South Burlington, p.76 
Wells River, p.39 
Woodstock, p.24 

Virginia . 
Statewide, p.39 
Arlington, p.33 
Chesapeake, p.62 
Culpeper, p.62 
Prince William County, p.94 

. Richmond, p.24,44,50 . 

Virginia Beach, p.39,94 


Washington 
Statewide, p.44, 76, I 00 
Easterri Region, p.lOO 
Bellevue, p.28,34,52,77 
Bellingham, p.52 
Edmonds, p.28,94 
Puyallup, p.lOO 
Renton, p.77 
Seattle, p.90,94,100 
Spokane, p.28 

West Virginia, . 
Statewide, p.47 

Wisconsin 
Statewide, p.78,101 
Appleton, p.25,64 
Augusta, p.77 .. 
Eau Claire, p.77. 
Madison, p.90 , 
Milwaukee, p.25 

Wyoming 
Natrona County, p.64 
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Resources 
Bundy, Andrew. Rethinking Advocacy: One Union's Story: Buildinga Stronger Union 

Through System-wide School Reform. The story of how the Pinellas County [Florida] 
, Classroom Teachers and Education Support Personnel Associations joined forces 
with district management to transform this large school system through·the 
application of Total Quality Management. National Education Association, 1997. 43 
pages. Available by writing Christine McMillin, NEA Teaching and Learning, 1201 
Sixteenth St., N.W., Washington, D.C 20036, calling 202-822-7907, or E-mailing 
11network@aol.com. " 

Chase, Bob. "The New.NEA: Reinventing Teac'her Unions. for a New Era." Speech' before 
the National Press Club, Washington, D.C, Feb. 5,1997. Available on the Web at 
www.nea.org/whatsnew/newunion.html, or by writing NEA Communications, 1201 . '.: 
Sixteenth St., N.W., Washington, D.C. 20036, caIling 202-822-7200, or E-mailing 
KLyons@nea.org. 

Kerchner, Charles; Koppich, Julia; Weer'es, Joseph. United Mind Workers. Jossey-Bass 
Inc.,1997. $29.95. Argues for shifting the'focus of teacher unions from issues of job 

I ~ 
., 

control and work rules to issues of quality and improved productivity. Availabie from 
1-800-956-7339. . >l 

'i,· 
!~
,l!.

Models ofChange. Papers presented by NEA members and staff from local and state 
affiliates at the Models of Change symposium, Santa Fe, June 1998. Available from .107 ~, 
NEA Training and Organization Development, 1201 Sixteenth St., N.W., Washington" 
D.C 20036, 202-822-7174~ 

National Board Certification: A Guide for Candidates. Practical advice about approaching 
and completing the National Board's certification assessments.,American Federation 
of Teachers and National Education Association; 1998. 61 pages, $5. Available on the 
Web. at www.nea,org or order from NEA Teaching & Learning, 1201 Sixteenth St., 

"". 

;,i 
I 

.', .J 

,:' 

N.W., Suite 310, Washington, D.C 20036, 202-822-7907. 

"New Unionism:: Cover story, NEA Today, May 1998, pp. 4-6. Available on the Web, at 
www.nea.org/neatodayl9805!cover.html, or by calling or writing Dan Lunaria, NEA 
Today, 1201 Sixteenth St., N.W., Washington, D.C 20036,202-822-7282. 

New Unionism Website. Profiles of ~tate and local associations involved ih union-led 
efforts to improve school quality through the collaboration of education ,employees, 
management, parents, and the community. www.nea.org/newunion/ 

Peer Support: Teachers Mentoring Teachers. NEA Professional Library, 1998. 96 pages, 
$9.95 for NEA members, $12.95 for nonmembers. Available from NEA Professional 
Library Distribution Center, P. O. Box 2035, Annapolis Junction, MD 20701-2035, 
1-800-229-4200. 

. ,' .....,. 

www.nea,org
mailto:KLyons@nea.org
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THE QUALITY PUBLIC SCHOOLS AGENDA 

Introduction' 

The Agenda in the Context ofthe Historic Federal Role in Education 

This nation has a rich tradition of support and commitment to public education for all 

children, Americans recognize that education is critical to our economic and national 

security, as well as our civic well-being. As we move into the twenty-first century, our 

nation must renew this promise with a strong bipartisan effort to ensure that all American 

children receive a quality public education to prepare them for the challenges ahead, This 

historic effort will depend on a strong partnership between the national, state and local 

governments as well as parents and communities, 


Americans know that educational opportunities wilt'dictate our individual and nation's 
future, They recognize that we are in a unique period of economic and social change, 
brought on in part by the new Information Age and a global economy, Commentator 
Peter Drucker recently wrote that "Education will become the center of the knowledge 
society, and the school its key institution," The high wage jobs of the future will require 
skills and knowledge that exceed the basics ofthe past. 

In the 1996 election, the American public clearly identified public education as a top 

priority for national concern and action, Poll after poll showed that the American people, 

regardless ofparty affiliation, support increased federal investment in education, The 

American people support a strong national-state-Iocal partnership in §upport of children 

and education. 


As a nation, we have risen to this challenge before. Historically, the national interest in 

education has been promoted by the federal government during times of significant 

economic change, More than a century ago, the federal government created the land grant 

college system to support public higher education. During the industrial growth ofthe 

early part of this century, the federal government helped to support vocational education, 

After World War II, Congress helped power an economic boom,by passing the GI Bill that 

allowed thousands of veterans to pursue a college education, And during the early years 

of the Cold War, the National Defense Education Act was enacted to address concerns 

that American math and science training lagged behind the then-Soviet Union. More 

recently, the civil rights movement spurred support for federal elementary and secondary 

education to provide equity in educational opportunities for every child, . , 


, Between 1948 and 1973, one-fifth ofour nation's Gross National Product was related to 
. educational opportunities, a connection between education and economic health that . 
continues today. In 1992, the average yearly earnings for persons with a bachelor's 
degree was almost twice that of persons with a high school diploma, and more than two . 
and a halftimes greater than persons who did not graduate from high school. In the 

. 1990' s, 89 percent of the jobs being created will require some form ofpost-secondary 
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learning and training. In addition, the mobility ofmodern American society poses new 
challenges to our education system.. Roughly one in ten Americans will move across state 
lines every five years. The local quality ofeducation _. and the assurance that it will be a 
quality education regardless oflocality -- has national implications. 

The Impact to Education ofDevolving More Responsibilities to the States 

It is anticipated that the 105th Congress will continue to pursue ways to devolve current 
federal responsibilities in terms of programs and funding to the states and localities. In the 
104th Congress, the welfare system as we knew it was repealed and replaced with a 
program that devolved much of the former federal responsibilities to the states and 
significantly reduced federal funding. There is serious discussion of devolving other large 
entitlement programs to the states. When this devolution occurs, it places greater burdens 
on states and localities to raise revenue or makes cuts in state and local budgets for other 
services, notably, education. 

The American public has clearly stated in polls and in election analysis that it believes that 
th€? Federal government should maintain or increase'its fiscal investment in education. 
(See DiVan poll) Government at every level must share in the fiscal responsibility for 
meeting the nation's needs for its students and public schools to succeed in the 21st 
century. 

An Agenda to Meet the Fundamental Challenges Facing Students and Schools ' 

To meet the national challenges in education, the federal government must work with 
states, localities and communities to ensure a quality public education that every American 
child deserves. Toward this end, the National Education Association (NEA) calls on the 
105th Congress and the Administration to enact the Quality Public Schools Agenda. The 
Agenda is a set ofnatiol!al initiatives designed to help strengthen public schools and the 
relationship between schools and their communities. While asking this commitment from 
the federal government, NEA is pursuing its own independent national initiative to,' ' 
promote enhanced parental and community support to help every child succeed in schooL 

The Agenda does not supplant or supersede the broader NEA Legislative Agenda. Nor ' 
does it signal support or opposition to other education policy proposals that have been put 
forward by the Clinton Administration or Members ofCongress. Our goal is to focus in 
on key objectives that meet the most urgent needs ofschools and students. 

The Quality Public Schools Agenda includes four specific federal legislative actions to 
ensure for every American child: 

• Every school buDding in good condition; 
• Every classroom connected to new technologies; 
• A qualified teacher in every classroom, and 
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• 	 Safety and order in every school. 

The legislative initiatives called for in the Quality Public Schools Agenda fall within the 
historic federal as well as national role in education. In establishing the federal 
Department ofEducation, Congress defined as its purpose "to supplement and 
complement the efforts of states, the local school systems, and other instrumentalities of 
the States .... to improve the quality of public education." The Quality Public Schools 
Agenda does not create any federal intrusion into classroom decisions. It does provide the 
basic foundations that will enable states and localities to succeed in their distinct school 
reform efforts. 

This Agenda's ultimate goal is to strengthen public education in America so that every 
child has the opportunity to attend a: quality public school. Meeting this goal for students, 
especially those in urban and rural school districts that serve a high proportion oflow
income children, will require a renewed commitment from all levels ofgovernment and 
from all institutions in our society. Accordingly, the NEA has undertaken a challenge to 
provide leadership to ensure for America's children: 

• 	 . Parental and community support for every child's success in school. 

Making the elements of the Quality Public Schools Agenda a reality for every child will 
require new investments at the federal, state and local levels. The Agenda will ensure that 
any new investment in quality public education is based on these guiding principles: 

• 	 Local control and federal partnership. The Agenda is designed to provide state and 
local governments with federal assistance that is targeted on the most fundamental 
needs of our public schools. Enactment ofthis Agenda will empower decision-makers 
in school districts and state houses to take the necessary steps to provide a level 
playing field for all children, without imposing a federal blueprint on education. 

• 	 Accountability for excellence. Federal investments in education must be accompanied 
by measurable benchmarks ofprogress. The Agenda ties federal funds to concrete 
needs ofour schools, children and youth. Without safe and healthy school buildings, 
qualified teachers, and access to technology as a reality for every child in public 
schools, the federal, state and local benchmarks of progress will be meaningless. 

.' 	 . 
• 	 Equity of educational opportunity. The Agenda represents the belief that every . 

child in America, regardless ofincome level, background, or region, deserves to 
receive a quality public education. Because of inequities in education financing, and 
administrative shortcomings, too many children do not receive the education they 
deserve. Enactment of this Agenda would mark significant progress toward meeting 
the federal government's historic responsibility for assuring equity of educational 
opportunity in every public school. 
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• 	. Complementing, not replacing, existing programs and proposals. Many excellent 
federal education programs are now in place, which this Agenda does not supplant. 
Where possible, the. Agenda utilizes existing legislative vehicles (such as the 
reauthorization of key pieces ofeducation legislation, which are scheduled for next 
year). 

The Quality Public Schools Agenda 

Challenges for Congress and the Administration l 

AMERICA'S CHILDREN DESERVE

EVERYSCHOOL BUILDING IN GOOD CONDITION: According to a 1995 study by 
the General Accounting Office, it will cost ~112 billion to upgrade schools to an overall 
safe condition.. About 30 percent of students (12 million children) attend public schools 
that have at least one structural problem as well as an environmental hazard. In addition, 
school infrastructure needs will be increased by the growth in school enrollment over the 
next decade and the use ofschools as community centers beyond regular school hours. 
President Clinton's proposal of a $5 billion bond interest reduction plan (that leverages 
$20 million) is a good first step, but clearly does not, in itself, resolve the infrastructure 
crisis, especially in low- income communities. 

At this time, the federal government does provide very limited funding for school 
construction and renovation in Impact Aid districts and guarantees loans for higher 
education infrastructure. There is, therefore, precedent, for a federaLrole in supporting 
school infrastructure projects, especially in low income localities. The 105th Congress 
and the Administration should: 

* Provide funding for Title XII ofthe Improving America's Schools Act that 
provides grants to districts for public school infrastructure needs, targeted to poor 
districts. (annual appropriations bills) 

* Ensure in any federal infrastructure or job creation legislation a designation of 
funds for public school renovation, repair and construction. 

* Provide resources to help school districts make every public school building 
healthy and safe, such as renovations for asbestos, lead paint and lead pipes, and other 
environmental and industrial hazards. 

EVERY CLASSROOM CONNECTED TO NEW TECHNOLOGIES: 
For technology to be effective in schools and in public community colleges, certain 
elements must be in place: (1) hardware; (2) educational software; (3) teacher training in 

I When a reauthorization bill has been scheduled for the 105th Congress that provides an appropriate 
legislative vehicle for a specific Agenda item, it is noted in· parentheses at the end of the paragraph. 
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the use ofeducational technologies to improve teaching and learning; and (4) affordable 
rates and access to classroom connections. The recently enacted Telecommunications Act 
addresses the fourth component in schools and libraries. But reduced cost will only be 
meaningful if schools have th~ physical capacity to connect to new technologies. The 
10Sth Congress and the Admirustration should: 

lI'I Provide resources for public schools and public higher education institutions to 
obtain hardware and educational software to support the curriculum and assessment tools 
and to provide training to teachers and other school employees in the use of educational 
technologies. (Higher Education Act reauthorization) . 

* Create or designate resources to school districts to make technology 

connectivity possible and affordable in every public school classroom and community 

colleges. 


A QUALIFIED TEACHER IN EVERY CLASSROOM: The preparation and on-going 
professional development ofpublic school. teachers is critical to success ofany education 
reform initiatives at the local, state or federal levels. In addition, the school population 
boom will require more energy to attract young people to the teaching profession. Taking 
into account the school enrollment increase and the retirements of teachers, it is estimated 
that at least 100,000 new teachers will be needed over the nextten years. 

While there will be a need for people to become teachers, it will be important to maintain 
high standards for those entering the profession. the September 1996 Report of the 
National Commission on Teaching and America's Future, which based its suggestions on 
three premises: "1. What teacher know and can do is the most important influence on 
what students learn. 2. Recruiting, preparing and retaining good teachers is the central 
strategy for improving our schools. 3. School reform cannot succeed unless it focuses on 
creating the conditions in which teachers can teach, and teach well." Teacher recruitment, 
preparation, and ongoing professional development should maximize the talents ofretired 

. teachers, education support personnel, and experienced teachers with demonstrated 
excellence, in addition to colleges ofeducation; The 10Sth Congress and Administration 
should: 

* Promote recruitment to the teaching profession through loan forgiveness and 
other higher education financial aid incentives for students.who agree to become teachers 
in public schools. (Higher Education Act reauthorization) 

* Provide grantslloans for the costs ofcoursework to meet state teacher 
licensure and certification requirements for (1) education support personnel and (2) 
professionals leaving corporations and the military due to downsizing, with a commitment 
in return. to teach in public schools with a shortage of qualified teachers in their subject 
areas. (Higher Education Act reauthorization) 
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* Provide incentives/grants for experienced teachers to mentor beginning . 
teachers in the first and second years of teaching in public schools. (Higher Education Act 
reauthorization) 

* Provide appropriate training through teacher preparation and continuing 
professional development programs to facilitate the collaboration between general and 
special education teachers for teaching students with disabilities that are included in the 
regular classroom part or all of the school day. (Individuals with Disabilities Education 
Act reauthorization) 

SAFETYAND ORDER IN EVERYSCHOOL: Many school employees and students 
feel unsafe. In many communities, parents, students and teachers complain about a lack of 
order and civility in the classroom that hinders the ability of students to learn and 
undermines respect for school employees and other students. For public schools and 
campuses to be conducive environments to learning; there must be safety and order. 
The Safe and Drug Free Schools Act provides some resources for schools to purchase 
safety equipment and to conduct violence and substance abuse prevention education in 
schools. Yet the program's efforts need to be bolstered by other efforts at safety and 
order in the classroom and in the community. The 105th Congress and the 
Administration should: 

* Provide grants to youth development organizations and schools to focus on 
prevention through an initial intake screening process to determine (1) school problems . 
(2) substance abuse problems and (3) gang problems to determine appropriate action for a 
youth facing a state or federal proceeding for a criminal offense or juvenile delinquency. 
Recommendations by the specialist may include tutors, mentoring, substance abuse 
treatment, etc. (Juvenile Justice reauthorization)(funding may be appropriated from the 
Violent Crime Reduction Trust Fund) 

* Where appropriate, require a general education as well as special education 
teacher to participate in the development ofan IEP for students with disabilities and 
include behavior management.as part of the IEP for students whose disability.is related to 
behavior issues. (Individuals with Disabilities Education Act) (no funding required) 

* Provide funding for the 21 st Century Community Learning Centers, authorized 
but ~ot funded in the Improving America's Schools Act, that provides grants to rural and 
urban elementary and secondary public schools to expand projects that benefit the 
community at the school site. 

* Provide grants for before and afier"-school and summer enrichment and 
extended learning activities at schools that are targeted for children who would otherwise 
be "home alone". Such programs can and should utilize the experience and talents of 
involve. education support personnel and retired teachers and school employees. 
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* Expand the Family and Medical Leave Act to allow time off for parents to be' 
involved in their children's school activities. (no funding required) 

A NEA Challenge 

PARENTAL AND COMMUNITY SUPPORT FOR EVERY CHILD'S SUCCESS IN 
SCHOOL: Increasingly, public school teachers -- especially in urban and rural schools 
with high concentrations oflow income students -- are finding themselves at the center of 
a vast web of interconnected social problems that obstruct teaching and learning. While 
public schools and teachers can not provide many of the social services themselves, 
schools can playa role in helping to coordinate the delivery ofservices and partnerships 
with the community. Retired teachers and school employees can provide valuable 
assistance in community-based programs. Further, policies and programs that improve 
economic opportunities in rural and urban communities enhance the support for and 
strength of public schools. . 

* Help coordinate human services for students and families at the public school 
site, including use of the school site as a community center during non-scllool hours, such 
as educational enrichment programs, parent programs and adult literacy skills. 

Cu"ent NEA Activities that support the principles ofthe Quality Public Schools Agenda 
and the NEA Challenge: 

The NEA Emergency Commission on Urban Children brings together a variety of 
educators; public officials, business leaders, clergy, community activists and advocacy 

. organizations to foster collaboration across political and social lines to improve the lives 
ofurban children. The Commission will implement strategies, programs and proposals to 
mwmize learning for children in urban communities, including an examination of smaller 
and more effective classrooms in the lower grades, high standards for academic 
achievement and student conduct, and ways to address the social and health needs of 
urban children. 

The NEA Charter School Initiative is a five-year experimental public charter schools 
effort in Arizona, California, Colorado, Georgia, Hawaii and Connecticut. This NEA 
initiative will explore and assess the use of publicly funded, publicly accountable charter 
schools as vehicles for.the systemic refonn of public education. 

The NEA Center for the Revitalization ofUrban Education (CRUE) is involved in several 
education community collaboratives among school employees, students, parents, 
community leaders, human services providers; policy makers, and business to meet the 
challenges of urban education. Projects deal with issues such as parental, family 
involvement, school safety, site-based decision making, school restructuring, community 
outreach, conflict resolution, and team building. Projects are located in Milwaukee, WI, 
Nashville, TN, Richmond, VA, Trenton, NJ, and Broward County, FL. 



The NEA's School Restructuring Investment, begun in 1984, has invested over $70 
million in efforts to restructure America's public schools to produce quality teaching and 
higher achievement students. The projects that support the school restructuring agenda 
include: 

Mastery In Learning Project, which ended in 1995,· enhanced learning through 
public school-based reform of teaching and ,curriculum. 

Learning Laboratories is a national network of public school districts -- now 
numbering 28 communities -- engaged in how to make schools become learning 
organizations and to use quality principles and practices that are more commonly applied 
in business and industry in improving learning for students and educators. 

Teacher Education Initiative is a national collaboration among the NEA, 17 
colleges ofeducation and pre-kindergarten through high schools to accelerate the pace of 
change and renewal in teacher preparation and practice to produce high performing 
students. 

KEYS Initiative is a program based on a ten-year NEA research study on the 
question, What makes a quality school? KEYS research provides schools across the 
nation with a yardstick to measure their organization health against specific quality factors 
that will yield higher student achievement. . 

National Foundationfor the Improvement ofEducation established by the 
NEA in 1969 supports educator exploration into the art and science of teaching to 
improve student learning. NFIE supports grants to teachers to test their innovative 
approaches to professional development. 
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I
Robert F Chase, President 1201 16th 5treet, N. W. 
I 

~eg Weaver, Vice President Washington, D.C. 20036-3290 
Marilyn Monahan, Secrelm)-Treasurer (202) 822-7300 Fax (202) 822-7741 
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Mary Elizabeth Teasley, Director 

April 24, 1997 

I 
Mr. Bruce Reed 
I 

1600 Pennsylvania Ave. NW 
I 

Washington, DC 20500 

I . i. ~ 
fearMr~~ 
It is my pleasure to inform you ofan important change in our Government Relations office at the 
I 

National Education Association. Jack Pacheco, formerly head ofNEA Government Relations Field 
Operations in the eastern states, has taken on new responsibilities as NEA's Manager of Political 
Affairs. 

I 
Jack brings to this post a lifelong commitment to public education and the seasoned leadership and 
~trategic vision needed to advance the Association's political agenda for children and public schools. 
I 

He will lead NEA's efforts in the 1998 election cycle and oversee the continued growth ofour 
political action committee, NEA-PAC. His experience as a lobbyist, campaign manager, pollster, 
fundraiser, and educator make him eminently qualified to lead NEA's political operations. 
I . 
For further information or assistance, please feel free to call on Jack directly at 202/822-7575. 

I 
Sincerely, 

~4~ 
Mary Elizabeth Teasley 
I 

Director ofGovernment Relations 
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