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Mission 

To provide leadership and support to all schools and the six regions 

in implementing the policies and procedures of the Chicago Public '~'" 
,ft. 

Schools; provide a conduit through which the services of central of­

fice units are delivered; act as a clearly defined line of authority 

through which mandated directives from the Chicago Board of Edu­

cation Members and the Chief Executive Officer are communicated 

to schools; and serve as the office that assists the public in resolving 

issues related to the daily operations of the Chicago Public Schools. 

Cozette Buckney, Ed.D. 

Chief Education Officer 
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Goals 
Provide the framework and resources necessary to accomplish the goals of the 
Children First Education Plan: 

• Increase the academic performance of all 
schools, including decreasing the humber 
of schools on the state's academic watch 
list. 

• Increase the average daily attendance of 
students. 

• Decrease the dropout rate. 

• Increase the percentage of students scoring 
at or above the national and state norms on 
standardized tests. 

• Increase the high school graduation rate. 
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'f##J"• Increase the number of students pursuing 
higher education and the number employed 
following graduation. 

• Decrease the incidence of crimes affecting 
students and staff. 

• Increase training opportunities for principals 
and teachers. 

• Increase the amount of time spent on 
instruction. 

• Improve the physical condition of schools 
and reduce overcrowding. 
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~ :-~~==-==--=~--=~. ~--~~~~-~ _-­ ~-GommiJ-nny-=-~--~==--·-=~----~ '.--.-----------.......-+---------.-­

_ .__,_ --,----------Schools, -now-as never, before, have .an .urgent ,need.to succeed in.their, .. , 
, efforts to raise student achievement and prepare students for the future. 

------.--.--,,-:---- ,-- --~.Many -people have visions of' what successful schoolsJookJike_and_can _______ 
accomplish. Essential to that vision are effective strategies and instruc­
tional practices. Small Schools appear to be one ofthose effective strate­
gies. Both local and national attention is being directed to the creation and 

. support ofsmall schools. 

The material in this handbook is a compilation of information about the 
Chicago Public Schools' Small Schools initiative. Administrators, teachers, 
parents, and community residents often ask: What is a small school? What 
is the difference in the design of small schools? Do small schools work? 
How do I start a small school? Where can I learn more about small schools? 
These and other frequently asked questions are answered within this hand­
book. 

Under the leadership of Dr. Olivia L. Watkins, Special Projects Officer, 
teachers, parents, administrators, consultants, university-based educators, 
and others have worked to develop this handbook. It has two major objec­
tives: (1) to help interested people establish a small school and (2) to pro­
vide an easy-to-understand source of information for those who want to 
know more about small schools. 
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.: " ; '.' , '. ~ ':', _..._. WHATJS_A_SMALLSCHOQL1.__ , SMALL SCHOOL "../. 
. A small school is characterized by a small num- . . CHARACTE'Risrk:s .. " 

... 1 I ' • 1 ~:,' .~ ';' '" 1~' \' 

~. ~ berof stud~Pts,llJ;liw.~Q.p~gllgQgy.or~h(;!J):!'!H~.~~ ....~. ~ .~.~. ..... ... 
. curriculum, and increased autonomy in operat- Enrollment. '" . .. ~ ..~~ ... 

.~ .....~~ ...-~---.~ .... .. ~.... . . .. ~".~-' . ... .... . ....-)-. ~ .. ---.~.~...-.~.. -~.; ..--........ -.. "-..~-..--..-- • Elementary ·Schools .. ..... . ...+... ...-- .-.- ...... . 

... __..~_._. . mg procedures. ~Teachers .wlth_shared.ylSJQIJS.... 200-350 .....-..:~.-.-.-....--._ .... ..,- ..___1._ .L. •• • •••____•• 

~:_-~=~~:~ .•. ':~~-=~~ ·-~~:~iE~~~~r:;~~~!::-~~?;~~.~~~~-I~~~~.~--_~ 

=-:=== ._,,-:=~~-c'Enrollment.--;:::::-:-:=::::::-:-=·. ....:::=J;:;;~;~~;:.;:.. _~~J.... ~...-.. ~. m_~ 

·-----"""7--··-~--------·-----·----·------~..-smal1 school1s-often defined by a specIfic en- - ---~----~--- ..~--------.----- _______~"__L._,__ :_~.~_~:._:.-_-:~_=_=::_~=-_-_ 

.;~~;~-=~-~=~:~~!I;~:~.:J;~~~~;:~~~~~=~:_ ...s.,'f:;~-,!:'~j~C~i;Y =-~=-~-:I~~-=-=_-==-~~. 
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" east three grades at the same tlme, of-follow a ....Jln~lpq..__ ...._.....,"" ........ 

. . . • Teachers ~ . . . . 

_._....._.~_._._._.~._ ''- ____ ._.. __.group of .students .over a three-year penod. ___._. ... ___ ..._. _____.___. ___ ._._... ....._._ . 

m ______________ ~ ___ ... ___ ~ __...._..._-lCunjcu]uDi ...........__ ____ _. • ____________._.q • Incl~~~~~~~~ssion .. __ .- ____.__ ...__: ! . __. _.__ _ 


With unique characteristics other than ~P-=o:..:.li:..::c,-,-___---,-_ I 

enrollment to recommend it, a small school promotes a school-wide educa­
tional approach. Often the small school team chooses a specific thematic 
focus such as fme arts, science, or mathematics to achieve.its missio~.. 

Example: Telpochcalli Elementary School-Enrollment 248 

The school has an integrated Mexican art and cultural curriculum. 

The small school Nauhatl, "House of Youth, " has three resident artists 

who work in the school. 


. Many small schools choose to make learning both active and relevant to the 
world beyond the classroom. In addition, all instructional programs are 
designed to meet and enhance the 11linois State Learning Goals and Chi­
cago Academic Standards. 

o erating Procedures 
sma sc 00 a so enJ oys increased degrees ofautonomy in terms of cur­

riculum, budget, organization, personnel, and other matters. This flexibility 
allows a small school to chart its own course in following its mission. 
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1Staff .__ .. _._....._.. _...._. .... ... ... . .... 
Teachers who work in a small school share a common interest or philoso­
phy. They often operate together as a team. A small school gives them the 
opportUnity'to kllow"eadl oiherand "to-worK collaboratively to" agreater' . 

.de~~~!h~.~~~!~~eJjo~~ib~~~.~~~ll~h l~rge!. ~C~60t---"···"":~==~-=~-=-=~-=~ 
--~~-.- .........---..- ..----.----~.--~-~~.-.--...-~----------~--~---.-------

- .._-------_.._-_......,-'.~ .- --- ._- ...... ---,....-... I 
- . ". ..... . ... 'Leadership··-~-·.. ~'.'--~-'--:"-=:.'''' ~~ "- -..... . .... : .. - .... ~~ •.:~:.. ~.~....-..: ." .1"-' . 
.._.. _...._..____~._..... __ ...... _.~_.._Small schools.also.advocate:an.inCI~iy¢1~<tt!!'.~bip'9.9_np.ep!.9fJ~1!4e.~shiP.:....:.·.__.-.:..L..____..·... _.. __.... . 

They recruit and employ principals for their strong leadership ability and at I 

... the s~me time they seek. to d~y:elopand emphasize teacher-leadership.· Lead ..-.. -.-.- .. -.. - ..---.- ..... --..
" ..•.' ". •. ..•. I. . 

...:::::~=:::::.:.:~-=-~:::=...== --. . _ ...·:Teachers·areiiiipoftaiifmemberS-oftli€leadersmp team:-:Their~work ranges-:-~:::::~:::::J-==:- . -..--- ':':'~:~::~:: 
.. _-:-.. -- - ... "-. .. .:..-froiiiworkiiig'CloselYWith'~fgrotipofteachers;to managitiglhe·day;.to:.:day··:-:--··-{---·····::.-·_· .. .--.... 
·=:~~=-==-:-·-:===·::.. .._·.._!>p_~~aii()J:~s~of:!:.~allschool~bn~·or.the ~.~I~~~~in[p~~i~f~~~~~.a~all---..::...~·f·~---·-.. ····· 

. school is the building ofa learning community where traditional roles are f . . ...... -.- .. ­
- ..- -.,.-.-. repiace(f(;ireformed:-~"-~-'-- '---'--'-' ...-.-.-_..._.....--..--- - ~'~~~:'~~~.---' C·­

I 
I 

..------ ·-----·...:---·--lAdmissions '---"'-- -----....--.-.---:-------.:..--...--..---... --.--.----.--. i 
. . Operating under an inclusive admission policy, a small school does not use .' , 

income or academic ability as the criteria to select students. Parents select 
a small school for the personalized learning environment and the specific' 
curriculum focus or thematic approach. Frequently the demand for admis-. 
sion exceeds available space. The school then uses a lottery or other 
first-come, -first servedstrateWes. 

"Forget your old, tired ideas about leadership. 
The most successful [organization] of the 

1990s will be something called a 
learning organization. II 

• Fdrtune Magazine 
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!
WHAT ARE_IHE.I)ESIGNSOJL~ -I 

SMALL SCHOOLS? 
--."., ... There ·are several·choices for the design of a 


.. -.-.~-: small school: -a st3ild:aJ.oneschool, school-:Withiti.__ .-.- ... , , ...... 
, ' '..,.. ..,.'" " .,' ." ,.,' stand-Alone
·'''-.-a-school;-multlplex,or'scatterplex;--Asmall--.--,-·----..--.~,-.-., ._~,_,___""__________,,_,____ ,,, ..__ ......._____ .__ ._. ..___ .... ........ Small School 
.-·-school that naturally has a sinall strident popula'::~:: --~'An auto~omOl;s schooi'­
.~,·'tion ilia stand'::al()Jie school.' -, ..-- ,. -'-,-.,,- ,. with a naturally small 
. __ .... __..::':::-:: :::-~.~~::.::~~.~~~:~:-.:=::.=... --- .. -.........- ,.. 'student population 

--------.-----,",-.-- ·---'---------:::~Telpochcaiii 'Elementary~~--~--..:....--.....:~ ';---Sch~oi:withln-~-
. 2832 West 24th Place 	 a-School 

., 	

1845 WesfC6UftIarid Avenue-
··---~'-·---·-----·-·---·Ent6l.lment:-approximately 285"-

. Single track year-round school 

Structured as a school-within-a school, a small 
,school or group ofsmall schools may operate in 

-Several autonomous 
small schools within a 

'sTngTe-faClfHysh<jrirl~;r 
. a prinCipaL 

• Scalterplex 
Several autonomous 

----=,=~~.:~-.- :==:~~~~=~=:~.=:::~~=.=~~.:=:=~=:Emoliment:-approxitTIately24f:===--~= ::;-~%~~t~~~~~~~~~~~=I=::=,:=1=::===.::~:==.=.=== 
'''It'··''I·- -." .... I· ----..' ,., ,.., .... -.., .~St"larjDg.9pri!l.<.::!p(J.1 ~it~' cu ura ·currzcu um .......... - ...- "··other ro rams. ..,
..--.__._,..... _._ ...._._--_..__._.....__......_._-,_.._.--:.. .....:..-~~~.-.~.:.:.:..:.:-~.:.. 	 _ ......... -~-.g .....-.--.-/-'" 
..."--_...,.. +........,,.,.............. 

----,----~---------- ..-.-.--.------ "'-.--.~.---...------.--, ...-. ,.,--------,--.,-,._----_.-

DrunllriondEleiiientarY:~_:~:, .~_:... :._,,__.. ,_._ .. ." ·.__,",_M!,JJtlpl~x' 

small schools in .
'. a school 'building alone'oraiong·with a more' , .differenf faCilifies.' 
t~ditionalpr~p.The schooi(s) and progrrulls One principal super­
have one principal; oneuriit riumberand one Local vises two or three 
School Council: -,.. ... . .... --..-.. . schools.. 

Gage Park High School 
5630 South Rockwell 
Associated Equipment and 
Technology Institute . 

Robeson High School' 
6835 South Normal Boulevard 
There are six small schools ranging from the School of Math, 
Science, World Language to the Allied Health Academy. 

Another choice enables several teacher-led autonomous small schools to 
operate within a building. Each small school may have a different curricu­
lum focus, serves its own group of students and may have its own unit 
number and Local School Council. This is called a multiplex. 
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_.. _. -.---~.- .._- - .._--. -_ ..._.. .. ---.. -.-------..-..... ­----.~-.--.-... •. __ . .. 

:~:~~~--~~-~~:=~:~~-~~~~~~~~~~~:~~~~~_~~-~j:::~~;~~:!~i~;:h_ ~-~~~~_l_~~~~};~~~~~~~~~~~--_ ~=--~~:~-~~~~~:~-~~~~J ______ ______-_ 

- - - ----~--2040 -West Adams -Street-____________ ------j---------=­
--=-~==-==~~-~=-~==~-~~------ ------_-]iitegraiei{-sitident--centere(l curriciiliif!l JecHiir!ng ~------- -~------~~--- t: - -- --:------~~---~-~-:-
------------------------- ---- --- ---- - - internships-in- urban agencies ----- - ---- - --- -- -- -- - - -- -- ----- --­

- - --- -- -t _ 

-----------------------Foundations Non-graded, multi-age,-S:n years=-Eru-ol1menClTO-----i----------------­

________~__-________:____-----~--2040 -WestAdams Street _______~_______________________________ -----------1------------------ ___________ 

-=_-:-:..=-:..:~~:-=---:.:...:::.::...:..-.:.~=-::....:..-=--~ ~>-~=-3Io1isiic;~progressiv.e~modetof~collab.o.rcitNe -te..q£.ll.i!Jg_~~~.:._:.::_~==__=--..:-:~~-:----~=~:::::_=:::::.::-_ 
_____________ ____ •__ . - ____ ____________________________ . ____ . i _ 

~-;:~~~~:~~~~-~~riirk~;:r~~::;~~~~~~n~~nt~~~;;~~t~.~-;~~-= 

____________________._______________________________ J ______________._____ _ 

-- i 
____ :_____________-_______-_SliJL@Q.t_h~r_~h9j~~m~yQ~_~~Y.~r.~La.!!tQn.9Bl<?!l~ small schools operating in - I 

-- - - -different facilities. Each small school functions as ';separateschool wIth-- - -----:---------. -­
its own milt number and Local School Council number. Ths is called a 1: ­

__ ._.. ______________ .__ _scatterplex where one principal supervises two or three schools. _ 1 

- Burnham, Anthony, Goldsmith Annex Scatterplex 

Burnham 
1903 East 96th Street 

Anthony 
9800 South Torrence Avenue 

Goldsmith Annex 
10211 South Crandon Avenue 
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DO SMALL SCHOOLS WORK? " 


"Research has nipeatedly found small schools superior to bu-ger ones on most 
measures and equal to them on the restpsays author Kathleen Cotton in the report 
School Size, Schoot:CUrliaie, and Student Performance. ~·Th.is,l).Qt<;l.s_®~fq!:!?Qt)}__ .. 
elementary and secondary students ofall ability levels and in all kinds of settings.'~ .----. -­

. The Consortium on Chicago School Research found that schools, with fewer.than __ _ -,. 
... -..- -- ~_"" , 350 ~tI1dents fare better in many areas,'including school safetY, classroom behavior, ---- ­

.. __~._~._"_____.~~_-_,_'_~hQg1J~~e!_s~ip;_p_~n! involve~e~t, teacher collegiality, positive sciiool-com:'~-:-:: -. ,.: -:- , , 
munity relations and trust lUiioogf!lcuiiY'members7--0neoriliemosfWidely dtea-'-- ­ ----.-.- .... -------,....... 

__.____._'__.___~._..~:_studies, conducted byNoah Friedkin,and J)lan Ne."Q.~h~ju C~I[qmj.~iI.!J.~8~,_~d ___ ' --- --1"-- ..-.-_... ---. ------ .-. 
=-=-~' .:..---=·.:.-·~:..-·~..:·-,= .....:--replicated in West Virginia in'1995 by Craig Howley,-looked at the achievement of...:::.:...:.:..~__I________________ 
---.---~,---,.--==--=-.chifdreniIi-3~, .6~::9til:ancrn!il:gmdes-as:measure(r6y_staiidarQizedJ~s:ti:ijJ:@lC_=_--==j==-.---.----

. , - , ' -' '-~., large"arid sma11schools. -They concluded that poor 'children perform at a much:.' --' J.-: .-- '... 
=--=:':-:::===---=-=--====--===--=:liiglier:leVennsmatl:schools-thanlliey_ao~itilarge.ones.3'---:-------/---_._+--·------·..-·---­

. . - ._ - ,_ __ 'I' ... 
. . . Similar conclusions were found~';"i997~t;IybY·VaierleE:IieandJllllaB. smIih,·~~ .'::--:~:;~"~ 

"High School Size: WhichWorks Bes.tandJQr_Wl1J?m?.'.:. !f! !l.s,1:!l:.4y_!h~t_!i:as.k~_~.~e.__. .._ J __ .._________ 
test scores in 800 high schools, researchers found that gains in reading and math I 
are more for students who attend moderately small high schools with 600 to 900 i . 

---------..-- ... --_.._. ------. i;tudents~4'-- '----'-----.---.--.~.----..-------.-,-,,-------:----.--.----------:- -'-.------------ ------- --

Thl: report noted that students in small schools tend to have better attendance and 
,. higher test scores thim theiicounterparu;m large'schools. They are more likely to· 

participate in after-school activities and less likely to be truants, gang members or 
substance abusers. They are also likely to view teachers positively and feel more 
connected to and positive about their schools. ­

Teachers in small schools have closer relationships with their students. Jacqueline 
Ancess, an associate director of the National Center for Restructuring Education, 
Schools, and Teaching (NCREST) says, "Small schools work because they allow 
close personal relationships between kids and teachers, kids and kids, and teachers 
and teachers." For many kids, the personal relationships, the sense of community, 
the power or community becomes the conduit for learning.5 

I Ie. Cotton, "School Size, School Climate. and Student Performance." OO.... up Number 20 in the School Improvement Resean:b Sen... produced 

by the Northwest Regional Education Laboratory. 1996. ' 


'Consortium on Chicaso School R...,....,h, Various studies on Chicago public elementary schools, 199210 1996, 


, N, Friedkin and J, Necochca. ''School System Size and Performance: A Contingency Pmpective," Educational Evaluation and Policy Ana{vsis, 

10: No, 3 (1988); 237·249, 

'V. Lee and J, Smith. "High School Size: WhiehSize Works Best and rorWhomr Educational Evaluationand PolicyAnaly>is. 19: No,3 (Fall 1997); 
20S·227, 

, J. AneCS3, "Urban Dmlmeatchen; Planning and Launching New Small Schools," In SmtJII SchOQ/s, Big I_ginations: A Creative Look at UrIxm 
Public Schools, Cl!icago: Cross City Campaign for Urban School Reronn 1997. 
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, ,HOW DO I START A , . , I ... -..,....----.. ------.--.- .... -...----.-.SMALl::-S-clibOL? RESTRUCrURING ,: 1-- ... 


, ASCHOOL " 
. ;. 

... S~~ing a,srnall s~4qQLi~a..J<?<?:i1 decis~on arri~!1g. . .'", 
• • 

--.- ... ---j.i -_.. 
. teachers, Local School Councils, parents, and 

, J 

',' I' .... " I 

~-~=:·.·.~~=-~~~_·:;~~t!:~~.;~:~~==~~~ec;~l:i~-~-~;:~~~~~co~~-~l·--~~~··---_~~ :=. 

. . .. -- ....---.-- -- the school IS organtzed and the ways the people ....... p ....... g I . t . h' -...,.....----.:. - . 


.. -"-" ":-in the school interact. ... --- ........ .. . __. _.•. _.!I~CIP?s,&~ac e~s, __ ~..___ ..~.l 

.. . .. :_:_~ ....... :_.:~.:.:.:..:. ___...:: .... :'.. ~~.:: ... __ .. _..agencles organlzac ,.. I 


______..______...______. .......:.:.::...:::...:-.._::.=:..:..___ ___ ::: ·::.tio·ris~inteiested people . --.... '1 

..... Old habits di~ h.ard. kI admici;t~~tor,-pri-~~i=---havethe viSion -.-. - .. -'---.1-----.-.--..-------. 
:-=·~~~·-_~~_:._~·_.:.:..:.:~~=~__==-=~R!.I:~~~~~~9r ~~~~~_fte~c~~r~.~u~~ r.rr~~~'y~~~ :~ ... ~Qi~~lo-n~M.c.i_@i!g= ==~=i-.-_=-~----·· -.--..-. 
. -.---- .-.. - --·· ....·---·----·-..--------aVlslOn ofhowtherr school can change .. ---~-.- ---.----p -. . ....--.--.-- ­

.--~ -. '~"- ~-:-~:":~.: ~~~:~=::~.~:: =-::-:-::~:.:~::: ::.:.~=~;:.::.~:~~~~:~ ~~::'~-.~~-::-:~ ~:~~ :- __=-;~~-. ~-HOWOre~~~~~S~6~~ ... :-~~. ----=:T· ------:-:-~--.. :~=-.~--~:. 
------- -------.....---.---Others,-such ·as parents,· outside agencies,.or- -- _mcide?~~~.~~:::.-'=- "';:'~~. _':"~.~._J.=_~:'---':"__ ~-- -- -- . 
.--.-;--.--------:-:--~-:--.-.~~-:-galliZatlons~arunnteieste(f persons-iilliy-·iilso---- .-wh~~r:nakes.the.-.-.. ~' . .. ;.. ' . - .. -.---.-... 

.. ~~·~·._~~~~~·~~-=~:=::~.-~~==:~=~~=-(fream-?Ihowjo·ies1ruchiie·aschpol:Wo~lciQg--: =de:~s~~~s~=.~.~~~ .-.-.. ~ ~~-::--..·T:""... ' 
...________..... ___...__ ............ ______tog~J4~.r..wi!h.t11_~.~~11.Q~I, !h~y f()f!I1~h~.nll.c~~us_. Staff Resources" i 

of planners with optimistic and creative ideas . -~ ~-T~;~her skilis~ talents:-- - .. -r 
for the work ahead.· . interests I ..---..--......--..--..----..-.--..--.... --........- ...----------------------- .......-.---- ;-Capturedby survey," ----- -t----..-. ----...-- ­

. inventory, focus ' 
A small school IS dependent upon the collabora- group· '. i 

. tion and commitment of staff. Staff is critical...: __ .........Communlcatlons ... -- __ .. --f~ 
Take into account the talents, skills, and inter- ... • Input from staff! 

'ests '';fth~ e~i~ting staff. That means you must·· .·Feedback to-stoff r : ... 
. collectinfotmation about the people who work ... .... I 

in the school (survey, inventory, focus groups, etc.) and use these data to I 
analyze the existing staff resources. This may mean looking at people in I 

different ways.· Your school will be built from these resources. 

IRestructuring or creating a new school requires that the visionaries deter­ I 

mine how decisions are to be made and who makes them. While this is a 

dynamic and perhaps an evolving process, it is essential to the planning ofa 

small school. Before you recruit a planning team, you must be clear about 

what it is empowered to do. The planning teammust also be clear about its 

responsibility arid accounability. 


How many and what kind of small schools? 

How do teachers choose their small school ? 

Can a teacher be included in more than one small school? 

Does each small school have a Lead Teacher and, if so, how is (she/he) 

selected? . 
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0000 -~,~ V
, 	 .,,',... . 

.. _.____..Th~~~.a.r.~9I)ly.? fe~_t:l.nh.~~~~i.Q~~.!h!! .In,ust be made in the organizing of
a small school.' . . '. - -.... ,---- ... 

The secondancf equallylmportanf'deCision concerns-how to keep the-staff -,...... 

___ ...... __ inforrile<L-N6thilig'-tiiiderriIines the' initial'success' of small schools- more 


.......----------.-.----...-_ ....-_.-..----tfl_ia_n.. ~~-o!'~~!~~~~~!~·~~~'. 	 _....._.._...L.. ___--...---.-_.-._....._... , ...___ •• 


,',. --~~.~ ... - ~... ­
.-.. ... ... -' -How does the team get periodic input from the existing staff? "-"-'- .., .. --1 


_~._.~_______..__ :......_,~._~~Ji~'!_do~~ih~_!~}Jrovide ongoing feedback to the staff? . 	 . 
How do they use that inputsothat-rnoStteachers-feefiheyIaveastake·iil ..---....~---'--------- ..----.--... 

..----..:......- -,the restructured 

.. '--=::-'An ·outside. facilitatorcan h~lp~'school in tpepr~c~~~:gfrestfll:~~ng ~o _ .... .. . . _ ..... _ ..... 
.. _... -._ .- ......,.-..------c1arify.the criticaljssues and coordinate thewoik.=Above all,.do~notJ:>e:-._·__ :.:..:_~___._._._ ..__..:..._..__:_~: 

..---;---.----..-------·-....----c--come oiscoUiagea:-Ifis-raretllat yo'u-canplannow 'torestructute--aschool'''''-''--i''--'' --..--,- --c-·-"· ­

- ....... .. - .. ·_Jn~~-=we~~~.i!4~-~:.~9th..testi1fc~g '~.!!9. c;r~a!ing new 'small schools takes--t--- - . . ... 

. . .... .... _.___ . time,Jl.~<:!.~9I!!.P(i!i~Jlce!,~~_~.()~J>~~~~i()!1'. '!!Ie ~tl1~~~~~.r~!p·~~~.~enefits: -. 1. ~•.~ _... 
___ ... __	...____.___.__ ,.... _____.__ b" $p:lalL~chQol.§JJl.rt§..!Y.i.~hYou!:.__~jsi~n and the work ofa team ofpeople who 


. share that vision to design and impl~~e~t-~;ritten'p·laii~---...- .-----..~--
I. 

Your written plan will be useful in refining and pre$.~nting YQ-w:Jqeas.to i 
-rother interested stakeholders. The plan should contain eight basic parts. 

The plan can be divided into an Executive Sum­
mary followed by a Concept Paper. An Execu­
tiveSummary provides an overview ofthe de­
sign that captures the entire process, mission, 
and brief description of the small school's vi­
sion. You should include, ifappropriate, a clear 
statement ofthe support you need such as space, 
technical assistance, planning grant, capital sup­
port, etc. 

The Concept Paper describes several compo-' 
nents: 

l Vision Statement 
Begin with the vision statement and explain 
how the small school ties into your dreams 
about children, achievement, and the future of 
the community. 8 

· 'SMALL SCHOOL 
PLAN 

,. ' ' , 

Executive Summary 
• 1-2 pages 
• OvelView of design 
• Requested Support 

Concept Paper 
• 5-10 pages 
• Vision Statement 
• Curriculum and 

Instruction 
• Student Population 
• Staffing and Gover­

nance Partnerships 
• Evaluation 
• Budget 
• Signatures 

http:YQ-w:Jqeas.to
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. 1 Curriculum and Instru~tion 
The paper should answer questions about:' 

..... What educational pri,nciple~wil(gqj4.~Jh~~..:. 
curriculum? . 

. . ... ..:__ ... _.I;th~ciI~cuiUm 

-.~--- ·--:-:·".=-:==--:::::_:.~.will it.be..a .schoQlwhetea. gI:Q!lP .Qf.~blA5!.I'!!§.:~g =:!--'-==~-==~~~====­
teachers remain together for a number of years? • Financial support 

~ ~-. ~_. .. ­

F ' -11" d' . . 'b" h . t d' t' .;ll"b ed ted- . • Legal and technical .... ------------ ma y,' escn e ow s u en s Wle uca - --. -...--...----, .-.­
. th hI' adVicem esc 00. 

__.....-:.::.:_=:..::.::..::.....:-.:.......:......::_:_._ ....... ___..__...__.:...:.:.:....:.:- ~Management 'and -.~­
... - ..-..-- ----Because student 'achievement 'is the primary-fo- .....::·admmistrative·:issuer 

. . ...-.-.:--::~-.... cusorthe-thicago])jiblic$9hQois~tlii~.c9,1l1PQ:: -:-.--:-::-::-~-.-.-~-=~ 

:====-=·.·=~~===-.:.-.:.~-=-===::.nm!J!lU~t'y~p'lcli!l.:h9W !h.e-=p!:QP..9§_~ 'curri~lum :=.~;aU{0~prei.!'?J~?~~~.:::. 
__ ... r~~~'_ ~_~~Jn~~~~tjQl!.'!1_P~~~~~.~~~!~.~P~-Y~ ~~~~~. ___ .. . . .. _~ __ .. ~ _. ___ .. ' 

._....___..... _~..__ ........ _.__ 


achievement.· Include a description ofhow school • Budget development 
. -days will be scheduled to. permit faculty to plan.. ..-.. 

together. For additional help, contact the Office ofCurriculum, Instruction 
.. '''___' -:..........and Professional.Development .at _773~553"!6280. __.___. ._..:_..__._________........... 


StudentPopUIatiOQ 
-. Be sure to a ormation regarding the age group s,-grades , or vocational 
a~~asto be served.' If grades will he added over"time, describe the growth 
pl~andrati~eforp~e..in.. Otherwi~e,explainh?w you will add new grades. 

lStaffmg and Governance 
Take some time to consider: Will the small school 
(1)have its own principalandLocal School CoWlcil 
(LSC), (2) share a building, a principal, and a LSC 
with other small schools, or (3) share a principal 
and LSC with an existing public school? Have 
you talked to a principal about the possibilities of . 
sharing a building? . Have you talked with the 
Office ofSpecial Projects about your governance 
issues? Describe your decision-making process: 
How will significantcurriculum and administrative 
decisions be made? Who will comprise the fac­
ulty? Ifyou share a building, how will the small 
school staffmg needs fit into the existing building 
staffmg ratios? How do you recruit the teachers 

9 

[' 'SMALL ,s.tH·obL . : 
, ·',.PARTN ERSH IPS· " .' 
k' : :- . ,:.-,.,. ": , ,,' , ...._:_ . ____.. _. ___. __ ..... _ .. 

.. Small Schools· often 
'-find partners' that can 
~h' I ··n· ..·····-··-----··--·-··· 

SMALL SCHOOL 
PARTNERSHips ..'. ,. 

, , ' '. 
• Financial support 

• Legal and technical 
advice 

• Management and 
administrative issues 

• Securing materials 
and supplies 

• Budget development 

• Involving parents 

• Building teams 

'1 
I 

. .... 1 
' 



.. ,.. _....______ ..:__.__ yO'!Hl~7.:wm~ea<;:h.~ !?~~uired to be certified intheir subject areas? Ifnot~ 
...-. describe your plan for staffdeveiop~entto~~ reCertifleationIn thls~regard:--

. :__.u_=._~-·:"=::--:-:-(ji;rtn;.:shlps~~ .. ~---. .::-~ ~~-.::-~~-:~~~~:'::::.-.. .. -.. .... . 
.. _.__.____ ;___.___._.._.__:eaTI:llership~..~~~~.~itf~eJYX~~~le-iii-proVidiIig'theresources to' sUpport 

--.----.---.==--===_~. __ .~wQt:kandvision.Small schools oft~ nOOi ~oneY."iegarandtechniCat ad.,---~.~~~.~~~_..__._~...... _ 
____.._.,,~_· __'w.¥__•__~_,_~.__~_~~_. __________~~, ••• __~._.___.,_ ~.~ ___ • ". w. ___•._. <._____ ~ ___ ~.___ l .__ .. 

.... ____ . " . . ..._._ .. vice.managei:nent.and administrative assistance. materialsanq.supplies, and ,.: . , 
.--.-.---. ~:-_: .~~".~:~~--.:':':=--~~~~'.help irl.cleveloping the budgeLDescribe plans for promoting external partner- ... ,----- ..1. ..., 

___:.__'.~. -- ,.-: ~.:~~hiP~~S~~p~~~hip§..that.fan prQyid~resOlU'cesthat you need and may'no(: : ... ,. I 
,have the money to buy. Involve these partners itlfu~planniIlgancrlet thern-·-------·--------­

-.-:-::~---.~-:.-.-:--.-_-...:....·-·.:.·-:----~··discover ways theycan·assistthe·schooL--How have you involved parentsin,-.-,l--.---.-.--...---.--. 
. " ,. '" ", ."__ ....... ,,,.. , __ " .•_......____ • ,.. , .. __ , __ ' __.. , .. I 
_____.,..___._=' --:----~-----theprogrnm:aesign?nesctiDeplansfotpromotingparental involvement.~How·'--·- --1-·:==_....:.--·;:::_:=~. 

-'-.------....--:-~~--:-=__--=~__=-:-::._: WillyounelppaientS UIiderstand the-vruueofthis"progtartrfor,their:children? -::-:::--..~- ., 

~==:::.~=-~--.:-~ .:'--=--·-~':':"':':=-ii~~~~i~Xi.still~or·e~Po~~_oo~~t! relati~~lllp_s:jo~~~~~~fileip,'._:::---+:====:=~=-==-___ 
. .' '-contact the Department of School Partners at 773-553-1540.,· - .,~--.--, J 

_~.,___.*__ ._••• ____ ..._______"'__--,.__ ._.__•____ .•___.~••• " __ • ____ ..• ____ .• ~____.__, __ ._.~.. ___ 4 ____ •• _________ __ : 

.---._---- -... -----'1 BiidgefH .. _____ ~.u .-,---.-~.--:-- ---- ' 

-.. --- ------Y6umust identifythespecific-ateas-offundingtobe'used to support your -- - . 
small school. The best way to establish a small school is to incprporate it 

-- -'---~U-iiitotlieSchoonmprovemerirPlan-f6tKdvancingAcademicAchievement _. ----,--.------------. 
(SIPAAA). Funding comes from the school's existing budget. If it is a 

.. school-within-a school, describe how you will reallocate, within the existing 
.. -:'-"biliIdIiigblidgei;the-resources necessary to support' the school. 

. February through April of each year principals structure their budgets to 
meet the goals outlined in the school improvement plans. This is the opti­
mum time to reallocate funds. If the small school is within a multiplex or 
scatterplex, describe where you will derive your resources . 

. Additional funds can come from foundations, corporations, organizations 
and other sources of money such as grants, gifts, and partnerships. Your 
design will be a handy tool in securing additional funds. The design should 
specify the purposes for which any grant and/or 'capital funds will be used . 

. See the School-Based Budgeting computer training booklet. and (LSUP) 
and for additional help, contact the Office of Management and Budget at 
773-553-2560. 

l Evaluation 
Describe how you will evaluate the school. How will student progress be 
evaluated? How will teacher effectiveness be assessed? How do you plan 
to analyze the performance data of the school and communicate the find­
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ings to the teachers, parents and community? How do you "tell the story" 
,	ofyour'smaii schooi? 'How doyou-propose to'get feedback from-theTeach::'~-~ 

er~,,_parents,_ s~~e?t~ a~~"co~~I!!~~2 _____~_____,_,______,__,____ "__,,_,, 

- .... - .--_ .. --- ----.. ,- ----Start-up -,,--------------,,---------- , 
=:::-",----'----'-:-:~-~=::Recruitment and teambuildingaretheimportaiifStepsiripliilimfIg-ifsmall==~~== : ==-~-.,----"--

, - ~ch:?o":~~~~~<?~ss_~!_~~I!~EO<?.1_needs clear, energetic leadership and an , ,j-'" - -, • 
-effectiv~ ,group o~ inte~ste~,_motivated;aiid dedicafed 'indiViduals:-The--~ -- ---- -l---~,------' :-: 

----------teamshoulq consist ofa core group ofindividrnils-principals, teachers,-and--'-+-------'--...:..., 
, parents'or outside personnel~-who are committed to the vision ofthe small' : 

_~_=___~=~~,:;~-=:--=- _~;i~s~~o~I:--=-T§.s.:.~~up::_.!ill-h~-responsl6.leJorJh~--pl~ng ~4~s.iil?]~ql!~i!L:,,-= '-=,=t===~~==-
____:......,,___.._., ____________jmplementationofJhe-compotl~fs_n~IMYJq:iilitia!~)f§.~U_~<?!?:Qol;-Ihis==--==~C=~=,,--------·--

.' " ,. 'means that all members-of the-planning team as well as the subsequent" 
===-==::--=-~==.::=~-=:::=~~=~.:-,,-f'acultymemoerssliould'J:iave-avesfeainterest 'iIi tliescnool ana be::c6imi'iiit~===;--====__==~-~~ 

. , . . , , . 'ted to its success:~==~~~ .. ',~-_~~_~~_==~~~__~_.,,_ --",,~-':''':.-, ----~-.-'~-~-- '_--"~_'~___'_ 
--------- --_..., "'-- ~---'---'A small school is more than a physic~lplace; it is an attitud~,committed to "'''---- ---,,--l 

sharing and leaining. That is why a small school team must be a group that i 
----------'-'-"".,"	iC!. willing to share exp~ise,'experience;~d enthusiasm wi~others iri tn~ad --------- -11 

--". "" ­

ways. The team sees Itself as engaged m a process ofcontmuous leanung, 
open to sharing with and learning ~omothers. .i· . 

Team Building 
"When a man starts out to build a world, 
he startS }irst wiih himself.· , 

: SMALL SCHOOLthen the mind starts seeking a way ... 
; Team Building '.then the hand seeks other hands to help ... ~. ' • • '",.' ) ...., t 

Thus, the dream becomes not one man s 
dream but a communitys dream ... 

, not my world alone, but your world and 
my world, belonging to all the hands. " 

Langston Hughes 

l Team Building 
Trust building is the flrst step in forming a team. 
The inability of tearn members to trust one an­
other and to respect diverse opinions is the most 
common cause oftearn failure. Too often, people 
think trust is automatic because they share a com­
mitment to and a dedication for the vision ofthe 
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• Build trust as a 
first step 

• Team members must 
be familiar with the 
"art and science" of 
teaming 

• Team members shoul 
complement each 
other 

• Teams should empha­
size communication 
as the "soul" of their 
existence 
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"s~lJ. §chooL ~t isi,glp()rt~H().p!().Yicl~_~~~f<?!.!!.Ust building and deveioping i 
. a team that can work together and solve problems. .'.~ --.-.,_.--..-..- ,- ...- ......... 


Team-building'research-recorriITiendS'begiiUilligevery'meetmgwith a trust':' ,. 
=-====~=:~.-~:'-==._ ~. -- .~iJ.U4ing acib'!tY. \Vhe~J~~§.~~!ifSffoiihliig,-theYileed to devotefifteen-'--'" --~.... . 
·.:==-====-==-=--:::-:~:~=-~ ....:-=::::~!!tes·of the·first·ten.meetings .to.trust.f)Uilding:-.=Teaffi'memberimust·------;-·--.=:...._.__.... -.----­

, .. '...., becomefaniiliar-wftliih~?\irtan(rsclencilione_iJJiis:eii~liJ~st1!~l!i:=-==:~=~t~~~·:·· 
-. ,....: .. - ", ., -.. .... " to shaiethe same vision and understand the meaningofteaming ..1t is even -.~':._--l.__._.. __ .: 

_,._..___.___..__ ..._.______.:.:..mQ.r..ejml'ortant·t1i~tteam membefsrespect' diversity .. TheY should comple:"::: :.-.. ' .• ,:. :l:' :::. . ~ '. 
, ment, not clone, one anoth~;;·;tyi~,t~mperament,-sici.Ifs, talents, and-fntei-"·-;--··· ..r 

--.----.-.:---:--:::-:--~- ___ 
1

-.----.----,•• -----,...~:---,.-ests; -This happens·~heD. members emphasize communication as the ~.'soul'~- -1 

:===,=--===--======-.-:==-ofili~ir:~~isiencib·6th\vitiilifrui(f5Utsid~the-team.:...:::..=..:.==- :':--.:.:- .-::.......~~-=.+.--:--,.::.-:..==,::::::-..:.:., 

- --- - . -_....._.-- -'~~-

~.::==:-..:~-=--==--:=~=·=~~:~=--·.clStafrRecrUItmeiif--===~--'-~.-.....-......=:-==:=--=~-:-=--____-=....==~===--=-.. i_=====...::::,": -:~-
~... --.. -.. - .........." .~~: ·Once a team is in place,ihe plan hasbeen writtcim, and it is clear.abounhe-~::: 
-" ... -...... .....,... facili!farid SUPI)ort;'the platitiiIigfor the start.:.up of the small school begins .. 

.. .----.----....--.."--,,-..---.- -. "Staff recruitment is the next step.This includes the establishment 'of a full------.. ··...... 
. '.. ,. faculty including a principal, teachers and ancillary staff, as well as estab-.· I 

,-......----------------.-.-- .... ·lishing-relations. with'parents;outside'agencies and the community;·The - ........ -.+ ..----- .---... 
.. 	 foundation of these relationships must be the support that. all new members i 

of the school and community agencies bring to the small school's educa- i 
ti9iuil prograni -.. -"--~" "- - "-1 

·1·'Principal 
!In its early stages, anew small school mayhavean interimprincipal assigned by 

the management team of the Chicago Public Schools. Once the school is 
established and aLocal School Council is in place, the standard procedures for 
principal selection apply. It is hnportant when selecting aprincipal that not only 
shouldhe/she support the small school concept ingeneral buthe/she should also 
advocate the vision and mission particularto your small school in particular. 

'Teachers and Staff 
. Teachers are hired according to the CPS formula based on student enroll­
ment and are subject to the hiring process set forth by the CPS. Hiring of 
ancillary staff is also subject to CPS hiring policies and procedures but ! 
includes some flexibility. Teachers and staff should be recruited based I 

upon their personal qualities and certification as well as their ability and I 
desire to "buy into" the small school's vision. 	 I 

I 
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_____....._._....._.lParents : SMALL SCHOOL ' 

'.. Parental support for-y~~'~maiischooi Is---"'-'-'-- ", :PARENTS' ,,' 

-..~---.--..-==.-.:" --.-- --.-----------.- '---,- --------.... 

essential. Parents must share the school's . ': , ' . '. ~ '­

-....-.---.-.-..-.- -:---~-visloii.··andhave-~ivested interest iii"its-suc'-­ '-~Smallschools need-"- .. 

.·~~~~~~·~-:.·"· •...·••2~i~eru~~~tr.6!~~~.to~Cijij.il'~e:.....:.~ =t~;r~~;'O~."~-=-~=.'-"'=: •••.~•..••'-':•.•..~•... 
-- -- ..-..-..--..- -..-. .--.-.----~Thesemcrude:·----·--------	 .. -~ 

.. ...• :::-~=...=~"- ....... ~=JZ~;~~~thl~~~~=ft·..·;~;p~:~~::u~··· ~·~-=r=··.···: ..•.~. 

-.-.~-·-hi~ol~~gpare~ts in program design arid-- -their-concerns ·-----·--,------1--·---..··-·-·-....··­

-------..:-·---·--..--·-----~· ..-·--..--·on-going operations ..Parent-teacher--::..-·---.• Involve parents in ..-- .. ..-.-..--..-1--.---.- ..--.----. 
_.:_ - --. ._.__ .....:-::::.-:=.=::=::--:~-::..:- __:=~. -:.:.orgariizations:can be'-a good .venhife_for~··=:~=p[Qgrc::iI!!..9.~Jgt:l_:::.=_~=, .:... =-~~~-:~=-;-.-:~:.:.::.:::_=-.~.-.-~:=:..~~ 
--~ .~.:~~~:.--:-~~~~ :'.--~:.~'~"''---':~'- -~~~ ...-~~~ rec~itm..~~~dp~e?:!ati~~~~~.~~=~,~: :~~.- .. ~::.~~. =:---- ~~~it;'p~;;~..t-~-·t~~~i;jt~ ~ .. ~..~:-::··--i~:-~-- - -:--=---.-~--~. .=-====-:--=-=======~=. ---.I..nVl~~~.parents to VISIt the people and --·--···-·-·the- QeoRle-and --/---. -.- ---- .+------------- -­

- institutions connectedwith the program... ' ·lnstitutlonscon-:-:---- ·-----:-i-·----.------­
. --- - .. -----.:::~:~:-.::::_~ :~·~;::-:.:~Eii.couragIng parents iO~:VlSlt~tiies-chool_::=_~~~--.~~Q¢."c!e.9~i~h~!~~:~.=.~:~.~..-.:- .. -~.:.~=:-.-=-~.-.- ­
_.._._.._ .... _ .......___ '__ " __ . _____ This giyesparents~the.~lilIDG~..t9. .. ~H.S9!!S~ ..______~~~Qr<:l.~ ..._ .. __ .. __._._~ ..... _______:___.......... , 

.. ' . their concerns and interests with the. • Have parents sign a ; 
._ .. ____________..__.....____:",___. ~.. people)Vhoworkwithtlleir:.<::hil9r~!l.____.:..._...: __mutuaLexpectatiOI:L. ___.__.+_____.__.... 

• Urging parents to sign a mutual . . . agreement . I'. 
expectation agreement. Being party to an' . 

.. .... .._. agreement with teachers and their child can help parents reinforce their ____ .::.. .._. .' 

. child 's leamirig. . .. . ..... ____..__. 

- .~ .,~.---...---... - .. _ ..__._.. - ....-.-... ­ I. 
lRoles and Responsibilities 

The goal ofthe small school is to 'bui,ld a learning community where tradi­
tional roles are replaced or revised. The new roles tap the latent potential in 
all stakeholders to develop the students as eager learners and enthusiastic 
achievers. While CPS encourages new roles for everyone involved in small . 
schools, there are some basic responsibilities that remain constant. 

,
'The Principal ! 

The principal is responsible for: I
• 	 Development, implementation and monitoring ofan effective 


instructional program 

• 	 Encouragement of student achievement 
• 	 Recruitment of teachers and staff 
• 	 Evaluation of teacher performance 
• 	 Discipline of teachers and staff, and students 
• 	 Establishment and management ofschool internal accounts and expenditures 

. . . 13 
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• 	 Student attendance 

• 	 Retention rates , 
.-.--.---- ...--. -- ~---: Mairiteriance'ofthe'physical plant'-' .- -, --" 


..- -.... -~.. --------.- - .-....--.. Sdfoolsafety plan- - -,- ----,,------ -- -.--. ­
--- ~ ~:_-~..:_:~~_~. _~=:~~.:::.:::__~-~-:--Professlonal-growtJian(f(fev.elopment of stafC:.=~~._~:::_=~:"-_.==__ ·. -_....."--.._ 


. ",--_.'- . - -- .. - .- -·¢oiiip.liapc~_~4~clJie~~~§~J§J~~~rdrules;poliCies; and procedures, 

... " existing laws and labor agreements --- . 


'. ". Development and implementation ofthe school improvement plan' 

-~--.~---.-~---------~---.------~>---.. -.--.. -------.-" .' ----- ------.---~.,.- ---.--­

---,--.----:.-.--.-:-..------- ..---.~ 'The Teacher-.. -----·-~--·---- ........'-'-..-..___=-:-:---.-.......----- -..--.- .. -,,----... 
.,--.-------------- ------..::...-::.. :.:=--=·:-The -classroonfteachei':iS'"re§pbhsible-for:---'·----~--.:::::::::::: :-::-.::=::::=~=_====:=.::,::=f.::=:.=---=="=:::..-== 

.. ------ .. - -.-:- .-.... --"-Implementatioffof'the-cUrriculum '0f the Chicago. Public: Scho.ols -:.:------:- . 
.-.-.----.-.-----. ".--... -..-.--~-.~Devetopmeritofa positive, encotiragiIig iirid success-oriented lecinlIDg .-.-'--"...----.-.---. 
---..--.----.--...-----.. -'--'-'-'-.environmeiiffor students __ --.--.-.-----------------'7-.-- ­

. - ~- ~_~:-- ~- PT- -- -arationand 'useofWritten lesson'hiiiS' , .. . .---... -----.. ~ J ___
--- '. ep "" -- -- -. .-". ,-..... "-- .-- . p ... - .--. ". ----- ~ . 
..___ ~___M~llit~naI1~e_~f..!~(;~t~__s~':1.4~I1!_ ~ecords 

• . Participation in a collaborative effort 

._______._____..,,_. __...__.'- ___"..._____ • ____.~~j~ip!1.!i9!!J.!!~~!i:~ities thatprpmote professional growth ' 


•. Evaluation of student progress and achfevement---------·~-- -""--------- ---------1'-.-' "-­
• 	 Adherence to Board rules, policies and procedures, existing laws and· I, 

labor agreements. . . ..! . 

(The Ancillary Staff 
The ancillary staff is responsible for performing the duties detailed in their 
job descriptions. 

'The Parents 
Parents have the responsibility to: ' 
• 	 Help their child/ren make appropriate decisions regarding hislher/their 

I· 
schoolwork and behavior in class ! 

'. Work with teachers and other staff to support the instructional 
program 

• 	 Help other parents understand the value of the program for students 
• 	 Ensure that their child/ren attend(s) school regularly with the essen­

tialtools 

..-,,.__.+.____.___._____________ 
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_____ . ________ __ 'Student Recruitment _ 

A measure ofthe success ofa~~~if~-~h~~i;s pro!lfamis ii-S-a:bIiiiy-to-appeaf- -- ~--- -----1- ---- -- ­
to and serve a diverse student population. While income and aptitude are i.... _._--- ..-...._. . . -. ... __.- . - .. ... _... - ..-~.,... -.. -_. ._----- -._- .. _- -.. -- _.- -_ .. _, ... -- -- - -+ 

- not used in student selection, program planners should be proactive-in at:- --~-~ - I -­

__ -~~~-=-~-_:__ ~~_-_~~___ ~: ~~~~_~_ ::-:-_~~~:=jracting a: broad spectrum-of stUdents~-mdudiiig-minotities;-balanc-e~ofgen:::----------+ 
~~-=-~~_:___==_==_-= -~- ---------- - ----de~,--the -physi(;aliy~an(:Cment~Ify:Cllaffenge(ran(rifie:econoillicany--:disad~-====-=T:=-=__­____ ___ ___ __ __ :-~----- --:_~-: vantagecC-- _-~-=-~_-_-~--~~-:~~~-:-:---_.:=~:~~--:~_.-:_:::_:_-_--:_----~~:--~---~:---- ------ - ---: -­

...----- -. -- -. - -- -....... - - --- ... -._-.-_.•..--~ - - ...... - . I 


___ ~~:~~~::.. ___:_~_____ Itj~J4e~r~§p.g!!:sj~j.1!!yjJpiQir.~i!!.-p.!~~S_!Q._~~~_el~p__~~~~_I!t_~~!~~!i~~___ ---L- __________________ 
criteria that are aligned with program goals. They should also establish an I 

-- -----_-~-~-_:~----~-:_----------- -equitable application process using mutually agreed upon criteria consisting _______L ____ ----- -------- ­

-- --~=-=:=:::~-==-==--===-::-.---~::: ::::·::::-::--6f-some-=-cofubiii-atioti::ofjrtt~tviews~-=-wntten-applbltion-:andieferences. :::=-:::~::.::~i=::-::.:::-:..:.: --.::.=--~::-~~:: -­
---.-~-- -_--~-_~.~---.---- .-:- ----~---Parents arid·students alike should feel that the selection proc~~~.is equitable _ -.- c-----i-. -. -- ­

:.-:.:. -. :=:..---: ~~·__=:=-=~~·-...:.==-==:·~~fa~:::. -. -~-~::.~-=~=:--.~~~~~~-~~~~===~=--- ~ -- -~:~-.-- -=~==:~:-~·=-~=-=~~-t::. -~-.. -. -~ -----­
-- -....---- -- ~-: - After th~dirsfyear; ar}easf iii an -advisory- -c:apaCity; ~tUderi!s-may ~e in- -- -- -. T_- ~-

. __ .__ . __ .___ volyed iI1Jhc;:_.s_eJ~(;tiQn.. p~oc:ess.. Jhey often have a keen sense of who. : 
might do well and benefit fro~ the p~~gr~. -- - - . -.-- ----. - - -------.- -r-· ---- -­

____ .______ ._________________.__.______________ ..__.____.___.________._____________.________.__ .________________________________________L____ _ 
i 

i 
I 

I 
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BENEFIIS _________.._..______._. __._____________ ._.. _ I 
. . . . . . 

_ . _. Re~~ill~clLJ:l~·~.§i~t~d_H~~J~.~l1~ti!S gf.stiia!t~c~9<?JS_..._(:'~ic.{lgoSma!l .j 

- School Study by Bank Street College: a recently published report, 


.--_~-=-.~:.:~_~~~~..~.~_.~~ '-. ~~~':~_'.~=~ hlghlTghte<LtheJollowmi6~n~is9(s.illiiI1.~fi~oJ~.:___ ~.~~.~~~ -_ ~ - . ·1 


-._- __ __ __ -- -".-.-J,---- .. --.--- ,---- .---"._-­__..-_-=.=-===-~=__--_-.~_-._-_-~~=_-_-_._--~=-_-_--------- ._---------.-- ----._- ..._.---.---­
------------------------------< - --- .. _-- - - - -- ..- -- .----~,.-.---

.. --.-. ··------·For.Parents: ..----- - ... -.-.- ..---. --.". J 
'.-.-:-.'-:"-~"-". Parents- fee1more confident that their children are getting what they t· ­

...~_:_.. __ _________~.~_~~~.~~.~:: -:. -~need::::· ::. -~.:~.:~~~~~~~.~~~-.~.::~~---- ___~.~.__~__ ..._. ___ ._. __._.._...._.~.. __. ___._._. _____....__~-----~~~~:----.--
. . ': 

. . 

:::;=.-;:·-··-~-=~~---·~...::=~~~~-~~~=~-~~::c:::s~!;~~: stu~eti~:~ei- - ---~~~~~~=~~==:-~~~~~;~;::--:::~~-.-=;.:~-~----·;~.~~:;~t~ -~.- .--~:~.-=--. ::~; 
. ____._... __________.__.._._ ...._._____ .. _"'. c ....__ _____. , I . 

_._. . .. --:: '.. ,._._: • Teachers have high expecfiitionsIortheir-sfiiderits;Which 6fteilleads to-'~~-" .--..J~-:-:._:_~~--.--:-.-::...~:--
.---.--.----.----...---.-.....- -··---....-·..----stu·'d-"-e'n"'t's-'-hi--';-gh"'--'''-e'x'p'ec-ta'tl·o-·n--s·--·l·n-"'t'h"e- -s't-u"d"'en-ts·themse·lv-e-s-- . ...., '1·.-------.-- -_..--- --- .. "/---..--.--.----:------.--~-------.---

- ...~-------..--·-.. ~~-Teachers use 'a broad range "Of StrategieS"to-engagetheii-studenfs~-----:----- -'-~i~~-'-----'- -.---:----­
. - _..---..... .~ ~ :.-_=.:: .~ .= .~~.-·~::~~~~teaciiers~(femonstrate -a greaier'sens'e 'ofiesponsibili ty for· ongoing .- t:-........- .. 

- .. I 
___ _ ..... _.. . ______ . _______ .studentleaming. __~__________._. ___ ._ .... ______________.:__________... __ .__ . _ .. L _'" 

• Teachers provide a more focused learning environment for student's. i 
__.__ .______. ---.--.------.-----:-:.~~:~~~~:~:t~arm~~:~~:~~:~~~!1g J!1Jb~it: ~w_4~nt~~_·__ -.----. -. '_.. ..- ___.__ .____ .-+_._ 

'. Teachers are more likely to collaborate with their colleagues. !j. 

·-Teachers are more likelyto.engage in profssional development that they 
fmd valuable: --- .-. -. ­

. • Teachers are better able to build a coherent educational program for 
. students between disciplines andacross grade levels. 
• Teachers build a more varied instructional repertoire for woriing with 


students. 


For Students: 
• StUdents report feeling safer in their schools. 
• Students get to know their teachers .. 

For the School: 
• Attendance rates are higher than the system average. 
• The dropout rate is lower. . 

. External Factors: 
• External partners get to know teachers, administrators, children and their 

families. 
• Accountability is strengthened between parents, students, and teachers. 
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, . 
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WHEREAS, .research and experience have established that schools with these 

... - --- ..... ---- .....- ... ----..- -- characteristics' resuJriifimprovedacademicperformance, . higher attendance and -. 


. graduation rates, decreased school violence and ~sruptive behavior, and increased 

satisfaction among . students, teachers, parents, and the larger community. 


NOW, THEREFORE, BEIT RESOLVED BYTHESCHOOLREF():Jl!'1 BOARD . 
OF TRUSTEES that: 

l. 	 The Trustees are cornnl.itted to the goat of assisting the formation and 
strengthening of Small Schools in Chicago. 

2. 	 The Trustees' urge the administration, teachers, principals, LSC, parents, 
students, and others to consider the benefits that Small Schools offer. In 
particular, building size should not dictate school size in CPS. The optimal 
size ofschools is an educational question. Accordingly, decisions concern­
ing the construction and reconfiguration of schools should consider, to the 
extent feasible, the value ofSmall Schools. 

3. 	 The Administration shall establish within the Office ofProfessional Devel­
opment a ''user-friendly' means ofencouraging and fostering Small Schools, 
and of assuring the support of Small Schools throughout the CPS Adminis­
trative Structure. . . 

4. 	 The Administration shall prepare and issue a Report for Proposals to teach­
ers, principals, LSC members, parents, and others inviting the planning and 
formation of new, and the expansion and strengthening of existing Small 
Schools. 
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!?tartl\ld In Chicago. smc~ 199q-;--:~n many !!!!-se~ ,as an i:; In mllth, all categ~Jrles. of. small hIgh schools showed 
~~te'mpt:to, reform:!o~.-·p'~rfotD.!~~g s~hools",:1:. ";":" ',::i,,' s!nalle(gaills:,a.nd I~wer scores, than the system.: Most 

'r, Two' of the., three ,categories, of new, smaIl high ~.: new small' elementary schools had ,lower scores and 
s~qools:'p"rodticed~sIigntly,b~~ter:!reading gI-o\v'th (han;: sm~llei. g~Jns. in hgth:. readirig: amr:math' ,th~n"tpe
the. system:' .Tliose, gams,caine at six free:stah'dirii> system':. ,,:' :;1',..:':" - " """, j ': I. 
~,; ,~,'~,:,','."",;,'••~~~ ••<~ _,,',':" .°'1:',:'.: ,"/",',: !',',',': ,',:,' ~.-:. ,,' .• ~: ..-',1' '. : ~ l..,' . \ :"" '" ,,!"" '. '. ' ' •. ~1. '{ " .o~' :.. '~ ~~.' ~ . -:~ l' '. '",.. ;'1' 

••-,~ -. ~..... _ ....'; .•'~. -";·1 ·:!r~·,,,,1' ,;- .... :'.::'t " • ...! .. , :1-;. -~;~.-Y.;..~: .;- ~': - j, 
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Big'may be beautiful~' but i~ Chicago,s~ail schooJs are bet­
er." :~ , ' ' ": ' ,', H"" .', :" 

Tha't's the conclusion of The Bank Street College of Educa­
ion, a New YOI'k teacher training school ,that, arinounced 
~uesday's results of a study comparing Chi<:ago's large public' 
chools with the city's small schools.' ," ' , , 

"Smaller, schools help students excel in the ,classroom and 
lenorm better on standardized tests," schools chief Paul Vallas 
aid in> resporise. to the study. ,"I have, been a champion of 
maIler schools fora long tiine.'" , ',,' " ,: " " ' 

The study, funded.by Chicago's Joy<;e Foundation, examined I 
43 small schools here. Chicago was selected, researchers said, I 
lecaus~ it 'is ,representative 'of big:city educational problems, 
ncludingtho§e associa..'ted with larg~:numbers'of unde:rper~, 
arming inner-city stu'dimts. ' " " :''..''" ,',' ' . , :; .' . :" 

The'study foundth'at 'students in 'small schools, especially 
m~.ll h}gh schoqls, g«:!.t ,better gr~de~? drop at a lo:wer rate and I 
xperience less violenc,e, even ajnong the most dIsadvantaged 
,roa'Ii youngsters;', Researchers' classify small schools as ele- ~ 
lentary schools that enroll fewer than 350 students and high: 
chools that enroll fewer than 400 students. . H ',r 

Schools studied here"were founded between 1990 and 1997, 
period 'during which 150 of them were Created, Results of the 

tudy "(offer) hope for those seeking to improve the quality and 
anditions in urban public schools," Bank Street College said. 

Students feel safer in small' schools, 'researchers found, 
ecause smaller schools reduce isolation and alienation associ­
ted with teen violerice"'common to large schools." , 

"Students in small's'chools are mown by teachers and peers. 
'his increased sense" of ideritity and community has led to' 
lwer : incidences of violeIlce," the study' said.' , ' , ' 

"Small 'schools feaclta 'disciplined life," said Kim Day, co­
>under 'of Petspective' Charter School; 1532 S. Michigan Ave., 
'he're 59pei:Cent 'of, its 's~}Ii through}2th 'gradestudents are
lack .,.; --:-: ..!-....i.:n :: ··-:"t~~ n. :-.:.'i:'t.J F :. ,- -:.: .;. ,,~, ,~' t ' ~. '. I '." . , 

"Kids learri hoW 'to c6mmunicate ::eff~ciively. Kids 'feel they! 
re fariiiIYIriemt:>ers,.'liiid'they're riot as likely to throwp,unches, ; 
3cause they kiiow 'and ,1.inder'stand' one 'another. Physical con- I 
icts are less likelywjthJ,eople you~' know," 'she said. ;, I 

.i 

',The study found tha( students 'in s;m'alt'sch"ools"show, 
improvements in standardized test results, especia~ly in rea 
ing. ,;'": ::':: ",",' '. ' .. : . ;' , .' 'I 'j ,",- , 

I '''One factor is parental involvement, and another is the prE 
fenCe' of.like-minded,dedicated 'teacI1ers," said Day, 
: explai'ning .I'E!ading improv,:ment.', ,'t ,i' " . ' 
, c, "Attendance rates are hIgher, because. students know tht 
'belong ',somewhere, and parents see th~' imp'act'ln terms 
: their involvement with kids' achievement," she said. 
, 'Researchers said small school studentslfeei'more attached 
'their schools, and, as a result, their overall performance
stronger.' : . " . ' " ,I I , ' " 

I 'Parents, business leaders and, community Ihembers get mo, 
!closely involved ,with small schools and,ehjoy "a m9re produ 
itive working relationship with school stan-." : " " ' 
j' '. Conditions i!{smaller schools are simply "more conducive " 
i learning," the report said. ' '" ' ' ,l ' I
j "Wehaveflexibil.ity in small schoo~s,"Day said. "Itallov. 
I teachers to have,.unIque sch~ules, whIch ~nable them t~ teac 
pn a way condUCIve to learnmg, as opposed to,:what the cloc 
,tells them to do. Ifasmall school teacherlfeels a.1esson.or prt 

Iject is' i~portant, he or she has the ability;to,lchangeschedulE
'in amomerit "?;" ,",~>'." , I I ',", 
" Bank Str~'t'Con~g~'Pr~~ident AU:gusta :kapprier'~aid, "TheE 
findings are obviously good news for Chicago. But just as iinpOl 
tant; they, have implications for national edu~ation policy. 
We all know the problems urban'schools 'confrimtey€n:v da: 

When' educators are willing to take a fre~h' look at what'the 
are doing, there is no good reason why students cannot,excel. 
" In ~malls~hool,s:p~y,s_~id. ~ea~~~,rs «:!~yeti,b.~~a,'tt.~,~ ,~~t.~ej
hIgh morale. ' ." " '" !, f"'" • 

: . "They are I!Iuch,happier, because they're'working'with'pe( 
,pIe with t,he same teaching philosophy,,~s theirs,"she,saic 
, "Fewer teachers enable them to fe'el their inipPlfance arid tha 
;tlleir contribu~ion~ fU'e,valuabl~. TlJey fe~11 r7~~c;te~t'i, "'," 
i j CPS's Vallas appears to agree about the ,desirabihty'Of sma] 

,sfho~~~~;:i' .;~; :~; 'y,,}/~::~c~,,1),~~i 1(~~':': "1', J :~,',:,{;'t~~13:l-~': 1:,: 
, I Tuesday· he" sai&: !,'No' n~w Chicago':publie,'sbfl60f'wiu' hay, 
i more than 600 students::,. " : (:"':'<~; :': ~:~""~;;~,~~;;;'::f;1~'If:;i"~'!'!;;~r, 

,,~ 1. /':~1- ,f, '5,~'~C. "'~',~';':~;~~' '~"::~ ,:',~;',!, _.L .'. 'w i";'::~iZli{lEt-l:? ~~~ i. 

, , 
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:::;~f.'~;~:'~f~L~~~~:5~~t~f*i~ ;:~~,:~:~~, ~ .... "c,' .'. :;\::::l,~;~;';~~~; ;~2jfi .~~; \'(i::~). t. 
";"; SAN:iiANTONIO,;:(UPI)' " are low' p,ei-forming'and too 

•'.1 	,:Re$earch···, 'released :."Thursd~y,; 1 exPensiv~ to opEll'"ate. ·t;: .. 

"-:;'shows'snuiller~'l:iublic'schools are';";,, :'.~If\ve really~want to: narrow . 
· ':mon;'li~ely"to "narrow', the. dam- I: the", achievElIlien.t:1' gap,},which 
..- aging ..·.effects of,.. ·poverty," .• exists between wealthy and poor 


" . . especially among minorities.···.:._·:.c•• students; we-should, look at the'
.';r~'Marty' Strange~'a" i ..es~archei:-l::::size' of Ui:e'school~,~. ~~rapge saidJ­
.~~:t. t?e: Rural School: a:fl~,..CPm~f",~Sm,~l1er scqools wj.n.g~t youJt~r-; : 

:.1 . :,rr,lUmty .Trust,. told,. a news,,, ther,"" ' . .". . .-..... ,., 
, 	 I. . . 

,,"
,csmference. in' 

-," 
San 

••
Antonio, the· 

' ;. 
'. 
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';Thejmpact
,- ...., 

of poverty is even' 
. 'i 

{/
,,"~ ',' .,-... ~ '.,,' ,', .\.1.,," . ,~ r',.

:,study 'conducted"in 'four ;states"'greater/Strange said, in grade~ 8· 
.~ . 

: /~und minoriti~s are oiJ;en ata:' through .1,9, whe? ~ student'~ ,~~k 
'"·,:,dJsadv.~~t~ge _. l,n.~J~rge,~\ s~ho.oJ";,pf?~Pplpg Rllt~~~ ~el:!:~:st: . 1~, t; 

.. systems. . ',,' ' ... ' " ',.~. _..... ' .. ', .. 'The less affluent the commu~ 
" A~.~· "Minority. stude~i~' ;r~ often·:·~'hitf·'seryjce, the', smaller:;the . 

'. :enrolled in schooli(\Yi1~~n'ar~, t6p~~: pul:llic·s~l}bQl. should be t<? ni'axi~' 
big to achieve 'top perforrria'tiC'e,:. 'Jn~ze~ sttid!'ln~. performance,~ he: 

."given the level of irlcome in 'the:':"said: ~Smanet schools break' the' 
·:' '. 'cqmmunity they serviCE;," Be'said: \;po~e:i::'1 that. poverty' has: bvei

.U Strange" ~ . said"':. ;iprevioii~: : leaI:nlngrand'. breaks it subs~im2 . 
" : research has 'proven-thatpoveny" tialIy.~·;'. . :~.~ .. ~.. ,'.'",'::;;, ,;, /.' '; .;,; 

.:negativelY ;'affects ,'student'.:'''. The researCli was conductedin',' 
· ";; 'achievemEmt. He'said:,it's Clear'!' .'te~a~,.:GElorgja, Mon~ana 'and.' 

.'1lnat those .negative'effeds are. 'Ohio by Dr. Craig HowlE:iyof Ollid ' 

. 'red'uce(r·wh'eri .. cs::ChooFs'iz~·: is' :::UiiiverSity'and Dr. Robert Bickel' 
:. difninished:·:·-.:'.:::~:~:?:.:'.:;:::.;:.:::::. :':::..;..:::':' of Marshall· University ..~::.:.-:.;.'. ',::;:~ ~ i 

".. ; . "Fully 57 percent of.. high •.", The Rural School and Coin2 .. 
. ·>i schools in Texas are ~oo,big to munity.: Trust' is' 'a'" nonprOfit.,· : 
·,.r offer toP. perform:ai:ic~;;:he' told./"educational! organization dedi~ 

.- " i 'reporter~. "i thinit it's"cie~r tl'lat':; cated : :to ',':' enlarging. stud~n~ 
. : school consolidation is bad ;for.:~ learning and'improving commu- . 

" ;. student achi~vem.en("':~':'·""._:,.<-.~nitY.: 'lif~')y' "stitmgthen~ng 
;. Strange>'said,~: there:;' is:"i' aL: rel~Wmships ' ~between rural~_ 

"sterotype" that s!Il~ller,schooI_s '.~. schools and commtinities.i:f!.<: j . 
" 	 - ·'·,.. ~:":r.:,,-,"~~.:~,.:...··~>~)~;·;;t:~·....<_1.", ..' ". .f.;.',·;",',:; 

,, , 





. . 

~----.----.- .. ----­ . 

I 

I 
! 
I 

I 
J.I.l ... ' 

deuleablon 

. 1·1· jI 

I 
This report is dedicated to Tom Daniels, <l reacher-director in one of Cllicago's 

. .' -- . -I----~----------..· . 
. fine small schools. He helped many to see whar marvelolls rhings underpri\'jileged kids 
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icknowledi,tnepts • 

i 
---""-""This research project-dependect-()o""iCfirie cross_:city collahoration between peop'le involved 

in small~scho()ls work nationwide; -We couldn't have undertaken the study i.vith~)ut the 
- - I 

--~-inspiriiW)ri iHii:l the support-of Warren Chapman; Peter rvIich, and the Joyce F()u~dation.--
--==:::Ti; is ~orkwas(jone incollahora-clonwlchthe-Cons()riiut11o-nChiCiig()"SchilOl1 Research; they-:--- . 

housed us, ~hared their databases with us, amI helped to shape and analyze thy quhntitative 
:--::~~~wo~kjlll:Ctiei. they shiired their -OWll findings that were pet't~nent to ou.rstudy. flll~j Bryk and 

-""---..-----+--~~--~..-"---.--Jo~n-Easton-weregene~ou~and th~ug~tfl.1I colle~gues.-The-C!H<:1Ig(1.P.MJ2~<: S~~<!tpHlc!.~~ff m_a~~ __ 
It possible for us to spend slgmficant tllne IIlslde their schools, and made their policies and jpersonnel 

_I _ _-tous/fhe eight small-school communities.-includingthe parents. student~,"teacher~, smtLmembers, ________ 

.::.:...::::=:-=-==r=::::-~==aj"rectOrs;piiiiii~als~--a,m:extern~l_busirie~s~and:pf()fessionaJ.fl:lrme.riwh~u)p~!!~_(L~b~i!:.~l~i~_~I!!e:_<;!?':!!!~~_OUS_a~d_:=:~ ':::::,~.__ 
"-------------+--- '--committed:They helped us to understand what is going on inside Chicago's small schools.-A numljero'f organiza- - ______ _ 

___.____+_____ tions_il~~e~~_bilil~iiil~d~~u;)p~_)!J!e_gJ.;~~J.~g(F;I~~:U::'!(;li.o£I_s.: ~~!~~S~~~_~XJyf~~~i?~~~~e?I?!e~~!._t!':~.::~~~.!I~tere~t,____:_______ _ 
------------------+-----Leadership-for /2uality -Edw.:ation,theSmall·Schools Workshop,-theSmali SchoolsCoalition,-and the Quest Center _ ____ _ 

.- - - - - - - - - - I . I 
all responded to our plans and then our findings, helping us to negotiate the particular terrain that is uni(IUe to 

- . -Chicagfi."Otheflirganizatiolls-like the Cross City Campaign and New Visions for Public Education ires~ollded to our 
.. -- findings and shared the work under way in other cities. More specifically,-we~d like to extend special thanks to: 

- I 
Elaine Allensworth, Jackie Ancess, Bill Ayers, John Ayers, Mia Barricini, Anne Buckley, Dick Ch\f~, L~ra Cohen. 

----+---------J'\lan Dichter, .Bob Ha,~pel, F~ed H~ss, Patricia Jones, Augusta_S_9.Il7;aJ\~pp!l(':r, K'!y_ ~irp'!t~i~k.,_~~.itke !flo~skY.. _ "" __ 
- Susan Klonsky, Ruth Kolbe, GuedeJia Lopez, Stuart Luppescu, Ruth McCutcheon, Deborah 'Mel~r, S~azta l\'hller, 
. Jenny Nagaoka, Fred Newmann, Jeanne Nowaczewski, Will Palmer, Frank Pignatelli, Mary Ann Ray\vid, Gil 

_. _____ Schmerler. Rot>in_Steans,J:;hc::[yl..::r[o.hdani,~~\rah Vand_erwicken, and Olivia Watkil;s, who are anH+g the people 
- who. responded to and assisted in (Jur work. Their insights and experiences helped to place this work ih a local and 

national context." -
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The scl~(;ol buildi~g is"old, but ne~vTy-rer;:esEed. It "is-" -''''- -1 geiaPiec~"o/ sl1'iijipajifl"a1,d try 10" 

"---,, CI~eerful, welcoming. ksits in 'an-oldsection -of the city -." -"" --work the problem OUI:-DUfliei helps lIle 


"... " , ..... ". I" ,,"'''' , . ,,,'__,,_ " 
. __.__..__,,_ ~per~, .i!.t.Qn~.~i!!l.I!, beauQf~L~.9tj1~E.ir~~d -wii:le-streets-"-- "''']oiiietimes ill 'dass'alld at home:""" --""-----". 

-. - ."" .....-." - 'with kin-g, "lazy 'green" stretches of lawn in the middle:'--' ".-----"-,,. - -----,,------------ ---­
" S(lllne of thehl1n"les'are h:ing"regentrified. Others are' . Ebony changes'todivision:-'--" -" ,- ,,'- ,

I' "" - -- .,,- -" ". -" ,,-- - - "" " " ,,, .. - -" ,,- ....".""----" ---..-. ­ I 
." '" boarded up, waiting. Not twO blocks away is a street of ..'". --.. - ... - ".--~".-.-::=~-,~.:~ : ,,':" .-, , '"" .[.:":',,~'. " .. I " 	 . "-,, ---. --"""-".. -.-". ".---" ..""-".-,, """.- .... "". ". 

1·--------shops;·completely-burned out.. during·the"riotsin the late.-.:.....-'.'Div;s;o1!.iJ·hardbei'tIUsf.. o!lhe"big,,1IIImbers: I '-1- ._." .---- "......-...-.-.--. 
I 	 ' ' 

loll1960s...a modern ,ghost town evoking despair, anger, and lIighl I pral1ic't! fit home tllid Illy mom helps me. , 
"---~--,,-,--i I~jtistice:: The-\Vh~le'sch()ol"~ouses, some"fl(W students,"---ofdiv;s;oll OIlireadillg goes'oll';lI";Iiy head " 
":::':==.~=="::::-irrtw(i"·diffeieIlt.scno·ijls"::One-.isa~1ie\v:Smalischilol arid ._.. '''_''''..:.. __:.:.:_._".:.::...:::._..".:.:::.~::.:...:~__...:...::::~:c::.=::_..:._'. 

""" -~:-".-~~~:-:-tfafiif~h~e:~~~heaU:~,'\s\:v:e:turnd(iWn"one.ht!1I that - - .-- DanJeLr~_" "d"s.::·_--._·--,,-,,·,,-_--....-,,-,,-.-._.-..-..-,,-..-.,,-_.--.-.-------+.-......)..--.---...-.------ .-. 

_:==-=:.::.::== hiruk~:·hs.-~he fnel\~shma lI,schobO~'=h\i,rel·: nOile-thdatbthlel":i~b!!bOL-d··----·~·';R;adil;g i;,,~hajje~'~i~~g.=j';n""· --- -	 ------- -.- -, 
" . 00 s opeu -=-t ere-ar~' fig t y"co ore u etm oar S"---,- --b--:r. -----:J-;-·-I-;--..-~;-·---=:.-;·:;---;;-j--:--,-,;---·--··-·---"-

.."I"·Il_:1_l,,,I,,-Da,CRed, 

, Ielll 

. I. ..' ' asslgllments ff.J ore reautllg. . C'oery 
.... - ......".-' mtroducmg all of the children m the school by name and ...."".-- h·"----tP"--""---·/r"--...Ir-"-] fF"­


. 'bY pictu'ie. It-is iinportiiriTherethafc'\'erY be k'nri\vIY: . __ JJ/I,1OIIr I -'LII1YJ.~(!ft![Je_S_~IJIf~_" I" ~ '{/",C
one 

----this school does in fact hold many of the hopes that ______ . . _"~o~~s.,, I h~J~'!/!~'!..~'!.. o!!..!.~~~{!.~o.!!..~s. GoldIlocks 


r •• • •• Three Bellrs IS easy. Gooseblllllps IJ' {/ Irartf olle. 

the nelghbonng community orgaJ1l;o;atlon, a partner to d 1 ,.Ib I
I' 	 I ,l 

I ". ••.• 10llger time 10 /"fa tllIra OOlts. CtlOOSl' 

, ,,--- - -.,,--.tlll~ sch(iOI, has II1vest~d II1I.t. They. belleve.that fora ·-------lib;i£iV:-WhatTliiillj7;/:e" inzieiii:if7iiTii ifliiirit;tv-i/~rO'------'-" 


neIghborhood to be vIable, It must have schools the local . b .L .L·' d" I' II


I . d . '11" k' h TI maKllfls, eaJ/lse tfley 1II0ve tfJIIlgS aroull . 	
.' 

commuJ1lty trusts an IS WI mg to wor WIt. le -'. i 

c~)mmunity organi;o;er, who spends much of her time in The kids are leaning in and on one another, gatheredI 	 .' ,,' .. - -'... . I I 
the school, watches proudly as a group of children troop around us, interested and interesting. They like th~ir 
ip to talk with us. They are eight years old and attend teachers aild feel proud Of their small school. \Vhy is 

t/lird grade. They are all African-American, gorgeous in this sl:hool different? we ask. I 

maroon-colored uniforms. A~ they warm up, they tell us "Thln are less kids ;11 the classroom." 
Jhout their school. This school is ahout challenges, they 
t~1I us. What does that mean? We ask. "Itlales up less sptJce becallse ;t is smaller tJlld y,ou 

("{J/I 't [!,el losl. " I 
"Challengillg work is hard.," 

"III tire 1II0millg we have meetings to slran! stuff alld 
"Yet/h, it makes you scared bemusf YOII mi[!,hl 

talk stuff over. .. , , I i
getthf wrollg tIIlswer!" 

!'>'tost of them h,ave been to twO or more schools prior 
"Alld we need 10 pass to get to tire lIl'Xt grade!" 

h· Th u',' I I ,to t IS one. ey on t want to move arounc anym,ore, 

Everything is an exdamation with these kids. Give us because this school feels "Like home!" I 

~n example of hard work, we ask. Maria brings out her 
"Safe!" 

h,ultiplication homework. 
"Good!" 

"Sollle,o/Ilre p;oblellls are hard alld complicated. I dOIl't 

like to guess and getlhillgs wrong. " "GrrtTreefatJat!" 


Nicole adds: 	 Over a two· year period, from 1997 through 1999, \ve 
studied new small schools-schools housing f~wer:than 

"Ijusltakt a deep brealh alld do it ill Illy-head. Ilfamed 3~() st.udents-whiCh are sprouting up al! (~verlt~e..city
all the steps I lIeed 10 do it right. " of ChIcago: some 150 at our last count. ChIcago JOIl1S . 	 . I ' 

Christian shows us a problem in the book. 	 cities like New York, Philadelphia, Boston, Atlanta, and 
others that are in the midst of a ferocious debt{te about 

"I call't always do well bt'cause I dflll't k'Jf)w all lire big whether public education is still viable. Urban bdusators 
old words thaI are ill thl! problem. Whetl I get stuck, 



rea tS tri des 

--~-

__'._---. 	

. . .... 

-:-'~i'ntllese-crtiesare'creathigsman' recent years, \v~'ve been brimbarded by 

,"1 ',' , 

hor~ifying .. 
',-~scht)ols because they believe that installl:es of violence. most of them in large, ;impersonal ,. , 

. I, 

"'''-pliblic-eaucati()-riis~diticitl [<fa" - . schbhls: Third, conditions in large schools are less than' " .. 
---~-'~---~'-'-'--'-~------"-'--'-'-----"----"- ~---'~"--~~"-'~---'-'-----'-- -- ~--,~ --.~.• j ~ 

democracy but that viability ,- ""--, desimhle for the adults who work in them~Ciiriemly:-\ve':::,::"----:--
requires an 'important shifts!} 'face the greatest teacher shormge ever, lInd \-ve must do 

th~t'~'d~;lts 'can attend 'm()re d()seiy to 'everything iii our 'p<l\ver'io'IJriivide bright, ,Jell-qualitied 
. '. , ' ''''''''. I . I. 

educators believe that,- ,teachers for all.l>uLnation's,children (W!ttl'-ft{ol/eryjl1ost, _____ ... _~ 
wh.i1~ school siz~ is not suffi~ient in ~nd 1996). In the curren~ ~conomic climate, lit i~ltoO easy for 

·------,---+--------..,,·: ....~Ii -\ns-an-~ssentlal first step m'creatmg----those who have tradItionally entered teachmg-women, 

======t-:==:.pi{)duc,tiv;e:'<e;~q1~uiitii6Ie{)li---:wh-eie y()ung·f;eoijlicait-=----~Xe~~lft:imniiir~flit~;·-miii()rities·,~::..trLcJIOQ~~Q\h~u.'!r~~r.s.. 
"-----·"'-+---"-"::acruall,rfl6uJ'j~li::._:__===~.=__::----___::_=._:·,=:-:----,,------,-:-Unfort_unatdy,j.ti.~·..c~ear t~~tIargescho?ls do not foster 

-._- -~--. --~- -- ..~ ~ ~ ____.g~ow~bJ}~_~ea~~~ -Isolated from other 
;/----::;t---- -'--'-" --~. 

-·-,..----+---£"';,..........1" ••\;,.......-. plagued _byhighdr9P~Out,- ~'adults, ma_n~'~.r!)P out within·thdirst fire,y~:lrs or"giren.~..­

n(',·..lt·~..rI violence, ·Iow achievement levels, low . - .. - the· lack of collegial stimulation,.they drvel9P set . 
-'--'Ieve!s 'Of studeriiengagement, and inequitable-standards' patterns and routines, developing a limited 'range of 
'-----(Fine, 1991). -The children of poor;working-class--­

families and recent immigrants are the children most 
--.-'----------+'''--..,-.. often ,mellding-urban schools. Further, ..th'echildren for , 

WhOrll we I'llOSt often fail to provide adequate education 
'. are pf<!dominamly children of color. Most of the scho()ls 

__ ..__.. these.kids attend are. large. The average size of a school 
in this country is 741 student.~, but it is not uncommon 
for youIlg-urban-children to attend schools of 500 to 

1,000 elementary students, and high schools ranging' 
from 800 to 3,000 students. There are three essential 
problems that these educators believe small schonls 
address. First, despite decades of attempts to improve 
learning conditions inside large urban schools, they are 
still among the lowest performing schools in this COUntry. 
Despite recent state and national efforts to increase 
standards, test scores remain low. A numher of studies 
document that our nation's schools are impersonal places 
where far too many children slip by unnoticed or drop 
out. Adults are often more concerned with control than 
with children's intellectual development (Fine, 1991; 
McNeil, 1986; Powell, Farrar, and Cohen, 

. 1985; Sizer, 19(5). Second, the most 

strategies to foster students'skill and khowiedge. This, ,_' .... 
in turn, contributesto the lack of engagement many 

__	student.~ experience .(Gondlad, J 986; ,Vasley, H<!.!!1r..<;J,_ 
and Clark, 19(7). 

I. I 

. Why create small.schools? Above all, in order t(! address 


l 

four specific problems: to create small, inthpate learning 
communities where students are well knoWn and can 

I ' 
be pushed and enl'Ouraged by adults \'{ho ~are for and 

about them; to reduce the isolation thai: rod often seeds 

alienation and violence; to reduce the devastating 

discrepancies in the achievement gap ~hat ;plague 

poorer children and, too often, childrel{ of color; and to 


encourage teachers to use their intelli~encf and their 


experience to help student.~ succeed. I : ' 


(0 knowing the students. well enough to spllr 
consequences. Every few months in them on to heightened achie~ement and to . 

If we, take a look at the'history of small schools in this 
country, the strategy would seem a safe be;t. Throughout 
·the history of schooling in this c()um~, parems of means 
have insisted that their children atten~ sn~aller schools. 

In Powell's important book Less()fJsif)!!l Privilege, he 
says, "... Independent schools are sl~all, or at 

I • 

horrifying recent development in large least broken down into small-scale settings 

sch()ol~ is the increase of violence . 
 within a larger institution. reaJhers are 

. Columbine, seared into our responsible for far fewer students ...one,. . 
c()osciousness, reminds us that of the most telling statistics in American 

. I' 
"'hen children are not known well Education," (Powell, 1996, pl 245). He goes

1
enough by the adults who care for on to say that prep schools have a S(f(lIlg 

'them, the alienation that they 
 . I" d Id .commitment to persona Ize e ucatlon-

I i

experience can have devastdting 

. I 
I 
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- -.. ~.--- -c~;n'~'e'ct ~h~~~' tI~~d~;it~~ho ca~~ t;lr-;:llem-;lllrlcan----------ra-CiaJandeihilil: gioullS(Lt£ii:nd_:­

.-. -- - --. gi~e cilosideratiin)'io-sfuderits' speciallearningneeds.----:-·Smith;-1994; ·Lee;-Smith.-and Croniger,--·-- -.--­-....-..------- ... -r' --..-- .-...-------..-..-.- -.--.. -.-..----.-.---..-.-- ----..-. 
_____.____ In,Uep_enqc;:_m.~~5;hQQ!La.r~~~~..!!..~ma!'-~r than aftllle·riT------1995 -hfdeeu,-a-studY'aboutele 
----- .. -. --.---.- suburb-'lri'schooliCIn 1988 the -average prepcschoolsize--scho()I'size and the effects on 

.. -.- wJs.399~ c(llnpa'red \vii:h 752 iri·sublirba-ii·schclols.--II'- -----theCOnS(lrtium on Chicago School Research fi
"-'- '1' . " -.. ... -. --- .- .. ----.....-. -- ..-- ----- ...-----...---.--.. -.. -. -..... - .-- ­

_._. _ high schools, where anonymity. is.perceiy_ed to be a.:..:~ .. _:~'f()rboth reading and'-iil"ith, small schools 
-----~--------· .. significant cietracting'characterisi:ici-prep~school size-is":"-":"greater achievement gai~~_than larger_sl:hools_ 

eJen smaller: 298, compared to 1,309 in suburhan demographic and teacher characteristics ",,,,o•.,n.
I .' . 

-.-..-.. -.----.~--·SCh5(lls. Catholinecpndary 'sch09Is 'ol~:average serve :--·---this effect-is-independent of.the-particu lar 
--_____ ._. ______..__1-__._._ ... _____.. __ ..___ _ - -. - - . - ... - .--. '-"'" "'. 

-.---.-------. 540 studen ts.·-I n ·contrast,-~)ubl iC:-s'eco'naary--:ScliooKs(:"rve::-'='ana -te;icller~~~auhe:-sch(10Is::..< Bryk,:,eL~;~l22.2,_ r~f:?J),,::.-::~-.===--=~:=·_-:-=·-:,,~-~-::--=-:-.:::-~-:-:--
-.-.-.- ... -::-::-- ..iriTveriige-:6f,845 ~-tl(dents:-Mf)re:o_~er;-onlyI5-percent--- Further,'a newly released study ·has shown that 

__ " .. 

of i 

.. 

. __.. _ .... I _ _ . .' - .. - .- --.--. - - ....---- ---.-- -.--- - -- .. -..- . 

:=.=:-...:::::=-==-~~:~~~_~~Ii c s_~c~n o~ry~~.~il~b~ser.v~ Ino-re_thaii_9J)JL:'_~_____ ",,:,s_~htj(2!~b~ p.~tQ..<ie.fr.~~~~ _th ~_~_~~~i..f!.l_<:n ta I 
. stuoents, wlitle 40 percent of pu_bhc secondary-scllOols-"-poverty on student achlevement·and close the 

1 . - .- .. - -. --- - . ' 

-- ...~.-.--- - do (Bryk et aI., 1993).-Given these comparisons,-many----·--ment gaps between less affluent students and 
- ~ .. ---+----- - edu·cat()-rs--iiliiced-bet~~-th·at-smallers·chool size--fosfers·"---;··--···-wealthiefcounterparts (Howley and Bicke1, 


... ------.- ~-ore persona1ized learning·environnlents and more --,,---- In addition, a Ne\v·York City·study docuIne 


irhpressive achievement. The fact that small school size small schools are fiscally more efticient once t"('(\nr,m, 

1 been a priority-in private schools.suggests that small --.-.-ca1culate costs.by_graduates.(Stiefe1.etal.,. 
school size might well offer a promising far more expensive to allow a student to drop 

solution in public schools. than it is to invest whatever it takes to ensure t 

CurrentResearch . 

This study"\vas uridertaken 
at a time when the small­
schools movement was 

just gaining momentum 
nationwide. It began in New 

York, spread to Philadelphia, 
then to Chicago and other cities. Those 

volved believed that in small schools. kids would be 
likely to get lost, violence would be curbed, and 

ievemerit would be enhanced. Teachers could 
lop better connections between home and school, 

understand kids' strengths and weaknesses, 
provide better support for both. and learn more from 
tach other, creating a more exciting and vibrant career. 
1 

A good de~l of research has already been conducted on 
1 . . 

the effectiveness of small schools. There are several 
&onsistent research findings. In July 1997, Raywid 
~eported that "disadvantaged students in small schools 
~ignificantlyoutperformed those in large ones on 
~tandardized basic skills tests." Second, small schools 
~ppear to be more educationally equitable in closing the 

. ~chievement gap separating students by social class and 

"Research'-6ri-srilall schools has identified other 
as well. Smaller school size is consistently re 
stronger and safer school communities (Fran 
Crone. 1992; Z~me, 1994). The National Ce 
Education Statistics reported marked 
teacher and principal reports of incidents of 
weapons, and other forms of violence in 
or fewer as compared with 750 or more (NC 1976). 
Data from a recent Department of Education sbrv~y 
state that "lout of" schools with 1,000 studen1ts or 
more reported incidents of serious violence (e.t armed 

. I 1 
assault. gang fight, rape. etc.), and almost all reported 
incident.~ of lesser violence (e.g., fights without ~veapons, 
threat.~, etc.)" (NCES, 1998). Compared to larger schools, 

1 1 • 

student.~ in smaller schools fight less, feel safer, come to 

school. more frequen~ly, and report b~ing m~)relatta:ched 
to thelf school (Gottfredson, 1985). Smce LIttleton, the 
trend has been to militarize schools by adding Imor~ 
police presence, metal detectors. video cameras. arid 
zero-tolerance policies. While some of these st~atekies 

. 1 I 
help student.~ and parents to feel safer, a recent study 

'1 d "M' S ." I I '1'1. I.entlt e 1 aXII11Um ecunty s 10WS t lat ml It1anzatlon 

may he harmful because it creates an expectation M 
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I 
violence (Devine, 1996). . ·United States: Many inller-city students haye not been' 

I t" . r '1 I Ch' I.. h ..leathers 11 scfreport better . ..- .. -'per ormlIlg satts,acton y; n lcago, as III ot er CIties,. 
c(i!!~gi~rrelat0Xiship~i!l sma.D!,:r '-·=-theYe· is-1fniajofeffort heing spearheadJd by the mayor -. - --'-'-'-~~-~ _~'_4_ ---~-.--.--- ,.__ t 

----.. schoQls(Bryk.and Driscoll,-1988).· ... and the CEO of the·school system~PallrV'lllas,"t()---=---='~~----:----
... Alth!lligh notallsiilall schoilis . . . increase performance and accountabilit}. A ~umber of. '. 

-...... - .....-.- _ ..... , . . .... . ! 
·.enhance the .educational ppportllnities '. collaborations are- under w'ay \vithinthe. district and in 

afforded students (Fille:and·Somerville,-----the surrounding co~~~un-ity..to-sui~p()rdi:he~peveklpm!!nt._.__ 
. . 199R), on average, students attending smaller of small schools as.a potential strategy iln mr>ving toward 

----------- --.'~·~-----·-~-school~-c()mplete·mo.re years·oftligher.·edu.cation ..-.- -.. more equitahleand etTectiveeducatiorl..-Tt;achers "'--'- ----­
...:.:==:::::::=---::.::::j:::::::-:-:':-::(Sares,:::IW2");.accunlu·late-olore-'-creait:'(Fiile-;-:1994;-OxleY;-_-=i1.ifd If(lmiflisfr[t6r~--:ha~e·l;een:m(;.tiyaJe:d~J9:J!yJle.w-==_ -._ . ,:-. 

. -- 1995);-ii-na score slightlybetter~on~~affcta~dized'tests than'--approaches that-might acwally'work;-Parelitshave been· -~~.-~--
..stud':.nt~~~end i~g,~;\rge~s~~~I~_~BrYk~andDriscc)ll. ___':"'~~el~¢~l;;~~I!l~lii~~.9r~ls..~Q!~t!!~_i.[.£!lj!c!~~:~~caus~ ..<!L ____ .______... _ 

--..-------.-+--...-. .1988; FlOe, '1994; Lee ano Smltn, 1996; Sares;1992):-·--:-----thelr·behef thanheY'nllghtwork ·hem:r.--E;<ternal---- "-'-'-' 
- ' .. l '1 

-----.. - .-- .-..- - ..... --.. --------.. -.-.-...--.-.----.----- -·.. ·partners have been offering a variety of kinds of support 
. .. _ .. ___. . ..__________ - __ I • 

This combined reseaicti·suggest.~-that the'small~sch'l)ols' to the Citysyste"m. While-Chicago is, lilke aU cities, . 
---'strategy is'achieving''encouraging results. (For a more -'-"unique, its strategies should provide knowledge and 

extensive review of the research, see Gladden, 1998.) understandings about the slllall-school~ str~tegy that 
------Given thesetindings,-we·hoped to b.UiJd on and -_..-... ____would he apPlicable.to.other.settings'j. __ : ____ ..,. " 

contribute to the work on small schools. We believed . . . . . I" . . 

that a mixed-metho~ study, gathering both qualitative Our findings are very encouraging. Th~se slnall schools 
and qua'ntitative data, would contribute important increase student_.!1~te.l1(l!lnc~ rates and slignificantly __ 
comparative information. We intentionally set out to increase student persistence and student performance. 
create 'the largest database on small schools to uate. so l\Jore student.~· ci)nlplete cOLlrses, get hlghet grades, and 
that we might be able to move from the particular to graduate. Further, parents, teachers, students, and 
the general. We wanted to look in one city for a hrief community members alike are more satisfi~d with their 

! 

duration, but in.greater depth, so we could either corrob­ schools, believe in them, and want to see dIem continue 
orate or contradict what others have already suggested to grow. Such result.'i both corroborate ~arli6r findings and 
in order to learn more fully about the potential of proviue enorrnous hope. Whatlf()lI~jwS is a 
this particular innovation as a strategy for detailed analysis of our tin~ings and recom· 
improving urban public education. mendations. We hope t~at shlall scho()ls, 

given their ability to siren~then young 
We decided to focus our work in people's chances, willi con'tinue to make 
Chicago because, education-wise, it is great strides. I 

representative of many cities in the 

http:school~-c()mplete�mo.re
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.--:-. '~Hetli'c;dorogy" .. ....... . .. . ~ The'ihirapart (If the"srudy involved an 

---.....-.-----:t-.~..:---..---.-. -.. -.-. .. ....:. '" ........ .... " 'ethnographic analysis of a set of eight .. 


· --------..-...We deSigned a two"year swdy In three parts. First we had_.. II' hi' d d d h. . . sma sc 00 S In or er to 'un erstan w 

:~-=--==·==-~co buIld an'actualdatabase that would allow us to Identify ·---·-..-·I-I···-I-----·--····--···-·d '-'h'-''''-'-''-' ·-c::-C'·'T'IL'7·"""L.J-n',.-;C'.-.----...- • 
... -- ...--...- ........... -- --.. . ..........-.-.......- ..... ---. actua y lappenIng IllSI et ese settings.
1small schools and separate them from the larger system. d I I h .. h . d

I ., an sc 100 c aracterlstlcs t at were use 

We constructed a map of Chicago's public small schools, . I. I' d· A '1' . A (S 'A
I • . • .' . .... '.' contro S are Iste III ppenc IX • ee 
documentIng the variety and .geographlc locations 01 '" . . . . ; . • ...._..____.____._1___.____.._____.___..;__..__..;-_......__.. _..-.----- . -"'" ~.._:.a.more.lOodepthdescrlptlon 01 the methodologv., ______
small schools existing dUring the 1990s, and we identified . 	 . .......-.-....--.----.. '. 
 ---...--.-. ­

·....______~:_a.Jc;t £l:,l!i~.n~ theditTerent types of schools. 

~=:.~__~~=~~~=s1~~a~~~~~d~~·~-~;~~f~;;·ii~~~~~-;s' ~f·S~I~~·-~---·--~··~~~·;a r:c'h~Q ~~~~~i'~~~~.~ ~~~:~~~.:::...:::-.-=.-=-=:::--=--::::--::::=:.:==+:=~:::.:-~~..=--~-=-:'::::=--'--:::::=--"::' 
p6rformanc~, sl;~h ~s d~~-p'~~~ ;;~~,-a-b-s~·~-t~eTs~-~~~l-=-·~-7-~.Our-;~l;dY ~~~s t;~a~~d by' the ft;lk)\\1n~·g;.;~~~,-;;:~';;-;:-(~lh;-';;-;;"'-""-'-"----'-' 

·.~.~::==~_~·-.:::=~.stf·nda'r~iiz~e~E~e~~!p~i:f<I!'rrfal!'<:~:~~n.~Jyic::Slha~l~c~J!.-=-=:.:.~~--q~e~~.o.n:.==.·~~~~.~~:_~=:.-··-·--·-··-··/-----·+---,i---------
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....-· ­
solely on standardized achievement run the risk of ....,. .,

I ....._.... ... '" __ .. ...... ___ ..._.._........ ...____ __- .. __\\ hat IS the relationship between small 

.. falsely labeling schools as"good'~.even.though they ...---. . d 'h' . 'C'I"
I . stu ent ac levement \0 llcago. -.. 


might have high dropout rates and graduate only their . 

--'1' .------ .-...- ..---... - ..... -.-..- .. - .. - ..... - ............. -- - ... _ ........ -- . . .......--.......... . 


highest-achieving students. Only by simultaneously To explore this question more fully, \ve asked a 
IJoking at dropout rates with standardized achievement of secondary questions:' 

·-·------·--ctnll·lslghtfu'f'analysiso(a·high-school's-peiftlr·nlance----- --~;;-I--·----C-I·--·-------1-1-· -h--'I . I . 	 - .. lere are llcago sma sc 00 s 
be conducted. Using data collected by the ConsortiumI ..' 
on Chicago School Research (CCSR), we constructed a 
q~antitative database for small schools that would allow 
u~ to make compariso'ns in 19<)7 and 1999 b~t\veen 
different types of small schools and the larger system. 
1fhis database contained information on the demographic 
profiles of small schools, such as racial composition, 

pbrcentage in special education. and the socio-economic 
status (SES) ofthe neighborhoods from which the 
students came; indicators of school progress, such as 

I :l .attent ance rates. retentIOn rates, and dropout rates: and 
rJeasures of academic achievement, such as high school 
g~ades and standardized-test scores. The quantitative 

Ianalyses focus on small schools founded between 1990 
ahd 1997.and track their progress through 1999. While 
al substantial number of new small schools opened 
in Chicago between 1998 and 1999, and while we 
Ianalyzed the performance of the new small schools, 
Iwe focused on the schools founded by 1997 because 
1 	 . 

we wanted to be confident of the accuracy of our data. 
I • 

We know that it takes time for new schools to become 
sltable. to implement their vision. and to begin to have 
aln impact on student outcomes. We did not want to 

~valuate the new small schools prematurely and dilute 
Jossible small-school effects by including new schools 
~Iong with schools that had existed for three or
I . 
more years. 

hid' I . It e Stul ents an teac lers \0 t lOse sc 100 s. 

- What are the indicators that allow us to unde 
student achievement in a small school?' 

• 	 What changes are teachers and principals ma 
small schools that they believe have a positi 
impact on student achievement? 

• 	 If there is u relationship between school size 
dent achievement, how do these effects d' 
between elementary and high schools? 

• 	 Under what conditions cun small schools 
revitalize a school system? 

• 	 Might small schools be a systemic approach? 

A Brief History of Small Schools 
in Chicago 
Historically Small Schools Are More I 

Successful. Small schools have existed in Chicug;) 
at the elementary level for a long time. These ~chl)ols, 
which we refer to as hislmicallv small schools, seive I' . • I 
350 students or fewer, are freestanding and are not I 
alternative or special-education schools. 

I 
I 
1 

I 
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..... ____.___ ._.__ ._. __________ "' ____ "_'__'" ..,_._. __ , ___ . . I 
The average elementary school . . produced higher ()ne-yeiu gail)s in both Ililat? and' 

~~-iinheChicagoPuhlic·Scho()I--:---..-reading than larger schools in -1997 and 1999" even 
----(CPSfSysrcm-serves-stllCleniS-----iiftefi::6Wtf611in-g for their demographic I~rofiles, . 

___~-fn)m·~~~s~y!~~~~"'i~h-~-~-;;~~~g~--~--~--=-:---=~:.:=-~-::-:-::~==::=-:---:-~:,-t:-=r---· -' . 
1990 family mcome of$25,616,1 Before the Cilicagosmall-schoois movement hegan . 

.. -- .... - , , - ..., ... ' . . . I ' 
_ ". " _- ',' in the 1990s, the his((lric:illy-snlall elementu'ry sch60ls 

"------- In coocrast,-historically'-small schools -----provided ~trong evidence-_tha t.smalleLS~ho(~Lsi)':eJ::an_ .---- --- -­
serve students from an average income of help lead to higher levels of academic athie'vemem, 
'-Moreover;historicalIY'small'sC\~o()ls are-'- Reform~rs cited ·the I)ositive ..achievemehts (~f-hiswrically ...------- --... 

===:=:===l==::i()Cate--;n;n~~,-inleeif;'1 -borlloods dlat.hfd:IO\~~-c~iiii:e .r:if~==:,:s",nal iSCli(jols:i~-:Chidagoti:i:I)ress:the:idf~i:o(creatirig:~.::::::::...::-. ~. 
n~994~n~d~-low~~~c:rcefitlige~(i( pe!:fpl~3!:r[put>lic-----'--ne\¥.~II1_<lI.I-s_chools a~ a r,erorl!l. str~te~Y(fastto~ and 

_~______~~_l.__._,_aSslstance,ln_199.7. _~_~_._____________________Bryk. J9<)<). T~_e _m!l'!~t~9!l_S. c<!!lJ!!~Il.t!!lg~eml>.E!.~_':-=-____' 
small"schoolcommunities·werewhether·they· cOllld-------..---­. ... ... , -- , . --r' .-­

------In·addition to serving students from -less-impoverished create new small schools III the eXistmg.CPS system ..... -..- - ' 
~~'~families-ana communities; historically-srrian schools "tit"ld \vhethefthese ne\v schools could r4pliJate the 

educate integrated student bodies more often than other'---successof the historically small schools! .. L._... 
. elementary schools in the system, Twenty-six percent·, I : 

...---..---·.......-----+---·-.ot··hls '. lIy small-school student·bodies consistof30-.----:--------~-----.-----------.-+- -I 
percent or more white students, while only 13 percent of The NewSmall-Schools Movement 
the schools in the systern have student bodies composed A' f h '1' O' II I I I;.. ... " s part 0 t e '-.,9 s sma -sc 100 movement, more than 

,.-- of:;O percent or more. white student~,Moreover, more. 0 II I t1 h' h h I I • , .. ,15 sma e ementary an 19 sc 00 s were created, 
than 22 percent of small schools are magnet~; III contrast, . . I,' . ___ " .. __ .. ._... .... .... ...... .. .' These schuols targeted llnpoveflshed neighborhoods 
approximately only 6 percent of the other pubhc d d f I (F' 1 til? iA b' f , . an stu· ents 0 co or see Igures an· ")'1 fie 
elementary schools III the system are academiC magnets. h" f CI ' . h 1 ~. . h I I 'bl' h Istory 0 llcago sc 00 relurm e ps to esta IS 

how these new small schools came intol beirg.
Students in Chicago's historically small schools achieve 
at high levels. On average, 48 percent of students In 1988 the first Chicago School Reform A~t became 

, , .attending historically small schools scored at or above law. Drawing on the energy and opport!mitygenerated 
national norms in reading in 1997, This exceeded the hy this law, a professor from the University of Illinois at 
system average in 1997 of 30 percent and apprmlches Chicago, along with a community orgarlizer: introduced 
the ultimate goal of the system to have SO percent of its the small-school concept to Chicago a~d began to 
students.reading;It or above national norms in reading.1 

mobilize eduC'Jtors who were interested in ~tarting these 
' I I

schoo s. Foun atlon support was secured to launch theI d 
One might argue that the aC'Jdemic success of historically Small Schools Workshop at the Uni\'er~ity bf Illinois 
small schools in Chicago is attrihumble to the more at Chicago, The goal of the workshop lvas 'to assist 
economically advantaged populations that they serve educators wanting to start small schoul's hy, supplying
rather than their organizational·structure. Research, information, sharing technical assistance with teachers 
however, demonstrates that small-school environments, and providing advocacy with top-level Fentral-oflice 
controlling for student demographics. are more favorahle staffers to promote policy changes, A small,schools 
learning environments than those of large schools 

conference hosted hy the Quest Centerl (th~ professional­
(Sebring, Bryk, and Easton, 1995). Small schools made 

development arm of the Chk-Jgo Teachers' ;Union) 
greater improvement~ in their academic performance 

brought more educators, particularly phncipals, into the 
than larger schools between 1991 and 1990. even after . I . 

movement. The early '90s saw the formation of several 
controlling for their demographic and a('udemic profiles 

schools-within-schools (SWS), reflectirlg a ~ange of 
(Bryk et aI., 1999). Our research supports Bryk et aL's, 

instructional approaches and curriciJ la. 
findings. revealing that historically small schools 
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Chicago-based community and advocacy .groups roster.-Bet\~een-1997 ana 1999,-tlie ---:-:._;. -. 
i:heir-sup!,rij"rfof snlall schools:-Busin'e-ss -and ---'-'board's Office of Special Initiati 

-Interest' 
Quality' Edlication (LQE); the-Small eve 

.. '~'-'~~--._-_--.~-.' _'~""'~U'l"Wi)rkshop~~ttie Qiiest Center,\irid 'se'venil"othei ,-services"and sl11iport in "nleeting board policy, as 
. -- .- ­ \;ork~d .t~ ;~pp~~t-th~ ~~~nall~scho(;k _._ ._. :·--(1;1[;-collectiflO o'i-i small-schoo.l s-iructtire and np,·t£\f'tT' ­

-.---.--.------''If':vl''m'.nt C~"III,...,tiv..lythey formed·a coordin-ating--":':"'::li.rice.-A, documented in .BPI's. Small School J 
the Small Schools Coalition, to further Directory, Chief Executive Officer Vallas. board Presi­

. " 'I I 
·-~-,den.t GaryGhico,~nd~1aY0r...,?~ley-h~ve al! pllhliclyJ-...------.-.-:.-~-

=:::-.::::.~..:..:=-:.:--:-:.:-=-=·::i::::=·===--::-':·~-=·-=-:--=-'=--=":'--:::--:-~-:~'-==::'-='::::-==='=-=-:::=.:,::::==:==~'::e:ild 1Ifesnlall,:<iclicml :idelC':::::::=:===-=-:::::=i-====:::~:--===:::::~~· 

. '."wave'of ferdYin':~-the] 295~Chicago-Sc!1001 . _.~~_. ____ .... _ . --.'--- ­
.Act'_~:lodged reSI)oilsibilitY.~f()r'Chicago:schools~=_Mi.:YaUaK..~t\l.~C::_ll;--·:_.=:--==:,-",:,~-:/,~---:--·t·--+,.-----·-.·----

'----'---..·--..--;:;-;;;~.r,,;::M-;;·;,r;;..;;,.l,-...-r;ff~;_;;o.-iifthe--(jlay6r:The'idenlf---~..'..............·---------~..-~··-'---.... --·-.....---j.----i-...'---.... ­
. ... ' .. We are proud 0/ what oursmull schools or!!. . 

,. 
.' 

I .' 

a i 

(Resolution, 1995). 

• fill mr!! Ifl!! smUII-salOO PIIIIOS01,1'Y· L 
ntablhty to local communities shifted to an ..-----·- .. ·...: --·"--I'-l· r .... ·..d-·h -.. -- ... --- ...... , J,"1."l 

litY-basea.iin "s'ronaaras" ana centralized .... - -.---.,.. ,,-.lIt'CbO/llh~~!1}g (I~J ..~pelto.:~!.Il~:e I~rgt' St wo S. " I 
memo Mayor Richard M. Daleyappomted a ......... ,------- ---'- --.~--- -~------

~cho~1 Reform ~oard of~rustees, .wit~ a Mr. Chico comments: , Ii. 
team led by ChlefExecutlve.Offil.:er,P-aul---·"lH ·k---~'L--I---·--I,/---·L-·J,-"--~-.lf--··" do >---­ve /lOW 1110 sma SCF/OOIJ tlr!! gooa I)r oftr stu mIs, ~-.-..- ­

\'allas. the mayor's former budget chief. 

Early in its tenure; the .n~w 
board, responding to the 
efforts of the small~schools 
advocates, issued a resolll- . 
don stating its commitment 
to "assisting in the formation 

and strengthening" of small 
schools ill Chicago. The 

resolution described small 
schools as "characterized by (1) a 

\I number' of students. usually no more than 100-350 
, elementary schools and son in secondary schools; (2) 

esive, self-selected faculty supported by like-mind­
I parents; (3) substantial autonomy as to curriculum. 

get, organization, personnel, and other matters; (4) 
curriculum or pedagogical focus that provides 

educational experience across a range of 
and (5) an inclusive admissions policy that gives 
to student and parent commitment to the school 

resolution was followed hy a Request for Propo~mls 
I 

(RFP). Twenty-four proposals were approved, with 
I 

planning, Start-up, and support grants awarded. Small 
sbhools in existence before the resolution continued to I . 
grow, and others have developed since. To date, the 
Hoard lists more than a hundred small schools on its 

. .., • ' I, 'IOllr leochers, OI/d OIlrIt/mtil!!s. They are safe pforrs wher!! . 
leadlffS COIl be creative, Ulld Ihey hdp 011 all the ~ore ! . 

.. isstles illlporlOflt 10 us: Thc.j, imp/voe aflcndU1It'1!.1 i 
disdplitl!!. and help raise studml aclriecemetlf. " 

And, according to Mayor Daley: " 

"Smaller is better. TIre board lIi:eds II) look al smaller high 
schools atld s('ltools-withhl-schools. ., I 1 

A third legislated opportunity provided additional : 
impetus for the small-schools movement. Somd small 
schools have taken advantage of the 1996 IIIindis : 
charter legislation to create new puhlic schools ~freei 
of all central-office mandates other than accoul~tability 

in finance and in p~rformance as measured by st~nd,;rd-

, ized-test scores. According to BPI, "Charter s'chllols ~re 

. I ' 

public schools open to all students. However, they 'are 
freed from the complex regulations that often Jonstrain I :. 
schools by a 'charter' or contract between the school 
and school district. Charter schools are held strictly: 
accountable to this charter (agreement], which lalsoi 

identities the school mission, objectives, and rrlethods 
I 

of documenting progress" (BPI. Small Schools . 

Directory, 1999). 


According to the Illinois State Board of Edllcat~on Web 
site, «While 13 [charter] schools were in operation in 

I ' 
1998-99,17 schools should be in operation in 1999-~OOO, 
with one more already chartered for 2000-20() 1.1 Of the 

I 

i 
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._17 c!la~te'r s~I_;o~I~;;i;~;dy i',l C!llinclls(LSCs) mandate: such-as priilCipai selection" . 

_._o~~!~~,on,t\:~I~~~aj-e-ih C;h~:~g();~:_and budget:are increasingly being take1n oJer by the .. 

. .. ____ .... _ _ __ . ___Q~.9_Ln:.a!l.§ffti..rt tii··re_~~~_.!'i~~~.~:~~a.!..~~~~:l!t is within' - ~... ". 
... II~ the. su~ur_?a.n.:\rea. There-are -.- ----th�s political context that small schools·have been-::-:~'::-=--::-~::-=~--:--:7 r5mai:niIlKc~a.rt~r~~~a!@-jl.~.i_~.·. ~~ em~_rging i!l <?hicag6: . -j I 

I11l1lo,s. WIth the passage of Public _.: _ .. . . ":~-:-.' .-- . 
·----··-.A.ro. 91-4{i7 (HB230·of-1999),~sch(·)til··· _... ________~~__.__ ._____~___.___._:__. '-':':: .• i·' 

_.__._______~_~---------- :... distr~~~~~I~~e_n~t-for-protit organizations, Small Schools Come in a Vari~ry 0(--------·· - - .­
--..-------... f . ___ _._.__ ••~!_~~n~w.b_es~~~.~!~~r.-~h_~rt~r·schools:-Illinois:~--.Shapes ·andSizes---------I·--f-···-----·- .--- -.-- -. 
.__ .----...---.---1------. _ ~e~el~e~--~-~e~ond- three-year federal' iiYant-awar"d-f6r-=:---=-~~::- -~-:-.---- ::. --::-- ·-.-:-_~-::::::·=--=:.-:~-_:::L-_::-[·~- --- -- - ..... ----­

._ . pubhc charter schools. Thegra-f1-Ca:wara f6i' 1999-2000 is___ Ib_t;_s_n}~II~_ss.h.QQI~-'_n_Ql!-'£.a,g()_E!.~ Y.:l~I(!.~)'ofy...!..ms--··---·---· .. 
_._._______+ _____ $1.14 million;' for 2000-2001.itis$1.2 millio,l;·a~dJ6r_~~_-__~~e~!able 1). It is important to unders~and the dis~i-;;-~:--- .---:- <.­

. r::200Z;ifis$1:25 -milli(m-:.. ·-----------------gQn.~-Retweeh~.!.h.~~~-:....typ~~ofsnfall schbols fin order to-··----- ­
_.... _____. ~..:___ ~~ __~____________ .. __ .LJ~_~<:rstand consistent trends that-h~~-d~m~~g~d-.-Th~~;--------·

.' .- --- -- ---. -l--.-..--- ­

--- -. The' recent creatiilriofcharter-schc)ols-;-\vllicli-are-held -.- .schools chaile'nge-'us~to redeslgn·olir-Q;.tn:a~l',lki'lgal:ioui- .­

'--'-"-'acc(iiifitable-'t(j-tlle'public-and CPS through afive"year __ ._~CI129..I.s asl?lIild~ngs. _. . .._1_-,-_--.-­
cont~act, ~as signiticantly increased the number of new , ..' . . . . l I . 

--.-.-------f----.- .freestandlllg small schools.- Between-1997 and 1999,--·- . __.~~~ne _s~a~_~~~~_ls _~~e !~'Ces:a!~~~~.. L,~e conventional 
three small ele.me.ntar~ sch~ols, one small high school,schools, these ~m~1I schools have theiilowf~p-ace~ ." 
and two small JUnlor-hlgh/hlgh schools have been budget, and prIncipal. Three new freestanulIlg small 

. ripened as new freestanding charter schools. _ high schools and five. small elementa~ schools opened 
between 1990 and 1997, bringing thetotal~ number of 
freestanding small schools to 53. So~e1 f~e~standing

Since 1995, Chicago has implemented a strong'central­ schools are housed inside of one largeJ building. Some 
ized evaluation system. A~pects of this system include of these are housed in a fllllitiplex, whdre s~hools share a 
placing schools on probation if fewer than 1'5% of their building and a principal but have theif owh unit num­
students score above national norms on standardized bers and openlte independently from the ~lther schools 
reading and math tests, reconstituting high schools . h b 'Id' F . I'III t e 1II IIlg. or analytical purposes, we treat small 
(i.e., closing, restaffing, and reopening chronically poor­ schools housed inside multiplexes as fr:eesJmding schools 
performing schools), and setting promotional standards because they enjoy the same budgetary autonomy and 
for 3rd, oth, and Rth graders (i.e., students at these official recognition as regular CPS schJols.1 
grades are advanced to the next grade only if they score 

above a cutoff on their math and reading standardized 
 Another type is the SChOOI-Withill-SchOol (sJS) in which 
tests). The CPS board has allocated funds to help ~he small school is located within a laJger ~chool-theI .schools meet these evaluative criteria. Schools on latter often being referred to as the host school. The 
probation are required to hire an outside partner to help majority of small schools in Chicago ar~ S\VSs that have 
them reform their school. Students who fail to pass the . . . . I I 

~helr own mIssIon and curncular focus Ibut :do not operate 
promotional standards at the end of the school year are IIldependently from the larger school, and 'remain subject 
offered summer school classes and a second chance to to the budget and overall leadership cif a building'
pass the test at the end of the summer. Under these 

principal and LSC. I !
mandates, the standardized scores of both elementary 
and high schools have consistently risen over the last Schools-within-schools can be fIIlJltischoo,) meanino the 
few years. entire building is reconfigured into sn~all ~chools ~r they

I I ' 

can have a small-school-host relationship \vhereby one or 
I.n the current test-driven climate, schools in Chicago, a few small schools co-exist with com!enti'onal classrooms 
like others nationwide, are feeling intense pressure to 

in the rest of the building. At the ele~entary level, the 
meet test-score requirements determined by the central ! 

Ioffice. Furthermore, elements of the Local School 

mailto:rt~r~~~a!@-jl.~.i


.. 
ma~ority of the multischools were created by dividing 25 SWSs·,··()lllY o'ne'se'r';;es kindergarten 


--.-.- ... -. ·tlleir·schools-bY-grade level (i.e. elementary-school· . through eighth grade. Schools-within- . " . 

.--..-.' -·-·-·r··-··-···-·- --...--... .. 
_______grades, middl.e:~l!!illLgri\d<es), and.J!.f~~v were divided sch(i()ls I()cated in-elementary multischools 

1 .. ... . .. .... ... .-.---....... ---.-....- ..--. --...- .--. "- -.- - --; ;-.-;..;-.--;,,-+-+..--..----.-.--. 

---inio' a'viiriei"y"of SWSs that "are distinguished by different- were divided into smaller grade-level IOns. -.. - ...-.-----~---.- .. 
. th~matic and curricular foci.' . seven 'percent of the SWSs located in multischools sef\~e - "'-" ..•. •.•...c . .... . '. . . l' . '. . . . ." . -..... .: ..: '.. ~ OIlly two or three grade levels. The typical mul ." ~ I'I':'~ .: ':: : ~~..".'~~~": ':'~~' .... 

··----···-·--AI,arge number of e1ementary·and high·schools that-----model divided. the school into three separate smalll··_~~__· _____:._._._ 

did not possess SWSs in 1997 reported operating SWSs schools-the first SWS serving kindergarten i 

'-'~'-'--::--.'-:-:'" within-their schor;1 in'1999 (see Table2).-:In adqition;-.::--:-:-··· third grade; the second serving fourth through .-j-.-..--...--.--..--.. 
~-:'=.=-~==~==tl~{e~~e~fre~~~t~~i~g~~I~m-~nti\r~~~'cllools; one~ne\v-:-::=---::~~~.~:-grade; iiIl~ :the ~~h i,fd servi ng ~eventh th f( )ugll·eigh~tL:.~i:~.-~=:=: ::.-..~:~.:.-::~==~ 
..... _ . high school, and two JUIllor-hlgh/hlgh small schools-:--~~·-·gn~~e.·IJnhke S\vSs located III host schools, the v_a~~ ..:-L.-.-....... - .-..........._.­

--~:-=_~~_::.~rf~d h'~W,:'g)~~nd.~m__~~__~~:==-:T-~:;:~~dtyg~~~;e~!,~::dd;;;::"~'""'~~~;:b~r_L=_~~-::~:-
Srra~1 Schools AreOrganized in a .... . High Schools~ Currently at the high scho~Jlleve,l, 65

1 

..•..•........ -. ­

Variety of Ways ".-.. -.,. ...--...... ····percent of SWSs serve tenth through tweltth grade;. 1",·-,,-, .. -........ -.­
l Sch Is I 1nr,,.. h .. f 25 percent are full schools, and 10 percent serve hinth 

Elementary 00. n -:rn, t e vast majOrIty 0 1 .' 
....... -...- ....... -··i·······-····· __········-·····-···-······· c' .. -- ........- .........•......... '. ... . . through eleventh .grades.These SWSs were .predoml­

elementary SWSs located mhost schools were formed .... • :-.. .........•........•.
1 

1 d ·fi··· I h h'l h' nandv orgamzed around vocational themes and vanous 
afOlIn spec\ Ie mstfuctIona t emes orp I osop les. ' . 1 : 

·1fi . f h . S'''S· . h I profeSSIOns. and seemed to exclude freshmen fori two
F I ty-two percent 0 t e >V s serve eIt er two or t uee. .., . I 

I· i I I .1 24 f h" ... h I fi' major reasons. F~rst, thiS process enables the S\\'S togra( e eve 5, anu percent 0 t ese sc 00 s serve Ive. . '.. .,
'd I I Th . '. f I I I I recruit from freshmen at their high school mstead or, 

gra e eve s. e majorIty 0 t le sc 100 s t lat serve two or . I I lb' ff f . . . ~ I I 
grade levels are junior high schools with students in gomg t uoug 1 a a onous e ort 0 recruItIng elg ,t 1 , 

.graders. Second, the school is able to recruit student~ 
es six through eight, and almost all of the schools with ., i

after they have successfully made the transition to the 
.grades were early elementary schools serving kinder­ , ' 

. demands of high school. Similar to the majority of SWSs 
n or first grade through fourth o(fifth grade. Out of , 1

in hosts, the three multisdlOOls in the sample divided 

Table I: Number and Types of Small Schools in 1997 

i 
I 
I 

I 

I ' Number of Number ,of: 
Number of SWSs inside Number of SWSs inside I 

Type of School Buildings Building Buildings Building i 

Freestanding 5 3 

Hosts and SWSs 23 32 8 22 

Multischools 12 54 3 27 

Historically Small 
Schools 45 0 
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their sch()~i~-~~~)'i~~~i;~~',~ ,- :' -:- ~~'ho(;I-in't~) ci'i,eScho(iJ. Students ca'n attend this school 
----uca-demiesaild th'e-rilC-hifsea -----.- frUiuthe-sixth to'the twelfth grade. By cbm~ining junior 

·pllom(;;,e;.thrQugh:se.n19ricjae~==bjg~."j_~9j1jg~~~tEl0h.:~~.:~ sch_<:~!~_e_~selst~I~.e~ts' ___ _ 
"-nlies:Thefre:~hinefi'academies-----"'tml1sitions into highschool and hope to !)uil~ a strong 

_____ '!Y~~_li~sig·n:<i4.t(~-_~dp-ni~~~iraders .. student commitmemtoward the school in ju:nior high' 
that will carry through highschool. M()r~ove,r, the high 

i~ exre~iences(e.g.-scheduling).--sch()ol enahles-the-sl'hot'il to extend·its I~iddle-grade-.--_____ . 
teaching philosophies to high school education. In 

.-'"------·--r----------a;p:-r,;-;::"h;m;;;n';il-\(\;'itthp,;;,-;;i;,'i;,~,,-<:1\.Vc:<l- in:the- high~-:-:. 'elementary srriall'schoo!s; teachersoften~v<)ny that their ._._--_.­

so·thatthe student.'I could' wilfnot.'geTthe..same.qualiffflf pe·rsoi",alii..ed=:::-=:"~:-~,."" . 
selection asuitneSWS-ihey:-wOu Id liiienu 'tfleir--~------educati()if-anh:e'sec(in'dary level they' rebei ved during - .... - .. -... ­

, --.' ~., ,- ~------ - ----__-: ••~--.. ::.::- "_ ,-, , , • ,.....;. v I J'. ~. 

-----------,-t---~ s()phomore-year.-~---...--~----------_, ____.eleI11e~~_~ .scl:ool. The~ c~n:h:n;:d.I11ldd1Ie_s,1hm.>J/b,lgh_ .... ________._ 
provldes'greater athhatlon-and re1ducys:the ---..-----­

-- M_'_ ---~ --- -­ ...~~.--A-fe'w-of the "new' charter high 'schooh~ are designed - ..- - .. number of transitions that youth have to make. 
..... - ... -. ---- -- .. - ._--.- differe-n-t1y-t11an -schoois.-Two-Of the new small -- -- " . . .J 1-­
---.~--.----~ _.- ­ ---~chaft{ffsch-6(jls-ha\-'e ~co'mbined a junior high and high 

Table 2: Number of Small Schools that Opened between 1998 an,d 1999 

Number of Number of 
Type of School Buildings Buildings 

Freestanding 5+ 3-

Hosts and SWSs 14 19 8 

t3 43 0 ;0 

.• ' 2 of the 5 new elementary schools also servedhigit school students. . . I 
- Three orher high schools opened in 1998 that, by their size, qualify as small high schools. One is a newly oJll<ned and 

was excluded from the sample because of its exclusive admissions policy. A eh~rter designed to help studcnt~ with drug-abuse. 
problems was open on Iy briefly before being closed. The quick clusurc of the school coupled with it~ uniqlU~ mission led us to 

exclude it from the ~ample. The final school i~ a new small freestanding high school opened in Scptcmher 1997. We cxdudcd it 
from the sample bccatlse irs enrollment was still growing and the school's ultimate enrollment was not clear. 
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Whlll ~!a....~es Ihis school dijfel"e1/I? "Otlr r"_Ai.-o,",,,'.,·, 

up Ihe~'~ r,!/~~for?! tjisciplined life. IIsprellJ 

.......... ---­

-.... --.-.----+-+--------. 

-_.i~ 
......._... .. rI·· ......--....-.-.- ...-. ....... -. . -. .-- - .. . 


....._.... . .Driving :~st (!~~~~_:!.~y_ c:~ter we pass I;Hg~ warel;~uses. rUJ-n:C,; h(j"lt!y(Jiaovefiira)i,iie:':-'-" 

.... _ ___ .\y'er.p.!:!JI~.I!_~o a_.p~.!:~i!1g},!.~.f~~i~i·a:.~.i~,cl~l?rflll.i.i~il_ ~_:_._ Look jormoill idl,tlJ. ·Read Ihe lesl -...--.-.--.-----.-t--="" 


~::=:..---.--deslgnatmg.a .new_charter .school. Inside, the_halls .are .... 

. - ..- .... -·pa1~t~II~-~ri.g~I~~!~r~=~:d6g·owiied bY-nile t)fthe ...~=~=.. --.. .~-::::-=-::::-=.::::.-=~-=. ~-========-::===::::::::i=t==:::::.::::-::..·..:::...-:.-::.-=-:=-.-::-:--· 

co-;di~ectors bounQs..Q(!~~lu\le h'lil·!nbe~ween kids who 
. pat h. lm and yell.greet.ing~to one another:This is the 

......__...__.__ . L . . .---·sec1onu year-fonhiS"Schoo\;-lt"hollsesstllden'ts from grades ._... olld.we_have..toJivf.byjl 

__.._. ___ ... ____._s:~:~.~~.!.\~:~:~.appr~x~~tely 135 African-American and. etJtlt olhers differellces." 
. ___ .____._J"..atl!~9.~'i.!.~9.c::.n_S~.I.!~D:.A grou p-()f"Siliaents·jilins·LIS· iitthe---- ~-:.~~~-::;~__--:-::-..--:.:::-:-:--::--------------.--_!---L-...----.----.~---.-.­

. ----.----telcher.workroomto.talt:~b~;;:;[·i:h-ei~-scil~F:::::::~.::::::::::::::=~__..r.l~~:~~~=~==:::::===:=~======:=.::::==$=J=====:.:::::=..:...:--.:.:. 

~= .~=~:;fe£:=~~; -=~-··;i;:~-~ ~:~=-~~=_~~:;;:;;:;~r~~:;;i";'J:::!''i:;;-~ft!.u!..fa"grc~--.-:-....­
_~:/r.tlljjifro!ll..-EJs.e.n.~gw.e.[..J. hilt!!!.ver lhirty kids ill lilY m&llls fJl'l~hs(/lIIe()/Ii{;youjill·011Ilhls!onn 10 gel 

. ___ dass,which.is 0101. Thtll my cousill loid I~e ab~-;;I . help lIIl'dlalillg (J dispule.·Whflllfim gol here, 


._ this school. " liked iiie-biii / didl/'Ilikehir. Thitl jiltlde her 

- ._._._---- -.--~--.--- '.------ Jhe bt'gtJlI w'hisPfrillg InilJgs'ubf)u/lne. ·Thell I 


..____..___.__.__~~l~~ony: Ihol, so ~'e f01111d a way 10 salve il by lalkillg 
"/ Wet~II~·Lak;pa;:k~-ThaI iso lIIag';;I-schoo(,.;;;IIY btg..--. 5eird;e:-·--:"-··~~-·· - --.-----. --­
I liked iI, .bul my mom made me swill-n because Ihl'l"e was . . 
gang slllffgoing 011 a/ld Ihe letJtlterJ cotlldll'I give enough "Our porenls have 10 Kive two days (if liml' 10 Ihe 
lillie 10' kids· who iieeden help. " . ... -.. They go .0lUripS, pOrlicipal.ejlljrmd((Jisi!rs t!lld 

canlivolf. TIley fJl'ork ill classes. II-Is. Willia/lls 
wilh !tllll-nsolllelimu. SOlllclimes Ihey ore loiY ,m",(r,,,/M/cha:l has b.een 'in th~ school for two years and says 
fllld Ihey check OIl YOII, alld Ihal is otl/JOyillg.". thr thiS year IS better: . 

"Lasl year, w!e hod Ihe Sflllle leocherfor mOlh (/lId sciellce. Kienan: 
This year we have two leochl'rs jor each sf/bjnt, olld Ihal 

I"Everybo(~v ill Ihis sl-nool kllows you fllld you Ih~1I/.
meolls Ihtll they Call spmd more lime with UJ. " We hot'e 135 kids here, wilh a max of ISO. We 'I have 

10 fJJ'orr,Y abof/I.gatlgJ or dnlKJ or melol I. We!0firdre corroborates his comments: 
haf...'e hod ollly il1l!lI fiKhls, olld Ihey gol solved quickly. Tnis 

"Lasl year was heclic gellillg et'erylhillg up and rUllllillg. sc~o~1 ~s safe/or everY~lIe. Ifyou don i live tip I~ Ihel 
There are more resources Ihis year. The library is opm dlJllplmeti life code, IhlJ" may 1/f11 be Ihe slltool for l'oil. " 
and we COIl lise il for research and we have a COI~pu/er 

lob thaI is really cool. Ollr teachers hat'e more lime for 
 ~~e"" .' I ius. For illslallce, we had 10 do a portfolio 10 show ollr I never !tked 10 r{'(Jd, bill we hat'e 10 read for ha'/j (III
work in the over/allilravel I/Ilil. Hi' had 10 summarize hour every dfly, We had 10 do Ihtll ill myoid sc-nbol, )00,

. everylhillg we leanted. which makes you Ihillk aboul whal bUI fJl'e never did il. We jUJI 'alkff/illslelld. BUI here,: VOtl 
you leamed. We did malh Sluff in Ihal 111111 alld had 10 have 10 read, alit} so IJOW' 1(1111 allti il iJ more il)Ierej~illu 
use a graphillg calmlaloi: Ollr teacher made us solve Ihe lIs eVfII reloxillg. We jt/sl finiJ-ned rnJdillg Rom;o (Illd "" 
pmblem wilh Ihe graphillg calClilalor alld Ihen wilhoUI Juliel, which ShakeJpr:are wrole, (J/ld Ihe hiuh School did 
il mid Ihen Ihillk aboIII which way was mosl efficielll, a ploy for Ihe middle Jchool. Hi' did labl{'(J:s wherey10u 
easier~/ike Ihal". • . 1 I 

(Itt somethlllg OUI, Ih&ll freeze Ihe frame (lIId thell tJlt '0111 

\\jhat else do the students do here? We review for tests, Ihe &lid. II helped 11J" 10 Ihitlk (Iboul Ihe period inlli/ll~­
Eliztlbelhall-alld Ihe coslllmes, {lIId Ihen YOII ulldeAI(J1/dthey say. . 
Ine play beller. .. .. 

"/11 sf.f)mth grade, we are reviewillg mtlill ideas. There are 

five lips 011 how 10 laKe Ihe Iu.'. lake yotlr lime; dOli 'I 
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I 
--'~lade'I~-i~-~i~i~-h~~ ~hi-;:-d-y~i~-;:;f" -~oledo external11arrne-rsplay in· srnall-schriolrilevelop­

.. ·ieachirlga-rid-iigree·s·totalk-With--- ·riie·nt? Each section hegins with a sUlTIlm\ry ~f the' 
. . .. u~du;'i;i-her-;Ia"nnin·····:;e·ri()d·in----findirigs·aiidis foll()\veaby ifm(lre 'detailbd d,escription, . -- . 
='~i ii~w srri:1I s~·~601.·Sh~· ~p;~~~i~~ -·--=~::'-:-'~··-~·~:-=::::·==-:::=--=='::~~=':=:=·~~::·:·1· -T::'-" -:- ..-....:::::-=--., 

..~~.~:~ ye~~r at.Eastern High andan()th~~l at Fi~~in ~"~~~~~·I~-:~;·~~~a;;~S'~~OOII·.: .. 
Valley High, a large suhurhan sch( I... g . ... . . .............. t- ., .. 

I{·.had. more than·1;500 students. ~he ··--teachers-and .students.~-- --~..--.--..- ... 

took the Job III the new small school she IS . The new small schools in Chicago: I 
-·--·--···------+-----·-·--:-c,·-==-=-:"--worki--i n-becatise:---:----~·~~~~;;·~~;-.·.~ ·~;~~:;·-~~r~;~~i~~~~~i~i~~~~~~~~·==~.:=:=-~-F·.l;;.~._:;~~~~.~ .:.:.~.-=.-:::. 
.___.__.. __.~+-__.__.Here.I.have]O.stl/dents .150, and rcall.flse thc... __.. _ .._.._.._h'ld ·-··-f ...-..-. '--'d ..... '--..- I -At'···A . n 

_ ....... _.. ._. _... .' ... ..; " • serve c I reno rom pre OITlInant Y. ncan- menca 

........ ItllegrateO Math Project (IAlP) curncl/lum. HorkshopJ .... ... . ...... '1" 'j' f 


.---.-----.-- -.- ·--·---·····---:.Ifi-·--if--·--fl ·-"'-·S -'-11 S rr-······---schools at.the.hlgh schooUeye , ------.---...----.--.-- ..-.-- . ­.______... ___.-+______.",u ...·r.been.of7!,alllzl'u 01"..IIS_1. t:.Ollg .I.~l'_ ma .. .(;,1.QO .~~___.•_ . _. __~__~.•_~._____I_.---_-- ._. ____._ 

...... ' Workshop iii the University" OfIllinois to leam to I/se ... • serve children from poorer families: I ;. . 
-~··=--.·~jXfP.l ihT;;k-i'·is·~ l~rrifil'~;I/~;jc~;j~~:-;;; it'~/~g~g;; lji~·:.-.~" ···~~-~e~~~-st~d-~~'~~ ·~h~~·~~~· ~-hi~~i~g ~ t l~~~:i; be lo\~ ·~·he· .. - .. ­

_ ..______ ..._. __._j.. _. _ ___ stl/dnIlUQJh(!l10'iJ])(:r~qpUf.ty.stll4~/t!s. (e~f'71' ne. ~L____.____ average student.in the~syste.l!l: ..... +.J._......... 

. kids do, too, IlUtthey wo1/1d hat'e leamed it any way we • were more likely found in poorly peffOr~ling schools; 


it. This approach is milch more engaging, more .. I i 
..--... ---.- .... --..+ ...----.--.-.:--~.--.-.~.."....-:- .....-.-;-.-- ·-c--···..·---·--··-··--··-h-.-h-····--···-··--·. --tend to·attract more acadelTIlcallyprepared students'
fl/II, alld It helps }Ids to I1It'l'stlgate moth, W! Ie.· . . . . I! 

when they are schools-with in-school (this applied is illlportallt. " 
especially to schools on probation); I : 

"The teatllers here Cflll 'uN)rk as a tl'alll, We make • have fe,,{er special-education students tpan the' 
cl/rricull/';' df'asiofls together. ll't-'re not as (oordinated 'system average; .. . .... I i 
as we.wallt, For illstance, I hflf.'e 1I0t 'uNJr}l'd with tht 

• employ school-;within-scho~ll teachers w1ho. have. 
middle-schoolteacher yet. I thilli she has hl'r own similar academiC backgrounds as teachers 111 their 
applvach, bIll eventl/ally we WflIlt to go ot'er w'hat she 

host schools; and j : 
does and what we do at the high school. Bllt it is easy for 

• employ teachers who have worked outside thelIIe to w'or} with other high schoolteachers, alld we try to 
do stilI!together becal/se it strmgthells the messages to the CPS system. I ! 
kids. The Ellglish teacher had kids writl' a paPl'r all When we hegan the study, it hecame apparent that 
bees which had sOllie math ill it, alld /loth the hutntJllities there were many suppositions ahout who was in the • , I I . 
teacher alld I Sl"ored it. It is jl/st as importallt for the new small schools. Some helleved that· small schools 
kids to wlite &'ell ill math as it is in other courses. m· all took finly the hest students, while othfrs b,elieved that 
w'alltthem to lot'e letlTllillg, to /Ie criticalthillkers, alld .these schools attracted the hest teachers. In contrast, 
we're makillg progress, bl/t w'e do have a long way to go. educators working in small schools and sm~lI-school 
Still, workillg here, as comptJred to Eastem High, I thillk . advocates insisted that the new small ~chobls in 
w'e Cflll actltally makf' it. " Chica~oeducated traditionally disadvantaged 

. I I 
students. This section explores this question 

In this section, we examine the in twO ways. First, we examin6 wliich types 
following: Who's in the Chicago of schools housed small schoills dr divided 
small schools? What's the themselves into multischoolk. S6cond, we 
relationship hetween school compare the academic prep~rati~m of small 
size and student achievement? school students to that of st(ldellts in the 
What are the conditions in small rest of the system; for SWSs! we!t-ompare 
schools that most affect students, those students to students in Ithe 'host school. 
teachers, and parents? What do I 

I 

successful classrooms look like? What 
I 

I 
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I 

Schools--4S --------. ­ - ­ ·..·----45 --~-.. . - --. - -0.07'" ----0.05 -----,-48.1 

ofSystem ~-:_--.-.... -: -389--.---­ - .------0.47--~________ .__._::0.71 _.___~_.29.1 

3 -2.41 -2.69 

Freestanding 3 -1.24 -1.80 

49 -1.62 -2.08 

I 

• 	The ITBS and TAP arc scored nn a grade etjuivalent (GE) normed scale sileh that "grade level" is defined as the sC(lre 
for a representative national sample of student.~ enrolled in a gmde. The scale reports the scores in terms of grade and month 
sUl'h that the median Sl'orc for fifth gradc (S.8) i.~ interpreted a.~ fifth grade Ic\'cl, cighth month of instruction. Thc disttibution is 
then scalcd in one-month incrcments. For instance, a. fifth grade child scoring a year below the median (4.8) demonstrates the 
skills of a student who has rcceived eight months of instruction in the fourth grade. Conversely, a fifth gradc child scoring a: year 
ahove the median (6.8) demonstrates thc skills of a student who has received eight months of instruction in the sixth glade. i The 
"grade level" norm centers on .8 plus the grade instead of the grade (i.c., on 5.8 instead of S.O for the fifth grade) becau'se th'e 
ITBS and TAP arc administcred in thc eighth month of thc school year. ! 
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'Small schools are likely -were olore likely to po~sessSWSsthan higher~i)erformillg-
'tobe housed in poorly '- 'high sclu)olss.For instance;'1\ school wh(~se s,tuqents on - _., . ­

-performing"schools:-We .-, - average' scored one-grade level behind ih mtlth was one ­
·---~~~~~ii·~-;;j·t1~e-p:;~file~::-~f-sch~~i;~:::-·--;~-a 'h;if-~il~~'~~lr~-likelyro"I)(;~~~~s-ii's~ tllana---:.~---------

that hejused SWSs'to-ue'te-rmine'if - - school whose students scored on averagb at grade level; 
.. . ". -. -. - . 1 I . 

any particular type of schooLwas ... : . High school SWSs largely served African-Amer_ica!l 
.' . . ". 1 I 

more likely to become involved in the ----students who attended poorly performi?g s~hools.At the .. 
. small-schools movement. We examined a. system level, freestanding small schools and SWSs were 

----.-.-.---.--+----..-.---varietYof schoOlcharacteristics"such ·asra.ci~l~~-::-:::-~~pred()minantly created i,n p.oorly perfor~in~ elementary--·---­
:~==::::-:::=:=:::+:==:~;~;~;-;:;{)~itiori~:ac-adel-nlc:perfo;:mance~·stu(Je-rit.mo6ility:=:.::~an(J'tiigh-sch(iolsi:hilfserved·stu(lerl'i.<;-()f colof.This.hriri-=.:_:·:: -_:~_ 

. - ..··and percentage-of riori:English-speakiiiifstIidei:(t"s::::AC-:::-contrast"tiYhistorically~ele.l1)<::ntary scho?ls; yhich. were::.. --- -- '. 
--"-'--"'---.---1--- . -~: the elementary level,.poorer-performing schO()ls~ __·_______.:.=.more.likely .tobe acildemiC.magpet~ anp_ t5!J~j:le~tW_be._._. 

Dy~a~veTage-years aboVe or oel(jW-graae-level --locacea in-less-imp·overished-communities.-i---------·-- ­

~ -=~ .. -i? '!.l~th (s.:_:.~ab~.,:~),_a~~ ~c~~o~s~n_a:a~~_~ic proba- ... _- ..- -.. -. 1-' i . ­
tlOn were respectively slgmficantly and margmally Students in sinall schoolS- are among tbe ­
sigriificantlyrriore'likelyto host SWSs or dividethem---- '-most academically disadvantaged.1t the system 
selves into multischools. For instance, a school whose level, we wanted to know whether small schools 

:--- -"---'- - ------students on average scored one grade level behind·in ---educatestudent'l that·are more acadel~icallyprepared 
. math was 2.2 times more likely to possess a small school 

. 

than a school whose students scored on average at grade 
. level. The vast majority of the new S\VSs were located 
in schools that served students of color. Only three of ... ... . 
the 35 schools that housed small schools had 30 percent 
or more white students in their population. The racial 
composition of schools that contained small schools was 
very similar to the racial composition of the average 
CPS elementary schools. Freestanding elementary 
schools tended to serve lower-performing students from 
high-poverty backgrounds. On average, 92.1 percent of 
students attending the new elementary freestanding 
schools received free or reduced lunch. In contrast, on 
average, 86.5 percent of students attending <."Onventional' 
elementary schools received free or reduced lunch. 

At the high school level, a similar but slightly different 
pattern emerges. Predominailtly African-American high 
schools and schools with higher student mobility rates 
were significantly more likely to house a SWS. Eight 
of the eleven schools that possessed SWSs served 
predominantly African-American student. ... Moreover, 
schools thut hosted SWSs experienced higher levels of 
student mobility· than conventional high schools. The 
average mobility rates of host high schools and multi­
schools were 35.6 percent and 42.2 percent, respectively, 
compared to 27.7 percent for conventional high schools. 
Although not significant, poorer-performing high schools 

I, . 
or less so than the average' student in the system. At the 
elementary level, we compared the reaaing and 'math . 
Iowa Test of Basic Skills (ITBS) score~ of s;tudents in 
small schools with the scores of studen~s attending other -- _ I I . 

elementary schools. This comparison is problematic
I 

because difference~ between small schools and other 
elementary schools could he the resul~' of ~mall schools 
teaching their student~ more, or becauke ot· their students 
coming from a stronger educational b~ckgrounds. In 
1997. most small schools, however, hid oril y recently 
started and were concentrating on creJting their structure 
and identity. Therefore, we expected that small schools 
would experience little to no improvJments in their· 
students'. level of achievement compafed ~o other schools 
and that 1997 would provide a good b,iseline of student 

. '1 I

-achIevement. Analyses revealed that small.!school student,> 
in gener-i1l were scoring slightly lower dn t~e ITBS 

I' .
exams than stlldent~ in other CPS schoolsi(see Table S). 
Students attending SWSs were scorin~ approximately 
0.03 grade equivalents' behind in math an~ 0.07 grade 

equivalent.'i behind in reading, compa~ed to students 

attending the conventional elementa~ schools. More­

. over, freestanding small schools seem~d to have recruited 
students from especially disadvantagdd b,ickgrounds. 
These students were more than 0.s7 kmd~ equivalents. 
behind in reading, compared to stude'nts ~ttending the 
average elementary school. The 1997/test;scores indicate 
that small elementary schools, both freesdmding and 

http:disadvantaged.1t
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st;,de,;ti' eighdl-grade- test performailce 
(see Table 6). 

s-ch()oIle~v:el,ihe a(.~ide·mlc preparation 
nfl~rll,tI,.nN attending small schools could be directly behind the ,\\'erage high sch'~ol in roath and no.",.t"tttl 

to the-academic pre-paradon of students -·----·ayear-behind the average-high school-in reading. 
other high schools by examining high school contrast to freestanding elementary schools, 

_________.__-___ -0.50 ... ___________.SWS :. -. ---.--·--~--·1--·-·32'!.--

-0.81 

Rest of the System 

-0.56I' .Multischool 

389 -0.47 -0.71 

• 	 Each SWS wa~ counted as a uniquc school in this analysis. Five multischools werc excluded from the analyscs 
have no third through eighth graders. 

Table 6: 1997 High School Eighth-Grade Reading 
and Math Achievement by Small-School Type 

Freestanding 

cntering high school less academically prcpared on average than students entering other CPS high schools. 
It Each SWSs was coumcd as a unique school in this analysis. 

SWS 

Multischool 

-27.0% -19.7% 

-44.0.% -29.0.% 

3 2.9% 5.4% 

• _Calculated by subum.:ting the average high school performance from the performance of the small school and dividing 
average amount of material eighth graders Icarned in 1997. Therefore, negative numbers mean that small school - I 
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high schools ~;~;;ti:;a~tf~g -gnl;le math 'prepa-racion \veresubst;uiiiaI.S\VSand 
·-----stlJderi-iS withslightlyhetterhostdifTerencesin -eighth grade reading! preparation --.-- ..­....----.--.­

--·educ~\HQD-~1_6"ickgr.QIJ.!I.9s-tl,,\_:Q~ib~-·--·-w.:~_~_:_ffiOre·.~I~~e..~.t."anOJ:?~~i.n-o~!Lth~ee-hr the-eight --. ­ -.-­
~~-'-~~erage high.- S~~i)bl. ..-----­ -~~-_--highsc~lO~ls h~stil_lg SW~~.•-Finall~,-\4fnu?TtilatTn-~- --~. ~~-. 

the one 11Igh school that served a dlverse-.student body, 
..--.....-­ - -­ ...... . ... - ------­ ....------------.----- .. -, "".. ----.-.- ....... -.- ...-­ .. I - I 

. With the exception of freestanding :.:_·.:·_4_0 percent Latino .aTlli,,60_ p'~rcent Afric~n-Afnerica n, 
-=---.~h·: scho(ils;~si-nall schools at both~--::-~-~--AfriCan-Americanstudents \vere more .to.enroll in .- . 

the elementary and high school level are SWSs than Latino students. Thus, h'. 
ucati i'-gstudeWt~fwhi):are"perform illg 'be l()wthe -"-_attract5!d -stronger~tuden ts .t.ha~. thei r 

'::====:--=:=:~:==;~;:-':;';;;;~;"T,;~~~~-;;I~;-;:;~:~';:;';:f j-lrgfl-:-scho(jI~respecdvelY:-:-Over'::---------'---'-'-------.----. 

.__.__~___~___+-_________~,,_~________________._______._____._.____c______ • 

-­ --_.. _ ..._--+---_._­

.-.---..-..­.... --.---. -.J----.r~~~ 

. --. --.._.-.-- -·1-··--·--··-1 

2.2% 

6.2% -4.1% 

-­ -;'N;)t~ l~n f!.cading thc Chart: Positivc nll~bcrs indi'catc that thc-host schoell sceircs high'cr lin the variable and nc~ativc numhcr 
indicatcs SWS scorc higher on thc variables. 

--Analysis for only 16 'of2J buildings that reported ha\'ing SWSs in both 1997 and 1999. 

This phenomenon may partially he driven 'hy student 
1 I 

choice and the themes of the SWSs. 1his 1s especially 
true for schools that have math and science SWSs. \Ve 
would. expect these types ofSWSs to a:ttra~t stronger 
math students. When comparing the di,sparity across the 
eight high schools between the academic p~epan\tion of 
students entering the SWSs and those ~tud~nts entering 
the host schools, we discovered that S\VSs Ilocated in . 

high schools on academic prohatioh wJre'almost 
uniformly drawing more acadel+ca(ly prepared of students attend SWSs. At the 

students and fewer special education students. high school level, SWSs generally I ' 
The extreme pressure on these sUlOols toenroll significantly stronger I . 
achieve may encourage stud1ents, and teachers math students, stronger reading 
to sort students informally. jl'hei disparities students, fewer special education 
between SWS students and host'students students, and more females than I I 

tended to remain stable or grow I~rgerthe host school. In five out of the 
hetween 1997 and 1999. eight high schools, the differences 

in SWS and host students' eighth 

whelmingly, small schools created in the 1990s are work­
ing to boost the achievement of lower-performing CPS 
students. 

Some schools-within-schools were attracting 
slightly stronger high school students than 
their host schools. In buildings that contained hoth 
SWSs and traditional classrooms, we ran 
analyses to determine if different types 
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At th~high ~choollevel, the aC"..Idemic preparation of o~-iy 8.8 perc'ent of the'SWSstudents 

-... '-'-st~dents in SWSs cClUld be directly comparea i:o-the'-------·were-in special education;while almost··
._:.___=.=~_~_~ pr~paia~ion.ofstudents.attendl'l-g the[r.J~ip.~~nY_~]iQii==~J CO-"-'-'-iit'(ifi:henost=-schiii'ilstlidenfiiWere" 

--seh'ools hecause-nliiilY-stti'dents t60k·l:he·ITBS in eighth-····lal1eled anpecial'education;-The'difference at 
gr~de. Unlike high schools; differences in the 1997 . sl'hooll~\;el \vas elf asilnilai"'magllitu'de;with 7 , I" 	 • •• :- ... - ....... - ... ,. , .' .. . ; '; ..-., .. ". --.. -.;--,---._--.'-..-_......- ... 


. . "ac1ademlc achievement of.students attemllOg elementary .. SWS students!n speCla! <:!Qu<;atn1n c~~l11par(!d 
'---.-_.- '''-BrVSsand 'host 'schools 'mll ybe caused by' two' reasons.·--·"-of the ·host-SellOOI studen ts ...B y:1999 .-this 

First, students may 'enter the SWSs with stronger had slightly increased at the elementary level, 
--~--.-afa-aemicskills-tnafi..the-avei'ager:~tUdent·in·the-hosr-- percent'of the S~S'studentsin s.p.ecial,e,9uca -- ..--- ­
'---.--.-.--,-I.-..- .. -.---..- ..-.---..- ..---..-.--.~ .......__.._._ .... _ .._. " . , '" . 	 .. 

- -----~~---·school.-"Secondj-S\VSs may -teach their· students 'nlore :.-- .-~~. cunlpiirea t()-14.4 rierce-nf"()f.. the]fosl~schIfol. :F::'-:~=:='=~=:~':~===-. 

·~-·~-:-·~·-::t~anthe-h-ostscllOol·ana~elevate1heirstiiaents'acilie'ie:·..·high schoollevel;the difTerence·grewmuch·1 with----·---~---I 	 ,,' . ....... " .--. ' . . .. .
"~-- ~.-". ~. 	 . 
.~~~=:~-.·=-~e~t:~?~~.~~~~~s_~u~e~.::~ :~~ei r. h~:t.~_~~~n_~~J <J?~=!S:O p~~c~ni .~fth ~S.wS.s[udent~ji)_~P~\=.!>tL~.qp.c;.%iQ.q__.__.__~. ___.:.___. 

.. :. _ _ _~)~r.fiel?worK revealed tliat some SW~s were ~JUtperform- compared to 27.6 percenr<?f'th ..e·host-schoo\ student~.---~-·-- ----. 
109 their hosts because of successful instructional . . -~... _. -~ --- -- ---- ---.._---- --_ .. - ..... - - --... +- !-- - .. - . 

.. s·tlrategies~:-Bec:i'iise we could notaisiinguish between- ---'Ourtiddwilrk didfiilffocustllfthe issue of speCial' 1"-' .... 
. '--'tliestrtw(i'eXplaij'ations; analyses'of sorting by academic "':"-"education so we are left to conjecture about pos~ibl~-.-... 

I 	 . nt were not c(inducted at the elementary' explanations. It may have to do with t'he difl'ereptiall use 
lementary SWSs,·however, did tend to attract of the special-edul.'ation lahel in SWSs, the.organizationaL _____... " 

fewer special education students and structure of SWSs, CPS's promotional policies, a~d the 
more female student~ than their problems encountered in recruiting special edu~ati():n 

.. ". host school (See Table 7). students. For instance. the growth hetween 1991 an,d . 
The difference between 1999 in the gap between s·pecial ..e~,~cation s.tudfntsi 
the percentage of special served hy SWSs and the regular classrooms In their: 
education in SWSs versus. host school is partially attributed to the host schlools:' 

. 	 I' I 

their host schools was increasing use of the special-education label. With : 
significantly·greater in growing pressure to score well on standardized testsl

, 

African-American schools and elementary schools may be more likely to label :thei~ 
significantly less in elementary students as special-education. Inversely, schools nlay'be 

schools that served a predomi­ identifying the needs of students better now that th~y 
nantly minority student body. In are held mme accountable for their performance) Thb 

I ' 
students attending elementary SWSs more stahility of the percentage of special-education student~ 

resembled students attending their host schools in elementary SWSs in opposition to the trend in tHeir 
at the high school level. host schools might indicate SWSs are more reluJtani to 

. 	 I I 

label their student~ as special education. It may be thatI 
both the elementary and high school level, signifi- the ;Ibility of teachers in small schools to under~tan~1 the

I I

dant differences between students attending SWSs strengths and weaknesses of their students rna;; red,uce 
~nd their respective host schools existed. we found that the number of students in their school whom t1~ey label 
~tudents' race, neighborhood, and distance from school as special education. .. I 
I 

did nm affect their chances of enrolling in SWSs.
I 	 . At the high school level. a major reason that th~ i 
~mall schools inc::lude fewer special-education stu­ number of special education students is increasing i 
dents than the larger system. At both the elementary is that special-education students are exempt t~om i 
Jnd high school level, SWSs enrolled significantly fewer CPS's eighth .grade retention polk)' and are ent~ring 
~pecial-education students than their respective host high school at higher rates than non-special 
Jchools. The differences especially in 1999 were often education students. 
I 	 . 
very large. At the elementary level in 1997, on average 
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Tho ~"",,,"re ofs\VS;~~m'y"Tn, ollmdo." i, v"Y'ii!P. I "~, 1id,1.,,,,:",ely. 
--~-~-alsop7odiice-barriers co-recruiting - ThC)' arrive at 7:45 alu/ thclI usk mc !lJ:hy I'1f1late. ': ­

l)e.:lul-eoucation'stuaenci: -- (Small-school tcadler)·· - +-. -~ -. ­
Schools~~~~hi~~~ch~ols ;;:-~-crl'[~~-"-~-'~'~-::---~ ~--:::~-:-'::': - -- . - '- ----- -t- -f:----- -- ­

When examining a range of indicators to assess student 
orghanir:ed hyda group .of lik.e:rriinded achievement, the data from 1997 to 1999 sukgest that 

ers arolln U certulIl theme or d' II' h- I - I I- scu ents III sma sc 00 s· . 
'=--······---i·nstructional approach.Schools-within--~ ...--- -.----:.---.-------.-.-------- __ ...__L__ ------. -­

schools that do not contain their own • have better attendance rates; I 
·-----------+-··----·--sll)e<:ial..:e<:!ul:atiiOlf teacher may have: trouble - ·--:--·-~.---havc-sigl)itjcan~lylowerdropout rates; _L . 

----- ..- ....------+--.-..-7.;1.:":1.-;:;;;;;;-;.-1.;':;>1 ••1<-"'-,."kr._"I.~(~-;;~~~c!~:~~~~i:I~~v~~~~~~~~~.~~h~i~~~~~~Q.PA!;-~=:~·~~~::=~-- ..·J:~:~~r· 
Lastly, SWSs.may .havea difficult __ .__ ,"--_~I~!~wer cours.~~ _. _._____._,/...:, ..~_ 

SD1~ci:1.I.:f:dOlcal:ioi) 'students:-The vast .-have stronger achievement test scores;·given that . . . - -- - .. I , . 
.----.-...,.-- ----majority of SWSs recruit their students by advertising .. - . --more students are taking the tests and ttle scores 

their theme arid focus til student'; ari-dparerit~ in the tiost haire not dropped; and that· 
----. schools. Speciat-eduC'.ltion student,; may be hard -.--- ... -.·--elemeritarfSWSs are significantly less likely to have 

to recruit because they may believe that their special­ students repeat a grade than their hdst schools. 
... education stacus could.preclude.them from joining the .-.----------.-'. - ...----- .. ----~.. '..._-. -1"'---; .-----.. ­

SWS or any other program in the school. Our primary interest was to investigate Ithe ,link 
between student achievement and school size. We 

____ 'Small-schools teachers are neither better broadly defined student achievement al cohsisting of 

educated nor more experienced than their three parts: student attachment, studerlt pe~sistence, 
colieague'sin the larger system. Overall, elemen­ and student performance. In order to irftprdve student 

tary and high school small school teachers had similar performance, a school has to first engaJe it~ students, 

educational backgrounds and teaching experiences as At the high school level, Chicago is tro~ble~ by high 

other CPS teachers, but, two interesting trends emerged. rates of student absenteeism, class cutting, and truancy 

Teachers in high school SWSs tended to he less likely (Roderick et al. 1997). On 'average, hig~ school students 

than other CPS high school teachers to have taught in 1999 missed per semester almost 13.4 dalys in their 

out.~ide CPS. Teachers in elementary SWSs and in small core academic classes; English, scienceJ mathematics, 

freestanding elementary schools, however, tended to and social studies. Because absenteeisrri at ~he high 

have a stronger educational background, have a higher school level often emerges from feelinJs or' anonymity 

degree or come from an a(.:ademically stronger college, and lack of accountability, we expected that the closer 

than other CPS elementary teachers. Small elementary relationships and sense of being knowri facilitated by 

schools were either started by or attracted teachers with smaller school environments would sig~ifichntly
,I 

stronger academic backgrounds. decrease students' absenteeism soon after the sl'nall 

school was opened. I f 

Chicago high schools also sulffer :from high 

between school size and 
Findings:The relationship 

dropout rates. Tracking the stlldencs who 
• j i 

entered high school in 1994 over a 

suggests that students' 
student achievement 

five-year period, we fou~d the overall 
I I

dropout rdte was 40.S percent.' One factorattachment, persistence, I , 

.contributing to the high dropout rate is the 

stronger in the small 
and performance are all 

high rate of course failurd: mdre than 4() 

schools as compared to the percent of student.~ fail tW(\ or ~)()re of their 
· d . I I d .system at large. core aea demlC courses unng an aea enHC 

i 
I 
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Figure 3: 1999 Average Days Missed in Core Co-urses 
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year. Students may be coming to size <lnd improved achievement, however, IS more 

. school, but they' also IH::e'd to be''''cnmplex; because it depends on a greatef nuhlher of . 

·a_ctiy~lye!lgageaiQj£h,~-,I,:~~s~_~.·.~=_YA~l~:t?ltE~::~!.Ti~II_ei:.::~i~~·.~_fl.~.~~!~~.9~~!~I~I~~~.«:ti,~~~r~·· 
'in'dicated bY'passing their courses .... hmh'necessary;and these t.lke time to come fofruition 

.~.~!ld accumulating ~redit in order in new settings: . .... - . - .... ..... 

.. ... 

.1. ... . 

... to graduate. An important goal of .. _ . 
--·~..·r~hicjHm'S reform is to lower·its high ·· ..---·Attendanceratesat.the .high .schooUevel 

dropout nne by engaging students in were higher than the system ave,Jag~ in 
...---.------i..·-----·-···--·----tlleiraiC"ftlelinic·ciliUr!,e"'.v.()t.,k...:-...·V_.v.t.~...e .... , ~__ ..:..~.-=: smal~. scho~,.~...~tt~~.~?~~: _~~t=swe.r~jca.I~u,lated ~y --­
'==':=:::::===+::-':·::=~::'=:::\\;h-e;th~er~im~ITI::sclhO()l~:nv;ir(Jii1iml1.eents ald.andpress ...-~averaglOg stuoent absences across thelr7oreracademIC:::~." . 

. ... .. . __ .... Igher.rate~r:::-~:-::·- '-courses,English,-math;-science;-and 'social studies.' If· 

-·~.~:.=:====:C=:=':~: -'''::~=-=.:=-.=:~~=---=-==::::=:~.:-':-::::=~:::::::~:::=:::~: .. '.:::=______the S~ude~t left_tt!.~..$yjI~_Q,~OLQJQPr).~~~i.tJIl.ty tll,~·.f~I~ . 

- .. - ..---...-­

"--".--.__.­

. Chicago IS leadlOg the nation 10 Its.effort to end socIal' seOlestennforn1atiOil was-used:-Ifthestrdeft. perslsted·~·-'--··-·-
promotion; Third~; sixth-, and eighth-graders are .... .. . ··-the full year, student absences from the fall and spring .. 
required to score ab;;Ve a cut(iffl)n'il stalloardi£eu test seriiesters ,,,ere averaged.Arravera,ge·M:c1ask ahsences . 

.... ·"-of hllsiC-skills;"theIowa Test of Basic Skills (ITBS), in' 'was· used to take into account the extensive flass cutting· 

order to be promoted to the next grade. With the aid of a that exists at the high school level. The ine\-v small high 
... _- greatly expanded summer school program, a substantial- ..··schools in Chicago showed higher attendan~e rates than 

number of student~ are making the test cutoff. However, 
a significant number of students are being retllined. In 

both 1997 and 1998, CPS retllined ZO% of the eligible.. 
third graders and approximately 10% of the sixth- and 
eighth-grade student~. In 1998, 1600 students were 
retained for the second time (Roderick. Bryk, Jacoh, 
Easton and Allensworth, ZOOO). The better ability of 
teachers in sm~1I schools to get to know the weaknesses 
and strengths of their student.. and collahoratively work 
together on curriculum may enable small-school staff to 
respond more effectively to Chicago's retention policy. 

Students' grade point averages (GPA) and performance 
on standardized tests were the final indicators used to 

assess the effectiveness of the small-schools movement. 
We anaIYl'.ed GPA~becatise. they help to determine the. 
college options available to students. Moreover, GPAs 
provide a measure of school performance while the 
standardized tests provide a general measure of skills 
and knowledge. 

These three indicators-school engagement, school 
. persistence, and academic achievement-were llsed 

because no single indicator can tell the whole story and 
because some indicators are more difficult to achieve 
than others. We expected to see evidence of increased 
student engagement and persistence quickly, facilitated 
by better relationships hetwe'en and among teachers and 
student.~. We believe the relationship between smalIer 

~ther Chicago schools. Both in 1997 andl l999, students 
in small high schools attended school mbre 9ften than 

students attending the host scho.ols and lithe :.average 
school in the system. I 

. . . I 

For instance, students attending small s~11Ools on 
average attended almost four or five mote dhs of school 
per semester than students attending thb aVFrage high 
school, after controlling for dem()graphi~ differences 
(see Figure 3). One teacher comments, I 

I 
"When lwos at [{/fwtlu:r school} /fOdliug a dlass, I'd 

, I 

have 28 kids 011 my roster; maybe 15 w(JtlId'(Jl-tlltl/ly 
show up on allY day, oud maybe tell or {ive rotlld tum 
ill homl!llPork. Ifff'(', out oflilY roster of28, J have 

. 27 showillg liP alld 26 ttl1'1J ;11 the ass;ghtnel}t. " 
.. I!. 

Other high school teachers expressed that t~ey couldn't 
return to teaching ina large school because ~hey had 
hecome accustomed to their students showihg up to 
school. Although the small schools havel mli~e progress 
in getting students to come to school, ttieir students are 

still missing almost two weeks. or eight lito t~n days, of 
. I 

school per semester. Small schools have)ust begun to 

lower the high levels of absenteeism and truancy.s 
I 

http:anaIYl'.ed
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~~-:j'he llropoulratewas . --percent versus 40.6percent)1I;-Although the ;difference 
-----'-'significantlyreduced in' in the failure rates of students attending SWSs and 
----bo·thfie-estifnding schoOls -·..·----their host shrinks and-becomes nonsignificaAt when 

-"=--~;~d-s;;h-o--oi;:-:;lthi~::-sch-oois=--demograpnic-cna-riicteristiCs()fihesflm£nrstiiil schll6Is-:-=-::=-=~--:­
I ; 

-at the high school level. We-~~-are controlled,SWS students still fail su?stantially less­
_analyzed the -one-year llj-~j:iOlit rates or----often;-36:3percent; than students attending :theirhost __ 

=-------high sch-ool students. StudentS wh~:I~ft-~_-scho;;ls;~41 :4__pe((;ent:~~_~ ___ ::...~:____________I_ .____~_ ..___~_______ _ 
the system to attend another school were - . !!' 
. from-the analysis. On average,-hetwee~,:---Smallsc.II()~~-have just begun to erodehighlcourse- ----~------~.--:---­

Septeinber.I999,-J 1:1 .-perceneM ::-~=-=failu-re .rateifi If:high::-sch-o'OI..The a bi lity~tsl1[a1L~dlOO1.S_:-:"'--::-:-_-'::=---_--=-":'~ 
nts-and 8.4 -percent of freestanding students-------to-decrease-their dropout rates while improvingcourse---------­.-.. .. - - - --- .---..... -- ... - ..-.--------. -..--- -- . .. --.- -. " r- -I _....... - . 

.<iut()fschooI.Jnj:oQlnari~n;J.9.~_PJ:!LC~mJ'::'QL_"":~__ faiLiJ:r.e_r.ll~§~"l!gg<';~.t.s:!!l.al_~~"Ilall)"~.h__l).QI_~T-ac.h!:.~~__h~Jp ___-,----" "---­
------------------1'----------hqst:sch(j()lstudents and -10.8 percentof-sttldentsattend-~pressand-guide students -through courses instead of-----------------------­

ing other CPS schools dropped out. The SWS dropout,-:-,:~-allowing -co~rse failure to pu-sh students lout :of schools. 
- --rate" wasalrilost.h:ilf that of the -average- host schooL-:------- Infiijfvisits to the-high school;' some students remarked -- --: ­

Even after controlling for demographic-differences,--- ------- -that the support oftheir student peers, ~oul';led -with the 
the predicted dropout rates for SWSs were significantly. unrelenting pressure of teachers, was cri'tica\ in keeping 

---------Iower.thanthose oLtheir-host schools by_five percent.__ -;- ___ them in .school and _graduating. --------1-. __~ ______________ 
and the rest of the system by approximately four percent 
(see Figure 4 for adjusted dropout rates)9, Retention rates were reduced in the! new 

small schools." An important ta~k of blernentary.. - . " - . .. . -- I 1--­
Small schools were able to reduce their student dropout schools is to help their low-achieving third-, sixth-, and 
rates even in their first few years. Eight new high eighth~grade studellts to scnre high enoukh rln the ITBS 
schools opened SWSs after the 1996-1997 school year. to advance into the next gmde. Students iattehdipg SWSs 
Open for only one or two years, these SWSs showed a in 1999 were retained at substantially lo\~er r~tes than 

I ' 
significantly lower average dropout rate (4.8 percent) students attending their host schools: 16.~ pe,rcent versus 
than their host schools (12.9 percent) or the system (to.8 211.3 percent. Even after controlling for situdent achieve­
percent). This pattern of results persisted even when ment, we found that SWSs had sign itica:ntly lower1 

controlling for students' eighth-grade achievement, retention mtes than their host schools, ti>. 7 percent 
students' demographic profile, and school composition. versus 13.1 percent. Although on average S\\(Ss retained 

. I I
fewer students than the average elementary school after 

Multischool students dropped out at the highest rate, controlling for demographic and performhnc~ differences, 
16.8 percent. Even after controlling for demographic these results were not significant. Freesfand,ing small 
differences, the dropollt rates at the twO multischools schools, however. retained si!!nificantlv fewer students ,. • I I 
either equaled or exceeded the system average. than other elementary schools even afterl controlling for 

demographic differences: 11.9 percent versu.~ 11.1 percent 
Course failure rates are reduced in schools-within­ (see Figure 5). Over time, SWSs are exp~riel~cing more 
schools. Students who fail their courses-specifically success with low-achieving student<;. Th6se schools are 
core cnurses such as English._math. science, social helping them to reach CPS promotion sdUld~rds at higher 
studies, and history-are more likely to drop out of 
school. We analyzed what percent of high school students 
failed two or more of their core courses during the 1999 
academic year.to Using this criterion, students attending 
SWSs tended to fail much less often (40.9 percent) than 
students attending their hosts (54.8 percent) and students 
at freestanding schools tended to fail at about the saine 
rate as students attending other high schools (40.1 

rates than their host schools and in 50mb ca~es the 
I 

conventional schools. In 1997. the reten'.tion l rates of 
. I I 

SWSs were not significantly different from their host. 
; I 

High school students in small scJools achieved 
siguificantly higher grade poiut ~ve+ges. High 
school students attending SWSs achievJd significantly . 
higher GPAs than students attending thbir h()st schools. 

. - I : 

·1 
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Hi h ,",>0 I ',"de~~,,,endin-------- Li, •. . . ­

g c .0, . '.g .- 'the'students take (see Roderick etal.;-lJs, ~or more ..... --........... . 
-SWSs had marginally bett~r -·.--.·.··.iri:de"(JtlfdiiiCilssioil). Beyond that issue;lthe hmltiple-' ""-""'-'-'" 

""'GPA!nhanstudentsattendlng .----.-....- ..- ..- ........-.-.;.--.---..-....--.-.-,. -._.._._._._,_.....L. - •. - .••• -~--.----_ 

. . ....--- ... - ..-.. - ................ choIce questIOns do not'provlde complex,-multt-step ......... '.'-'-"'"'' 

.. other elementary schools even after._.. . . . . ! h: I . 
. . . tasks that requIre students to show thelf pro em- . 

controlhng for demographIC dIfferences··· .. ;... .," h'l" . 0" f h ... "",1 fl' "'," ... 
. . . .:: ... . .:: :.. :'.~',:~:.-::.. ",:. solVing or writing a I mes, ne 0 t e c<rntr~ aws

between schools. Students attendmg . '. '. .. i' .. '"C" 

. 	 ·thesetests IS that they.encourage teachers.to.spend~ __ ...._.. 
SWSs are attaining better grades than ., 	 I ... 

.. time preparing students for a test that does not 
(see Table 8). . . h k' d f h' I d d hi ;. ... .... -.---- .-.-. measure t e 111 so· Iglerstan ar s t e system ·says "'--~-"--

.==:::=~==:::.::.:::::t:..-::::.:::~.~==:.~..: 

-----..---..---j..........-.-...-.- .. -...... - ...........--.-....---.-..-----.-~~-.----.-.-.-.-.-- .- .. - - ..---·..·..........-·-7--..···--/ - .._.........j .....+.......... . 
···..--··..- ..--··--..-··-·---:-..~.--Table-::8:-1999·High:Sch901·Grad~~Point Averages·------·t -

• --'Controlling'forStudent and School Demographic·Characte 
~~ ,-~ -~. '-'-~""~-'-----~---.-. -------~---. ---- .- -.'.- .. --~--. - -~."- ...•>--- ~-,~ .."-. , 

.. Freestanding schools versus 
schools 1.98 versus.1.96A 

SWSs versus average schools· 2.11 versus 1.96A 

2.11 versus 1.89 

..-.::==::..:=-==-:..:::=- .'~~"":"==.=~·-:~~~==ifis'se~killg;~Despite'the~~-r~bl~tns . -----.... 

-.. ···--· ..·1....-·· 

SWSs versus host schools 

A Average for 47 high schools tha!:are not small and do not contain any SWSs 

Small schools improved their reading and math 
scores as a measure of student aC!lleVelllem,

scores between 1997 and 1999 and tended to 
analyze the scores because these are the I

outperform their hosts In reading and showed 
which policymakers and parents are 

mixed results In math. 
. 	 I 

In the past, standardized-tests scores in Chicago drew' 	 In 1997, at baseline, small elementary 
local and national attention for their extremely low 	 did not perform significantly 
achievement levels. r-,:lore recently, test scores have 	 their host schools or the system at lafl!e!(m 
been used to demonstmte that certain levels of 	 tests. These results were not 
achievement are unacceptahle, and to promote higher 	 small schools were new and needed to 
levels of achievement for all students regardless of 	 years before they had a significant . 
background. The standardi'l'.-ed tests, which are central . achievement levels. It is important to r';'rnprnl,,~r 

to Chicago's accountability system, are problematic, 	 the small high schools were losing than 
The system currently employs several different forms 	 other high schools. Therethre, if small 
of the ITBS that it administers at different times. 	 maintained their test scores at levels 

and the system, this was an accompi' because 
Some of these forms are more difficult than others, 	 they were keeping students who wouldlhav,e dropped 
This means that the promotional standard may be 	 out if they'd attended other CPS schools (see previous 
easier or harder to meet, depending on the test form 	 section on dropouts). 
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,. 1999 Achievement 1997':I999·Tienoin-Small 

.....----.-:----:--THis:porticinofihe·report issesse~rslnall schools' Schools Performance.-High school 
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---_.___ peiformance.QJub~...r~l!.dillg.!I.I!~.. fl~ili·s.~f:!i~!l.:i.EL_ :..___§~?s·~~a.th· and reading· scores 'substantially ...... 
.. ",-... _. _. --"Ch!iciigo's' siaridafdiie'd tests'i n 1999. These analyses .-...-. 'im p;:;;~ed bet\vee'~I997an('f1999::::fnIr"·"'....·..·..,··..-::-:-t=-=:=t======:=::=..::·:::::.==­
- ... -. -. ~t9Jus on reading an~ mach performance because these '.' average SWS qualified or almost qualified for 

t . . • . ... .... . •.• . . ........ ••.•• -..-.... .. ......... .. 

. su!?jects measure critical skills students.need if! order,to...probatiorl.. becauseonlylO.8 percerit ari(,~15.4 

-'--'--'-'--'belsuccessful and reflects·whatCPS:uses·to evaluate ..~·~·----or.itsstudents were.scoring at or.above_nationa 
.' sd\ools and students. in reading and math, respectively. By 1999, SWSs! 

~~~"--~:::-~±=-~=... ,,~=~:==;:-.-=~~-:."---~-,-:--.--:~~-,,--:.... f!l~<;l,e su~stantialgai~s;-In addition to·elevating • 
.----...-..."---'Pr'or·to discussing :in6liilliings::iiis: iini)'o'iiant io=====~: nlfriibei:o[stuoentscorillg aror lZe. ·natlQDaJu.I1!?I.:m:U!r::::::-..:::.::::'=':: ._______ 
'--·-:=c----:--~.·-co'ifteXtijalize-tnen'rby··bi'iefly-reviewihg-the-general--··-17.Spercent in reading and 21.8 percent in Illa . 
:'~:":-~~-.~.--imlprovement CPS schools record6ii_Bet~~~ri~1~7~~~:-_:.~._~~e,,~g~=~~~;geIl!ij\:.e.I:~_~<:Q~illg:.4.§..grade ., ..... 
--··--:·:·----·,;--iiiU 1999,-ChicagoYtest"Scoressignificantly·improved--·"·higher in'readingand-:1Sgrade equi-·-·-/-·-..---·t--...~--.-..-.----..--.-....-.--.. 

I '. ... ...... -..-.. .. _. . '. . .. 

in Ib?t~ readin~.~nd l11ath"~or inst~~ce. d~e rea_ding.. -nl_ath...Multischools made similar.achiev~ment 
scores III 1997 revealed that 30.3 percent of elementary betweeiil997 and 1999: SWSs and multJschools 

I 
'sttidents"and 24.4 percent ofhigh school students scored .. making impressive achievement gains in some 0 


at lor above national norms. By 1999, those numbers' Chicago'S lowest performing high schools. . . gaihs. 

,--------·..:..·ha~ jumped to·35.9percent ofelementary students and .. ,..,however, need to_be interpreted cautiously .beca4se_i_._._._._. __._ .... 


32[2. percent of high schtiol student scoring at or above 
naFional norms in reading. Large improvements were 

-.al~orealized in math scores during this same period. . 
. T?erefore there are three ways to look at student 
achievement: 1) to assess how small schools test scores 
ch1ange over time; 2) to compare the small schools to 
th~ir hosts while controlling for demographic differences; 
3)lto measure how much students are learning in small 
schools compared to their hosts and the system. 

I 

I 
The achievement trends for high school and elementarv I • 
small schools were different and therefore are presented 

I
separately below. 

I 
High School. 
• In 1999,'students attending high school SWSs were 
~erforming at higher levels and learning more reading 
~nd math than studen-ts attending their host schools. , 
Moreover, SWSs students were learning nearly the 
~ame amount of math and slightly more reading on 
~verage than students attending other CPS high I . . 
schools. 
i 

• In 1999, students attending freestanding schools were 
kchieving at higher levels and learning more reading 
than students attending other CPS high schools. Math 
berformance was slightly behind. 

they are partially attributable to CPSs' new policy of 
retaining low performing eighth graders. .1' 
. . . ..". . '~__. .. '. . 

In contrast to the SWSs,on average the freestanding 
high school level of achievement remained flat i 

in reading and actually slightly decreased in math 
(see Table 10 for math scores). 

1999 Achievement Controlling for 
Demographic Differences. SWSs were compared 

, . I 

to their host schools in order to determine if the SWS 
strategy provided the host school an effective m~thod to 

, I I 

elevate the academic performance of its students. On 
av~rage. SWSs,outperformed their host schools Jy .2~i 
grade equivalents in reading and .09 grade equivrien,ts 
in math.' Although not significant, students in SWSs I 
tended to outperform their counterparts attendi~g their 
host schools especially in reading. This suggestslthai 
SWSs are effectively raising the overall achieve~enti(;f 
the buildings that host them. i , 

It is also important to compare SWSs and freestahdJg 
sch'ools against other CPS high schools. Freestanliin~ 
high schools were able to elevate their reading sJores . , 

above the system by an average .29 grade equiv~lent,~ 
and were performing on par with other high schools in 
math (see Table 9 and Table 13). . I 

I 
I 

, 
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._ .. __ .__ ._._ ...._... _ ._. I 
Although SWSs outperfOl'nlcd' - host school (seeTable12 f{Ir"~:lath Results). qWSs 

--their-hT)stschools" SWSs ~:-----'--seemed to .be effective as a school strateky td raise 
_~-=.pfrni.riif~Qjig~ifi~ari~!Y~~(irse---·--thelearnii1g-ratesofiLnt~dents.--Rema~kably, SWSs 

.- . ------..-----.---------.--------..---------------- ··-1 -- '--_.-..... - ... 
-----:-in both reading and math by ;78- ---- wereable-w hold onto more students (i.e., t~ey had a 

-:"' 'gnide e<lliivalerits-iind .87graae - .-Iower d(()pout rate) and also teach their ~tlId~nts more 

-".eql~i.vale~ts, resP~cciv~i.y, tha~·ot!1.·e~ -materials than their host schools. "r i - . 
--------hlgh schools (see-Table 9and Table-J.,).------....------.-.-- .... ----..-----..-- .....---t.-.---.-------------- ___ 

We look to academic growth to help us Moreover, students in SWSs were actually learning 
---+-.--.-----..---....... plain:this:---_ -..--.--:-::-:--~-:----·:_·-:_··-~()O·average ~05 grade equivalents more-rkadipg than -----------­

-------.------::~-~ ".-~~-----~- ...-----.. -.~-~--+.-.____===stuUents-:-atten·ding-other_Ce.8_high.s.<;hl,>¥-ls,:::!I..,qs.;.!1_~~<1_. _____ ... 

--------- -"'-' ._ _ .. __ . _ .. 'Crowth·i.n:-:I9-99:-~~-t~~:-h.ighsch()01-=-~~~~-i!.lpo~rer p<:rforming schools.SW~s werFbe,ginning to -- ---- - .. 

~~~t~ wa~ measured_by_controlhn~ .forstl!~el1~__~h)_~!Y ;<;I(~~~_ ~h~ gap.I?_~~~v(!t?~ .£~e!!..:~tu(!T.~_~s~?~~ .~~.()~~ _____ 
rh grade' ach levem·encTherefore;-thlS"analysls· ..·..,,--- attendmg other CPS h Ighschools. -In mlath,4.however~. .--~-- .. -- .. 

measured on average how much·studenL~ learned while SWSs average growth races still remaine,d .01 gmde 
. ---they we're iri highschool.' equivalents behind that of the average ~PS ihigh 

- ------------- .. ----.-_ ...--.- - --.-.-- -.. schools.- Integrating the-growth and achievement 

Students attending high school SWSs were learning results for high school SWSs suggests t~at S\VSs are 
--J----.. significantly.more-reading.than students attending their __ subscantially.-scoring belo~_the system ~~ef'1ge9.n ___ 

host scholl), a ditl'erence of about.10 grade equivalents. absolute measures of achievement because they 
In math, students in high school SWSs learned .15 grade edu(.vdte students with weaker eighth grrde ilcademic 
equivalents more than students in their_ host school.~Jn _ backgrounds (see Table 9 and Table 13~. ; 
two of the. five high schools in reading and four of the . 
five high .schools in'math, students in SWSs were 
learning more material than their counterparts in the 

Table 9: Difference Between Small Schools and Average CPS S.....,,,... ,, .. 
on 1999 Reading Achievement, Reported in Grade Equiv 

Average of 
Freestanding 0.D7 0.29 -4.9% 

Average SWSs -0.08 -0.78· -9.4%# 

Multischools" -(>.1 1# N/A -2.4% 

#p< O.os ·p<O.OI 

"Only 2 high school muhischools existed, they were analyzed as case scudies and means were not computed. 
mu]rischools were analyzed separately from the SWSs and freestanding schools because rhey often were 
levels instead of school theme and they involved the whole school. 

i I
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-­ ---... -.-.- ........ -.--. 

"_'".n.,v.i.·,,~ ...1 

- - -----­

-'-Sf~i'I~~ to SWSs, fr<:estanding high schools were' .. •Sniallelemen'ta-ry schools consistently 
•.-- ....-'-tea~hingthei(i"tildehts 'slightly more reading, ';06 grade .... -- and, at times. substantially elevated- -.-. ­

-.~~ ..=~. __ ,-:,e_(i1L~_~Ie.:nj:s;!b~_~:.2.~~!_b.ig~__E(;I)~~~~~_.~!~eiu.-..Ii.:~i~jC'=__--=__-=-··their achievement scores' in math and' .-.----.-,--.-.-.+-.­
.. . .. . scho(Jls'growth rates suggest they are'expanding the' - .. -- reading .... 

ga~ between themsel.ves ,a.nd ,ot~er ~il?~' s~h()~I~ -()n~=~:~'~_'! :~ItI;ougti.SWS~~outpei-formed their hos~' . 
me1asures of standard~;r,ed achl~vement...In.~ontrast, ..:.. :.:.. reading.and math, S\VS students learned 

·----....-----stupents. at freestandmg·schools on average·are learnmg'--the'same'amount of math'and reading materialri'--;--.-..- ..--... -. 
substantially less math, more than two months or .21 as students in their host school during the 1 

-·---·----·---gra~e·equivalents,_than students attending other CPS·------.h--I - .. -.-- "--'-'-"-.-"--,, --- - ..-·-·-..----+-·--f--­
.. ___..... _ ._ .. __ ~ .1 ......... _. . .. .... . . ...... --.. sc 00 year. . . .... . . . 

. -.---.-. -::._~.. hi~h schoo~s (see !ab.1e ~9 an-d ~able·.13r:A1th(jligh:~=~==~W~~=~~~·~·i~riri=~i~~II:f;~ii1~~di'~::~chools' ~;.\""I;;;."'..."-----..--..........-....-.--..._-.-...... _-...._-.__. 
... - ---~--. successful m readmg, freestandmg high schools'are ..---.----- :.- ... - -...I ._...K ..- ..... - ....- ---- -g.-- ;.:.;.;_:._..'-+':.:.:.:~.c::._._._ .. _.-.-.._._ 

. ·1. d'm I h' h'" d ...: . h" ":. With the larger system they learned less." - . 
.______.__._..___.haymg I ICU ty_teac mg.t eILStu ..en~S_I!I..rl}ll.t_,____.._.__.. ____.__........_._·- ..-.--_._.... _._____ ..../. -.-..-I'---.-!-.--.------- ... . 
---.-. ;-------After the-elemen tary 'section~we'wi II'd iscuss' possible------------ -...-.-;--.. - ..-----. -..·-·---:.----I-·..+~--·-·------

_. .._._. _ exblanations for this finding .. -.- .. - . ......:,..~..--... -~~-.-. _.. I.99Z~.I999 T~en~ ~_S~all ~~hools l'e.r.. lt(.n.·~ance._ 
'... ,. . ..­ .---.............. _ ......__.. ___._._.. _____ .__ .. _.Small elementary schools conSIStently 

EIJmentary Schools . ..._._ '. ..... ____.._." ___ _ scor~~.~E_twec::n !?97 and 1999 in both reading a 
1 small schools at the elementary schools are 

ng but.thedata is more complex and mixed. It 
take more time to see the achievement effects. 

Table 10: 1997 and 1999 TAP Performance on Math* 

1997 Grade Equivalents 
Behind Grade Level 
in Math 

1997 Percent of Students 
At/Above National Norms 

1999 Number 

1999 Grade Equivalents 
Behind Grade Level 
in Math 

1999 Percent of Students 
At/Above National Norms 

-2.15 

15.4% 

14 

-2.00 

21.8% 

-2.46 -1.24 

15.67% 23.6% 

10 3 

.. 1.76 -1.76 

25.9% 19.0% 

• Small schools that closed anti opened hetween 1997 and 1999 were excluded from the table. 

.. 1.62 

23.6% 

47­

-0.59 

37.1% 

- Number of schools is less because a number of high schools opcned SWSs between 199H and I'N9. These schools 
ed from this analysis. 

I i 
exc1ud­
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Table II: 1997 and 1999 ITBS Performance on Math* . 

. 1997 Grade Equiva'lents ._ .... _ ..... 
-":"Behind'Grade' bevel ~-~'---I---'---I'------""------- ......-~-.-.. 

in Math 

)6.7% 

-·---·--·+----·-·1-----..·--1999· NIlII'\'\I~"''' 

==TQ.99:0~ra-de-Eqi.iiyal~n:ts-~­
Behind Grade Level 

-··iil-Mitn·-------·--·----·-.---- .. -·-·--0.54------­ ------0:35 ---... - .... 

-·--·-·-----·.. ·---1--·· ..··-.... --1 '--1999 Percent of Students' 

• Following CPS reponing procedures, we only report [he [cst scores of 3rd throngh 8th graders. Small schools that c~osed and 
opened between 1997 and 1999 were excluded from [he table 

- Number of schools is less because a number of new elementary schools opened SWSs between 1998 and 1999. These schools . 

/Above National Norms At 38.8% 35.0% 30.3% .62.4% 

. were excluded from this analysis. 

percent in freestanding schools. Larger gains were made 
in math (see Table 11). Small elementary schools consis­
tently improved their test scores between 1997 and 1999. 

1999 Achievement Controlling for Demographic 
Differences. As with the high schools, the level of 
achievement of small elementary schools was contrasted 

. against the academic performance of their host schools 
and other CPS elementary schools. Elementary SWSs 
outperformed their host~ by .12 grade equivalents in 
reuding and .06 grade equivalent~ in math. These 
differences, however, were not significant. Even 
though these differences are less than observed at the 
high school level, elemenmry SWSs were on average 
performing better than their host schools. 

Comparisons of small elementary schools to the rest 
of the system, however, found that small schools tended 
to score approximately one to one-and-a-half months 
behind other elementary schools in both math and 
reuding (see Table 9 and Table 13). The differences 

. I I 
hetween small elementary schools tended to be greater 
in math than in reading and in some case~ w~re s~tisti-

I I 
cally significant. Since elementary schools registered 
large improvements in their test scores b~tw~en 1997 und 

. I: 
1999, the tendency for the elementary sl1lall ~chools to 

perform at lower levels than the rest of t~e s~stem may 
he attrihutable to their heing founded in 'poorer 
performing elementary schools. By exarriining at'ademic 
. I .. 

growth rates in the next section, we can determine if 
small schools are closing the aChievemen~1 ga~. 

I 
There was one exception to this trend. FIredtanding . I . 
small schools on average performed .07 grade, equivalents 
hetter than other CPS elementary schoolk in ~eading.

I 
Academic Growth in 1999' AnalysFs of academic 
growth found that students attending el~me,ntary SWSs 
learned approximately the same amoun~ of ~eading and 
math between 1998 and 1999 as studentS attending their 

I I . 
host schools. The average reading growth of elemel1tary 

. I 1
SWS students was only 2 percem greate~ than the growth 

I 
I 
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.• _ ..._.__ • __,,_.. • ____.__..__ . __ ..• _. __. ____________._______._.._.. • __ .•_. _ •.•_ ~_ I 

. :_......---..... __ ._TableJ 2: MathJ~erf~~~~~~:.S.w.$~Y.~~~.Ih~!rJ:~~~-~--.~....=-~-H=._~~~~~._ .._.__.._. 

fference in Achievement 
ibetw(!en Average SWSs and 

ost School ...._ ._._... _ ____.0.40 ..._.:-0.30. 0.39_._ .0,20 

Table 13: Differerice Betwee'n Small Schools and Average CPS School 
on 1999 Math Achievement, Reported in Grade Equivalents 

Average of 
Freestanding -0.16+ -0.05 -13.4%# -0.21 

Average SWSs -0.13+ -0.87# .-13.8# -0.04 

Multischools·· -0.10 N/A -7.6% N/A 
i 

+p <0.10 #p<O.05 ·p<O.OI 
•• Only two high school multi1iChools existed, so we examined only these schools' residuals, and no mean effect was eomputeJ. 

The elementary multischools were analyzed separately from the SWSs and freestanding schools hccause they often were built 
around grade levels instead of sehool theme and they involved the whole school. . 
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, 
--;-'--experienced bY'students in their "--"more students and teaching them more reading at 

-	 I I 
-----respective host schools. Although_ .. the highschoollev:el. ._SmaJLhigh.s£~Qol~ lTI~~.h ... _ 
.-... SWSswerein general oucperform----performance, however, still lags behind ~he ~ystems_. ....... ._ 
-~ing-thei{Ki.l:~tschllolsinfeailiiig-:=.--and:pres~n.t:;..an·jmP9r.tanL<;hallenge.;=+-·=I=:.::~·:-=--::--:'::':~-=·-·--·--

and math, SWS students learned -.- -- .. -----. " . .. I:· 
... appf(}ximatelythe sa.~e a~Ol~nt~of~_~~~:-~~.~~I!~~~d in pO(~rlY per:orming sc~ool~, eI~ment:ry 

••,......•t> and math matenal as students In - - small schools have made Important Improveljlents In . . . 

their host SCh~(;ldl;;i~g~h~-19<)9-schO(iy~-;;.-til~ir-t~t sc~es bet\-;ee;1'997and-f999tEf1"wrth------­
-------...:.--t-.--..-.---.---.------ -- -.. -.- _._________________these_)mm!!yement~, .b.9.\y.eyg, .~.m....<!!L~!.e~.e.!!.t!!'".Y..~ch~~I~--_-.--_ 
:=.:::======t==l~JiI:l.~~lJy in ri1atli, small schex,l studen'ts learned less-::":-··are performing-below the average scho()l.in.~he.system.__.____ . __.--._.__ ..._ .........._-- ---_._.--....--------_._._--_._-_.__.:_._._-- ..__._-_ .....: .. , ' 


- ...-------+--·----<m·al'eragethan students attending other elementary-....... Because_CPS_elementary.. schools.a!~_sub.~Iaillj1iJI;L~-:~=:~~--·-·· 
sch(}ols (See Table 9 iirid Table 13). In reading·;-:···· ·-~inlproving in' general, it may take the el6meptary small . . 

-------.---·-+-·-·--.--.students attendingfreestandi~g,schoois.and ..m·uli:r::"'·~----SChooIsmOre~Ciine"Jti=buil(j::an-=~fe:C:;tiy-e~!:i5:~rr.}lctiY.iiaL________ ... 
_ .. schools learned slightly less Jhanstlldc;.n.tsJttl~.m!iilg __~~~~.__ p!9gr.ii.fut2.~~)I!lP~~~_etT<:cti!(!ly _~i.t_h oth,er e_len:entary. .. .... 
. : .. other CPS schools. Students attending SWSs, ·how- -. - .. ·-~schools... The abi licy of elementary SWSs to ,help poorly.... . . 
.... ever, learned signitkantly less reading than. other CPS____ performing thir9:,l'i)i.th-, .:mdeighth-gra?~.sllld~n.~s.__ 

students, almost une-tenth of an academic year's growth.. meet CPS promotional requirements in~icatps the 
_1___ .JYI.Qr.~.Q~/~r,.studen_t~att!!.!I.!Ij!!gir~.!!_!!!.l!.di~g_<::~~.t!_n.!~'Y._._~i\ity of small elementary schools to delivet improved 

schools and SWSs learned approximately 13 percent of achie~m;;;t-~esults. -.----.--.-..-~.... ["------- --'-.-~ 
an academic years growth less than students attending ..... • 
other elementary schools. Students attending Overall, small schools achieved more in reading than .. 
ele~lentary-s!11alrschi:101s were learning less readin'g math."In our fieldwork; we' found that +i.tn~"'Sl:h~Oi>lwide· 
and math on average than students attending other efforts, both for the host schools and the S\~Ss. 
elementary schools. . concentrated on reading initiatives. In fdct. several small 

.••...." . . . 	 I , 

school math teachers specifically found fault with some 

Discussion of Academic Findings professional development strategies thai did not 
I 

The challenge to elementary and high school SWSs is incorporate math. IvJany faculty members sbggested 

to elevate their performance to levels at or above the that in these early stages of development, t~ey were 

system. We see the same obstacles facing elementary focllsing on improving reading instructiJn. a'nd had built 
. ... " 

and high schools: the need for more professional 	 schoolwide plans for teachers and for students to 

Improve reaumg S -I 

compare themselves to high achieving schools in of the children's needs in reading and tKe c,~mplexity' of 
support, for more academic rigor, and for SWSs to 	 • .1' k'llS and scores. G'Iven t I hie enormity . 

· '. 	 , . 

aduition to their hosts. 	 Improvmg them, they had not yet begu? to Foncentrate 
on math. but we are hopeful that they WIll be able 
· , I 

Small high schools have made important to find the resources to du so. There was cuncern at . 

strides. High school SWSs are outperform- both the elementary and secondary levell tha~ teachers . 

ing their host schools rn both reading needed support in building their own ma\:l1 skills 

and math and even other high and instructional approaches in b(jth rbading and 

schools on measures of reading math in order to be able to reac~ all1the students 

growth. Freestanding schools are they encountered. I i 
outperforming the system in 
reading. It is impressive that There is a lively debate within the small 
small high schools are simultane­ schools ahout whether they should be 
ouslyimproving reading scores preparing student., to take the tesc.! Ivlany feel 
while achieving dropout rates that students need to concentraie ori building 
significantly lower than the system skills-like reading-tirst and that' thi~ is a top 
average. Small schools are engaging priority. Without contidence in that skill, test pre para­

http:thir9:,l'i)i.th


._. 

Ither-­

i~-i~~if-i~-q~;~~~fitr.·;;-~Tt~One o(che-sl.tioolsch;;t ca'nle tci thern from-i:heir-extern:ilpilj-f~--

-diegreatesf'gains-mftest -sclires-suggested that ner;a local cultural institution;We ask;---·----------+-· 

___________""'":,...' ••'_"_.'c"'-".',_'-'''',-''-_._.c,,.,,__-=-'''---'''-'_=_=",:=::...-.[=-ec~~_p!i!r~~I1£~=~=-~ __._':':".~_h~t..do"do-thatallowsyouto help·--------·-­
---- -- -----thekids?--- --- --.-.----.- .----.- - --.-­

. 	 . .... 

_ ..... M: FOl/r of I/S work as a elllster to providfSllpp011 
t.eachers st~ted repeatedly th~t they were.. - -. -- st1idmts; If some01l! needs more monoIiI/glial I :__ . - .. -:.- .­

gaInS that neither we-nor·the-clty-assessment-~~-.we aJ1Jb;"fal:onnfiiiJJe"-ojjno-worl:'~'ith those stl/dents;----------~----
m measured. Many are keeping track of grade- We have a great dml more flexibility here becauSf ~e cJ1/ 
I-gains~-impro~ed levels·o.f"responsi_bility;-.grmvth 'in-~~~CialJ--:;eoflr ciOss··scher.fiile-:ifiJt{fiJe-onlj-;-ktlve 250hdJ;-}il----------~~--:_-·

-:::·:::::.:.·=.:==::~erri(j·tro·luiJ··miiturity,-a-n(rcfitical·-thiilking.:Theteacne·f.~~-::~ .:"'~:jh~:::.:'hi;i;]ch~~i::li;;;;';~k~J-:'~:diiJ;;~;/~e ioot·::-::I:-:::::r-=:-:=:.-=--:...·=::::===·· 
. tliatgroWth·ilf~these-:-:a-reas.:-should. ~vent!Jally~~----:-.:-.:-~-=--:-~--:-:::-::-:::--:-:----·-·-- . --.--- -- -- --~ .--.-. ---:-:-.~--~ ::----- -------:---­

. - -Il.test perforniilnce._:_:':_. ___._"'::'___~':'_·_--"---"'::'i~oll~'~f thebesi p~oj~t1S~we did~'as {; col}Oboraiiveml/';al---------.----­
--.---.-----+---. 

d
· 

11 schools have rna 

their chances of success. 

--------.----:-:-----.-.-::---~~-.- -.-------=~wJini/jjrschQi;I siuoiiiisjrom a neighboiiiigNiii~:'---~'~~-.---­
. . . I 	 I ,

e Important gams m t lOse areas .. ------ 'AmenCim high school. 'We wanted to do that becal/se our .-.-.--. -- - . -----.-... 
hich changecan'be-dociiiilenieo q-uickly: attendance --. kid; ~~; Hisp(i;t/c'-olidihey ·,ieed ihe oPpoT!1ilijf:iidgii (0 -. ­
-dropout rates; and so forth:-Improvement on these"-- knrjiji-kids jrii//Tdijfei-iiJt"iYli-es:lf we'd beliJ frbig fchof!I,--···· ..-----­

icators means that more children are taking the we never col/1d have rollaborated-bl/t 'UZ'e cOflldfle.\' ollr 
gain in itself.·lt-takes more tillle to see growth -----.-. -sdledl/le and share the teaching artist.-Jt fit'as grea)jor r:'- --- --- --.-- -- .-.­

in standardized-test.scores, and these 
should be examllled over the 

next three or four years .. Given 
that, nationally, the Hispanic 
dropout rate is the highest 
in the country and that the 
African-American dropout 
rate is second, the fact 

that these schools are 
serving these two groups is 

an important finding. Keeping 
.these students in school dramatically 

Jdlngs:A number of conditions affect 
st1udent achievement including a 
h~ightened sense of safety, greater 
v~riety 'in instructional approaches, 
arid stronger accountability between 
t~achers, students, and parents. 

wb visit several teachers who have agreed to meet with 
uslas a group to talk about both the challenges and the 
benefits of small schools. They are working with chil­
dr~n in a bilingual setting, hoping to strengthen the stu­
deines' facility in English while also protecting and valu­
in~ their native language, which is Spanish. The hallway 
is tolorful-done in a Diego Rivera-esque mural that 
th~ children designed and painted with an artist who 

Ol/r kids-it pI/shed their English a1ld helped thf.l~ i" . 

I/1Iderstand and get to kno~' kids from a different 
idmtitygrol/p. ­

A: 	He spmd more lime thi11killg ab01lthow to get Ihe rids :IIP 
to speed. Lasl week w;e spe1l1 the whole week al II/n(h 01J a 
kid thlJ/ had m1ed I/p (wd co1/1d have beell sl/spenaed. i 
All week we kept (Jskillg, 'So flJ'hlJ/ 'iJJ,ill tire g(Jins ,,~ if dz'e 

, 	 " Ih Isl/spend him? Isn 'I thff"f l~nother w;ay 10 give IJJm 1e I 
message abol/' what he mig/II do 10 accept the t'ons1qlle1!l"CS 
of 'U2,hat he has done.' In the long nllJ, 'iJJ'e decided to keep 
him here and to share respo//sibility for working Jith 1im 
so that he 'iJJ'01ddn i lose the g(Jins he'd made in sch~)ol'l 
That's what happens w)he11 we sl/spend kids, YOl/ k~OW.1 
They j~/St lose wha~everprogress they't:e made. I i 

E: We are always trymg to figl/1"f 01lt fit'hether the fit'o~k we 
(Jre giving them is rigorol/s etJOl/gh. I've been to New l'()rk 
!Wice to visit small schools Ihere, and 1 (Jlw(JYs see: very 
coring te(Jthers, bflt I'm not always S1lre that the rigor I 
is there. If t{,Otliers really care abol/t kids, it goes ~ay I 
beyond t01lchy-feely killds ofe:l.perinJtes. We wont ~ids ;to 

be engaged and to work h(Jrd. I i 
SD:And when we hire tetJchers we h(/ve to think (/bol/~ this; 

There are a lot ofteachers in this school system who hdt1e 
rea/~)' stopped carinK about kids or oskiuK Ihem tq wOfk 
hard. They just reporl for work, collel1 a theel:. We try, to 

. 	 I 
sel I/p ol/r i1ltervil!fJJ.'s so that ~'e am both fi1/d out an~ 
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l'omiliiitiiciile oiJriiw1ivqltlfsfll101It --,.. m'ore iIiclined tobe responsive to teachers and 

""oring (lIIdrigor. ·\Ve want 10 see-.----·.responsible as·students.---- -... -.. 


- ---something meaty ill whatlhey give'- -- -.--.-.-.-----.-.------------- --- . I ; 

:--.- Hils:-Wei)llSh to fiiii/ 0111 wkiihe;-~ihey -=~Engaglng smallschoorstudents;' GWeh 'the-' 


.... - . kTJOW hOW important it is to get kids -kinds of gains in attendance. promotion, ~nd ~cnurse-
.- woikitiir,iil·sTiirillgroups.:ATJilwew(lTJI.-ciimpletion rates, and the decrease in drdpou't rates, 


.. .... .....• .... _... . _. ._ ... . I 

10. know.whetltet:thl')'.1Itl(llTS..tont/IjgfJ!::~.. _____we. wanted _tn.5e_e_ .wb1!~ .~(mg.i!!!~n2_wer(!j ~.pl~i~J_~.sid~_______ ..__ 
important it is for them to write ;'1 every sllliject. the small schools that made these gains possible. We 

--------···------·-·-----·--identified conditions that affected studeIitSd'Jarents, 
. abolit- . .itl asmallsdlOol too~-:':"·-:" . fmi . the. '. to :he ttue:-·-­

au fI'XtI~.-m· are.!i);e a family-=witn.each --------·l1··-h:-··-·k····· .~ .. ···d· _. . .... 1·1---- :··~1:~~.1~ 
.. _ _._.. ,:, '. . , • _.. , ..:1..... ...... .. d.' . I lIT' •. eac ers now stu ents we .

. other af file tnne . .'io, 1/1S Ilaru to orgue pro IIcttve.y. ,ve --.= -::::-- . ..: . . . I
I 

.-.----...---------/...---..-.-- .In:open-dlscusSio,/]c;liiiffjties::'\Ve".·'oreso.ckiif, _ • -1.:~.:~~~.~~a.":e.h~g;~~~.P.~~~t!:.>~s ~~~.~~~.:~u~~~.:s•. " 
____ ~._ I sometimes Ihillk_.wue.D.m .IoQ/!!lIc4.tl1!.t?.uLi?d,!g po!i.!e _.... ~vhlch.ofte~ leads to h!gh expectations I' In ~he 

to OTle allother.· ----.---- .. _ .--.--~.-." . students themselves ... , I 

__ .____ ..____.. __ ..._. _ ....... _ . _........ .. ~. _Teachers foster_criJi<-CllljllJ:!gl1l~_l!t.i.n. t1iceir stu_d~l~ts. 
T: We really t!Jillk stoffdevelopment is impOrl(llit for every- 11 h' b d . f .1· 


OTIf: so that we call keep growillg. Alld we do try to work • e~c ers use a roa range 0 strategIes t~ engage

-----~--------'+----------o-"'-::-ji;itJilldJii£7he time. ISflpro6iem. Weiholij;hiwe"'- ---....,their student., ..~c--:-.:---:----- ..:--.- .- t-'I' . 


wOlild have halfdays becemse ofollr irllerllship program, • Students report teehng safer In theIr schools. 


bllthere ittllms ou~ Ihol !li'e have to go with Ihe kids, so • Accountability is stre~gthened b~tweei1 p~rents, 

there goes ihiJFiilhi': We need lilife to medwilh arlists·tltol "--"Students;and teachers. I' ~ 

we have access 10 fJ1ld 1i1lJ(~ 10 piau Ihe big projects Ihat . I 

we'tN' bem doing. Those sort ofcOlm ill splirlS-bel'fJIISe Teachers know students well. "In this lchool, 
fIJ'e have to be 'able to give big chllnks oifliille. .. . I :yi}u can put a face with the name. Our teachers know 

all of us," said Fatima. "We have to shoJ up :here or the 
SD:Olle of the olher problems is Ihol beamse flJ.'e cflre more I ' 

teachers will call your parent.,. They are on a first-name 
. obOll1 doing things like projecls together, w'e.doll't hove the basis with our parent., and they care thatlwe tome 

lime to gel very dear abollt thifJgs like a disciplilJe plall. and that we get it," confirmed Alex. In smaliischoois. 
Tltat's what happens flJ.1hm you ore flew-yotl have to cre­ I , 

student,,' relationships with parents, teachers. adminis­
ate f!'{)erylhing! Rig/JtTIOW, we all hove QUI' OWII pion trators. and partner org.mizations are crll~ial. jrhe sma.!1 
becollse we simply havC1I't hfld lime to build one togetNer. schools were able to develop concrete identities, 

Repeatedly, teachers and principals in small schools supported by a suhsl:lIltial and endUringlsen~e of 


suggested that their smallness in and of itself was not c(lmmunity, and these were chllfacteristic;s thllt meant 


sufticient for improving student achievement. They a lot to the kids. ' 


stressed that it was a combination of factors 

that were facilitated when the size of One staff member states: 
 I: 
the school was small enough so that "Kids slay oflf!r school fllld dOTl 't W01l1 to go home 
the adults could work together olld we Call 't get Ihem 10 leave, fIIJ~ it's: beamse 

I
more easily. Consistent with ofthis SetlSe offomi~'1ond belongilJg. '; 
nationwide findings, our 

I •. And at another school, a teacher comments: research found that small 
schools create communities "We hor..'e a morniug progmllJ. sLrts 1(1/7:30. 
where student." are known, There's also 011 afternooll lig/ttltou)e prbgmtll. We 
encouraged, and supported. hove kids fII,ho are ;11 botlt. They 're h~ref~'01n 7:3010 

I 'Students are aware of their value in 4:00 pm. And they would stay longer. ..ihey WfJ1JI to be 
these communities and, as a result, are here. That's what school shOllld be. " I 

i 



·-------~6;;;oj-oll;-t;~i;is~os belfll-d~j~-lg--(-J--st-'I-d--v·-'-"-I---Ir---.-- ---- ­

- .... 

T~ach';~;h~~~high-e'ipectations'-for-the . Teachers use Ii bioader--range .. 
.. - sttidents;'which oftelneads to high --. - --.. -of strategies in order to engage 

__ :..____. _____~,_ext;~cJati9P~j!i.-J.!l~Cit~!!~~1~J..~~elves;-'~-=-'-·· --~lfdents. - - .. ---- -----, ---- - -- -------­
J -· .J llfi.l . --. ~ ---­

!Our teomers (Ire On ocUSetJ OIIf)urgomg to CtJJ~ege .-.-- - .. --..---- -- -. . --.' ." . - . .' 
. . -andstuff. They hutJe it till setup so that 'wi will IlttVl: -'- .. -:: -letJrIl wJlh a unlverstty professor. Together, they 

__~__. . _Japor/folio .fJJ.,hen _we filliskhero(}he/p_usget /11.".. ______ 	 :- _~:~a,-~!h:JIIld ~/~~,the_~r~lfI~ ofmir c;,ussesI 	 way we letlf'll so thut It will stick IIl!ttir.­
. Close relationships between adults and youth 

-....·--------.-1..··---··-·--- ..- ...·----..- --- -.. --------.--- ----- Teachers-in-small schools use a broader repertoire of1-.--", ---.--.----..---. 
.._:_:...__:_..... -,J,alls~_~"pe~tat~)!!~:_ .. , . . . 	 I ' 
~_______ __ ___....____ . __.. ' '::'=---=--=::-'':::'--==-.-::-=':=::-'=-ap-p--roaches-To{ci'irivc-ying Cf)ffte'nnmd for .e-ngaging th.eir -.. -- ­

I I ----------- ­

--------".-One stll£fm-ember descrIbed the'l)rOCess'astollows:---:--__---students'-At-one~chool;the:lead teacher detaHe~_how-- .... --.­

:=-==_- ·-----.. -:=~:sl~~yo;;j;eco;r;di() ciiSi/,ildds:.it's'i;iij;oltulltfOihlii';thflj~~-- this_w~~~s:-=--=~==~.__-:=-~ =.:===.==~:-.~---..~- .-I ......--------..-....- ­
__ ~_. . . -meet o/Jt'.expectatiolts..T1!ey !!!O'W .t'eri.w.e../Ihovp 1'!!I.1t~__ .::.__ ..~,-~de.ltf: don't ~stUII!y get 'achallt'lf t~ hea;'-;tlre~7ieop'ii--'''----''-----''-'''' 

thiltk. /n lItatlt .tJnd.scit!fm:, tlte§llldents tire aske-!iio S?ft:c:~-.--wunl them/o sllcceed. The kitls Wtlllt to please you. "...__________ 
_ . . 

PlO'h"':n",i expectations are manifested through -, --
I •. • 

care and academic aspIrations teachers have for 
- ..th",l. r.~t d 

u ents.-..------·.._- -

. 

become internalized and, potentially, realized. 

. . ' problems tlltd explailt to the dass how they solfled tltt' ' 
- ----.. - - _.. ... - ~ .. -.- -... .-.- .. ;.. . --,-..

problems. /11 Engllslt, they huve liternllln! CIIdes wlterl! 
. '!J !J" "th· d d 'd, I • i j ... t.7ey u'rp eac. 0 Ifr rea aft prow e t'XpJ{lfwtlf}ns oj'

-'---~---: -- - ------:------iilt{jnhij7irCiliid;lig~ ~1 ro/es/teift I:'--git'elt and s)tide/~tr-
tlsstl1lte differellt roles: dismssioll director, creolitl~ I 

One administrator states: 	 IcOlwector (connect the slfJry tf) sometlting else), word ,
I. . 

"[Ollr] biggest challellge is wizard (looks up the hard'iJZ1ords), illlImiltfltor (Iookswp 

gelting the stt/deftts to believe and determines tire illtp0r/af/ce ofpassages), travJll'hqser 

thaI tltey can do it instead of (trucks tltejourttey), aud at1ist (visllal t'lfpt'fSellffJtion)." 

lowering the bor." 
In so doing, students are acquiring a variety of sl~ills,: 

I
High expectations learning how to be constructive· and productive 

require relationships and community members. 
communities of support; I 

I 
only in caring relationships and In addition to, and probably as a result of, forming strqng 

with support can expectations 	 and purposeful bonds in their schools. many small'-sch:ool 
students become involved with project.~ that help Ithein . 
to learn about their neighborhoods. In many small' sChbols 
there was a ~"ommunity-service requirement abov~ andIeaCne!rs foster critical judgment in their 
beyond CPS requirements. The students were in~olv~dsttlldemts. 

Sluffhus /tad to learn to dettl wilh kids wlto 
loues/intJ what they do oecallse they arefosterillg 
It!U'Ie/J,mtJ'ent thillkerJ·. " 

strongest small schools, faculty members are 
nding academic horizons and equipping youth with 

An elementary student put it well: 
in diverse community project.~ such as recycling. I ! 

participating in the Chi<'<'lgo AIDS walk, helping to b~ild 
a home for elderly women, painting Chicago Trankit : 
Authority mumls, lind attending vocational workshol1S: 

. I : 
Students feel safer in their schools becausel 
they are learning the skills of conflict I : 
management and democratic citizenshiR' '!. 

"You ttJIt't wolk through the htllls here lookiltg maJ ; 
because a teamer will stop YOll to find out wh"t ;1 goi)fg 

th~ skills of critical analysis and inquiry. on, and you con'I just bluff your woy II}." . , 

http:1'!!I.1t
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"We have peer mediatilJII here, atld into the school. By their senior year, two years later, 

--"-;11 ull three gmdes'p('ople htJv(' bem ... these students had built trusting relations'hipsl and spoke 

··~~~~?~::~iwlI t~;problem,' and iit~~~_;:~·~~·U!~t!l~~!~?~~!~~~!i~·\~.~~~;~~t~i~~i!~':-:~~~:l~A~~'~~~- ...-: -: .....~-.: 
""itldictJtes thtll YOII wail/lo'solve-it by .. Small schools deal with milllY of the disciplin~ry , 

--. '. . . . . -- ...... -- ." .. ....... " - ... I I 

," talking it Ollt. StTld~lts mediate the. .: problems in alll'U:I.ner.~that large.r schools Icansot. They 

~·problem.·No adlllts.-Its better.bmmse·-------suggesta�ternateways.forthe kIds to deal WIth anger .. - .. - ....... . 
kids are less judg1l1nllal thall adllits. H-e stop and think about preferable solutions. Thby attend to 

---·---·--·-·---·-I------.,;"I,,,'r".·'''''<''''.'' it e!lIpts."·~--::__·_:.~~:__:_~~__~--:-:---__-::.--problemsearlie!,~involving teachersandl~arehts more 

:::~::::.:::=:::::===_:::=:j::::~==;:.:::::;====:=:;~=:::;=;~~===-==--...;::.~: .::.. =~=.:::~:::=::.:::~~~:::=~.:::=-.~~.~::-::::-=-=-~-qliickly, ·and.attclTijlHo-h-el p stu"de rits u riilershnd and 
engagedin. schools_ ..' . . '. I I . 

.. ...... _.._...... .. . '. . .~--: .~mcidlfy·pro.bJe1l1~t1cbehavlor~:·Through 'Commu mty, 
and felt a responslbdlty toward thelf school akm to ,. . I "1'" "'1' . d" . . . . If .1' '1; 

--.--.------.-.j.-.-.....- i-:Tnetii-fi-Icvel of sl'udenc·involverrienf-- .. ··-persona .re a~lOns ~lps,.an. e.l{p~tat.lOJ:l~~I~·C1.rUW", .. , .. -­
'. p. . g.. ... . :. - ··-·---·stlJde·nts-begm·to-lIlternahze·values·of·careand-respect -, '-'--'-' ­
small schools, coupled With their sense of . . ,. ':' .. ,. .... ... .. I . 

...----+.--...-""........ --:- ......... - .. . . ...... '- ..--.-;. "'," ....... ..... - ",' and model a critical and engaged citizenship . 

. community. helped keep the students mterested and -...., ....-............ ,. ... .. .. ,-- ....... -,.... . 

involved in their schools. " . ' ' - .. .. ..... --.. ..... · .... ·-··-- .. ·~---..---·--·-.. ~----·~ .. ·-- .. --·One-leadteacher states: - .... - ....-.-.-... -.. , 

Focus groups with students revealed that they choose· "lfthere's,fOtnejig/rt, 1 brillg the childretl ill herei We sit dow'll 
-t';;atten-danii"remaTn-in-smiIEchools..bec~ilise'these--- .---- -·-tiiiif discuss it: Yo-ii7fil:C thi iiil1ffOil,nhilhVe Wiiii 't·look... -.. 

schools make them feel comfortable and safe. Thev are for suspension. We WJatit to fJ})ork with the thild;r:1I alld have 
less likely to engage in violent physical altercation~. thnn clrange their behavior. A tid 1see that ~ap)f.11i'lg." 

. . . ... -·1·1 . 
. . "We Ctlil te(Jch v(Jlues, ethics, (atltil conflict-resolTltioll In another high school, a student darted out ihto the 
"'straieg;es",'s1l1flll doses. It's c(}1rtagioTls. Brial1, WJho hallway in the middle of class and began'~fight with a 

Ctlllle in violellt, lI11motivated al1d lI11illterested-tJ1ld student passing by. Rushing after the stu~en~~, the 
later, ill a potelltitJlly tliolellt sitllatiol1, Briatl said of teacher tried to hreak up the fight. Two largelseniors 
another stlldf.11t, 'I cal1 tell he hilS hllrt fef'lillgs. Cml 1 attending the small school intervened and divided the 

. I I 

talk to him?,,'(ChtJ1ter director). students. The teacher commented that she could not 
I I 

have broken up the fight without the seniors'l help. The 
A number of small schools indicated that they work hard 

seniors talked to the student for about zo: minutes and 
on the skills of ethical citizenship, nonviolence and com-' 

then returned him to class. Students as wlelll~s teachers 
munity participation. The story of Brian, above, was 

in this school were working to make the schoi>1 safe. . 
echoed by a teacher from a school-within-a-school. who 

told a story about a student named David. 


Whon ~m'IJ->chool ",ud"", w"o "kOd~hYI 'hoy figh' 
less than students in the host school. they answered,"At first he would be the first otle to cheer a fight. 

"B k .L " 0 d' I. I'd . I i!Cawe WI! 110W one tlllOt"er. ur a ta comci e Wit 1Now, rea!llt(y, whetl he was w'itllessillg tJ 
findings from the CCSR 1999 studJnt slurveys.fight, he didtl 't stand there OIld ch('er 

Students attending freestanding ~Ien\entary andthem 011: He fJJ.'as the otle who got 
high schools felt more confiden1t thJn otherthe kid w·ho didll't fJJ.'trnt to calm . I 1 

CPS student~ to help people srilve their prob­dowtl (Jut itrto the halluz,tJy tJlld 
lems, negotiate contlict, and wilrk J,ith other had him waiting there for . 1 1 

students. r-..loreover. students in elementarvAls.-.", 
SWSs tended to report feelinglmo~e able rc; 

In another high school, the teacher navigate contlict than students in t1~eir host 

explained that the students were schools. Students at small schoolk bu'ild 

mean to one another and constantly relationships and the skills to coope~ateJ disagree. 

harassed one another when they first came and negotiate with students and teacher~. I 

I 



'W-;;f04nd [hat ele-mentary andfreestUlldin-g-liigh-:<iCllo(ils---)\ccootitabiIity-is' strengtheJl_ed'-- ­
. - -were~able to establish'substantially safer and more stable --, among students,· parents and -------.- ­

1eir~irig envir-or"menL~-thaIl- co-nventioilalsch-601s':-~~--~~- -~teachers.---· ---- - ­ - ..~ - --~- ­ ~----~-.-.~-.. -- -­
--:--:---.-- .. =..:-= ...: ..=--:~.-=.:.-:':-.=~=::'= =-:1:::':---::+-'- '--=.==--::-.--=-"-­...---=-=-~~'-St~~~~~ ~'~te~di;:;-g-f-r~~-;'~~di;g-;;Ie~en-mryschoo-Is--·-----=-...--===-----==-===--:: ... -::.:.~ .. -::-~-=-.=-.::::--:~.-.=-.::-.::- ..=.= 
--"--"-' .. - rei1bited signifiC:lIitly fe\veCdisruptiohS ilic1as~;;-high·-·- ...-~~n'ht'111 was in elemt'1ltury sc/wo/, I r.ms a poor 
',~~:~~.';~;~'._ .lev6iso(res·pect among stlidints';ind a greater teiidency '::~--~.- 'WIICTlJ was ;'1 eigjttlr gradf', my teuclrer told me Ire 

."::'':'~--'- ... -':':'-.t()' iu pport ·ac;tidemic.achievemeri t :~h;~.s~~d~n·ts' iri:_~=.._.~:_}.!!~'!!.e~g!!..!'!!!~~"!~'!fI!eJ!!!~'"!'!~-o_s!!:O:!~!!!f!'- . 
. . conVentional schools did. :Moreover, some freestanding gOOf!for me. Atfirst I WtlS below level. utld 110W I-·-·r-~··t-·--·---------·---..­

'--::-:::~~----:-'-sch~ols were abl~' to e~tablish extremely'safe envin'm_·---·.---..J~{,'f'!"'~·J11J!"Y.J'1.I!!..s.q.rQO'u~'(!.BrfJ!!'l5!J~s:,,'!!!-.l!f::'~'!Y!"!.!!:'gf,;'!!!~~f------.-..-.---.­
=======m-ehtS,:better. than 84. . ..,,- - -'. " ... luilldet1 itl on ;ojne:;d.~(7)tc~'i~/J~~N::~ti~k.~er.~~-ith~~lCr~tc~a~chi/~ers~;;ill;it~~s~=~=-====~~~~=:
"'--.=--=-=---:--schbols,--,S!ud.ell.t!:,}oul!d_·.t!!~!l(::'w freestanding schools 'u . you, . . .. ... .. .-.---.--.....-.-----. 
... .. He.calmer .inor.e focu'sed . and safer' thali:~onvehtion;F~:- :-~:.: not tire olfutlliIlC;'No olllf·is.strictly by tire book-=-tlrty

I ,., ~-- ---.-- ,------.-.----..--~, •. -.~ ..--...- .."---~-.--

-:----.- ::'~.---:'-.~' h igh ·schools·and··elementary·schools.--··--------=--=:neiii/..iiiiill£hiiiif:Aiif/.1/Ji'.vgi'(ji·1!ltP·Q[mfn1.?'lJ.!?1..(,~r4,,~~=i:;::::=.::~:.~:.:..: ...-.-......-.-.- .­
.....-.... -...--.--.- .. -.. --f--... .. ... .....~...-: ... ~--.......- ..--... -..-...'" . - . . ...--.....--..-- ­

--.- ..., 'AI'h" ... h'" -d" .. r I r .. • I' . I' fi ... ·f..····....-···-Oiii..da'r.aoem·ciristriitethat small schools-that a'ret oug stu ents Ie t sa.er Wit llll t le'con lOes'o ... - .. ---...-._....- ............. '" ". . ...... .... ..... ........ . 
'. . . . sustained over time have created internal 

schools-wlthlO-schools-and were extremely ,.,------ .. -- ... -..- '. . .. ..... -... . .....- --------.-.-...... -- ! -... : .. -.... -_ ... 
...nN~tT"N' th' ... CCSR' I d I of accountability among students, parents, and staff. At a. 

10 elr activities, surveys revea e t lat . ....... '. ; 
ILfelt as_unsafe.inthe.hallways, .bath-. ____sch~olded:~at:d_to afn-centncprmclples and practicesI' 

• . . the lead teacher comments:-'-.··-----···..-:-..:·---f.--1-­
. rooms, and areas surroundlOg thelf. ..' . . I . 
. . school as did students in their . "Tire [studellts} 'mow we ore ill OaJtltilllJOflS cin:le. lWre I 

_ .. Jw~t§..c-'l!!Q!s,.Th~ 9P.8.R ___-:-__ aJ/~'1:'~~_s.!'!!!!K..us o,!~wetlkest t;1I~. !lrat's jmpoftont~iJl th,c 
, . safety questions ask how· .._. . bltlck community. nt tire keld accoulltubk to euch other." I 

'-~safe-s-[udent~ feel in halhvays," ... -. . . . 
. h d'.' . In these mstances, students have a nch sense of I 

__ .. bat rooms, an areas sur- ... . -- community within 'their schools, and among their 
rounding their school. Since 

schools. neighborhoods, and cultural lives. As one I 
~~~~~~ Iteac.:her states: 

sc.:hools, student..' safety in 
these common areas is often "It's Irarderfor kids to full tlrrouglr tire crucks. We ollSl~rve 

• beyond the scope of the SWS. pro/JIcllls and tlrm we collie togethff and talk abodt ! 
I ..... individual kids so we call figllre Ollt how to Irelp them.· 

In general, it has been found that violence in the It's Irunlfor thlf kids to hide,.fIIld it's reul Irardfok kids 
sch'ool's community or the students' neighborhoods is to Cllt classes. The kids Imow tlrllt tlrey can't Cllt belallse 
reldted to students; perceptions of school safety. Some they always get cought. As a teaclrer, I Irove {I bette~ sellse 
ma~ misinterpret this finding to suggest that when of what kids are doing and Irllt'lf //lore (olTtrol. ..! ! 

stuaent.. come from high-crime neighborhoods their ! ' 

i I '1 Students are aware that they are held accountable. 
sch00 s WI I also be unsafe. Our research deinon-

I for their actions. 
strates that small school size may alter this 

relJtionship. The size of freestanding 
I . As one student con'lments: I 
small schools coupled with concerted 

etr~)rt.. to develop important human 
 "Tlrf' tet/dters olwoys give yotl attlflltiot. Tirey

I I
reully cllre anout liS. My tetltlier kflows whel1relJtionsbips. have been important in 

I. r hi' . 1"111 doillg good or /lOt. •• I Icreatlllg saler sc 00 enVlf(lOment<;. 

It is difficult for small-school students Ito 
be anonymous since teachers know when 

I
they are struggling or succeeding. I 

I 

1 
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When elementary school stu- • report a strong professional community; :dents'wlulwere' mo\{ng-on ttl ...... -- .--...-.. -~----.-------;'-"-:-.-"- -.--.. ---:1. 
. ..--------- .--. -.- .. --..... . •.. reportbemg satIsfied m small schoo 1s;

high.schooLwere.asked._what_______.._._ .' _.__._ I 

---ih'ey wOllld-miss·mostahout· their - --.- collaborate with-and learn from'-collealglles; --... _ .... _..... 
--·--;,~all ;~h~~1 th;;y' had 'the f(;lIo~~ing ... -. . .-.. .. t--· .. . 

. _ ....._.. ." : . . . ... ...... .•. engage m prof«sslOnal deve~opment that_~hey found 
to say: ............ :-.-_... .... -. __ . : to be valuable; . :" :" 


-----.--.~-.------. -_._-~--~-.------------,,_.-........._._-_._.._-_._ .._--­
. I I• "The teachers necalise they kept my grades • build coherent educational programs for students 

... ___ . _.. . ... __ .. acro.'Is"iiiscipliiies and gra-ae:i;----:.1-.:--t-:-·-:--. --:--:-.--- ­
=======t:::=:::~:;----:-io~;gIJl·:;~~...how:t;;;/~;stop-l,yi;;i-';;=--:=-'·:·=-:::=·===:======:"-:":::"-==::-·-. .:.-i::--t---==:~·:==.:=== 
-~----.-.... +.-.....-.-_. ··-·--··---·--··-----·-----·.--.--------·-•.. ·have·a .greatersense of respon~lIblhty·foqtudent:; ..- .____._._ 

.. '. '-'acadeolic ,,;oik:i-iid ongoinlnearning;j-' -J._. 
-----...-.-•.--.. --..-i-.------:..:.:.:-::.:.:::.:.:.::.;c.:.:::..-...:.;.-::.:...,::.:.-'.:....:~........-------"'-~.:.~.-=--....-.--.-.----.-----.---------.-.---- ....._-._- --/---.-----;-,--_'-----.-.-___..__. 


I ' 

• "Smaller • create a leamiiigeii\iii;onrrienfft"ir,------------·-- ­

.·-"Afore challenging ~:~k~-;;nd--=~~:~~-~=~-:~~~---~ -"- --- s~.~~ents; a~~~=~:~ ---l: ~T==--':'--' . 
··-··-·-··-···---·-t-----·-·~-·-i."·- ---'- ....J. -----;r-'---- --- --,,------....·._add to and change their. instructional rep6rtoir~ when 

• leonl yotlr 1'550/1$ 011" Wllat comes lIext. k' . I d I r . _ wor 109 Wit 1 stu ents. I 

----,---.----'--!-----.- of their comments mirror the conditions that ------ ---- .--- --------;; ---. ------- -------.--- -- - --- +--.- .-. -­

,.., 

, students use to describe their prep schools in LeSSOf/5 

from Privill'ge(Powell, 1996)-:that they are geared 
toward success. Their teachers push them, while . 
acknowledging differ~nces. It seems significant to us 
that students from the lower-performing schools in 
Chicago's system are beginning to feel committed to 

their schools and to demonstrate their commitment by 
echoing the sentiments of students in some of our 
nation's most privileged schools. 

Finding:Teachers felt more committed to 
and more efficacious in small schools; 

"TIll! smallness has created 0 se/lSe ofWlJlmilmetil a1ld 
cOlJlomderil' t/ttltY01l wOlJld Ilotfind in a /urge school" 
-Lendteacher 

How teachers perceive their work inside small schools 
is an important factor in determining whether small 
schools contribute to improved student achievement. 
We looked at teachers' professional community, which, 
based on the measures in the CCSR teacher survey, 
includes: teacher satisfaction, collaboration. continuity, 
professional development, and heightened commitment 
to student learning. 

Our research demonstrates that taken together these 

factors facilitate transformations in instructional 

practices. Small school teachers were more likely to: 


I 

I'. : 

I 

Smail-high-school teachers tende1d to t:eport 
a stronger professional community than' . 
teachers working in other high s~ho~Js. We 
examined eight measures of professiomillconhmiriity, 
ranging from teachers' professional-development ' 
experiences to the.?egree to which they ~\'or~ -w:ith their 
colleagues (see Table 14). These indicators were created 
from teachers' responses to CCSR's 1997 cit}wide . 
survey of teachers (see Appendix B for al description of 
the survey.) Teachers in small high scho61s t~nded to 

I I 
report feeling that they were members of a stronger 
school community than teachers in theirlhosf schools 
and other high schools. This effect was espeCially 
consistent and strong for teachers worki~g iti the one 
freestanding high school and the 21 SWSs housed in, , 
the three multischools. Although the SWSs significantly 

, I I
outperformed the host schools on only ope It:Jeasure, 
school leadership, teachers in SWSs tended to report 
higher levels of professional community,lopen'ness to 
change. organizational trust, and professional' develop­
m~nt than teachers in their host schools ~nttJ often, 
teachers in conventional high schools. Bbcause of the . I I 
small numbers of high schools imd the low number of 
teachers responding in small schools, it i~ important 
to examine the size of differences as wel'l as their , I 
statistica I significance. I . 

Similar to the high schools. elementary JhOOI teachers 
working in freestanding small schools cohsistently 

I • 

reponed working in a better professional corhmunity 

I 



Table 14: 1997 Measures of Professional Community 

• Teachers' involvemenc in school decision making 

.• Rati~g.~ of the tea~h~;,s'perc~ption·s-ortiieirprincrpara:~aninsiri.ici:ionaflea'crer . 

:::=t-=~='=:-::::::::"--::::=:::===~::::=::':l-~ ~i'h~:de~r~~ to\~'hicht~ach~;s I'~~i~hep~gnl~~'~~-~h~i~;;h~i-~;~~oord -­ ." .1 -- -.------ ­ one anothe"c a-rid 'with'-[he~schoolts~'nlission~ . . ...._­ - .. ~"-~' 

• Wh.eth!!r teacher~vje~ .thepr~ncipal_as afacilitative' and inclllsivel.eader 
• ___ ~_ ON' 

~~----------~--~--~--------------------------------------~~~ 
.--.• -1eachers'-commitmenno.learningabout their.studems'_and school's comm 

• Teachers reported their ~ffortS to understand parents' problems, invite them to 

·····I·--·--·.···.-•...-----... - ..- ...·-..­ .......I---the.classrooms•.seek.their_ inpm,jll1.d_ge!l!=!!UyJ!!lH~Ltrllsili1g !.el.ati.o.ns}1..ip~... 
_::...• _Parent participation and.supportf()uhe.school __ .~_ .. _.:.::.. ___ . _______._. 

"-"1:------------------·--··---1 =~~:.:i'he~ext~-~t:to;hlch~teacbe[SJ.i!~rj£L':iIthihe_s£hO<iI.s~c~!l:Iii·unitY:::=~ --------1i·-~·-1 

.--f.- .._- ...--..---.------....-.--. ­
• The-extentto\vhiCh'teiichers lise' the local community as a resource in their 

=.:~F[<LiJrthe!fen:tF~s~f~!.I[~~Estan~.!~_eir ~tut!entsbetter ------··-..-/· ..····-····-·-1-·-·-;--· 
J=+:===-========+==.::::::.:::~~======~~~~===~==f'--..---- ­

Work Orientation 

Organir.ation:d Tnm 

Openness to Change 

Unt,)(mlinated & Poor 
Professional Development 

Limits nil Student~' 

Abilities 

--. Thedegree-iowhich-thesiaff has-a Ciiope"iative Wiii'k ethic-- . - '''-l--'''r­
.~.T~.e.:e~.~:.~·~~~{)r.t~~~_~~s t.~ ~~~~~.i~·:a~~bji~·_~a0g.ue to ~I;~ ~roh~em:~ - .-. . r 
• 'leachers were asked how many colleagues feel responsible for student.~· academic' I ­

social development. set high standards of professional pmctice, and take respon~ibility 
...for school improvement.___ .__.__.:..____._________. ____ ..._____ . __.--L ' 

• The extent to which teachers talk to one another about instrllction and "1 

studem learning· . . 

• The extent to which teachers fcel their school's goals and actions are focused on 
impim'ing studem learning . 

• The extent to which teachers feel loyal and committed to their sl:hool 

• The degree to which teachers are continually learning and seeking new ideas. 
have a "can do" attitude. and are encouraged co change 

• The extent to which teachers and parent~ support one another to improve 
learning and feel mutual respect . 

• The extent to which teachers feel their principal respects and supports them 

• The extent to which teachers in a school have open communit."ation with and 
for one another 

• The extent to which teachers participate in professional development I; 
• Teachers' sense of how receptive.their colleagues and principal are to change in their .. 	 I Ischool '. . 	 ! 

• The degree to which professional-development topics were followed lip on. if 
teachers hau to seek out professional development with no help. and if 
professional-development activities auvocat<:d practices they did not believe I 

• Asks teachers about their experiences with professional deveiopment such as whethb 
their professional-development experiences intlut:nced their tea(;hing i 

helped them understand their students better, and provided them with 

to work with colleagues and teachers from other schools 


• 'H:achers were' asked if their students are nor capable of learning, cannot work i 
independently, and are not ready for higher-order thinking. A high score indicates 
that teachers view their student.~ as having limited capabilities to learn I 

• 	 All but one of the teacher measures were created' by combining scales created by the CCSR for their research on the 
Scales were combined by weighting their st'Ores by coefficients attained through f3ctor analyses (sec Bilccr, 1997. for 
discussion of the sC3Ie5). 
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Figure 6: 1997 Teacher's Report ofTheir School's Openess to Change 
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Types of Schools 
I 

Number of Schools Observed 

.. Free .. Multischool III SWSs Host • Non-Small Schools 

-These standard deviations were calculated by dividing the estimate of school performance by the variance among schools 
calculated In HlM (See Techinical Notes) 



Figure 7:-1997 Teacher's Rer;-ort--ofTheir-Sthool'sProfessional 

:~_~:~,~l!~~II!!!tf~~:re~~~!:~__~~~~~o!_~~r:!1~_~!~~~ics-'----
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Types of Schools 

Number of Schools Observed 
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-These standard deviations were calculated by dividing the estimate of school performance by the variance among schools 
calculated in HlM (See Techlnlcal Notes) 
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.'Fi'gure'O: 1997 Teachers' Report ofTheir 'School's' Level'ofTrust 
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Number of Schools Observed 

III Free IIJIl Multischool III SWSs Host 111 Non-Small Schools 

-These standard deviations were calculated by dividing the estimate of school performance by the variance among schools 
Cllculated in HlM (See Techinlc.1 Notes) 
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,--, ~-,-- .~... --- ---,--....----,,-~--:~.---~: . ~-,.- .- . . '. .', . ""!", 
. than te.achers in conventional elementary schi)ols~'Te~ich~ - challe-rige at times. The'fieldwork shows that stabJe. -i-~-'-------

_. __ .. ___ ~__ .~~~_T~i~..?!t~:~I~?~::ho~~v~_r,·te~d~~~tore~o~ working .~.--- SWSs do develop stronger communiti.es over time-f---.-: .-,.-- .. -- ­
__ . ._ In a school envmmment shghdy, but nofSlgrilficaJlt!:{'6r'-'--!\'loreover, the survey was conducted In 1997.-The r .. · .. -i' . . ..--- -. --- ­--- ---:-r--------------..-----------------------.----.---.-----'--- --- -,- '-'--- . I

--·------substantially, better than the ones reported-by teachers .-- difficulties in starting small schools and·est:iJilishiil'g-:-T::::-.-. -,-:-------: --- --­

_. --- wor~!~~~~~!:e!.~I~-~e-~t~cr)r!:I~-O,I~:T~e \~ea~_er effect - .' ~heminsid: a lar~:r~~h_(:()1 may ,have ~reven~ed .. I1 

. . ... -.. :. muluschools at .the elementary \evel may be related to teachers from reporting linproved school envIronments. 

----·------.:....theifstructure.-Urilike high-school.multischools that are _____ ,in theiLfirst few_years_o(operation. __,_·_:·_·_~j J ______________ _ 


divided into SWSs with themes, most elementary multi· 
 I I 
-- -,-~--- sChd()ls are divided by grade levels.-The-mission of a ----Finally, all of the small-school environment effects may -'___.,__._ 


.=:=.=':-::-==tJletfitic.s~hooi m=ay:heljfbi-na~tea~ll~rito~gethef.~~Oi"e:==::he~weaker auh~.:_~Jem~lJ.~ill:d~i~lPeca~~~~J.~_I1!e..lj~l!!y~::.::-:::..::::-..:-. 

-.-' ··:----cohere.ntly:and productive\Y:'Freestanding elementary '---schools have stronger school communities than the high ... -.' 

I' -.- . .. ....-.......- ...... --..- .. -. ., --,... - ..... _ --- ........ -- .... _ .........I .. .. 

.. ___:.:..::..._andhigh_sch6olsan~tiI!J1Jd~ct!QQ.lli.JIJ..t:be..lligt!1!chool - schools. More so than the high schools, elementary --"I : 


I . ~~"--~~."---" ~.---.----. --~·-----~-...~~~----------/.-~----r._--'---~T_.-. . _.-- ­
.... -----;------Ieve\-reported·schoolenvironments-thatwere often -_.---.. ·"-schoolsare actively addressing issues of professional--~----------..-.---- .,.

I ..• .' .. --. . 	 .. • --- ...--.. . 1_ I 
--.- .. -significantly or·at least slightly better than those reported -community. On some measures, the stronger,performil~g '.,,__ .. . 

-..... --..... hy dther high-schol:ll teachers, once teacher and school . high schools report school environments equivalerit to: . 
- ----- de~{)grllphics were controlled. --- - ----- --- that of the average elementary.school (Sebring et ,it., : 

I 1995). It therefore may take more time for any eletnen'­
- -------E)(CfPt for openness to change. elementary teachers __._tary school reform to_change_ teacl:!eri" percer.tjPJ.'!S~PL 1._ .___,,_______ _ 

working in SWSs reported working in school environ- their school environment and surpass the norm. In I 
meqts very similar to those reported by teachers in contrast, the small schools may be able to make a 1 

_. the ~ost school. Moreov.er,_on"sQlJle_measures, such as quicker impact at ~he high schoolleve\ becaus~ ~f the' 
school leadership and :work orientation, elementary- weak school communities that characterize many of the 

.. 	SW$teachers iirid re-a-Ctlers iritheirhi)st schools reported high schools. Because the survey was conducted \+e~i 
working in environments significantly worse than those many of the small schools were young, we focus more I 

repJrted by teachers in conventional elementary. on our qualitative data and the high school data in the! 
sch(~ols. Teachers in elementary SWSs and multischools following sections. 
werb not reporting significant benefits in their school 1 

c·orrimunity. This runs in opposition to our fieldwork, in The stronger professional community we observed in 1 . 	 • I· 
whibh we experienced growing and strong professional the high schools' survey data. the freestanding elemen·­
com1munities in .the elementary SWSs. 'mry s~rvey data, and our fieldwork suggest that teach~rsI . in small schools respect and trust the skills and in~ight~ 
The elementary SWSs may have low reports relative to of their colleagues: An intense camaraderie develo:pedl 
the ~ystem and similar reports to their host for a variety among teachers in small schools as they struggled to ' 
of r~asons. In our fieldwork, elementary SWS teachers . make their schools work. The qualitative data rev6,Iled 

. 	 ! I, 

. disc:ussed tensions that existed between the SWS four themes, which are generally consistent with the ! 
teachers and those in the host school. These . survey data, about the professional communi~ies , 
tenJions may have lowered their evaluation of in small schools: There is (1) greater faJult~ 
thei1r overall school. Moreover, elementary accountability and collaboration; (2) J 1 

SWSs were more likely to be founded in strong desire lin continuity across slubject 
, 	 I I

poo~er-performing elementary schools, areas and grades; (3) greater concern ! 
and!therefore it is not surprising that for professional development on ihe i 
they had a weaker professional part of the staff; and (4) a high leVel of 
conimunity in 1997. Many SWSs had commitment to student learning. 

1 I' .to (livercome a poor y operatmg 

professional community as well as try 

to e~tablish an effective one. This b a 
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Number of Schools Observed 

III Free III Multischool III SWSs Host III Non-Small Schools 

-These standard deviations were calculated by dividing the estimate of school performance by the variance among schools 
calculated In HLM (See Techinical Notes) 
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~----~-.~····.-·~-Teachers are far more satisfied in small -in-s·lii~llI high-school!';"sujlj)(jrted change 
I . . . 

-----·--·-·--schools; "Inside the small schools; teachers state that ..----... to a much 'greater extent than teachers in·-··~·--· -r....._.j_...c 

-- .. -~--·-thJY-·hive agreatefability [0 connect with students and .. other high schools:' For instance; the average~--·-f-----c--·--· 

.-.::-::-:-==otHe-;-~~a~h~r~-;~dthatthey canrespon(rtottleTr··ti-\vn~---:-tiigii-salooTSWSs·and-inultischoolsscoredafapPr<~xi~==:::::·..~-:-·=--::~-:---
paAsion for teaching: One teacher echoed the comments 

.. I ..........-.. , '. '-'c .,-. , •.•._ .. ,

of .. ...., 
'.. . ." . 

The·inosrjiiiiiiiifii/lhiiig7{jbo~rliiitig':"il; ~isiiftil/ sthiio/j ·is--·to change . ..This ,me~ns_thatthe_ayerage S)Y$~'.!-(:U:l)lJl~.::_·_·'_...__ 

/ ' 'tII,'J}' /.1'.1 '. 'I ,h}­
ieOnlc, ,s til enJoy £11(.,11 • Illy las COIlI'IC 

, 

look off thet/0y-of Iha/oss Chrisi;,;~~=-:::·:~schools,:respectiyely_(se~j'jguI~§),,§m:illJ.1jg1!..~£r-,<).91 ~ ..-----==-=~= 
.---- ';' , .-. - -------; --.-;.- .. --­ ..----...-. teachers were open to change und seeking new ideas. f---- .- ..­.... 

I/m.I'1'V--ClllJ Y01/ be/troe ,hal? / wasJlist f1red, bllf'1lcd oUI., . ­ . . .. . _ . ~. .""... . 
. ,.... . . Our fieldwork confirms that teachers teach better In ~ . 

·"---~·'--"---I'U!"htld10'be 10llghwnd hord'a1ld slern find meall.-::l-ltave·· .---. -, ..,-.-----. --.--- ------~--.-<--.-- - ..­
-,- .---.. -._--+ ..-."'--'''-;'.' .. _- --'-;-.,'-----.-.-;---.......--­ - ;i------·--small·schools· not that·hetter teachers select.small-------. -­ ---. 

0 __ • ~eg;r.IIIII'~.m!JOJ:.o[~u.ch:~tg..!.!~v.'!.,(~'!..ll1lg 10 ~~.,*-.. __ :..:~_.~.. __ schools as pl;ces -to work. _____ .~_.'_":_'_--:..:.~_:J.--L 
- ,... . ... ,_.... , ­ ,.,-- .... -.- ...---._- .-- ---I-·~··-

Teachers are more likely to collaborateJvit~ ..... 
colleagues in small schools. One of the fea~ture;s 

_. __ . _____ 

M,,,,,,,,,,u', teachersreported thllfthey could not imagine ._. 

to regular schools after tellching in small·-- ,­
Is. One teacher expressed, "I was not willing 
.in the CPSuntilJ godnto a small school. L ____ .. _ofsmall.scbo.9Is.iuhe _qPP'9..!1!:!!!l~yJ(jrJ.~E!~r!'.!~)L~~oi~_ 

would mther pour coffee at St,lr­
'bucks ... hecause I was very 

frustrated at not heing able to 

teach." Teachers in small 
schools are more able to 

influence the structure and 
direction of their school. 
The avemge SWSs scored 

1.48 standard deviations 
above the average school, or 

higher than approximately 93 
percent of the other high schools, 

measures of school leadership that assess how much 
re~ichers feel they can intluence policy. Because the 
UC::I:I"IUII to completely divide a school into small schools 
is n made by the principal, teachers in these schools 
m~y not feel they have as much influence over school 
policy as teachers in SWSs. 

I 
A lead teacher of a small SWS describes the "transt<Hma­
ti~n" that she and her colleagues experienced once the 
small school was in place: "Each of us was able to use 
ou1r ideas and put them into place, and it was more 
m~aningful, and all of us felt like we did when we 
tir!;t started teaching ... [a] burst of energy." This type

I ' 
of1testimony suggests that small schools help teachers 
express their enthusiasm for teaching. while larger 
schools tend to inhibit these feelings. Teachers working 

mately 1.3 and 2.0 standard deviations above the - I 
•. . • 

average, respective to te~ichers' re'j'lorts 'ofthelr~openn~sL·'::··:· " . 
. , . ".. . ., . - .... , ,~- .' - .... ­

'___"..:._ 
schoolsreportedbemgmoreopentochangethanj 1' I ' 

" . 90 percent and-98 percent ofother high ..____ 

with one another. Small schools require that teachers: 
communicate more closely and productively. Acc~)rdihg 
to the 1997 CCSR reacher surveys, small-school, : 
teacher~ '~~ere m~re likely to design instructiomifl II 

programs together, to share and coordinate their ' 
instructional practices with their colleagues, and to work . - " I I 
collahnratively with other teachers and staff members 

- I I 
to make the school run more effectively. Again, the I 
average SWSs and multischools reported substan~ially 
stronger professional communities than about 801 : 
percent of other high schools (see Figure 7). By ,,1I()~ing 
teachers the opportunity to sit together in small groulls 
and work with one another over time, teachers in

l 
small 

schools began collabonlting and coordimlting their 
I 

!
I 

efforts more. The collahoration also extended out'lide 
I ' 

the classroom. Small-school teachers tended to report 
higher levels of trust between and among rhems6lveJ, 
parents, and the principal (see Figure 8).' Moreo+r, !. 
collaboration among faculty may enable them to use I 
their time together more efficiently to address coilcerns 
regarding specific student~ and the school at large. I : 

For example, in one small-school staff meeting, the I 
teachers were discussing how their students coul~ bdst 
be supported in completing a large semester projbct. i 
The teachers discussed the research process and !the i 
role each subject teacher should play in completing the 
project. During the disclission, the science teachbr i 

I 
I 

I 



, 

-­

. 
.. 

-j 

-'~'---"----- ..•-~- ~,~ ~.~~~.. ".~ ~._f - t" ~_ 
, ,; 1 

---agn!ed thadie' needed to divide .' .. In her'slTial'l school she can:'goright acnL tL hall, ~t 
'I r 

'--the project up into more steps'- --- -anytime,-and discuss what is happeningiin [?er] class:... .. "".... " . ' 
--"--80 stu-dents-Ieiftned 'about the--·----room"with·theteacher·who is teaching ~hes'ame ,grade. . . . .. 

- r~;~;~chr;~Oce;'~a-;;d~eJuceJthe ... ,' .. ::---=--:-::-:-:=~-:::==--=:=---===-=-:':--==-=F~~~~-'-:- --::- --.-~----
likelihood of completing the project . Greater communication among the staff translated 

,-'-' at 'the last moment. Moreover,hy---, -: into higher lev'els of accountabilitythroukh a: variety 

the,project.into steps. the..:.:_____oL~lecllanisms_besi~~s.si[llpJy~I:tg_'YLng r.~ori.ll:~IJ_t__. " 
English teacher could help students learn . students' strengths and weakness. For instance, small­

. " 1 ;

·-"---·-----:-Ir-----h{'\w to take'better notes and prepare outlines·for---schoolteachers could draw.upon.one anllthef's strengths 

'. ·i~.h- wasa-p~obI:iifth'e -§cii~ce~[eacher·~-to~cQlli.~t!x'(f.!y~q~L~LtD_.~lJ_d~!!~ .p~~l~~· -~II. ~1~7_~:~__ . 
.- __ __-."·r---·,;;;;,-"r.",h;:leU the "prevIous year In hiS students:-Teachers ~-·---school,-the math teacher played the role,of dlsclphnanan-'-"":_'=-=~:~-­

" .- - • -- - .•• " . .• _ . . " .. '--. .• r. I 
------ ..--.-----____f__.._",Juld discuss the skills students lacked and divide up ." . and developed creative punishme'nts'for students who 
-----:-:---~_.~~-::--.::-:t:-:-:~trfe)'eSI)()I'lsit)"-i li,,1ti-res ....- .. " ... --. -- .. '.--.. -- -"'--'"''--''' ,,,.-- -- --..--....-...-----.----..---- -.. -....,..-..- ..-/ ...-..-.-.--~- '-'- ..--. - . . 

. _ teaching students those skills: -~...... mishehaved·inanyof the classes·in.the.small ,school. 
-. . • 1 

---·-·---·..-·-;-----Most importantly, those same teachers met at the end __ -The students respected her and held her in !ligh regard, 
(If tlie'pi'ojeCf'aria jointly critiqued their students' ..- ---- ....·and the other teachers used her as a resdurce. In one 

. performance and the effectiveness of their strategies.-----·instance, a student .who routinely attendbd her class. 
. - began missing Other <;Iasses in the small ~ch~ol. When 

---Anotherexample-offaculty collaboration is.exemplitied ___,the math t~ilcbe[Jound.qut, sh.e b_egll:!l*_c~j!lg_~is.. __ _ 
in the high school that prepared integrated units for attendance and held him accountable for his; attendance. 
their incoming classes. The lead teacher described the at all the classes in the small school. Sm~1I schools 

. .1 I 
"Island Unit" as orie of the most creative,.in~f:restJng,. " enable teachers to draw on each other's strengths and 
and imaginative projects that was done lIt the school. In hold st~dents ~~co~n[ai}Te to the-same'bleha~ioral 

. geography class, the students, who worked iIi groups of stllndards across all their classes, ' I· ! 
four, were asked to create an island. give it a name, and .. . ..' "I; 
give it certain geographic features, physical structures, Teachers in small schools are more likely to 
and tmnsportation capabilities, In ·English, students engage in professional developm~nt:that they 
were asked to prepare documents including a history find valuahle. According to 1997 CCSR teacher 
of the people, a description of how the island was survey data, teachers in small schools wJre ienerally 
discovered, and the national anthem. And in art, the more likely than teachers in their host s6hoOls and other 

l 

students had the option of preparing a model of the CPS high school teachers to report that their I)wfessional­
island in paper mach6, clay, needlepoint, or hook development experiences had heen sustJine~ and , 
and rug. c()her~mly focused, that they included +po;rtunities to 

think carefully about. try, and evaluate new jdeas. and 
Due to the general nature of small schools, the physicaJ ·that these new stmtegies helped adtiresJ thd needs of 
proximity of classrooms, and the support and the students in their classroom. The avdmg~ SWS high 
camaraderie of the faculty, teachers benefit school and multischool professional-de~'~l(;p:ment . 

1 ;,

and learn from their colleagues as reports were better than 83 percent a':ld 9fl percent of 
resources. One teacher explained other high schools, respectively (se¢ Fi~ure 9), 
that when she was in a larger Moreover, teachers in ditl'erent s~bje~ts began 
school, her classroom was seeking complementary skills arid ptofessional­

. . J I.. fisolated from the Other class- deveIopment opponuJlltles as tile miSSIOn 0 

rooms of the same grade. This the school helped teach~rs unitef thelcurriculum 
physical distance and the disposi­ or instructional strategies across the different 

: i 
tion of the other teachers did not . course areas. I ' 

make it easy to share ideas about 
the curriculum and teaching practices. 



-­ - ..+--.-+--.--~ 

One of the advantages of the small schools is that the . -~that were pr()hle-matic-for th'eir s'tudents: 

.---. . ... ,-,majbrrry-of them \vorkea hard iii cre-ace-udear-ri1issiori' . -. This is a markedly different approach to ,''- .. ----­

,. '~·~~·:~~~=~~:~.~lf(~~S:'~,t~,~t~~ec~~::~_ore~c~~~~y~a~~~~~!:i-a<;h.eJ!!::-~;. P.fl1~~~~'nli.u~§~I~il?fij~il!:~~~!.~I~'£~~~~~!e­
were more able to link the professIOnal-development emphasIs on' indiVidual teachers Interest se I ' 	 .. ,...., -", . ,,- -..-.-- . ,.. . . 
oPPlortunities they ,nee<!e.c.I ~o _th~~rj!l.~t~,u_<:!io'!.al, go~ls.. asmorgasb(ird of possi~~I~~i~s~.n:I..~~I~~ered as 


. Interviews with small-school teachers revealed that· ." term workshops.. , 

'-'----'--·--the~ were-aw:~re·that profes;iomildevelopnlent' was a :---.:..:---.....-,,-----.......:..-. ---, ----'----.-,,---------4--. ­


nec~ssary, career-Jong endeavor that addressed academic Teachers are more ahle to build a 

--·----~----:conient as-i.vell asiilsfii1cti6nal'i)r:actice:-Wh:i(wa~~'-:----':'---'educational progra_m, for 'students between .,._-,..-. - ....... ­

, .' ::::::---.::----e'sp);cialiy;r~iking_ai;ol;t·this:gro-up·wa:diowretlectlVe=='(Jisdplii:ies-and -acioss·:gl;adfflevels·.-:Teacl~e'rs-~n::=,...... :=::=_:·-:=_""" 
-' - --- -,. :. they were'an(iijt-thel):urposesa~il i:i-ii\ctic~s:Ofprofes::'--'--'sma1releme:ntaty ·and. tljgh: ~choolnvere b~tter:.~H!e ~t1-- ------:-."­

~~~_:_-=-=_-- s~~~d~~~!op~~!. +~r::..~_the_major_~nc:~~s~:t_=~~~ck ~t~d~ncs'Jearning prncesses:acro-,~.s.,gI1~.9.t;;.~tnirf:, ______ . _________... 
. these teachers expresse(] were (1) the need for more and fourth-grade-teachern."Ould·dlscliss WhICh-SkIIlS-+' --.-.--...- --,

I 	 I 

- -. --professional-development strategies that were imple- ---- .. third graders should have coming into fourth grade -- -.---.'r-- -	 . ---- ....-, - - ..----...-- .. -.. , -- .. , I 
mented throughout their small schools with ample time and then huild on those skills: The small-school strategy 

. --fortysieniaticiiriplementation;evaluation, 'and revision;-" enab.led them to create curriculuOl that extendedl frorr -­

. 	
" 

I 

(2) desire to learn from others, preferahly other one grade to the next, and experiment with new ' 
. 'who would he available to them to discuss how----educational themes, all while working closely with...! _, . 

pa~ticular strategies could be tailored 
to their classrooms and schools; 

and (3) the desire for the 
. professional-development 

opportunities to directly 
affect their classrooms and 
their students' learning. 

In the best of the small 
schools, the professional devel­

opment that these teachers were 
seeking was different from conven­

approaches. For instance, oile school worked with 
of directors, who provided the support the 

needed to work during the month of August, part 
time at a retreat setting, to analyze .their standard-

test scores and to develop a school wide plan for 
iml~wving their own skills in teaching reading. Another 
groJp of teachers. in collahoration with their museum 
partlner, secured a group Fulbright Ahroad so that they, 
as alsuhset of the faculty, had time to build culturally 
relevant curriculum for their students while improving 
thei~ own bilingual skills. Another school was working 
witH an outside consultant to huild an Afri-centric . 

I 

curriculum for their children because they thought such 
content was more likely to engage the kids. Small schools 
likelthese were constantly looking for the resources they 
needed in order to secure professional development that 
woJld help the whole school community work on issues 

other teachers. In one high school ,that was strugiling' . 
with issues of academic rigor; the teachers create1lis~s 
of skills students should have. after_each year in the i 

high school. ! 

One teacher commented: 	 i 

"Wltell it COllies to slIbjl!ct areas, WI! kllow what we've CO'()ell'~ 
fl.'¥! l:!Iow 'fJZwat we fleed to COVI!t: " I i 

Something as simple as mapping the requirements fo~ 
each year as a group provided a greater sense of cbntiL 

nuity. As teachers in small schools created instruc1tionhl 
plans, teachers felt greater responsibility to their pleers: to 

successfully develop students' skills. I i 
"II's important to make sure that f(l.'e're cOlltleclitlg... .((1 
I'm leaching reading, it slill Ilt!edJ 10 COll/lect wilh ~Ils.+­
lIJolh. II slil/ tleeds to C01l11ecI to his. - writing OSJ{gtt-1 
ments alld Ms. literafllre work. EVeII though r.veire .­
doing different Ihillgs, f(l.'1! still Ilei'd 10 make sure 'ilte're! 
on the same topic, the some skills. " I i 

In a numher of the small schools we visited, faculty i 
worked with students overtime; that is. faculty n~ovd:l 
with their students as they advanced to the next krad~. 
Several teachers state that this approach has ben~fits h,r 
them as well as for the studenc.<;. Over time, teachers get 
to know what the studenc.<; know (and don 't kno~), a\~d 
that allows the teachers to develop appropriate curric~la

I , 
and apply useful instructional practices without havin~ 

http:th~~rj!l.~t~,u_<:!io'!.al
http:t~,~t~~ec~~::~_ore~c~~~~y~a~~~~~!:i-a<;h.eJ


reatStrides 

to repe~~-~~~~~~~~~~·~~~~~arily, ... 
~--- ·~I···-·h·---'I-:--t···h-"'I' ·'5' .. exp am t e ru es (J tee a:;., 
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.. . 
-·~~·i'For tliree years fo·,irkidsJ Imow the 

'-------ll!.(1C"te1'S they ore working with. Thens---Faculty·members devoted per~omll tlme.tp U1~e --::---,.- ..-­
no dOfllwtime where you hor-'e to go ooer tlte 

I 
I 

ahout· their post-secondary plans. ~notlle(high' schc)(I1 
. --has li:ve·rv active and strong vocatIOnal program.-Each -- ­• . . ']. . . .. .. I,... __ __ ... 

.. makes sure that all of their ehgIhle 
.. st~dents par~i~'ip;~~i~ ·~h~~·~-P;~g~~~~-i;:;I;;:;-~ffi;n't;;-'·"-· 

prepare the students for post-secondary oppo'rwniries; 
.. -- .. - . .-. :.- .~. :=:-.':.. :.. . ,. I I··.· 

.. 
students on trips out of the nelghhorhood ischqols. rhey 

·--··--·-·-..:--·!-------·---·-rttfP.r·/lf!oj·ll ·,,·-----·-···---···------·-·---·-wrote·letters·and made phonecalls-,-and this from ----­
. .. . _.-. -----~--.-----.:..·-~~::--==--==~=--=·fa<::ultv.nieinl)~rs.typi~j lIy::worki ng::withou~ thhe·sources 

----.---.....----.f..-..--.1l i;;~g;:;ifica~l~ d:.~~rtu:.: fr~m .tra?itional.practice -~····--·-·ofirS~h(j(j1 couhse1.o(Some·_teach~rs werelthri.p~d that . 
whe-n high school teac~~!~_~~~.r.Y.. th~lr ~t.~d_':'t~_fro~._.... __ ~~~:studelli:s fromtneiLdenlentary_~chools..\ . I 1I1g to ..... 

-----.-..--.-.-+-------.-~--=-.-::_.J:::_::-.:.-_-=.~T theSmallll1ghscho~ls,- ...----.-:-:..rioteworthY.high~1'Cbools~Otheneacher~:llsh~d t~ey had· 

.. --~~:. _··,._~··____ I_·____~:>I·""l.""" .SWSs>.a ~Imlll s.ej; of tea<;hers. t~~~\t_ll~ same: another year "with lthestudents] to ke~-,~ fhelf skIlls 

-set of students for three to four years. This IS m contrast· moving." Ai:'one school, when three partIcularly 


---.---.-..... to <:onventional high schools where.:he_t:achc::rs~ar.e___~_~._~_ "difficult" ·eighth gmderswere retained inl the:grade 

responsible for a variety of classes WIth different students because they had not performed adequately on the ITBS 


-.__._~__._.__ --- ._+.___.__t~h.,::a£.£!!~Eg~.~C.~~~~~.!.n,!.I.!!~.~~!.;.I!.~.!:.?n,!:l~~t~~~ac.~~~~_._ and the host-school principal had'~recyclep th~m back _.- ..-. - .. 
tend to mold the cUfflculum to theIr students strengths into the host school," the small-school tea<?her~ went and 
and needs instead of teaching a set curriculum around. a . "fished them Ollt. No matter what. they a~e m!r students, . 
subje.~=-Te~~~~~~~}i~~e t~at thi~ change is .mu~h more. .Ql![ responsibility, We'll get them through.'I' ; 
.Iikdy to enable. them to butld thetr students skIlls. I 

... - .:. -.. -- At one high schOol, the teachers scrambled d~ring 
Even in small schools where the teachers change . senior year to make sure all their student~ we;re on a 
studel~ts e·ach year, the teachers' experiences are traject~ry to graduate, and the teachers ~et i~dividuallY 
fundamentally different. In these schools, teachers can with students to make post-high school plans; !..(oreover, 
meet with teachers in their own grade level and across the teachers could also point out the fourlor five 
the grade level and truly talk about how to connect one students who weren't going to graduate ard trey were 
year's experience to the next. This is very different from trying to work with these students to ma~e sqme plans 
other schools, where teachers meet only with teachers in after high school that would help them fi?d a.!job or get 
their own departments and rarely discuss actual students useful training. The teachers showed fru~traqon and. 
and specific problems with classroom instruction. worrY about the future of the students not finishing, but 

they'did not degrade the students' poteniial. i 
Teachers demonstrate a greater sense of 

. ·1 iresponsibility for ongoing student learning. New approaches to professional development decreased 
Across the eight schools. we heard teachers describing I I •• I

small-school teachers' reliance on and use of ~radl:tOna 
a sense of personal responsibility for stu­ teaching methods. In the eight schoolslwe ~tudled,
dents' academic work. past, present, teachers were working to make students: become 
and future, Fears and (.'Oncerns . fi" I I. I· t' •critical thmkers pro IClent III ana y:::mgllllorma­
were particularly apparent when tion and asserting their opinions i?scead of 
eighth grade faculty described 

memori7.ing and reciting facts ani inTrmation,
the lengths to which they go to 


assure that their "babies" are 
 Small-school teachers proviae a 
going to "good"-safe. rigorous, · . I I tmore focused I earning envlr~nmen 
and college-bound-high schools. for students. According to the 1997 teacher­
This is also true of the high survey data small-school teachers were rAore'llikely than , , ,Ischools-one high school offers an 

teachers in host schools and other hIgh sch~ols fa report
internship program that prepares students to think that their schools focused on what was best· for student 

I 
I 
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----produce opportu-iiities-ft'ir--acallemically 
rl".,nt_----·~'-------·-------I--~ 

ngcross -
discipliilary, -niultiage~ grouped, engaging work. 

--- - ­ -- --- ­ --­
believe that these classrooms were the--norm in 

\,v,."c.''' ....----\--+--------~----- -.-,,---- ­

j----i·-·..-----· -----..,,-- ­ ..--" ­

- - -
--- .-------- ­ - - ­

.:::::::==:==~-[eaJi:ler;';-';[):[j,s·e~i}i;e:ii-e\i;:aimll)ac 

frijirrlcliii:~Si'i.iorr__fft:ifpol 

.----~_..- ~ .... 
lear,ning. Small-school teachers were more likely to have 


- -----. ---. -- - well~detined leariiiiig-e;cpectiii:ionS"for-ali stlfdent..~--;-set ----- ----challenging and creative; 

. ____________________________ 1------_------ --___.____. ___ . ______ ____ - ____ _ 
__________ high_stal1_dard~ fOU!h~!l~ll)l<e..p...!!.Ifr~I!!.~r:il:e~jlnd ---. - - - -- .--- - - - -Ieai'ili _ - -­

-_~---- ~ - -~ - ~~t~~r~C~~j~~~~yt_~~~a~~ize instructional time. One- - -- ---teachers gmppling WI 


. _ example was shown by teachers in a SWS who, based on 

-- --t-· ----- --- --- -- - - - -------- --- - .- - - - - - --- - - --- ---- --- - -- ­

.: 	 an examination of their student..~' skills, agreed that they ­
I . - - - -- - -- - . -	 - - - ­

. -------·-----wa~ted to implement a-phonics-based reading program. ----qualitative-sample and _nouhe exception. 
. SWS committed a substantial amount of one work, we consistently heard small-school 1 setik­

-------·---.....:.-·.,.;,·'.\h'pr·c-.;"., . . d . . h h .., d' ,.J .a~qlJl~mg !lrl_ m~tr~~r.~~~. t ~ ot _~~~~~-~-=~~~:o~~~~~n~J~~tl~~e ~n _creatlv~ ways ~~_engage-~~'I:If~l-:-.----.--------------
-By partially freemg- th IS _s tilden ts. __Teachers _expressed _ho'N__e n Joya b le:JQt<!r --=L-=~-===---'--' -- -­- . 	 I; --------­

bilit!es;thc::~SW:Swa~~-:-::.~~te~ching had become inside the small-school environ+ ---------.---- ---. 

to~~~ir~t_~~ .~e~~:~i~~I~xpertiseand:feedback it~~:~ment._O_I1~~t~~£he(-~~-pL~i-tIy~i!~!-~<!;~~'I~)!riiJ~~UE~;·L----~- _____ .___ _ 
--------------""'c-~--I-, ,~j to successfully_lmplemennheprogram-.-As-a------have -to-sneak-to-be 'creatlve-m-order-to -teach:'~Although --------- -- --..----- ­. - -- - - -- - ---I 

of this effort,- the SWS's student..~ significantly out-------~ the creative techniques being used by the teachers i 
----;,··--·-··--'·che-hi.lSt-school-stiitlerltS- tin the sciridardized ----·could h'avebeenllsed in largenchools;the suppdrt by 

ing tests.--·-~-- ----- --- - ---other teachers and principals,-along with the gro\Jingi " 
- focus on student learning found in small schools, I ! 

n~i:'unusual in conventional schools for teachers to -- provided teachers with the security.to.try new -- --- ~ -- L...-------- ------ --­
blame stu~ents for lacking effort or approache:s. In the mos~ successful sn~all scho~ls. tfadlers 

_ for bemg la4Y, or to hlame their \\,ere lookmg for effective new teachmg practices land!I 
families for being uninterested-_ .Ionger_ peri.o.ds_of instruction.s.()__~~:l.!Jh_~y_~o_lM_(;~e_~tei _ 

in education. In the small -more engaging work and build sustained effort. At one 
schools, teachers seldom - school, a faculty me-iTiber describes, "This is fl diff+'ellti 

. ___ 	 disparaged their students way to teach. WhC1l YOII move away from the renter oftfe - : 
or their families. Rather, room...yolI- develop ways kids call leam from each other" 
we heard faculty searching from booksoojrom !lItemet rescordroojrom talking to erich 

among themselves for other.. jrom interv;ews .. .It:1 harder to teach." The I 
strategies to engage student..~ importance of incorporating.. student realities into Ithe'I 

long disengaged from public academic curriculum was echoed in almost all of the : 
schools in our qualitative sample. e·ducation. For instance, at one 

educators recognized that in order to elevate 
levels, they needed to have students focus rigor­

Finding:Successful classrooms in small
I on reading and literature. By converting basal 

schools were targeted at improvingCUrriculum into a literature rich curriculum and by vary­
the skills of their students, and theing their appro~ches to teaching reading. these middle­

1 	 ­ work that students were presentedschool educators now dedicate three hours a day to 
with was engaging .and challenging.literkture-reading. writing. and analyzing. Their ITBS 

1 - ­

score rose from 14 percent at or above median to 28 In successful classrooms. teachers: 
perdent at or above median in the course of two years. i 
Thi~ willingness to commit to student learning. rather • motivate students to research, interpret, and critique 

tha~ abdicating responsibility, made these teachers information; \ ! 
stronger advocates for their student..~. ., . I h . I• 	 empIoy vanous mstructlona approac es to teachmg 

concepts and skills; I
Tea1heis built a more varied instructional 

1rep~rtoire for working with students. An important • integrate curriculum unit..~ across subject areas; 
I

I: 	 1 f . .. hlOCUS 0 our mvestlgatlOn was ow small schools 
• 	 use approaches that encourage student participatioh; 

I 
! 
I 
1 

I 
I 
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reatStrides 

. . .. .. -.···-learnmg strategies, . 

--en~~ge stl;d~nt~ i~ m:'-lt~ring'--Aki'naergartencI~~~~i~~~~~;~~~~~~~r;~~~~'~iir~s~of.::·:'~·=-:::-
or tutoring other students; 

- and . ___. 
. .-. '. .... ..... .. ,

~--.---.-·.engage In peer.crltlque. __________ 
student 

Lsize al~n 

The stude,)t.~ screech-with_delight a~ they Imrer .their 
!'IJeaks'!· t(l eat animal food in the gUIse of Cheenos. . . I 

---~ 
..... Iearning.experiences that are developmenFlI~lappropn~~. 

, --'':~':'-:-''::::-.:: - -:::. many small schools where st~~ent ~erformance IS 1i.t'II":_~·_C(~.!~t '01 tl.l=-_~~~~_,!,~.:!:e ~r.e_ p~~tc.:r:~?f_tUll~:~~()Ic:.~~-,-_._._ ..... . 

-- ______._._____________ .____._-=--=-= __ F_Jn:m.~.~~~<>.n~lLnfort..l.J'!.a.!t;:.~y,_~Cr~s.slhe_C?l~'!~2..t~~re ~re__ 

.-. 
.---'.­

--, ... ,- ... 

------------_.­

. ----.....'_ .... _._. 

-=--':R.~obl~.!.~i!t.~£~Lfl=Q!.!t<:.~.r<?.!.~~,~.~_I!1~2.~.~~e..~c.~~~~~.~~Y~--.and numbers, as w.ell as lists ofhelpers,.cflenpars,.c1ass--.-­
an impact on student learning, it has ~o in~~en~.~~n~.... :.:_ 
.faCilitate greaiei)n-sti-udional~v:ariatioll,c1ass siz~,_dl<:.. 

CJuali!-y_of th.: task!...!.n.<:!..~e_:I~r}t:!: of_t~~e ski!l~ ~~~-.___-_ 
knowledge teachers wish to inculcate. The work that 

studentS do needs to be rigorous and focused. When 
----we'visiteoclassrooms;we-Iookedforevidence~that ... ------~e;cher leads the students through a seri9s ofrSpanish 

important work was under way and then we tried to 

characterize the conditions within the .school that made 
- good instruction possible. Schools that linked student-

centered instruction to high standards were better 
positioned to help students. !\1()reover, classrooms with 
high student engagement around sign"ificant work 
seemed more prevalent in the schools wh~re vision and 
structure were directly connected to teachmg and learn­

ing. (In many parts of the country, It IS common to see 
vision statements prominently displayed but unrelated to 
the instructional practices in classrooms.) It is a compli­
cated prospect for schools to ge.t all of th.ese fac.tors 
lined up. but many of the small schools m our sample 
were working conscientiously toward that end. In order 
to illustrate the kinds offresh approaches that we saw, 

we've included 'several vignettes from our field notes . 
that reflect classroom activities. . 

The Youngest Students. them how many ones should be in the ol.le's can. 
In a first-grade classroom, 28 "I have one in the can and I sholll~ ha~'e six, so 
students are learning how animals how many do I need to add?" Stuoents call out

I ,_eat. Working from materials the answer. The teacher counts o? her hngers. 
developed by the Chicago She puts straws behind her hack ~nd 1:10Id~ up
A(;ademy of Sciences, the three straws in one hand and thre~ sm~ws In 
teacher moves from giving the other and asks how many that 'i'ak~s. The 
directions in English to using children shout, "Six'" and she grins. i'Yo~ are so 
Spanish for the content of the lesson 

smart! What's another word for smart?'''rntilligent!''
that has students eating like animals. 

activities, and_number charts. This class alsp \las creatt;d.. . 
an altar to a baby who died in a fire,som6thing the 

children were com:erned ubout. -.--. --- -')1-- '1. . . . 
.! 

The_act!v:j!y.\\~e_.Qbi'.~rve d~als wi.~.tl.!!~l~b..<?r.~_d!i!c:. ________ . 

ateTor early learners. The desks are arranged ',n three 
I· I' . h· t allow for small gtouris rectangu accuSJeJiLLL ___.. _..__ ..__..__ r-'. ',-'. 

... There is a block/play area and ~ reapllll!; area 
.books in both .Englishand Spanish. 'fI'htjfOom.is 

'wi~.h s~ol.e_=_q9.ug~!l\§.\-.:.~n,~_s ~~~.~~~t-~E.:-::---'· 
student-made objects connected to the f(1u~~11es and 

songs and other activities to teach students aDOlit _ 
numhers and counting. She begins with al verY active, 
parti~ipatory song that 't~l!s'thechildren what: they 
should do at every hour of the day. This i~ folIowed by 
a counting song about the clock. Theyal~() si~g a song 
about the days of the week, distinguishink be.tween the 
days they go to school and the days they don}I ' 

I .
After the songs, they sit by the calendar tq de~ermme 
the days that need to he added to the cale1ndat. The 
students help one another when one of th~m gets 
stumped. They are able to choose which 90Io.r~ they a,re 
going to use to write the dates on the pumpk1ll or leaf 
that w'ill represent the next day on the cal~nddr.

I I 
'In another kindergtmen class. 15 African-~m~rican 
students also begin with calendar work. After 'the 

students put up the date in unison, theltea~her asks 

http:fI'htjfOom.is


- - ­

----~-.--- ---------------- --------- ----- - --.. ------- .__. 
they shout out. She then moves to the board, where she - they are reading. They mo~e to the 

.... - -----·--h~~~ritre;:;~«Good-~fonday);fOrnrngi~;-you~cE\ss!"·SIie-:teXtljQok-forspecific-details- thilt support 

.--·--~~~=~h_;.~.i~f~-;i~~;r Oll~~)f.th~w~)_;dilonda:;~and~Tette~;)ut..-=---~tlle~po{i1tsjbii~~i~!:i_~)_~_ak~!::A!!?~!!t!__t~_\~~.__ ._. __.__;_-.-+-_._______-__------- -.... 

- ------ofthe-date.TheytiWili-ih-eletterin Moilday.-SheaskS--- '-room are samples of student work. An-entire table --·r--·--· --- .. -- --- . - - -- ---- - -­
____ . a b?y _to go to the calendar and find th_« date. Then she back of the ~oom_ has th_re.e-_di~_t?_nsillnal .. 

-_ -_- •---: --asks how. many-da-ys llfe lef(hefore Halloween, a task . the plots of books they have read. In addltlon, 
----~------the~-d6-\vitli exubera-n-ce:They-thenmove-w·the letter---'have created:books based on-tile booKsthey-ha 

. _ boa1rd. They are working on the letter "p." She has - - I I 
-~--- --.~==:_~ji!i'.tn.g~d~-_~~~~lh~~~Lp'!~E.J!.~-=-~Cji .. -\~~~_£>.n-the--:--~-·"---Irraiiot:hei'class·6f 23 fifth-graders;-a II]Jf_wh()rn:speak_r-----:------ -- ------- ­
-~~-----..- -b()a~d.-The·-activity-Ieads to'a broader-d iscussfimas-iiley-=-=Spanish:;is-ihei i-~fir.~t:lailguage~:tl1ere are-:i:lescri Pii?Jls:r..:::.-:~=::::.:..::-:: ~-::::: ~- ~ ­
-------~-~-- --a~~qu~ci~ns-a12~U-t~p!>rcuprnes a.,!~j1e.~C()ckS~whythey---of "~iter.atijre~irCle~" ~Cf(>.ss ~hetol:.s~( t~e.-_~~in4p.wt-._---- -..-- - -­
---- .-..---.- dlfferent,-how>the peacock feather-she passes ---.----The-Jobs of Amst,-Dlrector, Work Wlzary,_Characfer, _______.. ____~,_._____ _ 


and -----C~lptairi;-an(l C6nriector are·listell:7hei'e~is·-jCcharlt , 

- beginning words,--ending words,- and connecting words.·----­
- -.-. .- .. '-'- -. - -.. '.' - -- .' - I iThe task on this partlcular day IS to wnce a first-persoil- - ---. 

-- Years~---- -- -- -story fronnhepoint of view of a confederate soldier, ~i 
I . 

fourth~grade da~s set up so the desks create small union soldier, or a wife who's been left at home. The i 

-------------.>r~: -students are 'editing each other'swriting.-TheY--..---student'l are engaged -in their-work.------ ---- ··--1-------- ---- ­

- are able co· explain what they are 
looking for as editors as well as 

--.. whatthey:were expected to 
--- :_ d() .<ls:.\\:~ii~r!!; The tone of 

the class is serious. 

On the bulletin board in 
another class is "WOW 

WORK," which features 
samples of kids' writing and 

photos. The students are review­
ing math computation skills while the 

\vorks with them using an overhead projector._ 

steps for solving different kinds of problems are 
I around the room. The teacher hands out a quiz 
reviews steps for each operation with the help of 

vis I aids. The teacher explains that only one point is 
.given for the right answer and 'that the rest is for the 
woJk shown. Finally, the teacher explains that when 

I 
stu?ents are finished, they should take out their hooks 
and read quietly. Among the books students are reading 
are ~'ounder and Afarlin Luther Ki/lg. These students also 
tutf\r first-graders and have started ~I jourmllism club 
thaj is putting out a newsletter. 

Next door, the fifth-grade students are working on a 
_Verin _diagram that c(;mpares components of the novel 

- - i 
Speaking in English, the teacher asks one boy _to . I 
'~Tell me what you're going to do." He starts to speak: 
but then laughs uncontrollahly. She gently persist~, i 
"Don't laugh, tell me," and he get!, to work with her. i 

With another student, the teacher coaches in - I i 
Spanish. "Yo soy un/un_en la Guerra Civil. En \TIi : 
vida ... " The teacher explains that she cries co do imly; 
English reading in school, where she can help the~l, I 
and allows more reading in Sp;lllish at home. ­

High School Students. I 1 

A group of high school students is working in the library. 
Some are using hooks while others are using the In:ternet 
for their research. Whether they are investigating B?ss I 
Tweed or an aspect of Puritan society, they are guided by 
a chart with three columns they are able to explain Ito ai_ 
visitor: one for what they Know, one for what they Wan~ 

to know, and one for wh;\( they've Learned. I i 

The students are discussing a piece of writing displaybd 
on an overhead projector ahout a crime news stor~ tha:t 
occurred earlier in the week. The task is to make the i 
writing stronger. Following this activity, the studehts i 

move into pairs in preparation for a debate. The s~hje~t 
is Supreme Court decisions. A list of cases is post~d i 
on the door. Sample topics include whether prayer is 

http:t~e.-_~~in4p.wt


-. ! 
-._1
-·1­

I 

I 
I 
j.­ -

I 

--.~ ---------_.--- -. -_._- -- .. -1- .. ­
.. In-ihighschool :utdass;-th-etei"icherexplains hil\v.--.·---.--C.hi-~~go Public Schools Central 0ffice 

much she enjoys being able to have her students work Small schools have received considerabl~ atienti()!I.a~~~ __._____ .__ 
----on -aproject forlO~)-minutes;~She. is particularl: pleased ----;~·pp~~t~-;:;d~-;-th-;;-~·~-~~~~tadm-i~ist~adorA~·p·reviously . . 

with the.opportumty t~ wo~k on mtegra~ed U~lts of 
study. The current project IS a?out s~lf-ldentlty. For 
each student, this involves a vIdeo pIcture and an 
individual. writing project. A writer in residence has _ 
worked with the students, and each has created a poem 
based on whom they are descended from, wha~ they 
love, believe, question, need, work on, would like to 
see. and are a member of. One of the students proudly 
shows and explains his rendering of a Salvador Dali­
like painting, which illustrates the student's belief that 
life makes no sense, The deep connection to self, the 
thoughtfulness of the writing and editing process. 

and the allusion to other artwork is clear in all of 

the projects, 

In another school, students in a 90-minute Junior World 
Literature class are focusing on Fredriech, a book about 
the Holocaust, as part of the Facing History 

mentioned, in 1995, the board announceld a request 
for proposals (RFP) to plan. start, and support small 
schools. arid under this initiative a numtier of small 
schools were started, many of which thrire +day. Since 
that time, the board has encouraged a numb~r of other 
s~~~11 schools. For example, the ChicagolMil,itary 
Academy-Bronzeville, which has a mililtaryl curriculum, 
opened in August 1999 with support from tile mayor. 
an external pa-rtner. and federallegislati6n, This small 
school has received both local and natio~al ~ttention. In 
addition. a number of ninth-grade acadelnid that assist 
students in their transition from middle kchdol to higl~ 
school have been started. There are also: S\V1Ss restruc­

turing 'activities occurring in high schools throughout 
, d ,I. 1 Ithe city. These SWSs are deslgne to IIlvlgorate a poor y 

performing school and provide parents Jith ~ variety of 

educational options. . I: . 
and Ourselves curriculum (they During the tenure of thIS study, small schools 

I Iwill then move on to Elie Wiesel's 
(both RFP and non-RFP schools') w~re handled 

memoir. Night). Students read aloud by Dr, Olivia Watkins, who has Iiong been a 
during an exercise from a Chronol­

supporter of small schools,' Dr. ~Vat~ins and 
ogy of Laws Passed by the Nazis. her staff of five address all the concerns

I Iwhich is included in the novel. of small schools, such as: start-up, finding 
When a student occasionally 1 I f 'I' .physical space to house the schools, aCI Itatll1g
stumbles in the reading, other " 1 bl' I • "personnel issues. and general trou es 1ll0tll1g. 

. . I I •students correct him in positive and 
Support is also offered to the smal~ Isch9ol~ 111 the 

supportive ways. The work of this class 
form of professional development, assIstance III 

I 

I 
I 
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meeting hoard policies, and data collection on emhmce small schools because they 
-~_~:~--==---: ___~f!1ttE~llr~~Cs.!rll{;tl:'!e un~performance. - - -_ .. __-- helieve-that "srllaIIeris hetter" and" 

------------l---.----------- --.---,-- -------.-.---- - ---.-..,----- _heel! us~ sn}aIL-;'do' work:" -Mr: ValIas- , ' 
, - -- ., .. One 'of the e'xpliCit-goals ()f this'officeisio enlbed sOlall explained that as the numbenme large urhu 

schpols in the larger CI>S system. In_G~i<:agf), .it is aI~w. district that promotes smilll sch()ols,.'h.is'adn_'i.i nis,fra:tio'n 
, .that schools are led by principals who possess the legal committed to prohihiting the construction of pl"m,t>nlr" 

.. ,--- -----adriiinisrra'tive'certification-that'allownhenno-make----or high schools that house more than 600 stude 
I 

. decisions and to be held accountable for their schools. restructuring the existing large high schools into 

_~':"-::-~-_:==~-~-~Qiltf)fil~:e.-~~~H~~g~~~_~~~i~i!~i~~~~~~~i~~?:'r>_r~v~~~-=-=-.lear~~n!CO~lliiiilities, and to promoting-the SWSi ..·1--·----:---------·---­
reach-of the freestanding sma\l'schools,so ---strategy f()rfresllman and se-nior-academieii,:as~wellas·:.:-.=-.-::.:.:-~::: .- ­

, I . . 

the need~~-(;ftlle-scil'(;ol (;antieclearlycoilimtlni~ire(r--'conierit~specific'schools' with' focuses'slJcha:n ROTC :or -' ...,._- ........-.._..-.., , 

board.-~-----:":--- .... -·--"':":'::·':'~.~-- .. -....:--~,-rriath and science. This policy. suggests. tpat.unlike th'e_~_____..._ , ..... ,_... 
----..--+---.--, .:- "--"~-----".~"'----------:'-"~--_~::---- .. ---- ---: reStOrdlecolTmry.\vh icn is'I)t!'rsistiil-g'iil-tluiIdirig~-+..------- . ----~ 

.. Of Dr, Watkins' responsihility is to help 'small . - . - .- "schools of 2.000 students and more, Chicago will truly - , . 
.. neg;;tiatethe differences' between their ... take the lead 'in establishing hoth-poliCies' iind ----­

'iindi:he'fiolicies'ana ~ifl)Cedures -or the larger' - practices of promoting and supporting smaller--­
She regularly intervenes on behalf of specific learning communities. 

ischools.,Forexample,·she---- ----- ....... -----------------.., --- ,-----..--- '--.. --j" 
descrihes the instance in which a External Partners . i 

small school was approved to The Chicago school-communities context is unique iill· 
open. hut had no huilding or '. urban America, At present, most schools in the cit} ar~ . 
space. (Real estate for small paired with an external partner typically. although ,not: 
schools, especially in urban always, selected hy the core educators and/or LSD i 

systems, is an enormous members of that school. All of the small schools inlourl 
issue.) Dr. Watkins and her qualitative sample, and a number in the quantitative I 

staff helped the small school sample, had external partners. In quite distinct wa~s. i 
to secure space, get set up, these partners contributed to the political viability and/ 

and open. Further, her office or the instructional power of the small sl'hools. i 
intervenes in potentially public and 

vo personnel discrepancies, for instance, hetween Summary: External Partners 
a b~lard-appointed small-school principal and a lead • were not equal in skill and level of support;

I
teacher. or between external partners and parenl~. Dr. 

• dedicated a wide range of supporteo small schoolsJ 
Waikins explains that she relinquished one member of 

depending on their expertise; 
her; very small staff to go in and act as a mediator insid~ 
a sihall school for an entire semester. Although her • provided resources and assistance that often I 

. offi~e felt the impact of the staff member's absence, it influenced classroom practice; '. 
waJ important for the central office to provide this type 
f I d' . • served as a stabilizing force for schools. especially I 

o me latlon. 
I where unstable leadership was found; I 

Perhaps most significant, under Mr. Vallas's leadership, • more often than not, increased the viability of small 
sm~11 schools are gaining systemic ground. In the spring schools and the small-schools movement: • I 
of 2000, the federal government launched ari initiative 

• beL-ame more invested in the public-school sysltemi 
to Jponsor smaller learning communities. In support of 

b:lsed on their contact with their own partner s:cho61.tha~ effort. CEO Vallas stated, "The smaller the school, 

thelbetter the learning environment is going to be." He 

en~ouraged his administration and the central office to 




__ 

-'-""'-""~' '--~~'" 
. j 

,parmers,provlae professIOnal develop­
. 

I I 

___.,___.___'_ 
or, in the case of schools on prohation, may legislature on behalf of the school. Most partryerships 

Ma'ny Chicago schQ{)lspirnier'---ganizilig -school' facilities; staffi ng;providing ptofessional 
with advocacy and community ---" development, individual s~hool consult~tions,llocating 

. nizations;'---~'-"-- resources,a~~:.a~~:~ldl~~~~~(~~!.~g ~~i.t~l(~t~f~ small., 
-husmesses; a es.------·· 

"1n someinstilllces;small schools "'" ,-,--,. ment,includirig conducting workshops o~ addemic 
,. . ha've lTlore-tfia-none -r}artri.er:-Th~se ~':',~':c()nteiii; pedagbgy, or assessment strategi~s. S:till others 

_.. . ~ - ., -_ ... "' - .._ - _" ... . .... . " 

--",---relations,may-he enteied,into_voluntarily__ are,adv.ocatesJ-LQrlsil).g..wjt!LtD!!_9C;!I!~aLQfPEt:.fr tI:!L. 

:::.::::::=:=====l===::~,='~b~~e~-m.~_~,:~~.~n~~~~~~_~:~:l'.Y-~~:~~~;~~~b~ff~~~.~=-~~~.~ ::..~~=- '·~;~~~r~(:~~~~e~~_:~~_~~~;,l~_t~~~;~;=;~_t~=t·-~:~;;=.~~;;~:.;~~~, 

.... ' '__ ._.'_. ,'e!ide!!c~_:yields ---"·--·--~--'-'·-'---'--,--·-,-The question of eftk-acy emerges with respect ,to types ...-- .. ,,­

__ ~~-.::--===:_I~=~..::.thf~t«u~~m~l~M()~sL~~~. :'~:~,~. '.-~'~' ----:,'-' -~·~-=:-=~·-~ofIia.r~~~s~~~~t~p-e~~~~f:-s.cl~O'~~}:I1~~~?~t~:~~~thl::~_~ ___ ., ,.,_~ .. 
------.,--~·~:_r_~I;·Coherence:~round·vjsi~n.-Sch.ool/~a~tn~r-relatIon,s---grap~11.c:ohserV(ltlOASSUgg:sttha~.~tal~le,!old1rsmall.-.--.. ,.-.,------ ..--.- -r----are most powerful when the partner Joms m the.~ ____ .. _,_schools are hetter able to _explOlt::-m .tre ~est sense, 

-- ... -~..... .. :------edllcational vision and practice 'of the schoo\;'In'con-"~--of the term:"'-these piutnerships, -These ~chools have . 
- .,--- -----------.+-----trast,- these relations are most problematic when there -,,' carved, molded, and sustained a _vision. 9reating a 

, is a disjunction hetween the educational vision of the context for living the vision and developing ~he 
_school andth~lt of.the .com m unity'.partner._._,_, ___________experi~llc,<;,~9.m,<;.kLJJJ~J)J!n!!I!L~!!!Q..tl:!<lJy.t~ioll.:_I!1.e:.__ . 
2.The power of a coalition of partners. School/part- relation was most-productive when both ithe school and 

ner relations are enhanced bY.the coalition of small- the partner identified a central contactperSoll res pons i- ._ 

. schopJ extern.",.1 par,tn~r~..!r<l!Jlas gtE~~Jope~.!yithin __ __ ~!eJ()~ ~:,~~~ini~~~n~~~fI~cting <:m the, fflationship, 
the Small Schools Coalition. The consolidation of . . for keeping it honest and aligned with school goals. 

partners through the Coalitiofl has enabled a gri:lUp of . • i 

academic, community, and busines~represel)tati"es to -.,., 'II ' . 0 . h I I . hi! d 
. _ ,.. 10 I ustrate: ne sc 00 partneret Wit a museum an 

come together, pool resources, share experiences, and . -I d kIf I ff" I . I ., . t le stu ents too' c asses rom museum sta 1m t le visua 
combme expertise as well as exert collective leverage . .!.

' TI hand performmg arts. These artists brought aesthetic 
on b h e aIf 0 f h t e sma II sch00IS 0 f Ch Icago. )Us, eac - \ 1 • 

·· h h talents to the schoo\, as well as culture. Students pamted 
sma II sch00I connected to the CoaImon t roug a . i i 

. d h d f murals all over the school. fillmg even (and especially) 
partner has enJoye an en ance array 0 resources. ..' . ! 1

Ill' I . f II bathroom stalls With glOriOUS Images of past and present. 
3•The need ,or po tlca protection 0 sma . . - . • . •. ' Bnght, compellmg, and aesthetIcally pJeasmg, the art-

schools. School/partner rehltlons offer the.se schools k" d I . 1- d I " I' I . . I I' wor - JOIne lIstOry, Iterature, an contemporary cu tura 
I h mstrucuona I I Id hnot on y on-t e-ground support )ut, Elf h . . . . strugg es. ac lOt e mura s to a story t at any 

wIlen they are successful, proVIde political protection b f I bl !' . . mem er 0 the schoo was a e to narrate. The 
and space m whICh the small schools can edu~tional director of the museum was once a parent 
flourish. In the hest of circumstances, a partner organizer and had much experience in schoo,ls of variolls 
provides necessary resources as well as sizes and histories, and sought to disiinghish aspects 
political protection. of their partnership with this smJII sJhool: 

"I was rl'(Jliy surprised ot hrr<lZ' II/iv) Ihe stiloo/The Roles of Partners 

The roles of partners vary, by 
 atmosphere is. I kNOW some o/~hos~ kids, o'id 

evell whnl Ihey wffluick, they btlll~ed 10 (Omeintent. from school to school. And 

yet several general functions char­
 10 school, beuluse the flr/ist wAs gor"g to be there 

fllld they did1l't WOllt to m;;s Jut OIl the da1ll,"I1acterize a number of the partner­

ships. Som~ partners engage with 
 sessions or the mllral. II has /()llereJi this 

i
etlgerm:ss to /etlrn. " . iwhole-school restructuring. The ass(}oo 

! 
dated activities include locating or reor­



~,.,.. -.,~-..... ,. ~.-. 

the arts, through this partnership, spoke a history In this instance. the university partner· 
-schoofa~d-~omrriLinTty. while I)fl)vldi ..;g ,\C()n;=-----'va~~-sinli)I~;a-gifit(i this- schocil-=tlley~~ej've---:--

-_·-·_--,---··n10n ~~it~;;;I-;ridT~~ii~~t;:;~I' ~l~~ce 'f~;:;n~whid~_y;;~'th:=~~hiring'--'- -.- ----------,-...--:.----,--.----.---.----­

·~~~~I~.eJh~.~fi~-~!.-.e,~·~·~:· "'. .. .' :. __-~~: .. ---~-~:-.-- ~:~~(:~~:~.~~~~i-.a~.~la:~s-~s:.Th~:c.t)llaboration~i.S-=J--~r~_~_~'·~-~~----.'.·---" 
school, _t~e ~~v~r~I~~ar~ners ~vere c~n~r.ll - . -- - .. -:- .. - .::. -'._. ..: .. - ," .' ·~Ii. ' 

'-..--·---.-----:-;---t!-:-~"'".c=·-;.c .. the school, the creatlon-ot the-mlsslon;--'--At a 'number of schools;-the faculty or the LSC-reported·--·--· --._­
hiring teachers, and providing professional getting "stuck" because of a district le'vel or syste:mic: 

....1· v"~',,,"._+________.____.____________•____________.___ 
ora:ctices of ~he school. Quickly laid to rest was the -. 

we werei:indof lite tIIgilies Ihol were rUll11ilJg' 
show...Ihol is, ll11til the kids come and everyone 

~-:.:~-==~~11il)!!i.~~:r.!ji~~!-.~iL~!i~-1:!i~-~u~n~!~v~-e~!_~sl!tY=f~i~~!ty~=:=..:.._ ~~~.!~:=:P.:~~~:\Y6U~fi 'call~w'the-scho()1 w~ollo;v-.---~---.--- . 
the day-tO"day instfuctional--through on its instructinmil strategy,-or-fiiring,-or:-r·---:===:------=:-.:::: ..._____________ _ I ; 

.:--purctia:~in-g: Aphone (:all to(jjleonne-ai:lVocicy-groiJ-ps____--.--~_:-~--- --. 
that the ~niv~~sity 'fac~lty h~dall th~an;we.i. =-~as:often sufticient-to create .the.space f9r-.the_sd{(;oL~o_=-....:_______._ -- .--.-.­

-. -- ....--. 

------..· ..·--------w,7/Jo,~d illto Iheirc/ossrooms and we stood there olld ---­
looked at ('alii other like. Now what do 

we do?" 

.The small school served as an 
- incubator for ideas about 

inquiry-based. integrated 
curriculum, and as a source 
of professional development 
for and by teachers citywide. 

Reflection was organized 
across the small school and the 

university, such that questions 
filled the air (and teacher prep time). 

ture of inquiry permeated the partnership, with 
and very smart adults trying to figure out the 

best: practices for urban-America secondary schooling. In 
the ~arly days, this external partner had to be "prepared 
to db anything and everything: real estate agent, 

I. . k' . I' "B h ' recrVlter. mar -etmg specla 1St. ut t e partners most 
cruc,ial job was hiring teachers. All were recruited on the 
basiS of their adherence to a long-planned and finely 
artic1ulated vision and practice for education. Reflecting 

I . 

on t~e privileges and responsibilities of university 
faculty, one faculty member, who also sits on the 
schJol's LSC, remarked: 
, I 

"~hereure so malty aspects ofthe school 10 work on.. , 
tve h(lVe the leisfm to thillk aboullllelll aI/ at once otld the 
tJochers dOIl't, so ~'e d(} ill sl'tVicl! otldhelp with plafming." 

groups -rel.i1ioil's with-th~~-t·----:------ .-- ----- ..-. 

central oftice: Familiar with staff and \~ith policiet and .-. ­
sa~~about -f()ophi;les, the i"nfitie-nce-of the coaliti'on of -. 
smaU:schools-'parclit:rs is vital.-To better coordinaie . j' -. -- ­
their efforts and to wrestle with basic policy quesiions, 
Ch' I l' d a prot"esslOnaI'1----- -------- --­Icago-area externa -partners ,orme 1 

support organization. ASPIRE. Co-chair Victoria €ho~, 
dean of the University of Illinois at Chicago's College: 

of Ed~,_c~ti~~, explains the need: .--._-. 'l'J--­
. "You could barely cuI through the red lope to get ilJ~o a 1 

Chicago public school. Now fht' doors horN' opened!.. ! 
- - . - ~ *.. ." j :
people ore leaming much more aboill how i,nporta,ll ihe ­

rel~tionships are." I i 
Political savvy is now recognized as a form of shared i 
social capital, not a resource to hide or hoard. I 

The charter inolH sample--one of several in Chicago I 
. - I : 

that began ns a small school within a building-relies rln 
the financial but also the political expertise and inhu- i 

1 ' 

ence of a businyss-backed school-reform group and a I 
hoard of directors featuring prominent attorneys aAd ! 

businesspeople. These partners helped the school find 
and finance a building. 

"Jt's important to htloe tlte extemalpressure ofa busituls 

group like ours 10 lII{lk(' stuffhappf1l." I I 


With the educators, this partner generated creative 1 

solutions to the many "'lacks" of the school-a gYI~, : 
library, and a lab. And, with the assistance of its pJrtmk

I I 
this school has developed a coherent curriculum built: 
around high standards and rich student work. ThJse i 
elTo", yieided d"",,,,, ",i", in "odent "himtnt! 

http:c~n~r.ll
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The reform partner ~xpl~ins: This issl,e of (1wnershil)' cOlleillues to-er01e tJe political 
.-:-,,---.-.-...... ----..--. . . . - and intellectual power base of that school;'- .L.. .. . 
----Whm tluycal/,! ttrspolld. YO!I .............. . ............_ ... _..... ._.. ~ _ .. l.. 


.-'knOff!J'w/t,,?-Becatlse ! bWf;Zrlh"" 're - ..................-- ....- .........- ..- ...- ..-----....- .... L ...L ...................... -..- ''''' 
'''''. ....... :.. r;;.. .............. : .. _'J . ............ 'Each of the partnerships described above ev(ilved from· . 
.. . abO!1I kids... .-. .. ... '.. . N . I h I b' .:i voluntary' relatIOnship. ot so Wit 1 t e pro atlOn part..· 

. '''- .. .. .. •. ..... ....... , . .... ... ... ...... .. . . I I 

.:. In addition to instruction and ners, and so it makes sense that news on those partner­

:......·........--,nnlitical muscle,a 'number'of external-"'-shi!lswould be:l~or~.~lixed.Jn Chicago,bhr~lOically low.....__..... 
partners have simply provided for the performing schools. are required and giveh suhport to 

.... . ...... j_.... .. aiid"int'ellectlianvell:oeing'fjf the'faculty:-::~"have:aDe~tenlal"partner to help with schpol \~ide .... ' .................. 
.:..:::=======-,--.. SOlne~~ponsortiineanda:-pTaceTn:the surrlmer:r()r:full==improvement.:Seve'ralofthe:SWSs:,vere located within ......:::..­

---:~==:---:-~:-...::-.:.~.. J·ac~l..ti.es t~) planr~treais~Alliither.pilTiner ..suggeste..d~~~=::::-largen..j::..hoQIs.=that\.'!~re'~f!'academic prol~.atir~n. While' 

..=~t~~~_~':::sm~I.~choo~~!o~.:~~~~(:I~h~st.i.~~:~ ye~r-.~~~...=s~.rn~ .. I)riJbai:ionpartri~rs-.r:[9J'Ld.Sd..a.llJh~J.11~i"JI:ll~.\~eJ!:.... 

.... report, and offered pro bono services from a graphiC ... recelw;~d~support'and_·~sslstanceto·the small schools'--" ...- ..----.. 
. ...--.....--...-. - ~-.. designer and a printer. Yet another·partner offered ._.- other problem partners di'd ~ot spe;1d mJch dOle in the 

---... -------.. - assistai-i'ce"in analyzing the'''reiatil)O(I(School size to _ .. small schiii:lls;failed to'underiMrid the distin<;tmission 
...... - ..----­ manageriient; discip'line-;- lilloPf(iductivity:They helped ·"of the small schools, or, 'more profou ndIY'linsi~ted on . 

principals, directors and lead teachers understand their a common reform framework for the entire h~lilding, 
---.­ ---roles in' small'settings;·the po~ver of-networking faculty -- .. thereby eroding the defining.vision ofth~ sm:all school. 

across buildings, and the strength of school-specific Although sume of these relations were initially quite 
professional development. difficult, SWSs with strong missions, working~ with . 

....----. __c....___.....__............ open-minded external partners, Were ahl~.tobuild 

InonJ-f orie of the eight cases did we witness an external productive relations over time. The instahceslin which 
p~r~n'~r w~rking at odds with a school. I~ this case the whole-school probation partners worked hlaximally with 
external partner sought control over hiring, budget, and small schools were those sites in which t1~e piobation 
other resources, whereas the principal (there were partner engaged with a kind of nexibilitylW +eet the 
actually two during the course of the study) preferred specific and delicate needs of the small schmil. 
the partner to function as an adviser. The tension under- . I!i 
mined the academic and day-tn-day functioning of the One last finding about external partners it; cr~cial. A 
school. This tension, although atypic.1I in our Chicago number of the partners have in the past collaborated 
sample, resonated with some of ollr experiences with with larger, more conventional schools, in laddition to the 
new small-school creations elsewhere in the nation. That' small schools. When asked about the ditl'~ren6e, they. 
is, there is an inherent potential for conflict if the uniformly acknowledged a ditference andla preference 
"dreamers of the vision" are not themselves educators for worki~g with small schools. Across the boa1rd they 
and then have to pass the academic baton to a group of indicated that in these small, more intimare s6ttings, 
educators. Thus, it seems reasonable that educatOrs at partners got to know more than one persoh in ia school;

I. I .
this school felt pulled by "too many masters" they were asked for more than the conventional request;; 
while the community group believed its for money or fundraising; they were included in 
original vision was being threatened plannj~g and assessment of the smkll sbhool's 
because they expected to "have progress; they experienced an in~ern.~1 sense of 
considerable parental and com- accountability by educators for the ~outh, and 
munity involvement. How that they agreed to participate in lo~g-tdrm (often 
geL~ translated on an everyday five-year) relations with schools~ THev felt 
basis is still up there. We're still more engaged; they saw the coriseq~~nces of 
on the oUL<;ide trying to innuence their engagement and, in turn, Jere ~ontident 

. from a position of less power." to become advocates for a more rikoro~s 
public-school system. ! 

http:atypic.1I
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'£~'chic~go, l;~ ~'~~mseq';:;~~~;;-~-~f the u-niqu(;-ccmlnlit-.-· --"~beeXI)ecte-d:' T(lenteri<iill' thilt 
·--·-·_·---·-·m-e·kt:to-eXter·n-arp;iftflers.the·re-a-rei'low-tiet\w)rksof--:'question;we identified a number of chal­

__~~_~~~==-ur;i~er~rt{i:;~,_~i.iitu.rilJj.ng.i!~ii2~;SOrr)oriiiions:-and--------le·nge:fth1itwUuldrequire serious·attention·· 
.. --'-'--'-con\muility"groiJpsthat are engaged with;supportiv~'of;--and we determined-Ii-set OfmiillmaTcon'diiionSihiii, -.--._ ..­

. •..... . I advocates for !lublicedilcati(ln:Noi:orilYdn the··--ifput in place. have the potential to make it wor~. 
1 . p~;t'n-~~~;;;i-;a~withj~-;dlo()(~;-blit'they ;build a-'~~"'~' . --- .'. '.. .: :--. -.-. . . .. '-J. I 
1 of goodwllI·amhnssadorsthroughout-the cIty for --':".Challenges .to. systemlc_change_.to~~r_d~_slPJl.JI____~____ _ 

pu ic education. 1(1 Chicago, even with the differential schools included: 1 r 
-.--..------ -rel~~(~~s huilt up-an9 ar_ound public·~~~~o~~•.. -=-:..~ .. Sii~-e-tioariJ i:ioliCie~'-ana procedures thanvere1--: _ _ . 

movement across sectors m .wnlch_- designed-~~Tth-::ra-rge-i:-sclioojs~lnll)mlfanlr;:as a-~esl{It;-==·=-..::..-=:::.-=:=. 
childfen;-inside-all(Lb:~Y9:rl(tpubli~.-sch()()ls;~-:-==cTasf\"with-ine-newpolicies ana proceolires-being-::r-::-.. -.-~~--

__'_-:-_~__~~'-';f;!;;;;~.;;;""t;.;h;a,ct; p~~:~edU"doni' irid",d ,oo~';~d_eveloped!~:he~ew-,,~'I~"'h0<>l~;~':~ _:1 ~=+ _______ ~ . 

has ~onsidered small schools as a whole-system strategy.' 	 ;Friction within the system. The first set of challenges 

..._.___... _ _______._-_ _ _.. 

ings:Small-schools-are a viable 
tegy for systemic reform, but to 

--..---...--------+---.---..--ao-so-will.require-that-both
schools and districts 

meet an· important 
set of challenges . _ _ .•....__ ..:_~.~ 

..... Once we understood who ._ . .... 

. was in the small schools, 
-"i-hat the relationship was 

between school size and 
student achievement. and 

what conditions affect student 
achievement, we wanted to 

explore whether small schools might 
serve as a whole-system strategy for renewing 

Chicago's public schools. Still, while many urban super­
1 

intendents are frustrated at the intractabilitv and poor 
performance of large schools. and while mo~t of them 

I 
have small-schobls initiatives. no one to ollr knowledge 

We know that in Chicago's case. the students in the new 
I 

small schools are predominantly children of color and '11 h I" I h 
ChI uren wOlve m poverty. t seems to liS all t e more 1 
wonderful that the student-achievement data suggest 
that this strategy is making a difference in a majority ofIthe achievement indicators, Given only two years of id k' . 
data.• an ta mg mto account the fact that most of the

I 
schools are very new, to begin to think about small 

i 	I 'd ., 
sch0> s as a system WI e strategy IS conjecture at best. 
Further, they operate within a much larger system 

.
1 

• I 
deSlgned With arge schools in mind. Challenges are to 

• 	 the f.act ~hat W~l~!'.._r:.'()re _th~n_one school_w~s . :. - ­
included in a building,interbuilding cont1ict!1"~(jm~~ - - . ..­
times hampered the small school's ability to make' 
.~he-kind~'of~cl~~d~ajrig-and '~~~cti;raf Changesl·thai. -­
would enhance student learning;· ! 

--·:-i~~;~~h;;_;i-;~~ro~iiri-S\vSs o~~;-i~-~~~~·;;r en·Jii:--',--·· . 

Given that the small schools created during the smaliJI 
Ischools movement are relatively new, and given tHat it, 

is a relatively new strategy for the larger system, it i~ liot 
. I' 

surprising that there is a host of challenges within the! 
schools, between schools, and with the larger system. i 

. 	 I 
1results from the friction that small schools cause 'vlithi~ 

h I I " , b . , " 1t e arger system. t IS IronIC, lit not surpnslIlg. tllat I 
while the central office provides enormous SUPPOf[.I for; 
small schools by proclaiming their positive outconies f;lr 

1study. by providing financial resourl'es, and by working' 
1 

to promote them in the public eye, its own policies and 
I ,practices are designed for a system of larger schools, ,i 

During the period of our study, small schools wereiI I' 

proliferating across the city. Given that mor~ than <IOn I 

of them were working at anyone time. their needJ frob, 
. 	 • . 

ment• principal support, and probation; I 
.' 1:1" h h fI' . \'Issue.~ allectmg :eac ers suc as St.1 turnover, 

magmfied conflIct, and teacher burnout; 

• 	 staff's <Ibility to create a sustainable fOCllS and then 
'bring that focus to bear inside classrooms; and I I 

• the conflict that stemmed from the fact that m~ny : 
of the new small schools find themselves under ' 
immediate, intense scrutiny while still in their i1~fandy,

I I 
! 

http:systemlc_change_.to~~r_d~_slPJl.JI
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staff at t1'ieooard \vere' slibstan:' . small school without making sure that the stl,ldent and 
-, tial. Small-school issues were' " ... , his or her parents' interests were compatible ;with the _

I I 

handled in'an office that was led' school's, a major strength of the small schools was 
by'a-~ ~(iucato;:-w'h(;:-while·'dedTcat.~dimj'iiishelCEn:~urinifihafi:h'e Stuuents'~nd their fami:-: 

ed ttfsmall schools, was also respon- lies would agree with the foclIs of the sc~oolland with 
'~,;'.sible for several other major initia- ' the expectations ofthe school. Having Jure pontrol 

, , ,.., - . I I 

'----..t!1.es ntthe board. SchooLfaculty often _.over enrolh:nen{ P£(l~..~~,I.l!!:~§..!y.l!~.!l.1p..I:!'!}.:!.l2..~,!s..t~~ir.!!?!lg-

__'___._~.._+-___._.'__.._, fr~~.~~~~~;:~\~hee~(~:~~ ~~~t~~~~s~~~o:~em .,~e~~~~~~:s,s., __ ,~,---~--,--~..---J-.-L-. 
:·:-=·::-:-:-:.::·-=:.::,·-=·=--=::==-t:=:::::~vitlh:bu-d~l:plan~ing;'stuffing,-space:needs, and.stu- :_,Bch'o{)~s:within~schools.were_ch~tte~nge_q~?ec~I~!!~,inany 

t-recrultment lssues;----·-··.. ·.. ·, ..,,"" "'oftheu host schools were put on probatlon.,Thls had a 

.... ..,:~~.'.~~~' ,- :""-.. -,-~- -.-'-'-:-~__.._____..___..__,_...n!ulJb.!<!.~El'!!pllS!~iQ.!'!.:>r.()~.~~~~!E~1 s~:(hl:.p~~p2te'.~~~o 
-,-... ·---------r---.-,In aildltlOn"a number of the' bqard's·pohcles 'and 'prac-----,factthat In some C"dses otheSWSs 'were·p~rfor_mlOgat,or 

rices challenged the small'schools. An example is the, above the system ~verage, they were still classified as on 
High SCll(lol Redesign'initiative;whiCh'set out to----' probatioll.Thus;they had to work with J,robation part­

,-, ----improve student achievement at the high school level -- 'ners who often imposed activities and/or 'changes that, ­
by providing a core curriculum with scripted lesson weren't congruent with their mission or Jith :their 

I , 

-'0-- plans and mastery tests administered at the end of-each __ approaches. Schools~within.schools.kep.t,rQpi.ng ,chltLt!!e 
semester in the core subject areas. Many of the small larger system would find a way to distinguishlhigh aca· 
schools have invested tremendous energy in creating a demic small schools from their aCl.IdemicJlly ~truggling 
curriculum designed specifiL'ally to engage their s.tu- host schools. I!0 

dents, and the teachers are working hard to vary their I 
own approaches to build student skills. Having to use a Some challenges emerged from conditiOl~s within and 
curriculum that structures pedagogy and assessment between the schools. l\-1any of the small S\VS~ wished to 

made teachers feel less capable of influencing improve- change schedules and/or the length of th~ day. Since the 
ments in student achievement. larger school had only one bell system, bells Jnd student 

. . .. d • I I IIpasslOg tlme IOterrupte everyone S c <1sses. n some 
A challenge particular to multischools was that many of cases the desire on the SWS's part to chal~ge the length 

I' : 

the small schools had teacher-directors who guided the of their own school day needed to be decided upon by 
individual schools and one building principal for all the the larger school because of custodial col1tracis or busing 
schools housed in that building. In many cases, central schedules. These types of decisions ofteli impeded ,

I , 

board personnel were more likely to respond to princi­ small schools' efforts to have more control and be more 
pals than to teachers. Given the volume of their work responsive to the needs of their schools. I 
and legal restraints, that may be understandable, but ' I 

since lead teachers were more directly responsible for IntraSchool Challenges. A major challellge hI keeping 
their schools and could be more explicit in explaining a SWSs open was principal turnover. Betwden i997 and' 
problem or a request. it was frustrating 1999, .30 percent of elementary schools thllt hbsted ­
for them that they were usually SWSs experienced principal turnover.ITh~ SWSs 
unahle to work directly with some­ were closed in four out of these seven schools that 

I ' 
one at the central board. hosted small schools. In contrast, elementary 

buildings with stable principals cI})se~ SWS at a 
Friction between host schools much less precipitolls rate, 19 perbent. Overall, 
and schools-within-schools. however, SWSs closure was unrelJtedlto princi­
Student enrollment was also pal turnover at the high schoollevh BUt princi­
problematic at times. When the pal change is still important at the ~igh 'school 
host school assigned a student to the level. One new principal decided to close ;all the 

I 
I 
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'SWS's'in' his"ffiltliischooland restrti'chfre"the~sch(j(iI into" As one teacher stated, 

---'----acbnventional high schooL---···-··-~·--·-----" ',--. " .. " , . ' , ...
,____..____._,,+... _~______ . ' "Small schools are like small 1o'"''liS: People 

-,,-:------:;;:1-----.--.-=,,~~,,=-;==--==---:::~===--::.:...::.--~~fllo~o~~e~/loIherfllldf;ffollCJJI;Ofliirol,dt/.Qllf 
. '-'- -"-"--"There was'also a'correlatlon between school poverty and, ". 'L 'Ii'''' J' """ "S ""L,

.."' ,.1. '. ,:.. ,.,"., .,' OI¢ayS ,,1I0W O'iiJ' 10 DIsagree. 0 wilen you DOlI t
pnnclpal turnover. In struggling schools, where admlnls- ... . " ..... 

, . - ....-, .. - -'1"-"'''''''' , ..... , ... ' ' .. , . " JII a slaff lIIefll1lg orsOllJelhf1lg, II IS aSSlI1IJf(I 
__:.........:_~ :, __ . tra~ive stab.ility an~ leadership. is crucial. principal ' givetl passive COIISC1;~~ al~dli,is is ;10/~/ways Ihe cos;." I 

turrover W,\S the.hlghest.The strongest schools were .-.,--.-- ......-,----..--..----...--..-----_.__....____..__.-1,___•..._,,__, 
those that had stable principals who buffered the small An external partner noted that teachers coming from 1 

"'---'----:----'-,sch'ool from 'excessive...if.1terferencell:nd who could get ·----conventional schools never haveto.deaLwith this ~_J 
,::::'~:':-:="=:-:"--=ii'n~weiS-to ij'iie:<fti6n.Cifiid:resoliices:thar they : needed. :: ·:'.:.:.:::.:b_eca!!Seg_e.£h...iQ~.c.;Qri!~.,<:!Q~_~,:fro!!.l_t~_ f>!i~~ip!l!: f!7- J~::.::
·----'--:-·---:-:-:=b..--:-:-:--:-~-~-"-."_.~==_-~~~·~"·~--~..~---:-:::·--------wento~ to say thatthis is somethingsn~all-school teacr--· . 

-,---'_.__. J:e~c"er:_c:b~lt~!lge~.M!l:ny..QLtlle...!.~~c:I.l~.l1' lD.. ~(!~~ _____ .. t:r~_~et!~"t.<J_,!~a~f1 ~ow t<.>~~~~" .._"_'_'_,..~~ .....~.+ .. L. __ .. 
.... -'--:---"--smfll schools'were incredibly dedicated and hardwork----·· ", .. ----~-~-.:=_::-..... --..-------.- ---4-..-· ­

., " ,,,-,,ing:-Their commitment to their students was remark- _ ," ,Teacher turnover was an important challenge. \n I . , , 
, "ablk Still, despite these enormous strengths. several many cases, statl' members who support the missidn and 
. 'issJes felt seriously problematic to the teachers. A ..-... vision of the schools are handpicked; therefore. replacing 

nUlhber of teachers feared burnout. They often extend- them may take some effort. When one faculty me~lbe~ 
...... ---, .. 'ed fheir .workday .and workweek-tocallparents,_to.have.". ___ leaves,' th~.resIQf!h<;. ~c.l1(?oIJeeJ.uh.eJ!llp.~I<:!: TJ:l.i~_ isJ_____. 

planning time with colleagues, and develop and sustain 
identity of the school. In addition, because the ' 

. 
....____... scho.ols Yl::er~new, ,they were working as a 

, ... group to design policies and practices 
'that made adifference, and they 

had to spend additional time as a 
group diagnosing their stu­
dents' learning needs. These 
small schools often seeme'il all-
consuming to them. and yet 

their salaries were the same as 
for those 

who put forth less effort. I,,[any 
wondered how long they could keep 

it up. Further, they were, 
frequently called on'to go to grade-level meetings in 
host schools if they were in an SWS. and to provide lead­
ers~ip to the host-school faculty if they had been partic-

I 
ularly successful in the sm(lller school. Teachers felt that 
thei1r own commitment of time and energy was substan­
tiallY increased in taking care of the smaller school with­
out the added responsibilities of providing support for 

I , 

the larger school. 

I 
Staff conflict. As might be expected, conllicts occurred 
betJeen staff in these small schools. Because there were 
few~r people, these contlicts often took on much greater 
pro,t0rtions, disabling schools in a way that would not 
have happened in a larger setting. 

especially true when the person who leaves has played, a 
central role in the school's functioning. Further. th~re ~re 

. 1 1 

usually not "extra" teachers available who can take up: 
the slack. I' I' 

. 
Opportunities for focused. sustained professional devel­
opment were not as plentiful as teachers felt they heed­
ed. Teachers relayed that. although they sought it, lit wrs 
often hard to find professional development that provid­

I ' 
ed support at the school sites and was focused on the I 
particular needs of their students. For instance, mJny (:f 
the secondary teachers had students who could not read 
anywhere near their grade level. Because they wer6 : 
trained as secondary teachers, they were unfamilia; with 
the techniques that an elementary teacher might hkve.) 

While they could tind short workshops. they believ11ed I, 
that they needed instruction and help in their own dass­
rooms while they were trying new techniques and i 
approaches. This kind of support was more ditlicult tol 
~w~ I ! 
School capacity issues. Two major factors impeded t1ie 
development of an academically rigorous environmbnt: I 
the lack of a program focus and problematic implelhen~ 
tation. The strongest of the small schools had a ver~ i 
clear programmatic focus. That focus was stated in Itenns 

, I : 

of the mission of the school, and then could be tracked I 
into classroom practices. Administrators and 'tenche~s , 
worked to figure OUt a program focus that could bel con~-

I 
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mumcated to students and and their students beglO a stringent academic foclls that 

I , 

-"---their parents clearly and easily ..- boosted their test scores.-Inanother high school, they 
__==.Fu-r!!fer, t~~fb"u}!!.~!!ejrinstiliC: ''''struggled -with irri jjlemeiiting jlOrtfcilio rbquirements-- - ..... 

~-~---...- .. ' ..-----.~-.-. -- ---.------ .......... - .. i".. ·-r------ -------­
tional plan arollnd the'focuS"(lf ------ill which students 'presented work'w faculty, and -' . 


. the school, so we-could see' ho;,,,"--' olltsideadllits. Iri the tirst two years, th6 tdchers were 

. .... - -.... -- .. --- - ...... -----... - ... --.. ... .... I I 

the. mission state~ef)t Jra!1~I;lJ~!i_.:~-_..:::disappointed in .the. work ~1rodllced b~ sfud~n~~:Tile . 
:------.. -·lOto concretestrategtes for·students.--fact·that the portfoho sessions were dlsappolOtmg--..._._-._ 

For instance. one of the schools focused caused the teachers to make adjustmenL" ea~h year, 
____.._____.__+-_c__"".____._"~-.~ d' . I' d I'" I f h . "'fi" i)I'ISCIP me IJe.~t.was part-o . t etr:--=:---::-:=:!illch-as'developmg specI Icgoals lor ea~h c jlss.---:----,,·--------­

. "each 'C1a's's:teacliers-usetLth eteiietS:Of---::-Alili"ollgn:they,yere.refi ili iigihe"poct:fo li6-re:i'fuire'ifietit: 
:~rdiscipli.nedJife co'explore t~(*_s_ubjecta.r~a:-E.a.<;h:-:==~:tlieptocess and. tm.dition-of portfoli_os wfs bfcoming --~---

----...- ..-~--"'~-.--- . were in the8chool,_we"h"ea~~Jirjd_~at~he-Q ..~~-·-·_~tighter.and c~earer...Th~. teachey~ _<:"9l.dd ~ee _~be_~~p.l!.cjJY.____._. 
...-------..--t--....';"·,,i'h.~r~"rP'inf·nrt·,.cI used the crltH;:al thm!<l.ngs~llIs-..-.of these--sesslons--and 'smlpIY'needed to wor~ ·ounhe ..-------.. ­

__ that underg~d~d...~~.~s. focu~wi_t~ thei~ ~t..l~d_~~tsA."fany-·"kinks to make them truly rigorous.·· j' .t __ ....._... '.. 
of the teachers were not used to work109 10 schoolSthat-· .. -----· .---........-.. .... " 1---' -... . 
had slIch ac\early stated focus;They needed the skills -- -"'Being hoth new and innovative was a simultkneous 
to bring this kind of coherence to bear. challenge. Our Chicago sample found th~mselves 

.._----.. -. -----:-----~...-.---... developing everything from reporting systel~s to ...._.___ _ 
.. ." I : 

A second school capacity issue was related to impJemen- budgets to communications with parents to ~ounseling'
l 

tation and the time new small schools need to show . student". Any new school has to deal with these· 
results. The new small schools were hardly off the .:. _ challenges, and getting them in place is Uiffibul.t even 
ground hefore they were being asked to prove them.. . if the new policies and procedures are e4actl~ the same 
selves. One external parmer tells the humorous tale of as those in other schools. Students, evenl if t~ey are 
a reporter who came to the opening of a school and eager and happy to be in a new school, .are anxious 
ask d ti I 00 s test scores. ma -sc 00 e ucators an unsett e . ou!' 109 t IS WIt a commitment toI, S II hid .' did C I' h' . hi. Ie or t le!le h 
frequently sClte that they are under constant scrutiny innovative approaches in curriculum, pedago~y, and 
from the board, politicians, researchers, and the media, assessment heightens anxiety and unceriaint¥ for the 
and they feel that they need time to get the school up students, their families, and staff. 1 

... -: ­

. .... 

and running in a stable way before they are called 
to account. 

It took time for the schools to adapt their strategies to 

work with their students, For instance, in one of the 
more successful new small high schools, they focused Oil 

creating a safe and academically rigorous environment 
their first year. Only in the second year did the school 
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Ofld we have /0 do intemships. 1 am workillg at 
Child Law Cl'1Iter ot Loyola U1Iiversity. There are 

I law sllldmls.who represf1lt children in child-welfare 
~ve help Ihem to gel their cases together. 

••• ~~.__ 'M ._ 

........ ­ OJd~h~·high-;;h;"I;;;~;·' 'n;~11 schnnl •• " ,h"ed M"dell" 

·-·--,------·-:-:Spa~ewrth·t)tfier-scllools.TI\e.·~~n(}oI; ~t.~r~e~ in. ~-.~.:. ~:.~.. ../.~~_;iwitlt Ihe computer. cOl/sultall( .who)s. ._..... 
=====.-S~~·t-;;-mbe~~·i99.6;ho~~esapproximateIy};O(ts.tU.d~Jlt... ln___- in this school. -l/e's' wirillg the Imildi!11J_a~l(( U..~~f.tl.11. fT.~.---'--.--_-...-_--.--­

gralies'9'IJif(}ugh~12;:t;~'p~!cenrare-Afri~aii AnleriCan'.-·-~··~-~;;;~ry~hi;g-;et ~p. He j~st loves IIs~the .kids. 
.--..~-40 ~~;cen"t Latino al)d Hl.percen~ ~hit~~.~~u~<:nts come. __ ... jor him. He has taught lIle to do Wirillg, to set UJJ'TIIJ"'t:T,' 

". . frotn all over the city and represent allle~els of a~ademJc ~-. Ilp~JI COtl be vel, I:olIJpliclJlfd lind horing . ~- ....... . 
----··.:....-····..ad~lieve~ent upon entering.-Oespite the distances·that "ecouse YOII have'to coiicefllraii:7ifl'''heiiiiiie7liik ._----­

_____~id~~~~el, ~~~.~:~:~d~~c~a:e~~ the s:~~~o~~~ ?~.5 _____~!Jf!."r ~f}!!!!~!1.!!.!..i!.!~¥.'!'.'!!!l!.!~am." -.--..t ...~..----.-----.-.___ 
.:::-~~==:f~fe;pl~~(~:~;~)!~;~~~~t~~eo:~i~?~if-~~ri*~r;8~~~-~:~~~~~~:~:=:.=~:.=_=~=~~=.:~:~=.:=-.. ,~~=<:.-,.~-.=~=~,,:L=~t~=~~.:=~·~~=~~~-~·. 

. :.-----.oo-w-aJtl·universiiY.-an,fi:heleaa-teachers-:\vhuwere-:::::: ... : .. ..::- "1 have always loved 71' and actors. hf;v iltJertlshiPlis a{.·· .' ... . ... 
-.-.----.. _....- i~tJrested in ~tartingthe school..They.wanted to.provide ~~··Cha1l1If126.-RighlllOlJI)1 lllll"workillg m.jth (Jprodllte:J __~=:~~:=-~_ 
··-·---;--·-~in-1'integrated, neg()(i.ite(j.'·inqui~~ba~ea curricUlum~ ~-=··-~-··;l~~·~;,-~~~;~. ~~~;'-I;i;.7~lld.~~-by~·ih~~~~.~ __ r----...:..._.< ~ 

. ._. that was rich in technological applications and that EdT/catioll and we/lave hadNr. f(Ju/. t'allas.tJlld (hI! .: .. _ ...... _ "'...... . 

eri+lUr'age'(nna~~~~de~t:ai~~cr~ical thiilkiiig on' the .. _~ ... __ .J1/{l>'.qr o..'!.o'!.,~~how. / s'.(Jrte{Lf!sJ!!.~p!!.!"e..o1!::'~1~~1 ~in:::. . _..__________ .. 
part-of dle-stTiaent.'i. In additIon, the faculty wanted to . it is a ca//.iff show, bllt IIOW 1 am Ihf floor mallag'ir. 11 
ensure post-secondary options for students, create a' reall. love this job alld hope that ill the flllllre / wifl be! 

·-----res~ectful environment,·and develop andi.ncorporate _._--. -. '-oli/Of ihepejijilewko·ii:itilknhiiniiifs: .. ·· -'-'-~~.il·:-.·-T-----·: ._---- .._.._­
a policy of incltlsion for special- '. I' 

education students and improved .\ !I' 
parent relations. Problems, Questions,and Answers 

We asked students about The prohlem we set out to study has multiple ~in1en-: 
the ways in which the sions. Generally, our public schools are not servlll~ stu! 
school was stretching them. dents well. 100 many are hored, disenfranchised, droPi 

I· fid I. Iping out. Test scores are low, and pub IC con I enge Inl 

Candace: the competence of the education system is in a tailspil'. 
. I I ISchools are no longer safe places; t(X) many VIO en~ ou~-

"Well, everything is dijferfllt ;'1 
breaks in recent years have led us to believe that the !

this school. We htJVe regll/ar classes 
alienati6n that many youngsters experience there ils very

on two doys ond 101lger classes Ofl two 
wrong. Further, teachers and principals are retirin~ i.n I 
record numbers, and young people who, f~)r gener~ttons, 
provided our teaching force have new optIOns ope? to I 
them where they can earn more esteem, higher pay, a~d 

•~ve go Ofl I I 
where working conditions are more conducive to o;ngo­s~te visits with them fJI/d we help thflll get the il/formatioTI 
ing growth and development. A., a result, we face the,I

Jhey needfrom the kids. Sometimes it's easierfor kids to . . I I 

greatest shortage of educators this nation has ever ~ee~.
thlk to Of/other kid. We also keep Ihe officefor them. 1Ve 

A number of educators nationwide, and in Chicagd par,­
dre olwa"s trving to fix the computers. Everything breaks l

I J. ticularly, believe that creating smaller schools will pro- i
down when we letJVe--{llld they are so glad to see us 

vide soilltions to these problems. Their helief thatlsm~1I
ckmebock!" 

schools could reverse the negative conditions curr~ntlYi 
Jahlil: at play provided us with the opportunity to ask qUfs- I 

tions, to gather data, and to generate a set of answers. ")1 work 01 Ihe Lincoln Park Zoo. / do inventory alld lake 
Tll review:reservations ill the res/ouraTlt for school groups. / lake 

)eople Oil toars alld explaill 10 kids why they really 
sluJ1IIdIl't fed thr. al/imals. 
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Where are Chlcag~;~-;;~; .-.--­
.­ .. . - -.--.. ­
small schools? 

.---------­ -:---: 

.. 

att~::Jt~::·::!~:~::IS?Co~~~U~iti~~:· 
C"7"-'-'-'~' . ~. - .. -.-~-._~-g·----------~-·-·-What-changes areteachers'and prinCipals making -- -" 

that have rarely had sophisticated school reform 

~'.-- - ---·-_··--·t······ .. 
I 

I, 
area fortheirci\vn skill b'uilding aoll '~-rtlf~ssiohal-" 

--." --~--.-.---- growth-and their efforts'seemed clearly to payoff. -...
. '. ..... I J. • • 

·-----·As iiresiilt, \Ve' believe thant IS likely' that If stability' 
tl:!e_h~~r~!l[ the cl.tJ'ln:-~:-:'==-;n·~onti·n~;eJsup"-p'orta;:eprovTdedioth~-new-small ~ .. -.---..-.-. 

I ' . 

'- schools;statidardized test scores will improve. . 

" .. ' .:~~':-~':".".-..~-~~ ~-~::-~t:- t-~-- . . 
, II h I th t th b I' I't' : I ffed 

• . , , '. " '. ' In sma sc 00 s a ey e leve pO~1 IV~ Ya
mterventlOns.· Poor,-workmg-class, .mner-clty chIldren ~--------- -~----I1'---- ?"---~---'---~~"--:---'--- .-------- ­

~. -. .. -- - . ..are African- ___~.~~_~ll!~c__~~eme,,!~.__:_:......::.:._.----'---:-'-~-'':'.-- ..--'..---..-. 

-----American and Hispanic.----~-.-..--.-.. ~=-~-:--=-:=~- .--~The~adufts jn~i~_~~!1~]C~~JiQQ1~~~.!~~!?Lt~2-Y.~ry=~~=-==~--=.. 
- .. -- ---- - -----.- "- .-- .... ... ,... --- -.- - -- -. . k -fl 'bl the daily schedule coordin'ate between -. .. .. . .... --.~- .--.- . . -...- -. - .. -.-- rna e eXI e . 'I I ­

-----,----------..---- -ailo-across'--rideslifiild'cilli'lcUIt:fiifthanddressed --.....- ... ----..-~.
·-·-------------+--·-'fVho are·the-teachers·ln these schools.------------ - ._- .•-g ---.. ,--,-------.---.... -- ..---.--.---.---------.--- .-. 

-. -. - - .' - -.. -.. .. . - - . - stLldents' needs and interests, and prbvid~ greater
------The-teachersitCsllfall highschools'are-much the same as--·---- .. . ....... -; ...;---.-_.-; ..-. -........ --Ve-Tlle -were _.. _________ ._.... ____.. ___ ..__. __ .._____ .... ____ ........ __ .. ______ .._____________ .. _ _ .. _. _______ vanatlOn tn their IIlstructlonal repem Ir '_, y 

other teachers throughout the Chicago system. Teachers able to know the students better. to und~rstand their 
.... -in"eleni"enfary-sn~II'8cho'ols," ho\veve-f, "tenoedtohave-~ .... - .. str~-~g~h.~-~~ w~~k-~;;:~~~-s i~~t~~-r:~~di-t~-lllOdiy . 

a stronger academic background than mh~r elementary approaches to s~it individual studentk n~eds, They 
---teachers and tended(() attract teachers with broader--------·"gotto kno\vl)iiren-i;'-be.tt<!rari:d \verc-in"i){ore reguhi{'" ....... .. 

tea~hing experiences than teachers in their host schools. - . T' I ill I'communication with them. hey were a ) e to en 1St 

• 	 There are some improvements in 
know teachers, administrators, children; and their the standardized test scores. I . 

. families. To reengage these cnnstitueins in ourWhile there is some improve-
most important public institUtioJs is !by itself a ment in reading, math scores 


are mixed. Further signs of 
 tremendous boon. I i 

hope stem from the most 
 • 	 Small schools are equalizing opportUnities for 

. 	 II I I'successful of the small schools, chlkJren who have had unequa al:cess to qua Ity 
which were showing gains in . . h' h bl' d 1. ' 

reading scores. The teachers in The most elite schools in this cOLlnt~y h~ve always 
educatlOn Wit In t e pu IC e ucatlon system. 

I

those schools targeted reading as an 	 been small because school size ensures that- children 

What are the indicators ·that help us to 
underst~nd' the relationship between student 
achievement and school size? 

. ­
• 	 The indicators of stLldent achievement include 

dropout rates, course completion rates, grade point 
averages, and standardized test scores, These are 
important and substantial indicators of student 
achievement, but all of them would have been 
missed if we had chosen the conventional route of 
examining standardized test scores alone. Thus, 
multiple measures are critical to our deeper under­
standing of what works and what doesn't, and why. 

• 	 The findings are that students in small high schools 
are dropping out less, completing more courses, and 
achieving higher grades. 

. 	 I I 
the he,lp and support ofa variety.of external partners. -.. ____ ,- ___ .... -I. _'. _____ .... 

• 	 Teachers and principals describe small schools 
as places where they feel efficacious,!credtive, . 

reinvig~rate.d, recomm.ltted to tea:h~?~, ~iven the 
impendtng shortage 01 educators, It IS Important 

. I , 

that small schools provide a means ()~ ree!lgaging 
school faculty to take advantage of their collective 

, d' I J Iexpenence an commitment to young pepp e, 
For administrators and teachers, sma!'1 scllools are , , 

encollrJging an entrepreneurial spirit; son,lerhing we 
have valued throughout the history of thi~ country.. 

- d I, I db'• 	 Small schools have cal)ture commufllty an usmess 
I :

collaborators. Teachers feel that parents are more con­
· d d . . I I d' . hfident that teac hers an a 111llllstrators are . omg ng t 

by their children, External partners, ~he~her they are 
cultural institutions, businesses. or colmmunity advo­

. "d I II !d Idcacy groups. spent tmle 1I1S1 e SC 100 ~,an, cou 
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___,'__' ...0" 

be \';"(:11 kri'ow-n' and figtirously'supp6rte(J; otir find~"'-~tr:iditional, larger schools. When we 

_,	..___.___...;;:.:~~ 
'suggest that these same conditions are developing·-.-visited a school where ~dvanced planning ___, 

the new'sm:Hi schools. If we can hold this ----... - ... otime was provided, the stability of the school· 
~;;-n;ay berakingsome-of"ihe-first-iiltfil)t1st---::--:-::-:\vas't:jualitativeIfd iffer~ifCPlanni ifg-tinie=-affords:the.-.j::--:.... :....-:----.-- '-' ­

n~ s~e~~_~owa:~. prepari~g all of our citizens for principal and staff time to form a unified team, wlbui!d ... 
pa,tlon ma.demm;racy. . . ... _. mutual understandings about the mission of the school···· , 

wil 

. . "__. 	 '. .. - , ..•.. [- .... "I.! 

---.-.....-.---..--t---.-...---------...----.-..-...:......,~.---.-,-.---. al)d_tlie_m~;},t.l~\:lY.~.Dl(;.~ t~y might"best brin'g th$!·' i' -... 
what co!,!ditions can small schools mission to bear for.stude~ts: Fu~t~-;:-Ionge~~ fim~---'-'-'" 

-~.;;;;;;~~~t~~~~~~~~r.,.ilifili,'r7>"2.trh:tVi1 :system?-·--::-:---.-----.-allowed staff to build structures, Jules, .conse.que.0f-e!l,L:.. _______ ..... __ . 
the minimal cond ..i:hit-:musdie-iii·:=.a.Q.q~.x.p~c~a!i(){).sJo.!.parents·and familiesaswell'l!-s fo:r-' .------ .... - ... . 

--...----..-.,..+....,-...--. ··--~·---s-m·a-· IScliools-tosuccessfulIyrevitaliie' -, students. We woul drecomme~~rth~-tt;-faci Ii t~te theT~ ---=----~.... .=:::.-:.... 
sYstemchange.as:a1esch'oolsnlature...First,.we _ .ela'2.."l":f?-. ~?p=~uL:'.~a_f!.~: gi~~~i~fof gllideliri~swi:th .­

i:ifymiriimarconoiiions fOiSwt='upsch·ooECThe-·:--.. dea.d~ines,includingthingsJike.i.mEislon,::Sian<l~fs:T::::::=.~~.::::'=. ~-..::. 

:<>~startin~ ~·n..ew sch.??!.is both an ~xciting and an ...... polt~les for students and staff,a~l;~oJ>.Ls~.~J:.1.l!I:e:'fl1sIL ,_ .. . 
nv,.rl,,,h,.1 ming thought. Most teachers only think " CUrriculum so that they are able to allocate their nlan-, 


..-, 

~'VII"',"''', kid:v;:e: ~~:~';r~i~~h~~;~~~~nianct:~~~:~~~:s.--.--~~~- th~ ti:~.... 

---------- king suCii a bold step on'Friday nights with ning time wisely. Teachers also need to,be compe1nsated .. _ 


_ ._._____ .. ____..________ 1_, _L _____...___ ._ .... ___._ 
In Chi.ca~o, hundreds ~f teachers and 

prmclpals and their central office 
counterparts have done more 

than dream. They've invested 
enormous time and energy in 
thinking about, planning, . 
and then carrying out their 
own ideas about how best 

to serve students within 
the parameters of the 

Chit'ago Public Schools, These 
professionals constitute a tremendous 

' ..'.<:JUII"'",. and they have demonstrated some skill in 
creating the conditions that hold kids in schools and 

I I" W ' Iengage t lelr mterest. e want to ISO ate the conditions 
that need to be in place to encourage hundreds more 
teabhers and principals to take this challenge seriously, 

Minimal Conditions forStart-up Are 
as IFollows: 

Advanced Planning Time. If the purpose of 

t~~ISChO()1 i~ to create differe~t kinds of learning opportu­

nities for chtldren. the adults m the school need time to 


I, . h d"" den~lslon t. ose. Iherences an to plan for them, The 
les, planrung time the staff has,. the more likely it is to 
rePrat common forms of schooling, to re-create systems 
and practices with which they were familiar in more 

Stability; The more sta.bility that can he provid~~ to I 
new schools, the more hkely they are to make wise . 
decisions and to create the kind of school that beJt ' 
addresses student needs. Far too many of the ne\~ . 
schools we encountered lost staff, principals; and/~)r i 
spare during or at the end of the first year. It take's tirhe 
to generate a sense of community, then a missi'~m,1 and 
then instructional structures and practices to matdh the 

• • 	 I ' 
miSSIOn. As one scan' member from a new school that! 
h d encountere 	 urmg Its early,d	 "fi' b'l' d' . I Ia slgnl lCant IIlsta . I Ity 
years commented, "It's just like starting from scra1tch'; 

. each year. . . I i 

A Small Broad Community. The best of the schools 
have quickly d~veloped a suhstantial and endurin~ sen~e 
of community. The faculty in these schools concen1trate 
on c~eating an extended sense of co~munity by inhlud~' 
. d I 	 1 :mg parents an extern a partners. Further, they figure out 
productive ways to work with the central board. Inlmaqy 
small schools, parents are asked to enter into contractwll 

. 	 I 1 

agreements with their children regarding activities in : 
the schools. Some of these may be as simple as sig~ing:1. I . 
students' homework or agreeing to encourage student I 
attendance. while others ask parents to agree to a cbrtain 
amollnt of service to the school community. Creati~g I 
better relationships with parents initially helps to c~eat~ 

. d' . I Ia more serious aca . emlc tone. External partners were I 

identified early on as essential to the school c~mmJnity! 
I 

, 
I 

.1 
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Teachers from several small --,- Use -the Visiorl'a$ theCompas's. When sinall'schools­
-- scho(ils in'theeth'nographic sam--:-'-used their vision 'or mission as a tool 'to theaJure their --, 

~~~,pJ~J~~p§iQe.'iJ.jha~,~J:t.e.jjjpp(}ri:~thi(:'-'o\\i.ii:.e-~6gress;!~~t~~~~.:'d to~~t!~~0':'~.:'h,~~.'~~?~e._~~~~_ 
. , - their external partners gave them' rarely referred to it after their initial planning stages. . 

was invaluable. Whenpossible,'sinall 'For exainple, at one high school, the mi~sio~ statement ..,. , . . ... . -.... -•.- .... , --..., ... --- .. .' I 
.. . schools need to <-'Ust a wide net. of. :., ... ,. d~dared that they .would· use best practiFes fO engage 

------involved adults to support,the youngsters--klds.-Instaff.meetmgs, faculty asked one another to. __ _ _ , 
. . I' h I 'd'f . h .. I I

'------.-~__L.-._____.',-.-.m_:~~~_~:_.~~_.__ _ . '. .1.' entl y. practices t. ey were U~l~g l~ an r.ttelllpt to. . 
. ,. ,...:_l:~,-~, , '. ., .. ----------·-·--·----·learn from'one anocher:-Thevlslon Influenced staff·----·· --.. 

-:-==-----===,=-r:-==Stu..deni:Fo-cused-tlir-...liiifum;Pe"~ag~gy: an(i=-.---:::.~--=-(Jiscllssio~s, sii-iilerif/t6fi:Ii~[iritefactiohd in"~he.class~===_::~~: .. _ 
-- --:---.":--'---::-:t-::--_- ASsessme'nt;'Ifi-'thebest 'Of thesmall ~scno6Is, 'e"ducattfrS---TQom-;and parents' understandings of thbchool. I n this 

---:~---==F=,focused andstructured.theircurrictilum, instruction"and __case,.thexision,_\\Cas:~n.~,~t.u..~_t~ltu_se:d~lo_£!1vis'ion ti!e.. 
- ... ,. ..". ... issessmentsto'l1e1trthesfuile-ncs"tneyserVea.-Icdi:X::fhO---'school-and'gllidethe"daily functioning; For a vision to 

"--~"-'-~"-' --, good, they told us, to complain about the skills or the . reach its maxi~lIm potential, all inve~te\'1 st~keholders,
"' ---...."------. ­ --'. ,., - -- .. " -, ' ...-- '. 	 I I 

knowledge the kids don't have. The importaili'thing is' . including administrators. faculty, studen~s, parents, 

'to figure out where'the students are and start building "-c'community members, and external part~ers, should be" 


. from there. The teachers in the qualitative sample' in accord and involved in the processes bf fJrming, 

-'---"-''''----- ----'-expressed the importance of incorporating student·reali- -----implementing, anti sustaining.the vision~. An'd_the vision 


need to be established inside and I 
Engage in Data-driven Decision 'rakjng. Manysurrounding these small schools to 

of the small schools looked at a varietYj of dataensure long-term viability and 
sources to make decisions about \lhere they continuous progress toward. 
would focus their energies, whileloth~rs reliedheightened student achievement. 
on current trends, Clearly. looking fo~ evidence 

; I 

of problems from real sources of data within the 
school strengthened the resolve oflhotl~ I;lculty 

and administrators to take meaningful steps to 

improve student conditions. In one schi)ol, test scores 
! 

. ties and interests into the curriculum, their instructional 
approaches, and the assessments. Throughout these 
schools. educators engaged students in coope~ative , , 
learning groups, culturally appropriate curriculum, 

. ~ultiage collaborations, cross disciplinary projects. and 
performance assessments. All of these were designed to 

engage students, to ensure that they wouldn't settle for 
minimal performance or drop out. 

Minimal Conditions 
forOngoing 

Development 


We identilied six factors that help small schools to 

continue to improve and flourish. The academic 
benefits of the interpersonal relationships among small­
school students, staff, and administrators are 
only a beginning. Flirther conditions 

. should be a tool under constant scrutinyi a~9 revision. 
As new staff members join, the vision needs, to be 
revisited with .themtoincorpgrate their ideas: and hopes. 

.. , . I:. 
Renegotiate Roles and Responsibilities. \\rhen the 

. 	relationships among parents, external pa1rtners. and 
small schools were renegotiated regularl~ to lassure that 
they were providing appropriate suppor~ to ~oth the 
scnool and the students, we saw these n=lati<'mships 
deepen. In the schools that had the mos~ su~cessful 
partner relationships, there was a great dJal of continuous 
change in the types of resources that bm~ pafents and 

I I
external partners offered the school. In the process of 
assessing the school's progress, parents a'nd external 
partners were encouraged to keep chanding their inter­
actions with the school to suit its develolml~ntal needs. 
This 'ensured th,1t everyone stayed fresh to the needs of 
the children. I' . 

I 



revealed that reading comprehension was a greater - ~ members worked hard to identify
I - -- ­

problem than deciphering or decoding letters. So the professional-development opportunities_ __~ .._,_____ ._. ___._ .. _ 
- fachlty and administration used this information to build ~- that helped improve the school, that strength- . _ +_._ 

.~"':':-~'a' rrlult:racetedplart""t(i'workclii rea(ling"comiiTeh-ensi()·n::~..ened their~own~prOfessi(mal ski lis, "and positive IY-j-: _.~-J-:::::-:~-=~7=:::- -..- ­
I -- - • ­

In another school, math scores were very low. Faculty . affected student achievement. Ibo often, profess~ona,- .. 
'mefnbers ",'ere networking through their external .-. ~developmentexperiences are selected by teachers : . 

~'- --~-"--pa1n~rs to.findoutwhat.approacb.they 111ighttll.J'.~_.~L_.._~!>!!sedj.?_'!J!!eir 0vn lntere~~~rathe!._~~~~~ 0!1 th_e nie~~s:~~f_~ .._.__._-_ ..___:_ 
- strengthen their own math skills and to provide a - their students. In addition, toO many teachers attempt 

- I ' ----.---.:-:--:-~..:....str+ger.instruc~i6nal approach:o~ their students. It was __.__ to lea.rn new techniques_and.appro~c~h.es alon~,nlih~~~_._______..___ .__ . 

:'-=-=--_:=--==::thefdata_that Ju_ekd. ~.e.acheg{.\.vl-' II ngne.~~ ts! -ur:Jde!£~~~:::.:.·_tJ~.~_fl~~~h._(! =?.!.'1P.~~>.'~!~~~<:a~l:es!n.~lde thel~. s~~~.?~==~_~:.::::.=-_~..:.::.=:::. ~ 
."--"'--'-solutionsas a whole staff.-When the whole group was.---Collegial interaction.while-learning new things can _l_~~__ ." . ___ ...... 

. . . : ... ~o:kin'g on asolution, students \vithin the school got a- extend the'depth of everyone'sunderstancling. I" t··-- . 
.~---. -~--~---.t"-- .. --.-.-----~......---.. --.. --- --. -' .. - ... -- ..------.-.-.~----.--- ~-....---~----- -.. --~-.-.- ..-..-~..~-_/ _. . _..~_..I__ • _ _ 
-.. -.... ;---=.:-- more coherent-.message about what they-needed.to do--------..:...---~-.----.- ..----..--.--..-:H --~:... _-_-___.:...::-__ ~=: 

, . -.~ .. ~.. .. I I 
- -_. to improve.. _.... It is follyfor us to think thut ur~)an tea:hers tire_ a~eruate-

·1 . . "Iy prepared to fllce the current IOstructlonal, emotIonal -1- -,. 
Caring with Rigor. When we asked students _. and organi ....ational challenges of urban education-n6 L.. ~._ 

was most important to them about their small matter the length of their experience. Tackling thislwor~ 
.theY.gaye. us .t~Q~Il_S_\,,~!~j!l_~(1 ~11!I.e~lJ.!.-e,.... ...... r.equire~\!J jfe!iIl!..te.oL"..k.iILhlli!di,!g, ~et}~ing, hOI!.; ng, ~__:._.__ .... _ . _~ __.. _.__.... 

First they would say that their teachers reflecting and revising. Fortunately, in small schools, ! 

<-'llred about them, would give teachers seem up to the on-going work, better able to i 
- _. I

them extm time, would <--all organize themselves collabomtively to build professional 
their parents if they messed development opportunities that will best serve therh an~ 

lip. and so forth. In the next the students in their classes. Giving them greater agency 
breath. they'd say that their and on-going, high quality professional developmen1t : 
teachers pushed them to do that emerges out of their identitied needs is likely t(~ ­
the work, kept on them. lead to higher levels of performance from both adults 

wouldn't take excuses. This and students. II 
combination of caring and 

rigor coincides with recent Provide Enough Autonomy. When the small sch(?ols I 
CCSR findings that "... [middle were guaranteed enough autonomy to bring their ideas ~o 

students learn substantially more when they fruition. they were more invested in the school and I ; 
rience high levels of academic press and strong its students. Many of the teachers and principals in 'thes'e 

; I
I suppOrt together, but they learn mllch less when small schools were intellectually strong and found the i
Iexperience only one of these conditions." (Lee. problem-solving that came with creating their own \ I 
- Perry, and Smylie, 1999). "It isn't just that caring schl)ols very compelling. Ensuring that they have the i 

to rigor," explains one external partner. "It's caring opportunity to bring their ideas to fruition is an implmallt 
in a ~killful, organized way that gets kids deeply .. . h d k I ,IIOcentlve to encouragmg teac ers to un erta'e renewa : 
;n'",\ed ;" wh" they '" dO;"I<" and improved accountability within the system. ' 

Buil~ On-Going Student and School-Based 
Professional Development. In order for teachers to 

respdnd with ever-increasing skill to their students. 
they 'need their own rigorous, demanding, regular 
()ppo~tunities for growth and development. In some 
of th6 strongest small schools, we saw that faculty 

http:they-needed.to
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reatStrides 

.------.- ---airsmallscliools-are-:ofaiimS:Wi-­

I 
Cautions---- --------- _- \vliich in-their "stability''. see-m -impervious to change 

----------Cl!i_j~:~9:~_-~'LO_~g~~fi.o~Cit~~'.l,_=~espit~~~~~:~~~_~~~~~~~~ an~ _~~~~~es o~ attfmpted 
educators leap on anything--that----~:form. __________ 1----­

-app~;i~~-as~:iT tt~rjligh_t~\vork;1)ut-it-is----------------------------- --------- ---=:- -------- -r=-- --­
important to bring criticijudg~e~t __ -::SITlali ~c~~ols as_ a Panacea. We realize th~t there 

_ .~>tfi-ihe examination of small sch60ls. are a number of pressing issues facing thi: edlicaiional 
----":"community.-We-have a number of collea~uesl~ho are -------:- ­

l ____________ +___________ _ found a range of quality in small schools. doing terrific work to ensure that all stu&nts have high­

.-_::__ __=_:::=--==:t=.::::-:-_SO~I1~_~~IS;_OJ!tY=~lJ'!l!~iIrl~~~~~!ifI~hQwe(r~Q.rie:-Qf~==~ <)ualified teachers; We agree that teacl~er q:uality is a-- ---- ­
=_=_::_=:_=_:::: __ 
________________________~---------~~=<.I.~~~-~~~~~~- i n stl'ucture-oqiracticenhat "smaller"-can--cfitica I f,ictor-irl the -success-of any~schnoll ana -that small =:.-~~­

and must facil~t-~-ifth~- ~~ho~)j i~-to_ ~e--s':;-~ce~f~TSmall----~~h90Is are-no e~l'ep~ion::::There are othei colleagues who ----- ­

---------.----------+----. ize is hut. insufticie~tconditi~n for~~hool==-feel-th~t principaL,~n~d-s~p~lil1~S-n(j-e-!!~J~1c1e~~jp-;;ll~yld-------- ­
Improvement. \Ve believe that, Ifany sma _ the focus of natIOnal attentIon at the moment because ----- ­

_not. ri)e~ii_ts-gojiJi-'Y!ihi_rfa T~ve:yeXr:r}~!j~_,Jt}ho:uld - : --again, the shortages are acute and we ha+ y~ars of data- -~- ­
not be sustained for its own sake. Small schools must be that suggest that principals are critical w the success of 
increasTiigly-more-r;r~;ductrve- phices'-fllf youllg people or ----any school. Again, -we agree and would add t1~at the --­
they should he dismantled and reconfigured. Similarly, principal's role in small schools is absolut~IY critical to 

------------------+-------·f I~rge-s-chools-de-~ilete-er'lg:rgemerit,-create d iside-ntifi------- the development of a successful_school. 're -b'FIieve, 
catron, risk damage to human relationships, and cannot however, that smaller school size can facilitate leaders' 
support high student achievemen~, then they too should abilities to lead a school to impmved performknce and 
besuhjected to chesame kind of scrutiny and the sarrie---- teachers'_ abilities to build student skill arid kJlOwledge 

.. __ - __ - - __ - - . . I' - ­
consequences for underperformance. Why is it that We _: _-:_I~ mlportant ways. Small schools r~ake cllllab?ration 
have for so long tolerated organizational designs that among the adults much more possrble. Such colla bora­
have proven to fail students, teachers, principals, and tion is important to generating a mission Jnd ~oals fin 
parents so miserably? Since small schools have been the school, and then developing thekind~ of \>ractices, 
growing in a climate of intense scrutiny; it seems only pr~c~dures, and policies that hringsuch al mis~ion to 

reasonable to suggest that large schools should he frllltllm. Further, small school size, as mentioned earlier, 
subjected to the same scrutiny, the same standards of makes it far easier for teachers to build c~her6nt 

- evaluation. Why should we evaluate only innovation experiences-experiences that build froni on6 class to 
and not the status quo? the next and fmm one year to the next. Itl is i~portant 

- to avoid seeing small schools as the sole sblution to 

Fragility is an important feature. One of our most all that ails education. Rather, we would sllgg~st that .. k . d' . I , 
provocative findings was that small schools appeared It rs a ey mgre -rent m a comprehensive planlto 

fragile. Many closed during our two-year study. Others improve education. - I i 
nearly collapsed when a principal or a teacher left. We - I 
must be careful not to interpret this as a Nor would we want to suggest that all sc~ools in the 
weakness. In part, small schools are country ought to be small schools. Becauselchildren 
fragile because of the ecology of differ so much, those that thrive in 11rge~ settings 
the schools themselves; they are should have the opportunity to do Iso. \Ve would 

C • h d . I I 
more interdependent-by their preler, grven t e poor recor of large urban 
very nature. The key factors that schools, that the ratios be reverse~-rhaking 
make them work for teaching small schools the norm, and large sch(~ols 
and learning are also what make the exception. I 

them more difficult to sustain. And 
Finally, for the last ten years, many have linvested 

small schools might seem fragile 
enormous energy into the development of standards. 

- 1 

I 

when viewed against larger schools, 



'.. __ . 
colleagues believe th~tll~tting ~nd -d~-~-andingFor-governors; legislators; -and chief· _ .... 

,.. \vilrmove us rei the mofe·-piiweiful ....... state school officers.· Provide funds for 

wenee.&~R~~~!l.t1Y;ii.ih~Jesu!i~<:>U1jghsi:~K(:.L'::·-~te-level efforts'to reduce the state's largest 
have'bee-n scrutinized;-·mifny·are-beginningtosee--· scho·oIS,·.work·to reduce tlie~hi.ireil·ucrittic-constrain:fS:;======:-':':::=-= 

setting ·higherstanda-rds·'v:ls all(J·coiltinues ·if) be- an that prevent educators from creating smaller 
step t~~;rdssy~t~~ic impr~~em~~t:B~t·ft,-:-·· i:hat are·responsive to local stuaentan~ family .. :~--

: small schools:- is -a :necessarybut· i Ilsufficient .step.:...::.....::.....Prov~de incenti ves . for. distr.icts. to.c(ea te_sl11aU(,':ufh.9:~J§,~__._.. _..... _. __ ._ 
principals, and children need additional ProvIde state-level symposIa on the use of data to dflye . 

. '. . I k' d k' h I Iin··ordeno-meet higher standards;··We:b!!Jjev..e:=-:---lI1struCtlOn; on 00 II1g at stu ent·wor ·lIlt econtext._._....._._..._.__ ._~,._. 


·schc.lol·she.andprc)vidiiig::die-Supportth'iit.....:=ofstandards;.ancjp..n.bJj!!ID.!Jgi~adil)g §g!!~.t:gi~f1!:=F-__-:-":'~-===-__._. 

tealchers a·nd jJriilcipalsiiee·d in-ordefuj'build litfigrahrs"--older students,Fund capacity·huilding organizations.-: -'-'--.-_..- ....__ .-.....
- . . . -. - .... :.. -. . ... - -. .. . .. -... .. -- .... --" ... ... - . - .. I··· .j... --.... . 

for kids-\vill. hdri.us.eventua 11'1.t(-j_.meet.the:....:.__....:_~!!!l.t ~a.I1...p.r.9.yld~!!!lr:'?~~~.'.l.t~..!(!r.:.r:~~!~art..t;e.E'_E~~e-,",~w .. :___ .. __.__..... . 
-----.---.-~.:;:::+.::.,=--=." we've·seffoT(iUrchildrerC:frid·ou(sch-riols;-·small-schools;·~------·--····~---·-·--=tl-....L..----..-.-.•--- ­

- . . -.....! . 

5~~~~~:~u~i~~:i;-;t;~·~·;~;~~~~~~·~~:;~··~~·al;;,e~·F~~-fU~~:;S;PfOviOe-~l:Hchin~ seedmone;~~~r s[~·~e·j~ .~.'--'."-~' 
-- I I 

in struggling to make small schools 
work within the larger system. 

Any system considering a move 

I schools are difficult tosliswin -hecause they ··----and local initiatives. Fund additional research tha~ will--· .. 

are genuine innovation within the larger system. The enable us to understand the henefits and the challenges 


-··-··-·~.GtliCtI1!7(] Public Schools system has been very courageous ':"-that arise as.we attempt to.create.smaller schools. j-..J ..... __ ._ 


to small schools will have to 

confront the nee(i'[o rethink 
and redesign major policies 
and common practices, since 
most of those principles 

were designed for larger 
schools. To make a ditference, 

any genuine change must 
provoke a larger change in the way 

I system does business. And it will make new 
l1em,i:nl1I~_ When large systems respond, those changes 
th'·nl'."'I'v,.~ become an organi:r.ational intervention. 

the Chicago school system is taking the 
restricting all new school size in order to 

on the successes that h:lVe accrued from the 
that exist. Vallas's response reflects the kind of 
that larger systems need to make to ensure a 

ic approach. 

I 
The ?ata are compelling. To make the SUL'Cess we've 
seen in Chicago available to all, there are important steps 
to be :ta.ken by all the stakeholders in the educational 
enterprise. 

Develop initiatives.to network new schools so that they .' 
can learn from one another~ Provide additional sUI~porf 
directly to new schools, a!>. they.Jl(,':ed aJ.lkinds of 
resources if they are to he hoth innovative and 
more rigorous. 

. 

I 

For distriCts: Provide waivers for smaller schools thati 
release them from conflicting district policies; sch~ols : 
should be freed from policies requiring a particula~ 1 

curricular approach until such time as the school h~s : 
demonstrated that its own approach isn't working. \ i 
Separate schools-with in-schools from their host sch9ols'i 
so that they are not subjected to the same kinds of I 
policies as their larger, failing counterparts. Allow I 
schools to negotiate student admissions procedure~ in 
keeping with the district's policies regarding equity. 
Redesign support for professional development th~t is i 
building based and focused on the particular skills land' 

knowledge students need. I
I . 

For external partners: Establish policies that will 
allow corporate and other community agencies to wflrk , 
in public schools. Think broadly about the kinds of\role:s 
partners might play in schools. Get to know the teachers, 
families, and children inside your partner schools S{~ thai 

l
you can make the best determination about your role in
providing assistance. Prepare to redefine your role e1ach i 

. I 

year as the school changes. 

http:initiatives.to


.~.- ..---:-.--.---".--~_-.-_. 

--tendent preparation programs so 
::-~--"thatihese pr()gnimsreflect current' 

principals to develop the skills they need 
, 

" 

For·:colleges.and universities: in'tervening variable that prevents us from dealing 
I 

-'--'Engage current small-schools -... - --more effectively with many of the problem~ facing --­
UU'~,"VI" ilnheredesign of--------lfrban schools:And size is an organizati6nal factor we 

______....___~__________._.___ . ________ ." ___ .. ____ ' .._. ,_ I I ._ ...... ____ . _ 

pal, and superin---can control. Small schools Clearly prciviikaqva-iltages' 
in school safety, in engaging student imbres't and 
persistence', But -m()s': inipiirtlll1t; small ~chdbls provide 

... . . ... i' ' . 
Prepare_teachers and _. -,-.. _~a,reasonable setting w_build_the_capacity.o(!studell,t!L _______... __ 

and teachers to engage in the longer-te'r~ effort that
' I I 

__ __ .. _ .__ : _._. ___ . ~vork-i_f\_s!1,l~-'!e!:~onte){ts:collaborative skills,--increasing achievement and-school.refo~m demand. 
-=-'--=:-":- - f=__,_conliimiiicl1tion::-skills;:conriict"m~nagenle.nt_s.kiJl1l,jl.mt:.:---:-:==:-~:'':'''--=--=--:::::·''':- '-'=-~':'- ..:..l--+'-- ---:: .. ­

--:-.--=:-=-r::'-::=--ll.0!~~~~.::~nga~e\V~~-~I~~!~~ch()olsin action research·to-Thismay be the mostpowerfulaspecto( small schools, . 

'--'''~-~----1-=-~:::'-- e~!>le ~ata_:~jd~en_Q.ecisio~!!}~~1.~g:_9!>!1~-'~C~ .re?~pr_o.c.~i,_~_'!:!!,_ a ref~!.,!,__~.~~~~gy.:..!hey_,pi~ij~_.tll~_<?'~~~~~_f\i::y_t()____ . __ . 
-----:--------\.. -research ~hat will help the small schools understand -----·---build-on the abilities :h_at·e~ery?ne involred Ibrings.------. ­
- ---.--- ---- --- --- their strengths and weaknesses .. - . _ . Principals do that by creating settings that have_vision. 

-... --------- -- ---------.------.-.- - - - .. - - - . coherence. and responsiveness. Teachers\do ~hat in their 


--- ----------- - .. ---All schools need what small schools need. What we -- -.----- ability to analyze student skill development ~nd design . 

-.-------- ­

.. _....... ,_.. 


discovered is that some of these needs may be easier to instructional progmms that target the int6res~~ and the 
-- identify.and.meetin small schools. The impact of the.__.needs oftheir particular _students.Pa~eJlt:1_an~_oJhe.L_._._. ___ ,__ 

interventions to improve achievement may be easier to partners do that as they develop a growing respect for 
discern and measure in small schools. Small schools and a broader sense of the ways in whichjthey can 

_ provide.theJabs.or_ the.mi_cJocosms to take a closer and contribute to the school. Students do that when they . . '. .., - . Ii" 
clearer look at urban schools in general. The needs of begin to see themselves a~ deserving of and capable of 

small schools are' not ou'trageous or luxurious, just a decent, rigorous education_ Together, sJlall schools 

clearer. Teachers frequently.claim that if they had create a site where ability. skill, and passilm alre 

fewer students and more professional development. nurtured to lead and foster individual and or~ani7.a-
student achievement would improve. Small schools tionaI change. In Chicago, small schools hiave 'yielded 

have the potential to provide all teachers with just impressive gains for students. Because w~ bet'ieve that 

those conditions, the gains made are important and impresJive,i we hope


I , 

that many other urhan centers will have the cpurage to 


It is difficult to write our conclusions in a neutral and follow Chic-ago's lead, i 

objective tone. We cannot ignore the backdrop against II 
 . 
which small schools are being evaluated. We are loath Candace. a tenth-grade student in a small schpol. leaned 

to critique the large schools we did not study, but we forward to describe why her school worked: i 

know a great deal about them from the picture that . i 
 i 

"Kids con feel when lfOdlers care uboul them, when adults 
youngsters and teachers in small schools paint of them. , i I 

are for them. In our small school, we have a schoollhal 
We are also familiar with larger schools thanks to the I ! 

;s for peace, tl1lderst(lIldillg, hard work, kids goi/lg places_
research and reform efforts in Chicago and across the I I 

The teachers u1td all the otherpeople -they gel ;mJolved
country_ From that larger perspective, if small schools with tiS, g.ive us us mUlIV possibilities as Ihn (~IJ fathom. . 1- , I'are making a dent in the currently catastrophic condi­

That's m'hy we're gOlll/a make il. YOII'regOIJIJO!See
tions, that must be not only celebrated but replicated. 

tiS again. " 
Given what they are up against, any improvements 
small schools achieve in climate or stability or persist­
ence rates are a triumph. Small schools put students 
and teachers into organizations that we can more 
reasonably hold accountable. We suspect that 
organizational design-like large size-is a significant 

I 

I 

I 

I 

I 
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1 Sn,.iiSchool;orscliool'hOSiini,,,till ,chool' were excluded from ili".kill'tio_or the sy"em.Je,,~ . . . . 

.. ~j_~'CJlis ·secci?~. ~'~..' . ~~~~= ~':~'=.'''=:~=:~~~~~~''~''-~~---=~--:.''::~~=~--..=:=.~~== .._~_=::~:~=~t,~.+.=::.._.::~~-..:::·.~.~~=:_:__=._ 
.'_ .':.. ~,.-:,-:-:,_:.':-:-~:2_-.::t:Dlj~_!!Ca.Q~.!!!~.ag~,~ntJ:lg<?p'ersJ~tse~(!r1. ~I~en.the small.ncademicmagnetsare.removed . .Thirty,eighLper-~~____._~ 

.. cent of students attending historically small schools scored at or -;b~~~-~·~tjon~j'~o;ms·rn-rea(nng~'h.e_nt-.-~... ~- .. 

-small academic:magnets were. excluded . .-' ., .'~~-""":~:" :-.-: ..~ ......~~~ . ", '. , ... ·:···,···t·:· . 
: ·co~~~dt10~~{~cI100Is'~re ones that a~e··notsmall arid do nbt'~~~tairi.&:hools.Wi~hi'n·S~h~ols (SWS) ...... L ..____.. 

The srudem mobility rate is based on the number of students who enroll in or leave school during ~he i-_.-.-.._.......,_..,:...+...._._-......... - ...~.-.., .--..................·-----..·-·-··------·-·-..· ...----._..___.___.__._.....L ..._j-,__•___.......____.. 

.:::.:::==--=-...... schoolyear:Students may be counted more than once. These. analyses used the.schootmobility_num.bers_.~___ :. _ ....___'_ .. 

, "-:"'-.-'.~-:.-~: _P;bTiS~~d:"~YC~~·cag.op~~Uc '~~~~~CPS)~~~~~~.~,~~-~:~'~~:::~-.. ~.-~ ..~~~~~~--:~:='~ .:,. ~--~~~~.i.·~~t~=-~~=--==·~--·-..,--· 
Due.to the small number ofhIgh ,schools.possesslOg small schQols.and_the~IDallJl),mll;>~r.J:!th.lgJ:t.§~JlQQl~--·-.. _" ..... 

--.~-.-- .,.' in-Cnicago,rhe stiitisticaJ~significanceof results neeaS1obebalanCe-daga:iilSCaOSOltite-effect:size;-~het'·--" ... 
.~ .....~ ~." ,., '- .". s-m~llnumber of schools" means "i:haT<)'nly moderace to Very'strdng'effeccs'willbe'found stacistically signifi-­

.~ .. "......~,~~~:~~,'~'~=~-:--~.~~=~'~.~~.- '..... ,.... .. ......... ._ .....- ...... ·- .. ··-l~· j... .---. --..... ,,- -_.. ­
6 Test scores on the Io.wa Test of Basic Skills (lTB8) and TAP, the standardized tests lIsed in Chicago, are I 

..... _..-----.--- ­ reported in gradeequivalents ..A.difference.of.one..on the grade_equ.h:alenucal.t< t:;al1 !?e.in~erpr~~d ~LJ___.__. __. 
, meaning a difference in one grade of learning. For instance, if SWSs' average achievement was on-;jgra~e . , 

. \equivalent greater than that of conventional elementary schools, this would be iinerpreted as meani1ng i 
students attending SWSs on average demonstrated they had a full school year's more skills than sruaenis . 

:atCen'ding converitional elemeiuary schools.. . . . . " ," .. ' , .. ..., . \. i 
,,7. 	 IStudentswholeft the system to attend ocher schools or bec~use they moved out of Chicago were exchHjI-

Fd from the calculatio.n of dropout rates." 1 I 

8 	 rhe attendance rates of SWSs founded after 1998 were not significantly different from those of the fys-i 
tem or their host school. Students enrolled in these SWSs, however, attended almost one-and-a-halflmore 
~ays of school a semester chan stUdents attending their host school. This finding indicates that it may II 

fake small schools time to build a school identity s~rong enough to change students' day-to-day behlvior. 
SWSs, however, tend to lower absenteeism, versus their host school, relatively quickly. I 
I 	 . 

9 	 If the dropout rate of high schools with SWS founded in 1998 and 1999 are included when calculating I 
~verage system dropout rates, the difference between SWSs and the rest of the system drops to. apptoxi-: 

flatelY three percent. Figure 4 includes 1998 and 1999 small schools in calculating the sy~.em averade. I 
10 	 If students attended high school fo.r only one semester, their course failure race for that semester waJ i 

~ultiplied by two.. II 	 ' 'I 

11 	 ~1ultischool students tended to fail at approximately the same rate as the syscem, 39.6 percent versus \40.~ 

~~ 	 II 	 , 
12 	 ~tudents who failed to pass the promo.tional requirement but were promoted by the central office were I 

'10t included in these analyses. In additio.n, the students who left the system during the year were I 
excluded from the sample. 
I 	 . 

13 	 If a schoo.l had 15 percent or less of its students sco.ring at or above national norms, it was placed on aca- j 

demic probation.' . I 

http:sy"em.Je
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_____ . , I 
14 The retention policy was implemented fully in the 1996-199Tschooryear and began-to impact: high 

-----'--··-----4------..-.· scoresj,n·1998:____ ..__ ...~-..-~----.. ~ . . . _.. .1.1--... ". 
.--:::=.-:::-___ :=-:-~~:lS:_~Because thet\v.:o p!JH<,iings divide(j jn~o .multis_chools act-uni.Quely, .their results are not.reporred ..----.---------­

" . These are reporte~ in the companion technical re~ort. . .. .. . - :- -'t'-'\ .. '---~_--.-~~.... : 
• 16 We controlled for the number ofyears s~udents attended high school so we could analyze all high school . .- -­

.--.----­ --- studentnogether. '--:'--~--':----"':---.-'-"------------- -. --- .......-.-------~-~~-l-~·~·----~- ....---:.:.. 


....______ ____JLloJJhi~!lgo,JL~~bQol is_g~!!~_r~J!Y_!:I~_tJ.!.~1(t~£~Cl.!:!!I_~~~.~_r.O!_t!!C? test scores of special education stlldents 

-~____., ____ --'~:l~~~-:" -:a~~ S~E9.~~_~.~i£h,__0~:X~~~_or-le~_~!:.~!~ing~~_~..d~I:.~t~~n. ~.~~ ~=~~~ ----- -..' ..-~;;;;=l~l~~=';:~-;~~~~:-~~~;~-
_ ... _ ...... 18 Only two high schoolswlthSWSsresponded to thc-1999 survey. SWS students responded onlylshghtly- -- -.' -.-­

=~~ -_:_....~~= _~ __:::-===.=_~~~c:..~~~!_:~vcly than students anending their host schools. -, __... ___::::.~_====l~=L· .~~-:::=::-.::~ -_=~:=-__ 
, 19 Although the small schools had higher scores than most schools'on measure, the variance aluong high 

._- -.. -. .... ... .. .. -.... -.... . ........ -... .. -.. . - ...... ··1 ··1--... .. . 

. schools on the measures were small. This means the large differences represent small to moderate ..differ- -- -. 

. _---..-- ·ences in the actual school communities of the high schools. ... . I ·1 .. -- .. 

20 Although freshman academies were not considered small schools based on the criteria of this study 
- -.~.-~.--~-~---.-.- ---"--'(becau~e they only serve students for one year), CPS still considered them to be small schbolsl -- ... 

. . I 

, 

I 
I 



- IIMI_ 
.-_L. .... q ••• 	 -_.. • •• - •••••- _ .-. .1 

-_..... -~~t~·~~::·~~!~~~~l~_""~.-.-.---.-~.------,,.--.- ---.... -... 	 ! . 
. __.....__L~.veJ_I;_~!.!!c:l~_I!L~~_I!~rol~____._. __.._ ~.. _._.. . ... T···· 

..--------1)1·Students"race.·Swdents.were categorized into five groups: African-American. Latino. Asian, N .... 

.	_--~~~.-:.-2; :::~:p~;~~-~ea~~r~~;:::':~~ia'I-::d--economic con~~t:~n~ of '::e-~eighbOrhOodl in wh iC: stud~nts live~J 'T~e 

. . .. Imeasure combined the following indices: percent public aid 1997, 1994 rate of crime, concentration of porerty,
==. '.. 3) ~::':~:::::~::~""::Iy::::~',~~:~~~:::~o<e0' d~'i"glh~=~:ea'~",IY'~d-,-=~Tr, =~:: 

:::::::::::'::'-::===4)'W·h~the;:~studen(.se·rlte-r·ed 'or:re::enterecfttie'-school'systelutwer:-tlie siinlm"er or'scll0oryCi,r:m lackeo a::::·.:::·i:...:~·::·t::::::. .. : .. :':...:' . 
-- ... ---::~-:-. '-~esiaentialuddres3-'- --:-~=-.-~.==::::-~~'--"------'----'''.''~-::--''- ---.. -.----.----. -.. ~--.---.--.-. '-'-- --~.-... . 

.~-~~3)lb':Qe~~,__=~ ----,-=- ,--==-" -:, -'~-~:--- .~d;.:=-::.::.:·" 

For'Measures-of Growth & Retention 	 . ,. 
I 

_~,===-+_The srude",,:~~ou, ITBS lesl "ore, .--=____ =_' __ .. ...L ... ," __ ,_ 
Level 2: School Level Controls ..'.' ". . i . 
1) !Racial composition of the School. .School were grouped into four categories: Predominantly African-American\ 

Predominantly ~,ltinO, Ra~iallY In~~grated. illld P~edominantl~ l'\'lin~rity ,. . \ ! 

2) 	 IAverage economic 'and socIal conditions of the neighborhoods In which students attendmg a school resided I . . ... . 	 . 
3) 	 Percent Special Education. 

\ -­

Level 3: Building
I 

1) The social and economic conditions of the neighborhood around the school 
I 

2) Whether the school is an academic magnet 
I . 


I 
 ' 
N~~ 	 I 
1\) 	 The analyses of achievement only included students from the third through eighth grades because this laligrs 

with CPS Board Policy. Analyses with first and second graders were conducted to determine if the trends I 
were the same across grades. The results for the third through eighth grade and first through eighth grJde . 
analyses were comparable. . I ! 

2·) 	 Analyses of students' one-year academic growth only included students who were continuously enrolled in ! 
their school for the full academic year. Mobile students were excluded because it would be unfair to lujld j 

schools accountable for a student who received little or no instruction from the school in which they we~e I, 

tested. I 	! 
3) 	Other measures of school characteristics such as Percent Low Income or Mobilitv were used in some descrip­, 	 I 

tive analyses. 	 : 
I 

I 

i Demographic infonnation about the neighborhood around students' homes was drawn from analyscs of the census block group orl 
census tract in which the student lived. i 

I 
,I 
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..~ .~··~~'·i:eveIxLStu~;~i c'~~~;;i~~·.·~·: ." ~~=~==--=~~.~'~ __.. ..'..........~ ..'._-~ i.' .. I '..~' ..._..... -~= 
..:.... __1). S~~d!dW~':I.ht~' race.. S!u~en~~\~::~ ~~teg~r~::t_~~~.~~i:,e.~r<~~~:.~r~~~~-AI~ericl\l:. ~atino~~s~an, ~~t~\1'e:~!Jl.J:liS::l>..._.:-:-::._. 

an lte I ' 
... '2) A composite illeas~re of the ~ocial'a~d ec~~~~ic'~mdi~i~ns ~f the neighborhood; in ~~hich student~ lived..The 

______-= 
 ___.~n~~;~;f~~~~:(!t!~~~ !ollo~}:,!g.i~~ice!!=-- p:!~~t p~~(ic';~ 1997: !2.~~~:e_of c~i.m~~:~nc:~trf~~~~'!:ov~~:_.___ 

.~:..~.::-.. ~--==: ~~~~-:-.~~~W~.~~he~ ~~e_s~uden.ts':~an~i.IY_~.~~ed ~~e_~~~_~r~~e~ore.or .during.the school year analyzed ._+:::-~-:--_.._....-. __... 
---._._-- ---4) -Whether students entered or re-entered·the school syStem-overifle:suffi-mer'orscliool year or l~cKed "ii-residerl-·'~::--.-='::::-"::' 
-.-_.... _ ..-:-: ---........ ti<il'adc.lress·~·-·"··-"·· .... - --' -_._..__... _ ..._ .... _i_····t ·······•· '-.""'" ....---. 

------------------/ 

For Measures of GroWth;Oropout Rates;Atteildailce; and Failure Rates 
-'1) Controlled for the students' eighth grade achievement.·~ 

···-···1,ever2:-School~Levef·Co-ntrols·-··---·- -"-.~--'--- --._-_.-.. _... -

---
I 

-+"-'f---'---- ...-_... 
. 	 . 
1) Average of students eighth grade math and reading achievement for each school 

2) Average~conomic and social conditions of the neighborhoods in which students' attending a school :resided 


3) Percent Special Education . ..... 
 r'" . 

Level 3: Building 
1) The social and economic conditions of the neighborhood around the school 

I 
I 

Notes: I 
1) 	 Analyses of Dropout, Attendance, and Grades were conducted both controlling for and not controU(ng for 

eighth grade achievement.We employed a multi-methodological approach, collecting I"loth quan1titative and . 
qualitative data to investigate our research questions. With the quantitative data. we compared ~mall schools to 
other CPS schools as well as to their host schools. The qualitative analysis examined the condit1ons1that 
enabled small schools to become educationally effective and equitable. ' 

I 

The remainder of this section describes the sampling processes and rationale for the quantitative arid 
qualitative data sets. 

• . 	 I 
Z Demographic information about the neighborhood around students' homes was drawn from analyses of the cenSllS block group or 

census tract in which the student lived. ' I 
I 
I 

! 
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-.---. nil;;-iill";ihr,,ti'vj>,rl~'r>l'\;;;'·',-···,,-·,· to-determine'who'small'schools'were serving,-how'smallschool environments dif--·..:.--.. -·-...--.. -..- ­
. . .. ... .." - ........- ......._-.-...- ..-..---....- ..- ......--.-..". ...... - .... - "1'" .! .. '--""" .! .-- ... .. 


from that of larger schools. and if small schools facilitate higher levels of academic.achievement. These analyses. . 
int'nrn,,.rllargerquestionsregarding systemic reform: can small schools be a sysi:emic approach? Under whai con1di­

____._I_·_c.~l!if11·ali·schOOIs~Y.~~es.:;fuIIX.!.~~~~.~~~~_~:.It_~?~iyste..':n.L~..~... ~':"'~.~ '-='.~.~~':::.~;:::.:::: •. ~_._~~~~\ .~.:__~_.. ____.....__... _ .. 

_ .._____._ A major focus.oUhe_study .was to.identifY..the small ..scl:LoQl~,-that existed in Chicago and to track the progresjof ~tu ..I . ----...... ----- " ....- ... --..---- _ ........ '" .-. ,... -... "--...--------. 

_·..__·--·.. -·dents attending theseschools.·-Whenwe.initially proposed this project. we Jailed to appreciate.the complexi:tyof __________ . ..:.:._....... 

---------.,-..--.---..--- ... - ....--"......... - ........ - ..- .. ---•..-- .. - ...,,--- . I . I 

- .. - ...-----..--Ch1icago'ssmall. schools. In .Ch icago, over 90 percent oCthe .sma ifs-:chO;:)Is:are_SWl:iulia..L<,I.Q_f!Qf-'iive::.~:_h'~~~~ii~!e.!lf-=~_-==--=--=".~-"" 

:bu9get. iue'governeo by their host school, and lack an administrative unit number. :This was problematic belcau~e:. ". . 
..=--=-,,--=_:-::=.=th~re,was-=no·esta01isnea:.methoil:in];lleCPSJoLtrackiriftl:te_i¢.ar:..t(EY~.I(PLQgfessofJ~~.!!~~![~.!£<;..riQ!l'lg~J!l_~ll::-1==~.~~=..-===__ .. 

. s.chf()lfl:~~a(~id n(}t .h~y.e.:l1~J~.n~.!.Tl~~s... ,,{]sil'lg ini()r!11ati()rl..~()JI~~~~d_~x_th~ S:~~._a~~~:'~".:l.~II.sc.~~ols in ]99~ ~n9... _... 

.. ]999, we were able to track small school.scudents by linking their classroomordivisionnumber.with the SWS they 


__.__._. att~nded._o.ue_ to_~h~..J.9)v_r~sPQil$. r.ates to the.. 1998 CPS small schools survey, th is survey was not used in the I" ;: 
stuay. . - -. ----- .._._- -- -- ...... -.---._. _..-- -.-- --'. -- .... --- .. 

- .....-----parkr (;'tirchailengewas tomakeac!ear determil13tlon a:boilt wfiii:-consciultesasmall sch-ooCOurfielilwcid< an"d ..-- ...... ---------.. 
quJntitative data revealed that educators disagreed o~er the definition of a small schooL For instance, in 19~7. e!e-' . 
mehtary and high school teachers throughout Chicago were asked if their schUt)1 contained or hosted a small schdol. 
In 43 elementary scliools and 16 high' schools. fewer than 75% of teachers in a school answered in a consisten1t fa~h-
ion! Moreover. comparisons of the CPS's 1997 and 1999 small schools surveys, the Co~sortium on Chicago SbllOdl 
ReJearch's (CCSR) 1997 teacher survey, and CCSR's 1999 principal survey revealed that school administratots. i 
principals. and teachers identified overlapping but different groups ofsmall schools. -Our fieldwork also rev~aledI . . ! 

that some of the schools that were identified as SWSs operated more as programs than as schools. I I 

sChlols were included in the quantitative database only if they self-identified as a small school on the ]997 CPS i 
sur\ley and they were identified as a small school by at least one of the following data sources: 1999 CPS smJlI i 

schbols surveys, CCSR's 1997 Teacher Survey. or Small School Directories provided by the Small Schools Wo~k- ! 
sho~ (SSW) and Business and Professional People for the Public Interest (BPI). By using two distinct pieces\of I 
infdrmation to identify each small school. we attempted to exclude programs such as honors programs or special 
edubtion programs that had erroneously been reported as small schools in 'the] 997 CPS survey. I 

I . . 
On9 hundred and forty ..three small schools located in 54 buildings were illcluded in the quantitative part of the 
study. At the elementary level, the sample consisted of 32 SWS located in 23 schools. 54 SWS located in 12 rilUlci­
schJols, and 5 freestanding schools. At the high school level. the sample consisted of 22 SWS located in 8 sc~o()ld;

I . ! 

27 SWS located in 3 multischools, and 3 freestanding schools. In addition, 5 new small elementarv schools an'd 3 • 
smah high schools that opened in 1998 where also included in the ]999 analyses. These new sch~oh; included I 
threb small elementary schools. one small high school, and two combination junior high and high schools that1were 
opeAed in 1998 under Illinois' new charter legislation. I 

In atition to the small freestanding schools that opened in 1998. a large number of new SWS were founded ! 
bet\keen 1998 and 1999. Fourteen elementary schools and eight high schools that did not report hosting SWS in 
1997, reported hosting new SWSs in 1999. Moreover, 13 elementary schools reported that they had reorganize~1 I 

the""selves completely into small schools since 1997. This report, however. primarily focuses on the small scHool~ 
I . I

that 'existed in 1997 for two reasons. First. we believed small schools needed time to organize themselves before i 

I 
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. ---. th-;y-;~~~ th~)rough·IY-~~~~~il~~d-. S~~~n(Ci;';i99(~e \vere'ufwble to'compile-as-m'ao'y Olitside small sc~ool data­
-~- .... --.- .-'-1---·· bises-iilheip-disiinguish-SWSiTrom'scn()i11'progrjrris-:-Th'erefore;'the 'analyses of the 1999 new small! schools may 

.__...._.._.__.____..__+___""..,"'...-....-"'..,..... - -·-·-~b.e.ca·use=t.ii~5]ii\n<;io(~·h-(ioJJ!rQgii~~~§~\rig~~~r()Jleoiislflabelea s-m:allschbnl:~.i~~J~~~.~~~-_ . __ .
"'''.--- .. -.- ... ._....-.. ".--- . -.-.-...--..- -"- _._.-........._--. ---.--..--.---.-.-.--. ----....--.--........--.......- ......--.....-.-........... 1- .. ·1 - .. . . 


. . . ' ....___ .. _._._ .. - . . .... . ..... _.. . .. •. ! • I . 
Once we compiled the 1997 sample of small schools,we\vere 'Ieftwith the task of creating an appropriate compan­

.. . ...... -.- ........... - ....- " ......... .. . - - .. ... . .. 	 . I . I 


son group. Should students in small schools be compared to their peers in host schools? In neighborho?d schools? 

·----·-·---....-·.. ·-:-·-··In the entire district?-'In-the suburbs? :"Relllizillgthat each comparison has methodological,.political land!ethical 


. implicati.ons, we .made the following choices. To the extent possible, they are .compared to (a) studJnts rttending 
---_.- ~·-"-~·"-"··-"+-·---·thei{hos'rSCh-01})s~a~na (b)'~ffo'ri:':SlnaU eie-Ine.lltary·'and high"schoois',in Chicago~~For S\VSs;,this·dual nabled <liS .,-~---­

,_._-_.------...--..-...---..+---- to:'s-j mu fta:neously~as'sessw"iletlle·r-S\VSs~were:·w6rking-i(i·~i~lp~o\~e~die-·ic·hieireine-iit]e-=v·ebriif . I I h:v;' hich=---=.:.-~==-~~:-:. 
. -.. ----.... -.--- ·_·r-·........tneywe'fe·!ociifedand h{i\v~SWSs'.. pe-rf(lrnl'iinceJ;i)iYiiitffe:d}yi.tl19the(schools·.in.. tl}e~ystem;·-"-'· ------- ­

ana yse'iifdiina ·tlliini'lfli'Jl schooHrf6CtISonlower;athievin.!rschools,aremor~·likely to be 
American schools at the high school level," and serve lower percentages of special education stu .r\'for~over, .. 
tlie students"itcen"ding SWSs differed significaritlYfronl students attending their host school on va~iables. In 
ordeYtotontrol'for these' and mher differences hetweenand among small schools and other CPS schbolslcompar­
isons among small schools, their host schools, and other schools in the system controlled for differentes in students' 

--------·---·--l---·characteristics,the schools'-student composition, and theneighborhood.in ..which the.school was located (See. 

Appendix A for a list of control variables). . ' . . I! 


• 	 1 

IDatabases: .Data ___ 

The qU~..IHi~ative an..alyses were hased on .five data~ases:' -: . _ i 

• 	 Chicago Public Schools (CPS) 1997 and 1999 Small Schools Survey-In 1997 and 1999, CPS asked all. puhlic 

elementary and high schools to report if they hosted SWSs. This datahase identitied small schoolk in Chicago 
and the student.. who attended them. To ensure high response rates, the 1999 CPS small school~ surrey was 
conducted in three stages. Schools were first sent a hrief one-page survey ilsking them to identifyi the: small 
schools inside their school. Schools that failed to respond to the survey were then phoned. Finally, CPS statf 
contacted schools that reported containing small schools in 1997 and failed to respond to the survey in! 1999. 

. 	 I I 

This method produced an almost perfect response rate of 99%. 	 I ! 
• Consortium on Chicago School Research (CCSR) 1997 Student and Teacher Surveys, and 1999 Student and 

I ' 
Principal Surveys - In 1997, CCSR conducted a survey of all the teachers in the CPS and 6th, 8th. ahd 10th· 

I' I 

grade students. Four hundred and twenty-two of 477 elementary schools and SS of67 high school~ pahicipated 
in the survey: The survey measured a wide range of organizational. instructional. and social charaJteristics of 
schools such as student safety, level of trust among teachers, and the coherency of instructional prdgrams in the 
schooL In 1999, CCSR expanded the student survey to include 7th and 9th graders as well as 6th,18th) and 10th 
graders. Seventy-three percent of the elementary schools and seventy-six percent of the high school!!ipartici­
pated in this survey. Most of the scales used in the 1997 survey were also used in the 1999 survey.! U~fortu­
nately, insufficient 1999 teacher responses to the small schools questions prohibited us from conducting longitu­
dinal analysis on teacher's attitudes. In 1999, CCSR also surveyed 61 percent of elementary school!prh1cipals 
and 67 percent the high school principals. Their responses were used to explore how small schools adlninistra­
tively operated. ! i 

• CPS Administrative Files - The CPS administrative files provide information on the status of all students
I . 

attending a Chicago Public School hetween 1991 and 1999. The files were used to calculate dropo'ut rates. 
derive school mobility rates, and track students attending small schools. I ! 

• 	 CPS Standardized Test Files - The test database used in the study contains the test results of all students test­
ed between 1996 and 1999. Longitudinal analyses of the ITBS and TAP scores are problematic bebau~e they 
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. -be-reo notdesigried tom'easure longitlidinal'c;nariges in students' or schilols' performance:-Different 

. lent forms of ~he ITBSand TAP test have been administered between 1996 and .1999.. Theref~re. im 
.- fu~ntsoi dedin'e:dn- achievementovenime may result from differences in the test forms as well· as real chan - ----------1--.~---- ______ - ______~_.~._______ ._.~ ________.. _..__. ~ ___.____ _ ___ 	 I , 

. . ---""---i1n academic performance ...·At the elementary level,·CCSR-has addressed this proDlem:tiy-e(iuatiri!fthe.direr~nt-·-·--=:-:'··-"~:'-= 
. . ... forms of the ITBS 'lIsingitennesponse theory techniques (Bryk. Thum, Easton; & Luppescll. 1998). ··When 

. .... p'erforming-longiiuainaJanalyse:~ (ifihe ITBS data. our study utilizei:! the CCSRachiev.e~entmeasures iAstead .. ­

--...--.-----(;fthe raw .sc~res j·~o·rde·;:t~·.(:i;n~;oLfo~ the:d ifferences in theJTBS. testJ()rms._I'-L<i$;i! lill!eA.m.~."'~!~~lQ.dh<?_·I___...__ 
tAP were available. -.­l ! 

:-~*:;;;~~~t:;~n=.e.-=;=~i -;~ -=~:::::::-=--=~- _:~-~ ==::::;~=:-=:--::::::~-:-~- c~-;:::; 
. ThifstudY ·ass.esse:d .wbeth.~r~s!l}allscho()l~ engender~~strong~rlearni}~g.. communities,whether ~~~~ents re~a.inld :-...-.--:......_ ..- ­

...... _ ...·_...~ .....in s~hoolatgreateuiltes,iind.\vheth¢r.$Ju~te.lm; ;I_~.i~y.e.~Lt:Jjgher!~.Y_e.L!.9facad_emic a_~hie\l~_mer:!!..~~~:.~~t::.~er s£orf~'!_____·_.._... . 

'-···-.----..6~~srn~ardize~~.~~~~>.:--=::-. _~:~~-~~~.-~:.~~~-.--.------..-==~.----..------. ~:--.~J-C----------·· 
"Meas,IreS of SchooICommunity····.. . .- .-. . -'-.- .-~-.- ..----.----... ---- ---- ... I 

1 	 I ' 
-- .... 	1[he strength of a school's community was assessed using an evaluative model created by CCSR..The Consor-f 

dum on Chicago School Research posits that high levels of school achievement as well as the ability of a s~ho(\1 
.---.--.----.- t(\ improve its educational effectiveness are.supported.hy.five.characteristics.of a.schools.'.environment:scrpgl, __ ..._., __....___._ .. 

I~aderstiip, parent and community partnerships, student-centered learning climate, professional development:. 
~lI~d collaboration, and quality instructional programs. A school needs to possess each of these five essenti~1 el~­
rrients in order to foster high levels of academic achievement among their student body (Sehring et aI., 1995). !.I . .... .... '-" .............. " ... -1""'1 

Since higher levels of thetive essential supports are related to higher levels of academic performance, we com~ 
pJred the school climate of the small schools to that of their host and the average school in .the system usin~ 1 

mbasures such as school safety and professional community. These analyses enabled us to determine if sn~all i 
sc1hools were building school environments that would .favor high levels of academic achievement in the nelar i 

fulture. Since the vast majority of small schools in the study were only one to two years old at the beginnin~ ofll 
thb study, we were concerned that the length of the study would only be sufficient to detect changes in th~ : 
erl,vironmems of small schools and may be insufficient to detect significant increases in small schools' acad~miJ, 
achievement. I 

\ 	 . I 

Measures of School Progress . i 
CHicago has recently implemented a new "no social promotional" policy for third, sixth, and eighth graders tha~ 
re~uire the students to achieve a certain score on the ITBS test before they are allowed to progress onto the. 1 

nekt grade. In addition. CPS has implemented a new range i)f graduation requirements at the high schoollhel. 

I 	 I I 
At the elementary level, the study analYI',cd retention rates and stability rates of small elementary schools. For' ~ 
instance, the study assessed whether attending a small school changed a students' likelihood of being retainled i 
in ~hird, sixth. and eighth grade. Second, research documents the negative effects changing schools has on Jtu- I 

dents' level of achievement and the disruptive effects it has on the schools they leave (Kerbow. 1995). Sinc~ I 
l

the closer relationships in small schools may encourage students to stay at the same school. the study examihed : 
whhher small schools are more stable than other schools once residelltial instability is controlled. '. 

In Lncordance with previous research, we helieved that the closer and more personal relationships found in 
sm~1I high schools would enable them to lower their dropout rates. In order to test this argument, we compared 
the!dropout rates of small high schools with the dropout rates of their host school or other high schools in th~ 
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system. The study also examined students' high school transcripts in order to determine if students attendmg 
._-.._.- _..... r··--.-·.··.·..-.·. sChoois'fii"iIedfe\vercoursesthan-studenfsattending larger high schools. ... . . .... 1··· j .. . .. . .~~=~~~-..-1-'-' 'Measu'res'ofAcad~~~:~~Chiev~:~::~-~ ...-~". .-. ... ~-.....--~ .... ".-'~~:'. ~~~.\ :-.~.~ -: ...... . 

- -.. . "" I 
.. . ... _....._.... '. The relationship betw«en.small schools and their students' performance on the n'BS and TAP t9st was 
. '. .. assessed in order to determine if small school size fostered higher levels of ac-ademic achievement. I~ Chicago, 

.-------.- ···'-·elementary and high school students are required to take standardized tests that measure their m~th gnd reading 

...___...._. _ ~....ski~I.~ ~l~st third through eighth grade students are required to take the Iowa 'lest of Basic Skillsl (n;BS) read-
I ing and math-sections evEry ye"ifr':-Miireover,'iflarginnajoi"ityof first an4 seco~dgrade'studentsalso t~ke the' . 

- ------"----,..~"., ,-_._-". -. ...--,.---~.~-'"--.-- ..~-•.-.~.- --- ~ ~ -,- ._-_._..- .. - _._.__ .- -.-.- " ... _.- -- -.~ - - ' -! - , 
- ·---·---~--r---·--·ITBS:-At"thehigh schoollevelj'ninth and eleventh graders'.mach ancf"reading.skills·are measured usir;tg the :'. '" 

_'~" _~'---. '-4.==:~~_~~d~rn'1??~~~t~gra.~~:~::~~~~~..~:~:.~.~=~=~.''._~-==.-=~'~-- .=~.. --.-;~~-~." \. ·t- .' 
'.-----.. f . Borli-tlle-a:bsoluteleverof St'uaeiitii'achieve-mentana "theifgro"'th·(e:-g:;-'the'diffe;~~~~-:-b~~~e.;~J~i~p~;r~r~.;--·-- ­

. - -- 'anceon the 1999 and 1998 tests) were analyzed:'Analyses of students"growth as well as their absdlut~ achieve­
-. --... ... .. ... ". ... . .. .. I I 

ment levels were assessed because growth analyses reveal how much a school adds to a' students' knowledge 
.. -.. 'over 'the course of the year: Iricoi'itrast,'the"absolute measure of achievement penalizes schools thkt r~ceive stu-· 

dents with extremely low academic skills. In this case, regardless of how much the school teaches\the'student 
.------ ...--_. .. over the course of the year his or her,s~ore \vill stin be lo\v." For instanc~,.·if a school educates students~.who~--.-~.- __ 

enter the school one and a half year behind grade level and teaches them one and half years worthl of ~aterial in 
their first year, those students will still bea grade behind grade level at the end of the 'year even tliough they 
learned atremendous amount of m~terial during the school year. Only after two or three years in ~ high achiev­
ing sinall school will these higher than average growth rates accumulate to the point where the stuoent's' . ..... . I I 

absolute achievement reaches grade level. It is important to measure students' academic growth a~ well as aca­
demic achievement because academic growth measures the amount of material students are Iearnin\'g dpring the 
academic year at a school. . ! 

Absolute measures of achievement, however, are also important because Chicago has established cf.iteri,a that 
certain levels of achievement are unacceptable for any child. Therefore, regardless of how much a ~tudent 
learned in one year, certain absolute levels of skills are just unacceptable for students at a certain a~e. ~ bal­
anced. picture of school achievement can be achieved by analyzing both academic growth and absol~te levels of 
achievement. 

Analytic Strategy i 
The data was analyzed using a statistical method called Hierarchal Linear l\lodeling (HLM). This meFh09 pro­
vides the most appropriate method to analyze information that is' nested within a variety of levels or groups. For 
instance, in this study, students attending small schools are first grouped by the small school they atten1d aJd then 
these small schools are grouped by the larger schools or buildings that host them. By incorporating the\nesfing of . 
the data in the analyses, many analytical advantages are gained. For instance, one can determine how much of a 
students' academic achievement is related to individual characteristics such as SES or organizational chkraderistics 

I I 

such as crime in the school neighborhood (Bryk & Raudenbush, 1992). In this study, a three-level HLM was used 
to analyze most of the outcomes. One major advantage of this model was that it enables simultaneous bom~arisons 
between the performance of small schools, their host school, and other schools in the system. I 

I 
In the discussion section of this report, however, we also present the unadjusted profiles of the schools. This is 
important because some schools may appear to be outperforming their host and even the average school in the sys­
tem, but be performing extremely poorly on an absolute level. ' 

I 
I 

3 Bilingual students with less than 3 years of bilingual education and special education students are not required to take chJ test 
I 

I 
I , 
! 



Q.Ja:litaiiv~ SampIIng-- -- -.. -_. - .-... .. _.. .. -.- --- . ---. i 

· Th~ qualitative data were used to address the following research-questions. -In regard to student --+-.-.------- . 

. . - - - - . whdtarethe-effeci:S or small scho(ils'(;il-sfu'dell'tachievement?;-(Iod whatare the variety-of indicators that all ' 
.---------- -"-T---------' -"-. ---- .. _.._-- .. __ . --_._.-._ ...-.....-,... --.-....-- --._--. -..--.----:-.----.----..- .. ---- --- -+---1-.--. '-' ----.- ---'- .'.-.. 

-.---- - tcrllrrderstandstudent achievement, and what are their effects?- In regard to leadership and-instruction, what'--i-- ­
-ch-akges- are teachers and principals making in small schools that they believe positively impact student achidve- : 

·-m-~+?":Th:~~~ d~_ta-further helped us to think abo~t t~ie-q~estioil~ regarding'gysteriiiC -r~foini,specifically, under '\ 


-- -----.-- what conditions can small schools successfully revitalize a school system? ------------- - ----- ------------ -_L t-_. ­
I 

---------5 Ilet- P . -- 1 t--__•---. 

-::-~:::.:-::.-- \;111n :~~-st~~~~~:~an:-a~~~-P:~l~~~sive li~f-of SI~~I~~~~OO-I~an-;~;e~r'a-c~~~~i~~~~~(':r~~~~:~~·i.d-)i~te~i~~=\l~__, ____ -. __,:,_..__ ._ 
--- ...---:- (ird~r to -identit\nlf~-schools from which the ethnographic sample was 'chosen;' the research team engaged in ,\ two- -.I .. - ..-. . .•.._. ---- -11 

.-.::-_-===-=-=-_~~gf p:oc:.ss.__ First, key participants .in Chicag~)~s-'~tnall __sc.hQ!>'1. nl()_y.~.fT\~I!!...\\.:It.Q.!!!rr~:~~Il.t:l.~,!rie~y_gt~Et~r.!l1_grolJ~~; _....... _ 
. .. . such as.the Small Schools Workshop;Leadershlpfof"Quahty Education (l;QE),-Busmess'and ,ProfeSSIonal Peoplel-" - ­

! . _. . ! 

-:~-.:.:or~u.~I~~ ~n~erest~BPI~,. the Small Schools C~alitio~, the Quest Center, and ~~hicago. Public Schools ,<C~S) 'lere 1 

. mteflewed. The 1I1tervlewees were asked to Ideiltlfy sniall schilOls that had 1I1terestlllg programmatIc focus, 'Iorg,,­
- "-'-ni1;a~ional structure, or history. -Twenty-five schools located throughout Chicago were identified. The second ~tage 

involved arranging site visit.~ and gathering information on the schools' student bodies, missions. statling. partner-! 
--.--- ......_.. --.-.shipJ. and academic performance ... Members of the research .team .visited 22 of the 2S schools. :Three_schools Jvere: ____ . 
'. . not +sited because they were either closing the following year or the research staffwas unable to gain access io th:e 

SChOr: .. . . _ . ' __ :.._ ~ ... _. '._. '. _. ... . \ ; 

Synthesizing information from the interviews and site visit.'>. the research team used a number of factors. which wS 
· hopetl ;'yould yield a broad representation of small schoc)ls in Chicago. We considered a variety of factors whe~ i 
selec~ing the schools such as whether the schools received Chicago P~blic School funds for start-up com (RF~ vs.1 
non-RFP schools), origin of school (by teachers, principals, university. community groups, etc.); location; external ! 
partn~rship; racial/ethnic composition of students; grade levels and type of school (e.g. freestanding. school-wiihinJ 
SChOCiI, etc.). i 

We Jlected eight schools that we found to be both representative and generative. By representative we mean that 
those Iselected reflect the range of forms of small schools in Chicago. We have included freestanding schools, Il(ul- i 
tiplex\and scatterplex schools, schools on probation, schools that are geographically distributed across the city, tr()S~ 
enrolling predominantly poor and working class African-American and Latino students; elementary/middle, and \ 
high sFhoOls. By generative, we mean a set of schools that demonstrate how "small" enables quality instTuctioA 
and improved outcomes. . . 

AlthJgh small schools have existed in Chicago for a long time at the elementary level, the more recent small 
school~ movement has targeted more impoverished neighborhoods and more student.~ of color. Further, the vast 
majorihr of small schools formed under this movement were new, and not yet stable. Coupling of "small" with \ 
"new"! raised concerns that the possihle positive effects of size may be overshadowed by hasic organizational tasks 
that often absorb new schools. In an effort to minimize this problem, the selection process focused on tinding . I . 

small schools that promised stability. 

I 
We followed these eight schools closely, both qualitatively and quantitatively. In addition to interviews, observa,­
dons, i,nd focus groups with the administrators, teachers, and student.~. we also creuted a quantitative protile of I 
each school that was tracked over time. . . ' 
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Public Interest 
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-------·---··-+-··-·-···uc 

ssw 

Small Schools 

-.. -·--··---··-·-~-1-------·---·----·-·--

Freestanding 

Historical 

Schools-Within-Building (SWB) 

Schools-Within-School (SWS) 

Multiplex 

Multischool 

New 

Scatterplex 

-. ·-Small Schools Workshop 

- -...- _... . .-._......-- .- ...... - 1-· 
Elementary schools that serve 350 students or less no high

I
500 students i_-'c_ ..___ . _ .. ___.•.. 

Buildings with th~ir own space, budget, and princihal.!

I ! 
Freestanding elementary schools created before 1990, that are 
not alternative or special education schools that se~ve inore 

affluent POPula.tions.\ \ 

Schools that are housed in buildings with other schools' in 
either a multiplex or school-with in-school arrangen~entl

i 
Schools that are housed in other buildings in either a host-small 
school relationship or in a multischool a;rangement; \ 

Schools that share a building and a principal. but hLe i 
their own unit numbers and operate independently ifroth 
other schools in the building. 


A form of the school-with in-school where the entire 

reconfigured into SWSs. 


Small schools created from 1990 and on. 


~ • 

Schools that have their own space and budget, and share a 
principal with schools at different sites. ' 

;
I 
I 

building is 
. ; 

I ~ 
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DisciplinaryActions .., ' .. . 

.~~-:.-~-~~~~~-~~1~~:~~-:~~~~~=~~~~-~~~-~-=·~~~·:--~=-'~-'--=-==~-~:'-'-~.~-~-=-~=~~~~==-=~-=:~~--~~-~:------- -~+.--.-.).--... 

.,-- - - -. - .' Ea~ly-AcaCle.micWarn~~gs=-·--:-=-:=.-:-~-~~.~-----··--:- ~~--- ----:--.- , ..-----' , 
Schpols are designated_ for..th is,I,ist _baJ'_«d. 0!1. their lo.\y_ performanc;e on t~e state assessment, formerly called tl1e_ 
lOAF, now called the ISAT. A substantial majority of the schools on this list are located in Chicago. Some of ~hel~ . 

--,--.--- -..--.- -are-kelected t~ receive- the-assista nce'of a :stateservice provider; Project Jumpstart.· Schools that· do not move~lff t~e ---•.------:------:.. 

·;~~·~:; __;~l;;:~-~I:-fO!'he~~'~;;:~;c.~~=~--. -- ..~:_::.. -,; ::-----~-~=;.~:J--~~~:~:-=:-.;;: 
,--~~-~~~~---.-~~~t!:!~:~::1~1:-f:~-O~I~--;~~199~;:.~~h~;:~;·~-~)S~:s~:~~~~~~il·~~llo~~.-ie::~~r;·~~;;~~i~istr;~~:~·~::~r~~t-,.,.. ,.,~~..---.:~~ .. ­

----~-reqJired·to-rei~;ply-for tneir-jlloS:-In responseiocriiicism aboUfthelij'l1cess;-CPS hils-riioved"f6-a'policSi()f "r~:-elfgi-
nee·~ing." Here,. a join_~c~~tniu~e:'ofteacher~'an? administrators must write and implement an improvement ~Iani . ______:I:i:~.~:"~~'~:~:":~~ =che~_ ~... ___~_____________=__-~- -~- .. _.1:.-l....__ .. 
Also !known as "C schools," remediation schools are those whose ITBS test scores decline by 2 percent or more f()~ 
two 90nsecutive years. Remediation schools are asked to write a corrective action plan and they are assigned s6nie~ 
one from the Department of School Intervention to monitor their reading improvement plan. There are currerltly i 
seve~l schools on'the reI!.'ediation list. Schools that remain on t1~~.list for more than three years are eligible for ~)fO-1b";T eve~ ;f ,hei"""" do 00< f." below 20 pe"".' of ,,,deo<> ..ad; og "'" .bove ",.de level.. . i 
ProDation i 
ProbJtion schools are those with 15 percent or fewer of its students reading a~ national norms on the Iowa Test .of 
Basic\SkiIiS. To move off of academic probation, schools must have 20 percent or more of its students reading at 
norms. In 2000, these criteria will rise to 20 and 25 percent respectively. These schools receive assistance from bn 
exter?al partner and monitoring of the improvement effort from a probation manager. Since 1996, 13.3 elementlry I 
and hIgh schools have heen placed 011 academic probation. 53 elementary schools and 11 high schools have sucbessi 
fully moved off of prohation. ' ! 
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