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BRIEF DESCRIPTION OF BUDGET AND POLICY 

PRIORITIES FOR YEAR 2000 (FY200l) 


INFORMATION COLLECTED FROM THE EDUCATION MEETING ON DECEMBER 6, 1999 

American Association of Community Colleges 
American Association of Museums 
American Association of School Administrators 
Association for Career and Technical-,Education (ACTE) 
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Association of Jesuit Colleges and Universities 
College Board 
Committee for Education Funding 
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Council of Chief State School Officers 
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i,AACC 
AMERICAN ASSOCIATION OF COMMUNITY COLLEGES 

AACC Fiscal. Year (FY) 2000 Appropriations 
For the Labor..HHS-EducatioD Appropriations Subcommittee 

1) Increase the PeD Grant maximum by $400, to $3,525. Increases in the Pell Grant 

maximum function to lower tuition and increase access to community college for 10w­

income individuals. The Pell Grant maximum has lost over 8 percent to inflation in the 

last ten years, and more than 2S percent over the last twenty; one unfortunate by-product 

is skyrocketing student indebtedness. In the last four budget cycles, Congress and the 

President have grasped the Pell Grant program's importance and substantially increased 

the maximum grant. but much more needs to be done, and can be done. The 

Administration's proposed $t25 increase in the maximum for FY 2000 is inadequate and, 

given currene large program surpluses, is actually a $241 million cut in new funding from 

last year's level. 


2) Provide $80 million for the Strengthening Institutions Program (Title Ill-A of the 
'HEA).. For years, the Strengthening Institutions program has been one of the most 
underfunded, in the entire Department of Education budget. ,This program is built upon ­
the principle that federal funds are bestspent when addressing goals identified at the local 
level. But all Title ill-A gnmts must first withstand a bruta] competition. which ensures 
that funds are spent efficiently. Unaccountably, President Clinton has ch~sen to provide i 

I· 

only a tiny increase for Title ill-A, while substantially expanding other institutional aid I 
I 

programs. Title ill-A should be returned to its FY 1995 funding level of $80 million. ; . , , 
I 

3) Increase funding for the Carl D. Perkins Vocational and.TechnicalEducation Act 

by at least $125 million. Substantial new federal resources should follow enactment of 

last year's Carl D. P~rldns Act reauthorization. The new Jaw. provides a new. level of 

state and local flexibility, coupled with strict new performance standards. Appropriations 

for the Perkins Act.stagnated in the 1990's; new funds could help institutions enhance 


technological capabilities, provide professional development opportunities to faculty, and 

develop accountability systems. The CHnton Administration h~ frozen Basic State 

Grants and given the T'::ch-Prep program only a'modest increase; both merit increases of 

more than 10 percent MCC also supports funding for the new component of Tech­

Prep, to support locating high schools in community colleges. 


I4) Fund the Child Care Access Program at $45 million. The child care program Icreated by the 1998 Higher Education Act reauthorization gives Congress a great 

opportunity to assist low-income students in getting to college and staying enrolled. The . 

program requires a concentration on needy students.. It received just $5 mil'lion in FY 

]999~ and the Clinton Administration wants to freeze the program in FY 2000. Congress 

should help respOnd to the widespread need for this program by funding it at its initial 

authorized Jevel. The Department of Education received well, over two hundred 

applications in the first competition for funds. 


One Dupont Circle, NW, Suite 410 Woshinston. DC 20036 (202' 72R-O?OO FAX' I'?O?' A~~_<)dl:" 
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AMERICA~SSOCIATION OF MUSEUMS 

Education Policy and Budget Priorities for FY 2001 

Education is integral to the public mission ofmuseums, and theorists and practitioners alike 
recognize the unique ability ofriluseums to lift lessons off the page. As well as direct 
services to students, museums provide teacher training and cumculwn development, and of . 
course they provide education services to the general public. They participate in numerous 

.U.S. Department ofEducation programs and initiatives, such as 21st Century Community 
Learning Centers, Goals 2000, Title I. Star Schools, Technology Innovation Challenge . . 
Grants, Partnership for Family Involvement in Education, and the Mars Millennium Project. 
, 
A recent Institute ofMuseum and ~ibrary ServiCes' (IMLS) survcy shows that museums in the 
U.S. spend $193 'millionannuaIly on K-12 programs and provide nearly 4 'million hours on 
educational programs such as guided field trips, staff visits to schools, and traveling exhibits in 
schools. 88% ofAmerica's museums provide K-12 educational programming. Seventy percent 
ofm.useums have at least one full-time paid staffwho offers K-12 educational programming. 
More schools everywhere recognize the value ofmusewnresources and are taking advantage of 

, 
i 

I 

i 
them, especially because museums overwhelmingly use school curriculum standards to shape 
their education programs. And museums' commi1ment to education programs for schools is 
increasing: Over 700Al ofmuseums surveyed report an increase in numbers of stUdents, teachers 
and schools served in the last five years.' . 

ESEA Reauthorization: Retain mid expand opportunities for partnefship that were written 
into the various titles ofESE A in 1994. Working with teachers, museums he1p to extend 
learning that begins in school beyond scho01 boundaries. beyond the school day to after· 

, i school and weekend hours, and beyond the School years to the rest of the students' lives .. 
SLlpportthe ability ofmuseums to take the lead in applying for 21 st Century Community 
Learning Center grants. Increase opportunities for museums' unique ability to engage the . 
whole family in learning activities, which is key to overall education improvement. 

. . 
, , ; I 

TechnologylE-rate: Increase opportunities for museums to help provide quality content via I 
i,new communications teChnologies in the wake ofthe success ofthe E-rate. With over 700 

million objects and associated documentation in their care, musewns possess vast portions . 
of America's .intellectual database. 

Budget: Retain a high priority for 21 st Century Community Learning Centers program, and 

other programs that foster partnership opportunities fOf museums. 


Increase the long-stagnant budgets ofthe musewn side oflMLS, the National Endowment 
for the Humanities (NEH), and the National Endowment for the Arts (NEA). These 
agencies belp museums fulfill their education mission and have not seen significant . 
inoreases, relative to other areas ofthe federal budget, in several years. Continue support of I 

the National Science Foundation's,Informal Science Education program. I 

I' 

For more infomation, please contact Barry Szozesny, AAM Oovermnent Affairs CoUnsel.rj 
~----------~--------------~-----

1575 EYE STREET NW. SUITE 400 

WA:3IIINGTON. DC 20005 

202.289.1818 

FAX 202.289.6578 
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.American J.4ssoc~atioll ofSchoo! Adlninistrators 

. AASA FUNDING PRIORITIES 
Leadership

for Leamillg 

A. AASA used the following process to determine its funding priorities: 

Each member of the Federal Policy Committee filled out a funding priority 
matrix (attached), indicating hislher preferences for FY2000 appropriations. 
After all of the members' answers were compiled, it became clear that the 
programs can be divided into three tiers, each tier representing a varying 
degree of support. 

I 

JB. AASA's three tiers regarding funding priorities: I 

I 

1. Tier 1- Our member's top concerns for 2000: 
a. Title I Basic 94 
b. IDEA 87 
c. Technology for ED 81 

2. Tier 2- Second level priorities: 
a. Title VI 73 
b. Reading Excellence 71 
c. Eisenhower 70 
d. Vocational Education 69 
e. Title I Concentration 65 I' 

I 

,1. Tier 3- Programs supported by AASA but increased appropriations not 
actively pursued in 2000: 
a. Goals 2000 52 
b. 
c. 
d. 

Safe & Drug Free 
I 00,000 N~w Teachers 
Even Start 

51 
50 
48 

e. School to work 40 
f. Impact Aid 
g. Bilingual 
h. Migrant 
1. Immigrant 

32 
27 
19 
17 

Note: Participants were asked: "If only a few programs are going to 
receive additional funds nextyear, which progrms should receive the 
increases?" This data does not reflect how supportive AASA members 
are of these education programs. Rather, it reflects which programs 
have the greatest need for more money. . 

, 
I 

1801 North Moore Street ... Arlington, Virginia 22209-1813 ... 703.528.0700'" Fax 703.841.1543'" http://www:aasa.org . 
: .' . I 
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FUNDING PRIORITIES 

The grid below is used to help AASA determine the budgeting priorities of our 
members. For each box, decide which program you would prefer to receive 
increased funding. Then write the letter or number you chose in the corresponding 
box. 

2. School to Work................... L.I_+-+_+-+_+-+_+-+_+-+_+-+_+--+--I 

3. Title I Basic ....................... : .... .. 

4. Title I Concentration ...................... .. 

5. Even Start .......................................... . 

6. Migrant Education ..................................... . 

7. Impact Aid ........................................... : ........ .. 

8. Eisenhower ......................................................... . 

9. Title VII Chapter 2........................................................ 1...-4----l'--+-..;.....j.--+--LL 

10. Safe! Drug Free............................................................... LL 
11. Bilingual. ................... ; ..................................... · ........ · ......... .. 

12. Immigrant. ................................................................................ . 

13. IDEA Formula Grants ......................................................................... ' 

14. Voc Ed................................................................................................. . 

·15. Technology for ED........................................................................................L: 
16. Reading Excellence ......................................................................................... .. 

TOTALS 

2'5 

3'5 
4'5___ 

5'5 

6'5 

7'5 

8'5 

9's 

10'5__ 

11 

12'5 

13'5 

14'5 

15'5__ 

16's 
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December 6, 1999 

The President 
The White House 
Washington, DC ~0500 

Dear Mr. President: 
I 

. As your Administration prepares its budget request for FY 2001, the undersigned I
I 

organizations representing parents, teachers, state and local school officials" 
administrators, and other advocates of education urge you to make Title I of the: 
Elementary and Secondary Education Act a top funding priority. . : 

,. . I 
Specifically, we urge that your FY 2001 budget request to Congress include a : 

I 

$1.9 billion increase in the Title I appropriation. This increase would be consistent with r . 
actions taken earlier this fall in the Houseaf Representatives. As you know, a, 
bipartisah majority in the House voted in favor of an amendment to increase the Title I, 
authorization level to $9.85 billion from $8.35 billion during consideration of H.R. 2, thel 
Student Results Act of 1999. . ' , 

i 

· As you know, Title lof the Elementary and Secondary Education Act (ESEA) is
l 


· the largest source of federal financial assistance to the nation's schools. Title I, Part A,I 

currently provides nearly $8 billion (basic and concentration grants) annually to educatei 


children in the country's poorest schools. These funds support instructional activities: 

that help students in high-poverty schools meet high standards in core subjects. The 

program currently reaches some 11 million poor students nationwide, about two-third~ 

of whom are· in grades 1-6,· providing additional instructional time and support in 


· reading, math, and science. ;
, 
I 

. . I 

Unfortunately, Title I does not currently serve all children identified as eligible for 
, 	 compensatory services under federal law .. While 95 percent of schools with poverty 

levels of 75 percent and above receive Title I funding, 20 percent of schools with 
poverty levels of 50 to 74 percent do not receive any Title I funds. In addition, only 64; 
percent of schools with poverty levels between 35 and 49 percent receive Title ,I 
funding. The gap between the number ofTitle I eligible children and those students 
actually served is mainly a function of inadequate funding levels for the program. In fac~l 
the Congressional Research Service (CRS) estimates that providing comprehensiv.e 
services to all eligible children would require $24 billion, almost three times the curreilt 
funding level. . ' . . i 

. 	 I 

I 
The FY 2000 Consolidated Appropriations Act (P. L.1 06-113) provides m uch­

needed increases for special education, class size reduction, after school programJs, 
education technology, and teacher quality. However, .Title I received only a mOde'st 
increase of 2.7% in FY 200~, and has received an average annual increase of less th~h 



3% over the last three years (FY 1997 -2000). This year's appropriation' was a 
particularly disappointing outcome of this year's budget negotiations since it fails to ri 

recognize a growing level of need amongst disadvantaged students at a time when all 
students are being required to achieve at highe'r levels. In addition, while the i 

Administration has requested more, for Title lover the last three years than Congress ; 
actually appropriated, the annual average increase for the program in your budget I 
re'quests was only 4%. We firmly believe that Title I funding should be significantly: 
increased to ensure that .all' low-income students have an opportunity to excel i 
academically. i 

I 

I 

Increasing federal funding for Title I is a sound investment that is already producing i 
solid and meaningful results. Please consider the following data demonstrating the! 
effectiveness of the Title I program.' ; 

• A recent analysis by the Council of the Great City Schools clearly demonstrates !hat' 
,Title I has proven successful in improving student achievement in the nation'sl 
largest urban schools. The Council's report found that Title I fourth and eigl1th-1 
graders in urban schools have boosted their performance in reading and math over: 
the last three years. In fact, 87;5 percent of the responding urban school districts: 
revealed increased Title I reading gains, while 83 percent showed increased Title 'I 
math achievement. ,Moreover, the survey shows the percentage of Title I students' 
below the 25th percentile to be declining over a three-year period, while the' 
percentage of Title I students between the 25th and 50th percentiles is increasing! 
In addition, dat~ from the National Assessment of Educational Progress (NAEPj 
indicates that African American, Hispanic, central city, and poor students have al! 
made gains in reading and math since 1994, which is consistent with results from 
the Council of the' Great City School's study. ': 

I 

I 

• Scores collected by the ACT, Inc. and the Council of the Great City Schools shoJ., ,, , 
" slight test score gains for graduates of urban schools between the spring 1997 and 

the spring 1998, despite national scores that were constant over that same period. 
Increases are posted across all racial groups, except for Mexican Americans. 

• The Final Report of the National Assessment of Title I, Promising Results, 
Continuing Challenges, indicates that ten of thirteen major urban school systems 
examined demonstrated increased Title I achievement scores since 1994-1995. ; 

> i 
, Given the strength of the economy and repeated projections of a growing budge1t 

surplus, we urge you to work with Congress to produce a budget that increases 
'investment in Title I by $1.9 billion in FY 2001. ThiS increase is essential to meet th~ 
needs of America's disadvantaged students, and accelerate current efforts focused dh 

; "" . , 

closing the achievement gap and raising standards for all children.,' , I 
I 
I 

2 

I 



Thank you for conSidering our request to secure additional funding for Title I in the' 
upcoming fiscal year .. 

Sincerely,, ' 

American Association of School Administrators 
American Association 6f Educational Service Agencies 
American Federation of School Administrators 
American Federation of Teachers 
California State Superintendent of Public Instruction ' 
Council for Exceptional' Children 
Council of Chief State School Officers !.. 
Council of the Great City Schools , I 

National Association for Bilingual Education , , 

National Alliance of Black School Educators 
National Association of Elementary School Principals 
National Association ofSchool Psychologists 
National Association of State Boards of Education 
National Education Association 
National Parent Teacher Association' 
National Rural Education Association 
National School Boards Association 
New York City Board of Education 
New York State Education Department 
School Social Workers Association of America 

cc: John Podesta, Chief of Staff 
Jacob Lew, Director of the Office of Management and Budget 

; 
! 

3 




FY 2001 FUNDING REQUEST 
VOCATIONAL, CAREER AND TECHNICAL EDUCATION 

, 	 I 

Today, students need a combination of sound academic and technical skills to compete in the workforce. Vocationftl, 
career and technical education is working to meet this need for our nation's secondary and postsecondary students, iTo 
support these efforts in FY 2001, Members of the Association for Career and Technical Education (formerly:the 
American Vocational Association) and the National Association for State Directors of Vocational-Technical Educatibn 
Corporation strongly urge Congress and the Administration to provide: I 

AT LEAST $250 MILLIONINCREASE FOR THE PERKINS ACT 

A T LEAST A $400 INCREASE IN THE PELL GRANT MAXIMUM 

JUSTIFICATION: 

o CAREER AND TECHNICAL EDUCATION: A CORNERSTONE OF AMERICAN EDUCATION 

Vocational, career and technical education is an integral part of American education that' helps students aChievle 
their career and education goals by: , j 

• 	 providing students with the balarice of academic and technical skills needed to succeed in toclay's 
dynamic workplace and to pursue postsecondary education by presenting academic concepts lih a 
contextual manner; II 

• 	 helping students prepare to pursue postsecondary education and high skill, high wage careet~ in 
areas such as computer technology, automotive services and health care; :I 

• 	 helping approximately 61 percent of vocational, career and te,chnical education graduates continue 
their education at the postsecondary level; 1 i . 

• 	 working with business and industry leaders to develop new curricula, provide teacher externships 
and create internship opportunities for students. . i 

o NEW PERKINS ACT: A CHALLENGE FROM THE CONGRESS 
Congress passed the Carl D. Perkins Vocational and Technical Education Act of 1998, challenging vocati,onal, 
career and technical education to meet higher accountability measures and further improve programs. To irheet 
this challenge, programs must provide students with access to the high quality vocational, career and technical 
education that will prepare them for postsecondary education and the highly competitive and technold~ical 
workp lace of the 21 st century.· .! 

, 

FUNDING PRIORITY: INCREASE FUNDING FOR PERKINS ACT 
In recent years, funding for the Perkins Act has barely kept pace with inflation. With America's commitm~nt to 
vocational, career and technical education renewed through the new Perkins Act, NOW is the time to makb the 
financial commitment that our nation's career and technical education students deserve. 

TAKE ACTION NOW! 
Vocational, career and technical education stands ready to meet the challenges of the future, but your help is crit~c:al to 
ensure that students have access to these ~ital programs. To.c?nti~ue preparing ~merica's students for the hi~~rskill 
careers of the future, Congress must provIde at least $250 mdhonmcrease for Fiscal Year 2001 for the PerkIl}S Act 
and at least a $400 increase in the Pell Grant maximum award. . 

For additional informalion. please contact Na,ncy O'Brien. ACrE's Asst. Exec. Dir.for Govemmelll Relations. at 7031683-3111, ext. 311. 

I 
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American Library Association Budget Reconunendation FY2001 

• 	 Public, academic and schoollibl'aries are the incubators for new ideas, creativity, literacy and : 
learning for all ages, from the smallest child to the oldest individual. Libraries provide I 

training in new technology, resources for small business entrepreneurs, local infonnation for 
new residents, resources about student aid and access to college web sites-in many ways 
libraries contribute to the intellectual and real national growth.' They are lifelines of 
ip.formation in large urban and small rural communities. Because of the increased reliance 
on libraries, their central role ~d the possibilities provided to Americans. $e federal role of .i 
support should be.doubled to $333.6 mOHon, both in recognition of past achievement and 
future promise. 

,I
Under the Institute for Museum and Library Services, library grants under the Library 
Services and Technology Act totaled $166.8 million for FY2000, a small increase from 
FY99's level of $166.1. . 

, 
• 	 School library media centers sometimes receive funding forinstructional materials from 

ESEA Title VI. The Department of Education estimates approximately 40 percent of the . 
. block grant funds go to school libraries. In FY2000 the Administration's budget did not fun4 
ESEA Title VI. Two pieces of legislation t S. 1262 and H.R. 3008 would authorize direct ; 
funds specifically for school library media resources. If included in the ESEA . ! 

reauthorization. these bi1ls would authorize a total of $275 million for acquiring school 
library media resources, advanced technology for information literacy, library resource ! 

sharing. professional development for school library media specialists and after school and ;. 
summer access to school libraries. 

• 	 Academic libraries, while stretched to provide access to a wide variety of resources for 
students, also must provide the most up-to;.date computer access to databases and periodicals 
often at a greatly increased cost. The Administration has made great progress in opening th~ 
doors of opportunity to students to attend college and the statistics show a gready increased I 
student body projected for the next five or six years, however, there is currently DO specific I r 

support for Higher Education Academic libraries. In the past HEA Title n provided support 
for academic libraries.. . '. 1/ 

. . . 	 . I , 
According to the ~9wkerAm~rican Library Directory 1998.:99, th.ere are 16,250 public . iT'" 
libraries including branches; 4.700 academic libraries and 98.169 schoollibraries. Not every 
public school has a school library media center with a certified school1ibrary media . 
specialist, although researchfrom the Office of Educational Research, U.S. Department of i 
Education in 1994, demonstrates that the highest achieving students come from schools wit~ 
good schoollibranes. . I 

• 	 By investing $608.6 million in libraries and librarians,'community.support wlll be 
leveraged to raise children's learning abilities; to ~d acce9S to the internet to more 
members of the community, helping to erase the digital divide; and to prOvide literacY 
and infonnation skills training to help families that need help the.most. I 

i I 



__AJCU 

ASSOCIATION OF JESUIT COLLEGES AND UNIVERSITIES , 

MEMORANDUM TO: OMB, NEC, DEPARTMENT OF EDUCATION 
FROM: CYNDY LITTLEFIELD, DIRECTOR OF FEDERAL 

;RELATIONS, AJCU 
RE: BUDGET REQUESTS FOR FY 2001 
DATE: December 6, 1999 

BoSTON CoLlEGE, MA· 

The Association of Jesuit Colleges and Universities represents twenty-eigh~ Jesuit colleges and 
WNlSlUS COllWE, NY universities across tbe United States. All of our institutions feel the grant funding from the 

COU.EGE OF THE HOLY CRoss, MA Department of Education to enhance teacher quality delivery teaChing techniques and to 


expand quality Jesuit traditional education to more students through the distance 

CREIGHTON UNIVERSITY. NE education consortium known as JNET. It is a high priority for institutions to prepare 

burden for limited federal student aid for students of need. The policy rationale for increasing 
student aid for FY2001 is multifold: 

FAIRFIWl UNlvrurIT. CT 

FORDHAM UNJV~TY. NY 

GEORGI:'TOWN UNiVElil,\ITY. DC • 	 AJCU institutions make up for the limited amount offederal student aid for needy students 
with a total of $538 million in institutional aid, which is 39% of total tui tion aid per I 

I 
institution. 

. 

JOHN CARROll UNWFAS1TY, OH • 	 Value of real student aid dollars continues to diminish from the 1980's, Pell Grants are 
down 7.6%, SEOG down 16.5%, FWS down 16.8%. Perkins down 83.7%, LEAP down 1..J.: MOYN!:: o.'Llt::GE. NY 

74.6%. 
LcWOLA COLu:m:, MD • 	 According to the recent "Echo Baby Boom Report for Institutions of Higher Education," 
WYOLA MARYMOUNT U, CA there will be an increase of 16-20% enrollment over the next ten years in higher education 


and thus the need will be even greater for more federaJ student aid. 

W\'OLA U CIllCACO. I L 

AJCU requests the following increases in Federal Student Aid for FY2001: 

Pell Grants.......................Increase of $400 maximum per student to a total of $3700 


MA RQUETTi: U";IV ERSITY> WI 

SEOG............................ Increase of $100 million to $731 million total 

REtas UNIVERSITY. CO FWS.................... ~ ••••.•.•. Increase by 2.5%CPI to $957 million 


Perkins Loan Program.... :•••Increase of $40 mil for FCC; $30 mil/ Loan Cancellations 

. ROCKJiURST UNIVERSITY1 MO 

TRIO..............................Increase of $150 million 
ST. JOSEPII'S UNIVERSITY, PA LEAP•••••••••••••••••••••••••••.•. Increase $60 million to $100 million 

; GRADUATE •••••••...•.••••.•••. Increase 0($15 million to $66 million* 
ST, WUIS UNIVtRSITY. MO 

ST. PeTER'S COU£Gt, 1<J • 1/3 of students at AJCU institutions are graduate/professional students 
SANTA CLARA UNIVl:R.<;JTY. CA 

AJCU institutions are extremely interested in institutional teachers to enhance their 
. I 

SEATILE UNIVERSITY, WA teacher preparation programs given the tremendous teacher shortage in the next ten years; 
And, as a result, increasing funding opportunities arc criticaJ. It is equally important for : 
nOn-l)rofit institutions of higher education who want to expand the opportunities for life- : 

SPRING IiJLL COLLEGE, AL 

UNI\'ERSITI' UF D£~olT MERCY, Ml long learning students through quality distance educ~tion programs to also receive federal! 
grant assistance. We encourage the following increases for FY2001: UNI\,ERSITY OF SAN FRANCISCO. CA 

UNIVERSITY OF ScRANTON, PA Teacher Quality Enhancement Grants ..................Increase by $52 million, total $150 
'WmaING JtSL1T UNIVERS-In', WV million 

Teacher Technology Grants.............................. Increase by $75 million, total $150 
XAVIER. UNIVERSITY, OH million 


LAAP.................................... : .............•.••••• Increase by $26.1 million, total $50 

million 

Child Care Access..........................................Increase by $15 million, total $20 

million' . 

GEAR UP •••••••• : ••••••••••••••• ,. •••••••••••••••••.•.•.••... Increase by $25-50 million 


ONE DuPONT ClRa..E SUm 405 WASHINGTON, nc. 20036.1136 . TEL (202) 862·9893 FAX (202) 862-8523 
www.ajcunet.edu 

http:www.ajcunet.edu
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~ Dsc-06-199Q 12:45 From-COLLEGE BOARD WASHINGTON OFFICE 12028225920 T-723 P, 003/003 F-585: 

The College Board 
,233 20th Street. N W , SUlle 600 
Wastllngton, DC 2003B-2304 I. 
Tel (202) 822-5900 Fax ,(2U2) 822-5920 

M9100 Orfice ' 

THE COLLEGE BOARD'S i 

FEDERAL EDUCATION FUNDING PRIORITIES 1 
I 

FOR FY2001 

Priorities ~!!Rl!o[led by the Student Aid Alliance: 

• 	 Pell Grams - $3,700 maximum grant (+ $400) 

• 	 Supplememal Educational .opponunily Grams (SEOG) - $731 million (+ $100 million} 

• 	 Perkins Loans - $200 million (1" $70 million): $140 million for federal capital conrrlbutions 
(+ $40 million); $60 million for loan cancellations (+ $30 million) , 

• 	 Leveraging Ed"c'ational ASl'u'lance Pannerl'hips,(LEAPj - $ I00 million (1" $60 million) , I 
,I 

• 	 Federal Wurk-Stlldy (FWS) - $952 million (-t- $18 million; reflects inflationary increase) 

• 	 TRIO- $795 inillion (+ $150 million) 

• 	 Graduate Education - $66 million (1-$15 million): $41 million tptal for GAANN; $15' 

million total for lavits Fellowships ' 


Additional College Board fundine prioritie§: 

• 	 GEAR-UP - $400 million (1"" $200 million) 

! 
1• 	 Advanced Placement Incentive Program - $30 million (+ $15 million) 
, ' 

e.ducatiol1a~ Exceilence for All Stuaants 



21 st Century Education Investment 

Committee for Educatic)fl Funding 

President Clinton's FY2001 budget request should address the unfulfilled education 
needs of the nation's students and the challenges of the future at levels that reflect the 
urgent, overwhelming public concern for improving education. The President's budget 
request should: 

• 	 Begin reversing the decline in federal investment in education to keep pace with needs­
the federal share of elementary and secondary education has declined from 11.9 percent to 

7.6 percent between 1980 and 1998 and of higher education froml8 percent to 14.6 

percent over the same period. 


'. 	 Lead ,the way in achieving higher national standards for education by committing 
resources for overcoming barriers to academic achievement and productive employment. 

• 	 Meet the challenges of rising enrollments at all levels, more students with special needs, 
increasing teacher shortages, unsafe and outdated school facilities, rapidly advancing 
technology, and increasing access to postsecondary education for low income families. 

~ 	 In constant dollars, federal on"budget funds for elementary and secondary education 
programs increased 15.5 percent while enrollment grew by 19.2 percent FY1980-1998. 
At the higher education level the disparity is much greater, as on-budget federal funds 
decreased by 27.7 percent while enrollments grew by 17.4 percent between 1982 and 
1998. 

• 	 Make substantial increased investments in programs such as Title I, Pell grants, campus 
based student aid and support services, IDEA, vocational education, impact aid, biiingual 
and immigrant education, teacher quality, and technology assistance as well as programs 
for school improvement, research and development and many other,vital Education 
Department programs that address these challenges. . 

• 	 Education and Social Security: Investing in education is critical to the future solvency of 
Social Security. As the number of current,workers per Social Security recipient continues 
to decline, it is vital that those workers be the best-trained, most well educated and 
productive work force possible. 

December 6, 1999 
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December .6, 1999 , 

Bruce Reed, Director 
Domestic Policy Council 

Gene Sperling, Director 
National Economic Council 

Mary Beth Cahill, Director 
Office of Public Liaison 

The White House 
Washington, D.C. 20500 

Thank you for the opportunity to provide input on behalf of the Council for Exceptional Children's 
(CEC) education priorities for FY 2001.CEC is the largest professional organization of teachers, . I 

administrators, parents, and others concerned with the education of children with disabilities, 
giftedness, or both. CEC has been actively involved in the development and reauthorization of 
The Individuals with Disabilities Education Act (IDEA) Amendments of 1997. IDEA '97 is a 
powerful civil rights law with a long and successful history. Today, approximately 6.1 million 
children with disabilities are receiving special education and related services. 

When IDEA was originally passed, up to 40% of the excess cost of special education was 
promised by the Federal government, with the remaining balance,to be met by the local .; i 
communities and states. Over the years, while the law itself continues to work and children are 
being educated, the intended cost-sharing partnership has not been realized. School districts 
across the country have struggled with the cost of educating students with disabilities as 
mandated by federal law. Presently, the Federal government is contributing only approximately 
12% of the excess cost of special education, thus, the Federal gqvernment's participation in 
helping to bear the cost of educating children who have special nee.ds has not been met. We 
applaud Vice President Gore's recent remarks in Pembroke, New Hampshire, where he 
promised, if elected, to provide the largest increase ever in federal funding for special education. 

CEC has congratulated Congressional efforts to increase special education and urges the 
Administration to continue to work toward the 40% goal. It should be noted that we do not 
recommend taking funds from existing federal education programs that currently serve students. 
Because one of the main precepts of IDEA '97 is increased involvement in the general education 
curriculum, any cuts to the current funding level for K-12 programs could only impact negatively 
on students, including those with disabilities. Therefore, CEC recommends both a 15% increase 
in general education programs, as well as an appropriation by the Administration to live up to the 
Congressional promise to fund IDEA because it is needed, it .is appropriate and it is the right thing 
to do. . . ! . 

, 

Specifically, we recommend increased funding for programs under IDEA to inClude: 

, 
Serving special educato/s and students since 1922 
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• State and Local Grant Program (Part B). Funding is needed for rising student enrollments 
and for extensive improvement in collaboration between special and general education. IDEA 
'97 mandates, among other priorities, comprehensive teacher training; materials and 
resources for teachers and students, such as those that employ universal design; and 
effective alternative programs and services for students with disabilities who exhibit ' 
dangerous or violent behavior. These reforms simply cannot be made without a substantial 
increase in federal funding. 

• Part B Section 619 Preschool Grants Program. This program is intended to assist all states in 
ensuring that all preschool-aged children with disabilities receive special education and, 
related services. This program has seen very modest increases for several years. This is 
particularly problematic since the number of children served by the program continues to 
increase each year. 

• Part C Early Intervention Program. The importance of the early years has been emphasized 
in recent initiatives from the White House, the National Govemor's Association, and ' 
organizations such as the Carnegie Corporation. The importance of services for families and 
their young children has achieved universal and bipartisan support. This program ,is an 
important part of states' and communities' efforts to have all young children enter school 
"ready to learn." This program'has had very modest increases also. 

• Part 0 Support Programs. The research and development program under IDEA provides the 
support to ensure effective and efficient practices within IDEA, Parts Band C. The Part 0 
support programs provide a way to study solutions to many of the issues that have been 
identified, to ensure their validity before making them widespread practice, and to proactively 
address emerging issues. The Part 0 programs have provided the critical infrastructure in 
such areas as: research, professional preparation, technical assistance, technology and 
support, and dissemination of information that make an effective early intervention and 
special education program a reality for each child. The support programs have seen virtually 
no increase in recent years. 

We also urge the Administration to consider funding for the proposed revision to the Jacob K. 
Javits Gifted and Talented grants through the ESEA reauthorization process, which creates a 
Part A and a modified Part B of the Act (H.R. 637 and S. 505). The Javits program is the current 
vehicle through which the Federal government builc;!s the nation's capacity to meet the education 
needs of gifted and talented students in elementary and secondary schools. 

Enclosed in CEC's FY 2000 appropriations chart for a comparison on where special education is 
presently. We will be updating the chart in the near future with our recommendations for, < 

appropriations for FY 2001. We will be happy to share this with your staff. 

CEC believes that by investing in the education of our nation's children, we are enabling 
individual growth and productivity that will ultimately lead to financial independence and an adult 
life of dignity and self-fulfillment. The dollars spent on our children now are well worth the rewards 
both they and America will receive in the long run. We look forward to working with the 
Administration to ensure that the federal commitment to education programs for children with 
special needs continues. < ' 

Sincerely, 

c£1~.~ a, <fup 
Deborah A. Ziegler, Ed.D. < 

Assistant Executive Director, Public Policy 

Enclosure 
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_________._FY2000 Appropriations for 
Federal Program~(forthe Education-of~ExceptionaFCliilaren --::--::-=-=-=-::----=-=-------­

(in thousands of dollars) 

, Programs FY 1999 FY 2000 FY 2000 FY 2000 FY 2000 FY 2000 
. Appropriation President's CEC HouseCmte Senate Cmte Approved 

Request Recommends Request Request (before .38% cut)* 

Individuals wlDisabilities Education Act 
• 	 State and Local Grant Program 
• 	 Preschool Grants 
• 	 Early Intervention Program (Part C) 
• 	 State Program Improvement Grants 
• 	 Studies and Evaluations 
• 	 Research and Innovation 
• 	 Personnel Preparation 
• 	 Coordinated Technical Assistance, Support, 

and Dissemination of Information 

Parent Training 


• 	 Technology Development, Demonstration 
and Utilization, and Media Services 

• 	 Primary Education Intervention Program 

IDEA TOTAL 

Gifted and Talented Grants 
• 	 Title X Part B (P.L. 103-382) 
• 	 Proposed Siale Block Granl 

Amendment to Jacob K. Javits Gifted 
and Talented Grants Under ESEA 

$4,310,700 $4,314,000 $6,310,700 $4,810,700 $4,989,685 $4,989,685 
373,985 402,435 516,000 373,985 390,000 390,000 
370,000 390,000 405,000 370,000 375,000 375,000 

35,200 
6,700 

45,200 
, . 

45,200 
1·--,-"'­

35,200 
-"',--­

35,200 
--,--­

35,200 
--,--­

64,508 ,,64,508 83,300 64,508 64,508 64,508 
82,139 82,139 109,000 82,139 82,139 82,139 

44,556 44,556 57,700 44,556 44,556 45,556 
. 18,535 -22,535 27,500 18,535 18,535 18,535 

34,523 34,523 44,900 33,523 36,023 36,023 
--,--­ 5q,0002 50,000 --,--­ --,--" --,--­

$5,340,846 $5,449,896 $7,649,300 $5,833;146 $6,035,646 $6,036,646 

$6,500 $6,500 $10,000 
$54,6003 

$6,500 $6,500 $6,500 

I CEC recommends that this amount be indexed as provided by statute: , 
2 This program is authorized under part D of IDEA to target children aged 5-9 years "with developmental delays who are experiencing significant problems in learning to read and who are 
exhibiting behavior problems." The proposal would fund "model demonstration projects that would apply research-based knowledge to local practice, Funds would also be used to support 
technical assistance and evaluation activities." . 
3 See language in H.R.637 and S.505 

* The U.S. Department of Education is responsible to apply the .38% cut to programs the Department deems appropriate. No program can receive more than·a 15% cut. 

From: Public Policy Unit, The Council for Exceptional Children, December 6, 1999 
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Council of Chief SbHc Schuol Officers 

Position on Federal Educ::ltion Funding for FY200t 
Novemb~I-, I ()99 

In FY2000, as in each of the pn.:::vious" :~I..:Yl.:ral y...~ars. the Council has joined the cducHtion 
community ill advocating for it 15% incrc~\gc in {ctkral CdUC;'ltiOll investment, translating to 
l"Oughly $5 billion this year. Ilowl.:vt:;r, th(;; limd FY2000 hudgct fell well short of this goal, 
providing only a $2.07 (6.18 IXa) incrca$<'~ fnrt.~dtlC.'ati()n, This funding level fails to address the 
growing needs of America's schoolchildren "and htlrl:..:ly k<:cps puce with innationary increases in 
education costs. In response to both this inadellu.I1C FY2000 funding level and the 
continued increase in education Deeds, the Coundl will aJ!~\in join the education community. 
in advoc~\ting a 15% increases ill FY200 I. 

Following more than two decades orrising n~ltionalllcbt. the. Administration and 
Congress in 1997. reached a historic Bo:.lanccd Budget Agree/l1ent to eliminate the lederal bLidget 
deficit. With help from a robust economy, .1 habnced blldg~t has been reachcd, and continued 
budget surpluses Hre pl'ojectcd in!.o the: foreseeable rutLlI'c. However, the 1997 agreement 
incilided tight spending Ci.lpS which are keeping Jiscrclionary spending, including education, at 
llnre<llistic,ll1y low levols, As COllgl'\;;!;S and tI'\<.: Adn\illi~tnltiol1 assess the dmm;;lticc.llly Changed 
budget climate, debate on what shoLlld be done wirh ally surplus have so far centered notl)ll 
educational inveslmenl but on culling tax(!s ami "mstlring the I'-;olvcncy of the Social Securily amI 
Medicare trust funds, HoWeVt;f. [ailing to i ncn,;:lS<,; cducatkmal investment is neither sound 
policy nor effective stratl.!gy. Federal ledgf.'ni must continue to be balanced, but we c~m not 
continue the current prosperity, ciillJiu.ltc the fcdcntl debt, nor secure 'Socin. Security by 
increasing the education deficit 

The major contl'ibutiou which cducal:ion can mukc toward a continued budget ' 
surplus is to eqUip the populution with Ule skills and knowledge'to grow ollr economy and i 

produce sufficient tax revenues. The need Il)ril'LlCr'I'I:tlion.aleompctitivcness in an era or open ; 
trade and the need to closo the skillg LIaining gap LInder wcllhf'c reform make poignant the .. 
importance of increased fcdt:r~lI c;;dLlcatioll rCSOlln:t::s. Without CdUc4ltion investment, our 
economy will not grow; and without I;;'cotlornic growth. tlie hudgct will not rcmain balanced nor 
the national debt reduced. Despite the oV~f'whclmin~ evidence of the link betwccn educution! 
and economic productivity, fedcrnl suppo,rt f,u- "elc~lentary and secondary education has ' 
declined in the past 15 years. frelflit Ol'l/n of tot.ll expenditures it:' 1980 to only 7% tOday. 

Federal education bud~ct cutters argue that the proportion of federal funding is so "small'~ 
as to not make a difference. However. $\Ich I'c;t$oning mi:-;scs the poinl that federal education 
programs have a proround impact by: 0) t.'J'gdirlg critical resources to bothadyance access to 
quality education for disadvantaged and sp<::cialpopulalions of students most in need; and (2) 
leveraging support for state and loen! effort5; to improve the 4uaJity of teaching and \earning I. 

through research-based strategies. The irnpacl of [his federal i,nvcstmcnt is most signi ficant in ' 
the many states and localitic$ which have gn;:alcr necd~ and [cwl.::r resources. These neods arc 
growing throughout the .nation. including record student enrollments, growing proportions of 
students in poverty and with spc:cial nCl;!ds, diiapidntt:!d school infrastructure, hundreds of 
thousands of new tcachers who require training 10 high standards, and the gr?wing gap in access; 
to technology among students. ' 

I 
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AS states and localitic.s continuc to n';!l)]"\11 the .:ducational system ,md raise expectations 
for all students, we urge the followingl'i:xkr.d il)vtstml,;nts to<lddrcss these needs in FY2001: 

Expand by at least 15c~o federHI suppc:.rtof programs which advance access to 
quality education for students most in need, such as Title I of the .:lementary and 
Secondary Education Act (ESEA) =md the Individuals with Disabilities in Education Act 
(IDEA). These programs together serve thc~tl1dl:ntswh() n~cd the most assistance to succeed. 
Constituting nearly 40% of their ag~ cohort, the knowkdgl.: and skill.levcls these students att<lin 
will either spur or drag our future economy. Y I;.~t) lhe::;c programs ,1rt:: severely under funded. 

• 	 Title I basic and concentration grants must be increased by at least $750 million 
(to'Yu), including alt I~nst a $200 mtllion incre~lse for program ,improvement, to serve .1 

the growing number of eligible students ~md schools in high quality programs. Title ' 
1 provides critic ..\1 resources to provi{]c c.1i::;advantagGd students with access to quality 
education, but now serves only ol1c~hal rM the eligihle poor children. Thesc funus are the 
"engine" of school ch~\I1ge since they i.\n.~ t.lt.ld to Sl.!tling uili formly high state and loc.1I 
standards ror ,til students. 

• 	 Title I funding for ComprchCllsivl~ Sl~h()ol Reform should be increased to $250 
million to demonstnltc well-tested, efl'l~cli\'c strategies which enn be implemented in . 
all Title I schools. AllY ncw fund::; prop(l~cd for scho()1 rl.!kmn in urb.m and rural areas 
should be al10cuted thr()lIgh Slates as part oft.his illitiative tor comprehensive rcforln. 

• 	 Fulfill the initial promise of I D.K'\. The :fef-leral govcrnmcnt provides only one-sixth of 
its initial 40% commitmcnt io coverthc excess C()sts OrSllIdcllts under the lndividuals 
with Dis,lbilitics Education Act. ('ongrcs::;iomd cornmitmci1ls to ru1ly fund the f<.:dcral 
shmc should be realized through al knst a S 1 billioll increasc'. 

Expand by $1 billion over two yl~ars key inve~tments in educational reform and 
school improvement, including Goals 2000, Eisenhower Professional Development, Title VI ,I 

ESEA Innovntive Strategies, and Title HI E,SI':A Tcchllolo~y" Strategic progranis slich as 
these leverage and provide irrcplacl.!~hk r~solln:es to support state and local efforts to increase 
student achievement as they m\\int(\in Cl1rrct1l ~)pcnlti{)ns. In this way, federal programs arc.: the 
principal source 0 r SLlpport ror R&D and innovaiion ill edlicaLion. 

• 	 The functions of Goals 2000 must continue to be funded at no less than current 
levels to reach the objecti\-'c of IH!lping .. II local distr.ctsand schools develop and 
implement high standards ror student ~lchicvol11cnt and aligned assessments to measure 
progress of students, schools <And sy~tcms through comprehensive reform strategies. 

I
• 	 Title VI Innov.ative Strategies nJlJst be iocr-eased by 15% to enable this flexible 

source of funding for improved teaching and learning to support state and local 
reform efforts. Title VI funds fi 11th\:: g,lpS and providt: critical added resources for 
professional dcvelopmc.:nt, development of new I.l."scssmcnts, and design ofnew curricula i. 

tied to high standards i:\!ld expanded usc of learning technologies in the classroom. 

• 	 Expand by 15% resources for" teacher edUc~ltion and training-including ESEA Title! 
II Eisenhower Professional Dcvclopmeni: and Rl~~lding Excellence Act, Class-Size· 



Reduction, and the new "F~A Title If-,as the key to increased student achievement. 
States and localities arc cffccti~lJly illlplCI)l~nling new systems of high standards linked 
with accountability. Federal support f[Ju:;l now QIl~ure al.1 educators receive the t:ducation 
and training necessnry to tC<lch tt) tlW);(!.~ high Sli\ndard~. 

• 	 Expand by 15% the Technology Literacy Chnllcnge ,Fund to ensure that nil students 
have access to learning technologies and arc equipped with skills for the 21st 
Century. The federal illili.'ltivt: provides vilal resources Lo both leverage stc\te. local and 
private resources and ensure that tcchn(.)h')gy is illlcgratcd into comprehensive reform 
efforts aimed at high stullent Hchi!.:VCnlcnL 

The 106111 Congress is currently c.:onsidL!ring the r<;[luLhorizatiion of ESEA. The 
reauthorizations. howcver. will only be a.~ cnt::ctiv(,~ a:;; the appropriations made to meet the 
commitments. ESEA and other critical fedel"a] :::upporl,s fl)( dcmcntary and secondary education 
must have increased funding to met:L federal qbligalions for lhcilltcnlions of these programs. 
While the Coullcil appreciates the pending $700 million increase for IDEA, these funds must not· 
be provided'at the expense of other cduci.ttiol1 priorities, For example, funding for the Perkins 
Vocational Educution program ha ..,-; remained ~f;;tgn(tnt for several years, leaving inadequately 
addressed the needs ofstudcnts'scckingci.ln::er and technical cduc:'ltion. 

i L 

A 15% yearly increase in rC:;OUI'l:l~S which does not pit one priority against ,mother is vital' 
to supplement and expand state and Itleal capncity 10 address the growing challenges to Amcrici.ln 
education and increase student ,\chicvl:n\cnl. A~; ~tatl;::i and l~lC;.l.liti~s continue to rerofm the 
educational system and rl;lisc cxpcctatkHl~ 1\)1' all studcl1t~. the Council recommends that 
Congress ami the AdministrathHl !'ulfill their p.lrt Qrth~ local-state-federal partnership to improve 
the nation's education. ' 

/' 
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NATIONAL AsSOCIATION OF ELEMENTARY SCHOOL PRINCIPALS I 
. I 

Serving All Elementary and Middle School Principals 

I 
I 
! I 

SCHOOL OFFICIALS SPEAK OUT ABOUT THE IMPORTANCE OF FEDERAL 
EDUCATION PROGRAMS ' 

i 
, 

I
I 

The attached letters and e-mails dociunent the importance offederal education programs to the 
nation's schools. Principals and other school officials, from throughout the nation have taken the 
time to contact the National Association ofElementary School Principals (NAESP) to tell of the 
many ways in which programs such as Title I, Title VI, Safe and Drug-Free Schools, and other !,
programs authorized by the Elementary and Secondary Education Act (ESEA) benefit students. I 

Please take a moment to review these 'materials. As you do so, you will immediately become 1 

aware ofthe very strong support that principals give to feder,al education progra:rris, particularly 
Title I. One principal refers to the program as a "miracle," and many other letters attest 
eloquently to the benefits the program provides to students. 

NAESP believes you will find this information to be ofgreat use to you as you fonnulate the . 
education budget request for Fiscal Year 2001. , 

For additional information, please contact Sally McConnell, Director ofGovernment Relations, at 
(703) 518-6263 or smcconnell@naesp.org. 

; i 

I r 
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NATIONAL AsSOCIATION OF ELEMENTARY SCHOOL PRINCIPALS 

Serving All Eleme'ntary and Middle School Principals 

Priorities for tbe Fiscal Year 2001 Budget . 

1. Title I, Helping Disadvantaged Cbildren Meet Higb Standards 

Title I provides important assistance to schools seeking to help disadvantaged children gain basic 
and advanced skills in the core academic subjects. The 1994 Elementary and Secondary Act 
reauthorization improved the program structure by putting an emphasis on high performance 
standards for Title I participants and by increasing the availability ofthe option for high-poverty 
schools to use Title I funds for the benefit ofall students. 

Despite the strong'support Title I enjoys among educators, the federal education budgets ofthe 
last several years ha'Ve consistently underfunded Title L NAESP is hopeful that the 
Administration will seek to remedy that situation by requesting a substantial increase in Title I 
funding and making that increase a priority in communications with Congress. 

NAESP requests that the Administration seek'an increase of$1.9 billion for Title 1 
We are joining with many ofour K-12 colleagues inseeking this amount, which reflects recent 
authorization action in the House ofRepresentatives and would allow schools to serve more 
eligible students. 

2. Individuals Witb Disabilities Education Act (IDEA) 

Special education costs continue to spira~ and schools are struggling to provide services to 
students with disabilities. The federal investment in special education has never come close to the 
promised 40 percent level, leaving states and local districts to bear the burden virtually alone. 
Unfortunately, the Administration's budget requests of the last several years have sought to freeze 
IDEA funding or provide only a negligible increase. 

To assist schools in providing needed services to students with disabilities, NAESP urges the 
Administration to seek an increase of$1 billionfor IDEA. 

3. Professional Development 

Principals are both consumers and providers ofprofessional development services. As 
instructional leaders, they want and need to have access to high-quality, sustained professional . 
development that helps them lead reform efforts in their schools. The rapidly changing world of 
education technology also necessitates training for educators. Principals need to be included in . 
technology training in order to be able to make wise choices about the technology that is used in 
their schools. 

1615 DUKE STREET. ALEXANDRIA, VIRGINIA 22314-3483 • TELEPHONE: (703) 684-3345 • FAX: (703) 548-6021 
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Whether the pending ESEA reauthorization consolidates professional development programs or 
keeps them in their current configuration, it is essential that principals be included in all 
professional development opportunities. A substantial increase is needed to allow for the 
inclusion ofprincipals and to continue professional development for teachers. 

4. Safe and Drug-Free Schools and Communities 
f 

Principals welcome the assistance that Safe and Drug-Free Schools and Communities provides to 
their efforts to keep schools safe and conducive to learning. Although the vast majority of 
schools are safe, recent events have heightened public awareness ofproblems that can arise. 

Among the attached letters are comments attesting to the benefits that the Safe and Drug-Free . 
Schools and Communities program provides in helping reduce behavior problems and increase 
awareness ofthe harm that drugs and alcohol can do. NAESP strongly supports a substantial 
increase for the Safe and Drug-Free Schools and Communities program so that these efforts can 
be increased. 

5. Programs.to Enhance Children's Readiness to Learn 

NAESP strongly supports Head Start and the child nutrition programs'. They provide children 

with vital components ofa positive educational experience. There is a wealth ofevidence 

attesting to the benefits provided by these programs. 


In order for schools to be able to serve more eligible children, NAESP supports a substantial 
increase for Head Start and the child nutrition programs. 

6. Fund for the Improvement of Education (FIE) 

, As a partner in the U.S. Department ofEducation's Blue Ribbon Schools program, NAESP 
strongly favors providing adequate funding for FIE, in order to assure the continuation of this 
program. It helps schools showcase their accomplishments and provides useful examples for 
other schools. ' 

FIE also ,funds the Elementary School Counseling Demonstration project, which NAESP also 
supports. NAESP believes there should be a fuij-time counselor in every school, aDd FIE funds 
can help the nation's schools come closer to that goal. 

In order to continue these and otherfine programs, NAESP supports a substantial increase in 

FIEfunds. 


I 
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National Association 
~ of Independent 
~ Colleges and Universities 

IFY 2001 Draft Budget Request 	 I 

In the last 20 years, a college education has be~ome more important in the lives of 
working Americans. Access to college has grown and the booming economy has illustrated the 
impact a college education has. By 2008, more than 16 million students will be enrolled in the , 
nation's colleges and universities -- an increase of J2 percent from today. Many of these students; 
will be first generation college students, and increasingly minority. One in five of these students : 
will be from families'with incomes below the poverty level. As more students understand the, . 
importance of a college education, the federal government needs to increase the investment in the: 
student aid programs that help them reach their goals. However, after adjusting for inflation, I 

federal student aid programs currently lag behind their funding levels in 1980-81, particularly the : 
campus-based programs which are down by 33 percent. The National Association of ' ; 
Independent Colleges and Universities asks you to make a substantial investment in the programs: 
to help these needy students go to college. ' 

Below are the draftfunding recommendations ofThe Student Aid Alliancefor the core student aid 
programs for FY 2001: 

• 	 The maximum Pen Grant should be increased by $400, to $3,700. 

• 	 Supplemental Grant funding should be increased by $100 miHion, to $731 million. 

• 	 . The, federal capital contributions for Perkins Loans should be increased by $40 
million, to $140 million. 

• 	 Perkins Loans cancellations should be increased by $30 million, to $60 miHion • 
i' 

• 	 Leveraging Educational Assistance Partnerships should be increased by $60 millionj 
to $100 million. : 

• 	 Federal Work-Study should be increased by $23 mi.llion, to $957 million. 

• 	 TRIO should be increased by $150 million,"to $795 million. 

• 	 Graduate programs should be increased by $15 million, to $66 million. 

Ii 

~, 1025 Connecticut Avenue, N.W, • ~uite 700 • Washington, D.C. 20036·5405 • 2021785·8866 • FAX: 202/835.ociL 
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NCLR 
NATIONAL COUNCn. OF IA RAlA 
Raul Yzaguin'e, President 

The Honorable Richard Riley 
Secretary 
U.S. Departtnent of Education 
400 Maryland Avenue, SW 

. Washington, DC;: 20202 

Dear Secretary Riley: 

r. uu~ 

Naliooal Office ! 

llll 19th Slreel, N.W., Suile 1000 , 


w.tshinglO1l, DC 20036 : 

Pho~: (02) 78;.1670 I 


Fax: (202) 776-1792 . 


November 24, 1999 

I, 

On beha]f of the Hispanic Education Coa1ition (BEe), an ad hoc coalition of national 
organizations dedicated to improving educational opportunities for Hispanics. we want to dlank 
the Department of Education for your continued effons to improve and expand educational 

. opportUnities for Hispanic children. As the Administration develops its Fiscal Year (FY) 2001.. 
funding priorities, we encourage increased funding levels in several programs that provide the 
pillar of suppon for Hispanic students. 

Today, Latino children are the largest group of minori£}, children in the United Stares, second 
only to non-Hispanic White children. Despite the significant increases in the number of 
Hispanic children auending our nation's schools, they remain among the most educationally 
disadvantaged of an public school students. For example, 39% of HispaniC childr~n live in 
families with an income below the poverty line, a rate more than twice as high as for White 
children. 

The Hispanic dropout rate rema ins one of the most significant challenges faced by the Hispanic 
community I and the cQuntry as a whole. Hispanic students drop out at nearly three times the 
rate of African American or White Srudents. The dropout rate of Hispanics is at about 30%' 
nationally. To reduce the dropout rate, and ensure Hispanics contribute to our nation's 
economic prosperity, funding for programs serving Hispanic children and young people must 
be increased. 

BILINGUAL EDUCATION· 

Funds for Bilingual Education are critical to meeting the needs of school districts that must 
provide hjgh~quaHty instruction to the more than 3.5 million limited English proficient (LEP) 
students. As. the 1990 Census showed, LEP students are no longer concentrated in a limited 
number of regions of the United States. These students are in vinually every large urban area 
as well as many smaller :and rural communities. Unprepared for this rapid growth in LEP 
students, school disnicts have floundered trying to devise 10cai responses to this national trend. 
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Federal bilingual education funding botl;t leverages other funds for program improvement and 
provides much needed leadership for states and localities. 

Although the number of LEP students has grown dramatically, funding for federal bilingual 
education has not significantly increased to ensure LEP students are 'afforded equal educational 
opportunities. For example, in 1980, bilingual education received $166 million in 
appropriations; for FY 1998, it was funded at $199 miJIion. During the same period, the . 
number of LEP srudents in ~ United Stares doubled. Clearly, appropriation levels have not 
kept pace with the increasing need for services. According to the Congressional Research 
Service, funding for the Bilingual Education Act sinceFY 1980, after adjusting for inflation, 
has declined an estimated 39% from FY 1980 to FY 1998.' The FY 1980 appropriation for 
bilingual education, in estimated FY 1993 dollars, should have been $345,504,000.2 

1 

To help LEP students meet the same academic standards required of all children in the United­
States, it is essential that funding for bilingual education be increased to $336 million. This 
would increase funding for instructional services, which provides direct assistance to school 
districts, to $215 million. and increase Support Services, which funds grants to State 
educational agencies, the NationalClearinghouse for Bilingual Education. Academic 
Excellence dissemination grants and grants for research, to $21 million. These funds would· 
assist school oistricts in meeting their obligation to LEP students under the Civil Rights Act of 
1964 and the Supreme Court ruling in Lau v. Nichols of 1974. as well as support important 
research and dissemination of infonnation to the public. Last, we urge an increase for 
professional developmentto $100 nilllion to address the critical shortage of qualified and 
certified bilingual education teachers. A 1993 study found that only 18% - or fewer than one 
in five...; of teachers serving LEP students were certified in either English as a second language 
or bilingual education.3 

HEP/CAMP 

The High School Equivalency Program (REP) provides an excellent model for bringing 

dropours back into the educational world, so· that they can receive their GED and pursue 


lCongressional Research Service. Bilingual Educalion: An Overview. CRS Report for 
Congress No. 98-501 EPW, by Steven R. Aleman,-Education and Public Welfare Division. 

2Por a discussion of estimating changes over time in funding levels. see: U.S. Library 
of Congress. Congressional Research Service. U.S. Departmem of Education: Major 
Program Trends, FiscalYears 1980-1991. CRS Report for Congress No. 91-10 EPW, by [he 
Education and Public Welfare Division. 

'Descriptive Study of Services to Limited English Proficient Students. SUmmary of 
Findings and Conclusions, vol. 1, Developnient Associates. 1993. 
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postsecondary eduCation opportunities. The College Assistance Migrant Program (CAMP) 
provides significant services to migrant students during their' first year of college. Both 
programs show excellent success rates with 69 %of HEP students .receiving GEDsand 96 %of 
CAMP students completing their nrst year of college. More than 73 %of CAMP' students go 
on to receive their baccalaureate degrees. ' 

! 

Despite the phenomenaJ success of HEP/CAMP. both programs are seriously underfundeci. 
HEP can serve only one out of ten eligible sruden£s and CAMP is limited to serving only 2% 
of its eligible population. To be able to meet the need of all eligible migrant students. more' 
than $70 million would be required for the HEP program. and $100 million would be needed 
for CAMP. The FY 1999 funding level of $13 million for HEP/CAMP did not come close to 
meeting this need, and barely exceeds the $10.5 million the programs received inFY 1993. 
For FY 2001, we urge the Administration to recommend that the p,:ograms receive $20 million 
and $10 million, respectively; 

MIGRANT EDUCATION PROGRAM 
, , 

The Migrant Education Program (MEP), Title 
\ 

I, Part C of the Elementary and Secondary , 
Education Act (ESEA), has been especially underfunded at a time when costs ,have increased 
steadily and changes in the ESEA expanded the program's pwposes. Although'the MEP 

. program received its first increase in five years in FY' 1999, i[ has been level funded for FY 
2000. The program needs additional funding if it is to serve migrant students adequately. 
Migrant children have a dropout rate in excess of 50%. Many of the very specialized services I 

I 

, provided under the MEP are crucial to enco~ging students to Stay in school. EXPlfnsion of 
j 

" 

services to migrant children at an early age is a necessary fIrst step in ensuring that they can 
fully participate in the school environment .. For FY 2001, we recommend that the 
Administration propose increasing funding for the MEP to $430 million. 

COMPREHENSIVE REGIONAL ASSISTANCE CENTERS AND EQUITY 

ASSISTANCE CENTERS 


Comprehensive RegiornlI Assistance Centers (CRAes) suppon critical elementary and 
secondary education programs, such as the Migrant Education Program and Bilingual and 
Emergency Immigrant Education. These 15 centers provide an essential technical support J 

network to schools, local education agencies, state education agencies, and other grant 
recipients delivering vital educational services to our nation's poorest and most disadvantaged 
srudents Ulrough the programs authorized under the Improving America's Schools Act. For 
FY 2001, we recommend that funding for the CRACs be increased to $42 million. . 
'. . 

Equity in schools has still not been reached. But for students .... ,who by virtue of their race, 

ethnic background, sex or national origin may be deprived of their civil rights ,and an equal 

opportunity to a quality education - equity is a promise they are depending on for their furore.. 

The 1;quity Assistance Centers (EACs) build bridges among administrators, teachers, parents, 
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students and conununity members so that· all stakeholders can find that conunon higher ground 
where all students will benefit from the public education system regardless of race, sex or 
national origin. All studentS and their communities benefit from the services provided by the 
centers. School systems serving Hispanics especially need assistance t!om the EACs. For 
example. recent studies conducted by the Harvard University Project on School Desegregation 

. found that Hispanic students attend the most segregated public schools.' For FY 2001, we 

reconunend $8,3 million for the EACs. 


mSPANIC SERVING INSTITUfIONS 

Hispanic Serving Institutions (HSIs) serve more than one million students, of which about 70% 
are minorities. titino students at HSls earn 56% . of all associate degrees and 65 % of all 
bachelor's degrees awarded in 1995-96. By contrast, at non-HSls, Latino students earned 4% 
of the associate degrees and 3% of the bachelor's degrees. These figures reflect the 
commitment of HSls to serving a diverse student body and improving access to postsecondary 
education for low income and educationally disadvantaged groups .. Given the key role HSls 
play in providing access to higher education for Hispanics, we must help strengthen and 
develop these institutions. . . 

Grants to HSls improve the ability of the institutions to provide a quality education to their 
··students. However, limited funding for the program denies grants to many eligible institutions 
that need additional resources to.provide recruitment and other services for Hispanic and other , 
disadvantaged young people. In FY 1999, the Department could only award grants to 38 % of 
eligible instirutions. Clearly. the need far exceeds the funding. We urge the Administration to 
include $62.5 million in its budget for HSls. 

HISPANIC DROPOUT INITIATIVE 

We appreciate your leadership in raising national awareness about the dropout crisis through 
the Administration's Hispanic Education Action Plan (HEAP). We urge you to fully support 
changes and additions to current dropout prevention legislation that would complement funding , 
increases for programs included in the HEAP·. Senator Jeff Bingaman (D-NM) and 
Representative Ruben Hinojosa (D-TX) have introduced legislation to reduce the Hispanic 
dropout rate. Among other things, their legislation would allow middle schools and high 
schools with the highest dropout rates in each state to compete for grants that would enable 
them to implement proven and widely replicated models of comprehensive refonn. We 
strongly urge your support for this legislation. 

(Orfield, Gary. "Deepening Segregation in American Public Schools," Harvard Project 
on School Desegregation, 'Harvard'Graduate School of Education, Harvard University, 1997.. 
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TITLE I~ GEAR UP, AND TRIO PROGRAMS 

Not exclusively directed at Hispanic children, Title I, Gaining Early Awareness and Readiness 
for Undergraduate Programs (GEAR UP), and TRIO programs provide essential services to all 
disadvantaged'children and college smdents. Because the Improving America's Schools Act of 

, 1994 lifted a prior restriction in Title! on serving LEP children, an estimated 1.5 million LEP 
smdents participated. in Title I in the 1994-95 school year.. Title I services may now be 
provided to LEP students to address their special language needs or other academic 
deficiencies unrelated to their LEP status. We urge you to propose significant increases for 
Title I for FY 2001. 

We fully support the GEAR UP program authorized in the 1998 Higher Education 
Amendments Act. However, we would like to seecommunity-b~ed organizations that have a 
track record of working with youth get a preference in funding. We recommend that the 
Administration request $300 million for GEAR UP for FY 2001. : 

TRIO' programs provide excellent services that help reduce the dropout rate 'and increase 
. college participation rates. However, the TRIO programs are sigmficantly underfunded for the 
needs they are addressing; In addition, Hispanic smdents are particularly underrepresented 
because of the manner in which the grants are awarded and the inadequate funding for the. 
programs. For FY 2001. we urge you to increase funding for TRIO to $690 mil1ion. 

SCHOOL CONSTRUCTION . 

Although Congress has not authorized the President's School Construction initiative, we 
support School Consuuction and urge you to include it as part of the President's education 
package. Given the large and growing number of Hispamc srudents in the elementary and 
secondary schools, the need for this program is greater than ever,. Hispanic students in 
particular are more likely to att,end overcrowded schools or attend schools in desperate need of 
repair. Therefore, federal investment in school construction and repair would greatly help 
improve the learning environment for Hispanic smdents. 

TEACHER RECRUITMENT AND CLASS SIZE REDUCTION 

To better serve Hispanic srudents, class sizes in schools serving Hispanics must be reduced, in' 
part, by increaSing the number of qualified teachers, particularly minority. teachers. In 1993­
94, only 4.25% of the entire teaching force was Hispanic, 7.35% African American and 

, 1.07%, Asian. In contrast, the student popUlation attending our nation's schools is becoming 
increasingly diverse. Given the acute need for qualified teachers and minority teachers, we 
would support increased funding for Teacher Recruitment and Minority Teacher Recruittrient. 

r, uuo 
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ADULT EDUCATION AND ESL 

Although adult education received an increase for FY 2000, the programs under the Adult 
Education Act remain severely underfunded. There is .an urgent national need for adult­
English as a Second Language (ESL) services. Adults hoping to learn English have to wait up 
to more than a year to access these programs, which are vila1 not only for these adults to learn 
English, but to help 'them become more rounded members of society. We recommend that the 
Department request $585 million for adult education for FY 2001, including $70 million for 
Adult ESL and Civics. 

CONCLUSION 

The Hispanic Education Coalition respectfully requests that you give priority to the programs 
outlined above as you develop your FY 2001 budget recommendations. We appreciate your 
consideration of our request for significant increases in programs serving Hispanic children. 
We greatly appreciate the Administration's support for our programs in the past and look 
forward to working with you to increase the educational achievement and attainment of 
Hispanic children across the country. 

Sincerely, 

-v___~~ t0426~ 
PATRICIA E. LOERA RAUL GONZALEZ 

HEC Co-Chair HEC Co-Chair 

National Association for Bilingual Education National Council of La Raza 


ASPIRA Association, Inc . 
. Intercultural Development Research Association 
League of United Latin American Citizens 
Mexican American Legal Defense and Educational Fund 
Migrant Legal Action Program 
Multicultural Education Training and Advocacy, Inc 
National Association for Bilingual Education· 
National Association for College Admission Counseling 
National Association for Migrant Education 
National Council of La Raza . 
National HEP-CAMP Association 
National Latino Children's Institute 
Pueno Rican Legal Defense and Education Fund 
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NEAPRIORITIES FOR FY 2001 EDUCATION FUNDING 

• 	 School Modernization: enact legislation (S. 1454, HR 1660, HR1760) which 
provides tax credits to subsidize interest cost on $25 billion ofzero-interest school 
modernization bonds. 

• 	 Title I: Provide $9.85 billion for Title I, Part A, Grants to LEAs. This level, which 
represents an increase of $1.91 billion over FY ~OOO, would fund the authorization 
level passed on a bipartisan basis in HR 2. This would be a 24 percent increase in 
grants to LEAs. Over the last three years, Title I funding has increased at an average 
rate of less than 3 percent per year, which essentially is a freeze after factoring in 
inflation and student population growth. The Congressional Research Service has 

. estimated that it would cost $24 billion to fully serve all eligible children under Title 
I. A funding level of$9.9 billion would increase Title I from-being only one-third 
funded to 40 percent of the full funding need. 

• 	 Individuals with Disabilities Education Act (IDEA): provide $7.0 billion for State 
grants, an increase of $2 billion over FY 2000, Assuming' an increase of2 percent in 
the number of children with disabilities (to a total of6, 373,000 students), and an 
increase of 2 percent in the average excess cost ofeducating a child with disabilities 
to $7,328, a funding level of $7,0 billion would provide almost $1,100 per child, or 
15 percent of the excess costs, While still far short of the 40 percent full funding 
level, this would represent further progress toward that goal, from the 9 percent 
federal share in FY 98, 

• 	 Class Size Reduction/lOO,OOO Teachers: Provide $1.95 billion, an increase of$650 
million. This level should be sufficienfto hire 45,000 teachers, and keep on a 
reasonable path to reach the goal of 100,000 teachers over seven years since the 
inception of the program. This assumes that LEAs. will spent up to 15 percent on 
professional development, and use remaining 85 percent for hiring teachers. Assumes 
average costs of teachers hired will be $37,132 (an increase of6 percent from the 
1999 projection), 

.' 	Teacher Quality: Provide increases in arange of programs that improve teacher 
preparation and provide high-quality professional development. Among these would 
be an increase in HEA Title II, Teacher Quality program to $300 million (+$202 
million), an increase in Eisenhower Professional Development to $500 million 
(+$165 million), and additional increases for technology teacher training, bilingual 
professional development, and support for the National Board for Professional 

, Tea~hing Standards. ' 

In addition to these five priorities, NEA also supports increased funding for education 
teChnology, Safe and Drug-Free Schools, 21 st 'Century Com~unity Learning Centers, 
vocational education, Pell grants, and education research. 

I· 

NEA Government Relations, 12/6/99 
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·NSBA· 

NSBA Priorities ·for Year 2000 (FY 2001) 

Federal Education Funding 


• 	 Increase special Education Local Grants by $2.1 Billion for Year 2000 CFV 2001) • 
Currently the federal government provides jllSt under $5 billion in local grants for IDEA. nus is : 
roughly 12-13 percent of the promised 40 percent commitment by the federal goveroment. To ' 
realistically provide greater funding, $2.1 billion lS needed annually for the next ten years to meet ! 
the fed~ral govli!~nt's obligation. In tum, this would cover approximately 40 cents per dollar :. 
that school dismcts average on special education costs. A $2.1 blllion dollar innease would enable, i 

local distticts to spend money on improving student achievement for all cluldren, rather than U.Singl· 
already scarce resources to meet an unfunded mandate. . : 

I 
, , 	 '>. , 

• 	 Increase Title I (LOcal Crants) Funding by $1.9 Billion for Year '2000 (FY 2001) i 

Title 1 received only a t;nodest increase in fY 2000, and has received similar increases over the last! 
three years (FY 1997-2000). This barely covers inflationary costs and does not factor in enrollment i 
increases. The Congressional Resli!arch Servlce estimates that providing comprehensive services to: i 

all ~hgible children would require $24 billion, almost three times the current funding level. NSBA:. 
· fumly bel1eves that Tltle I ~mding should be s~gnificantly increased to ensure. that alilow-mcome : 1 

students have an opporturuty to excel acadenucally. To ensure that !Systemic unprovement can .• 
occur as quickly as possible for disadwintaged students, many school systems will need to improv~ 
their planning, standard setting, evaluations, and support !Services across their system and to . 
indiVidual schools. To help school districts meet these needs in the most strategic and effective 
ways possible, and to ensure that Title I dollars are used as efficiently as possible, local school 
districts should have mcreased authority and encouragement to allocate a portion of their Title 1 
funds to build their capacity to enhance system-wide service and accountability in serving Title 1 ! 
students.' , 

• InCrease Early Childhood Development by $1 Billion , 
NSBA is concerned about the disparity between the acadnntc performance of more affluent students 

· and students in poverty. Much of the research suggests that lackof appropriate early childhood' I 

development adversely impact student achievement. NSBA believes that at least $1 billion in 
federal funding should now be made available to expand early childhood programs for 
disadvantaged students. Funding should be made available to school districts to conttact for early! 
childhood development progr2\msand provide training for service providers to ensure that· : I' 

children acquire the necessary prerequisite acadt:'mic skills to successfully perform at grade levels. : 
Additionally, the federal government can play an instrumental role in research, development, and. 
dissemination of best practices as it relates to educational progranuning of preschoolers from . I 

· economically disao.vantaged families. 

• 	 ClaSS-Size Reduction : i 

· Continue support for this program and expand opportunities for flexible waivers tied to teacher ! 

quality and professional development. . . . 

Office DfAdvocacy ana l:;:;ues Mallilgl'lI1~flt 
Natwnul School Boura;; AssoCUltion 
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National PTA's legislative agenda for the year 2000 focuses on four priority areas: 

Strengthening Pu~lic Education - To promote effective scbools National PTA supports 
measures that would reduce class size, improve instIUction and support services, expand 
school technology, enhance school saiety, and expand school-based before~ and after-
school programs. . 

Parent Involvement - National PTA will work for the enactment of the PARENT Act (S. 
lS561H.R. 2801), which will strengthen the involvement of parents in the educ.ation of 
their children by amending provision within the Elementary and Secondary Education 

1Act. " 

Funding -An increased federal investment in education programs is needed to help 
communities maintain public schools ancl offer programs that help all children achieve 
high academic stan4ards. Federal assistance should also be targeted to help public 
schools build and modernize their facilities. National PTA opposes vouchers, tax 
subsidies and other means to divert public funds toprlvate and religious schools. National 
PTA also opposes proposals to consolidate programs that eliminate their intended 
purposes. weaken the focus on poverty, or cut funds. 

Elementary and Secondary Education Act - Reauthorization of the Act must require 
accountability for how feder~ dollars are spent, retam the targeted focus ofprograms 
based OIl educational and economic needs, assure equitable educational opponunity for 
all students, and help states and districts build their own capacity to offer a quality 
education to all students. 

. ,, 
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Student Aid 
Alliance 

December 6, 1999 

Below are the draft funding recommendations of the higher education community for core student aid 
programs in FY 2001. ' 

• 	 The maximum Pell Grant should be increased by $400, to $3,700. 

• 	 Supplemental Grant funding should be increased by $100 million, to $731 million. 
I 

• 	 The federal capital contributions'for Perkins Loans should be increased by $40 
million, to $140 million. 

• 	 Perkins Loans cancellations should be increased by $30 million, to $60 million. ! , 

• 	 Leveraging Educational Assistance Partnerships should be increased by $60 milliori, 
to $100 million. ' , ':I 

• 	 : I 

• 	 Federal Work-Study should be increased by $23 million, to $957 million. (*) 

• 	 TRIO should be increased by $150 million, to $795 million. 

• 	 Graduate programs should be,increased by $15 million, to $66 million. 

(*) Based on an inflationary increase 0/2.5 percent. 

Student Aid Alliance 
One Dupont Circle NW, Suite 800 • Washington, DC 20036 
tel: (202) 939-9365 • fax: (202) 833-4762 Invest hI futures. 
web: www,SfudentAidAlliance.org Theirs and ours. 
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South Kitsap School District Ivo. 402 G) 
1962 Hoover Avenue S.E., Port Orchard, IVA 98366-3034 • (360) 876-7300 • Fax: (360) 

Sunnyslope Community School 

.'.January 11, 1999 
I 

Ms. Saf/y McConnell 
, Director of Government Relations 
National Association of Elementary School Principals 
1615 Duke Street 
Alexandria, VA 22314 

Dear Sally, 

I am in my twenty-first year asthe principal of a K-6 Title I school. I've had the i 

opportunity to observe several thousand .students over this period of time and I believe' 

I have a clear understanding of children and their needs. 


To understand the effectiveness of the Title I program ,one first must understand our I 

students. At Sunnyslope Elementary, we have found that most of our lower performing' 
students have not been exposed to literary experiences from an early age, Due to a ' 
variety of circumstances, their parents did not expose them to ,nursery rhymes, poems, ! 
songs, or literature, Reading, memorizing poems, learning songs, and the use of ' 
numbers were not primary activities in their early lives. 

When our ·students enter kindergarten, those students wi.thout this exposure are 
quickly revealed. They do not have the speaking vocabulary, the life experiences or I. 

the connections between spoken and written language. Their experiences in life 
generally center around the television set They've seldom taken vacations, haven't 
visited museums, and know little about the world around them. 

Typical Title I students find learning a slow, arduous task. To prevent embarrassment, 
they tend to avoid answering questions, seldom ask questions, and choose to sit as fa:~ 
away from the center of discussion as possible. They avoid showing their low levels qfi 

knowledge and academic skill, instead choosing inappropriate behavior to I 

camouflage their deficiencies. 

These children enter school without typical experiences or skills and begin to lose 
confidence in themselves when they cannot learn at the speed and level of other 
students. 



Cla~sroom teachers make every e110r1 to assist these students, However, in classes 01 
twenty to twenty-live, the process of remediation is very difficult If the kindergarten day 
were divided equally among all students in a typical class, each child would receive 
approximately 6 minutes of individual teacher time, In a full day class, only 12 minutes 
would be available to each student. 

, . . 
Our Title I program provides each qualifying child small group assistance by a 
certificated teacher thirty minutes each day. Through elfec1ive diagnosis, the teachers 

,prescribe instruction and practice to meet the individual needs of their students. The 
Title I teachers do not allow them to avoid learning. They provide individualized 

" 

assistance, to fill in their learning gaps. They encourage, motivate, and increase the 
confidence level of each student. Along with the regular classroom teacher, they 
provide the parents with strategies they can use to help their children. 

Without the Title I program, the success of many of our children would be diminished. 
Although many of these students do not reach the level of other students, they all make I 
s1eady growth and become stronger students. We have seen substantial improvement: 
in our Title I students and many are exited from the program because they reach the ; 
performance level of their peers. . 

I would like to add mysupport for the Ti11e I program, along with other principals across' 
the nation. Furthermor.e, I strongly support expanding this program in orde'r to serve 

. students currently on waiting lists. The more students we can serve, the more student 

success we will see. 


Sincerely, 

!JL.-tf:.~~ 
John R. Richardson 

Principal 


c. Rainer Houser, AWSP. 

! 
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Lowell Elemental'l' School 

] Ii() i 21h ."'t,.;et 


Sioux City, jowa 5]] ()4 

(712) 279-6838 FAX (712) 279-MJ62 

(,-l1Iai/: hes.\·I'-@."W/11!i,sioux-cuy.k12.itl,US 

March 3, 1999 

! ' 

To Whom it May concern: 

As you go through the process of the reauthoriwtion of ESEA, I urge you to build on the existing strengths 
to make positive changes for the youth of our nation and the edllc<ltors that serve them. TIle distribution of 
federal funds through the ESEA ensures that the students with the greatest need <Ire receiving the <lssist<lnce 
required for their future aC<ldemic success, 

TIlere arc several programs through the ESEA that h<lve had a great imp;1ct on the achievement of the 
students <It Lowell Elementary: Title I, Title V1 <lnd Safe and Drug-Free Schools. 

Over 49% of the student population at Lowell Elementary qllalif), for free or reduced lunches. TIlerefore, 

we arc a Title I school.TIlere me <lpPfoximately 30 students that receive assistance wiih reading through 

Tille I Reading and Reading Recovery instruction. The students would not be able to succeed in reading 

without this small group and one-on-{)ne instruction. 


TITLE V1: 

TIlrough Title V1 funds, Lowell Elementary is able to provide the individualized reading incentive program 

entitled "Electronic Bookshelf' to enable students to increase their reading comprehension by reading 

books at their appropriate level and checking their comprehension. 


Safe and Drug-Free Schools: 

With the Safe andDrug-Free Schools funding, Lowell Elemenlar): was able to form a TAT team (Teachers 

Assisting Teachers) that meets weekly to assist stalTwith stf"Jtegies to meet the varied needs of the students 

in their classrooms. -ryle funding prO\'idesthe time needed for staff to dialogue with each oiher. 


Without this funding, we would notoc able to provide these programs that are crucial to the success of our 

students. 1 urge you to keep the funding for these progf"Jms through the ESEA and not through a Block 

Grant. lnthis way, the funds will be djslributed to the programs lIlat serve those students with the most 

needs. 


:!;(~CI,~I r(/L4J-­
~1e~Hess 
Elemelltary Principa1 

mailto:hes.\�I'-@."W/11!i,sioux-cuy.k12.itl,US
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Titie i is oi greal imponance to our rural community 5ctlOOI. The district currenlly tH~S 42"1.;- Qf, 
the elementary students who Qualify lor free or reduced lunches. 

T lite I lunds are used to serve the 35% of our enrollment in arades one thrOUOIl fiv~ who OU2!ifv' 
lI.n I-\emedial Mathand/or Remedial Reading. Tille I parlially"funds our Readj~o 'Rfcoverv ' , 
program at the present time. Reading Recovery has been available to f\ small I"IUmb9! "f firs' 
graoe students tor the past six years. Of the students who completed lhe pfooram. very few hl'lW'!i 
needed additional remedial reading.' Our school sees a need to increase the number of !eFH'~hoy<"! 
who are trained in Reading Recovery, however, current fundir)Q does not 211m,\1 f()r fh:>f f"l 
happen, 

Our school is working to increase thG level of achievemenl of cur ~!!Hip.nt,,,! !f Ti!I~ ! t!..'::d= ,',';-re , 
10 be cut I do not know how Our district; on jt~ already limi,p.r! hUr!:;:At wr.,.,I(! t:'? ~bl'E !':' ~e~'!-: t":;-: 
n(;)eds of the at-risk sludQnts in our elementary school 

Sincerely, 

I -""!!" .1-.1 
r;;L" ,/t/ Ih //A., ~.f ~ 
~~I-Vv;r- " .. ' ~ .... "'....,. 

Cheryl M. Spear 
Elementary Principal I Curriculum Director 



BOYEHTO'VN AHEA SCHOOL DJSTHJCT 
PINE FORGE ELEMENTARY 

"to rn:lhlc ;111 ~11I1h:1I1~ to ~urrcl'cJ ill ;. l'h;lIIgillg worhl" 

February 8, ]999 

Represcntative William Goodling 

2263 R.1ybum House Office Building 

Washington, DC 205] 5-3819 


Dear Rcpresentative Goodling: 

J am currently an elementary school principal in the Boyertown Area School District, , 

Boyertovvn, PClllsylvania. Onbebalf of the students in our commllIlity, I am rcquesting 

tbat you continue to support wbat Ule public,wants - strong public schools - as you 

consider tbe Rcauthorization ofUle Elementary and Secondary Education Act (ESEA). 


Dwing my 23 years as an ori~line principal, 1 ba've seen firsthand bow federal fUllds, 

including Title I, have belped our neediest studtnts. With the, support of our professional' 

stan: Title] fUllds have been utilized to deliver reading remediation for our primary , 

, 


students to insure that all of our students are able to read by third grade. Federal fU11ds 

have enabled us at th,e local level to implement some innovative practices, such as a 

reading recov~ry program ;to address the academic needs of our primary at-risk students. 


As chairman 'ofule House, Committee on'Education, you are in a unique position to be an 

advocate for children and influence your colleagues in Congress to fulJy fU11d the current 

K-12 programs incJudjngTitle 1, so that our most disadvantaged students continue to 

receive needed services. J also urge you to contmue the momentum to reduce class size, 

provide funds to help scbool districts to modernize their schools, upgrade educational 

technology, and continue for safe and drug-free schools. 


, As you consider the ReauuJOrization of ESEA, IwouJd like to recommend the .following 
improvements: 
1. Expanding funding for professional deveJopmeut to include money for leadership 

training and educational opportunities for principals, especia~y critical because oftJle 

growing ~tate-\\ide slJOrtage of applicants for principaJ in PenIlsylvania;. 

2. AJIO"~llg scbool discipline policicsto apply to a11 children - special and regular 

education students alike. (School principals bave continually asked for federal fmlds NOT. 

be comingent 011 a dual system of discipline.); 


I. 

I 

I 

I. 

I. 



3. Shllp]i1}~lJg federal provisions to help ~chooJs taJgct fWlds to uleir areas ofgreat cst 

need;alld 
4. Making it possible for alljurisdictiolls - ~atc, fcderal, and local to coonlimJte the kimls 
of services (lJeaJw, nutrilional, socia~ et c.) that will bell' chiJdJell succeed ill school 

1want to than.k you for your time and kiud consideralion ill cOJltiJluing to support public 
education and principals across our fine state ofPellllS)'lvanja!. 

Sincerely, 
" 

~~c::::~ 
. i 

Principal 
Pine Forge Elementary Scbool 

i 
L 
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SUPEH1Nll::NDENT 
THOMAS E. OSTRANDER 

January J I, 1999 

Sally McConnell 
Direclor of Govermncllt Relfltions I 

NAESP. 
i' 

J615 Duke Sirfe! 
Alexandria VA 22314 

Ref: The EJen-,ejj{41ry und Sccciidary Edti~£A1jon Ac~ (ESEA) fun~s 

Ms. McConnell: 

Clearwater Elementary School has an emollment of approximately 520 K-5 slUdcnts. We employ a Title I 
Reading teacher and a Title I l\1ath teacher. Students that participate in either of these programs"beneflt 
greatly. To have these funds cut or placed in a "block grant" would be a big disservice to our students. 
Teachers at our school count on the expertise that the Title J teachers have to assist our students who have 
difficulty in reading and math. TIley are also used as a resource to help teachers teach reading and math in 
more effective ways. It is the bflief of the teadlers who work for this school, that both of these programs 
are effective. Losing them would mean depriving some of our students who struggle in reading and math of 
their last best hope of succeeding in reading or math. Losing this money would be especially devastating to 
our lower socioeconomic students. 

Other ESEA money. that our school benefits flOm include Safe and Drug-Free Schools. This money has 
allowed us to buy portable, two-way radios. TIlis allows playground supervisors and those teachers that 
supervise students at the end of Ule day instant access to the office in the: event of an emergency. On a few 
occasions the radios have been used to relay messages toour city police regarding suspicious people who 
seem to be loitering around the school. 

Eisenhower money allows OUf school district 10 send teachers to inservice meetings that help them do a 
bel1er job of teaching math" and science. If our nation truly wants to become first in the world in math and 
science,' it does not make sense to cut, or put these funds in a block grant,' which would make it easier to cut ,I 

I 

from the budget. Ii 

Fedcral mOlley 1hz! is rc::ei','cd by local school di~tricts acress tbe country is put to geed use. It is my belief 
that the money truly makes a difference to thousands of students, makes schools safer, and assists teachers 
in becoming more effective. 

I hear a lot of talk from politicians at both the state and federal I!ivel that says our country values children 
above all else. Yet when it comes time to finance programs, such as educational and health programs, 
politicians are willing 10 buy votes at the expense of children. 

Cutting money from the ESEA budget or for that maner not increasing ESEA funding at an appropriate 
level, will hurt children. PUrling tile money currently used for ESEA into "block grants" will make cutting 
money for education easier in the future. J urge tIle nalional legislators to continue funding ESEA in the 
way it is cunently being funded. 

---------------- BOARD OF EDUCATION 

DEA1'\ T. YOUNGERS M1KE FRJDAY 
PReSIDENT VICE PHl::~IDF:NT 

BRAD BENNETT TOM CORR JiAREN HEITMAN BRENDA 'HOULS SCOTT VAN ALLEN 

DARLA D. HALL- CLEW( MARlLlN L. GARRETSON • THEIISUHEH 



SlIPt!T lillpfllh~nl of SChOOI~ :HJLLSBOHOUGH COUNTY PUBL1C SCH.oOLS Earl J, L~nnard, Ph,D. ' 

Deputy Supf!rinlendenl 
Hillsborough County Schoo18oard ' Splh Sl;i~lds 

Carol W. Kurd..!!, Chairm"n Principal 

Glenn Barringlon, Vice Chairman Cathy Val(jes. 

Carolyn Brickl"rnyer 
A~~i~!anl P,incipalSharon H. Danaher 

Joe E. Newporne CLEVELAND. ELEMENT.-\ try Phylli, Ru{JriglJel 

Candy Olson 

Doris Ros8 Reddick 


Sally McConnell, Director of Government Relations 
NAESP 
1615 Duke Stree't 
Alexandria, VA 22314-3483 

Dear Sally, 

Enclosed are some letters froOl various principals in Hillsborough County, Florida \'..-ho 
receive Title One funds. 1 hope these are, what you need and are 11eJpful. 

Clp~eland Eleml'nlary Sch~ol • 723 E, Hamilton Avenue' Tampa. Flo'rida 33604' . .' . 

Phone: 276.5583 • FAX: 813·276·5586 • School Districllnlonnation: 813·272-4000 • FAX, 813-272·4510 




lJ]LLSBOHOllGH COUNTYPUllL1C SCHOOLS 

Hillsborough County School Board 

Carol W, j(u,dpll, Clm'"".. n 

Glfnn B""i"910n, VICe Chai,",,,,, 

Carolyn Bric~lpmy"r 


Sharon Donah•• 

JoP L N ....om.. DOVER ELEMENTARY 
Candy Ol~on 
Dori~ Rol's R ..ddick 

October 5, 1998 

To Whom il May Concern: 

I 
Superif\h~flO~nl (if SChoo:S. 

Earl J. lennard, Ph.D. , 

Deputy Supf:rlnlendenl j 

SI'11l Sh'~lds 

Principnl 

"'"tIlIH" A. Carr 

A~!'i$.t:1nt Princ~lrt~S 

l.~II. Morris 
P~If'r RlI~~o 

, 
i 

At Ihe beginning of this decade, Dover Elementary was a poor 5chool ill every sense of the word. 
Dover is sun ounded by the orange gr oves and strawberry fields of rural Hillsborough County, fifteen 
miles cast of Tampa. TIle majority of Dover's students are children of the Hispanic migrant laborers who 
work in these fields. TIlese children face a life of continual struggle as they confront and overcome 
language and cultural differences and academic frustration, 'While Dover's middle class population 
understood that migrant farm workers are essential to their community's ecollomy, they resented the fact. 
that their school was predominantly Hispanic. TIley suspected this should, and would, severely limit their 
children's oppor1unities and growth. Their pride in, and expectations of, their school were very low. By 
every objective measure of performance, Dover students ranked among the lowest in Florida. 

1n J992 a miracle happened to the people of Dover that pI ofoundly changed atlitudes, elTorts, and 
lives. TIJat miracle was Tille J funding. The preponderance of low socio-economic students that had 
long been viewed as a liability began generating tremendous educational advantages for all of Dover's 

, 

, 

students; advantages of which Dover's more amuent neighbors could only dream, TIle most breathtaking 
advantages was 1110re teachers with more lime, more tools, and more training,creating the lowest 
pupil/teacher I atio in the county, In addition to dedicated, ,well-trained teachers, extended day 
enrichment/tutoring oPPor1unities, a full time social worker and heaHh aide, and a truck load of 
state-of-the-art computers with a technology specialist to keep them user-friendly and working quickly 
began to work wonders, . 

Today, Dover Elementary is surely the. richest school on the face of the earth. Our students' 
attendance is the best in the count)' and, we suspect, in the world. Over thirty percent of our students 
literally never miss a day. Our Stanford Achievement Test scores exceed both county and national 
averages. OUT student poets, artists, writers, niathematicians, and scientists are published and nationally 
recognized champions. In the past five years, no Dover student has been suspended from school. ' 

At our school's entrance, a magnificent granite marker bearing the carefully chiseled greeting, 
"Welcome to Dover, World's Best School," clearly reflects the depth and breath of our Title] miracle. 
Dover Elementary has become a vivid source of pride to our community, our county, and we trust, to 
everyone who contributed to our progress. Oh, what a difference our miracle has made! 

Sincerely, /} /J ' 
4z~~ 'f,{ {;,t~~ 

Kathleen A. Carr 
Principal 

kclslr 

, 
" 

DovE" EtpfTM?nlery School • 3035 Nelson Avenue • Dover, Florida 33527 
Phone: 813·757,9457 • FAX: 813·757·9461 • School Districllntormation: 813·272·4000 



Title One Report 

for 


Lee Elementary School of Technology 

1997-1998 


Title One funds have helped Lee Elementary School of Technology in 

terms of student achievement, staff development and parent 

involvement. 


Student Achievement 

• 	 Title One funds enabled Lee Elementary to purchase a Title One 
Resource Teacher unit. This teacher fused into the fourth grade 
classrooms and worked with whole and small groups to help 
prepare them for the Florida Writes! exam. Our scores increased 
by .3 in expository and .9 in narrative. After the test, this 
teacher focused on the third grade classrooms in anticipation of 
the 1998-99 Florida Writes! needs. 

• 	 A second .5 teaching unit was purchased to work in second and 
. fifth grade classrooms during the spring semester. This allowed 

the classroom teachers time to work with students who needed 
assistance to pass the District Benchmarks. 

• 	 $10,000 was spent on books for the Accelerated Reader Program 
and enabled schoolwide participation. Our fourth grade students 

. outscored the district average mean scaled score by 9 points in 
Reading Comprehension and 4 points in Vocabulary on the Stanford 
Achievement Test. On the FCAT the students outscored the 
district in Reading by 1 point. 

• 	 Lee was able to purchase two additional teaching units for the 
summer session to reduce class size. They also funded the Media 
Specialist who was able to continue the AR Program through the 
summer. 

• 	 An addit ional Palm Pilot was purchased to assist .teachers in 
assessing student achievement. 

. I , 



! I 

,Staff Development· 
'i: 

• Three teachers and one administrator were able to attend the Tel 
Ed Conference in Austin,'Texas. 

I 
Many ideas regarding video 

. 

conferencing and telecommunications were brought back to the 
school site and shared. 

• Four teachers were able to attend and make a presentation at the 
Magnet Convention in New Jersey. This conference focused on 
global studies, multiculturalism and new ways to teach math, 
Reading and writing. 

• 	 A Lap Top computer with Windows 95 that was purchased will 
help prepare faculty to utilize state of the art technology. 

Parent Involvement 

• 	 Parent communication was greatly enhanced through the purchase 
of Agenda Books (a $2,000 expenditure.) All students, grades 1 
through 5, were given these planners which provide students with 
a system for organization as well as a daily means for parents 
and teachers to communicate. ' 

• 	 Monthly Parent Newsletters are printed ar)d sent home as an 
additional source of information to the paren~s. 



I 

~ 
I... 

~R0M CL~IRMEL ELEM 

MEMORANDUM ! 

September 16, 1998DAtE: 

Cat hy Valdes, Principal's Council President
TO: 

FROM: ~OAnn Redden, Principal"1 Terri Faerber, Lead· Teacher 

SUBJECT: SWP Purchases 
, i 

The following isalist of the personnel and materials Clair-Mel 
purchased with SWP funds for the 97-98 school year. Please let 
us know if additional information is needed. 

Personnel 
*extended year classroom aides 

*CIA teacher 

'A extra music and PE teacher' 

*teacher training 

~after school tutoring program 

'" funding for substitutes 


Technology 

*VCRs 

"'computers 
 ! 

*printers 

*AR tests 

*STAR program 


Curriculum Materials 

*Test Best 

*tradebooks 

'APhonemic Awareness kits 

*Puddle books 


. *AR. books 

Ad~ltional Materials 


*cart 

'ABadge A Minit (including supplies) 




Superintendent of Schools HJLLSBOHOllGH COUNTY PUBLJC SCHOOLS [art J. Lennard, Ph.D. 
Hillsborough County School Board 

Deruty Superintendent 
Beth Shietds 


Glenn Barrinaton. Cl,airman LEE ELEMENTAHY 

Candy Olson ~ Vice Chairman Principal
SCHOOL OF TECHNOLOGYCarolyn Bricklemeyer . Joan M.Courtney 

Sharon Danaher 

Joe E. Newsome A.ssistant Principal 

Dorris Ross Reddick Mamie A. BU2.2etti 

Carol W. Kurdell 


To Whom It May Concern: 

We are deeply concerned about the reauthorization of the ESEA and the effect: 
it will have on our Title One funding. Our school has greatly benefited from the 

program as' it stands. 
In the past year, Lee Elementary "vas able to enhance student achievement, 

increase staff development, and promote parent involvement; in large part due to 
Title One funds received. The School Improvement Team targeted specific areas 
for improvement and the Title One funds provided to Lee helped uS to acc()l1"iplish 

our objectives.
Please review the attached report which outlines the accomplishmeilts Lee 

achieved as a result of Title One funding. 

Sincerely, :/
/' , ", .... -r----;­/ h lL )/'1.. tj,?'t,aU'7 

oan M. Courtney2 

305 East Columbus Drive, Tampa, Florida 33602 
Phone: (813) 276·5405 Fax (813) 276·5407 School District Information (813) 272-4000 
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Supwinlend.:111 01 School!!­,HJLLSnOHOUGH COUNTY PUBLJC SCHOOLS Earl J. Lpnnard, Ph.D, 

Depuly Superinlend!lnl 
Hillsborough County School Board a,lh Shi,lds 

Carol W. Kurd.lI. Ch~irman Prindpf\1 
Glenn B.rringlon, Vice Ch"irman Calhy Valdes 
Carolyn Brickl.. myer 
Sharon H. Oanah~r . Assislanl Principal 
Jo.. L N .. w~om~ CLEVELA ND ELEMENTA I~\' Phyllis ROdriguez 
Candy Olson 

Doris Ross R~ddick 


September 28, 1998 

To Whom]t May Concem: 

Cleveland'Elementary has been a Title One Schoohvide Project school for the past six years. 
Over that time period, our students have made tremendolls academic gains, as evidenced by 
standardized tests. as well as state wide assessment tests. These gains have been made in spite of 
the fact that 97% of our students receive free or reduced IUllch and approximately 65% of our 
families are welfare recipients. Our success is directly related to the additional services that we 
have been a~le to provide to our students thJOugh the use of the Tille One funds, which averages' 
$350,000 per year. 

The additional personnel that \·ve have hired to provide direct services to students have proven 

inv(lluable. These personnel include: 


Three additional teacher units - reduction ofteacherlpupil ratio; goal is 1:20 
Lead Teacher - direct classroom suppol1 and parent support 
Social Worker- parent involvement and attendance and family services 
Psychologist - development of interventions both social and academic for 

individual students; academic and behavioral assessment 
Health Aide - health intervention to insure maximum time in class for each student 
Tecllllology Teacher - network manager; works with teachers and students 

A computer network has been established ,,,vith both hardware ~nd software purchased, for use 
by students and teachers. Staff development has 'been provided to our teachers to make berter use. 
of the computers as well as instruction dealing with best practices for each curricular area. 
Additional instructional materials have been purchased as need has been demonstrated with 
careful monitoring of appropriate usage. 

It is essential that Title One funding be c011tinued, at least at present levels, with maximum 
flex ibility of prugrallllililig. Thl' prl'sclll Illodel (fllnding dirl'l'Ily 10 Ihl' school at a "pCI' poor 
child" dollar amount with oversight by school districts) is one that has proven successf-ul in the . 
opinion of those of us at the school level. We are indeed those closest to the student and should: 
be the best able to identify the needs of students at our schools. ' 

Cleveland Elementary School' 723 E. HamillonAvenue • Tampa. Florida 33604 
Phone: 276·5583 • FAX: 813-276-5586 • School OistriclllllormaliOn: 813·272-4000 • FAX: 813·272·4510 

I 



Super;'ntendent ofiSchools 
. Earl J. Lennard, ph.D. 

Glenn Barrington. Chairman 

Hillsborough County School Board 

. I
Deputy Supenntenden\ Candy Olson. Vice Chaim,an 
Beth ShieldsCarolyn Sricklemyer 

Sharon H. Danaher Principal 
Carol W. Kurdell Elaine S. Diaz 
Joe E. Newsome 
Doris Ross Reddick 

HILLSBOROUGH COUNTY PUBLIC SCHOOLS 


ALEXANDER ELEMENTARY SCHOOL 


To 'Whom ]t May Concern,. 

Over the years we have remain~d on t~'lfget in regards to the vision that Title] shares for 
our young people. With Title] assistance our students are taught in smaller class size 
ratios and reap the benefits of having more individualized teacher contact, as evident by 
our higher test scores. 

We have come t6 rely on the eXlra personnel that funding makes possible. Due to' these 
support services students and families no longer have to wait for special placement or 
assistance. Helpful avenues are always available. 

Parents are also involved at the school and are determined to take 'an active role in the 

educational process. Many come for workshops, parent classes, or even to volunteer. 

Students perform at higher levels when parents. take an interest in school. 

Funding at this level allows for a multitude of possibilities, tapping the very core of our 

school community. 


Let Title 1 SchoolWide Projects continue to deliver the exemplary level of education our 

students are entitled to receive. Being a Title] school has empowered our students to 

succeed and be the best - it's working! 


'Sincerely, 

~~ll~ 
Elaine S. Diaz, Principal . J 

Ale~ander Elementary School: 5602 North LOIS Avenue • Tampa. Florida 33614. 

Phone: 813-872-5395 • FAX: 813-872-5397 • School District Main Office: 813-272-4000 
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SUi't:.ilJIH!(lt'lIl "I SChOOISi, 1IJJLLSBOnOllGH COUNTY PUBL1C SCH001~S Ea:,1 J, t~I\I1"ld. Ph,D, I i 

Hillsborough County School Board ' 
OtJpuly SUfH,~rif)lefldt~!ll 

Belh ~hir,lds 

Glenn Barrington, Cilairflliln Prillcitlal 
Candy O)I'on, Vice Chili.rnan , Dr. [ill'<l1 Myers 
Carolyn Brldlemyer 
Sharon H, Danah"r 
Carol W, Kurd,,11 BRYAN ELEl\'1ENTARY 

J\:;~isl.;nl Principal 

Bf'tllricf'. Grf>en 

Joe E. N"wsom" 
Doris Rou Reddick PLANT err\' GUiflance Counselor 

Ric/1"'d Downs 

J'To Whom It May Concern, 	
: 1 

, i 

!1 ~ 
, Bryan Elementary in Pl:Jnt City has been 'a School Wide Project school for the' I 

I 

past 3 years. The federal dollars that the school has received (or the 79%ohhe students iI:

, on freelreduced lunch have enabled us .to clo many things that have directly ;lI1d/or I 
; !indirectly cOlllril:mted to greater student achievernenL Muchoft\le success can be 

attributed to the following: 

1. 	 Additional perwrincl:' psychologist, social worker, nurs~, health aide, technology 
specialist, behavioral disorders specialist, LEAD teacher, parent Jaison, and additional 
classroom teachers. 

1 

2. 	 Technology: a 24 student station Jab, a 12 st udent station 'lab, comj:)l1ters in every : 1 
I

room in the building, in-school e-mail, fuJly networked system. 	 i i 

3. 	·Staffdevelopmen,t: Florida Writes training, Primary and Intermediate Writing Teams, II

Accelerated Reader and Reading Renaissance, Windows on Science, EUC,Reading 
Strategies,.Math Compacting, FCATstrategies, Developmental Reading Assessment 
training, Cooperate Learhing Continuous Progress, Harry \Vong Teacher 
Effectiveness, and more. 

i 1
·4. 	 Jilstructional resources: library books, computersoftware,: classroom equipmelll, I. 

Waterford Reading Program, math manipulatives, books to support reading, writing II 

aIid mathematics. .., . II 
i! 

Our success can be seen in: 
,i 1 

I. 	 averaeedai]v attendance of 95% . 
; ! 

..... . 	 , ' 

2. 	 55% above median in reading (gain of ] 2% over previous :year) 79% with 3 or higher 
on Florida.Writes (gain of27% over previous year) and 70% above median in math 
(gain of 15% OVER PREV10US YEAR). 

3. 	 incre:Jsed library ciiculation'~ out of 11 0 elementary schools Bi-yanranked glh over a 
3 month span, we estimateq 22.92 books check out/read per student 

4. 	 a.4% out of school suspension ratein a popUlation tlu~1 is comprised of 54% minority' 
j i 

students with a 64% 1110bilityrate . 

Bryan EI"m..nlary School· 2006 Wesl Oak Avenue • Plan! Cily, Florida 33567 
Phone: B13-757-93OO • School Oistricllnlornialion: B13-272-4000· FAX: 813-757-9304 
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Deer Lodge ElelllentarySci1oo1s 
SCHOOL D]STRJCT NO. ONE . 

444 MONTANA AVENUE 
[lOARD OF TRtlSTEES DEER LODGE, MONTANA 59722-1565 ADMINISTRATION 

JOYCE SCHARF. CHAJRMAN . TOM COTTON. SUPERIN'I'ENDENT 
LEE Jl:"WELL. VICE-CHAlR MAN RICK ASHWORTH, PRlNCIPAL . (406) 846-] 553 

. f: 

PAT RACHIE. TRUSTEE FAX 406-846-] 599 OJ). SPEER SCHOOL ., 
ERNIE GREEN, TRUSTEE GRA~VILLE STUART SCHOOL 
RAY LAPPIN. TRUSTEE PATRICK ROGERS, PRINcJlI'AL 
MICKIE McQUEARY. CLERK E.F. DUVAll JR. HIGH SCHOOL 

TO: Members of Congress 
U.S. Department of Education 

FROM: Rick Ash,..'orth, Elementary Prjncipa]~ Deer Lodge, Montana 

RE: ESEA 

~ . : I 
You are now looking at funding for federal programs and the role theY' play in publ.jc 
education. 1 assure you each program is very important to our district and 1 oppose fede,+l 
programs lumped into block grants. If this happens, each program will. lose. its identity and 
the funding will decrease. . , 

Let me give you some facts regarding our district. I 

Title I - Each year 98% of the students in this program show signjficant gains in pre- and 
post-testing. Our student retentions are almost non-existent because of the extra he;lp. 
Teachers report less classroom problems and more student success because of the Ti:tae 
program. When students have a higher academic success, this correlates with 100,vbr 
student misbehavior. ", !'I 
Tit1e IV - Our Safe and Drug-Free Schools monies arespent on programs to help not Ollly 
students, but parents and staff as \vel1. Our D.A.R.E. program is designed to benefit a11 ~-6 

,students. School counselors are working with and bring in speakers to work with jun,ior 

high students on teen issues, with great .success and participation. The Teens' lin 

Partnership gro~p is a constant force in the junior high. , Parenting classes are held ;fl'or 

parents who deslre help. . ! 


I could go on and on about other programs and their successes, but 1 reahze time and sp~lce'

is limited. I have always felt that one thing we can give our students is the best possible 

education, ways to deal and cope with the pressures. In many cases the school is the Olily 

safe haven some kids have. VVhat they learn about dealing' with the pressures of peers and 

society has to be taught in the school, rather than being learned from home.. 


I urge you to continue funding for each individual program. Our students are the futilire. 
We must help them now. ,. 


Thank you for all you do to help our kids. Your generosity wiJ] be appreciated. 


For the Children,' 


t~(u~d
Rick Ashworth I . 
Principal ACOMMJTMENT TO EXCEUENCE lN EDUCATION 



.1. 

January. 26, 1999 

Dear Senator Burns, 

This letter is an appeal to Congress for continued (or increased) 

Federal ESEA funds, and an explanation of how current ESEA funds are 

being used to serve the disadvantaged students in the Lockwood School 

District; 


. In addition to' Tit Ie ", II, IV, a~d VI funds, Lockwood School receives 
$ 175,000.00 for pre-school special edUCation, IDEA, and a special 
edUCation day treatment center. We currently receive $ 205,758.00 in the 
four ESEA Title funds. The following is a breakdown of how those funds 
are used in each area: 

ESE A Tit Ie I ($ 175,000.00): 220 students are directly served by 
17 Title 1 tutors in reading an math in grades K-8.580 students are 
indirectly served in reading and math in grades K-~. (Indirectly means the 
tutor is working col'aborative'y in the classroom with the regular 
education reacher and gives assista.nce to more than just the Title 
students.) Lockwood Schools also runs a summer school program for 
identified Title 1 students~ 

ESEA Title II ( $ 9,300.00): Lockwood School uses the 
. Math/Science funds for Professional Development of staff. We want our 

teachers to use the latest proven methods of delivering Math and Science 
lessons. . 

ESEA Title IV ($10,723.00): Lockwood School uses the Drug Free 
School funds in a wide variety of methods (Le. guest speakers, canine 

. detection (drug dogs,) RAD(Race Against Drugs) Program, Family Resource 
Center, teacher and counselor workshops, etc.) 

. 
i 

http:10,723.00
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I 

ESEA Title VI ($ 10,735.00): Title VI funds are used to keep 
, I 

Lockwood Sc hool's t vvo libraries updated wit h t he most current materials 
and technology. Our libraries are the window to the world for our 1,200 
students in grades K~8. 

Needless to say, without continued Federal 'support in the areas 
listed above, Lockwood school (as well as school across America) would 
be unable to continue to deliver the outstanding services they currently 
provide to our disadvantaged population. Lockwood School qualifies for e-: 
rate assistance at the 70% level (one of the highest in the state.) , I 

I am requesting that you support legislation that wi II continue to 
allow Lockw,o'od School (and other schools in Montana and America) to 
continue to meet the needs of today's students. Thank you for your 
continued support. I look forward to meeting with you during the National: 
Federal Relations Conference on February 9, 199Q. 

Dave DeBoer, Principal 
Federal Relations Committee Chairman, 
MAEMSP (MT. Assoc. of Elem. and Middle School Principals) 

http:10,735.00


l-li]] s boro E] el11ell tar:y Se]lool 
Patrick Call, Principal 8] 2 East A IStrt;et 

Hilbhuro, ](:lnsai:: (iiOGo 
, Phone 31 (j/!) 4 7 -;·Wl:O 

.Janllary ] 1, ] !J!)!J 

To Whom it May Concern, 

I am Jet1.ing you know how t.he Element.ary aJld Secondary Education Ad (ESEA) is improving the 
education of stl\~ents at my ~chooJ. Our ,building has 320 stll.(!~nfs I\indergarten through Fjn;J~ G,Jjade. 

, would hat.e to thmk what we would do WIthout 1.he fundll1g 01 ] IUe I and Drug-Free Schools. I hes,e are 
two importanl programs in our school. , ; I 

Title I helps .support students in Readjng and Math. The funding we receive allows us to hire a fl,lll time 
teacher, one full tim,e par()p~'olessionaJ and a :lalf time paraprofessional. They work with. 40 to 591 
~tudcllts dc.llly.Thelr wurk 1l1l.:Iuues heljJJIlg hmdergurl.en student.s that do not know theu aJphabet. or 
numbers when they come 1.0 school, t.o supporting students in the CJas~room during a reading Jessdn or a 
math lesson, helping students that need to memorize multiplical.ion fads and do preroading activ:il:ies 
withstudents 1.0 get them ready for a reading Jesson. These three individuuls work fi'om the time Ithey 
get 1.0 school. Yes, al 8:00 we have students receiving help before school and until they leave at 41:00. 
They are an integral part of the learning in our school. If we did 110t have these individuals we wduld not 
be as successful as we have been. Our st.at.e test scores are nbove the stat.e average. The last two: years 
we have made gains on the Iowa 'fest of Basic Skills. We have student.s t.hat work for a short tinie with 
Title I instructors to students that need the help most of the year, The majority of students just n.eed a 
ilitl.Je boost to keep Ui) with other students in the classroom. i I 

The best thing thathappelled when ESEA was reauthorized in 1994 was instructors and 
paraprofessionals were able '1.0 go into classrooms and work with more than identified students. I fi the 
instructor is helping a Title] student and another st.udent. asks a .question the 'fiUe ] instructor c~n 
answer. Before] 994 the instructor had t.o have thestudent go ask the regular classroom t.eacher.. That 
did not make sense, if a quick answer was all t.hat student needed to continue on their lesson. 'rile more 
funding we receive, t.he more we can support st.udent learning. II 
The other program that is helpful in our school but is harder t.o tell if it. makes a difference is funding of 
the Drug-Free Schools. We work hard at helping students resist involvement with drugs. At the. I 
e1ement.ary level] ,am sure that. we have very Iittle of megal drug use. The drugs thai I worry most: about 
nre the gat.e way (Jj-ugs. tobacco and alcohol. If we t.:an delay U1' :::-:i.'op stuuents from ll~ing tOUtlCCO :al1u 
alcohol, we can stop or at Jeast slow the starting of the use of i1Iegal drugs. That is what we focusion 
when we work with students. We visit with students, wat.ch videos, proviue printed materials any bring 
in guest. speakers. We have provided t.hese items with funding from Drug-Free Schools section of ESEA. 

, ' 

As you can tell, I am very m lIch in favor of keeping funding of ESEA.' Jt would Le harder for liS t.~1 do this 
if funding came as a block grant 1.0 the states. The fundjng priorities at. state level could change. Then 
the funding for these programs could be lost. As you consider the reauthorizations of ESEA romember 
t.his money helps support. student learning: 

Sincerely, 

'C:R;tJ fill 
Patrick Call 
Element.ary Princi])al 

http:ilitl.Je
http:hmdergurl.en
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SlIbjt'fl: ESEA' Halilhorizal ion 

Date: Tue, 02 Feb 1999 14:53:56' -0700 


From: LYlln Thompson <irilol11pso@/crane.apscc.k]2.az.us> 

To: federai"@naesp.org 


Dear Sirs: 
1 would like to take this tunity to report on the successes Crane 
Elementary School District. Nc. 13. Yuma. Arizona has experienced after 
the reauthorization of IASA in 199' We are located iri a high poverty 
area acent to the state of California and the country of Mexico. 
fieauthorization allowed ~s to move five of our six elementary schools to 
schoolwide m~dels. thus enabling us to byaid our resources to meet the 
needs of out students. We have a large pop~lation of limited English 
speaking students as w~ll a~ those coming from di 
situations. Gang violence and have a major impact on our 
children. Because our schoolwide programs have more local control by 
the ipal, teachi~g staff and parents, th~y have been abie to focui 
on the most important aspects of reform which are needed site by site. 
As the Director of Academic Support including Federa~ Programs. English 
Language Acquisition and Grants, I have seen schools address the myriad' 
challenges they face in many different 0ays. All added staff 
development and training for both teachers and instructional assistants. 
i their parent - com~unity relationships. better identified 
student needs and wor~;ed to improve student access to technology. 

c achievement continues to improve because of our. focus on 
students' learni~g needs, our Governing Board's Goals, our 

staff and the ability to channel our resources to meet our needs. 

One of our most dramatic success is through the Family Literacy 
Programs. Two Arizona grants, Even Start. Adult Education and Title 1 
funds have been braided to provide a ~ontinuum of services for 
families. Adults with educational needs and who have preschool 
students, work together with their chi1dren to build academic and 
learning success, strengthen family ties and learn better interaction 
skills. We make a difference child by child and adult by adult. Though 
the program is labor intensive we see families learning, solving 
problems and staying connec with schools.' . 

Arizona children are being held to high state academic standards and I 
believe that the continuation of funding is essential for our students 
to be able to be competitive educationally with students.from around the 
nation. Our children here, as are children everywhere, among the 
poorest in America. They are facing challenges every day which many of 
us in our genreation never even knew existed. If we want our children 
to grow into adults who are e citizens of a democratic society, 
then we MUST continue to support education. I urge the support of 
reauthorization of funding for the education of disadvantaged youth and 
families! 

4D/lJ1) J:4 2 I'M

II 
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Suhj(.d: ESEA n~alJlhorization 
Delle: Tue, 2 Feb 1999 J5:05:53 -0600 Ii 

From: JOBN.ASHj\1EAD@spps~stpal1J.k 12:1111l.11S 

To: fedei·a]@naesp.org 

P.s principal of 'a small urban school in St. Faul,.I'li 
I'm wrltlng to express how grateful I am to have access.io 
Ti tle I funds. This year in an effort, to improve reeding performan'ce we 
imp] emented Success For. Al'l. ,This ,is not, a' chEap progralll. des the 
initial start up €osts of the progiam. extra staff n~eds to be hired to 
make the progrem work. Tutors, a facilitator and Family Support Team 
members all needed to be hired. Wi,thout Title I funes we would not have 
been able to irnplementSFA as it was designed to operate. 

Even before SFA. Title I was a ~iluable asset tp our pro­ :1 
gram. It Provided e~tras like~eadingRecovery teachers, field, tri~s. trade 
books. etc. that our regular budget did 
not cover. In short, we would be, hurting 1tJithout, Title I:: It 1~ my hope 
that in the future T,itle I funding continues at or exceeds its current 
level. 

John F.shmead, Principal . 

Prosperi ty Heights Elementary ; I 


.. , 

, . 

i1 

i1I,, ' 
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Sljbj4:'cl: i~SEA p;·ogr.ams, 

D:llc: Tue, 23 Feb J 999 J4:26: J6 -0600 


From: Janet Wilson <jwijson@maiJ.pll.esu3,k12.ne.us> 

1'0: federal @naesp.org , , " 


J·jembe:::s of. Congress. 
J am a principal of Flat,tsmouth Elernentary School',(605 students) ll1 

Plattsmouth. Nebraska. P16ttsrnouth is about ~wenty minutes south of 
Omaha and is a small town that is 'growing becalis,e of 'the commuting 
distance to a Jarge city, Re~tal housing (old homes and trailersl is 
relatively inexpensive which does att~act iamilie~ with lowe~ incomes. 
Due to this f~ctor and others our school has a freefreduced populati6n 
that is appro*imately ~O% most of the time. 

'Title I ha~ been a valuable program b~cause our stude~t popUlation 
arrives at our school doors with many n~edsthat the staff has to meet. 
Many of our students have not had experience~ with picture books, going 
to the library, seeing the'world outside of Plattsmouth. ~rawirigand 
writing with a paretit, or s~eing any kind 6f print materi~1 in the ho~e 
for children or adults, The whole staff knows that each professional 
has to work very hard t'o help our s'tudents catch up to more typical 
elementary school ·students. 

, In the past we have been ,two Ti tl e I' teachers even though more 
teachers were needed based on test scores and,assessments: Beginning in 
the 1996-97 school year Title J [undedtraining for one teache'r to 
become: a Reading Recovery teach,er. Last ,year the second teacher was 
trained in' Reading Recoyery. Even though Reading Recove~'ytargets the 
lowest first grade students and a teacher may only work with four 
students during a giveri period, we wei~ able to use the rest of the 
teacheis' time to ~ork with small groups of students (first and second 
grades) using some 'of the same strategies that had been ,learned in the 
training. Ther~fore t~e insttuctio~ i~ the small groups has, Vaitly 
improved as well as the ·individualized instruction. A side benefit to 
the Reading Recovery training has been the instructional knowledge that 
the two teachers haveb~en able ~o share ~ith classroom teachers; 
therefore, actual cla~sroom instructional strategies have been 
significantly changed affecting the progress of all of out students. We 
have been collecting data to prove our:progr~ss.· . 

. I am worried that Representatives and Senators will not recognize 
the need for Title I money that schools like Plattsmouth have. Th~ 
district hopes to maybe furid one more Title I teacher fori next year and 
have that teacher trained in Reading Recovery. 'If the;~ isn't enough 
money, we may not be ~ble to add tha~ third teacher. ~il1ce we are a 
relatively large school with ~ high at risk population we need·to keep 
our Title I money and even receive moreifpos~ible. Our: S~ecial 
Education population is also .large by Nebraska standards-near 20%. 

Please consider the extensive amount:: of research that tells us that 
is bette~ to fund programs to help students ~t.the beginning of their 
educational road rather than funding progr~~s ,after student~ have had 
years of difficulty or possibly drop out and cannot be contributing 
members ,of society. 

~anet Wilso~ ~ 
Plattsmouth Elementary School Principal 
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10''''A CJTY COMMUNln' SCHOOL DJSTHJCT 


509 S. DUBUQUJ,:: STHEET 


10'VA C1TY, lA 52240 


319339-6800 


Safe and Drug Free Schools 

Goals for 1998-99 and 1999-2000 

Goal 1: blStill1l~.p. s)§~m~1i.cstaJ[ tr;1illing t).r.D.!.~.':?-m,~litb.ALL st;1ff having 

had training opportunities by July 2000. 

• have 	trainings scheduled for administrators 

• doing 	a teacher survey for training needs spring of 1999 

• implement building level inservices for 1999-2000 

Goal 2: Strengthen broad-based prevention prograJTlming, including parent 
, 
,involvement activities, with all schools having a parent 
'i·: : 

involvement mmpOlient in plnce by July of 2000. 

• 8 families are participating- in FAST program at Coralville Central 

• 79 parents are received counseJing and support through North 

Liberty Family Resource Center during the first quarter 

• 40 junior high students have been trained to lead t.obacco i . 
prevention programs with elementary students 

Goal 3: 	 Strengthen intervention activities at the secondary schools by 

increasing the number of students receiving on-site counseling by 

fifty percent. 

• MECCA (Mid Et:lstern COLllicil on Chemical Abuse) h<ls sllbst<lnce 

abuse counselors on-site ata114 secondary schools as well as the 

Alternative Center. Last quarter 71 students who have exhibited 

. problems with substances received individual counseling and/or 

nssessment. Additionally, presentnlions were made to Classrooms on 

substance abuse, small educational groups were held, and counselors 

consulted with parents and teachers as concern~with students arose. 



: i 

Goal 4: C.Q!ltinue ""jlh (omnumilv collaborations 

• The district is collaborating vl/jlh UA Y and the U of I Stepping Up 

Program to offer socjal activities on Friday or Saturday nights as an 

substance abuse-free option. Participating you th plan dances, parties, 

poetry readings, movie nights. 

Goal 5: Evaluate and up-date the K-12 Curriculum 

• A teacher study group washeld in the sunnner of 1998 10 explore best,' 

practices on substance abuse prevention at the elem~ntary level and 

make recommendations for curriculum changes 

• A teacher from each of our] 7 elementaries has been designa led as 

the school "Health Menlor." It is there responsibility to communicate 
I

health and substance abuse prevention information between teachers I 
and' distJ~ict-IeveJ 'coordinators. The health mentors have surveyed 

teachers on curricular and training issues. 

,. Drug Free School funds will support curricl!lum acquislion 

• ISSUE! For 1999-2000 Congress has cut the Safe and Drug Free Schools 

Allocation. Iowawill receive $524,500 less in FY2000. $3.48 / student instead 

of $4.36 for the basic grant allocation. For lCCSD, this means thai we will 

would receive an allocation of $75,400 for FY2000, this is a cut of $18,561, for 

FY99 we received an allocation of $93,961. Congress has made funds available 

for new intiatives like the 2]st Century Schools program, but these are highly 

competitive grants <1nd its a long shot that we'll be able to secure one. 



415 Broadwater 

Billings.lv1ontana 59101
-t. ­

MEMORANDUM 

TO: Sally ,McConnell, Director of Govt. Relations r 

FROM: Cindy Holtz, President, MT Assn. of Elem. & Middle School Principals 
DATE: 10/21/98 ' 
RE: ESEA Reauthorization 

I apol,ogize for the lateness of this memo which is in response to your request 
for stories from the trenches about how federal programs are working in the schools. I : 
have two specific examples fr0m my own school, Broadwater Elementary. Broadwater' 
is a 90 year~old school in Billings, MT, which is literally home away from home for 380 ! 

'students. N~arly 70% of these students are from low 'income families. A women's 
shelter in our neighborhood supplies us with a steady stream of boys and girls whose 
mothers are:trying to escape from abusive partners. Most of those youngsters are 
Native Americans. As you might expeCt our population presents us with many 
challenges.:' 	 , 

Because so many our children come from such disadva,ntaged backgrounds wei 
experience ~oth behavior and achievement problems at Broadwater School. As a 
principal who is starting her third year here I have found the Title I and Drug Free 
Schools monies absolutely crucial to our survival. Here are just two ways in which 
federal dolla:rs have helped us address the issues we face: 

1. 	 Within tre past two years we have used our Drug Free Schools monies to 
buy the time and materials necessary to plan, constru'ct and implement a 
school wide conduct program which has resulted in an amazing decrease 
in discipline referrals in our building. The plan holds students accountable 
for behavior and work habits and involves parents by sharing with them a 
weekly conduct folder which details the students performance in these areas 
each week. Each child is given a weekly conduct grade which, if high 
enough, allows the child to earn special privileges in our school. A unique 
feature of the plan is that all adults in this building are given the same 
respect by children as their teachers. Custodians, crosswalk guards, aides, 
secretaries, etc. are all trained to deal with behavioral issues and are given 

, the authority to address incidents w'ith students by ,discussing them with 
, I 

students and writing "behavior tickets" which go directly to the student's 
teacher and result in detention and lost points on the conduct grade. A 
sumMary sheet detailing our gains in conduct is attached. 

Office 255-3831 Fax 255-3604 
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2. 	 Broadwater School receives just over $1 OO,OQO in Title I funding'. With that, 

money we are able to hire a teacher who facilitates both a Readir,lg Recovery 

Progam and a KinderPlus-Pfogram (offering extra instruction to kindergarten 

students who come to school lacking basic readiness). We also use the 

money to employ a Title I teacher who runs a community tutoring program 

which utilizes more than 50 community volunteers who tutor students having 

trouble developing adequate .reading skills. Finally, we employ a half-time 

teacher who assists regular teachers by teaching g~oups of students who 

'are below grade level in reading. She is instructing'these children at their 'I '. 

individual achievement levels. The r~sults of our efforts to intervene early.' Iwith those children who are experiencing readingd.ifficulties are promising. 
According to o'ur standarized/teststhis past spring cur' national percentile 'i I 
~\/era(lpr:'fr.r 4th gr:::r!ers roc:.p or'CrC'0r.4agr~,~,..;,...+C' ~ ..... ,...I ~~'r t;"h ~·~rl::::·sC! ,,, .•. _.~,,,.. f ••• _ .• '''''-IV....,'''' ,."tl ~r'\J'.'l,,",all\.t!V :vL'~JO_ ..... J 

they rose 13 percentage points. (see attached data sheet). While I'
ii' 

, Broadwater still lags behind our district averages, we have noted significant 'II 

i I, growth as the result of our ability to serve children's individual needs. 
I, 

Without Title I funding, these interventions would not ,be possible', , ,': I 
; I' 

I will conclude this report by saying that education is the one and only. hope the' 1/ I, 

"have nots" in our SOciety have of becoming literate and productive members, of this : ' 
nation. The numbers of people who fit into .this category are increasing. Our iI 
government must provide us with the financial ability to educate these youngsters I I 

'properly so that when they leave our educational system' they are competing on a level; I 
playing field. This is not an easy task and it is certainly not an inexpensive one!' I: 

. ' ", 	 : I 
' ' , ' 	 I 

Sincerely, , 	 , !I 
6·.n~~1H5· 	 !i 

Cindy Holtz 

".i 
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SUMMARY OF DISCIPLINE DATA 

JUNE 1998 


During the 97·98 school year there were a total of .256 discipline 
incidents, which is ,an average of 64 incidents per: quarter.. Much effort 
was focused on ~he handling of disciplinary incident$, with the resu.lt that 
a great deal of learning time 'Was being lost; . : i .. 

At the end of the 97·98 school year a committee comprised of ,. t 

several teachers and the principql sat down tode$ign a school wide 
, ,conduct plan which would acc~mplish the following: 
! . ! , 

1.. articulate clear ~xpectations to children and pa~ents I 
2. greatly reduce disciplinary incidents !I3. increase learning time . 
4. 	 offer a standardized approach to dealing with discipline 


matters I 


5. 	 give weekly feedback "to all parents regarding their children's 
conduct .' I 

6. 	 allow minor.incidents to be swiftly and successfully dealt with' j I 
. in the classroom, while only more serious incidents are :1 
referred to" the office i I 

i I . 
. The plan was implemerlted from the first day of the 97-98 school." iI 

year. Children were taught the expected behaviors and given many !I.' 

,opportunities to practice them: Parents received a weekly conduct folder 
with a conduct "grade" assigned to each child. ea~h week. The results 
exceeded our expectations. (see . chart) 

96-97 " '97-98 % reduction 

Incidents 1st qtr. 64 	 39: 39% 

Inddents 2rid qtr. 64 	 29 
.) 

·55% 
I 

Incidents 3rd qtr." 64 . 	 21 .: 67% 

Incidents 4thqtr. 64 
, 

22,-, 66% . i 

I
: I 

Total 256 111 57% , I 

; I i 

. AVG. INCIDENTS. PER DAY 
1 ' 

: I 
l I 

.95-96 96-97 97-98 
; I 
: I 
, I 

.85 1.4 .58 . ; I 
Ii 

I 
I 

I 
I 
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'97 ITBSI'98 TERRA' NOVA COMPARISONS 

IN READING 


GRADES 4 AND 6 - BROADWATER SCHOOL 

JUNE 1998 


Spring '97 Gr.3 Spring '98 Gr.4 
Broadwater District Broadwater District 

NeE 47 54 51 56 

GE 3.6 4.1 5.0 ·5.9 

NP 44 59 53 62 

Spring '97 Gr. 5 Spri~g '98 Gr.6 
Broadwater District Broadwater District 

NeE 5,0 56 57 58 

GE 5.8 6.3 8.4 8.6 

(

NP 51 62 64 66 

Explanation: This chart shows the growth made in reading by 
Broadwater 4th graders, from the end of their. 3rd grade year to the end 
of their 4th grade year; and Broadwater 6th graders, from the end of their 
5th grade year to the end of their 6th grade year. Because the ITBS was' 
used in the spring of '97 and, the Terra Nova in the spring of '98, the 
results may not be comparable. There is also a comparison to the same 
grade levels district wide. While Broadwater still lags behind the district 
average, the NeE point spread narrowed from 7 to 5 points in 4th grade, ' 
and from 6 to 1 ,point in 6th grade. 

• 

, ! 
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C;r"k'ing TOj;t'tilt'r, 

1.A:'Jrllillg fllr Life 

(./Trieulum one/Instruction PeY9Y Browne 
Adminisllalive (entel Annex Druo·Flfe Schools (aoldina/f)f 

- I I500 North (en/rot 
Eureka, MO 63025·1203 , , i 

(314) 938·2330 
(314)938·2346 FOJ( 

(f)adn@rockwood.k 12.mf).u5 

October 2, ] 998 

Ms. Sally McConnell 
Director of Government ReJat ions 
NAESP 
] 6] 5 Duke St. 
Alexandria, Virginia 22314-3483 

! 
I 

Dear Ms. McConnell: 

In response to your August 6 memorandum, J am providing a couple of examples ofhow our Safe an9 
Drug Free Schools and Communities Program has produced tangible results. ' :1 

The attached document is a copy ofa "Best Practices Award" nomination, which was sponsored by th~ 
Missouri Council of School Administrators. The nomination describes our district's High-Risk Suppb,~ 
Groups, which is a program created by our Safe and Drug-Free Schools and Conununities (SDFSC) :: 
Advisory CowlCiI and supported by our SDFSC funds. You will see in the section pertaining to resuli~ 
that the program has been extremely successful, producing improved grades, reduced fighting, and a : I 
reduction in suspensions by participating students. As a result, our district was one of twelve chosen: 
statewide to receive a "Best Practices Award" in ] 997. ' 

Another positive result of the SDFSC Prog~am has been its impact on reducing reported alcohol use ~~ 
our high school students. Alcohol is by far the most widely abused drug by students in our district, and it 
is still very much a concern; powever, since we began participating in the SDFSC Program in ] 989, tHere 

ili 	 ' 
has been a 13% decrease in current alcohol use as reported by our 12 -grade students. 

These are just a few examples ofthe significant contribution that the Safe and Drug-Free Schools 
Program has made in our district. I hope that this information will help our congressionalleaders 
recognize some of the benefits ofcontinued funding. 

Please feel free to contact me if1 can be of any further assistance. 

r;;~ 
Peggy Browne, Coordinator 

PBlm1w 

c: 	 Dr. Scatizzi 
Ms. Lucero 
Dr. Doerr 

http:12.mf).u5
mailto:f)adn@rockwood.k
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'. I' 

J1BEST 
PRACTICES" 

Nomination For~i 
, i 

Toll Frt't' 1~~9S . 
, )I PIease PliO! a In ormallon 

Name: School Name: 

Peggy Bro\\ne ' (involves 18 schools) 

School Address: City: Zip Code: 
500 N. Central Ave. Eureka, MO 63025 

39S Db Read, Suitt" 1~ 
JeI(t'll>On City. MO 6SDl9-1407 

Work Phone:e-ma il address: Home Phone (optional): 
314-938-6173 

School District: Principal's Name: 

Rockwood School District 

Project N~mcltitle Estimate oftotal costs 
(if applicable): High-Risk Support Groups associated with practice: Approx. $15,000.00 per year 

Grade Level (s) Number of lcachers/counselors ImplementaliOllfNumber ofsludents Approx. 
Adoption Years.targeted: K-12 using p!dctice: Approx. 25· using practice: 2450 served 

Bricfly describe the practice{S); , 
(usc OlneJ side of (onn if needed) See atlachment. 

: I 

PlCase provide ;pccif.c results that would suggest this is a best practice that should be adopted by ~ther leachers: 
(u.. OlhCf ,id, oHorm ifn«dedl 

: I 
, 

; I 
, I 

'\' 

See attachment. 

-
PLEASE CHECK ANY CRITICAL NEEDS OR APPROACHES THIS PRACTICE ADDRESSES: 

r:srprofessional teamingfmentoring syslem 

rst aI-risk/special education needs 

IS(parent or community involvement 

lSI'"site-based decision mak ing 

13" suppon Show-Me standards or curriculum frameworks 
s'performance based assessment , 
r:sr professional or leadership deVelopment/training 
1St;afe andlor drug free schools 
ISY pan of systemic disrrict wide reform or resling on approved 

long-term reform plan 
o adoption ora validated curriculum 
~ integrated content/interdisciplinary teaching' 
Ilfyanicipatory learning and teaching 
IS(new organizational panernslstructures 
o technology infusion/elecrronic disseminalion of infomlation 

s'initiated from results of needs assessment or MSIP review 
, , 

o 'implementation in collaboration or RPDC 
s"includes evidence ofcontinuous evaluation 
13" embedded customer-<:entered orientation 
ISYstrives to cr~te higher order thinking problem solving skills 
ISYseeks to build individual self-esteem 
Cit is a collaborative venture , 
r:iYsuppons federal initiatives IGOALS 2000. Star Schools) 
o Other _---'~_______~____ 

rlnst FAX (573) 636-4593 or mail bark 
85 '.oon 85 possiblr. Th8nk you Vtry much. 
(no latu than Friday,02/07197) 

I 

http:15,000.00


'. 

Briefly describe the practice(s); 

A primary component of Rockwood School District's comprebensive violence and substance 
abuse prevention progran1S is to proviae support groups for students identified as having a high ! 

potential for violent behavior and/or substance abuse. This program was originally developed in ' 
1991 by Rockwood's Safe and Drug-free Schools and COl1U11Unities Advisory Cow1cil, based on: 
an assessmentof community and school needs, and on the goals establisbed by the district's five) I 
year strategic plan. " 

TIlls program uses a collaborative approach in wruch licensed cOW1Sclors and social workers 

from the conU11Unity work with school guidance counselors to co-facilitate the support 'groups. 

The primary objective is to improve the students' academic p~rformance and overall behavior. 

The consultant-coW1Sclors are given some remuneration through Safe and Drug-free Schools 

funds, and they also voiunteer a great deal oftL-ne. 


The students participating in this program are identified by using "higb-risk" criteria established ;. 
by the u.S. Department of Education and the Missouri Department ofMental Health. Both of ' 
these agencies use the same criteria: . 

- is a school dropout - has committed a violent or delinquent act 
- has become pregnant - has experienced mental health problems 
- is economically disadvantaged - has experienced long-teon physical pain 
- is a cruld ofdrug or alcohol abuser due to an injury 
- has attempted suicide - is a victim ofphysical, sexual, or 
- has experienced repeated failure in school psychological abuse 

Based on these factors, the guidance counselors and teachers select students for the program. , 
The goals of these groups are to: 1) increase academic and social success, 2) develop resiliency: 
skills and enhance social competencies, and 3) provide a place to process life choices and ! 
personal management skills. Each participating school building decides the kind ofgroup that . 

,would best suit the needs of its students. 

Specific issues addressed by the groups have been: 

- conflict resolution andlor mediation . - consequences associated with tobacco, 
- alcohol, peer influence and other drug use 
- parental alcohoVdrug abuse '- failure risk from either attendance or 
- pregnancy prevention academic concerns 
- abuse - both sexual and physical - griefassociated with the death ofa parent ' 
- sensitivity training and handling' or sibling i 

differences - relationship skiIIs with friends, family 
- managing feelings such as anger and loss members, andlor siblings 
- depression - responsible behavior 
- stress reduction - gaining a sense ofpower through positive I 

- what motivates behavior choices 

: I 




Similar serviCes are provided to the parents of these students, again using a co-facilitated , 
approach! and addressing parenting concerns that correspond to the issues being dealt \\'ith in the: 
student groups. ' 

, ".' • ",1 

Please provide specific results that would suggest this is a best practice that should be adopted by 
other teachers: ' " , 

The effectiveness of the program is evaluated annually_ The process includes student 
questionnaires, writ1en and oral surveys of the guidance counsClors and consultant-counselors, 

,and reports from parents. Included inIhe evaluation are data pertaining to the participating 
students' academic performance and behavior, 

Each year since its inception, tlus program's evaluations have been overwhelmingly positive. In! 
summary, the ~valuations show: 

, .. improved grades 
, ;. reduced incidence of fighting 

~ more focused approach to group work 
• improved feelings ofself·worth 
· attitudinal changes regarding students' 

sense of personal efficacy 
• fonning positive bonds with teachers 

and other students 

- reduction in number ofreferrals to 
principal's office for behavior problems 

• marked reduction in suspensions from 
participating students (as much as 75% 
reduction at some schools) , I 

- enhanced coping strategies responding 
to problem situations 

Of the many prevention Strategies provided in this district, this program bas continuously shown: 
the most tangible and observable positive results with students. 



< 

~<lfc ,Hld Drul! Free Schools 

I
Subject: SHfe and Drug Free Schools 
Date: Mon, 05 Apr 1999 12:00:14 

From: Laurie McWard <lmcward@roe51.k12.il.us> 
To: federal@naesp.org 

Dear NAESP Government Relations. 

The Safe and Drug Free Schools program has been essential for District#3A 
to be able to offer a safe and drug free program in our schocilsand 
community. The money has been dedicated to the education of children, 
parents and faculty members. The money has also enableq us to provide 
violence prevention education in our schools. In the p~st few years, I 
have seen a continual drop in discipline BS a.r~sult of our teachers 
working with children on resolving conflict ana tuning into the needs and 
feelings of others. Please continue yur lobbying efforts! This money is 
essential to keeping our schools safe and working towards a drug free 
community! 

!I, . 
Ii 

I 

I 

I of I 4nJ99 1:37 PI 
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To: S~lIy McConnell, Feueral Relations Coordinator 

From:, Linda Gruehn, Zone 4 Djre~__~....L.-_ 

As' per your request, I asked for input from principa s at our Southeustern Conference ill Raleigh,; 

North Curolina this week concerning use offunding for ESEA programs. 


Florida - Jack Meeds, State Rep 

Uses the Eisenhower Grant for teacher' training, especially helpful in technology training. 

Safe and Drug-Free monies used for after school tutorial programs, DARE. . 


Tennessee - Vicki Wallace, President· 

Instructional materials, .hired two teachers, five teacher assistants, purchased Accelerated Reader,; 

paid for consultants for statT deVelopment, implemented Reading Recovery program. 


Vicki also expressed concern that govenunent live up to its obligation with Impact 'monies. They 

are needed in her area .. 


Georgia - Terry Tedder, President-elect 

Hired a counselor, reading specialist, funded a pre-K program, parent training 


.: , 



i<;EA 

Subject: ESEA 

Dale: Sun, 21 Feb 1999 15:55:07 -0500 


From: Kim and Sharon Myers <ksmyers@pos\office.pld.net> 

To: federal@naesp.org 


Title I dollars pay for reading only in 2 of our 4 elementary schools. 

Fortunately, the district has been given permission to run Title I-like 

programs in the other 2 schools with district money. Unfortunately, we 
are able to pay only one full-time reading specialist, who works with 
her 4 Reading Recovery students and supervises aides who go into the 
classrooms. There is no money to provide extra help or summer school for 
students who fall behind in math.We are very careful in the way we spend 
our precious' Ti tIe I money. It makes me angry when' I see teac'hers from 
city schools flying off to conferences while we take a bus. All schools 
need a share in these federal dollars. 

I 

uf 1 4h')') 1:<14 I'M, I 
Ii 

mailto:federal@naesp.org
http:ksmyers@pos\office.pld.net
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~; Tille J funding 

Subject: I'e; Title] funding 

Date: Mon, 08 Feb 1999 II :56:02 -0800 


From: "Cathy SIdanki" <cslefill1ki @sccs.sanlacruz.k] 2.ca.us> 

To: federal@n ....esp.org 


NAESP Government Relations, 
i just finished reading the Federal Report and I am very concerned 

about the watering down of the of ESEAgrants. The federal government 
has shown continuous support for the students of families whose 
e~onomics are ~t the poverty or cloie to it category by developing 
programs such as Title I. There is no other equalizer for these 
families at the present level. This rift between those who have and 
have not is continuing to grow. In California, we need to have this 
balancer. The many non academic needs of students is growing at a 
tremendous rate. By including these parents in the process, we are able 
to better empower them with the necessary skills and beyond school hour 
support they need in after school probl~ms etc. Puttingthe monies in 
single block grants doesn't guarantee this to happen. We do need the 
federal government's support of the programs that are working. This 
does work, in fact I suggest the following: expansion of Head Start 
programs that involve more students, more money toward after school 
programs that are both enriching and remedial for students and parent 
education for 'parents/families; a peewee acadamy for students before 
kindergarten. Over 60% of our entering kindergartn~rs can nOt write 
their name, know their colors or letters. This is a significant 
number. Please consider our needs. Cathy Stefanki, Principal, Gault 
Elementary School, 1320 Seabright Ave. Santa Cruz, CA. 95062. tha.nk 
you 

i.: 
, 

of 1 ,417199 1:44 Pr,. , 
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United States Student Association 

United States Student 'Association 


FY2001 Budget Request List 


Pell Maximum Grant $3,700 

Supplemental Educational Opporturuty ·Grant $731 million 

Leveraging Educational Assistance Partnership $100 million 

Perkins Loans (total) $200 million 
Federal Capital Contribution $140 million 
Loan cancellations $60 million . 

TRIO $795 million 

GEAR UP $350 million 

Graduate Education $66 million: 
GAANN $41 million 
Javitz $15 million 

Child Care Access Means Parents in School $45 million ,
I . 
, 

Federal Work Study 	 $952 million . l 

(reflects inflationary increase) 

Please contact Jamie Pueschel, Legislative Director, With any questions or comments at 202~.: 
-- . -> 	 .

347-8772. . . ' . 	 ! 

1413 K St. NW, 9th Floor, Washington, DC 20005. Ph: 202-347 -USSA. Fax: 202-393-5886 '. 
USSA@essentiaLorg. W"I'NI. essential. org/ussa/ 

I 


