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STATE OF FLORIDA,
Dffice of the BoGernor
R . THE CARfTOL

' TALLAHASSEE, FLORIDA 323590001
JEB BUSH
CIOVERNOR ) o .

FOR IMMEDIATE RELEASE CONTACT: EL1IZABETH HIRST .

JANUARY 18, 2000 ' (850) 488.5394

GOVERNOR BUSH ENCOURAGED BY ,
CLINTON/GORE ADMINISTRATION’S APPROVAL OF (ool B
ONE FLORIDA EDUCATION PLAN | ‘ ~

TALLABASSEE - Guvemor Jeb Bush today praised the U 5, Dapartmaut of
Education’s Office of Civil Rights ("OCR™) for its review and approval of his Equity in
Education Plan, including the Talented 20 percent Program. In a letter dated January 14, 2000,
on the eve of the Martin Luther King, Jr. holiday weekend, Mr. Gary S. Walker, Director of the
Atlanta Office of Civil Rights, Southern Division, determined that “the Governor's Executive
Otrder aund the Equixy in Education Plen advance the gOals of the Partnership Commitments as set
forth in the exxsung P‘lcnda!OCR Partnership Report regarding Florida's higher cducamm
system.”

MANC 4

“The letter from the US, Depariment of Education’s Office for Civil Rights is
encouraging in that it will allow us to pursue the One Florida strategy to enhance diversity in our
state upiversity system,” sm.d Gowmor Bush, ( . ‘

"("-

In his letter, Mr. Walker stated, “In sum our preliminary essessment is that the Execuuve
Order and the Equity in Education Plan can be teconciled with the Partnership Commitmzuts’
overall goal of expanding access for minority students to higher education.”

"FAY 8 .

CQ:

Govemor Bush asked OCR to review bis Execuuve Order and his 'Equuy in Educauan
Plan in light of the state’s existing Partnership Agreement. OCR bas reviewed the Plan, and has
met with representatives of the state university system and Governor Bush’s office. OCR has
completed its preliminary review and has agreed thet Governor Bush’s Equity in Education Plan
includes specifio initiatives targeted toward low achieving elementary and secondary public
schools in Florida that advance the goal of mcreasing diversity in Florida’s colleges aud

+

hd
B

universities, \]\ -
3
“I thank the OCR for its prompt response, and I look forward to working cooperatively E,.,m“
with OCR through the Partnership to assure that together we reach the overall goal of expaading ~S———
Access for minority students to higher education,” said Governor Bush .
Governor Bush’s One Florida Plan was announced on November 95, 1999, and will
‘enhance dwersny and opportunity in the state’s university system and in state procurement
efforts.
i
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UNITEJJ STATES DEPARTMENT OF. EDGCATION ;
OFFIGE FOR CIVIL RIGHTS :
 ATLANTA OFFICE, COUTHERN DIVISION
61 FORSYTH ETREET, §W ‘
- SUITE 19770 ,
. ATLANTA, GEORGIA 30303

 January 14,2000

Chanesllar Adem W, Herbert

State University System of Florida .
325 West Gaines Street:
Suite 51 .

Tauahaasec Flonda 32399-1956 :

Dear Chmceﬂor Hzrbntr' ; ‘
‘Subseguent to cur m::znna of December 7, 1999, wﬂh you, mbm of‘ym;r stofE gnd the
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Govemur's office, wo Indiceted that we would cantlnus our review of the Governor's

Execurive Order and the Equity In Education Plan in Lighs of the existing Florida/United

. Camsmitments) and provide you with sama preliminary feed-back before the asd Board

- of Regents meeting gcheduled for January 21, 2000, During our Decembey 7 meeting,
" OCR was provided with additional information and statigticel projectians for enroliments
" under the Talented 20% Program. We were alsa given 8 copy of the draft report of the

Talerted 20 Irnplementation Tesk Force, The draft report sets out in greater dezail
guidelines for the implementation of the Talanted 20 Program, the Profile Asessmetts
Program, and the cogrdinalion protess between the State University System (SUS)
instiwotions, school districts, Florida Department of Educadon and the Chancellor"s

 States Office for Civil Rights (OCR) Partnership Report and Commitmems (Parinership “

. Firgt, with tégrd W elementary snd uﬁdndwy,pmmg our préliminqry view isthatthe
Governor's Executive Qrder and tha Equity in Education Plan advance the goals of the . -

668 "ON

Parigership Commitments.  [a particular wo pote many :pedﬁr. inivtarivay targeted

towerd Jow achieving elementary and secoadary public schocls in Floride that corélsys™

dircctly with the Partnership Commitraents. - Some of these arens include; 1) prorpoting
suff development for teichers; 2) hiring qua.hﬁed teachers, . 3) alignitg scademic
ihgtruction vnﬂ: gradustion standards; 4) raising GPA, high school competency west
scares, sod 10° grade actess to the PSAT; 5) inereasing support for the College Reach
Out Program: and, 6) providing and ensuring equity in programmatic areas end fonding
fuppart luw-per!bmung schools under the A+ Plan and through the work of the Equity
in Educgtion Opportunity Task Force. In addition, st the community college level, the
Governer's Equrty in Education Plan supporis the Parmership Commitments by

. recommending incressed support for reteation and remediation reduction pmgmm, and
eﬂ'mu toincrease the grudustion mies 10 4Year pmgnma. o ;

TOZSSSPZAZT « TRSSUHYTTEL SNAEINML UaWHL - 28:41
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At the SUS level, the Parmership Cammitments were intended to expand qscess to higher
educadan aad increase tha retention und graduation of minority studems in the SUS, as
wel) as to enharncs the proprams at Florida A & M. To achiave this, the SUS continued
the use of alternative admission program as a means of broadening the opportunities of

all stdents, including minorities, to sttand the SUS. Under the Partnenhip

Comuoitments, altemative admission ¢riteria mudl teke into wccount an applicant’s
academic ability, but considerarion tnay also be given to the applicant’s crextivity, telent,

and character. The SUS atriculated & continuing od of diversity in the copposidan of

the smdent population in the SUS.  Altemative sdmissions criterlia have been ased by the
SUS 10 provide eccess to a diverse group of sudents, minodty and non-minarity, who
otherwise would not have been el(gible under waditional admission criteria,

The Executive Order and the Equity in Education Plan, at the SUS level, sppesr to add
anather avernie for admission te the SUS through the implemeniation of a new Talented
20% Progmm and {o replace the Altermative Admission Program with the Profile
Assessmam Program.  Under the Talented 20% Program students who do not meet
traditional admission eriteria will, under certain conditions, be guarentssd admission to
ote of the ten institntinng in the SUS. This guarantes Is extended to the top 20% of cach
praduating cfass from eah pubdlic high schaal in Florida. Under the Profile Assessment
program, up to 10% of each enteting freshman olass |a the SUS can include srudents who

do not meet traditional admission criteria, do mot qualify under the Talemed 20%
Program, but who have demanstrated through their acedemic abilities and ather factors

that they can carry out a suceessful academic program in the SUS. Twenly five factors,

Including first timte in college, geographic \ocation, graduation Bom a Jow-achicving

gchaal, and socio-economic factors, may be considered for those students admitied under
the Profile Assessment. o . .

In zum, our prellminary assessmient is that iha Executive Order and the Equity in

Education Plan can be reconciled with the Pertnership Commitments’ overall goal of -

opanding asceds for minarily studenta io higher educution, Howaver, we do have some
concanl a5 to the icl;plmmﬁm of the Talented 20% FProgram and the Profile
Assumgment Program,

the elements of the Plan into the Parmership Committnents in @ way that will continna to
reinforce the apirit and poals of the Commitments. To this end, the maniraring provisions
of the Parmership Commitments would be revised to seek information regarding the

 impacl of the Plan, once it is implemented, an the various sections of the Commitments,

particularly orith respest to its impact an aocess to higher education fior minority snudenks.

For example, OCR will ask for information on.how the Talented 20% Program-and the .

Profile Assessment Propram will impact access to munarity sredents fn cach of the
individual SUS instfartions ar the undergraduate level,

TBCISEPedET « JASSUHYTIEL SNNEIMI Ydlidl cail

the Plan is adopted. we will nead to work together to incorporae-*

[doo4

| P4
1316 10204 dograf

@2, 22 10


http:sndt:l1.15
http:IIUde:a.ts
http:enbiln.ca

i

01/20/00 THU 17:21 FAX

-

. ¥

vaa

" .eifie/zee oerze  gsen o oy
RIRL : R17175 :
| IN=14-00 VE:EG  From: : ‘ @4 COSEL

652 "ON

318, P04/

~ Charicellor Herbert

Page3 :

© With raspeet 20 gradusre and professional uchoals, it is OCR's understanding thet you

have graposed s dslay in implementing the Governar's Plan until academic year 200!-

@oos

PAGE !BS

JobTé

2002, T your recommandation is eccepted, thare wauld be no iminediate impact oo rhe - -
" provisiana in the curremt Commitments related to access for minority students to gradume

and professions! eahools. Thus, the State wauld confinus to implement those provisions
pe7 the current Carrunitmants for academic ysar 2000-2001. T our understanding is not

- carrest, hewevez, please comtact me immedistely so that we cen diseuss this issue bafory

your Janusry 21 meeting. Once the Governor's Plan is implemented at the gradunte and
prafisssional schools level, OCR will aik for infopmation an'how the plan will impact
access to minarity students in graduate and profeadanal programs. \

1 sm confident that OCK and e St can cominus our work to cosuro that the
fondamental goals of the Partmership Commitments ore fulfilled. Please keep us informed
af all developments in tho implementation of the executive order and vhe Equity in
Educstion Plan, and with the work of the Pastnership Team, . Please he advised that we
are in receipt of the 1999 Florida/United States Office for Civil Rights Pannership
Agreement Interim Reparr, dated Decamber 30, 1999, We will review this report and
rezpond ta the Partnérship Team zfter the completion of our review. X yau have bny

' questions or conceras, please fez] free to comact me directly.

~ZAtlaats Office for Ciwil Rightg
Southern Divigion

e CaolALicko S e

Regina E Safer
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Literature Review
Degree Attamment and College Completwrz among Income (xroups
According to a Department of Education analysis of the Beginning Postsecondary Students survey, of
all students enrolled at four-year institutions, those from low-income families were more likely to drop
out and less likely to earn a degree than students from high-income families. Of students whose family
incomes were in the bottom quartile, 42% had earned a BA within five years, while 35% had dropped
out. In contrast, of those with family incomes in the highest quartile, 62% had earned a BA within five
years, while only 21% had dropped out. A slightly different analysis showed that of students seeking
bachelor’s degrees, 22% of those in the bottom quartile of socioeconomic status had earned a BA
within six years, while 52% had left without any degree. For those in the top socioeconomic group, the
figures were reversed: 53% had earned a BA, while only 22% had left without a degree.

In his 1997 paper “The‘Impact of Pell Gran‘rs on Student Persistence,” John B. Lee finds that of college

enrollees from families with incomes below $20,000, 57% received bachelor’s degrees and 43%
received any degree within five years, while of students from families earning $60,000 or more, 61%
had earned bachelor’s degrees and 68% had earned any degrees.

Frontloading
In his 1999 book “The Price of Admission: Rethmkmg How Amencans Pay for College,” Harvard

‘University professor and former Council of Economic Advisors staff econommf Tom Kane proposes

frontloading the Pell Grant program as part of his package of reforms to the student financial aid system:
“..when college freshmen are more likely than college seriors to have their decisions changed by an
extra dollar in aid, there are potential gains to be had ficm raising the armount of aid available to a
college freshmen to an amount greater than the aid available to a college senior. For instance, rather
that providing grants to students for all four vears in college, the same funds could be used to offer
larger grants to students in their first two years of college, essentially encouraging those who are
uncertain of their college prospects to learn about their college potential by enrolling. Those who
discover the benefits of a college training could then be expected to borrow a larger share of the costs
during theu' ﬁnal years of college.” ~

Dav'id 'Brenneman, Dean of the University of Virgiria’s Curry Scheol of Education, and Fred Galloway,
Director of Federal Policy Analysis for the American Council on Educztion, were commissioned by the
College Board to write an analysis of ways to maximizz the effectiveness of the Pell Grant program in
the face of budgetary constraints. Their 1996 paper, “Rethinking the Allocation of Pell Grants,”
analyzed the cost savings associated with different forms cf frontloading Pell Grants: “The rationale for
frontloading is that it would provide larger grant support for entering and second year students, for
whom higher education represents substantiz! risk and unceitainty. For those students who succeed in
their first two years, much of that tisk and uncertainty is diminished, and it is reasonable to expect them
to borrow more heavily for the final two years. In essénce, this option would reduce borrowing for first
and second year students and increase it for third and fourth year stdents, while providing larger grant
support in the first two years. Such a policy change waeuld enconrage more students to try higher
education, while reducing loan defaults by students who start but do nct complete a four-year degree.”



/

In a 1995 letter report, “Restructuring Student Aid Could Reduce Low-Income Student Dropout Rate”
(HEHS-95-48), GAO found that grant aid lowers the probability of low-income students’ dropping out
‘of college. A survey database sample showed that an additional $1,000 in grant aid for a low-income
student reduced the dropout probability by 14% overall. GAO found that grant aid is relatively more
_effective during the first school year than in subsequent vears: the effect of an additional $1,000 was to
reduce the dropout probability by 23% in the first year and by 8% in the second year. In the third year,
the additional grant aid had no statistically significant effect on dropout probabilities. GAO also studied
a university program for high-need freshmen that included frontloaded grant aid. Those program
participants were 39% less likely to drop out in a year than nonparticipants. For the lowest-income
students, the program reduced the dropout protability by 64%. The report recommended that ED
conduct a pilot program to evaluate the effzcts and costs of frontloading grants,

Lee states that “Researchers agree that studert aid has a positive effect on student persistence to
graduation” and summarizes various researchers’ findings that “financial aid is effective because it helps
equalize persistence across income categories” Lee’s paper summarizes the findings of many
researchers who have demonstrated the effectiveness of grant aid i imnproving persistence, especially in
the early years of college. In his 1990 paper “Price Response in Persistence Decisions,” E. St. John
found that both grants and loans improved persistesice, but that grants had a greater effect in the first
year and loans were more effective in later years. In 1995, T. Murdock, L. Nix-Mayer, and P. Tsui
also reported that grants in the first year wers effective in promoting student retention. Lee
recommends increasing the maximum Pell grant in the first year of enrollment both to improve ‘
. persistence rates and to reduce the student loan defialt rate of siudents who drop out in their first year.
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'Center Unified School District
8408 Watt Avenue, Antelope, CA 95843
Phone: (916) 338-6409 - Fax: (916) 338-6411

SUPERINTENDENT'S OFFICE
Fax#: @OQ ) 45- l- "‘55.8 / ~ # of Pages Including Cover: |0
TO: _Date:_/2-13-99

COMPANY; _DW,JZLJ‘\'}HM% CQM*L
FROM: &//L \ . QM/T; |

ORIGINAL COPY TO FOLLOW yes . No

MESSAGE: Thank you for your response to my fax dated 12/9/99

T he following letter and attachments were sent to Mr. Bruce Reed on
November 30, 1999. I am looking forward to discussing and/or corresponding ‘
with you regarding this proposal for legislation.  To that end, may [ please have
your mailing address and phone number or an E-mail address? You can reach
me by phone at (916) 338-6410 directly, through my secretary at (916)
338-6409 or E-mail: fortune@centerusd.k]2.ca. us

Please; ‘
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BOARD OF TRUSTEES
Nancy Anderson
Raymond F. Bandor
Ronafi E. Hodgaes, Ph.D.

. " Danel 8. Reason
' ' , Scolt C. Rodowick
8408 Watt Avenue + Antelope, California 95843 \
: (916) 338-6330 « Fax (916) 338-6411 . ) SUPERINTENDENT
Establishod 1858 : ' : —_— A Rex Fortune, Ph.D.

Navember .30, 1999

Mr. Bruce Reed

Chief Domestic Policy Advisor
The White House.

1600 Pennsylvania Avenue
Washington, DC 20500

I)eﬁr Mr. Reed:

This letter is directed to your attention al the suggestion of Dr. Michael Casserly, Exzcutive Director, National Council
of Greater City Schools, As you may know, a decision has been made that McClellan Air Force Base in Sacramento
County, California will close July 13, 2001. ' )

- During the debates regarding base closurg President Clinton visited our Lommunny and made statements regarding

- his empathy for the impact of basc closure on our community. While there are several school districts in the
community surrounding McClellan Air Force Base, Center Umficd School District is the only one with a substantial
percentage of its enro)lment made up of dependents of military personncl. Conscquently, our necds are unique.
Therefore, we feel justificd in requesting a unique temedy 1o our situation. :

During the past year, we have had conversations with the offices of Scnator Femstein and Congressman Osc regarding
the need for federal assistance. Now, we would like to cnlist the aid of the Qffice of the President, to assist our small .
district in maintaining its high quality programs, in reading and technology. The remu.{y we arc seeking is described
in attached proposal. The proposal defines our needs in terms of two projects that will be in jeopardy when the basc -
closes, the student entollment declines and our state and federal revenues decrcase. While funding these projects will
not restore 2}l the revenucs that we stand to losc, they will help us maintain the quality of our instructional progmms
in reading and technology ' :

Obviously, y, we are opcn to any other funding strategy that you would consider morc feasible than this one. In that
rcgard, T would be happy to mcect with you or members of your staff, at your convenience, 10 determinc what
modifications to our proposal would be nccessary, if any. 1am preparcd to mect in Waahmgton or wherever you
prefer.

I am looking forward to hearing from you soon and thank you in‘advance for ydur consideration:

Sinecrely,

Rex&'oﬁ%

Supermtendent

FEnclosure.

ce: Board of 'T'rustecs i
“Proud of the Past, Planning for the Future”
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FEDERAL PROPOSAL TO OFFSET McCLELLAN CLOSURE EFFECTS

Center Unifted School Disfrict is-one of %ixleen school districts‘ in Sacramento |
. County, Califorgkig., Last , faﬁ, the district docunieritéd that ;herc were‘;995 federally -
connected students among its 5699 enroliccs, when the’ fnost recent repért was completed.
About 760 (13.4%) of those students were decndent‘s of ziciive duty militiry’personnd,
©all of WEIO!’I.I will leave:the district when M‘cClella.n Air Force Bgsc closes in Jt‘zly, 2001.
Ancsther 232 (4%). of .d'xo‘se students are children of .civilizﬁi_s who work at McClellan Alr :
Force Basc and who may also leave as the Base closcs:
The district reccives approximately $3800 in statc or fgdeml Tevenue for each .
enrolled sn.xd‘em;. iheréfore ne\arly’ $3.8‘mil!ions of do!l_ars« are associated with the 995‘
_stud;:nts. It could be a:g:.t‘cd that paferils of the éi\}iiia;n students will remain m the area or .
that other civilian students will mbve in vto replacc lhem..lf that happen, the;i our prdblerfx
wdul;l be reduced by over SéO0,00G. Even so, the district will suffer significant financial

loss while this theorctical transition period oceurs.

The schoél district aixticz;pates the need to .reducc a cbrrespondinghutnber of .
teachcers aﬁd qthcr personnel who p;ovide direct services to students, as the student
population declines. A critical ‘challcnge will be to maintain the quality uf certain critical - k‘
support services which are not s6 easily tied to a per pupil rziljo. Two ‘criticélly needed
support sewi;es which arc Qery likely to be plziécd in' Jjeopardy when we start to cut
budgets arc the coaches for rcading and for tcchnology‘. r'l“hc‘ need fdr reading coaches

(specialist) at our élez}lczmtary and secondary schools and the necd for tcchnology support
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© personnel and training are describe in attached proposals. The key point here is that those
necds. 'arc‘ becoming more apparent as we refine our analysis of student asscssment data .
and as California has intensificd its accountability measures. |

FEnrollment is projected to grow again in the 2004-05 1irﬁeframe. During peniods
of growth in the past, our district has been able to afford to purchase computer hardware,

| sot’t;'vare, networking conncctivity and soxhc stafF training. Because of this, both of ourI
high schools were able to gain approval of their applications for the Califorma Digital
Higfx School proéraln. The distﬁct has just rccently 'conv;:rtcd all of its business functions

“and othe% program function lo a new systéms progrém (QSS) which still requires training
of our staff for full implementation. As ixﬁportant as these and other recent improvements
are, they will all go down the tubcs, when we will have to eliminate thleAstaff to support
thesc systems due to Basc Closure, and the fesulting decline in state resources. ’Yet? these
serviccs may be affordable once again in another four or five years when new housing is
scheduled to develop in our district.

We necd the funding associated with the two proposals as “bridging thé gap”
funding during the period between now and say 200,5, when new housing shoulrdv be
coming on hne. Obviously, we will have‘ to cut staff and other services during the next '
few years. But it would be most bcnéﬁcial to students and pércnts to prevent the éecline
n ‘th.e quality of our entical rcading and technology pmgrams and services during this
four or five year period of enrollment decline. ’i‘hc four-year cost of the reading support
proposal is $1,868,000, and the four year cost of the technology proposal is $4,964,000.

- This request is sccure an appropriation for the sum of $6,832,000.

‘,———-—/’/—(‘
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\

RESOMMENDATION:

Tt is recommended that an appropriation bill be amended as follows:

“The Congress hereby appropriates to the Center Unified Sch&ol District in
Antclope California an amount of 3$6.8 millions of dollars for the purpose of
implementing their reading support and technoiogy support progréms as defined in

section....... ( Scc Proposals).”
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PROPOSAL FOR READING COACHES AND STAFF DEVELOPMENT

Prior to the 1999-2000 school ycar, Center Unified School District had
experienced over a decadc of annual increascs in enrollment due to new housing
development. As a growing district, Centcr was able to appropriatc general funds to
establish a strong rcading program. Recently, our efforts K-12 have focuscd on the
Governor’s measures for school accountability, including the newly reviscd English
Language Arts standards, statewide promotion/retention policics, the proposed ELD
assessment and the high school graduation cxam. To this end, the distnct has used a
combination of state, federal, local and private resources lo establish an cxemplary
reading program. The David and Tucile Packard Foundation paid for threc reading’
coaches and a district reading co-ordinator to provide direction, assistance and
“supcrvision to all K-3 classrooms in the district. Center Unified has cxpanded this
successful K-3 coordinated coaching model to grades 4-12. Federal Impact Aid funds,
cnabled the district to hire reading coaches at gradcs 4-6 and reading teachers for the
secondary schools. Statc and federal staff dcvelopment grants have allowed for a part-
time secondary reading coach. o

Principals worked in concert with highly traincd reading coaches to assurc that -
teachers understand the importance of effective reading instruction, and how to provide
it. Reading is now taught to alt students daily for two and onc half-hours in primary
grades and for two hours in uppcr elementary. Reading is required for below grade level
students for a full scction (47 minules) in junior high school and a full scé¢tion (90
minutes) in high school. These secondary sections include direct instruction by the
teachcr using a phonics-based curriculum and computer assisted instruction in reading. A
special summer school program, Successful Start, has increased the reading skills of g
graders beforc they begin high school. Center Unified’s focused model provides a
research-based reading curriculum for all students, including special cducation and
English Language leamncrs (ELL). The coaching model assures instructional
accountability at all levels. ‘

Student test scores were strongest in the grades where coaches were cmployed the
longest. For example, in first grade, 85% of our students scorcd at or above grade level
last spring on a nationally normed standardized rcading test. Reading coaches visit
classrooms, monitor instruction, conduct staff development and makc program
improvement recommendations to tcachers. The district used its state texthook funds to
purchase a uniform, standards-based cumiculum for all classrooms. Center Unified
received two state pgrants, which allowed for staff devclopment in standards-based
reading strategies for specific groups of tcachers. -

_ In June 2000, funding from the Packard Foundation and from state and federal

, reading grants will end. In addition, the district loses cligibility for federal Impact Aid
Funds when McClellan Air Force Base closcs on July 13, 2001. The loss of these three
funding sourccs, along with the fiscal problems brought about by declining enroliment
associated with base closure, puts our reading program is in jeopardy.
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This proposal will cnable the district to not only continue the highly successful

* elementary model, but to fully implcment its planned expansion at the secondary level.

, The keystone of our success, as indicated by our K-3 test scores, has been the coaching

component. Our focus on success for all students and accountability for all staff has

resulted in significant achicvement gains as we prepar¢ our students for the high school
exit exam, the ELD exam, and the STAR program. ' »

The attached budget shows funding for a four-year period. ‘At that time, we
believe that new growth in student population associated with new housing starts will
generate sufficient revenue to continue funding this successful reading improvement
model without outside assistance. We also believe that after seven years, our reading
model will have generated enough student achlevemcnt data so that other districts might
bcncﬁt from our efforts,
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BUDGET FOR READING PROPOSAL

READING COACHES o

Five Elementary @ $51,000cach . . $255,000
_ Onc Junior High School @ $51,000 : 51,000
One Iligh School @ $51,000 ' . _ - . 51,000

- One Coordinator 390,000 : .. 50,000 S

_ STAFF DEVELOPMENT

Training Stipend; subs teacher costs - o A 20,000
ANNUALSUB COST & 467,000 .

FOUR-YEAR-COSTS

@$467,000 per year- S $1,868,006
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CUSDTECHNDLQGYPROPOSAL

lor more than a decade the Center Unified School Dlstnct has expenenced
enrollment increases associated with new housing developmcnt which was very strong at
the end of the 1980's and early 1990°s. The district built new schools and portions of
schools during this period. Educational technology has been a priority for the district
during this period also, and these new schools were wired to accommodate the
technology that was available at the time. By now, the district has invested heavily in
hardware, connectivity, software and staff training. Computers arc in classrooms in most
schools. There are computer labs in cach school, and the district has recently inslatled a
ncw computerized system (QSS) for its financial, au,ounlmg, pupil personncl services,
master schedule development and parent communication processes. These purchases
have been guided by a Technology Plan which calls for staff suppaort of computers as
well as the purchases mentioned above. :

The 1999-2000 school year marks the frst of seveml years when the district’s
student enrollment will decline, in relan(mshlp to the closure of the McClellan Air Force
Base in July of 2001. Continued cnrollment decline will be accompanied by losses in
revenue for the school district. Unfortunately, the district will have to reduce staffing
even beyond the reduction in the number of teachers corresponding to the number of
students no longer cnrolled. We are certain that the support staffing for technology will
be at risk, along with other staff not directly uscd in clissrooms with students. To lose our
current technology support stalf at a time when the schools actually need more
technology support, would result in a huge step backwards in terms of instructional
opportunitics for students and in terms of modernizing administrative Opemuons for the
dxstm.l ,

- To maintain our cxisting tcchnology support for schools, this proposal would
provide for technology staff to keep the current and newly purchased equipment
opcrating. The proposal would provide support staff at the district and at the school sites.
The proposal would also unprove the ability of current instructional staff to perform
simple trouble-shooting and rcpair procedures by providing training on an on-going bhasis.
The prOpO&,dI would also improve the guality of instruction by providing time for tcacher
preparation of units of instructions and student projects utilizing the technology available
in libranes, technology labs and in classrooms. F mally, this proposal will provide wiring
for Internet access in all classrooms of the school closest to military housing, where new
houscs will be constructed to replace current military housing. (Sce attached budget) The
proposal has an annual cost and a cost for four years, after which time projected student
enroliment growth should produce the revenue to kecp thuse s.upport functions operating..
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BUDGET FOR TECHNOLOGY PROPOSAL

STAFFING'
One dnecmr @ $65,000 - $ 65,000
Four support tcchnicians @ $40,000 160,000
Six school troubleshooters @ 40,000
And one @$20,000 | 260,000
TECHNOLOGY COACHES S
Eight@$45.000 - 360,000
V S ) o ﬂ?. &
gfﬁ,t

Teacher Release Time for on-gcmg ‘ ,
Training 8 @ $37,000 .. . 296, 000

WIRING : INTERNET & OTHER CONNECTIVITY

100,000
ANNUAL SUB-COSTS 1,241,000

FOUR-YEAR COSTS

@ $1,241,000 - a . $4§§64;000
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'collége entrance examination preparation or to enter .into . contracts
with providers of college admissions test preparation . courses, who

' may inclide, but are pot necessarily limited to, private prowdcts,
public or private postsecondary xnstxmnons, or employees of the .

school district.

(2) The content of the college adnussxons test preparauon course
instruction provided under this chapter shall be determined by the
school district of the schoolsite at which it occurs. This inswuction

shall, 'as a minimum, cover the format and the subject area content.

The “instruction shall also include practice tests, and the calculation

of the scores of the pupils taking these practice tests, for the college -

admissions test to be covered. Pupil anendance at this insﬁucﬁon
shall be monitored.

(3) The preparation course shall include at least 20 hours of direct
pupil instruction, outside of the normal school curriculum, that may

include instruction provided through satcllite networking or any .

other .real time interactive technology. To dctermine the

effectiveness of the test preparation course, the preparation course
shall include a pre- and post-practice examination. The pre- and.

posi-practice examination scores shall be included in the evaluation
of effeciveness submitted 1w the Swmte Department of Edueation
. pursuant  to subdivision (c). Each grant -recipient shall report, by
_ school or location and number of pupils, on the total costs and

improvement of test ‘results per participating pupil and for the .

schoolsite or location as a whole, This costbenefit informatdon mdex,
along with a brief description of the program, shall be made widely
available to other funded programs and, where possxble, posted on
a statewide website.

(4) Preparation courses shall be offered at intervals: desxgned 0
conclude at those times that reaeonably coincide with admissions
testing dates.

() Every two dollars (52) of grant funds allocated to a schoolsite
under this chapter shall be matched by one dollar ($l) of funding
raised by the schoolsite or the school district of which it is a part from
federal, local, pnvaus, or other state sources. A schoolsite may assess

students who participate in the program established by this chapter -
s fee not to exceed five dollars ($5) and may use the funds coliected

for purposes of this matching fund requirenent. Funds msy be
awarded in an amount not to excecd the lesser of either seventy-five

doliars ($75) per 10th grade pupil at the schoolsite receiving a grant, -
or two bundred dollars - ($200) per pupil participating. in the -
ke.xammauon prepmnon cousse and mkmg ‘a eollege entrance .

examination.

{c) The Staate Department of Educauon shall recommend, and the.

State Board of Education shall approve, an evaluation design for the
program established by this chapter. School districts' that receive
gramts under this chapter shall use the evaluation design to assess the

9
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overall program and cost-effectiveness of their programs, mcludmg
but mot necessarily limited to, the effect of this program on the
college admissions test scores, the change in the total number of
pupils who ke the college admissions tests, and college attendance
rates of program participants. These school districts shall submit their
assessments to the State Department of Education m a  timely
manaer. The State Deparoment of Education shall develop a report

including, but not npecessarily limited to, the information received .

fiom school districts under this subdivision and recommendarions to
continue, modify, or discontinue' the program esmblished by this
chapter. The report shall be approved by the State Board of
Educafion and submitted to the Legislature on or before January 1,
2004,

60830.9. This chapter shall remain in effect on]y until January 1,
2005, and as of that date is repealed, unless a later enacted statute :hat
is enacted before January 1, 2005, deletes or extends that date. '

SEC. 2. (a) The sum of ten million dollars ($10,000,000) is hereby

- appropriated from the Gemeral Fund to the Superintendent of Public
Instruction for allocation to school districts for the purposes of college
preparation and examination programs pursuant w0 Chapter 8
{commencing with Section 60830) of Part 33 of the Education Code.

(b) For the purposes of making computations required by Section
8 of Amicle XVI of the California Constimtion, the appropriation
made in this section shall be deemed 10 be “General Fund revenues
appropriated for school districts,” as defined in subdivision (c) of
Section 41202 of the Education Code for the 1998-99 fiscal year, and
shall be deemed included within the “total allocations to school
districts and . commupity college districts from Genperal Fund
proceeds of taXes appropriated pursuant to Article XTI B,” as defined

in subdjvision (e} of Section 41202 of the Education Code, for the
1998—99 fiscal year.

93 -
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o A Consortium of Education Research Scientists and Praciitioners to design and
conduct research and evaluation studies which will inform the work of the Network of
Suburban/Urban School Systems, a network organized to mount 2 concerted attack on
the problem of minority student academic. underproductivity; v

e A pre- and post-doctoral fellowship program designed to encourage and support '
scholars who will study the problems related to ethnic minority students’ academic
underproductivity, ’ . :

Recommendations for Action ‘

" The Task Force has concluded that, if the number of top African-American, Latino, and
-Native American students is to grow rapidly, promoting high minority achievement will

need to become a priority at all levels of the educational system. In addition,
underrepresented minority students will need access to a much expanded set of
supplementary education opportunities outside the schools.

In higher education, the Task Force is calling for senior coliege and university officials to
make raising minority achievement, including increasing the number of top students, a

_ priority on par with increasing minority enrollment, retention, and graduation rates.

Operationally, this not only will require a commitment to ¢liminating differences in
achievement between similarly prepared minority and majority students but the creation

" of organizational capacities designed to address them, The Task Force recommends that

colleges and universities organize consortia to promote widespread use of strategies
available for helping minority students perform at high levels. Colleges and universities,
along with state education agencies, should create information systems designed to
monitor progress and to help jnfbrm efforts to design more effective strategies.

At the K-12 level, the Task Force recommends that local, state, and federa! educational
leaders place the goal of increasing the number of top minority students high on the
school reform agenda. From an operational standpoint, this means testing and selecting
promising elementary and secondary school reform approaches partly from the
perspective of whether they help increase the number of minority high achievers. It also
means testing and using the best of these strategies in a wide range of schools, from those
serving high concentrations of disadvantaged students to those with more middle-class
populations, '

The Task Force recommends that policymakers work to expand access to high-quality
preschool and parent education programs to underrepresented minority children and .
parents from all socioeconomic levels, not simply the disadvantaged. N

The Task Force recommends that national and community organizations concerned with
improving minority education work with educational reformers and researchers to expand



1I07EM;

1=19-00;

- ENLACE Networking
{ Meeting
. February 10-11, 2000
San Antonio, TX ‘

GEAR-UP Pre-Application
Technical Assistance
- Workshops

_ February 7, 2000
"Phoenix, AZ

February 9, 2000
Kansas City, MO

February 16, 2000
Jackson, MS

February 18, 2000
Washington, DC

February 22, 2000
Edinburg, TX

U.S. Department of Education
FY 2000 Postsecondary
Education Dialogue
February 23, 2000

Edinburg, TX

Date:

To:

Fevae @D Lmuw

National Coliné_il for
Community & Education Partnerships

One Dupont Circle, N.W., Suite 118
' Washington, DC 20036
Telephone: 202/939-9450
| Fax: 202/530-0809
- E-Mail: Hector_Garza@nccep.nche.edu
Homepage: http.//www.edpartoerships.org

From: g -
_;_-{_ Hector Garza, President

—_ Juana Adaniya, Executive Assistant to the President

- Carmen Gloria Alvarez, Director, Finance & Adrﬁinistration
Johnson Niba, Project Associate

Carmén Arroyo, Consultant

. Adella Santos, Consultant

1118 Joo ‘
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Ins'tjtution: The (Uh,a.ﬁ, ,_HOQ,&U

202. 466 - 5581

Fax:

Telephone:_ . 202 456 - 5332

Pagés: .(Including Cc;ver Sheet)

0O URGENT

Memo:

FYI
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NATIONAL COUNCIL FOR
Community and Education Partnerships

Promoting Student Achievement and Access to Higher Education

NCCEP

Japuary 18, 2000

‘Maria Echaveste
Deputy Chief of Staff
The White House
Washington, DC 20502

Dear Maria:

I am writing on behalf of the planning committee that has agreed to collaborate in co-sponsoring a -
national meeting for Latino educational excellence. As you know, this group has been meeting with the
White House Initiative staff and Commissioners to plan for an event that will bring business,
philanthropy, education, commumty and parent organizations, government and others to create a national
agenda and action plan to 1mprove K-16 educatlon for Latinos. -

We were delighted to have an opportunity to meet with your team about this effort on January 5, 2000 and
were pleased to learn that the White House is also interested in hosting a White House event as a follow-
up to the August 1999 First Lady’s Convening. As agreed to at the meeting, Andy Rotherham, DPC, has
Been invited to join the policy group of the Stakeholders Committee, and we will contact Brian Barreto
(Office of Public Liaison) to work with the Stakeholders to address outreach to constituent groups. We -
remain excited about the prospect of coordinating our efforts with the Wh1te House and this letter is
intended to update you on our current thmkmg and plans '

Smce our last meeting with you, the coré planning team has developed a conceptual model for the
conference that builds upon the ideas shared with you and your colleagues on January 5. While the
enclosed preliminary draft still needs to be vetted with the entire coalition of partnering organizations, we
hope this provides a framework that will allow us to develop this event collaboratively.

Simultaneously, we are moving forward to secure ﬁmdmg from our partnering orgamzanons and have
orally received commitments from several organizations and foundations to help finance the two-day
event. We look forward to continuing our coordination efforts with you and Sarita Brown.

Sincerely,

W Gy

Hector Garza
President

Enclosure ‘ o . » - ‘
HG/ja . - o : ' % :
| One Dupont Circle, NW

Suite 118
Washington, DC 20036
tel: (202) 939-9450
fax: (202) 530-0809
www.edpartnerships.org
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DRAFT—Not for dis‘tribution or quotation

Excelencia en Educacion:
A National Day of Commitment
~ For Latino Educational Excellence

Raticnale
The Latino community is the fastest growmg in the country yet continues to have lower
educational attainment rates than Anglos, African Americans, and Asian Americans.
These factors combine to create a scenario that is unacceptable for the Latino community
and the rest of society. While promising educational strategies exist in communities .
across the country, most are dwarfed by the unmet needs, thus suggesting that slow
incremental change will be insufficient. The key to activating all the necessary
stakeholders is to harness the collective political will of those who care and to commit to
work together on an action agenda for change. A national meeting in Washington, DC in
- May 2000 will provide the process to bind together, a representational group of:
stakeholders with effective strategies to create the political will to close the achievement
gap for Latinos in the coming decade L . :

Assumptions that Support High Achievement by Latino Students

e The curriculum should be framed by high standards

e Schools need up to date materials and equipment to deliver an excellent education

e Appropriate inclusion in an accountability systcm increases the likelihood that
Latino students will do well in school.

» Teachers must have the skills and experience to teach hngulstlcally and culturally
diverse students
Students learn to read best in their native languagc
Parents are a key ingredient in school success for Latino students

¢ The community has an 1mp0rtant role to play in supporting the education of
Latino students

~ Purpose

To develop and launch an acnbn agenda with assigned responsibilities, measurable
outcomes, and a timeline leading to accomphshmg the foliowmg goal by the close of the
coming decade (2009): ,

90% of every eligible Latino child enrolled in U.S. public schools will
receive a high school diploma by 2010

Meeting this goal will require tackling issues such as children must start school ready to
learn, the schools they attend must offer a quality environment and the teachers must be
prepared to offer a rich educational experience that challenges all students to reach their
highest potential. Meeting the goal of high school completion will also create an
expanded talent pool for post secondary education and the workplace.
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What

A national meeﬁng of 225 leaders committed to the goal of Excelencia en Educacidn.

The meeting will be the vehicle for the development of a plan by community sectors that
frame actions that will support the goal over the next decade. The sectors will include the
corporate sector, government, the schools, higher education, community groups,

- foundations, parents, and national organizations. Prior to the convocation, sectors will
identify five possible outcomes in support of the goal outlined. These outcomes will be
used as a yardstick against which all actions taken by that sector can be measured by
members of the sector and by the general public.

The action could include support for effective programs, policies, strategies identified
under each of the objective areas in an effort to bring these approaches making a
difference in achievement to “scale” and could potentially be implemented rapidly in
large numbers of communities. Some examples of programs to consider include those
identified in the publication What Works for Latino Youth created as a product of the Flrst
Lady’s Convening on Hlspamc Children and Youth in August, 1999.

This would facilitate the engagement and ownersmp of all sectors by prov1d1ng either a
beginning list of “deliverables” for them to consider and comunit to “on-site” or examples
from which they could expand or connect with their existing efforts. '

Who :
A cha chairperson for cach sector will be identified by a national steering committee. Over
the course of the two day convocation, each chairperson and 25 sector representatives -
will identify outcomes, determine benchmarks and begin to draft a plan for dissemination
of the outcomes and buy in from members of the sector and the general public.

Operational Structure gLong-Term! 4

The national steering committee will work with a small staff to provide support for the
action agenda. The staff will develop pubhc cducatlon matenals and monitor progress
toward the ottcomes by all sectors. T

* In the short term and for the purpose of coordmatmg and fundmg the National Day of
Commitment events, the coalition of organizations will use the National Council for
Community and Education Partnerships (NCCEP) as the organizing and coordinating
entity. ' '

FundmgCommltments Recexved | . Other Funding Prospects

The Ford Foundation ~ Knight Foundation
The W K. Kellogg Foundation S Sallie Mae Foundation

AT&T Foundation . Univision
State Farm Insurance :
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Proposed Agenda/Format

1. White House Kick-Off Event

The White House would kick off the day with an hour—long event that would include
statements by the President, Vice President, and/or First Lady and representatives of
participating sectors (such as business, philanthropy, education, community
organizations, etc.). These statements will announce and define new commitments of the .
Administration, corporate America, educators, and others to help achieve the Action
Agenda that will be finalized at the end of the day. The event will recognize the
importance of the First Lady’s convening as a crucial spark in creating a national agenda
and will take advantage of the ability of the President and key members of the
Administration to focus national attention on the issues. We also may want to feature
Latino students and educators who could recogmzc the 1mportance of these comnntments
in the lives of millions of Latino young people.

2. “Day of Comrmtment” Meeting
Following the White House kickoff, participants from each sector will gather ata nearby
hotel at an event sponsored by partner organizations to discuss the action agenda and the
goals for the next five or ten years. The session will include:
= a motivational keynote,
» brief overview of the data, S
- = brief overview of the pohcy agenda supported by written matenals mailed
to participants before the meeting (addressed by sector)
* breakout meetings by sector to develop outcomes, respons:bllmes and
timelines; and
= dinner with another motivational speaker.
A second day might include continuation of sector-by-sector work with reporting from .
. representatives of each sector and final approval of a national plan. -

We may wish to have a news event to announce the approval of the plan.

3. Follow-up Activities
In the weeks and months after the Day of Commitment actzvmes we w1ll work to
accomplish the following:

= A meeting of national foundauons hosted by the Ford Foundatzon and the AT&T
Foundation and others focused on the role private and corporate philanthropy can

- play in achieving the Action Agenda;

* Creation of a national coalition or partnership to push the agendag including
ongoing monitoring and reporting of how far the nation has come in meetmg its
agenda;

* Presentations to national orgamzatmns to disseminate the Action Plan among key
constituency groups;

Development of state-by-state legislation in support of the agenda;
A media campaign to draw attention to the needs of Latino students; and,
Other activities developed by partners. )
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, Thls transmission is intended for and restncted to the named addressee only. It may contain conﬁdennai
and/or privileged m[ormatmn If you receive this transmlssnon in error, you are notified that you are -
prohibited from reading, copving, or disscminating the transmission. ‘Please call (202) 401-3026 to
anangc for return. of anv tr'\usmmswn sent in error. Thank you. : :

400 MARYLAND AVE., S.W. wnsmﬂorou D.C. 20202:0130
, (202) 401-3026-
. -

Qur mission is (0 ensure cgual access to education and to nromme educatinnal &‘vr9!9tnr»'rhrn:-ahf\vuv tho Natine
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" UNITED STATES DEPARTMENT OF EDUCATION
| OFFICE OF THE ASSISTANT SECRETARY FOR CIVIL RIGHTS
o

N T9

* . The Honorable Corrine Brown

United States House of Representaﬁvcs T

' ‘2444 Raybum House Office Building
Washington, D.C. 20515

The Honoreible‘qurie“Meek . o
United States House of Representatives .
401 Cannon House Ofﬁcc Bmldmg '

Dea: Representanves Brown and Meek

This is in reference to Reprcsemauve Brown’s telcphone call to me on January 19 2000.
During our conversation, Representative Brown stated that she is concémed that the
Office for Civil Rights’ January 14, 2000 letter to Chancellor Herbert regarding Governor
Bush’s Executive Order/Equity in Education Plan (the "Plan"), is bemg interpreted by
some State officials as an endorsement of the Governor’s Order ending the use of race-

" based affirmative action in the State of Florida. During our conversation, I clarified that
. this is not the intent of the January 14 letter. T explained further what is in fact the

- -purpose, scope and intent of that letter. Per Representative Brown’s request, Iam
: provxdmg that explananon in Wntmg to her and Representanve Meek

‘ On Januaty 14, 2000, Gary Walker Darector of our Atlanta Oﬁce for le R1ghts senta
 letter to Chancellor Adam W. Herbert of the State University System of Florida that
- provides preliminary feedback regardmg the Governor’s Plan in light of the existing

Florida/United States Office for Civil Rights- Partncrshlp Report and Commitments

. (Commitments). The letter addresses the State’s ability to continue.to fulfill the

Partnership Commitment’s overall goal of expanding access to minority students to
educational opportunities 1f the Governor’s Plan is adopted. With rcspect to-

o postsecondary education pmgrams the Ietter stat&

[Olur preliminary assessment is that the Executwe Order and the Eqmty in

* Education Plan can be reconciled with the Partnership Commitments’ overall
goal of expanding access for minority students in higher education. Hggg_ver we .
do have some concerns as to the implementation of the Talented 20% Program
and the Profile Assessment Program. If the Flan is adopted, we will need to work
together to incorporate the elements of the Plan into the Partnership

Commitments in a way that will continue to remforce the Spmt and goals of the
Commxtments : :

' 400 MARYLAND AVE., 8.W. WASHINGTON, D.C. 20202

' Our Mission (3 to Ensure Equal Access 1o Education and 1o Promote Educaﬂmal Exceflence throughout the Nation.
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Representatives Corrine Brown and Connie Meck - page 2

Our January 14 letter was directed at the important but narrow issue of Florida's-
obligations under its Partnership Commitments. However, as the Commitments do not
require the use of race-based affirmative action, the letter does not address the issue of

affirmative action or the Governor’s decision to end its use in the State of Florida. We
recognize that the Governor’s plan has raised substantial concerns regarding the

- elimination of race-based affirmative action. As we discussed, the Department strongly

supports appropriately-tailored affirmative action measures consistent with the
President’s'policy of “mend i, don't endit”” It is the Department's position that, under
the Constitution and Title VI of the Civil Rights Act of 1964, it is permissible in

 appropriate circumstances for colleges and universities to consider race in making
admissions decisions. They may do so to promote the educational benefits of diversity
consistent with Justice Powell's landmark decision in Regents of the University of
California v. Bakke. They may also do so to remedy the continuing effects of
discrimination. As Secretary of Education Richard Riley stated in his “Dear Colleague
Letter” dated March 19, 1997, regarding the passage of California’s Proposition 209,
which generally prohibits the use of affirmative action, “I continue to believe that
appropriately-tailored affirmative action measures are educationally sound toolsto .
remedy the effects of prior discrimination and to foster diversity at educational

institutions.” I am enclosing a copy of the Secretary’s March 1997 letter for your -
‘information. - S .

-~ With respect to the more narrow issues addressed in the Partnership Commitments, we
will continue to work with the State of Florida to ensure that the goals of the
- Commitments are in fact fulfilled. Ihope this letter is helpful in addressing your
concemns. Please feel free to contact me if you have any further questions.

Raymond C. Pierce
Deputy Assistant Secretary
For Civil Rights . '

Enclosure
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STATE OF FLORIDA

@ffu:e of the (%nﬁerﬁnr

THE CAPITOL
"TALLAHASSEE, FLORIDA 323990001

November 10, 1999

Ms.Norma V. Cantu = . Ms. Suong Mai Cavalli

--Assistant Secretary for Civil Rights ' Chief Civil Rights Attorney
U.S. Department of Education ~ U.S. Department of Education
330 “C” Street, S.W., Suite 5000 61 Forsythe Street, SW, Suite 19T70
Washington, DC 20202 Atlanta, Georgia 30303 '

Dear Ms. Cantu and Ms. Mai Cavalh

Yesterday, Governor Jeb Bush announced his plan for One Floridz—a plan to end racial,
ethnic and gender-based preferences, set-asides and quotas in our State’s government enterprises
and in the allocation of state contracts, while increasing diversity. With respect to the -
Florida/OCR Partnership Agreement, it continues to be the policy of this Administration to
support equal education opportunities for all Floridians; to prohibit discrimination in education
because of race, creed, color or national origin; and, to promote the full realization of equal = .
educational opportunities throughout the State. Through Executive Order 99-281, Governor
Bush has requested that the Board of Regents implement a policy prohibiting the use of racial or -
gender set-asides, preferences or quotas in admissions to all Flonda institutions of higher -
educanon, effective xmmedxateiy A copy of the Order is enclosed. ‘

Also, I have enclosed a copy of our Eqmty in Education Plan. This comprehensive plan
has been developed in consultation with, and with the cooperation of, the chancellor of our-State
- University System, Chancellor Adam W. Herbert. As you will note, our Plan includes & new
‘Talented 20 program, which guarantees admission to one of Florida's state universities to
students in the top 20% in each Florida public hlgh school graduating class who have completed

a college preparatory curriculum. This plan will increase the number of students, including those -
who are minority and economically dxsadvamaged, admmed into one of our publxc umversmes ‘

: "Every student in the top 20% of his/her class will also be given priority in need-based
financial aid awards. To assist ﬁna.ncmlly needy Talented 20 students, the Govemor is
recommending an increase of 43% in Florida’s need-based scholarship programs.. In addition, a

new Profile Assessment process will be utilized i in lieu of the altematlve admission progess, and

- will supplement the Talented 20 ¢ progmm :
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Ms Norma V. Cantu
Ms. Suong Mai Cavalli
November 10, 1999

Through the Equity in Education Plan, we will ensure that even more high school
minority students are challenged academically and are prepared for being admitted to the
university system without remediation, and in accordance with the system’s-standards. Our goal
is to equip all of Florida’s students for higher education by ensuring that care has been exercised
at every level of their secondary experience by providing them and their schools with the
necessary resources to succeed. Our state’s success in higher education depends on our students
preparation and success at the secondary level. :

Florida is prepared to do more zhan any othcr state in the nation to enhance dxversxty at
the post-secondaxy level wuhout having to rely on the pohctes of the past. .

We look forward to your coopcmhve support of this Plan in the new m!llenmum

Smcerely,
) Carol A.Licko ' /
General Counsel '
" Enclosures: Plan
Executive Order 99—281

¢ Dr. AdamW. Herbert w/o enclosures
Regina E. Sofer w/o enclosures
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