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‘The African American Literacy and Culture Research Project, under the direction of William
Labov and Bettina Baker, located at the University of Pennsylvania, carries out reading research in the
Philadelphia community. The project is linked with the America Reads federal work study program at
Penn. Over 100 Penn tutors work each semester during the day and after school in elementary schools
in West Philadelphia. Fifty of these tutors work one on one with struggling readers in grades 2 through 5
in two after school programs using the Individualized Reading Program, developed by Labov and Baker.
The work of Baker and Labov's research is focused on the question of how knowledge of the language
and culture of children in the inner city can be applied to improve the reading and writing of standard
English. For a number of years, they have been working in the elementary schools of West Philadelphia
towards that end. In the first year of the project, they analyzed the reading errors of children in the 2" to
5® grades, developed methods of instruction to correct those errors, and carried out pilot projects to test
the effectiveness of those methods. ' :

ANALYSIS OF READING ERRORS

A database of reading errors was compiled, with the help of student tutors in our service
learning courses. These errors were noted as 2™, 3* and 4™ grade children attempted to read the range of
books that were routinely available in the classroom. Each error was analyzed for which part of the word
structure was misread: the initial consonant or consonants, the vowel or vowel combinations, the set of
consonants that follow the vowel, or the grammatical endings at the end.

Figure 1 displays their initial analysis of these reading errors. The input data are 453 reading
errors of children in the “Woodrow” School in West Philadelphia. The diagram first confirms the
conclusion of earlier work in Harlem. Despite the fact that all of these children are one to two years
behind in reading levels, their problem does not lie in the recognition of individual letters or their
alphabetic value (Labov et al1968). The number of errors that occur with initial single consonants is
quite small—less than 3%. But whenever that single consonant is replaced by a digraph—as in chat—or
a consonant cluster—as in stop or strap—the percent of errors rises precipitously. The same pattern
repeats for the vowel nucleus of the word. Errors for a simple vowel are moderate, less than 30%, but
when the nucleus is a pair of letters, as in pain, the error rate for the vowel nucleus is double or more. A
similar pattern appears for the coda—the consonants at the end of the syllable--and the addition of
grammatical suffixes —s, -ed and —ing. The pattern shown in Figure 1 analyzing 453 reading errors is
replicated in all of their studies to date.
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Figure 1. Distribution of 453 reading errors by word and syllable structure for children in grades 2 to 5
in the "Woodrow" School who are 1-2 years behind in reading grade level.

THE INDI VIDUALIZED READING PROGRAM

The instructional materials used in the Individualized Reading Program consist of The
Individualized Reading Manual: A Text for Tutors and Children (Labov and Baker (1999), the RX
Diagnostic computer program, and a Tutorial for Tutors

In the Individualized Reading Program, an individualized program of instruction for each child is
determined in the first session between tutor and subject. The subject is asked to read a diagnostic story
including specific numbers of sound to letter correspondences, which is then analyzed by a computer
program entitled the RX Program, in order to obtain an the child’s accurate decoding profile. The
sequence of instruction is then based on the profile of each child’s reading abilities. Two children with
identical SAT-9 scores or reading grade levels may show radically different reading profiles: some
children who have difficulty with long and short vowel] sounds show good performance on final
consonant clusters, while other children show the reverse pattern. Therefore, the planned program of
individualized instruction would vary for each of these children, although their SAT-9 scores or reading
grade levels may be identical.

Instruction is delivered through the Individualized Reading Manual [IRM]. The manual begins with
- a diagnostic reading that includes 5 to 15 instances of each of the orthographic structures that produce
the increased error rates of Figure 1. Reading errors in this passage are entered into a computer routine

specific to the program that analyzes the orthographic structure of each error, and reports the percentage
of errors for each structure. '

RESULTS OF A PILOT STUDY

The Individualized Reading Manual (IRM) and the RX analysis program have been used in
extended day and summer programs with Penn America Reads work study tutors in two West
Philadelphia schools starting in September 1998. The summer program of 1999 involved children from
five schools in the district who were mandated by the Philadelphia Board of Education to enroll in
summer school after failing 3 or 4" grade. The great majority of children in the program were African
American. The summer program involved only 21 half-hour units of instruction, and involved the use of



a quarter to a third of the sections of the IRM. Figure 2 shows the effect of instruction on the over-all
rate of reading errors at the “Davis” School.

The mean error rate dropped from 28.5% to 15.3% in the posttest (p < .0001). All but four
students showed improvement, and those with the highest initial error rates showed the greatest
improvement. Figure 3 shows comparable results for single final consonants, which was the topic most
consistently taught in this summer program. Though error rates were much lower to begin with,
improvement was even more consistent and mean error rates dropped from 10.1 to 4.8% (p < .00001).
On the other hand, topics that were not taught in the summer program showed only marginal
improvement. The mean error rate for irregular vowel pairs dropped from 22.5% to 17.5% (p < .05).

Results of work done so far involving the implementation of the Individualized Reading Manual
by Penn America Reads students are encouraging. They indicate that the Individualized Reading
Program was effective in its primary goal of improving decoding skills. In its initial stages, the program
succeeded in bringing 85 percent of thirty-three children up to Basic or Proficient levels in SAT-9
reading scores who were enrolled in an extended day program in the "Davis" Elementary School during
the 1998-1999 school year. In the summer program, results indicate that the decoding skills that were
taught were learned at a statistically significant level, and those that were not taught were not acquired at
the same rate. Acceptance of the method in the public school system was at a high level. On October 2,
1999, it was announced that the "Davis” School had the highest degree of improvement in reading scores
of any school in the state of Pennsylvania (Philadelphia Inquirer, 10/2/99), and the school’s principal
and teachers who worked in the extended day program acknowledged that this program was a major
contributor to this result. '



Currently, the Individualized Reading Program is being used with 60 children in 2 Philadelphia
elementary school after school programs, and will be implemented with an additional 40 children
deemed at risk of failure in a Philadelphia summer school program. Results of this cycle of research
will be published in September, 2000.

Figure 2. Effect of instruction on over-all rate ~ Figure 3. Pre-and post-test errors for single
of reading errors in Davis summer program.  final consonants in "Davis” summer
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University of Pennsylvania's America Reads Partnership with Drew Elementary
! and Wilson Elementary Schools, Philadelphia, PA

The collaborative Wilson Elementary School and Drew Elementary School school day and
extended day literacy promotion activities are examples of university student initiated, community
school managed and supported programs. They are coordinated by Bettina Baker, a doctoral
candidate in Penn’s Graduate School of Education, collaboratively designed with each school's
principal and teachers, and link the resources of the elementary schools, local high schools, Penn's
America Reads Workstudy program, and Penn's Linguistics department, including the work of
Bill Labov and his four academically-based community service courses.

Initiated by Penn undergraduates as a way to address local afterschool programming needs,
this program is now linked to Labov and Baker's research in collaboration with California State
University Hayward and the Oakland School Board, funded by OERI. The design of this research
on the improvement of reading skills was informed by Labov’s two-year membership in the
. National Research Council Committee on the Preventing of Reading Difficulties in Young
Children, whose report was published in 1988. The Penn component of the research is aimed at
the problem that none of the instructional methods developed so far have materially reduced the
differential between mainstream and minority achievement in reading. The Penn component uses
knowledge of the cultural and linguistic characteristics of African American children to reduce the
conflict between the children’s home culture and the instructional program of the schools. The
program begins with a standard assessment of the children’s reading skills combined with a
linguistic analysis of decoding errors to define the cognitive problems involved in the learning of
sound-to-letter correspondences. Texts and instructional materials are then prepared within a
cultural framework that is strongly motivating for African American children. Phonemic
awareness is developed and tested through reading of texts, rather than isolated words, as an
effective way of realizing the NRC’s committee’s recommendation that insights of both phonics
and whole word approaches be integrated. Instructional materials are designed for individual
tutors and as computer governed programs developed with Macro Media's Authorware, to provide
elf-administered instruction and integration of text, graphics and sound for those schools that have
adequate computer facilities. Instructional manuals for teachers will be provided to make teachers
fully conversant with the linguistic features that are the basis of the African American English
(AAE) set of programs. The effectiveness of the AAE-oriented instructional materials will be
tested against control groups in extended school day literacy tutoring programs in Philadelphia and
in Oakland, California with approximately 160 randomly selected students and matched control
groups.

The Wilson Elementary and Drew Elementary Extended Day Programs

The 1998-1999 academic year extended day programs enroll a total of 80 elementary
students in grades 2 through 5. Students and their parents are offered to participate in the program
based upon being one or two years behind grade level in reading as determined by Jerry Jons
Informal Reading Inventory (IRI) testing. ‘

The extended day programs run four days a week, Monday through Thursday, 3:00 to 4:30
p.m., with 81 instructional meetings per school year. The two programs are staffed by 50 Penn
America Reads work study students and 12 volunteers, 16 school-to-work and service learning
students from ‘West Philadelphia and University City High Schools, and nine elementary school
teachers. Staff work at one particular school throughout the program. Typically, one tutor works
with three tutees. Activities include literacy tutoring, help with homework, and literacy-based
enrichment activities.



Recreational components and field trips run during the last half hour of programming two
days per week, and on occasional Saturdays. Recreation inc¢ludes an organized intra and
intermural soccer league, visual arts projects, and modern dance. We expect to extend the
recreational component to Spm at least one day per week in the near future.

The Wilson Elementary and Drew Elementary School Day Programs

Penn America Reads workstudy students are placed with every classroom teacher, grades
pre-k through 8, at both schools at least once per week in order to help lower the student-teacher
ratios during literacy instruction. This is 32 classrooms and 44 work study students.

This school day component is an important vehicle for linking lessons learned in the
extended day program to the curriculum of the school day.

Note: Many of the school day workstudy students also work in the extended day program;
there are a total of 70 workstudy and 12 volunteers in both schools. America Reads workstudy
tutors work at the schools approximately eight hours per week; America Reads volunteer tutors
work approximately 2 hours per week.

Needs Addressed

The programs were designed to provide: 1) the promotion of literacy, tutoring, and greater
academic achievement for children whose test scores and reading levels are behind the national
average; 2) experience for high school students working with children and in education careers
through a school-to-work program, expanding opportunities for these students to obtain jobs or
entrance to and funding for higher education programs; 3) incentives for high school students to
stay in school and stimulate creation of education careers programs in the high schools; 4)
academic success and trust in the school environment for children of all ages in West Philadelphia -
by providing safe, alternative, educationally-based activities through an extended day school
program utilizing elementary and high school students; 5) no-cost, safe, quality extended day care
for children of low-income working parents and parents who are forced to work or into job
training programs due to changes in welfare legislation, children who otherwise would have no
alternative but to become “latch-key children;” 6) practicum experience for early childhood and
elementary education majors, and experience working with children for Penn students from a
variety of academic disciplines; 7) intergenerational learning experiences involving senior citizen
volunteers from the West Philadelphia community [to be added this year]; 8) new, collaborative
education partnerships with community service organizations in West Philadelphia that will serve
additional children in the neighborhood [new partnerships stimulated by this program are serving

an additional 60 children in literacy programs at three other sites].

Academically-based Community Service

This year Dr. William Labov, Penn Linguistics Professor and member of the National
Academy of Science, is focusing the work of his students in four of his linguistics classes
(undergraduate and graduate) in support of the project, including the analysis of reading errors of
inner city students, the development of texts for the collaborative reading research project with Cal
State Hayward and the Qakland School Board, the testing of reading motivation of students, and
the tutoring of students in the Wilson and Drew school day and extended day programs.

This approach to teaching linguistics is adding to the Penn students’ knowledge of
linguistics, the quantity and quality of the research, data collection and data analysis on the project,
the development of the instructional materials, unleashing the creative talents of university students
to solve a real, pressing problem in the local community, and it is prowdmg needed assistance to
teachers and students in the local schools.
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Penn's America Reads Tutor Training Model

Part of the materials incorporated in Penn’s tutor training model are based on the analysis
of reading errors of inner city children (Labov and Baker, 1998). The first and most important
finding of this analysis is that the 3rd and 4th grade readers studied, who are one or two years
behind in reading level, do not have any problems with letter recognition or with the basic
functioning of the alphabet. Their accuracy in identifying the first consonant in a word is very high:
at least 96%. They extend this ability to a single consonant at the end of the first syllable, where
they show almost 80% accuracy. Their ability to identify the first vowel is also good, though not
as good as for consonants; this is understandable, since none of the vowels have as regular a
sound correspondence as the consonants do. Their reading errors are concentrated in the more
complex spellings that differentiate long and short vowels, and in the recognition of consonant
clusters before and after the vowel nucleus. Therefore, the tutors are trained to understand these
phenomena and to concentrate on the errors the majority of this population of students makes,
including review of the silent e nile, and CVVC, CVCC combinations.

In practice, Penn’s tutor training model includes a series of intensive workshops for all
incoming tutors in the program. These sessions are followed with regularly scheduled, mandatory
training and discussion sessions every week throughout the program. Topics covered during these
workshop sessions include: 1) Goals of Tutoring; 2) History of the Reading Problem; 3) Phonics
and Whole Word Approaches; 4) Decoding and Comprehension; 5) The Alphabet: Session I; 6)
The Alphabet: Session II; 7) How to Collect Data on Reading Errors; 8) Keeping Tutoring
Journals: Opportunities for Research and Reflection; 9) Reflective Discussion of Tutoring
Experiences (multiple sessions); 10) Selecting and Implementing Reading Research Projects; 11)
What you Should Know About African American Kids; 12) The Culture of the School; 13) Review
of Reading Research (multiple sessions); 14) Optimal Tutoring Techniques; 15) Behavior and
Classroom Management Techniques; and 16) Emergent Literacy: Theory and Practices. More
sessions are being developed and implemented. In addition, all tutors will be directed to an
America Reads tutor training web page being planned and developed in collaboration with Penn’s
National Center on Adult Literacy (NCAL) for obtaining more literacy tutoring information.

Especially important to the process of tutoring is the provision of opportunities for
reflective discussion and follow up on problems and suggestions presented by tutors and members
of the community organizations they serve. Each weekly training session will designate a
percentage of its time to this purpose. '

A key role of the tutors, for which they receive extensive training and support, is the
collection of reading errors. This data is analyzed by Dr. Labov and his students and incorporated
into their development of instructional materials to be tested in the program.

Evaluation of Literacy Rates of Elementary School Participants in the Program's
Spring 1998 Activities

~ This program assessed the pre- and post-intervention Jerry Jons Informal Reading
Inventory (IRI) scores of 40 randomly selected subjects and a matched control group. The
subjects were in grades 2 through 5, and were one to two years behind in reading grade level
before participating-in an extended day program in a West Philadelphia elementary school (Wilson)
- staffed by Penn work study and volunteer America Reads students, high school students, and
school staff members, resulting in a 1:3 tutor-student ratio. All of the 40 subjects’ IRI scores
increased by one grade level after 3.5 month’s enrollment in the program, which met 4 days per
week for 1.5 hours per day. 33 of the 40 subjects were caught up to their classroom reading grade
level (approximately 2 grade reading levels). Three of the seven subjects who were not caught up
to their grade levels were recently from Ethiopia (ESL students), and one was in a learning support
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(IEP) program. There was a statistically significant increase in average IRI reading scores of
special education participants. The 4th grade participants had statistically significant gains in SAT-
9 reading scores. The students’ average SAT-9 achievement test scores increased from "below
basic" to "basic” levels on the test.

(Documentation of this information is in progress: Baker, Bettina (1998). Effects of a

University-Assisted, Community School-Based Extended Day Program on the Literacy
Acquisition Rates of Inner City Children.) -

Monitoring of Tutors and Evaluation of Literacy Rates for Academic Year 1?98-
1999 program

An evaluation for the extended day program's impact upon the literacy of the elementary
school students is being done in both schools similar in design to the one done in spring 1998 at
Wilson Elementary. '

Monitoring and evaluation of tutors includes monthly written evaluations based on
interviews of school staff, interviews of the America Reads tutors, and observation of tutors.

Records on tutors' training sessions, attendance, their times and activities spent with
elementary student and collection of elementary student's reading errors are kept in a database and
reviewed regularly. Tutor feedback sessions are recorded and transcribed in order to analyze the
impact of their on-site experiences, on themselves and on the community organization they serve.

An instrument to measure reading motivation in students is being developed and will be
used to assess new instructional materials created to aid their literary achjeve%ment.ratcs.

A report of these analyses will be completed in late spring 1999.

Revised 11/10/98 -
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Turner Middle School

59th Street and Baltimore Avenue

Grades 6-8

900+ students

84 percent of pupils from low income families
99 percent of pupils are African-American

1992/93  93/94  94/95  95/9  96/97

86.4% 86.5% 87.2% 89.3% 89.3%

1992/93  93/94  94/95 = 95/9% 96/97

53% 58% 65% 69% 75%

1992/93  93/94 . 94/95 95/96 96,/97

302 252 226 124 102 .

1992/93  93/94 94/95 95/96 - 96/97

23 31 37 62 64

1992/93  93/94 94/95 95/96 (May) 96/97

78% 79% 79.5% Not Available 81%

1992/93  93/94 94/95 95/96 96/97
4 12 18 19 ‘ 19
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- Shaw Middle School

54th ‘Street and Warrington Avenue

Grades 5-8 -

800+ students .
85 percent of pupils from low income families
98 percent of pupils are African-American

94/95 95/96 96-97

85.13%  85.41% © 88.98%

94/95  95/96 96-97

16.0% 85.4%

94/95 95/96 96/97

1,000-1,200 353 176

Reading Proficiency: percent reading at or above grade level:

- Grade 5 Grade 6 Grade 7 Grade 8

1st report period 95-96  33% 39% 11% 32%
3rd report period 95-96 = 63% 57% 28% ' 51%

% Improvement 30% 18% 17% 19%
Failure Rates for Major Subjects:

" English: : .
» Grade 5 Grade 6 Grade 7 Grade 8

1st report period 95-96  9.5% 19.0%  21.7% 10.8%
3rd report period 95-96  8.9% 4.0% 14.7% 11.1%

% Change +0.6% +15.0% +7.0% -0.4%



Math:

1st report period 95-96
3rd report period 95-96
% Change

Science:
1st report period 95-96

3rd report period 95-96
% Change

Social Studies:

1st report period 95-96
3rd report period 95-96
% Change :

Grade 5

20.0%
17.4%
+2.6%

Grade 5
2.3%
3.6%
-1.3%

Grade 5
12.8%
8.2%
+4.6%

Grade 6
27.9%
12.9%
+15.0%

Grade 6
10.5%
5.8%

+4.7% ‘

Gradé 6

16.2%
8.3%
+7.9%

. Grade 7

40.4%
22.2%
+18.2%

Grade 7
20.6%
27.6%
-7.0%

“Grade 7
- 20.0%

21.8%
-1.8%

Grade 8
61.7%

31.9%

29.8%

Grade 8
3.3%
16.8%
-13.5%

Grade 8
8.5%

. 13.9%

-5.4%



University City High School

36th and Filbert Streets

Grades 9-12

2000+ students

86 percent of pupils from low income families
92 percent of pupils are African-American -

In the last three years, UCHS has experienced a dramatic turnaround. An
indicator of this turnaround is the nearly doubled graduation numbers--185
in 1995, 240 in 1996, and 320 in 1997. ‘
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Center for Communlty Partnershlps

Unlver51ty of Pennsylvama

Founded in 1992 the Center for Commumty Partnershlps is Penn’s pr1rnary vehlcle’
for bringing to bear the broad range of human knowledge needed to solve the’
' complex, comprehensive, and interconnected problems of the American city so that
‘West  Philadelphia (Penn’s local geographic community), Philadelphia, " the: -
University itself, and soc1ety benefit. The Center i is based on three core prop051t10ns :

1. Penn’s future and the future of West Phlladelphla/Phlladelphla are-
- intertwined. ) o L . .

2. Penn can'make a s1gn1f1cant contrlbutlon to 1rnpr0vmg the quahty of hfe inn -7 |

. West Ph11adelph1a /Philadelphia. -

3. Penn can. enhance its overall missien' of advancing and transmitting
- knowledge” by helping to" improve the quahty of life in . West .
Ph11adelph1a / Phlladelphm ,

. The Center a umversﬁy-wxde 1n1t1at1ve, is an outgrowth of .the Penn Program for; )
- Public Service, which was created in 1989 to replace and expand the Office of

Community- -Oriented Policy Studies in the School of Arts and Sciences. The:
Center’s director; Ira Harkavy, reports to the Office of the Vice President for

- Government, Community and Public. Affairs and to the Provost The Center works

to achieve the following ob]ectlves - o
X Improve the' internal coordmatlon and collaboratlon of all unlver51ty-w1de'-
‘ community service programs

. ‘Create new and’ effectlve partnersh1ps between the Umver31ty and the
: cornmunlty : : ~ :

.. Encoujrage new and creative initiativ‘es linking Penn and the'eommunity

‘. Strengthen Iocal and nat10nal networks of mstltutlons of hlgher educatlon
commltted to engagement with thelr local commumnes o

o AThrough the Center, the University currently engages in three types of activities:

" academically based community service, direct traditional service, and community,
‘development. Academxcally based community service is at the core of the Center’s,
work. It is service rooted in and mtrmsmally linked to teaching and/or research,
- and encompasses problem-onented research and teaching, ‘as . well as service-


http:Philadelphia/Philad~lph.ia

won
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learmng empha51zmg student and faculty reflection on the service: experlence Over; -
ninety-five courses (from a wide range of d1sc1pl1nes and Penn schools) link' Penn -
students to work in the commumty (A ‘steady. increase -in the number of
‘academlcally based community servu:e has occurred since 1992 when only eleven‘ L
such courses were offered ) L

Much of the Center’s work has focused on the pubhc school as the educational and
neighborhood institution that can, if effectively. transformed, .serve as the concrete
vehicle of community change and innovation. The Center has helped to create -
umversny—assxsted community schools that function as centers of educatlonh
services, engagement and activity for students, their parents, and other community
members within 'a spec1f1ed geographic area. With' its. communlty and- school
collaborators the Center has developed 51gn1f1cant service-learning programs that
engage young people in creative work designed to ‘advance skills .and . abilities -

o through service. to their school, families-and community. Penn students and faculty

are also engaged in service learmng that. .requires the development and application
;of knowledge to solve problerns as well as actlve and serious reflectlon on the
) ,serv'lce experlence and 1ts unpacts e : :

The medratmg structure for on-31te dehvery of acaderruc Tesources is the West

. Philadelphia Improvement Corps (WEPIC), a school-based school and community
revitalization program founded in 1985. WEPIC’s goal-is to produce comprehensive
university-assisted communlty schools that serve, educate, and activate all members -

B R A SR
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of the community, revitalizing the curriculum through a community-oriented,’ "

real-world problem-solving - approach 'WEPIC is coordinated by the West
Philadelphia Partnership, -a . community-based . organization .composed  of

institutions (including Penn), neighborhood organizations, and community leaders. -
in con)unctlon with the School District of Philadelphia.. ‘While thirteen pubhc
schools in" West- Philadelphia participate .in WEPIC, -the most intensive work is_
occurring in 'six of these schools (one elementary, ‘three middle, and two h1gh i
schools). Penn’students support all aspects of the WEPIC program. by assrstmg in its’
evening and weekend extended day, and school-day programs. :

The Center s work is supported in vanous ways Umversny support grant support "
‘and endowment funds. The following: h1ghl1ghts key Center programs that support
the work in. West Phrladelp}ua espeelally in the pubhc schools. ' '

. Penn VIPS (Volunteers in Pubhc Serv1ce)

.Penn VIPS develops, unplements and coordmates the volunteer efforts of Penn
)faculty, staff and alumni. It aims to centralize the volunteer activities performed
- by the Penn community. Penn VIPS has been effective in its use of a “Volunteer
. Opportunity” list that is’ pubhshed each month and members of the Penn‘ '
commumty select activities in whrch they want to becorne mvolved ‘


http:participate.in

The l1st1ng is vaned and ‘as a result 1f makmg the opportumtxes avaﬂable, there
“has been a ma]or mcrease in the number of volunteers. Activities include, but
‘are'not limited to a variety of mentoring programs, bulldmg playgrounds,
- participating in a scholarshlp program to benefit high school students headed to

college, supervising students domg community service, ‘providing toys, food;. -

g books, "school supphes through “various drlves and teachmg at several ‘

. community schools

A major focus of Penn VIPS is the Workplace Mentormg Program Each year

the Penn Workplace Mentoring Program invites .8% graders from, now three, . -

. West Philadelphia pubhc middle schools to participate in a mentoring program. .
- The program has been in existence for 5 years. Teachers report that children in

" the program improve -their behavior - and display a deeper respect for their

academics. Students tend to improve their perception of what an education
.. means for them and dlsplay a greater 1nterest in attending college. -

‘Pubhc Serv1cef8ummer Internshlp Program .

The Public Service Internshlp Program is a 12-week multlfaceted summer
program that engages undergraduates in a seminar with the Center director:
“Action’ Seminar. in Faculty-Student Collaborative Learning -and ..Research:
Toward. Overcornmg the ‘Savage’ Inequalmes within * America’s Schooling
System; What Should Urban Universities, Public Schools and Communities Do?’

' Penn-West Philadelphia as an Experiment  in Progress.” Additionally, the

students work ‘as assistant teachers,. helping to develop and teach a community-
focused, problem solving curriculum to middle school students at one of several
- Summer Institutes in West Phlladelphla publlc schools.

l,\,

- Cluster Resource ‘Boards

In ]une 1998 the Umver51ty of Pennsylvama elected to serve as Lead Partner for\
two Cluster Resource Boards, for the University Clty and West Philadelphia
clusters. Pre51dent Judith Rodin named Ira Harkavy, Director of the Center, and
Susan Fuhrman, ‘Dean of thé- Graduate School of- Education, as ‘Co-Chairs for

these boards. In ‘September 1998, Josephine Robles was. hired as the full-time'

. ‘Coordinator for these boards. On November 23,1998, the first meetmg of the
- University City and West Phlladelphxa Cluster Resource Boards was held to l(le—‘ o
~ off the 1n1t1at1ve o -

: The focus of the Cluster Resource Boards is four-fold:

Professional Development ,

Curriculum Development . - -
School-to-Career Opportunities .~ ’
Expanded ¢ Serv1ces to Chlldren and thelr Famlhes

'.zes»'N:-*
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A Cluster Resource Board is an initiative . deveioped from the School DlStI’lCt of

Philadelphia Children Achieving Program:. The School District is divided into 22 - :

Clusters, consisting of one high school and 10-12 feeder schools, which are’
headed by a Cluster Leader.: The Cluster Resouirce Boards are collaborations -
among the Cluster, a Lead Partner local businesses, community and civic

_ associations, and Cluster/School Staff The mission of these resource boards is to..

coordinate, leverage, and advocate for the needed services and supports that w111 R
help chxldren achleve in school and after graduatlon ‘ '

.Program in Nonproflts Un1vers1t1es, Commumtles and Schools (PNUCS)' -
.Supported by the W.K. Kellogg Foundation . '

PNUCS develops academically based commumty service to improve theory and’
- practice in the nonprofit field. The program activities engage the community in
- active, full participation at all stages and incorporate joint problem solving.
Faculty members from five of Penn’s schools. have agreed to take a leaders}up
role in developing the program w1th1n their schools. |

The key pro]ect act1v1t1es include: (1) community - asset mapping project; )
restructuring current courses and development of three new academically based
community service courses each year to support the initiative; (3) development'l
of two new programs in the ‘School of Social Work, including a certificate
program in nonprofit management and an interdisciplinary Masters program in
‘Community-based Nonprofxt Administration. (4) technical assistance from
PennVIPS (Volunteers in Public Service) and Penn faculty teams, particularly"

from Social Work and City Planmng to small West Philadelphia_ nonprofits. to,

address short-term needs (grant writing, computer training). and longer-term: -
needs on issues of public policy and program development; (5) development of a
public school based youth leadership. development program to foster the next

| ‘generation of community leaders for West Philadelphia; and (6) creation by the =

Graduate School of Education of classes for West Philadelphia teachers and
~ administrators on issues of effective engagement with the community and year--
-round ‘support activities for these teachers and administrators. A community
adv150ry board guides the program and helps define needs R ‘

Program in Umver51t1es, Commumtles of Fa1th Schools and Nelghborhood.
Orgamzanons Supported by the }e551e Ball duPont Fund " o

The Program in Un1vers1t1es, Communmes of Falth Schools and Nelghborhood
Orgamzatlons brings the Penn community into dialogue with religious leaders
of all faiths in West Philadelphia together with the leaders of West. Philadelphia’
schools and neighborhood organizations. Through this dlalogue, program
“leaders seek to break down long-standing barriérs. The program will also draw
these groups into jointly determined -and mutually beneficial action that-

P A



adclresses communrty needs. Other related actrvrtres mclude the development of
new Penn courses that will engage Penn faculty and students in the work of the-
Program. Project leaders will have. the opportunity to visit other programs
“across the country that are engaged in similar dralogue and actlon Penn w1ll
- also host several conferences on these issues.

_Community Arts Partnership (CAP). Supported by.-fthe'Rockefeller Foun‘dation,« )

“The Commumty Arts Partnershrp (CAP). CAP advances academrcally based
community service by Penn humanities faculty and students in"collaboration’
.. with West Philadelphia community-based. organizations and community artists -

to create and expand community arts programs at frve West Philadelphia- pubhc _
schools ‘ : '

CAP represents a broadening of faculty engagement in the Cénter’s community-
~ based efforts, deépening the engagement of Theater Arts and Fine Arts faculty. A
monthly series of Community Arts' Forums .will expand further the
involvement of faculty, graduate students and staff as well as community artists
- and cornrnumty leaders. " In" addition to strengthening - academically based

. - community service at Penn, the CAP will be a key vehicle for capacity building:

* among-the array of arts organizations in West, Philadelphia. Working through
the West Philadelphia Partnership and the West Philadelphia Cultural Alliance,
‘ consortiums’ that serve a mediating function for their ‘constituent groups, CAP "

will provide: opportunities for local artists to' participate ‘in arts residencies at’

local schools. CAP will -also offer training opportunities for local artists and .
~community leaders through a course developed by the project director, Billy
~ Yalowitz, on the theory and practice of community arts. Most 1mportant the
. CAP program’ will assist five:local schools to develop quahty arts. programs that
- are-sorely lackmg in thése resource-poor schools. -

' ,Cornrnumty Outreach Partnershrp Center Supported by the US Department of |
Housmg and Urban Development Ofﬁce of. Umver51ty Partnershrps :

The HUD- funded Commumty Outreach Partnershlp Center (COPC) at the
University of Pennsylvania involves a,collaboration among faculty, staff, and
students from Penn’s School of Arts and- Sciences, Graduate Schooi of Education, .

. Graduate School of Fine Arts, School of Social Work, the Wharton School, and

Penn’s ‘Morris' Arboretum. ' Coordinated by the 'Center, this interdisciplinary.
team: is Worklng in partnership with' Penn’s community in West. Phrladelphla, ‘
particularly in the West Philadelphia Empowerment Zone. . Penn’s COPC is
addressing ‘issues defined by the . its Community Advisory: (1) minority
entrepreneurship, - (2) infrastructure issues such ‘as brownfields and urban :
flooding, (3) education and job training for school age youth as well as'adults, (4)
~ access to information about West Philadelphia, (5)'use of technology to develop -


http:addition.to

'“',further commun1ty~1n1t1ated programs and (6) capac1ty bu1ld1ng of local.
vnonproflts and commumty develcpment corporatwns

Access Sc1ence Supported by the Natronal Scrence Foundatlon

" ‘The Departments of Mathematlcs, Physms ' Chermstry and Biology "in-
conjunction with the Center were awarded a grant to place 10 undergraduate and

10 graduate students in local schools to help 1mplement hands-on science

activities. Their work is linked where possable to the Graduate School of "
Education student teacher program, thus having an impact on both in-service -
‘and pre-service professional development in- actlve science learnmg $1.5M over
three years (renewable annually) ' '

,.WEPIC Rephcatron Pro;ect Supported by the DeW1tt Wallace Reader s- Digest
“Fund (the Fund) and the Corporation for Natronal Servrce--Learn and Serve K-
12 (CNS). As of January 2000, addmonal support is bemg provrded by the Charles ‘
Stewart Mott Foundatron .

Slgmflcant national interest in Penns umversrty a551sted communlty school
mode] resulted in support for a -national replication of the model. In late fall:

1994, with ‘DeWitt ‘Wallace-Reader’s Digest Fund. (the "Fund) support, three. . |

universities, University of Kentucky-Lexmgton (UK), University of Alabama at.

Birmingham (UAB), and Miami. University (work in Cincinnati) were funded . .

for three years to'develop  WEPIC-type programs. Renewed funding from the:
Fund as well as new support from the Corporahon for National Service allowed

.. the selection of seven new adaptation sites:in Spring 1998. The Fund’s support is

developing three new adaptation sites, namely, Clark Atlanta University,
University of New Mexico at Albuquerque and Commumty College of Aurora -
(Colorado) as well as providing continued funding to UK anid UAB. The grant
from the Corporation for National Service—Learn arid Serve America K-12 is
developmg replication sites at Bates College, University of Dayton, and the

- University of Rhode Island.. Addltlonally, the Fund and the Corporation jointly :

‘support replication activities at the University of Denver. The Corporation ~
funded sites will develop K-12 serv1ce-leam1ng programs with the assistance of a
university partner, and other community orgamzatlons Project staff prov1de‘.
techmcal assistance to the adaptatron sites. - : |

'The WEPIC Rephcatlon ‘Project hosts yearly national; conferences on
_ uruver51ty/school/commumty collaboratlon« and _publishes. a . journal,
Universities and Commumty Schools. I : -

Trammg and Techmcal A531stance Program Supported by the Charles Stewart, '
Mott Foundatlon - o .



‘ Begmmng in ]anuary 2000 the Charles Stewart Mott Foundatlon is supportmg ,

_ the Center and its WEPIC Replication Project for development of a training and * -
technical assistance program on the university-assisted community. .school
model. Training will be provided in con]unctton with the National Center for
Community Education,  Flint, MI:* - The program will train eight
. umvermty/commumty/school teams’ each year on . the model and prowde,
_ongomg techrucal a551stance : : : : : »

Link to Learn, Pennsylvania Department of ngher Education and School Dlstnct ‘
- of Phlladelphra Technology Challenge Grant (US Department of Educatton)

. Through the WEPIC program, Penn 15 collaboratmg W1th West Ph1ladelph1a
‘public schools. to- maximize ‘the use of technology to improve education
‘outcomes * for children in - grades K-12 through real-world, action-oriented -
- projects. Penn students and staff prowde teachers and students 1nvolved in this .
s,1n1t1at1ve : :

F ‘PI—IENND Consortium. Supported by the Corporatron for National
Servrce-——Learn and Serve Amenca ngher Education ~ : '

The Philadelphia Higher Educatlonal Network for Nelghborhood Development
(PHENND) was formed 'in. 1988 to encourage area universities. and . colleges to
engage their faculty and students in ‘projects in their local’ communities. |
-Cutrently 28 institutions: are members. Among the prior PHENND programs
- are: Summer of Service (1993), a children’s health outreach and immunization
program, and the Pennsylvania Service Scholars, a campus-based AmeriCorps
program. Key program activities for the Learn and Serve - grant include: course

development grants to support. academically based community service in the -

- Philadelphia reglon grants - for - commumty -initiated projects, . techmcalf ;
'+ assistance, semlnars for faculty and students and a reglonal conference. ‘

Pennsylvania Service Learnmg Alhance Supported by the Pennsylvama State
Department of Educatlon

,The mission. of the Pennsylvama Servme Learnmg Alliance is fo estabhsh service ;
learning as a teaching methodology and community change tool across the
‘Commonwealth of Pennsylvania. The PSLA has thrée regional centers: The
‘University of Pennsylvania, The Umversny of Pittsburgh and the Scranton Boys
and Girls Club. Each reglonal center has strong partnerships established with :
.community-based agencies, school districts and higher education institutions.
The Pennsylvania Service' Learning Alliance provides service-learning training
and technical assistance through regional workshops, state-wide conferences,
interest area focus groups, Peer Consultants, newsletters, a, web—31te, special
1n1t1at1ves, servrce falrs and curmculum development
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s International Consortlum on ngher Educatlon, Civic Respon81b1hty, and
Democracy, in conjunction with the Committee .of Higher Education and .

- Research of the Council -of Europe P1lot phase supported by the Natlonal“
. Sc1ence Foundahon o

H

The Internatlonal Consornum on ngher Educahon is focused on the actual -

activities of institutions of higher education that support democratic values: and . . |
practices: an assessment  of their capabilities. ‘and dispositions to promote . -
democratic pohtlcal development and recommendations and dissemination of

resources to improve the contribution of higher educatlon to democracy on the
ycampus to-the 1oca1 commumty, and the soc1ety ‘ SRR Coe

For further information comtact:  ~. .~ ... - Tt

Ira Harkavy, Ph.D.-

Associate Vice Presxdent

Director ‘
Center for Community Partnershlps :
University of Pennsylvania™

133 South 36th Street, Suite 519
Philadelphia, PA 19104-3246

(215) 898-5351 ‘

" www.upennedu/ccp



WEST PHILADELPHIA IMPROVEMENT CORPS (WEPIC)

WEPIC originated in the spring of 1985 from an honors history seminar entitled "Urban. Universities-
Community Relationships: Penn-West Philadelphia, Past, Present and Future, as a Case Study,” Each student
focused his or her research on a problem in the West Philadelphia community. Four students studied the
issue of youth unemployment, and their research resulted in a proposal to create a better and less’ expenswe
youth corps—a youth corps that would utilize existing agencies and resources.

WEPIC is now.a year-round program that involves approximately 7,000 children, their parents, and
community members in educational and cultural programs, recreation, job training, community
improvement, and service activities. WEPIC seeks to create comprehensive, university-assisted community
schools that are the social, service delivery, and educational hubs for the entire community. Ultimately,
WEPIC intends to help develop schools that are open 24 hours a day and function as the core building of
the community. .

WEPIC is coordinated by the West Philadelphia Partnershnp-—a mediating, non-profit community-based
organization composed of institutions (including Penn), neighborhood organizations, and community
leaders—in conjunction with the School District of Phlladelphla Other WEPIC. partners include community
groups, communities of faith, unions, job training agencies, and city, state and federal agencies and
departments.

WEPIC supports evening and weekend, extended-day, and school-day programs. The evening and weekend
programs offer a wide range of educational and cultural classes for children and adults as well as sports and
crafts. Community councils provide guidance on program content. Classes are taught by public school
teachers, community:- members, and Penn staff and students. Extended-day and school-day programs
emphasize the integration of service learning with academics and job-readiness. WEPIC has developed
service-learning programs that are integrated across the curriculum and engage students in creative work
designed to advance skills and abilities through serving their schools, families, and community. Focus areas
include health and nutrition, the environment, conflict resolution/peer mediation, reading improvement,
desktop-published school/community newspapers, technology, and construction training.

The academic work done with the WEPIC schools is based upon a community-oriented, real-world, problem-.
solving approach. Activities are focused upon areas chosen by each school's principal and staff. In this
neo-Deweyan approach, students not only learn by doing, but also learn by and for service. WEPIC schools
will serve, educate, and activate students, their families, and other local residents. The idea behind this
approach is that schools can function as the strategic and catalytic agents for community transformation.

Significant interest in WEPIC's work has been expressed by institutions of higher education across the
_country. Following a two-year planning period supported by the DeWitt Wallace-Reader’s Digest Fund, the
Fund awarded a three-year, $1 million grant to replicate the WEPIC program at the University of Kentucky-
Lexington, the University of Alabama at Birmingham, and Miami University (the work focused on
Cincinnati). The grant was also dedicated to strengthening the national network of institutions interested in
this work. Second level funding for $932,000 was approved by the Fund in November 1997. In August
1997, the Corporation for National Service awarded the WEPIC Replication’ Project a grant of $500,000 to
further develop its work nationally. The new replication sites are Clark Atlanta University, University of New
Mexico-Albuquerque, Community College of Aurora, University of Denver, Bates College, University of
Rhode Island, and the University of Dayton. Beginning January 2000, Penn is developing a training
technical assistance program on the university-assisted community school model in collaboration with the
National Center for Community Education with the support of the C.S. Mott Foundation.

Local WEPIC replication efforts have been supported by the Corporation for National Service. In August
1997, the Philadelphia Higher Education Network for Neighborhood Development (PHENND), a
consortium of 28 institutions of higher education in the Philadelphia area, was awarded a grant by the
Corporation of $290,000, renewable for two years, to develop service-learning courses at area institutions of
~ higher education as well as support community-initiated projects that are assisted by a university or college.
The PHENND consortium has now expanded to include 38 institutions of higher education.

While WEPIC works with thirteen schools, the major WEPIC snes are the Dr. John P. Tumner Middle School,
Anna Howard Shaw Middle School, Mayer Sulzberger Middle School, Drew Elementary, Alexander Wilson
Elementary School and West Philadelphia and University City High Schools.

. For further information contact: :
Joann Weeks, Director 3440 Market Street, Suite 440 Phone: 215-898-0240

WEPIC Replication Project Philadelphia, PA 19104-3325 Fax:  215-573-2096

University of Pennsylvania E-mail: weeks@pobox.upenn.edu
revd. 1/3/00 :
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, Introductaon : ‘ o
The problcms of the Amesican cxty havc mcrcasmgly become thc pmblcms

of the urban college and umvcrs)ry Urban higher educational institutions
cannot escape from the issues of poverty, crime, and physical deterioration
. that are at their gates. The choice is to return to the mythic image of the - |

university on the hill, and suffer for it, or to become engaged in an effective |

and proactive fashion. No urban university has developed #he. mode! for |
working effectively with its environment. A number of excellent cxpcnmcnts ’

 and being undertaken, but they all represent partial attempts that do not E

‘mobilize the broad range of university resources and expertise.

Partial attempts simply will not do for cither the university or sociery. .

B Afll- hcarrcd and ﬁxll-mmdcd effort is needed—one that defines the prob-

lem of the city as the strategic problem for the American urban university. - .

Ernest Boycrs (1994) extraordinarily i mﬂucnt:al call for creating the “New
American College” has relevance here. Dcplonng the “crisis in our pubhc .

schools and desperate condition of “our cities, " Boyer challenged Ameri- .

can higher educators to change mdxcally their priorities and act cffccnvcly

" two'meet their civic and societal responsibilities: “Do colleges really believe -

‘they can ignore social pathologies that surround schools and erode the

“educational foundations of our nation?” Specifically, Boyer called for cre- ; o

aung a “New American College . . . [that takes] special pride in its capac-

ity to connect thought to action, thcory to practice. . . . The New Ameri- |

‘can Collcgc, asa connccted institution, , would be committed to nnprovmg, '

in a very intentional way, the human condition,” (Boyer, 1994, p-A48)
 Calling for creating the New American College is one thing, creat-

~ ing it is sornething else indeed. To put it mildly, it is very hard to do.
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‘Since World War La srrong tradition deve] opcd that scparatcd scholarly
rcscarch from the goal of i improving the human condition i in the here
-and now. Disconnection from, rather then coninection to, society be.
" came the opcranonal srylc of [hc vast. ma}onty .of America’s collegcs and
_universities.! ' - :
After 1945, of course, hxghcr cducanon dld connect. It connected,
how:vcr. to d:stant. not Jocal, problcms The Cold War became the de.
ﬁmng issuc thatled to the development of the vast American “university
“system.” Propelled by fear of and competition with the Soviet Union,
~ American politicians, with sxgmﬁam support from the American pub-
ie, unquestionably accepted higher education’s requests for increased

The em w‘ﬂ“-’ﬂ*'-“ Y
. ¢ Bathaies” T

. “

. e

aid and support. The collapse of the Berlin Wall in 1989 and the brcakup o

~ of the Soviet Union in 1991 signaled the end of the “Cold War Univer-
. sity.” Long ignored internal problems, including those Boyer identifies,
* could be ignored no longer. Over forry-five years of looking outward
* had its costs as unrcsolvcd domestic problcms dcvclopcd into unrcsolvcd
hlgh]y visible crises.? | ‘
~ But crises alone de not undo a n:arly one—hundrcdoycar hxstory of
umvcrsmcs funcuonmg as if they were in, but not of, their communities.
Morcovcr, ignoring pressing societal problems was accompamcd by a frag- -
-mentation of mission that separated service from research and’ tcachmg,
~and spurred the development of self-contained, sclf-rcfcrenna] disciplin-
~ ary “communities,” making effective engagement all the more difficult.®
Tradition and fragmentation are certainly significant barners to creat-
ing connected institutions. An additional barrier, however, may be even
~ more formidable. A fundamental contradiction exists in the structure of
the American research university itself, a contradiction built in at jts very -
 creation. Daniel Coit Gilman, the founder of Johns Hopkins and central
- architect of the nineteenth-century research university, claimed that one
‘of his proudest accomplishments was “a school of science grafted on one
of the oldest and'inost'conscrvativé classical collcgés” (Gilman 1898/1969,
- p. dil). Although referring spcaﬁa]ly to the merger of the Sheffield Scien--
. tificSchool with Yale College, Gilman felt that this achxcvcmcn: :xcmph— -
ﬁcd his contribution to American higher education. .~ .
-A¢a product of a merger of the German resarch umvcrsxty and the
Amencan college, the American research university was bound to de-°
velop severe tensions and contradictions from a joining of two markedly
different entities. The research unn{ersxty was dedicated to specialized
scholarship, and the university provided service through specialized in--
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qmry and studies. For the American collcgc, on the other hand, general . "
 education, character building, and civic education were the central pur- .
poses. The co]l:gc provided service to society by culnvatmg in young
. people, touse Bcnjamm Franklin’s phrasc, an Inclinationjoind withan
Abilityto serve” (Franklin, 1907, p. 396; Franklin’ italics). The research .
university has, of course, dominated this merger, creating an ethosand =~
culture that rewards specialized study rather than more. gcncral scholar- -

ship and the cducatxon of the next gcncrauon for moral cxvxc, and mtcl- :

| lccmal lcadcrshxp

Given strucruiral contradlcnons, nwly a century of i mcreasmg spc- y

L cxahzauon, fragmentation of knowlcdgc, and separation of scholarship from

direct and immediate service to the city and society, what can be done 1o

 reinvent higher educational institutions? To put it another way, what steps

can be taken to help universities and colleges become conncctcd institu-
tions, exemplifying Boyer's vision of a New American College in practice?”
To achieve Boyer's vision, we might begin by building on John Dewey’s.

theory of instrumental mtclhgcncc and hls xdcnuﬁcatlon of the central
- problcm aﬂ'ccnng modcm socxcty - : .

A Deweyan Approach

According to Dcwcy (1910), . genuine lcarmng only occurs when human'
beings focus their attention, energies, and abilities on solving genuine “di- -
lemmas” and “perplexities.” Other mental "activity” fails to produce re-

- flection and intellectual progress. As John E. Smith (1993) has wrirten
abouit Dewey's theory of instrumental intelligence: “Reflective thought is
an active response to the challcng: of the environment” (Smith, 1993,

* p. 124).1n 1910, Dewey spelled out the basis of his real-world, problem- -

driven, problcm-sol\nng thcory of mstmmcnta] mtclhgcncc as follows:

Hm&mg 6egzn: in what m_y f:'zxrl be axllea' a forkcd-road situation, &
situation which is ambiguous, which presents a dilemma, which  proposes al-

ternatives. As long as our a::w:g slides :moatl;ly along ﬁom one thing to an- :
: other, or as long as we permit our imagination to entertain fancies at pleasure,

" thereis no call for reflection. Dgﬁi’adty or obmmw in the way qf rea:bznga )
AR belxef brings us, however, to a pause. ... '

'Demand for the solution of a pcrplcxxty is the mdymg and guldmg

Facror in the entire process of reflection. . . . a question to be answered, an.
* ambiguity to be resolved, sets up an end and l)aldr the cmmzt qf dea.r wa

. a’zﬁmte channel . . (cmpbam add:d)
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[ :ummmj 3). . . the origin of tbmbmg is some pap[engv canﬂ::on or

daubt Thinking is not a case of:porz:amau; combustion; it does not oceur juse
“on general principles.” There is something specific which occasions and in.

valve: xt (Dewg, 191 0, PP 11—-12) e

Ernploying'lchcy’sl'th:ory of instru'mcntﬂ intelligence takes us only

50 far in solving our problem. An infinite nurnbcr of perplexities and
dxlcmmas exist for universities to focus upon. Which problem or.set of - -
- problems are significant, basic, and strategic cnough to lead 1o societal -

‘as well as intellectual progress? In 1927, in The Public and Its Problems, -
' Dewey unequivocally identified the existence of “neighborly commu- - -

nity” as indispensable for a well- funcnomng democratic society: “There

is no substitute for the vitality and depth of close and direct i intercourse -
- and antachment. .. . Democracy must begin at home, and its home is
the neighborly community.” In that same book, he also noted that creat-
. ing a genuinely democratic commumty is “in the first instance an intel-

' lectual problem. " (Dewey, 1927, pp. 147,213) Sixty-nine years later, we '

still do not know how to create democratic neighborly communities.

Events in Bosma, the states of the former Soviet Union, South Afnca,‘

France, Gcrmany Northern Ireland, etc., indicate that this very practi-

~caland core thcorcncal problcm of thc soc:al sciences is more than an ..
" American dilemma.

Tt is within the American city that thc need for communities rootcd

in face-to-face relationships and cxcmphfymg humanistic universal valucs'
is most acute. The problem of how to create these communities is, more-

" over, the strategic problem of our time. As such, it is the problem most -

- likely to advance the university's primary mission of producmg and trans- -
_mitting knowlcdgc to advance human welfare.

~ The particular strategic real-world and xntc]l:cmal problem Penn (as
well as other urban umvcrsmcs) faces is how to overcome the dccp, perva-
sive, interrelated problems affecting the pcoplc in its local environment.

©This concrete, immediate, practical and theoretical problcm, needless to

say, requires creative interdisciplinary i mtcracnon Penn and the other com-
prehensive research universities encompass the broad range of human

. knowledge needed to solve the complex, comprehensive, and intercon-

~ nected problems found in the city. The Center for Community Partner-

~ ships is Penn’s primary vehicle for bringing that broad range of human
knowledge to bear, so that West Phxladdphxa (Pcnns local gcographxc com- .

munity), Phxladclphxa. the Unwcrsxty itself, and society bcnefiz
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| 'rhe Center for Commumty Partnership '
‘Thc Center is bascd on r.hrcc core. proposmons

SR Pcnns ﬁ.lrurc and the futurc of Wcst Phxladclphxa!l’hxladclphxa are .
- intertwined. - } , ’
2. Penncan make 2 sxgmﬁcant contrxbuuon to :mprov:ng thc qua]xty of B .
- life in West Philadelphia/Philadelphia. :
3. Penn can enhance its overall mission of advancmg and transmxmng RN
. knowledge by helping to improve the quahty of life i in West Philadel- - .
phxafPthad:lphla. - , ‘ . S

The first proposition, it would seem, is sclf-cvxdcnt. Safcty, cleanli- -
ness of thc area, and attractiveness of the physical serting contribute not - |
- onlytoa g:ncral campus: ambiance, bur also to the recruitment and reten-
tion of faculty, students, and staff. The detérioration of the city and of
‘,Wcst Phxladclphxa has a direct impact on Penn’s ability to enhance its po-
" sition as a leading- international university. As studies by the Center havc |
1 -+ indicated, West Philadelphia has declined precipitously since 1980.
I West Philadelphia’s severe urban crisis is evident in populanon de-
S . cline, increases in poverty, crime, violence, physxca] deterioration, and the
 poor performance of the schools, among other quahty-of-hfe indicators.
For example, the population of West Philadelphia has been decreasing. -
since 1960. The numbers are as follows: 1960—301,742; 1970—
275,611; 1980—232,979; 1990—219,705 (Bureau of the Census, 1960
: 1990). From 1989 to 1993, the number of West Philadelphia residents
W Tteceiving some form of public assistance increased by approximately 25%
. (Philadelphia City Planning Commission, 1994). Crimie increased 10% " - -
~ from 1983 to 1993 in the neighborhoods surroundmg the Unlvcrsxry
(Umvcrsny of Pcnnsylvama, 1994). A study of the ManmalPaxksxch | B
“ 7 Mill Creck area of West Phxladclphxa (populauon 68,000) skows the”
~ prevalence of violence in the area: berween 1987 and 1990 there were’
172 violence-related deaths, 60% of Whh‘:h mvolvcd guns; 94%of area
- malesin their rwenties made at least one emergency-room visit (Schwarz .
e etal, 1994). Phys:ml deterioration in t.hcarcasurroundmg the Univer- .~
" sity is well-documented in neighborhood plans prepared by local com-
i munity-based organizations in partnership with the Center for Com-
T munity Partnerships, (1994, 1995). Finally, ranked by pcrformanc: on
V

-
Prey

3!..
i 4
.';,
o
i
C
oA
3

3
Red
3
B
3
‘2
;
=

LT Y

. natxonal standardized tests for rcadmg and mathematics, four public el-
"+ ementary schools proximate to the University ranked }Q?th 130th, and
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160th outof 171 clcmcntary schools in Phil adclphxa (School Districtof

N ———  * !

Phil adclphla, 1994). For Penn to advance significantly rcquircs that Wes,,

B Phxladclphxa be transformed from an urban ‘environment that has bc; |
- come mcrcasmgly dangerous and alxcnaung into a rca.sonably safc, at-
 tractive (in al] respects), cosmopolitan urban community.

- This proposition does not take us tcrnbly far. It can be argued that
conditions are indeed deteriorating—but that nothing can be done tore-
~werse them. Put another way, this argument views deterioration as an irre-. -

~ wversible phcnomcnon, a phcnomcnon bcyond our control that atbestcan -
be delayed or dealt w1th on a purely cosmetic basis. A similar and some-
“‘what less pcssxmxsuc scenario is that the deterioration can be reversed, bur
 that Penn as an institution can do little to improve conditions. In this
. interpretation, the Umvcrslty is, in. cffcct, complctcly depcndcnt uponithe
' - actions of othcrs«-—govcmmcnt atall levels and corporations, for example—

for any significant i improvements to occur m thc quahty of life | in West

 Philadelphia/Philadelphia.

The Center is founded upon a very different nonon—--a notion that

* Penncanlead the way roward rcvnahzmchst Phxladclphna/l’hxladclphxa

~Tts leadership role derives from its status as an mttmauonal rcscarch uni-
versity with cxrraordnnary intellectual resources, its position as thc most
prestigious institution in the city, as well as the city’s largcst pnvatc em-

" ployer. Appropriately organxz.cd and directed, Penn’s range of resources

- can serve as #he catalytic agent for galvanizing other institutions, as well as
government itself, in concerted efforts.to improve the quality of life in

- West Philadelphia/Philadelphia. The Center has a.lrcady taken a lcad in-

initiating a number of projects based on this assumption. These projects

‘include the dcvclopmcnt of a cxty-w:dc higher-education coalition, the
Philadelphia H1ghcr Education Network for Neighborhood Development
- (PHENND); an action seminar on “Urban Universities and the Recon-
struction of American Cities, 1945-2000; How Universities are Affected
by, and Acnvcly Affect, Their Off-Campus Envxronmcnts~ Penn-West ‘
 Philadelphia as a Strategic Case Study of Institutional Pohcy and Action,”

- comprised of senior Penn- administration, faculty. members from' across

the University, and community leaders; and a West Philadelphia coalmon

of institutions, govcmmenta] agencies, commumty groups: and businesses

: (orgamzcd with the West Phdadclphxa Parmcrshxp) thatis dcvelopxng plans -
for a business corridor bordcrmg the University. = -
As stated, the arguments presented thus far are Jargely defensive. Thar v

is, thcy are bascd on the assumptxon that Penn is faced thh a severe prob :

e e . ot e 14 €8
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lcm in its 10&111}’ (which it is) and that somcthmg must be done to solve

" that problem (which it must). There is, howcvcr, an additional line of . |
argument: Enormous intellectual benefits for the University can accrue ..

from a proactive strategy to improve West Phxladclphxaﬂ’hdadclphm In
- fact, the Center’s guiding assumption is that significant advances in teach-
" ing and research will occur by focusing on the strategic problems of the

city. Faculty and students will be increasingly able to put their ideals and - |
 theories into practice and test those ideals and theories as they work to .
 solve important intellecrual and real-world problems. Undergraduates will

be able to learn'and contribute to society simultaneously. Their academic
work will engage them with the central dilemmas of our time as they focus |
their intellectual energy, skill, and idealism on ‘helpingto. ma.chest Plula— |
delphia and the ciry better places to live and work. :

Based on the assumptions outlined above, the Center was s founded in

1992 to achieve the following ob)cctxvcs u'nprovc the mtcrna] coordina- -

tion and collaboration of all University-wide comrnumty-scmcc prograrns .
- create new and effective partnershlps berween the University and the c com-
munity; encourage new and creative initiatives lmkmg Penn and the com-

“munity; and strengthen a national nctwork of i msmutnons of higheredu-
cation commirted to engagement thh their Jocal communities. The Center

isan outgrowth of the Penn Program for Public Scrvncc, which was created

'in 1989 to replace and expand the Office of Commumty—Oncntcd Pohcy o

Studies.in the School of Arts and Sciences.®
_The Center's director reports to both Pcnns vice prc.sxdcnt for govcrn‘- .

* ment, community, and public affairs and the - provost (the university’s chief

.. academic officer). Through the Ccntcr, thc Umvcrsxry currcmly cngagcs

"~ inthreet typcs of activities:

. ‘aadcmxcally based. commumty scmcc,
e direct tradmona] service;
. commumty and economic dcvc!opmcnt

“The following dxscussxon hxghhghts thc work of thc Ccnter in thcsc o
tbrce kcy areas. | . |

o Aca.dcmxully Based Commumty Service

 Academically based community service may be defined as service rooted in - :
and mmnsxcally tied to teaching and/or research. It encompasses problem- .
oriented research and teaching, as well as service learning emphasizing stu-
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- 'kdcnt'énd‘ﬁc{xﬂtyf_rcﬂcédon on the 'service experience. In Penn's case, the
~_primary location for the service s its ;orhm‘unity of West Philadelphia, - ‘
~_ Much of the Centers work has focused on the public school as the = -
‘ educauonal and nclghborhood institution that can, if cﬂ'cctxvcly transformcd
~ serve as the concrete vehicle of community changc and innovation. The

"Center has helped to create umvcrsuy—assxstcd community schools that func- .

tion as the centers of education, services, engagement, and activity within
specified geographic areas. With its community and school collaborators, -

" the Center has developed significant service-learning programs that engage
- youngpeople in creative work designed to advance skills and abilities thfough o
* service to their school, families, and cornmunuy Penn students anid faculty
" arealso engaged in service learning that requires the dcvc]oprncnt and appli-

cation of knowledge to solve problems as well as active and serious reflection

“oni the service experience and its impacts. This Deweyan approach might
~ be termed “learning by community prob]cm solvmg and real-world reflec-
tive doing.” ' ‘

The mediating structure for on-site. delivery of acadcmxc rcsourccs is

the West Philadelphia Improvcmcnt Corps (WEPIC), a school-based schoo]

"' and community revitalization program founded in 1985. WEPIC's goal is
- to produce comprehensive, university-assisted community schools that
. serve, educate, and activate all members of the community, revitalizing -

the curriculum through a commumty-oncntcd real-world problem-solv-

“ing approach WEPIC secks to help develop schools that are open year-
round, functioning simultaneously as the core buxldmg for the commu- -
‘mty and as its educational and service-delivery hub.

- Specifically, the Center's academically. bascd co-rnmumry-scrw‘cc

B acxmncs xncludc the following:

1 Dcvclops and supports undcrgraduatc and graduatc seminars, courses, - -
- and research projects. By academic year 1996-1997, approxxmate]y o

forty-five courses were oﬂ‘crcd that supported Pcnns work in West ‘

- Philadelphia.

- 2. Coordinates internships for students to cngagc mxenswely in work in

" the community, espccxally in the pub]xc schools Of particular note
are the following: -
o Pennsylvania Service Scholars, a sratewxdc hlgher education
" AmeriCorps program funded by the Corporation for National

* Service. Full-time students, these nineteen Penn undcrgraduatcs '
work part-time over a period of three years in local public schools.¢




et g

- insntutc for incoming sixth gradersata local middle school.
o Undergraduate Social Science Initiative, a program funded by the
- Ford Foundation designed to enhance undergraduate social-sci-
ence teaching (sixteen courses created to date) cxpa.nd undergradu-

ate academic internships linked to work in-the public schools -

B _(ﬁ&y—cxght to date), and support mtcrdnscnplmary action research
seminars for faculty and graduate students.

| ° :Program to Link Insellectual Resources and Commumg' Needr a
. new program funded by the W. K. Kellogg Foundation that de-
velops academically based community service in cultural and com-

. munity studies, environmental studies, and nutrition. In 1996~

1997 the program supportcd fifteen undergraduare studcntsh
~ working as academic interns; it.also supported course dcvclop- ‘
ment and seminars designed to mtcgratc action research into the

university curriculum.

3 'Coordmatcs the Nanonal WEPIC chlxcanon Pro;cct, a t.hrcc—ycar

- grant from the DeVVm Wallacc-Rcadcrs Digest Fund to replicate
WEPICs umvcrsxry-assxstcd community school model at three uni-

versities (Miami University of Ohio, Umvcrs:ry of Kcntucky-Lexmg— -
ton Campus, and the University of Alabama at Birmingham). The "‘
project is also developing a national network of colleagues mtercStcd .
in this work through.a )ournaJ (Umvtmtm and Community Scboob),

a ncwslcttcr, an on—lmc database, and i series of national conferences.

Dxrect Tradm onal Service |

Here there is a coordination with the Pcnn Voluntecrs in Pubhc Scmcc '

. (Penn’s staff and alumni service orgamzatlon) of various service pro;ccts,
including a mentoring program for twenty-one mlddlc-school students, a

postsecondary scholarship program for twelve high-school students from -
West Philadelphia who have actively served their communities. and achieved )

acadcmncally, and annual dnvcs to fill commumty needs. -
In addition, in this category there is a coordination thb the Pro-

gram for Student-Community Involvement (PSCI), Penn's student vol-

unteer center, of an extensive service program initiated by. undcrgradu- -

ates. In turn, the. Center works closely with the Community Service
: anxng/Lcarnnng Project, a residential program for students: committed

‘o Public Service Summer Internship Program, a project that supports .
welve. undcrgraduatcs during the summer to take a rcsca:ch semi-
nar with the Ccntcrs director and conduct a six-week summer - .
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| 16 commumry service. In 1995-1 996, thc twcnty-four ICSldcntS Of the . \A
L project devoted their activities to work with WEPIC, Penn’s university-
- assisted community school partnership. Finally, here we work with Penns

o .
AT B o A o T e BN R e YA v o h e Nl X o S A

Facilities Management Department to coordinate Opcranon Fresh Starr,
~ in which members of that department, together with student, faculty,
* staff, and community volunteers, work on the physxcal improvement of

f local pubhc schools.

. Commumty and Econom:c Dcvelopmcnt
~* Here we act to coordinate work-based learning | prograrns in whxch stu-
dents from a Jocal m;dd]c,school are mentored at Penn’s Medical Ccntcr 2
- and high-school students serve as interns in various Penn publication de-
partments and as paid apprentices in the Medical Center. In addition, we-
~work in coordination with local community associations and the West
Philadelphia Partn:rsh:p, a mediating, nonproﬁt organization comiposed
of institutions (including Penn), businesses, and community organizations, .
Aon community planmng projects that have produccd the fol owmg

1. City ﬁmdxng for capnal 1mprovcmcnts of a major busmcss corndor ‘
| a]ong the university’s western boundary. A busmcss owners associa-
* tion has been formed to oversee the project.’ | a |

2. Swraregic plans for housing and comsmercia I revitalization of two Wcsr

~ Philadelphia communities, Walnut Hill and Spruce Hill.” '

Moreover, we work with Penn’s Purchasing Department to create op-

- portunities for minority and female employment and business ownership
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‘in West Philadelphia through minority purchasing contracts. As a direct
result of the Buy West Philadelphia Program, Penn’s purchasing from West.
Philadelphia suppliers increased from $2.1 million in 1987 to $15 million
in 1994. In 1995, Penn signed an additional $2.8 million in minority -
purchasing contracts. Furthermore, we work on developing (with Penn’s
Office of Data Communication and ‘Computing Services and the West .

Phnladclphxa Partncrshlp) a highly accessible West Philadelphia data and
' information system. A web site on West Philadelphia and the Center has .
. been estabhshed The Center also coordinates Internet training, mvolvmg -

" software and technical support for approxlmatc]y five hundred West Phila-
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 delphia teachers. Finally, we provide (with Penn’s Human Resources De-
‘partment) training and technical assistance to the West Philadelphia.
| ~Parmctshxps Job thwork and Rcferral Ccntcr, helpmg to xmplemcnt a




- 'Huc Wcst Phxladclphxa stratcgy at Pcnn and o:hcr msntunons in Wcst o
Phxladdphxa B
' Conclus:on

- The above programs dlustxatc the Ccntcrs mulndxrncnsnonal mtcgratcd

- focus on solving a practical, real-world problcm—tbc problcm of the
- American ciry. Itisa problem of such interrelated complcxxty thatno single

. component of the university can solve it by itself. The Center isan organi-

. zational innovation responsible for mobilizing the broad range of univer-
sity resources to help Penn better fulfill its mission‘and to help create a

- bertér West Phxlaclelphxa/l"hzladclphxa The Center also helpsto form part- o

- nerships with other institutions (including public schools, busmcsscs, not- -

for-profits, community organizations, unions, churches, and governmen-

~ tal agencies) that will facilitate ongoing mtcrorgamzanonal cooperation, |

 Jearning, and improvement. .
“The Center is only one of a numbcr of such organxzatnonal innova-

tions throughout thc American (acadcmy that are part of a movement

- toward creating the New American College that Ernest Boyer envisioned.
- Three recent examples include: the Umvcrslty of Illinois.at Chlcagos
- “Great Cities” program, created in 1993 as an additional unit within the
- Office of the Chancellor; the State University of New York at Buffalos

* “Vice President for Public Service and Urban Affaits,” created in 1992;

and’ “Campus Compact,” created in 1985 as an organization of college

- presidents dedicated to advancing community service and cmzcnsh:p (it
~ has expanded from thirteen member institutions in 1985 to over 520 in
1995). These examples illustrate-a movement that needs to be encour-

| aged and supported. The state of our sociery, particularly the crisis of the .

* American city, are testimony. that the self-contained, isolated university
‘will no longer do. Community problem:solving, civic colleges and uni-

 versities aré needed as never before for achxevmg sustamed mtcllcctual j

and socn:tal progress:

~ Ata national confcrencc on "Thc Umvcrsny and thc Cxty hcld atthe N
*University of Pennsylvania in June 1993, William R. Greiner, prcmdcnt of
- the State University. of New Yotk at Buffalo, dscnbcd how universities -

- mxght procccd toward bccornmg civic institutions:

Ifevery r:;earcb~xntemxve umuem:] in rlm to:mt:y commiss me{f s t/:angmg' c

. a small portion of events in its own community, if every urban and metrapolx-

tan mearcb :mwermy cammx:: me!f xo Mnnmg medr in its own cuy t/)m, =

M .
— - L
—————
" s el o
- ph i
Cw Ao ame?
! WA

wetwne. S
. -

N ) - . .
el R R e et S T ST O

o .'? PR RN
e (et ot it b

.

el w me

R b Ao it o oo 1l L alh’

¥

-

ol g 1 Ci A N € Ulrgs 14 4 e i b o o v 1.8 e
AN K

)

R

K2 AR

G S

e b i &
R A
it 3

4
5

-
.
&%

5 4 4

bl b

Yo S0 s > s b T 0 i A 1 NN


http:pr~gra.tl.lS

‘
¢

et
1

Ltr 15 s amny,]

 in the total qf al[ our acts on 6:64&" qf our ng/ybarx and our mutual ﬁ,,u,,
- we will be a massive and unpaml!eled’ f&rce fbr the good of our peaple and our.
:ountry (Gremtr, 1.994' ? 15)
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Thc Gremcr Stratcgy holds cnormous p.romlsc for takmg us from thre

31 ‘we are to where we have to go. ‘ ,
Az #
2t The Center for Community Parmcrshxps is playmg a lndmg rolc in
.1 3 hclpmg Penn to become a model urban umvcrsxty forthe twcmy*ﬁrst cen- -
e g tury, a “research university thar [fully] commits itself to addressmg needs
i 2 4 - . inits own cuy (Greiner, 1994, p. 15) in order 1 advance knowlcdgc and
& i ' * human welfare. Although building on over a dccadc of experience, the
P Center was created approximately five years ago. To help Penn become a-
g f . model urban university will require significant orgamzanonal learning”-
i - and doing on our part.’ chorts from t.bc ﬁc]d wxll be ongomg
‘;-‘.; Iiz ‘ . o
i 'iNotes S S R
ff ‘ 1. For discussion of these trends see Ira Harkaw and John L Pucken "Toward Etfective
F | University-Public School Parinerships: An Analysis of 8 Contemporary Mode!,” Teachers
E’,, e  College Récord 52 (1991): 556-581; and “Lessons from Hull House for the Comempo-
T i i rary Urban University,” Socia! Service Review 68 (1834): 301-321.

: - 2. Adiscussion of the impacts of the end ‘of the. Cold War on the American umversny can
! . N - be found in Lee Benson nd ira Harkavy, “Schoo! and Community in the Global Sock
' ' ety: A Neo-Deweyan Theory of Community Problem-Solving Schools and Cosmopoli- .
tan Nelghborly Communmes Umversmes and Communny Schools 5 (1/2} (1 887}
16-71. .
3. Foramore extended discussion, see Harkavy and Puckett, “Toward Eﬂect-ve Univer-

’ sity-Public School Partnerships,” Teachers College Record 81 (4): 558-560; and lra o
Harkavy, “The Umversm/ and Socisl Sciences in the. Socoal Order: An Historical Over-
view gnd ‘Where Do We Go from Here?"” \frgzma Soc:al Science Journa!.??!‘!QQZ}

1-8, 17-19 ‘
4. My understancfmg of John Dewey 3 wntmgs and 1hetr amphcatnons for the work of the
A Center for Community Partnerships have been sdvanced significantly by Lee Benson.
. |sm indebted to him for illustreting how Dewey’s theory of instrumental inteliigence
could be extreordinarily useful to our efHorts in West Philadelphia. See Lee Benson and
- lra Herkavy, “Progressing beyond the Welfare State: A Neo-Deweyan Stretegy; Univer-
. gity-Assisted, Staf-Controlled snd'Managed, Community-Centered Schools as Compre- '
hensive Community Centers'to Help Construct and Organize Hardworking, Cohesive,
Caring. Cosmopolitan Communities in a Democratic Welfare Somety. , Umversmes and
- Community Schools 2 (1/2) (1881): 1-25. -
8. . For more detwils on this developmem see Lee Benson and lra Harkaw. "Progressmg
} © beyond the Weltere State: A Neo-Deweyan Strategy. Un:versmes and Communny
N , Schools 2 {1/2): 12-23.
! 6. AmeriCorps is the eenml program in Presudem Chmon H eﬁon 1o develop and ex-
2 * tend nationa! service. The Corporation for National Service is the. federal sdministra- .
Y ) : : tive entity responslble {or AmenCorps and other national and- community-service
it : : ~° proprams.
i
§
1

o~y

7. Adiscussion \of the complex process of ornamzateona! leammp can be found in w.u;am F
Whyte, ed., PammpatoryAcﬂon Research Newbury Park. CA: Sage. 189, 237-2:1
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WEPIC REPLICATION PROJECT SITES EXPANDED

Thanks to the continued generous support of the DeWitt
Wallace-Reader’s Digest Fund (the Fund) and new funding
from the Corporation for National Service~Learn and Serve
America (CNS), the WEPIC Replication Project is able to
develop seven new replication sites. The Fund’s award of
$932,000 and the CNS
award of $175,000 (re-
newable annually fortwo
additional years for a
maximum award of
$500,000) will support
these &'§ites over a three-
year period.

The Project’s Na-
tional Advisory Board
selected the seven uni-
versities and colleges to
be funded at its May
1998 meeting, following
a reguest for proposals that was sent to over forty institu-
tions of higher education.

) The sites funded through DeWitt Wallace-Reader’s Di-
gest Fund are Clark Atlanta University, the University of New
Mexico-Albuquerque and the Community College of Au-
rora. Each of these sites will provide a range of extended
school services at local public schools—tutoring, mentoring,

after-school enrichment programs, curriculum development—

through the academically based community service of their
faculty and students. Current replication activities at the Uni-
versity of Kentucky-Lexington and the University of Ala-
bama-Birmingham will also be funded for an additional two
years. The sites are part of a major initiative of the Fund to
support the adaptation of promising models for the

provision of extended school services, including ones by the

WEPIC Replication Project staff, Site leaders and Fund staff.

Children’s Aid Society, the United Way of America, and the
Beacons program in New York City.

The mission of the De Witt Wallace-Reader's Digest Fund
is to foster fundamental improvement in the quality of edu-
cational and career development opportunities for all school-
age youth, and to in-
crease access to these
improved services for
young people in low-
income communities.

Corporation for
National Service
(CNS) funded sites
are developing their
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university-commu-
nity school partner-
> ships with a special
emphasis on the de-
velopment of service
learning at the K-12 level. As with the Fund’s sites, higher
education faculty and students will assist the school and com-
munity with the design and implementation of the service-
learning programs. CNS funded sites include Bates Col-
lege, the University of Rhode Island, and the University of
Dayton. o .
The University of Denver will also be supported jointly
by the Fund and the CNS to implement a range of extended
day programs as well as K-12 service learning activities.
Leamn and Serve America engages students from Kinder-
garten through college in community projects that integrate
service and learning. Learn and Serve America builds on
the grassroots service-learning movement by profnoting ser-
vice as a learning opportunity and providing models and re-
sources to schools, universities, and community groups.

continued on page 2
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CENTER FOR COMMUNITY PARTNERSHIPS

Summary of Penn-West Philadelphia Pubhc Schools Initiatives and
Academically Based Commumty Service Courses

The following summarizes Penn's engagement with the West Philadelphia
public schools. The summary largely focuses on Penn's academically based
community service courses, and especially their work with the West
Philadelphia Improvement Corps (WEPIC) in its efforts to develop
university-assisted community schools.

UNIVERSITY CITY HIGH SCHOOL CLUSTER
Un1vers1ty City High School

The West Philadelphia Improvement Corps (WEPIC), with the assistance of
Penn's Center for Community Partnerships and the West Philadelphia
Partnership, is working with University City High School (UCHS) to develop
strong school-to-work transition programes.

1. Student Teacher Partnership

‘In the 1997-1998 and 1998-1999 school years, the Graduate School of Education -
placed approximately half (16) of its student teachers in teaching teams across
the school. In addition to traditional student teaching activities, the student
teachers are placed in terms and working with the school’s small learning
communities on thematic curriculum design. “ o

2. Penn Graduate Student Interns, in addition to student teachers, also
include students from the Graduate School of Fine Arts (5), the School of
Education (3), the Nursing School (2), and the School of Arts and Sciences (1).
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3. Health. Chalter (a school-within-a- school focusing on health m]eels)
actlvmes include: :

. In 1998-1999 Penn-Presbyterian prowvides 30 and the Penn Medical

Centel provides 15 paid apprenticeships. The 45 students spend either one

day (for juniors) or two days (for seniors) per week at the worksite under the
guidance of a mentor. The students also participate in skills preparation
courses conducted by Penn-Presbyterian at UCHS as part of a regularly
rostered class.

. In 1998-1999 the Penn Health System undermaduate interns, and -
student teachers are assisting the teachers in creating a comprehensive grades .
9-12 health promotion and health careers skills developmcnt curricula.

. Dunncr each summer from 1994 Penn Medical Center staff wor ked
with UCHS staff and 20 UCHS students on a career exploration project at the
Penn Medical Center where students worked as paid apprentices as part of the
Citv's summer youth employment program.

. As part of Penn's Kellogg-PNUCS program 20 Penn graduate and
undergraduate students, lead by Michael Reisch (Social Work) are starting in
spring 99 a mentorship and leadership training program for 20 UCHS
sophomores. The mentors and mentees will participate for three years. -In
addition to regular mentor/mentee activities, the program is working with
leaders from West Philadelphia and Philadelphia non-profits to provide
some of the leadership training components and also provide each of the
mentees a community leadership internship experience.

. In summer 1997 Penn-Presbyterian began to offer ongoing teacher
externships that-provide teachers an opportunity to spend a time at the
hospital worksite to leam about all aspects of the health care industry.

. A graduate student enrolled in Education 545 works with two classes of
ninth and tenth grade students who are involved in a peer education
program where they develop and teach nutrition and health curriculum on a
weekly basis to students at Drew Elementary.

2. Technology Charter:

. Two graduate students from the Clty and Reglonal Plannmo
Department supported by a two year grant (1997-1999) from HUD are working
with students and teachers on the Community Development Work Study
Program (CDWSP) which will allow the high school students to play
significant planning roles in the community. The collaboration seeks to
address community issues and planning problems identified----jobs,
entrepreneurial opportunities, and crime. They are working with UCHS .
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students to present and implement solutions using community ideas and
planning resources and approaches.

. In vear-long effort, students from the Law and Public Safety (LLAPS)
Small Lewmmv Community are working with their teacher to identify key
issues in the upcommg mayoxa . election, disseminate issue briefs to the

community, and facilitate deliberative forums for their peers and
community members. The project receives professional development and

curriculum support from Harris Sokoloff, a professor at GSE; grant
support from the Center for Community Partnerslnps, and \folunteel
support from Penn students

. Since Spring 1998, volunteers from the Penn WEPIC Student
Organization are working with teachers in the charter to support a
PF
program, Girl Talk, that focuses on empowering  voung women to make
hcalthv decision for their futures and express themse]ves creatively through
F 5
vriting and art.

3. Magnet/Motivation Charter:

* Two advanced Biology undergraduates working with Scott Poethig are
working with UCHS teachers to create a fast p!ants curriculum to ]eam about
plant botany and perform mutagenesis experiments. Poethig and the
“undergraduate students are exploring how ongoing biology classes can be
dcvelopcd that will provide permanent assistance in supporting ti
curriculum units at the school.

4. Environmental Action/Marathon Charter:

e In spring 99, as part.of the Goldsmith grant, a Penn graduate student has
been assisting the development of a peer teaching program where Marathon
students support organized recreation activities at Drew Elementary during
the school day and after school.

e In spmw 99 an architecture student is assisting the development of a scale
model for a new Philadelphia sports stadium.

~*» Morris Arboretum, as part of a HUD-COPC grant to Penn, is creating a two-
~year job-training program (1997-1999) for approximately 15 students per year
in arborculture. This program will include training at school, at the
Arboretum, and school year and summer internships with companies in the
industry. Morris Arboretum also expressed interest in working with several
teachers in the charter in the core subjects to create an mtemated curriculum
in this area. '

5. Law Charter:

(S8
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. From 1995 through 1998, Penn law students provided a series of
seminars that focused on conflict resolution and violence prevention.

e In 1995-1996 approximately one dozen students, working through Penn
Law School's Public Service Program, worked in mternshlps in ]oca] law
firms. A Penn Social Work intern supervised the project

6. Performing Arts Charter / EXCEL:

The Black Bottom Project is an effort between people from the Black Bottom,
Theater Arts 230, and the UCHS EXCEL Charter. The purpose of the project is
to tell the story of the Black Bottom, a West Philadelphia neighborhood that
was dtsplaced by urban renewal in the 1950s and 1960s. Penn studcntx
enrolled in the course conduct oral history interviews with Black Bottom
community residents and helped to teach a class at University City High

. School on acting skills, oral history interviewing, and history thmuoh the
performing arts. This project culminated in the “Black Bottom Skctches” that
was per fmmed by former 1e51dents of the Black Bottom, UCHS students, and
Penn students.

7. Opportunity Charter

» Ken Tobin, Director of Teacher Education, has partnered with a
science teacher to create a peer teaching program where UCHS students leamn
chemistry by preparing to teach it week y to students in a Drew Elementary
classroom. N

* In 1998-1999, Penn student teachers are'\«f*drking with UCHS teachers to
create a hvdroponics program modeled after Sulzberger Middle School's.

8. Projects for students with‘special needs:

. Funded by the National Organization on Disabilities, the Start On
Success program (since 1995) involves 2 teachers and 30 special needs students
in a school-to-work program wholly placed on Penn's campus. Margaret
Beale Spencer, Graduate School of Education, is assisting in curriculum.
development, development of wrap-around services, emd performing the
overall evaluation of the program. Students spend four hours per dav at the
work site with an individual mentor and attend a daily job and academic
skills course at the work site taught by a UCHS teacher based at Penn. The
“high school participants are linked to two graduate students and.several
undergraduate mentors/job coaches from the University of Pennsylvania.
These undergraduate job coaches were responsible for establishing job-
training strategies for their individual mentees. Projects with the job coaches
included resume building, proper work behavior, people skills, and
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establishment of appropriate goals for each student. ‘A graduate student is
conducting an ethnography of the project as part of a mhonal replication
project. Add]tmnally, a desktop pubhshed cmncu]um will be produced.

* . Students from the Penn WEPIC Student Organization serve as assistant
teachers and tutors to students on a weekly basis.

9. School-wide projects include:

2 Penn's Skills Development Center (5DC) created in January 1998,
is headquartered at UCHS. The SDC has an office, Director and Assistant
Director, plus a training classroom with 30 new, networked PCs. The mission
of the SDC is to provide integrated job referral, job training and internship
services to unemployed, underemployed, and welfare-to-work parents and
adults in the community and particularly to school-to-career students. SDC
focuses on providing academic year and summer internships for UCHS
~students, particularly in the job sectors of technology (networking and
netwark wiring) and skilled office support. The SDC currently operates 16-
week welfare-to-work training programs in retail services and occasional
evening computer literacy and job search programs for parents.

In spring 99 the SDC secured a grant from the Private Industry Council to
create a network wiring program for 15 out of school vouth that will award
students certifications in Lucent cabling (both fiber and copper) and A+ (PC
hardware and software troubleshooting). Students will also be prepared to
apply for the IBEW (Electricians) Local 98 apprenticeship exam. Penn's
Informaton Systems and Computing department has helped to secure
internship positions for the students during the training through its own
“office and through its vendors.

*  Penn WEPIC Student Organization: Students work in several different
areas within the school to develop and sustain programs that connect to the
school-day curriculum.

. In Spring 1999 through the Goldsmith grant, six undergraduate
students from the School of Fine Arts are wor kmv with each of the small
learning communities to help implement school bewuhhcahon projects,
mcluduw murals

. Frank Furstenberg (Sociology) led a seminar for teachers and some
high school students on teenage pregnancy and research methods. This
seminar met three times each semester to explore long-term intervention
strategies to reduce teen pregnancy.

10. Penn Courses working at University City High School:

o



Education 202 Urban Educatlcm (Spriﬁg 1997, 1998', 1999):
James Lytle ' .

Education 545 Volunteerism and Community Schools (Fall and Spring 1998-
1999): John Puckett and Theresa Simmonds

Education 605 Education Policy (Spring 1996, 1997, 1998, Fall 1998,
Spring ' ‘
1999): Rebecca Maynard

Education $20 /623 Curriculum fouﬁdations: Theory Into Practice (Fall
1007 . ; , . .
o ‘through Spring 1998): Richard Gibboney and John Puckett »
- English 292 Special Topics in Film Studies | (Fall 1995, 1996): Craig Saper
English 401 Teaching American Studies (Fall 1998): Peter Conn
| 'H‘iétor}r 204,-302 The Migrant Expérience n A}ﬁerica: A Lo.ok at
West Philadelphia | ' (Spring 1995):

Walter Licht

« History 204-401 Institutions and Urban Ch 1ange: West Philadelphia and
North Philadelphia, 1940-1990 (Spring 1997): Tmmm Sugrue

, Sociology 006-402 Race and Ethnic Relations (,Fal,l 1996, 1997,
1998): Elijah ' -~ Anderson

Urban Studies 324-301 Seminar on Strategies to Reduce lntel moup
Tension in Multi-Cultural Settings: West Phlhdelphia and Penn-as a Test

Case (Spring 1997, 1998, 1999): Damel Romer and Hillard Pouncy

1. - Ciustu Resource Board (see definition of Cluster Resource Board on
page 21) ' ’

. - Furniture Recycling Program - In 1998-1999 Penn'’s Facilities Services
provided recycled furniture for use by the school.

’ Part Time Pro]ect Coordinators - In Spring ]999 the Goldsmith Grant is

providing $10,000 and two graduate student coordinators to work with the
Principal and teachers on developing programs of interest to school.

'I«\/jayer Sulzberger Middle School

1. Summer Institute:



From 1994 through 1998, through support of the Corporation for National
Service, Phlhdelphla Urban Resources Partnership, Burger King corporation,
and the University, five teachers worked annually with six Penn interns and
80 Sulzberger students on extending and further developing several school-
year activities, particularly the Mill Creek Watershed program and
partnership projects with Aspen Farm Community Gardens. |

Conflict Resolution and Violence Prevention:

A grant from the Corporation for National Service to Penn and Sulzberger
(199\ -96) assisted the development of an ongoing conflict resolution program
operating within the school day. Law students are provided a series of
seminars that are focused on conflict resolution and violence prevention.

¢

-~

3. Community School

P As part of its HUD-funded Community Outreach Par tncwh]p Center
Activities, the University’s Center for Community Partnerships assisted
Sulzberger staff and community members in establishing a Community
School program to serve children, youth, and commumtv residents during
evenings, weekends, and summers. Funding for the Sulzber ger Commumty
School was approved by the Department of Health and Human Services in
Fall 1998 and is administered by the West Philadelphia Partnership. Future
funding is expected from the West Philadelphia Empowerment Zone
“Community Trust Board. Classes are designed ta meet the needs of
Sulzberger’s greater commumty and therefme are academic, cultural, and
recreational in scope. The faculty is drawn from Sulzberger teachers,
community residents, nelghbor hood organizations, and Um\:m sity
‘volunteers :

)3 Pum s National Center on Adult Literacy works \mth Sulzberger
teachers and University volunteers to teach courses in GED preparation and
job search skills. - In addition, members of the West Philadelphia Enterprise
Center co-teach a course in Entrepreneurship with faculty and students from
Sulzberger’s Entrepreneurial Small Learning Community. Five

under maduate students from the Penn WEPIC Student Orgamzatmn support
and teach classes at the Community School.

4. Extended Day Program

Penn’s Center for Community Partnershxps assisted Sulzbewa in obtaining a
21st Century Community Learning Century -grant from the Umted States
Department of Education in December 1998. Through this grant, Sulzberger
recently inaugurated its Extended Day Program (EDP), which meets 3:00-
6:00pm, Mondays through Thursdays. The EDP allows Sulzberger students to
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participate in academic service learning projects that involve all of the core
content areas (math, science, social studies, and language arts) and are
grounded in all four of the school’s small ]eammg communities (Service
Learning and Law; Environmental Studies; Entrepreneurial Business; and
Creative Arts and Career Exploration). :

¢

5. Environmental Education and Mill Creek Watershed Project

)3 Since 1995, Sulzberger teachers and students, under the direction of
Environmental Small Learning Community Coordinator Gienn Campbell,
have been working with Professor Anne Spirn and her Urban Studies.
students to study the history of the Mill Creek buried floodplain and to make
recommendations for its future development. In this context, the Sulzberger
students investigate how to improve the urban watershed, address the
regional water quality problems, and promote sustainable community
redevelopment on derelict. In 1998-1999 a new small learning community of
eight teachers in grades 6-8 has been created that is based upon this work.

)3 Activities focus on the tracking and recording of urban water cvcles,
visits to urban water-processing facilities, testing of water quality, and
exploration of combined sewer overflow and other water-related issues.
Technological resources, Center for Community Paxtnelshlps enable the
A %udmta to record and publicize their work. For their upcoming project on

I Creek’s history, the students will document current environmental
cond:itions with digital cameras, the pictures from which they ultimately will
display on their self-created and maintained web site.

6. Entrepreneurial Education and Community Businesses

3 Students participating in Sulzberger's "Entrepreneurs of the 21st
Century” program currently are engaged in several projects designed to
culminate in community-based small businesses. First-vear Wharton
Business School students assist the Sulzber ger students in learning essential
skills such as creating their business plans. Current student businesses
include a hydroponics farm (gardening without soil), a greeting card
company, and a school store,

Y - In Fall 1998, the hydroponics business students worked \mth Penn
stud ents and local hydropomcs farmers to construct a hydroponics system
within a Sulzberger classroom. The students adjust their system’s necessary

‘light, water temperature, and ph balance, and as they manage their small-
business budget, they access and learn relevant science and mathematic
principles. A local consortium of community businesses has already

expressed interest in purchasing the students’ products..

S
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During the 1998- 1999 school year the Center mobilized a group of the
Umve]mty s Llnduc'laduate students to conduct weekly technology-training
© sessions for Sulzbemel teachers. In this capaatv the teachelc explored 5uch
topics as T mduchve Use of the Internet in the Classroom” and Ut izing
Spreadsheets for Effective Organization of Student Data.”

7. Tech Scouts

Starting in Spring 1999 as part of Sulzberger’s Extended Day Program, the
Center worked with the school’s staff to create an after-school program that
trains their students in computer trouble-shooting and repair. The “Tech
Scouts” are coached by undergraduates from the Wharton School of Business.

8. Waest Philadelphia Tutoring Project

Undergraduates from the various departments of the University volunteer to
tutor Sulzberger students in all subjects. Approximately 10 University
students presently work at the school in this capacity.

9. Cluster Resource Board:

’ Furniture Recycling Program - in fall 1998 University F wcﬂma% Services
provided recvcled furniture for use by the school.

10, Penn Courses working at Sulzberger Middle School:

lLandscape Architecture and Regicmal Planning 601 ,
Transtorming the Urban Landscape (Fall 1996, 1997, 1998): Anne Whiston
Spirn ' - : ‘

“Management 100 Leadership and Community (Fall 1998): Mike
ﬁlﬁtzvera]d '

Urban Studles ?'?O/Lalp 528 Power of P]acc
\f\'ntm /Schoo s/Commumty (Spnng, 1998) Anne Whiston Spirn

Powel Elementary School
1. . America Reads: ’
Undergraduate workstudy students are working with teachers to assist with
ta.achmw literacy in the early grades. The program is designed as part of the ',
~ national reading intervention program, which is aiming to facilitate learning
through smaller group and one-on-one instruction.

2. Pennlings:



A compte]u,nmve early. e]ementaw science program to upm ade the quantity

and quality of science in math in the earliest grades (K-2) is working with four

teachers to implement a comprehensive early science program.

- Comprehensive means providing high quality, standards-aligned

curriculum, professional development for teachers, hands-on science

materials for the Classmom and assistance in the classroom thmuwh Penn
students.

3. Cluster Resource Board: :

*  Fumiture Recycling Program - In fall 1998 Ulﬂ\f@lSlt\' Facilities Services
provided recycled furniture for use by the school. ' :
*  Part ime PlO}ect Coordinator - In Spring 1999 the Goldsmith Grant
provides discretionary funds and coordinator to work w ith Principal and
teachers on developing pro gjrams of interest to school.

Drew Elementary School
1. Amcrica Reads:

Thirty-six workstudy students are wo’rkihg with teachers to assist with

teaching literacy in the early grades. The program is designed as part of the
national teadmw intervention program, which is aiming to facilitate lLamm(*

rhmuvrh xma]lel group and one-on-one 11‘15t1uct10n :

2. Nutrition and Hea’]fh

: Camce Spring 1998 several Penn students work with 225 K students in the
Healthy, Well-Thee and Fit small learning community on experiential

nutrition education (including school store) and 1e]atea wmdemn” activities.

These activities are a rep11cat10n of selected TNAP actl\ ities at Tuzn

M]dd](. ‘ﬂch()ol :

3. Pennlincs:

A comprehensive early elementary science program to upgrade the quantity
and quality of science in math in the earliest grades (K-2) is working with six
teachers to implement a comprehensive early science program. This- ’
curriculum provides high quality, standards-aligned curriculum, *professional
development for teachers, hands-on science matema]c for the classroom, and
Vas<lstance in the classroom through Penn students.

4 Penn-Merck Collaborative



A comprehensive elementary science program focused on grades 3-6 designed
to upgrade the quantity and quality of science education. Teachers participate
. over two vears in summer institutes and receive academic vear support in the
form of undemladuate volunteers, professional devdopmcnt for teachers,
and hands-on science materials. This curriculum particularly focuses on fast
plants ' ‘
5. Cluster Resource Board

Part time Project Coordinator - IN Spring 1999, Goldsmith Grant
provides discretionary funds and coordinator to work with Principal and
teachers on developing programs of interest to school.
6. Penn Courses working at Drew-
Linguistics 161 Introduction to Seciolinguistics (Spring 1999): William Labov
Linguistics 470 Narrative Analysis (Spring 1999): William Labov

McMichael Elementary School

1. Cluster Resource Board

- Furniture Recycling Program - In fall 1998 University
Facilities Services provided recycled furniture for use by the school

WEST PHILADELPHIA HIGH SCHOOL CLUSTER

Cluster-Wide Projects

Penn worked with the School District of Philadelphia to receive a Technology
Challenge Grant from the United States Department of Education.  As part of
this cfrmt Penn is working with the West Philadelphia Cluster-to provide

Internet tmmmg computer tlamm&, and e-mail accounts to teachers across
the cluster.

West Philadelphia High School |

1. School-based Community Newspaper:

11



> Penn’s Graduate School of Education assisted in the dev elopment of a
community studies/writing program and a desktop publication center with
over 30 computers. Students produce a school-community eriented

newspaper, QWEST, that is wmiely dlstrlbuted tthU”hOUl’ the commumtv

> During the 1998-1999 academic year, QWEST is being used to support
two other projects related to community studies. First, it will serve as a
“dissemination vehicle for a class (co-taught at both Penn and the High
School) in which students identify and evaluate information resources in
their neighborhood. Second, the paper will serve to publicize community
forums (to be hosted and run by the students) to discuss critical issues in “the
upcoming mayoral election.

)3 The success of the West Philadelphia High and Shaw Middle School
community studies/desktop publication programs resulted in the creation of
a cluster-wide (West Philadelphia H1gh School and its ten feeder schools)
newspaper that has been published sihce 1995.

2. bSummer Program:

Y In 1997 in conjunction with Youthworks, appm\]marclv one dozen
students worked with Walnut Hill Community Association to inventory the
neighborhood's trees, graffiti, and land use, pa]thUhlJ\« vacant land. Walnut
Hill found this so helprul that they are exploring youth membership and
recruitment drives for their Board of Directors. -

> In 1998, students engaged in four projects involving community
studies and community service. One group of students identified

information resources for doing research about West Philadelphia, and
produced a short video descnbmo their work. Another group worked in
conjunction with the West Phlladelphxa Cul tmal Alliance to begin work on a
memorial park for Paul Robeson. The group le earned about Robeson's history
and relevance to the community, and began clearing and rehabilitating the lot
where the park will be built. Another prOJect conducted cnvnonmenta]
research, examining in particular the impact of cars and public transportation
on air and. water quality in West Philadelphia. The fourth group performed
maintenance work on school grounds, and desmned and painted a mural
over a graffiti covered wall near the athletic ﬁelds

> Numerous projects are planned for the summer of 1999. These include
the deve Opment of school-based businesses, continued community service
and mural projects, community and environmental research; and training in
computer networking and maintenance.

3. Extended Day Program for Elementary Students:
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West Philadelphia High Students are working with Penn students, a GSE
student coordinator, and America Reads volunteers, to implement extended
schoo day and summer programs at Wilson Elementary School to promote
literacy. While assisting the operation of the afterschool program, the West
Philadelphia High students are exploring careers in education. The West
Philadelphia High students are paid as part of a school to work project.

4. West Philadelphia, Who We Are:

With volunteer, technical, and financial support from Penn, the
Communications, Design and Technology (CDT) Small Learning Community
is implementing a semester-long, interdisciplinary community studies
program. With guidance from their teachers, students develop their own
research projects about the history, culture, or economics of their
neighborhood, compiling portfolios to document their work. The project will
be completed in June 1999. :

5. The Mayoral Forum Project

During the academic year 1998-1999, students from the Law and Public Safety
(LA Pq) Small Learning Community are working with their teacher to identify
" kev issues in the upcoming mayoral election, disseminate issue briefs to the
community, and facilitate deliberative forums for their peers and community
members. The project receives professional development and curriculum '
“support from Harris Sokoloff, a professor at GSE; grant support from the
Center for Community Partnerships, and vo]unteel support from Penn
students.

6. The Electric Vehicle Projec_t

Starting in fall 1998, with financial and volunteer support from Penn,
xtudgnts in the Automotive Small Learning Community are currently
engaged in a project to convert a car to electric power. The car will be entered
in the city science fair, and raced in the Tour de Sol, a national race for
alternative power vehicles. This work followed on the heels of a summer

- research project analyzing air and water quality in West Philadelphia.

7. Technology Mini-Grants | .

Using Technology Challenge and Link to Learn funds, the University is
supporting numerous start-up projects integrating technology into the
curricula of the different Small Learning Communities. There are
approximately ten such projects currently underway. Teachers use mini-
grant funds to pay for software and’ professmna] devel opment to quppmt their
projects.

el
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8. Skills Development Center

Pu‘m s Skills Development Center in (:on]unctmn with Universal
Homes/Center for Employment Training (UCET) is constructing an adult
hospitality training facility on the first floor. This program will f@cu‘: on
training adults fro_m the West Philadelphia community and will be linked to
the school's Hospitality, Restaurant, Tourism Academy. The two groups will
partner on curriculum development, internship and employment
opportunities.  Additionally, Penn's Inn at Penn intends to hire
approximately two dozen Hospitality, Restaurant, Tourism Academy students

into full time positions when the Inn opens around June 1999, The
Inn’at Penn also intends to provide internship positions to the hwh school
students on an cmgpmg basis.

9. Penn Courses working with West Philadelphia High School: -

Communications 434-401/Urban Studies 434 Seminar in Urban
Information Resources (Spring 1999): Oscar Gandy

English 286-401/Urban Studies 286/ Afro-American Studies 289/

H story 286 ‘Writing Community History in a Global Context (Spring l999)
Eric Chcvhtz and Faxah Griffin

English 293 Literature of Social Vision (Fall 1995, 1998) : Eric Che;\fﬁtz
and Farah Griffin- ,

. History 204-303 Teaching American History: A West Philadelphia
Workshop (Fall

995, 1996) : John Puckett and Ehsa Forgey
Education 545 Volunteerism and Community Schools (Fall 1995-Spring
1999): John Puckett, Theresa Simmons

10. Cluster Resource Board:

. Furniture Recvchng Program - In fall 1998 University Facilities Services
provided recycled furniture for use by the school.

. Part time Project Comdinator - In spring 1999 Goldsmith Grant
provides discretionary funds and coordinator to work with Puncxpal and
tLacheJ s on developing programs Of interest to school.

Shaw Middle Sch'Qolw
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Programs at Shaw Middle school demonstrate high levels of Penn atudent
and faculty involvement. Several staff and students work at the school on a
weekly basis during the entire year. A significant number of additional Penn
volunteers assist with neighborhood/school cleanups and science education
programs. Shaw teachers work with Penn students, faculty, and staff in the
areas of environmental improvement, community studies, desktop
publishing, hea}th improvement, and school-to-work programs.

1. Neighborhood Improvement

In 1994, the Shaw Community Council sponsored the first community
cleanup of the school building and grounds; activities included interior and
exterior painting and planting new flowerbeds. Fifty students from
PennCORPS (Penn's pre- heshman community involvement project) as well
as Penn's Maintenance and Utilities Department helped Shaw community
members, teachers, staff, students, and parents to till new flower beds, remove
tree stumps, and remove graffiti from the exterior of the building. Penn-
assisted school and community cleanups have been repeated on several
occasions and are ongoing. -

2. In-School Programs

In July and December 1995, successful retreats involving-over 40 loache s and
«taﬁ members and a dozen Penn students and faculty members (Education,
English, Institute for Environmental Studies) developed a framework for
. collaboration and community-oriented problem-solving curricula that could
function as the core component of a curricula that could function as the core
component ot a University-assisted community school. The following are
some projects that are part of this framework:

Desktop publishing/journalism program. The AIMS Community at
Shaw Middle School produces two major publications - The Community
Times and. Inspirations.

The Community Times began in 1994 as a joint pm]oct between Shaw
and Penn's independent student newspaper, The Daily Pmmvl\ anian.
Waorking with Penn volunteers, the students at Shaw learn the basics of
jou mahxhc pubhshma including advertising, mveshqatwc reporting,
and article writing. After writing their altlcles, he Shaw students make
a field trip to The Daily Pennsylvanian headquarters on Penn's campus to get
a first-hand look at the making of a professional newspaper. Every semestel,
30,000 copies of .~ the edition are distributed by The Daily Pennsylvanian to
the University and school communities. ‘

In 1997 a creative arts magazine, Inspirations, grew out of the necessity
for a publication  that allows students to communicate more creatively,

—
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while at the same time learning to apply world knowledge to their
immediate community. TthUUh studynw well-known  poets, writers, and
artists from around the world and their own neighborhood, Shaw

students create their own fine literary and artistic pieces. More than
just learning to recognize various stylistic devices in writing and art, the
st udents also learn to use word processing and publication as a means to
reach-out to their neighbors.

Environmental Education and Improvement Project. The Science
Alliance Small Learning Community has developed outdoor educational
environment. The new gardens, a result of a collaborative effort between
the ’hiladelphia Urban Resource Project (PURP) (which awarded Shaw two
grants), and the School District of Philadelphia, and Penn are located  on the
55th Street side of the building. Robert Giegengack, Professor of Geology and

) Director of Penn's lnstltute for Environmental Science, and his
students have implemented the following projects:

Environmental Club: ove 20 volunteers through the Penn WEPIC

Student Organization help teach environmental improvement issues to
eight classrooms through an interdisciplinary curriculum developed with

the teachers. ' .

Lead Club: Students from the Science ‘Alliance Small Learning
Community, in a weekly after school program, learn about the hazards of
lead exposure. These studeﬂts learn how to test for lead-and implement
exposure reduction initiatives for lead and household. toxins thr oughout
the :~c]mol and community.

Magic Me is an intergenerational service- learning. program where
students from Shaw M)ddle School make weekly visits to a local
nursing home, where they work on  cooperative activities with elderly
community residents. Students from the Pum WEPIC Student
Organization assist this program.

Project Health: Health promotion curricula (i.e. health education

through health improvement activities, such as peer education and
community outreach activities) are being = co-designed and taught by Shaw

teachers and students of the Penn WEPIC student organization.’

School-to-Work Program (with Turner, Tilden, Pepper, and Savre
Middle Schools), was co-designed by Penn, the School District's office of
Education for Employment, and Shaw teachers. The program will
expose students to all aspects of local industry through a  problem- based
learning approach.
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Computer Education: Volunteers of the Penn WEPIC Student
Organization promote  computer literacy by sharing their knowledge of
computers with students and teachers. WEPIC 'volunteers provide in
computer tutoring in class, small group, or individual settings.

‘Shaw Around the World. Shaw Around the World is an
interdisciplinary curriculum  designed to teach international
understanding. The students at Shaw Middle School will use  the internet
(http.//www penn-partners.org/~lynch) as a gateway to exploring other

countries and cultures wh}le simultaneously gaining familiarity with
Interiet research and various computer programs.

As part of Shaw Around the World, international students from the
University of Pennsylvania come to Shaw to lead interactive
conversations with the students concerning his or her country. These visits
may include language demonstrations and lessons, food sampling, dance
instruction, show and tell, and a question and answer period. Students at

Shaw will be encouraged to prepare questions and
explain/demonstrate their projects to the guests.

3 Wedne :sday Evening School

In October 994 Shaw opened its first Community Scl 100l program on
Wednesday evening. This program is similar to Turner M :ddlc School's
(“nmmumtv SLhOOI Penn volunteers from the WEPIC Student menznhon
and teachers provide the following programs: ’

Basketball Tutoring

Arts and Crafts

Sister Circle (discussion group for teenage girls)

Chess Team

Tutoring (school age and pre-school)

GED Classes

Aerobics/Health Awareness

Drill Team

Beginning January 1999, Shaw partnered with the English Language Program
at Penn in an effort to bring international students who are at Penn studying
English into Community School as volunteers. This initiative gives the ELP
students an opportunity to speak English with a wide variety of people, and
helps provide Community School students with an international perspective.

4. Career Mentoring .

Since 1995, PennVIPS (Volunteers in Public SEI’VIC€) 1as sponsored a career -
Mentoring program in which approximately 30 Shaw students come to Penn
once a month to work individually with a Penn staff or faculty mentor on
school and career related issues.
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5. Science Education _

Five teachers participated in the Penn- Merck science initiative in summer
1996. This effort is designed to increase teachers’ knowledge about science,
help them implement learning strategies that ehgawc children in science, and
strengthen science learning by integrating the science and language arts
“curriculum. The project also includes a yeallonﬁ graduate seminar for
teachers, partnerships between teachers and scientists, and peer mentmmfy by
participating teachers.

The Wamen in Science thematic ]wmg and learning program has organized =
to partner with a special educatlon science’ program a @l 1aw to do wuklv
science projects.

6. Summer Institute:

In 1996, 1997, and 1998, five teachers worked with undergraduate Penn
interns and Shaw students on extending and further dcve]opmv several
school-vear activities, including en\fnonmental improvement (including the
school ”1(”)Uﬂdb, school gardens, and vacant lots in the community), health
promotion (with an emphasis on.diabetes outreach), and desktop publishing.

7. Penn Courses Working At Shaw Middle School

Education 240 Education in American Culture (Fall 1995 and Fall 1997):
John Puckett oo

Education 820/623 Curriculum Foundations: Theory Into Practice (Fall
1996 through Spring 1997): Richard Gibboney

Environmental Studies 404 Urban Environment: West Philadelphia
(Sp; ing 1997, 1998; Fall 1997, 1998): Robert Giegengack

Environmental Studies 405 Urban Envnonmem Wc P h]!adL phia I
(Fall 1996 and . 1997): Robert Giegengack

History 200-922 Strategies Toward Revitalizing Urban Schools and
Their Communities: West Philadelphia as a Casé Study .{(Summer 1997,
1998): Ira Harkavy, Amy Cohen, and Cory Bowman

F ],Mm) and Sociology of Science 265-401 West Pnhdelp Tia
Environmental Hlstory (Fall 1995, Spring 1996): Robelt Kohler

\ Manavement 100 Leadership and Communication in CIOUpb (Fall ]997
and 1998): Mlchael London & Anne Greenhalgh

lLea Elementary School



1. Saturday School Science:

Initiated in January 1998, a Penn Medical School faculty member and a
Community Coll ege of Philadelphia faculty member are teaching a six week
Saturday School science program for approximately one dozen students at the
Commumty College of Philadelphia classroom laboratories at 47th and
Chestnut.

2. Cluster Resource Board:

. Furniture Recycling Probmm - In fall 1998 Umvel amf fFam ities S(:‘l\flceQ
provided recycled furniture
for use by the school:

¢ Part time Project Coordinator - In Spring 1999 Goldsmith Grant
provides discretionary funds and coordinator to work with Principal and
teachers on developing programs of interest to school.

. LLea Experimental Garden - Beginning September 1998, students from
the Wharton School, Penn Architecture students, and a Penn Medical School
faculty member have been designing an experimental garden. Involving
three teachers and approximately 60 students as well as parents and
community members, the garden will be used for innovative environmental
science curricula. The garden will also be a starting point for.student service
learning activities involving neighborhood beautification and improvement.

. Technology Program - As part of a Link-to-Learn grant, Penn students
are working with the technology teacher in teaching approximately 15 '
‘students how computers work. As part of a service learning component, these
students are being trained to fulfill the computer support needs of Lea's
teachers. : '

3. Access Science Fellows

Funded by a grant from the National Science Foundation, undergraduate and
graduate students in math, chemistry, physics, and biology are working are
with teachers on curriculum development and implementation.

4. America Counts

Undergraduate and graduate workstudy students are working with teachers to
assist with teaching math primarily in the third, fourth, and ﬁfh grades. The
program is deswned as part of the national program to develop math skills in
the vounger glades and aims to facilitate learning through smaller group and
one-on-one instruction.
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Bryant Elementary School

1. After School Sports:

Students of the Penn WEPIC Student Olgamzatmn play, coach, and teach
soccer with Bryant students. The program aims to increase students
discipline, sense of teamwork, and sportsmanship.

Sayre Middle School
1. School-to-Work Program

The School-to Work program (with Tumer Tilden, Pepper and ‘;1 aw Mldd le
Schools was co-designed by Penn, the School District's Education for
" Emplovment Office, and Sayre teachers. The program will expose students to
all aspects of local industry through a problem-based learning approach.

2. ’e\/lcntoring Program:

A weekly sports-based academic mentoring program is being set up in 1997-98
between 7th grade students and Penn students. :

Wilson Elementary School
1. America Reads:

Thirty wor kbtudy students are working with teachers to assist with teaching
literacy in the early grades. The program is desigied as part of the national
u.ndmg intervention program that is aiming to facﬂ,htc learning through
smaller group and one-on-one instruction. ‘

2. Environmental Education:

Wilson Elementary School is working with Shaw Middle School to expand
the environmental education and improvement efforts started at Shaw in
order to create a continuous, integrated, environmental improvement-based
K-8 curriculum. This curriculum will be focused on community gardens
built on each school's grounds and funded by a USDA grant to fhe
Philadelphia Urban Resources Partnership.

3. Science Echcation:

Five teachers participated in the Penn-Merck science initiative in ‘summer
1996. This effort is designed to increase teachers’ knowledge about science,
help. them implement learning strategies that engage c]n]d1en in science, and
strengthen science learning by integrating the science and language arts
curriculum. The project also includes a yearlong graduate seminar for
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teachers, partnerships between teachers and scientists, and peer mentmmﬂ by
participating teachers.

4. Computer Education:

Undergraduates from the School of Engineering and Applied Science in the
- Penn Science Technology Extension Program work with teachérs and
students at Wilson in various capacities. Penn students work as teaching
assistants and provide curricular support, train teachers on computer
software and hardware, and provide technical support for computels that
need repair or upgrading. ‘

"5 Neighborhood Improvement:

Penn students are assisting an ongoing community cleanup effort at the
school through a series of joint cleanup efforts.

A, Extended Day and Summer Program in Literacy:

Coordinated by a doctoral student in GSE, this program has enrolled thirty
elementary students identified as academically at risk. The program is staffed
bv volunteer s, 30 America Reads work study <tudent5 from the University of -
Pennsylvania, ten school-to-work program participants from West
P h:lnddphm High School, and four Wilson Elemientary School feachers.
Acltivities mclude tutoring, help with homework, and literacy-hased
enrichment activities. Twe program provides no-cost, sate, quality extended
day care for children and tutoring and literacy education, plus experience
wmkmw with children for ten West Plniadelphm High Scl "mol students in a
school-to-work program

7. PAL (Police Athletic League):

The Board of Directors of the Philadelphia PAL program and the University
Police have agreed to jointly sponsor a PAL program. It opened in April 1997.
The pioneering partnership between Penn, PAL, and the school serves
children after school and evenings as well as throughout the summers; the
Penn Police Department with the help of student volunteers staffsit. PAL
activities include athletics, mentoring, tutoring, and will be coordinated with
the other extended school services at Wilson. '

9. Cluster Resource Board:

. Furniture Recycling Program - In fall 1998 Univ ersitv Iacthﬁ Services
provided recycled fum]tme for use by the school. '



e Part time Project Coordinator - In Spring 1999 Goldsmith Grant
~ provides discretionary funds and coordinator to work with Principal and
teachers on developing programs of interest to school

10.  Penn Couwrses working at Wilson Elementary:

Linguistics 161/AFAM 161 Introduction to Sociolinguistics (Spring
1999) William Labov.

Linguistics 470 401 /ENGL 270 Narrative Analysi (Splﬂ‘l” 1999)
William Jabov

BARTRAM HIGH SCHQOL CLUSTER
Turner Middle School

Of the 12 West Philadelphia public schools in which WEPIC operates, the
program at the Turner Middle School has functioned as the pilot program for
the entire effort. WEPIC projects at Turner demonstmtc high levels of Penn
student and faculty mvolvement. -

1. School Day Program.

Turner is divided into four small learning communities, each
consisting of a pair of teachers in each of the thlee grades, 6-8th. Three of the
four mmH learning communities are thematically ba%d and are affiliated
with the WEPIC program. These three small learning communities—Health
and Nutrition, Community and Environmental Studies, and Contlict
Resolution—involve 23 teachers and over 600 students. A school-wide
school-to-career project was begun in 1995-96. Turner publishes a teen
magazine that includes articles, photographs, and artwork reflecting the work
of all of the school’s small learning communities. Iin order to publish the
magazine students examine careers in journalismand publishing; they have
explored a variety of other career paths including sports and hsh]on in
developing articles for the magazine.

. Health and Nutrition:

The nutrition curriculum has been developed with the assistance of Penn’
© Professor of Anthropology Francis Johnston. As part of their course work,
Penn students teach a nutrition curriculum and are working with the Turner
students on the publication of a nutrition textbook appropriate to this African
American community. Students learn about healthy nutrition habits, basic
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science relating to nutrition, and. engage in school and community health
improvement projects. The Penn Anthropology students are also involved in
a longitudinal study of the nutrition status of Turner students. Interns
funded by the Kel]oc% Project to Link Intellectual Resources and Community
Needs (a grant from the WK Kellogg Foundation) at the University of
Pcnnwlvama are creating curricula and imp ementmw other pm]cctx related
to these courses.

Currently, Thirty Penn students are working on the Turner Nutrition
Awareness Program both as traditional volunteers and as participants in
Anthropology 310. Their work with 120 6th and 7th graders (4 classrooms) . -
includes nutrition education, operation of the school store, as well as
traditional and hydroponic gardening.

Beginning in 7th grade, students are peer teachers on nutrition topics for
other Turner students as well as students at Turner’s Head Start program and
lwo elementary schools. Seventh graders also operate a fruit and vegetable
stand called “Fruits R Us, and Vegetables Too.” The fruit stand was
developed by Turner students and teachers with the assistance of Penn
undergraduates and is part of the nutrition education and promotion project.
The fruit stand is open to the entire school and community several times A
each week; the store curriculum has expanded to include entrepreneurial and
husiness concepts.

Some eighth maderc pa1t1c1pate in health-related work-based learning. These
students travel weekly to Misericordia Hospital and Mercy Douglass Senior
Center to be mentored in all phases of the operation of the | lacilities—dietary,
neo-natal, respiratory, and administration--by an assigned individual.

Also, Penn Dental students provide a series of oral health promaotion
seminars on general nutrition, oral hygiene, and careers in the dental fHeld.
This is part of a service learning course taught by Herman fpu*al Associate
Dean for Community Re]ahons, Dental School.

. Conflict Resolution:

Studentc in the Conflict Resolution small learning community engage
m activities and curricula designed to teach healthy demsmn maklmT skills.
In conjunction with the West Philadelphia Partnership, the University of
Pennsylvania and a grant from Healthy Start, 7th and 8th graders are
involved in Peer Power Health Promotion project in which they learn to
make healthy decisions and write and perform short vignettes. These skits
are perfor med for their peers at Turner and other schools in order to teach

decision-making skills to their peers. Some of these students are also
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involved in an afterschool theater arts program designed to focus students’.
expressive skills-and to improve their abjlity to peer teach.

" Eighth wladels at-Turner are involved in a Inal Iy succesﬁul Peer Mediation
program. Turner teachers and counselors train the 8th graders to mediate
disputes between students, and occasionally, between teachels and students.
The program has been 100% successful over the last three years in preventing
the recurrence of any conflict mediated by the peer mediators. - Penn Law
students pr rovide a series of seminars that focus on contlict resolution and
violence pr eventlon

. Community and Environmental Studies:

. Since the 1996-97 school year, Community and Environmental Studies
students have been involved in the development of an indoor hydroponics
and conventional garden and in designing an outdoor athletic.complex for
Turner. Sixth f‘fladels have worked with pmfesx}onal. architects and planners
from the Foundation for Architecture to develop the plans. for both of these
projects. Supported by Umvers;ty of Pennsylvania students-and a grant from
the Philadelphia Urban Resources Partnershlp, the wmdcnmrY project should
be completed during academic year 97-98. :

qmdmts from Professor Robert Gleﬁenwack seminar, Environmental
Studies 404, have worked with teachers at-Turner to teach students about the
hazards of lead in the environment and to teach lead avoidance strategies.

2. Extended-Day Programs.

- WEPIC's after school em]chment pmmams are open to all students at
Turner, not only those in the WEPIC small learning communities. Thesc
programs are taught by Penn undergraduate and ﬂmduatc students i
conjunction w1th schocﬂ teachers. These mc]ude -

« Through a federal Healthy Start-grant awalded by the City's Office of .
Maternal and Child Health, several Penn students are wor kmcT with 15 8th
grade students to develop peer education workshops that wﬂl fun in 4th
crade classrooms at neighborhood elementary schools. Twenty 6th, 7th, and
Sth grade students also participate in the Hea]thy Choices Aftm School Club
w hich runs on Mondays and Wednesdavs

. Pee1 Power Education Program A drama project aimed at preventing
teen pregnancy and promotmg healthy decision-making skills, funded by a
Healthy Start grant, is coordinated by Penn graduate studenta Turner-
students learn about making healthy social choices and then write, produce,
and perform Vlgnettes about makmg) appropnate choices. In past years, the
program has ploduced full- length stage performances These productions.
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have been \»1dmt’1ped and class discussion guides developed. Students also
developed a curriculum and computer game focused on healthy decision
making skills. The game and curriculum have been distributed to local
public schoolg The game is also located on the WWW.

. Cultural Enrichment. Students take field trips to pojhts of interest and
cultural events, often at Penn's Annenberg Theater.

. Landscaping/Community Beautification. Penn students assist this
ongoing program that works . with school staff, students and community
members. : «

3
*  Desktop Publishing. Da Bomb Squad is a group of 6th grade students who
produce their own Hip Hop and R&B magazine. Volunteers from the Penn
WEPIC Student Organization aid students in the entire process of dosl\top
publishing, 11‘1cludmt* writing, editing, soliciting ads, and interviewing.

3. Saturday Moming Community School.

From 1989 to 1998, over 200 community members participated in free
academic, cultural and recreational classes each year. Classes were taught by
community members, Penn staff or student volunteers and all da%eQ were
assisted b\l students of the Penn WEPIC student organization.

4. . Career Mentoring.

Since 1997, PennVIPS (Volunteers in Public Service} has included Turner
students in its a career mentoring program in which approximately 30 Turner
students come to Penn once a month to work individually with a Penn staff -
or faculty mentor on school and career related issues.

5. Summer Institute. ©

From 1991-1998,the Institute included over 100 incoming sixth graders
taught by 10 Turner teachers, and several Penn graduate and undumaduate
Qtudmts The curriculum was based on the thematic small Jearning
communities: health promotion, conflict resolution, writing for pubhcatlon
technology, and environmental and community studies. The
undergraduates worked with the Turner students on reinforcing the
cumculum through story writing, games, and production of skits and
presentations for the community. The Penn students participated in the
Summer Institute as part of the Public Service Summer Internship program,
which also includes a research seminar on the "Strategies for Revitalizing
Urban Schools and Their Communities: West Philadelphia as “A Case Study”
taught by Ira Harkavy, Amy Cohen, and Cory Bowman. '



6. Veterinary School.

Veterinary School faculty give occasional presentations on science,
health, and animal issues for grades 6-8. Vet School faculty play an active role
in a problem-based unit on lvme disease as-part of an eighth- <’1’1d<_
mtmdlf;mplmm) cu1r1culum - ~

7. 'Penn Courses working at Turner Middle School:

Anthropology 205-301 Health in Urban Communities (Spring 1995, 96):
Francis Johnston. '
. Anthropology 310-301 Biomedical qaence and. Human
;\daptabr ity (Spring 1993, :

1994, 1995, ]996 1997,.1998, ]999): Francis Johnston.

- Environmental Studies 404-301 Urban Environment: West
Philadel phia (Fall1997,Spring 1997, Spring 1998) : Robert Giegengack

Histor v 200-922 Strategies Toward Revitalizing Urban Schools and Their
Communities: West Phlladelphm as a Case Studv (Summer 199/ 1998): lra
Harkavy, David Grossman and Cory Bowman.

Dcntal c3(:1‘1(‘)0 A Selective: Community Dental Health Experiences (Spring
1994,
1995, and 1998): Dr. Joan Glutch

Anderson Elementary School

1. .Summer Institute:

In 1995 Anderson implemented a Summer Institute for ﬁppm\"ma tely 25
“Anderson students that was assisted by a Penn graduate student in Education
that was similar to the Turner program.

2. Peer Teachmcv
Turner Middle School students including those with spuzml ngcds are peer
teachers to Anderson Elementary School students in kindergarten and first

made The children focus on hteracv through a c1eat1ve writing program and
thnm”h reading for en] yment. :

MULTI-SCHOOL AND OTHER WEST PHILADELPHIA @IﬁN]ﬁTﬁ[/~§TIV ES-
1. Cluster ﬁResmlrce Boérds:

In June 1998, The University of Pennsylvania elected to serve as Lead
Partner rm both the University (.1t) and West Philadelphia Cluster Resource
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Boards. Ira Harkavy, Associate Vice President and Director of the Center for

- Community Partnerships, and Susan Fuhrman, Dean of the Graduate School
" of Education, were named as Co-Chairs for these boards. In October 1998,
losephine Robles was hired as the full time Coordinator. ’

After consultation with Cluster and community leadership, it was
decided that the Cluster Resource Boards would focus on tom areas of
concentration: ‘

1. Professional Development
2. Curriculum Development
3. School-to-Career Opportunities
. Expanded Services to Children and their Fﬂmhes

N

A Cluster Resource Board is an initiative developed by the School
District of Philadelphia. The School District is divided into 22 "Clusters”,
consisting of one High School and 10-12 "feeder "schools,” which are headed
by a Cluster Leader. The Cluster Resource Boards are a collaboration between
the Cluster, a Lead Partner, local businesses, community and Cl\ ic
associations, and C]ustel/schoo] staff.

2. America Reads: The America Reads Challenge is an initiative created by |
President Clinton to get volunteers to tutor children who are learning to read.
The University of Pennsylvania recognizes the necessity for higher eds
throughout the nation to become involved in literacy issues. For this reason,
the University community is contributing a great deal of time and resources
towards the challenge. On a national level, Penn has become highly active in
campaigning for nation-wide university involvement in the program.

‘Within our West Philadelphia community, students of the University
are dedicating over 300 hours per week. In addition to the impressive |
numbers of ‘7(:‘11818} community work-study students working at the
University, nearly 50 new students have been allocated Ameucn Reads work-
study jobs. These students work along side scores of volunteers. These
ktuduwtk both undergraduates and graduate, participate in after-school and
reading intervention programs through elementary schools, community
centers and day care centers thrmmhout West Philade elphia.

3. The WK. Kellogg Foundation Grant To Link Inte]]ectu al Resources And
Community Needs at the University of Pennsylvania is sponsoring graduate.
and undergraduate Penn students to work in local schools, particularly
Turner Middle School, Shaw Middle School and University City High School.
The Kellogg Foundation focuses on the practical application of kﬂowledge
and resources to improve quality of life, in both the present as well as the
future. Students are working on various projects related to Kellogg's 3 Project
Areas: Nutrition and Health, Environment and Health, and Cultural and
Community Studies. The Kellogg Foundation sponsors academically based



community service learning courses (approximately 50 courses) and
individual undergraduate and CTraduate student fellowships (approx. 20 per
year). ‘

4. The Goldsmith Foundation awarded Penn $150,000 for thL 1998-1999
academic year to support programs in Drew Elementary, Lea Elementary,
Powel Elementary Wilson Elementary, University Clty High, and West
Philadelphia High. Each school works with one or two graduata student
coordinators and $10,000 for program support and curriculum development. -

5. In 1997, HUD awarded GSFA's City and Regional Planning Department a
Community Development and Planning Work Study Grant that funds four
graduate interns per year for two years to engage University City High School
students with community agencies in local planning efforts.

6. In 1996, HUD awarded Penn a Community Outreach Partnership Center
(COPC) grant ($400,000 over three years) to work with the West Philadelphia
Empowerment Zone and adjacent areas. Some of this work is based at
University City High School and Sulzberger Middle School and supports
projects with SAS, GSE, Wharton, and GSFA faculty. Other project areas
include neighborhood revitalization, minority entrepreneurship, and -
community organization and planning.

7. A Program in Nonprofits, Universities, Communities, and Schools was
funded by for W. K. Kellogg Foundation in December 1997 ($800,000 over four
vears). The program develops school-related programs such as community
asset mapping, youth service, and leadership development, and one seminar
for teachers on school-community collaboration, as well as provide training
and technical assistanjce to West Philadelphia nonprofits.

8. The Undergraduate Social Science Initiative, which was funded 1993-1997
v the Ford Foundation and coordinated by the Penn Program for Public
Service, sponsored approximately 50 students to work in local schools,
particularly Turner Middle School, University City High School, Sulzberger
Middle School, and Shaw Middle School. Students worked on a range of
projects including nutritional evaluation and improvement, violence
prevention and peer mediation, and implementation of school-to-work
transition programs. The initiative: sponsored academically based
community service through both service-learning courses (apploxlmately 40
students) and individual mtemshlps (19 students). :

9. Penn has received a grant from Link to Learn, an initiative of Pa.
Governor Ridge and the Department of Education to encourage the use of
technology in pubhc schools. The grant has resulted in connecting several
schools (West Philadelphia Cluster Office, West Philadelphia High, Sayre
Middle, Shaw Middle, Wilson Elementary, Turner Middle and bulzb erger
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Middle) to the Internet and providing them with technical and curriculum
assistance in the areas of environmental improvement, community
newspapers, and community information systems. Penn's corporate partners
made significant donations-to enable the Internet connections. They are
(,ablchn Systems, TriState Telecommumcahcms, Bell Atlantic, nnd DCAnRet.

10. Penn worked with the School District of Philadelphia to receive a Tech
Challenge grant in.1995. Since that time Penn has been providing technical
and support and curriculum development to West Philadelphia and
University City Cluster Schools.

11. Significant interest in WEPIC's work has been expressed by institutions of
higher education across the country.

L1 Following a two-year planning period supported by the DeWitt
Wallace-Reader’s Digest Fund in 1994, the Fund awarded a three-yvear, $1
million grant to replicate the WEPIC program at the University of Kentucky-
Lexington Campus, the University of Alabama at Birmingham, and Miami
University of Ohio (the work f()cused on Cincinnati). The grant was also -
dedicated to strengthening the national network of institutions interested in
this work. Second level funding for $932,000 was awarded by the Fund in
November 1997. This continued funding supports the existing replication
sites, create three new replication sites, and strengthen the provision of
technical assistance through Penn’s conferences and workshops, an online
database, and a journal, Universities and Community Schools.

11.2. In August 1997, the Corporation for National Service-Learn and Serve
America awarded the WEPIC Replication Project $175,000, renewable for an
additional two years, to further develop its work at three additional new sites
nationally :

12. Local WEPIC I&phcatxon efforts have been supported by the

Corporation for National Service. Also, in August 1997, the Philadelphia
Higher Education Network for Neighborhood Deve]opmcnt (PHENND)
awarded this consortium of 28 institutions of higher education in'the |
Philadelphia area a grant of $290,000, renewable 1‘01 two years, to develop
service-learning courses at area institutions of higher education as well as
support community initiated pro]ects which will be assisted by a university or
college.

13 Penn’s Information Systems and Computing department has dedlcated
an Internet server [partners.upenn.edu] to Penn's West Philadelphia school
partners. This is part of a “technology and communications initiative” that

ultimately intends to link the schools to Internet gatewavs and to Penn’s
computing systems. Staff from Bartram High Schoof West Philadelphia
High School, University City High School, Tume} Middle School, Shaw


http:partners.upenn.edu

Middle School, Sulzberger Middle School, Andexson Elementary qchool, and
Wilson Elementary Smoo have received modems and Internet accounts.
We are in the planning stages to create ongoing technical assistance, teacher
development and curriculum development programs for elementary, middle
‘ ﬂchml and high school teachers in the West Philadelphia and University City

High School clustels (This program involves WEPIC, the Philadelphia
SChOO]b Collaborative, the Penn-Merck Science Collaborative, and the School
District.)

14. Penn's Data Communications and Computing Services depntment
and the Center for Community Partnerships played a key role in the School
District of Philadelphia’s receipt of a $5.3 million TLChnO'ﬂﬂ’\’ Challenge Grant
from the US Department of Education. Penn is assisting this city-wide
initiative by providing technical support, computer literacy training, Internet

("‘)f
access and email accounts to apprommately 300 West Philadel phia teachers.

13. Penn’s Data Communications and Computing Services department
and the Center for Community Partnerships worked in the summer 95 and
‘96 to create the homepage infrastructure for a comprehensive, hyper-media,
Internet-accessible database on West Philadelphia

[http:/ /partners.upenn.edu]. West Philadelphia students, through projects
‘based in the school-day curriculum, will be the information providers for this
vibran t, constantly updated community-accessible database.

16. Thmuwh the sponsorship of the National Science Foundation, the
Penn-Merck Co]labmatwe for the Enhancement of Science Education brings
together the University of Pennsylvania's Graduate School of Education,
School of Engineering and Applied Science, and School of Veterinary
M{,dlcm the Merck Institute for Science Education, and the School Dlstrict of

huhddph:a to enhance the teachmg and learning of science in Philadelphia
elementary schools. This effort is deSIgned to increase teachers’ knowledge
about science, help them lmplement learning strategies that engage xh:\dmn
in science, and strengthen science learning bv integrating the «cmncc and
language arts .curncu]um. Its primary focus is on teachms in the 25
elementary schools in the District's southwest region, the West Philadelphia
recion adjacent to Penn. The project includes a Summer Institute, a yearlong
graduate seminar for teachers, partnerships between teachers and scientists,
and peer mentoring by partlcq:»a’nngj teachers.

17. Penn’s Maintenance and Utilities Department initiated Operation
Fresh Start, an annual one-day event in which sixty volunteers (Penn trades
people from Local 835 Operating Engineers Union and management from
Penn’s Physical Plant Department) rehabilitate and maintain facilities at a
‘University-assisted community school. This is coordinated with local schools
through the principal, the School District, and trade unions and builds upon
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the Maintenance and Utilities Department's work at Shaw Middle School in
fall 1994. The first Fresh Start site was Sulzberger Middle School.in fune 1995.

18. As part of the Dental School's 35 hour mandatory community service
requirement, Dental students perform oral screenings a and oral hyglene
education throughout the City. Most of the 5,000 screenings each year are
with children in the public schools. Additionally, a service learning course
(approximately fifteen students) taught by Herman Segal, Associate Dean for
Community Relations, provides a series of eight oral health promotion

- seminars to two Turner Middle School classrooms on general nutrition, oral
hvoiene, and careers in the dental field.

19. As part of the Law School's 35 hour mandatory community service
requirement, approximately 70 Law students provide a series of ten to twenty
law related classes at a number of Philadelphia schools, including University
City High School, Bartram High Schoel, Bartram Health and Human Services
Academy, Rhodes Elementary School, Lea Elementary School, Turner Middle
School, Sulzberger Middle School, and Shaw Middle School. The classes use
a discussion of law and legal theory to demonstrate alternative solutions to
conflict. Approximately thirty teachers who partner with the Law students
participated in a three-day summer development program.

20. Penn students and staff volunteers working with WEPIC are teaching
computer skills to teachers in several schools. W{,d\l\f atter school sessions
are provided at Turner and Shaw Middle Schools and Wilson Elementary.
The volunteers also provide in-class assistance to each school's teachers and
students. This project expanded significantly in '96-'97.

21.  The Philadelphia Writing Project (PhilWP), co-directed by a faculty
“member from the Graduate School of Education and a teacher on special
assignment from the School District, works with 282 kindergarten through
12th grade teachers t]‘nou&,hout the School District to inquire about writing,
rtachmg, and learning in their own classrooms and schools. Fstablished in
1986 as an urban teacher collaborative and school-university partnership,
PhilWP is a site of the National Writing Project, the largest staff development
project for teachers in the country. Approximately 41 of the teachels work in
West Philadelphia Schools. ' ‘

22, The West Philadelphia Tutoring Project, coordinated by Civic House,
Penn’s volunteer office, works with approximately 350 Penn students who
tutor local middle school and high school students Week]y on a one-to-one
basis. The Project operates in over 20 West Phﬂade Iphia schools and is in its
ninth year.

Several of the partlmpants in. the West Philadelphia Tutoring Project take a
related course in the Graduate School of Educatlon ‘
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Education 323 Tutoring in West. Philadelphia Public Schools; Theory and
Practice (Fall 1996,‘ Fall 1997) : Linda Hansell

23, Physics for Philly. Doug Cowen’s program does special phvmcs
demonstrations in several West Philadelphia middle schools.

24.  Nearly 50 MBA students spend an hour five days a week tutoring
students in West Philadelphia’s junior and Qenior high schools as -part of the
Say Yes to Education program. In the program’s 10 vears, the dropout rate for
students has decreased, and more ‘than half have gone to coll ece. Wharton -
students have also helped their young protégés aee]\ hmncml assistance from
local sponsors for college tuition.

25. Wharton's Young Entrepreneurs Program matched Wharton MBAs
with h];h school students who have an interest in starting their own
businesses. The students work with.their Wharton mentors to develop a
business plan and make presentations to venture capital boards. Last vear,
nearly 30 high school students participated, and $2,500 was awarded in start-
up capital. - v ' ‘

26. School of Arts and Sciences. The Institute for Environmental Studies
through a course taught by Robert Giegengack on “Urban Environment and
Urban Health” helps Shaw Middle School students perform lead testing and
implement exposure reduction initiatives for lead and household toxins
throughout the school and community. Close to 900 students and their
families have been Selved

27. School of Nursing. Nursing students are involved in providing
information, primary health care and immunizations to West Philadelphia
Over 1,000 children received health promotion i information, more than 500
received primary health care, and apprommately 650 were immunized.

28.. School of Medicine. The school of Mechcme has initiated the
following programs:

. Big Sisters Program. Based at Turner Middle School. 75, first year,
female, medlca] students are matched with  6th - 8th grade girls.
. Edison High School Project. Latino medical students provide tutoring

for 10th biology students, serve as mentors for aspiring doctors and assist \mth
classroom instruction.

. Educational Pipeline. Mentoring and-tutoring program for high school
at Overbrook High School in West Phlhdelphla
s E lementaly School Nutrition Programs. Eleven first year medlml

xmdcnt% and one education student teach a nutrition course to students at the
Mitchell School in West Ph11adelphla



. High %hoo] Health Fairs. Medical students host health fairs at area
high achool*« provide information on diseases, drugs, alcoho] contraception,
nutrition and blood pressure.

. High School Research Program for Minority-Students & Educators.
Twenty-four talented 10th - 12th grade high school students work with
principal on research projects in the schools of Medicine, Veterinary,
Dentistry, Arts & Sciences and Engineering.

. Opc ration Outreach. Minority medical students visit Cn Is, William
Penn, Philadelphia, and George Washington Carver high annually to discuss
‘the dangers of drug abuse, the importance of’ comp]etmq school and
preparation for college and medical school.

. STATS. Students Teachm& AIDS to Students is and American Medlcal
Student Association task force in its third year. Medical students are trained
and go in pairs to local schools, community groups and organizations to teach
students in grades 5 - 12 a mini course on HIV and AIDS.

. Teen Mom Mentoring Program. Medical students are paired with
_pregnant teens from University City High School to encourage
responsibilities and pursuit of personal aspirations. o

» - Turner Project. Medical students teach Saturday classes, provide health
screenings and preventive care education to the community. FHealth
screenings are conducted every other month by faculty and students.

29. - School of Social Work. Social Work interns are placed at various
West Philadelphia schools where they provide a variety of services. The
interns tacilitate groups, assist with problem so vnw/‘«e imaging; they with

teachers and they develop projects designed to improve quality of life issues
in students.

30. Graduate School of Education. Program organized to train Penn

~ students and West Philadelphia teachers. Gmups w;]l learn how to make
effective use volunteers and students will be better sensitized to the ethos and

culture of the community.

3. Annenberg School. Graduate students work with Turner Middle
School onml]ed in Saturday School to examme Commumcatmm and
Media.”

32 Dental School. Dental Education and Scrgemnm Dental 5ftldelwts
provide dental education and screenings at various W’Lst Philadelphia
middle and elementary schools.

33. Veterinary School. School developed a videotape about becoming a
Veterinarian and the tape is forwarded to various schools, including West
Philadelphia schools, on request. The School holds an Open Houae every two
vears where West Philadelphia students others are invited to visit the New
Bolton Center to Jearn. about caring for large animals. :

O8]
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ACADEMICALLY BASED COMMUNITY SERVICE COURSES
Courses Supported By the Center For Community Partnerships That Focus
On West Philadelphia And/Or The Public Schools

This is an attempt at a comprehensive list of Academically Based Community
Service Courses. Courses listed above under a specific school are also listed
below. Additionally, the are several courses based at multiple schools are
only listed below.

UNDERGRADUATE COURSES

. Afro-American Studies 160/ LING 160 (Fall 1997, 1998,.1999):
Introduction to African American English - The Relevance of Linguistic
Research to Social Problems of Contemporary Society: William Labov

This course involves wmkmg, with teachers and students to improve student
reading and literacy.

. Afro-American Studies 161/ LING 161 (Spring 1999, 2000): The
Sociologinuistics of Reading in Inner City Schools William Labov

This course is a continuation of AFAM/LING 160. The course is a seminar
devoted to the improvement of reading in the inner city schools, based on the
experience of students in tutoring children in the 2nd to 5th grades in two
West Philadelphia schools. Students will participate as tutors in an Extended
Day Program in these schools with children who are one to two vears behind
in the reading grade level. Principles and materials for the rgachmw of reading
developed in the first term of the course will be used by members of the class.
The course will consist of a series of case studies of individual children,
analvzing their progress in reading on the basis of linguistic, psychological
and sociological information. Tutors will gather information on children’s
familv. All members of the class will participate in the discussion and analysis
to improve the materials now being used, and apply the improved methods
in their own tutoring. The course will-interact with the reading research
project being conducted at the Linguistics Laboratory in collaboration with the
Oakland School Board. The project is designed to develop methods for the
teaching of reading that take into account he home language and culture of
African Amerlcan children. :

.. Afro-American Studies 289/ ENGL 286/ URBS 286/ HIST 286 (Spring
1999, 2000): Writing Commumty History in a Global Cou text Eric Cheyfitz
and Farah Griffin v
The course will be taught at West Phi]ade]phia High School and will
imvolve the Penn and West students in a collaborative effort to research and
write community history around such issues as schools, housing, and jobs.
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The course is interdisciplinary and will involve the students in reading
material from literature, history, urban studies, and sociology.

. Afro-American Studies 370 (Spring 1999) Studying the Bottoms:
William Eric Perkins

This course will explore both the recent lnstoly of the neighbor hood Lnown
as the Black Bottoms and analyze the social and economic changes in the
neighborhood. Students will work closely with UCHS students in research -
teams around a number of areas: looking at the history of the neighborhood
since the World War II, drawing a demographic profile of the neighborhood,.
looking at shifts in population, housing, income, and occupation, and
carefully looking at the problems the community faces at the end of the
millennium. Emphasis will be placed on cultivating and developing ’
quantitative and qualitative research skills that may then be translated into a
policy agenda. In-addition, the course will be a collaboration with Dr. Walter
Palmer, a "Bottoms” resident, and a repository of much of its history. Finally,
the course wili feature a number of guest lecturers-- community activists,
local politicians, educators, and others. ~

. Afro- Amerlcan Studies 400 (Fall 1995,1996,1997) Realizing W.E.B.
DuBois” Strategy of Science and ‘Social Science Reform for African-American
- Liberation: West Philadelphia as a Test Case: Wesley Pugh, Program
Evaluator and Researcher, School District of Phil adtlp Via.

The course examines the philosophy, strategy, and life of DuBois with a focus
on his concept of the "Talented Tenth.” Students become involved in
.community service in an effort to translate DuBois’ vision for West
Philadelphia.

. Afro-American Studies 407 (Spring 1998)Interdisciplinary Action
Seminar in Faculty-Student Collaboration Learning and Research:
Overcoming the Savage Inequalities’” in the American Societal and School:
Svstems: What Is To Be Practically Done : Ira Harkavy and Lee Benson -

. American Civilization 401/ ENGL 401/ URBS 406 (Fall 1 995, 1996, 1997,
1998, 1999) TLachmg American Studies: Peter Conn '
The two-credit course exposes students to an 1nte1d15c1plmmy cmnculum
combining American literature arid history. Working collaboratively, the
seminar md University City High School teachers of Envhsh Social Studles,
Art, and Music develop interdisciplinary curricula. The course incorporates
much of the High School's curriculum as a point of departure for its own
research. In addition, undergraduate students serve as assistant teachers at
Unwusnty City High School :

Anthropology 115 (Freshman Seminar) (Spring 7OOO)A Anthropological
Perspectives on Social Issues: Comparing Philadelphia with the USA and the
World: Paula Sabloff



- This course is designed to introduce students to anthropological

_approaches to social issues such as cultural survival, economic survival,
socialization into capitalism and sometimes poverty, racism, marginality, and
gender relations. We will read social theory (e.g., Karl Marx, Adam Smith,
Michel Foucault, Jean-Jacques Rousseau, Pierre Bourdieu) relevant to the
assigned ethnographic accounts of communities in other parts of the USA
and around ‘the world (focus on the USA, Latin America, and Asia) and will
broaden our understanding of these communities and social issues through
various media (film, museum collections, and archival and Web material).

" As part of the CEnter for Community Partnerships, the class requires students
to combine community service with original anthropolmrical research
(students will receive help'in finding proper placement in’an organization if
they want help). Student research will be used to help determine whether or
not (and how) the social issues tlﬂt we read about are occurring in
Thiladelphia.

e Anthropology 205 (Fall 1994, Fall 1995, Spring 1996) Health in Urban
Communities: Francis Johnston

The course introduced students to the history of community schools :md the
West Philadelphia community, as well as teaching research methods and the
anthropology of health. Students in the course dt,\ eloped curriculum and
teach health topics to Turner Middle School students who, in turn, taught
these health lessons to their peers. The course focuses on nutrition
intervention to improve eating habits.

. Anthropology 206 (Spring 1994, 1995) Directed Research on Health in
Urban Communities: Amy Cohen

Gave students the opportunity to design and carry out independent
participatory action research projects in conjunction with West Philadelphia
teachers and students.

. Anthrbpo]dgy 215 (Spring 1998, 1999) Comparative Anthmp()logy of
Social Issues: Philadelphia, US, and the World: Paula Sabloft.

. Anthropology 216 (Spring 1998, Fall 1998, 1999) Public Interest

Anthr opologv Peggy Sanday

This it an experimental course designed to bnnn graduate and undergraduate
«tudmtx together to introduce them to the somal and public uses of '
ant| nopolowv The course looks at the intersection of anthropology, the
academy, and society in asking about the personal/professional relevance to
the American public of the anthropological approach. Students will be
encouraged to think about this intersection in their own intellectual
development and future career choices. Graduate and undergraduate students
are encouraged to interact with one another on common ploblems as
members of the American public seeking to understand how anthmpolog)
provides a new perspectxve on public interest issues.



* - Anthropology 303/ AFAM 204/ URBS 213 (Fall 1996, 1998, 1999)
Methods in Urban Ethnography: Julia Paley

The course teaches qualitative research techniques within the context
of anthropological theory. Students will engage in community service as well
as community participatory action research.

. Anthropology 310-301 (Spring 1993 through Spring 2000) Anthropology
and Biomedical Science: Francis Johnston and Penny Gordon-Larsen

Penn undergraduates teach and conduct research with Turner Middle School-
students. Undergraduates develop a procedure for evaluating growth and
nutritional status and train Turner students to collect anthropometric data,
such as lean body mass and fatness, which is then analvzed by the
undergraduates. In addition, Penn students collect and analyze dietary data.
Undergraduates also teach nutrition to the Turner student\ using innovative
hands-on multi-disciplinary lessons developed by Penn students i

partnership with TMS teachers. The course, offered for five years, hab
spurred ongoing graduate and undergraduate research eftorts to improve the
nutrition of the community, incliding a nutrition textbook tailored to the
Turner School.

. Anthropology 312 (Spring 2000) Use and Abuse of -Alcohol by
University Students : Francis Johnston

This course will provide an anthropological foundation to General
Honors 216.

. Anthropology 314 (Spring 1997) Nutrition, Health, and Academically
Based Community Service: Francis Johnston

This course was designed as a follow-up for students who had taken
“Anthropology 310. Anthropology 314 sought to place 310 into a broader
theoretical and methodological perspective, to allow students to go more
deeply into the material covered in 310 as well as to explore some of the
issues raised in it. ‘
. Anthropology 318 (Spring 1999) Evaluatlon of Social Programs:
Francis Johnston

This course will focus on the desxgn and 1mpknmntah(m of
evaluations of social programs. Coverage will include the selection of
indicators, controlling for confounding factors, the application of quantitative
methods, and the utilization of quantitative and qualitative techniques. As
part of the course, students will conduct an evaluation of a program designed
to improve nutritional status among West Philadelphia c.hﬂd;en and youtl .

. Anthropology 409 (Spung 1999, 2000) Apphed Anthmpolo vy Paula
Sabloff :

(O3]
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Starting with the formation of the discipline of anthropology,
academics and practitioners have applied their knowledge to plachcal human
problems. This practical approach continues’to enrich the discipline as it gives
anthropologists the opportunity to develop new theoretical approaches and
methodological strategies from the analysis of social issues. This course will
examine the connection between theory and practice (often called 'praxis’ in
the literature), research and application, and past and future developments in
the field. We will study these connections by reading about historical and
current projects. Students will also learn the value of the applied
anthropological approach by researching a volunteer organization in the

Philadelphia area, asking how the anthropological approach can suppmt the
LffO] ts of the volunteer organization.

. Anthropologv 561-401 (Spring 1996, 1997) Cultural Plurahsm
Ethnography and Community Service. Peggy Sanday

} The course, part of a new core of courses in the anthropology
department combining cultural anthropology with service, taught students to
+ study themselves in the context of their family, community and ethnic
background.” Students applied those concepts at University City High School
in a service-oriented ethnographic project on issues of school-to-work
transition, the culture of school disaffection, and inter-cultural interaction
within-the school. Students from University City High Schoo] participated in
the course. ‘

. Anthropology (Fall 2000) Archaeology for Kids: Fredrik T. Hiebert

LI BlO ogy (Summer 1999) Teachmg Biology with Wisconsin Fast Plants:
Scott Poethig : ‘

Wmconsm Fast Plants are being w1de_1y used to teach Plant Biology and
Genetics because they are inexpensive and easy to grow and have a rapid life
cycle. The goal of this project is to develop both the resources and expertise
necessary to implement this outstanding educational tool for Philadelphia
" schools.

* Biology 50 (Spring 2000) ‘Learning Biology by Teaching Biology in an Urban
High School: Ingrid Walron/Scott Poethig/Pohlschroder/ Nachmias

¢ City And Regional Planning 345/ CPLN 645 (Spring 1998, Spring 1999)
Challenges and Opportunities of the Sociological and Ethnic patterns of
American Urban Regions: Jon Van Til

¢ Civil Engineering (Fall 1999) Computer-Axded Design fox High School
‘Students:  John Keenan and ]oseph Sun -

Undergraduate Students in this course will be expected to undertake
research in structural design and construction issues specific to the Marathon
Small Learning Commumty at Unwer51ty City High School in appropriate -



CAD tools to utilize in this initiative, and in teclmology—based pedagogy. In
addition to teaching CAD, Penn undergraduates will work with faculty and
administrators to develop and 1mplement a mentoring program with
University City High School students to promote a higher.level of
understanding of engineering, design, and computer technology, and to
encourage these students to pursue a university education.

. Classical Studies 125 (Sprmg 1995, 1996) Community, Neighborhood,
and Family in Ancient Athens and Modern Philadelphia: Ra]ph Rosen

The seminar focused on the ways in which the study of “classical”
Athens can provide a frame for evaluating the problems of modern
Philadelphia. Undergraduates in the course worked with students at
University City High School and Anderson Elementary School.

. Classical Studies 240 (Fall 1998, Spring 1998) Scandalous Arts in
Ancient and Modern Communities: Ralph Rosen

The course examines society’s conceptions of art (including literary,
~visual and musical-media) that is deemed by certain communities to
transgress the boundaries of taste and convention. Penn. students taking the
class work with University City High School students to compare modern
and ancient notions of transgressive art and on the explorations of how art
became defined as scanda]om by comparing this process with Ancient Greek
plays and modern art, including Hip Hop. Students acquire a deeper
understanding why societies and communities feel compe]]ed to repudiate
some forms of art, while turning others into classmq

» - Classical Studies 352 (Spring 2000) Leaming and Teaching Plato’s
Republic: Ralph Rosen '

. Communications 434 (Spring 1999, 2000) Seminar in Urban
Information Resources: Oscar Gandy

This course will explore the range and quality of information resources
available in different neighborhoods and communities of the city and citizens
rely upon to make sense of their environment, and to manage their ever vday
lives. The course will involve an introduction to the htelature on
information resources, sense making, and related perspectives on
information users that are common to social needs asseéssment. The research
component of the course will involve students at Penn and commiunity
_schools in the development of community information audits that describe,
assess, and compare the status of information resources in different
neighborhoods from a perspective informed by the needs of individuals.

. Economics / Political Science (Spring 1998)~Intérdiscip]inary Action

Seminar on the New Localism and the Reurbahization of America: What
Should Urban Universities Do? Penn-West Philadelphia as an Experiment in
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P:omess Gerard Adams (Economics), Ira Harkavy (History), Henry Teune
(Poht)cal Science), and Anthony Tomazinis (City and Regional Planning).

- The seminar used a fwculty -student collaborative model to generate
problem-solving programs, courses, and plans of action geared towald the
reurbanization of West Philadelphia and the engagement of Penn in these
efforts.

. Education 202 (Spring 1997, 1998, 1999, 2000) Urban Education: James
Lytle A '
The seminar provides students with an overview of issues in
contemporary urban education. As a part of the course’s ethnographic
component, Penn students conduct ethnographic fieldwork in West
Philadelphia public schools. :

. Education 240 (Fall 1995, Fall 1996) Education in American Culture:
John Puckett

The course involved undergraduates, working directly with Sth grade
students and teachers at the Shaw Middle School, in the dewelopment of
readings and video productions that act as a critical reflection on service
learning and illuminate the impact of social factors on schooling and
curriculum development. '

. Education 323 / URBS 323 (Fall 1996, 1997, 1998, 1999) "Tutoring in
- West Philadelphia Public Schools: Theory and Practice: Linda Hansell

An exploration of issues in urban education in the context of
West Philadelphia. Each student in the course is involved in tutmmw in a
West Philadelphia school.

. Education 545-005 (Spring 1999) John Dewey: A Seminar: John Puckett

‘This seminar looks at the life, work, and continuing influence of John
Dewey (1859-1952), probably America’s preeminent philosopher, certainly the
nation’s most important pedagogical theorist. We will look critically at Dewey
in the context of his time and place, considering both his strengths and
limitations as a theorist and practitioner of democratic education in the first
half of the 20th century. We will also examine the renewed interest in Dewey"
in the 1990s and the implications of his work for a range of contemporary
issues, from educational reform (pre-K through hmhel education) to practical
democratic theory to pragmatist feminism. Cons;stent with Dewev’s theory,
this seminar will have a practical, activist component that seeks to link the
theory of the seminar to an actual problem-solving situation. That real-world
project is Penn’s current effort to help construct a University-assisted, public
community school in West Philadelphia. In lieu of the ritualistic academic
{Platonic) seminar paper, participants in the seminar, serving as an unofficial
planning group, will assist the three planning committees of the new school.
The focusing question for this collaborative work will be, “From a Neo-

40



Deweyan perspective, what should the new school be in terms of progressive
‘education and commumty development?”

. Electrical Engineering (Spring 2000) Quantitative Approaches at
Maodeling  Selected Problems Pertaining the Penn-West Philadelphia
Community; Refocusing an Undergraduate Course currently sponsored
by the General Honors ~ Program: Jorge Santiago-Aviles.

This course will be part of a multi-year program where students in
collaboration with the West Philadelphia residents can meet and exchange
information and educate one another in the realities and best techmques used
in seeking understanding and solutions.

. English 260 (Spring 1999) Advanced Topics in Narrative : William
Labov - :

The course will develop our understanding of narrative structure on
the basis of narratives told by speakers from a wide range of social classes,
with the special emphasis on narratives told by African American speakers. A
central theme of the class will be the general principles of interest: the study
of what makes a narrative interesting, what holds the attention of the
audience or the reader, and the relation between interest and entertainment.
The class will then consider the narratives written for children of elementary
school age, particularly those designed to reflect the cultural and linguistic
framework of African American children:

. English 286-401 / AFAM 289 / HIST 286 / URBS 286 (Spring 1999, 2000)
Writing Commumtv History in a Global Context: Eric Cheyfitz and Farah
Griffin k

. English 292 (Fall 1995, Fall 1996) Spec1a1 Topics in Film Studies: Craig
Saper

- Examines the relationship between ﬁlm vxdeo pcdawovy and
community building. As part of the course, students work with Shaw Middle
School students and University City High School students-to script and
produce videos on their communities.

. English 293 (Fall 1993) therature of Social Vision : Eric Cheyfitz ahd
Farah anfm '

The course involved students and faculty from both Penn zmd West
Philadelphia High in a common learning experience emphasizing the
historic interactions between African-American and white communities in
the United States. ‘

. English 401 / AMCV 401 (Fall 1995, 1996, 1997, 1998, 1999) “Teaching
/\mcncan Studies”: Peter Conn
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. ‘Envimnmental Studies 403 (Fall 1998, 1999) Urban Environment: West
- Philadelphia: Robert Giegengack

. Environmental Studies 404 (Fall 1997, Spring 1997, Spring 1998, 1999,
2000) Urban Environment: West Philadelphia: Robert Giegengack
Undergraduate students in this course work with mldd]e school
students and faculty on projects to improve the énvironment in the
- neighborhoods surrounding Shaw Middle School, Turner Middle School
(West Philadelphia), and Strath Haven Middle School (Wal lingford).
Education and outreach focuses on lead toxicity and abatement as w d] as on
appropriate household chemical disposal. ‘ '

. Environmental Studies 405 (Fall 1997, 1998, 1999) Urban Environment:
West Philadelphia II: Robert Giegengack :

Undergraduate students perform.detailed analysis of urban
environmental issues in the neighborhoods Sunmmdnw Shaw l\/hdd]
School, Tumu Middle Sc hool.

. Fine Arts 222/622 (Spring 2000) The Big Picture: Mural Arts in
Philadelphia: Jane Golden -

e Fine Arts 349-401 / URBS 349 (Spring 1997, Spring 1998, Spring 1999,
2000) Community, Collaborative, and Public Art: Andrea Zemel

There are numerous ways that artists can and have taken their work -
from outside of the studio to unite people in a positive effort to reshape their
world. From murals to neighborhood histories to gardens to the
transformation of abandoned lots, artists and community activists have been
working in non-traditional settings and collaborating with people who
contribute in unique and diversified ways. It is the goal of this course to
examine this art form and prepare Penn students to develop projects in
partnership with the West Philadelphia community. Students enrolled in
the course will work with Turner and Shaw teachers, students, and staff to
develop public art projects for Turner and Shaw. The projects will be created
during the summer. The students built the new gateway to the high school.

. General Honors History 210/ URBS 78 (Fall 1998, Spring 1995, 1996,
1998) Seminar in Community in Modern Society: Universities and the -
Reconstruction of American Urban Communities; Penn-West
Philadelphia /Plnladelphla as a Strategic Test Case: Lee Benson and Ira
‘Harkavy . , :

The seminar provides an overview of major theories about the role,
present condition, and likely future of local communities in modern
societies. The seminar focuses specific attention on the “problem of
American cities” in the late 20th century.. Most students enrolled in the
course choose to combine theory with activity in local public schools.
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. General Honors History 210 (Spring 1997) Seminar in Faculty-Student
Collaborative Learning: Developing An Interdisciplinary Problem-Solving
Undergraduate Cmrlculum Focused on West Philadelphia: Lee Benson
(Histor v) Robert Giegengack (Environmental Studies), Ira Harkavy (History),
and Francis Johnston (Anthropology)

In this class, students and faculty worked in collaboration to develop
new academically based community service courses in several disciplines.
From this collaborative work, five new academically based community
service courses were developed.

. General Honors History 214 (Fall 1995, 1996, 1998; Spring 1997, Spring
1999, 2000) Seminar in Urban University- Community Relationships: Penn-
West Philadelphia as a Strategic Test Case: Lee Benson and Ira Harkavy
Addresses the following questions: Can American universities
reinvent themselves and help spark an Urban Renaissance in the 21st
century? Can Penn realize in practice Ben Franklin's vision of the
Cosmopolitan Civic University? What can and should the University of
Pcnmyh ania do to realize this vision? What roles can under 0mduatﬁxfs play
in shaping Penn policies and actions which significantly mﬂuence the quality
of life in West Philadelphia? :

. General Honors History 214 / URBS 78-401 (Spring 1998)
Interdisciplinary Action Seminar in Faculty-Student Collaborative learning:
The Development of Effective Student Participation in University
Governance to Significantly Improve Undergraduate Education with
Particular Attention to Moral Development and Civic Consciousness of
College Students; What Should Urban Universities Do? Penn-West

. hl]adelphla as an Experiment in Progress: Ira Harkavy, Rev. William
Gipson, and Valarie Swain-Cade McCollum

. ‘General Honors Hlstory 216 (Spring 1999) Seminar in the Reduction of
Alcohol Abuse Among College Students: Francis Johnston

Alcohol abuse among Amencan college students is an increasingly
serious problem. What sh(_)u]d universities_do to solve it? Can Penn
undergraduates help generate the knowledge needed? Those are hard
theoretical and practical questions. Developing good answers to them'is the
seminar's primary goal. : ‘

+ General Honors 218 (Spring 2000) Integrated Dwemlty Anderson; Benson,
Harkavy,

. - History 200-900 (Summer 1993, 1994, 1995, 1996) Strategies Toward

Rev itahzm<7 Urban Schools and Their Communities: West Ph}]adelphla as a
Case C%tudv Ira Harkavy
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History 200 is a part of the Penn Public Service Summer Internship,
which enables Penn undergraduates to engage in research focused on West
Philadelphia. Students participate in the undergraduate seminar on Urban
Revitalization and work at oné of the West ]“’hiladelphia public school

. Summer Institutes with Philadelphia teachers, Penn faculty and graduate

students to develop and implement the programs. At Shaw the program is
- focused on health promotion, environmental studies, and writing for
publication; and at Turner the program involves work in conflict resolution,
environmental and community studies, writing for publication, technology,
and health promotion. Over the last 6 years, the intensive twelve-week
internship has been the catalyst for the development of many West
Phlhdelphla Improvement Corps (WEPIC) programs.

. History 200-922 (Summer 1997, 1998) Action Seminar in Faculty-
Student Collaborative Learning and Research: Ira Harkavy, Amy Cohen,
David Grossman and Cory Bowman

The Summer 1997 topic was “Developing an 1 Interdisci iplinary, Action-
Oriented, Problem-Based Undergraduate Curriculum Designed to Improve
the Quality of Life in West Philadelphia and Advance Knowledge and
Learning: Toward A Democratic, Deweyan University and Societv in the
Future to Replace the Present Elitist, Platonic University and Society.

* - History 204 (Sprinw 1995) The Migrant Experience in America: A Look
at West Philadelphia: Walter Licht, Assoaate Dean, Gr aduate Division,
School of Arts and Sciences. : ‘

The course treats West Philadelphia as a destination, a place to which
tens of thousands of people have migrated in the last century. Students are
introduced to a general historical literature on the migration experience, with
particular attention to the process of getting and keeping work, and then
engage in cooperative research projects that take them into archives and,
more importantly, into the community for first hand interviewing. A
significant emphasis is on job networks that existed in West Ph]laddphla
among various immigrant groups. The course works with students in the
Lommumcatlons Chartel at University City High School. Developing job
networks for University City High School btudems is one of the thrusts of the
course. ‘ '

. History 204 (Fall 1995, Fall 1996) Teaching American History: A West
Philadelphia Workshop: Elisa Forgey and John Puckett

The course introduces students to the history of West Philadelphia
from 1854 to the present; it also engages students in an examination of the
uses of local history. Penn students become mentors to West Philadelphia
High School students with whom they engage in local history projects.

*  History 204 (Spring 1997) Institutions and Urban Change: West
‘Philadelphia and North: Philadelphia, 1940-1990: Thomas Sugrue .
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A new course offered by the Department of History and the Urban
Studies Program. Students in the seminar will work with University City .
High students to gather data on neighborhood institutions, develop historical
maps of institutions, engage in archival research, and conduct oral histories
with institutional leaders and their constituents. The data will assist
community organizations and urban planners in their understanding of the
history of local institutional and neighborhood change.

. History 204/ URBS 407/ AFAM 407 (Summer 1998, 1999) Action
Seminar in Faculty-Student Collaborative Learning and Research: toward
Overcoming the Savage inequalities within America's Schooling System;
what should Urban Universities, Public School and Communities do? Penn-
West Philadelphia as an Experiment in Progress: Ira Harkavy, Dav 1d
Gmb_&man and Cory Bowman

. History 214 (Sprinfy 1997) Seminar in Faculty-Student Collaborative
Learning: Developing an Interdisciplinary Problem- Solving Undergraduate
Cumculum Focused on West Philadelphia: Lee Benson, R()bmt Cic”en(*acl\
Ira Harkavy, Francis Johnston, and Anne Spim ~

. HlthI’\’ 286/ AFAM 289/ ENGL 286/ URBS 286 (Spring 999 2000)
Writing Commumty History in a Global Context: Eric Cheyfitz and Farah
Griffin

. History 443 (Spring 1993 1996, 1997, 1999, 2000) American National -
Character: Michael Zuckerman

The course asks if there is a national chalactel and how knowledge of
the American national character can help solve the problems of Phllade phia.
Students in the course work as academic tutors/mentors with approximately
50 students and develop recreation programs for University City High School
students as a part of their exammatlon of the national character.

. History (FaH 1999) Schools and Work: Past, Present and Future: Walter
Licht | ~ :
A community learming research seminar on this course will
investigate the actual complicated relationship between schools, labor
m*nkcts, and work 01(g,amzat1ons Readings in the course will place the
matter in historical and cross-national perspective, but the ultimate focus will
be on West Philadelphia today. Students will engage in group research
projects in'local high schools, businesses and government offices to evaluate
contemporary efforts to have schools better serve as bridges to employment.

e  History And Sociology of Science 265 (Fall 1995, Spring 1996)
Environmental History: Robert Kohler ‘

Discussions and readings in environmental history; including some
study of cities as environments. In addition, some studentc worked \vlth



teachers in local schools to facilitate both accessibility of literature on
environmental history and adaptation of this htemtmL for use in. local
classrooms.

. [Landscape Architecture And Regional Planning 538/ URBS 320 (Spring
1997, 1998, 1999, 2000) Power of Place: Water/%c 1ols/Community: Anne
Whiston Spirn : ' ~

. LLandscape Architecture and Reglonal Planning Flooded Basements,
Subsidence, and Vacant Land in Mill Creek: A Univer sity- Community
Research Project:  Anne Whiston Spirn

This course is a continuation of the Penn- Sulzberger Middle School
project on the Mill Creek. The aim is to document Hooded basements and
building subsidence near the Mill Creek sewer and investigate solutions to
the problem. The project will engage Penn students, teache1s and
students at Sulzberger, and community residents.

. Linguistics 160/ AFAM 160 (Fall 1997, 1998 1999) Introduction to
African American English - The Relevance of Linguistic’Research to Social
Problems of Contempmaly Society: William Labm

. LLinguistics 161/ AFAM 161 (Sp]mv 1999, 2000) Introduction to
Socioli n(*mstlcs William Labov

. Linguistics 470/ ENGL 260 (prmg 1999) Advanced Topics in Nanahve
- William Labov

* . Mechanical Engineering and Applied Mechanics (Fall 2000) Taking
Microsystems Technolow to High Schools to Inspire and to Teach Raxlc .
anmLumw Skills: Suresh G.K: Ananthasuresh

This course will develop physical models, computer models, and web-
~based tools to help visualize the micronized Micro-Electro-Mechanical
Systems devices, and understand their = principles of operations,
intricate micromachining techniques, and interesting scalmw effects of
basic physics and engineering. West  Philadelphia hwh kchool students will
be introduced “to the fascinating MEMS area using these tools that are
easy to understand-and provide a hands-on experience.

. Political Science/ Economics (Sprnw 1998, 1999) Interdisciplinary
Action Seminar on the New Localism and the Reurbanization of:America:.
What Should Urban Universities Do? Penn-West Philadelphia as an
Experiment in Progress: Gerard Adams, Ira Harkavy, Henry Teune and
Anthony Tomazinis '

¢+ - Psychology 386 (Spring 2000) Applications of Theory and Methods in
Cognitive  Development to the Implementation and Evaluation of
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Innovative Science and  Mathematics Programs in University City
Schools: Christine Massey . '

A number of Philadelphia teachers are in the process of adopting new
curriculum in science and mathematics that is developmentally appropriate
and informed by current research on children’s thinking and learning. In this
course, undergraduates would have the opportunity to observe and assist in
participating c]assrooms and to conduct original research designed to
investigate the nature of children'’s learnmo and to evaluate the impact on
children’s learning of new curriculum and instructional strategies.

. - Religious Studies (Fall 1999) Collaborative Seminar in the Roleof
Community Service in  Shaping the Character, Moral Development, and
Civic Consciousness of Undergraduates: Lee Benson and Will Gipson

This course will examine the impact of community service on the civic
and moral development of Undergraduates and what can be done to increase
the extent and quality of community service as a critical function of the
University. This course seeks to more clearly examine the precise impact of
such activities on student development, with an eye towards how
Universities should best seek to educate their students to more effectively
engage and benefit from their community service, offering insight as they
seek to inteégrate such work into their personal lives and academic study.

. Religious Studies (Fall 2000) Rehglon and Socn (,hzm% in West
“hiladelphia: 1950- 2000: Anne Matter :

This course will explore the changing ¢ ]Wlom traditions and religious
communities of West Philadelphia in the %cond half of the twentieth
u,ntuw focusing on the relationship between religious, racial, et hnn,, and
economic change. The course will involve both ]1b1’nv and field work, and
will require each student to make a connection with at ]east one West
P hlladdphla religious Commumtv

e Religious Studies (Fall 1999) Understandmw Cutlt Controversy: C’»h,p hen
Dunmn" '

. School of Medicine (Spring 1999, 2000) Cancer Prevention in the -
Community: Eleanor Harris

‘ Over a two month period, the participating medical qtudcnts will
attend a series of lectures introducing the basic concepts of carcinogenesis,
cancer detection, diagnosis, and prevéntion. Medical students will also spend
at least one semester involved in a middle school outreach prowram.

. Social Work 420/ URBS 420 (Spring 1999, 2000) PENN Nemhbmhood
Congregations and Coalitions: Ram Cnaan

Th]b course will provide an introduction to commumty relationships
and strategies for building community partnerships. In collaboration with
. neighborhood congregations and neighborhood coalitions, students will use
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action research met mds to addless one community issue: pm\ndmw safe
havens for community youth. The goal of the course will be to help students

understand, through group action, the importance of community
pm‘ticipation and collective strength in sustaining and developing
comimunity resources. 1t is important to note that this course will include 5-10
high school students and community members in addition to Penn students
to faahtate a non- hlerarchlcal collaborahve process.

’ Social Work 718 (Spring 1999, 2000) Macro Practice: M]Chael Reisch

This course covers the administration of human service organizations.
The focus for learning is on the development of knowledge and skills
required to become effective and creative as a social work manager. The
course is designed to introduce both management and behavioral science
theories and concepts, as well as techniques, methods and approaches that can
be applied to human service administration, paltlculm]y in health and
family-oriented settings. The content covered in this semester includes
concepts of organizational programs, finances, and human resources. The
planning and program development content discussed in the first semester is
applied to managing programs within an organizatimw. '

*  Sociology 006 (Fall 1996, 1997, 1998) Race and Ethnic Relations: Elijah
Anderson
The course analyzes dominant- mmonty group relations in different
cultures throughout hlstmy with special emphasis on contempmm y
American soc1ety. The course works closely with University City High School
and high school students have been enrolled in the course.

. Sociology 41 (Spring 1997) Freshman Seminar: Biology, Culture, and
Identity: Antonio McDaniel

‘ Students learned about how biology and culture affect identity. They
worked with UmVGIS]ty City High School students and teachers.

* . Sociology 206 (Fall 1995) Frank Furstenberg
This course mvestlgated teen pregnancy at UCHS

. Sncmlogv 302 (Fall 1997) Community Researc 1 and Community
Service: Antonio- McDaniel

In the course, undergraduates conduct research and service with
teachers and students at University City High School. Each Penn student
worked with the school community on an mdnqduahZLd project.
Undergraduates collaborated with a teacher to incorporate the project into the
school day curriculum. -

. Sociology 302 (Fall and Sprmg 1998-1999, Fall and Spring 1999-2000)
Community Research and Community SOI‘VICQ Senior Pr O}ectc Frank
Furstenberg
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This course is intended to provide students carrying out community
service in Philadelphia with theoretical perspectives and methodological
skills needed to design and develop research projects related to their LffOltS at
affecting social change. Students typically will be associated with the West
Philadeiphia Consortium but may also be involved with other social action

“programs. Projects may either exp]ore basic research topics drawing on
intervention experiences as a site for study, conducting community surveys,
or assessments/evaluations of programs. '

. Sociol ogy (Spring 1998) How Can Inner- -City Neighborhoods LEffectively
use local resources for Economic and Community Development?’ Helping
Neighborhoods Develop and Combine Resources for Neighborhood
chlopmuwt Michael Reisch

. Theater Arts 250/ URBS 499 (Spamg_, ]9% 1999, 2000) Penn Community
Performance: William Yalowitz .

A large scale intergenerational community performance at a
community site with local significance. Undergraduates conducted
preliminary research on local issues and on local history and helped to
identifv informants and com‘munity institutions, such as schools, senior
citizen centers, places of worship, and worksites, from which community
participants would be drawn: The focus for 1998 is on the “Bottom”. (This -
course was assisted by two undergraduate interns.)

. Urban Studies 78/ GENH 210 (Spring 1995, 1996, 1997, 1998) Seminar in
Community in Modern Society: Universities and the Reconstruction of
American Urban Communities; Penn-West Philadelphia/Philadelphia as a
Strategic Test Case: Lee Benson and Ira Harkavy

118 |

» Urban Studies 118 (Spring 2000) Crime Seminar: Benson, Harkavy,
Scheman, and 3 students :

. Urban Studies 286/ AFAM 289/ ENGL 286/ HIST 286 (Spring 1999,
2000) Writing Community History in a Global Context: Fnc Cheyfitz and
Farah anfm

. Urban Studies 320/ LARP 538 (Spring 1997) Power of Place: Water/
Schools/ Community: Anne Whiston Spirn

. Urban Studies 323/ EDUC 323 (Fall 1996, 1997, ]998 '1999) Tutori ing in
West Philadelphia Public Schools: Linda Hansell

Urban Studies 324 (Spring 1997, Sprmg 1998, 1999, 2000) Seminar on

% rategies to Reduce Intergroup Tension in Multi-Cultural Settings: West
Philadelphia and Penn as a Test Case Daniel Romcx and Hillard Pouricy
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Explores various approaches to reducing intergi'oup tension with
particular emphasis on Penn and its surrounding community, including the
public schools and neighborhoods. The seminar reviews what is known
about ethnic and cultural group tension, including methodologies for
assessing group tension. Students are then encouraged to study the ethnic
and cultu]al tensions that exist at various local sites, including the public
schools, the neighborhoods, and Penn. Specific intervention strategies are
proposed that might alleviate tensions and increase intergroup cooperation.
The seminar also brings together faculty from University City High School
~and others concerned with intergroup. tension in Philadelphia. ‘

. Urban Studies 349/ FNAR 349 (Spring 1998, 1999, 2000) Community,
Collaborative, and Public Art: Andrea Zemel

*  Urban Studies 406/ AMCV 401/ ENGL 401 (Fall 995, 19% 1997,1998, 1999,
2000} Teaching American Studies: Peter Conn

*  Urban Studies 407/ AFAM 407 (Spring 1998) flnterdisciplinary Action
Seminar in Faculty-Student Collaboration Learning and Research:
Overcoming the ’Sava;_,e Inequalities” in the American Societal and School
Systems: Wi at Is To Be Practically Done: Lee Benson and lra Harkavy

* - Urban Studies 420/ SWRK 420 (Spring 1999, 2000) PENN,
Neighborhood Cangregatians and Coalitions: Ram Cnaan

. Urban Studies 456/ SWRK 747 (Sprmfy 1998) Community Organizing:
Michael Reisch «

. Urban Studies 499/ THAR 250 (Spring.1998, 1999, 2000) Penn
Community Performance: William Yalowitz

. Women Studies (Spring 2000): Girl Talk: Gender, Race, and Class in
West Philadelphia: Demie Kurz '

The goal of this course is two-fold: first, to provide the acadcmzc and
organizational support necessary to significantly increase the continuity and
quality of an already-thriving community project; equally importantly, it
would create an intellectually challenging context within which students
~could shape, evaluate, and reflect on their service experience. The primary
objective of the project is to disseminate information about and to provide a
forum for the discussion of sexual health among female student. In the
process, the project encourages the development of a stronger, more
supportive community for women at University City Hwh School, crosses
some of the vast boundaries separating the Penn community from the rest of
West Philadelphia, and creates an enwronment conducive to peer education
and mentorship.
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GRADUATE COURSES

. City And Regional Planning 590-401/ CPLN-890/ UDES-590 (Fall 1997’, :

1998, 1999) Seminar on Planning, Universities and the Quality of Life in
American Cities: Penn--West Philadelphia as a Strategic Case Study: Ira
Harkavy ~

Examines the broad issue of the relationship of universities to their

local environments. Specifically, the seminar focuses on the history of
Penn's relationship to West Philadelphia and the extent to which Penn's
actions (or inaction) have both positively and negatively affected the quality
of life in its local geographlc community. Beginning with Paul Cret's plans in
1913, the seminar reviews and assesses the University's various planning
efforts. Significant attention is devoted to how Penn's Department of City
and Regional Planning can make significant contributions to improving the
local environment. More generally, the seminar investigates how Penn
activities to improve the quality of life in West Phl]addphla can exemplify
planning’s potential to contribute to overcoming the problems of the
American city.

. City And Reglona] Planning 600 (Sprm0 1999, 2000) PlanmmT Problems
ka@h@ps Ronald Turner

"The objective of the course is for students to reach an understanding of
the role and potential roles planning professionals play in the determination
of urban form through the development and redevelopment of American
cities. To achieve this objective, the course will focus on the intellectual
processes of planning, the analytical and evaluation skills, which advance the
processes, and the normative prescriptive positions with which they often
conclude. A second important emphasis will be placed on the improvement
of communication skills, written and oral, as well as graphic.

. City and Regional Planning 645/ CPLN 345 (Spring 1998, Spring 1999,
2000) Challenges and Opportunities of the Soc1olog1ca1 and Ethnic patterns of
American Urban Regions: Jon Van Til

. City And Reglonal Planning 668 (Spring 1999, 2000) Theory and Practice

of the Third (Nonprofit) Sector Jon Van Til

It is the purpose of this course to examine the role of theorv in-the third
sector, and to understand the ways in which it may contribute to the health
and vitality of nonprofit organizations. A special effort in this course will be
made to introduce students to the ways in which nonprofit and vo}untary
organizations seek to serve the urban community of West Philadelphia.
Guest commentaries will be provided by several leading commumty leaders
in that area. :
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. City And Reomnal Planning 702 (Spring 1996) A New Vision for the
40th Street Comdor Norman Day

Studio participants prepared an urban design plan zmd implementation
strategy for future activity and development in the area between 38th and
42nd Stleet from Powelton Avenue to Baltimore Avemxe

. City and Regional Planning (Fall 1999) Meeting the Needs of
- Nonprofits through Information Technology: Eugenie Birch and Sydney
Wong . .

" This course will examine the relationship between information
technology and communities focusing on West Philadelphia. The purpose of
this ch%s is to strengthen the curricular underpinnings of the Philadelphia
Data Consortium: West Philadelphia Project. :

. Community Relations And Advanced Dental Education 812 (Spring
1997) _ : :

The Schoel of Dental Medicine's community service program and
direct outgrowth of the School's mission statement, with' its emphasis on
patient-driven, faculty-led care and service. Through educational and service
delivery activities, students gain valuable experience and community
members are given excellent care. Prior to graduation, each student must
complete 35 hours of community service in either dental or general social-
service community activity.

. Dental School (Spring 1993, 1994, 1995, 1998). A Selective: Community
Dental Health Experiences: Joan Glutch

Penn students worked with Turner sixth grade classes on dental health
careers, dental health promotion, and denta] screenings.

. Education 545 (Fall 1998, 1999) Communitv Resources and the
Curriculum: John Puckett and Theresa Simmonds

A co-enrollment of graduate students and West Philadelphia tgachem
in an exploration of effectlve uses of community resources and volunteers n
the classroom. Students and teachers work together to produce service
learning curriculum in West Philadelphia schools.

. Eduction 601 (Fall 1998, 1999) Econmmc Aspects of Education Pohcy
Rebecca Maynard

. Education 605 (Spring 1999, 2000) Education Policy: Rebecca Maynard

- This course addresses the rationale for public pohcy involvement in
education. It also reviews the status and implications of current federal, state’
and local policies relevant to a number of aspects of education, including
early care and education, school performance and drop-out prevention,
school choice, school finance, and school-to-work transition. Students will
read selections-from books, journals, policy analysis reports, and current news
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reports. They will engage in exercises to explore the implications of various
policy options, and each student will prepare a paper that analyzes an in-
depth education pohcy issue of hls or her choice.

. Education 623 (Fall 1996 through Sprmo 1998) Curriculum
Foundations: Theory Into Practice: Richard Gibboney John Puckett

The course, which involved Shaw's journalism and community
studies programs, focused on developing thematic community school
‘curricula through both theoretical reading and practice - in partnership with
the teachers and University City High School's school-to-work programs.

. Environmental Studies 463 (Fall 1997, 1998, 1999) Lifting the Dead -
Hand of the Past: the Historical, Scientific, and Policy Dimensions of
Brownfields in old Industrial Cities Like Phlladelphla fohn Keene

Penn students work in collaboration with University City High School
students to identify brownfield sites in their neighbor hoods and to lealn how
to determine the ownership of the sites and land use history. They will study
ways of determining environmental risk and the various options that are
available for remediation, in light of community ideas about re-use.

. Landscape Architecture and Reglonal Planning 538 (Spmw 1997, 1998,
1999, 2000) Power of Place: Water/ Schools/ Commumtv Anne Whiston
Spirn

. LLandscape Architecture And Regional Planning 601 (Fall 1996, Fall
1997, Fall 1998, 1999) Tlansfmmmg the Urban Landkcape Anne Whiston
Spirn

Explores the contribution of ]andscape architects to u1ban design from
strategic landscape planning to detailed design. Projects span these scales and
concerns. Design is not a linear process: (from site analysis to site plan to
design of subareas to selection of materials and design process of details), but
rather a process of continual, fluent movement among diverse scales and
concerns. This approach underlies the organization of the course.

. lLLandscape Architecture And Regional Planning 702 Studio VI (Spring
1996, 1998) A Town and Gown Partnership for the Twenty-First Century:
Robert Hanna

* The course focused on the area between 38th and 42nd Streets and
Filbert Street and Baltimore Avenue, where the University and West
Philadelphia communities meet and interact. This studio provided students
with the opportunity for real-world problem-solving in the form of site
analysis, problem and opportunity identification, formulation of alternative
strategic planning options, testing of options and final site and/or building
design resolution.
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*+  Law School (Fall 1999) Nonprofit Advocacy. Penn's Public Service
Program in the Law School. Susan Feathers
This course will combine a weekly seminar component in which

students explore a variety of topics relevant to nonprofit advocacy with a

practice component through which students will provide legal assistance to
nonprofit community groups.

. Soaa] Work 708 (Fall 1997, 1998, 1999 2000) Macro Practice: Jane ISaacé

Lowe and Michael Reisch.

The first of a two-semester graduate seminar that teaches social work
practice with a focus on planning and program development, with an
emphasis on West Philadelphia.” The class readings are related to theories,
strategiés, and skills involved in designing interventions at the macro level
and in working with communities.

. Social Work 718 (Spring 1997, 1998, 1999, 2000) Macro Practice: Michael
Reisch ,
Concludes the two-semester graduate "Macro Practice” seminar.

. Social Work 747 /URBS 456 (Spring 1998) Community Organizing: I
Brunn C

. Social Work (Fall 1999) Chall enges of Welfare Reform: Policv
Implications and Community Responses in West Philadelphia: Roberta
Rehner Iversen ‘

This course builds upon a broad analysis of welfare reform by engaging
students in-the theoretical and practical dimensions of policy. The course will
focus on the Personal Responsibility and Work Opportunity Reconciliation
Act of 1996 in relation to individuals, organizations, and neighborhoods in
West Philadelphia. The course goal is to broaden student understanding
about how policy impacts poor communities and how community members
can respond to policy. '

This document is a work-in-progress and may not list all of the academically
based community service courses currently offered.

last modified 10/26/99
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* An Implementation Revolution as a | | J
‘Strategy for Fulfilling the Democratic Promise of

University-Community Partnerships: Penn-West:

“Philadelphia as an Experimerit in Progress: -

Lee Benson

“Ira Harkavy
- John Puckett

University of Pennsylvania -

I this article, the authors argue that the academic-practi’ tioner divide s largely.a product

of the Platonic false dualism between “superior” pure theoryand “inferior” applied prac-  ~

tice.. The authors call for a Déwey-inspired implementation revolution to build local
- democratic neighborly communities as a means for advancing academic-practitioner col-  +
laboration, fulfilling America’s democratic promise, and overcoming the influence of Pla-
to’s aristocratic philosophy on American higher education: The authors describe the Uni-
versity of Pennsylvania’s Center for Community Partnerships’ work with public schools
as an éxperiment in progress designed to advance academic-practitioner collaboration..

and a "democratic devolution revolution.” Academically based community service learning .

= and researchand communal participatory action research are highlighted as particularly
useful approaches for improving scholarship and communities and forging democratic,
mutually beneficial, and mutually respectful university-school-community partnerships.

" “The academic-practitioner divide is largely a product of the Platonic aristo-

cratic false dualism ‘between “superior”pure theory and “inferior” applied
practice: Fulfilling the democratic promise of American society for all Ameri-

 cans in the new millennium requires that scholars and practitioners work hard "
~to exorcise the “living ghost” of Plato from the'body of the American higher
* educational system. Quite simply, to improve the state of American society— :: }

indeed, of the erld-—-requires significant serious, sustained, and mutually
respectful collaboration between. academics and practitioners. To put i
another way, no big problem that really matters (e.g., poverty, environmental

. "degradation, illiterdcy, hunger, poor schooling, urban crises) can be 5olve§1f
and understood without academics and practitioners working ciosel}f :

together to solveit. = .

Nonprofit and Voluntary Sector Quarterly, vol. 29, no. |, March 2000 2445
© 2000 Sage Publications, Inc. N ’ o :
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- ensive participatory action research proj

i el'p!:;rmg(js for the growing demoer.
tion . ta ive phi
N, Gy Nd contemplative Philosophy), failed to focys onimplementa-

| Umversity—Communify PartherShips

AéademiC~pfécti ; T . :
; tioner collaboration, we beli : : ;
in : on, we believe is i : < «
g both knowled geand human welfare, Fifteen ve, is imperative for advanc-

mentation (j.e. : .
knowledge, (;: t,hsgccessfully‘_puttmg_ ideas into practice) is the test of - -
effectc 1 : . , Churcfunan 3 . .. ,‘
e ,ahz for an implementation revolution in which ,anci Mitroff (1998) in -
o Prm.\a;y‘ task of scholarship. Terming thi Implementation is the
ism,” they write: - - ~ Jerming this approach “managerial-

- are o s . = a“ L2 "o
€asy” under managerialism becayse they do nof Cgira;;i‘ ;Ftlff nceds
) ithand -

: come face to face with the ; ]
am{ ht{man institutions, [Zen?:;fgisditﬁcggezr]owm el howto change people
- "Truth” is the result/outcom ' ' ugh
- the successful” implementatjor,
nificant world problem, [n other words, kn

gained through the process of i repeat, “truth” is knowledge that is -
with i : 0f implementation, Truth is ¢, 0 7
pl.::m ;ZT‘;?M"M&O",’- bua‘_ 1t 1s only said to hape occurred e::iliy m;[ e o
P 1tation has occurred [emphasis added] (p 117)/ esullted, w,h?” m- -

We agree that ”tﬁ;t_h” is tobee

ledge is f ; : !

Umans are to . ‘eage 1s to be implemented: that

actio -y 210 pass from sound tiona o tnat is, how we
fions [emphasis added). (p. u@?”““"’ Farguments to ethically valia -

prag.rn:iutist phﬂbsppher (whose‘theory of
‘ al education provides
atic crusade against Plato’s aristo-

ering th i
g v e cruqal How‘do we get there from here? question. After
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leavmg the Umversﬁy of Chicago for Columbia in 1904 Dewey essentially
“concentrated on a “reconstruction of plulosophy" and did little to solve the
pressing problems that he brilliantly described and analyzed. Dewey's retreat
from action’and the implementation question, we believe, can be significantly

- explained by his separation from Jane Addarns and other Chicago activist
. practitioners and his faxlure to make a connection to similar groups in New.

- York City.
However, in our ;udgment Dewey did xdennfy perhaps the central prob-

lem that practitioners and academics should work together to solve. “Democ-
racy,” | he argued, “must begin at home, and its home is the neighborly commu-
nity” (Dewey, 1927/1954, p. 213). Only by reconstructing face-to-face
communities could the public find itself and work as an integrated whole to

achieve the full benefits of modern science and technology Only in the neigh--

borly commumty could “effective regard for whatever is distinctive and
unique in each [person], irrespective of physxcal and psychologlcal mequalx-
ties,” be achieved (Dewey, 1927/1954, p. 151).

As alluded to above, Dewey unfortunately dxd not desrgnate the agents or

institutions .that might bring about the transformation he envisioned and

advocated. He did not indicate how American society would be transformed ‘

“from the Great Society to the Great Commumty" (Benson & Harkavy, 1991).
We still do not know how to create democratic, neighborly communities 73
_ years later. Events in Késovo and Bosnia, Rwanda and Zaire, the states of the

former Soviet Union, South Africa, France, Germany, and so on indicate that -

this very practical and core t_heorehcal problem is more than an Amencan
dilemma. .
The Center for Commumty Partnerslups of the University of. Pennsylvama

is founded-on the idea that the vast range of resources of the American univer- -
- sity, appropriately and creatively employed, canhelp us figure outhow best to

‘proceed. At Penn over the past number of years, we have béen working on the

* problem of how to ‘create modern, cosmopolitan local communities. It is
- within the American city that the need for communities based on face-to-face -
‘relationships and exemplifying humanistic universal values is most acute.-

The problem of the city is the strategic problem of our time. As such, it is a

problem most likely to.advance the university’s primary mission of preserv-_ -
‘ing, advancing, and transmitting knowledge. This resonates with Dewey’s -
.. claim that real advances in knowledge occur through a focus on the central

problems of society. -
For Penn, as well as-all other urban umversrtxes, one, if not the strategrc

real-world and intellectual problem we face is what should be done to over-
. come the deep, pervasive, interrelated problems affecting the people in our

local geographic areas. This concrete, immediate, practical, and theoretical
problem, needless to say, requires creative, interdisciplinary, interactive,
democratic scholarship. It is a problem that can help to transcend traditional
boundaries between academics and practmoners and among dzscxplmes

University-COmmunity Partnerships . , - g Cgpe

leadmg to a level of mutual understandmg, mnovauon, and cooperatxon

- rarely achieved in'the past. o
Much of the center’s work has focused on the pubhc schooi as’ the educa- .’

tional and neighborhood institution that can, if effectively transformed serve

" - as the catalytic hub of community change and innovation." The center has .,
worked to create umversrty-assxsted community schools that function as cen- -

ters of education, services, engagement, and activity within specified geo-~

,graphlc areas. With its community and school collaborators, the center has
- developed significant service-learning programs that engage young people in

creative work designed to advance skills and abilities through serving their
school, families, and community. Penn students and faculty are also engaged -

~in a variant of service learning that requires the development and application
- of knowledge to'solve problems and engage in active and serious reflection.

. In this article, we discuss the Center for Community Partnerships’ work
with public schools as an example of a much broader development, a “demo-
cratic devolution revolution.” We also discuss academically based

. community-service learning and research and practitioner-academic collabo-
_ ration through communal participatory action research as particularly useful

approaches for advancing scholarship, improving communities, and forging
democratic, mutually beneficial, and mutually respectful university-school-
commumty partnerships ~ . :

PENN’S ENGAGEMENT WITH LOCAL PUBLIC
3 SCHOOLS AS A PRACTICAL EXAMPLE OF
’ . "DEMOCRA‘I’IC DEVOLUTION REVOLUTION"

_ Since 1985, Penn has increasingly engaged 1tself with 1ts local pubhc
schools in a comprehensive school-community-university partnership, the
West Philadelphia Improvement Corps (WEPIC). In its 15 years of operation,
the project has evolved significantly. Moreover, it has helped spawn a variety -

of related projects that also engage Penn with public schools inits local com-

munity, West Philadelphia. From its ‘inception, we conceptualized Penn’s

- work with WEPIC as designed to forge mutually beneficial and respectful -

university-school-community partnerships. In recent years, we havebegunto
conceptualize that work in muchbroader terms, namely, as part of a (literally)
radical attempt to advance a.”democratic devolution revolution. " It is from

- that lofty perch, we believe, that an overview of the work at Penn (and the

work at many other higher educational institutions engaged with their’ local
public schools and communities) is best comprehended. ' :

For nearly a generation, John Gardner, arguably the leading spokesperson
for the New American Cosmopolitan Civic University (our term) has been
thinking and writing about organizational devolution and the university’s
potentxal role For Gardner (1998), the effective functmrung of orgamzatlons




. ‘Benson et al.
requires the planned -and deliberate rather’than haphazard devolution of
- functions: - " B o

We have in recent decades discovered some important characteristics of
the large-scale organized systems—government, private sector, what-
ever under which so much of contemporary life is organized. One such
characteristic—perhaps the most important—is- that the tendency of
_ such systems to centralize mustbe countered by deliberate dispersion of
“initiative downward and outward through the system. The corporations
havebeen trying to deal with this reality for almost 15 years, and govern-
" ment is now pursuing it. L . S -
. What this means for government is a substantially greater role for the
states and cities. And none of them are entirely ready for that role... . .
[L]ocal government must enter into collaborative relations with non-

governmental elements. . . _
- So how can colleges and universities be of help? (p. 3)

 Ineffect, Gardner (1998) proposes a multisided involvement in contempo-  *|

rary life for “higher eds,” including building community, convering public
discussions, educating public-spirited leaders, offering continuing civic and
leadership seminars, and providing a wide range of technical assistance -

(broadly conceived). An effective, compassionate, democratic devolution - - |-

revolution, he emphasizes, requires much more than practicing new forms of -
interaction among federal, state, and local governments and among agencies
““at each level of government. For Gardner, government integration by itself
does not make meaningful change. New forms of interaction among the pub-
lic, for-profit, and nonprofit. sectors ‘are also’ mandatory. Government must -
function as a collaborating partner, effectively facilitating cooperation among

all sectors of society, including higher educational institutions, to supportand.. . |

strengthen individuals, families, and communities (Gardner, 1998). - ’
To extend Gardner’s observations about universities (and similar observa-

tions by such highly influential thinkers as Astin, 1997; Bok, 1990; Boyer, 1994; j

Shulman, 1997), we propose a-democratic devolution revolution. In our pro-
posed revolution, the government serves as a powerful catalyst and largely
provides the funds needed to create stable, ongoing, effective partnerships.

However, government would function only as a second-tier deliverer of serv- . E

ices,:with universities, community-based organizations, unions, churches,

. other voluntary associations, school children and their parents, and other |
community members functioning as the first-tier operational partners. Thatis, : §

various levels and departments of government would guarantee aid and sig-
nificantly finance welfare services, whereas local, personalized, caring serv-
ices would actually be delivered by the third (private, nonprofit, voluntary
associations) and fourth (family, kin, neighbors, friends) sectors of society. In

i

‘ University-Commum'ty Partnerships

other words, government would not be primarily réspdnsible for fhe deli
? S| j very

- of services; it would primarily have macro-fiscal responsibilities, includi
‘ ] « Including

fully adequate provision of funds.
The strategy we propose requires creatively and:-intelligently adapﬁhg th
g the

- work of local institutions (universities, hospitals, faith-based organizations)
Nizations

to the particular needs and resources of local communities. It assumes that co]
. atcol-

" leges and universities, which simultaneously constitute Preeminent interg
ma-

“tional, national, and local institutions,’ potentially constitute powerfu] part .

- ners, “anchors,” and creative catalysts for change and improvement in th

:qu;\_iity of life in American cities and communities, .
owever, for colleges and universities to fulfill their potential and feally

be required to recognize that they are a major part of the problem as they cur-

rently function, not a significant part g i0
‘ tion, part of the solution. To be ; o
-solution, higher eds must givefull-hearted, full-minded devgct);:: t}:)att.:: lﬂ;?; ol

© task of transforming themselves to becoming socially responsible, civic uni-

versities. To do that well, they wij '
' i » they will have to'change their instituti 1
- and develop a comprehensive, realistic stra’tegy.g mt'mnal Culfures

Aswepreviously noted, orie component of the strat_égy being developed by

. Pe s L. R

.m;:in tu(;.; ::;li as by an mcreasmg: number of other urban higher educationa]
dosgaons) cicuses on ’developmg university-assisted community schools
_cesignedito help educate, engage, activate, and serve all members of the com- -

ty inwhich the school is located. Thestrategy assumes that community

'SCh - - . N B . a )
“schools can function as focal points to help create healthy urban environments

and. it e o .
and -that universities function best in such environments. Somewhat more

- Specifically, the strategy assumes that, like higher eds, public schools canfunc- -

tion as environmey
: vironment-changing institutions and become the strategic centers of

road-based partnerships that genuinely engagea wide variety of community

T AN b s A
anizatioris and institutions. Public schools “belong” to all members of the

formed. ) :
tions parxlznueng?ged in that role, schools function as community institu-"
etlence; they can theri provide a decentralized; democratic, .

ubeety

© OMMmunitvibace tomif
h ‘ lfy based response to _s*,zg;nf;cant community problems.

erican i¢ .
e core neljdi;f;; n;mely ‘that the neighborhood school can effectively serve as -
sive o r§i orhood institution, the core institution that provides compre- -

. 1ces and galvanizes. other community institutions and groups

at idea ingpj
€ inspired the early settlement house workers, They recognized the

. centrali .
orality of the neighborhood school in community life and hailed its poten-

as the s, il :
of mzb;(l)t;gxc §1te for‘co.mmumty stabilization and improvement, At the
) » century, it is worth noting that deeply motivated, socially
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"7 concerned, and. brilliantly creative settlement house workers:such as Jane -
Addams and Lillian Wald pioneered the transfer of social, health, and recrea-

- tional services to the public schools of major American cities (Harkavy &
Pucketf, 1994). In effect, settlement leaders recognized that although there
 were very few settlement houses, there were very many public'schools. Not
- surprisingly, Dewey’s idea about “the school as a social Centre” had been

- strongly, directly shaped by his enlightening experiences and discussions

- with Jane Addams and others at Hull House.

. address, Dewey (1902/ 1976) explicitly paid homage to them:

1 suppose, whengver we are framing our ideals of the'school as a social
Centre, what we think of is particularly the better class of social settle-
- ment. What we want is:to _see the school, every public school, doing,
something of thé same sort of work that is now done by a settlement or-
two-scattered at wide distances through the city. (pp. 90-91) - -

Dewey failed to note, however, twocritically important functions thatcom- .
(a).the school as-a community institution ac-

~ munity schools could perform:
. tively engaged in the solution of basic community problems and (b) the school,
- as'a community institution that educates young children, both intellectually
-and morally, by engaging them in real-world, community problem solving.
‘He did recognize that if the neighborhood school were to-function as a genu-.

ine community center; it-rieeded additional human resources and support. "~
Yet, to our knowledge, Dewey never identified universities as a key source of ~

_ broadly based, sustained, comprehensive support for community schools.
" To suggest the contributions that univérsity-assisted community 'schools
can make to an effective, compassionate,

being undertaken by higher eds across the country. Undergraduates, as well’
- as dental, medica!,’ social work, education, and nursing students are learning
as they serve; public school students are also connecting their education to

" - real-world problem solving and providing services to other students and .1
" community members; adults are participating.in locally based job training, .

_ skill enhancement, and ongoing education; and effective integration (distinct
~* from colocation) of services for school children and their. families is now sig-
nificantly under way in many communities. R ‘ :

It is critical to emphasize, however, that the university-assisted community . “

" schools now being developed have along way to gobefore they can effectively
mobilize the potentially powerful, untapped resources of their communities
and thereby enable individuals and families to function both as deliverers and
recipients of caring; compassionate local services. To make this point, we

briefly recite the “narrative history” of our experienceat Penr; it suggestshow .

far we have come and how far we have to go.

In a 1902 highly influential -

3
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democratic devolution revolution - -
capable of achieving Dewey’s utopian goal of cosmopolitan democratic com-
munities,? some results of the ’fcommuhity, school-creating” efforts presently ~

university-(;ommunity,Pg_r?nershi;;s .
o : ) o0 . . 31
o PENN AND WEST PHILADELPHI .
. ; A .
PUBLIC SCHOOLS: LEARNING BY REFLECTIVE DOING
Following the brilliant lead provided b drier (1998), web '
N rilliant y Gardner (1998), we'beli
is t.“,le o_f all American mversities, Penn'’s most basic, -mo;f ‘::dfrlgvithat -
‘ sﬁ;ﬂnty is.to helg Al_'_nenc‘a realiz_e the democratic f)romise of the Declfra?g on;
- Independence in practice: to bécome an optimally democratic soéiety r:li’e

-7 path-breaking democratic society in an increasingly interdependent world, -

the exemplary democratic “City on the Hill.” G posi

; . me ( . Granted that proposition, :

¢ an Per.mAbe‘st fulfill its democratic responsibility? For r\s;ason}s}skg'tc}ielg111:>'e111c<>)‘.v*:«:y :
- we believe it can best do that by effectively integrating and tadically improv: 3

- -+ ing the entire West Philadelphia schooling system, beginning with Penn but

"+ including all schools within its-local i ity )
- incl 3 : hin its lo geographic community and within
iu;l?hn.egologxcal system in wh;;h_it functions as the strategtili componelrr\‘t the
Thehistory of Penn's work with West Philadelphia public schools has been

. aprocess of painful organizational learning. We cannot overemphasize that

*" our understanding and activities have continually changed over time? For
- examplg, Pem has recently embarked on two new, highly ambitious vent.u ' Or'
(a) leading a coalition of higher educational institutions medical, and tl: s.

i nonprof{t institutions, for-profit firms, and corﬁmimity g,mupé-to i!m ro(\)ré' gg E
- .West Philadelphia public schools and (b) developing a \inivé}s‘itfy?aésisted'

.*_;public school adjacent to campus in partnership with the School District of

‘1~Phd§del;?hia ax'wd the Philadelphia Federation of Teachers, .
: Moli_:z;};m% thxs__level of:agfivity"t;hasl been neither an easy nor St'ré"'ighji. path,
o tha:’ verm 1slf>nly. no‘\ix{Fbegmn:mg:ttla tap its extraordinary resources in
.m'<substanii elntu;\ y will mutuglly benefit Penn and its neighbors.and result
e an ta school, community, and university change. Significantly; we -
| nresome olsee ourworkasa concrete example of a general theory of action-
s ,ldea -wor}d, problem-based learning. We have come to see that-our -
: A-iing i r] sLtirateglc probl_em has been and continues.to be radibally impfov- V
S A qua wty .of the entire. West Philadelphia schooling system, beginning
el o :;iﬁ e art; convmcg_d that Cc?ming‘ to see our work in terms of what we- .,
o e és_ e strategic scboqhng component of a complex urban ecologi- i
: ystem has-constituted a major conceptual and theoretical advance for us.

"‘» I P - T . :

L I;;ﬂ&;gl!y, anq mstrucﬁlvel};_lwhen we first began work on university-
5 ?r051em.1by relatlonsblps in 198:5f we did not envision it in terms of schools,
L PIOD ased learning, or universities as highly strategic components of

urb H .

Phnzz:};oli?flcal systems. Whaf”ynmediately concerned us was that West
 quences for P:r'as xsxdly‘kand vxsxbly'dete_rioratmg, with devastating conse-
" ate toafit t:lvn atshould theuniversity do? Committed to undergradu-

that aimedgt' o of us (Benson and Harkavy) designed an Honors Seminar

could gy c; stugul.ate”und.ergraduates to think critically about what Penn
variety of remedy its enylronmental situation” (broadly conceived). For a
e reasons, the president of the university, Sheldon Hackney, a former
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préfeésor of history, agreed to join us in giving that seminar in the 1985 spring - mutually beneficial collaboration with, the entirévrang'g »f ,
semester. The seminar’s title, “Urban University-Community Relationships: departments, and administrative offices. For a variety of ﬁ: Penn’s schools,
soon became apparent that the best way to develop ang asons, however, jt

uture, As a Case Study,” suggests . P /
. < 4 Sustain the Tumer

i general concerns. . ' 4 projgct woqld be to initiate a school-based community healyp,

“. . When the seminar began, we didn’t know anything about Dewey’s com- S Given the development of a community health progra; ngra,m:

. munity school ideas. We literally knew nothing about the history of commu- F - surmuner of 1990, Professor Francis Johnston, chair of *;: aﬁlmer in the

nity school experiments and had not given any thought to Pennworking with ~ f . Department and a world leader in nutritionalianmrbpok;'g ea thropolo

public’schools in West Philadelphia. For present purposes, we do not need to - ticipate in the project. To do that effectively, for the fa]] lyégoegded to par-

recite the complex and painful processes of trial, error, and failure that led us revised Anthropology 210 to maké it what we have come to semester, he

and our students to see that Penn'’s best strategy to remedy its rapidly deterio- -academically based comumunity service seminar, Anthr’opo‘l'g0 call a strategic, . !

rating environmental situation was to use its enormous internal and external history at Penn and focuses on the relationship between anga;ZlO has along -

resources to help radically improve West Philadelphia public schools and the blomedlcal science. An undergraduate course, it was devo] pr Ol?gy and- -

neighborhoods in which they are located. Most unwittingly, during the course medical training at Penn with the Department of Amhmpmopﬁsi to link pre-

of the seminar’s work, we reinvented the community school idea!’ ‘ - graminmedical anthropology. Premed students are highly i ©8Y's major pro-

_ Public schools, we came to realize more or less accidentally, could effec- _undergraduate education and the'department’s program inmP ortantin Penn -

. tively function as genuine community centers for the organization, education, pology is world-renowned. Professor Johriston’s decision jt() medical anthro- :
-and transformation of entire neighborhoods. They could do thatby function-- | pology 210 into a strategic academically based communit fonvert Antho-

- ing as neighborhood sites for WEPIC, consisting of school personnel and- | - therefore constituted a major milestone in the development of :

. neighborhood residents who would receive strategic assistance from Penn - [ . munityschool project, in Penn’s relation to the Turner Schoo the Tumer com.

_ students, faculty, and staff. Put another way, the seminar helped invent - { . all work with West Philadelphia public schools, . .. . -and in our over- |

" WEPIC to help transform the traditional West Philadelphia public.school sys= "'t Since 1990, students in Ar\thropolbgy,zm have Carried- . o

; lutionary new system of university-assisted, community- ; _aChV_iti_es at Turner focused on the interactive. rélationsh; outa variety of

~ centered, community-problem-solving schools. R T ‘nutrition, growth, anid’ health. The seminar is"e;(pliéitly 55 af?_gtweenfdxet, .
AR ] organized around strategic academically based Comiﬁﬁhity'g Nnd increasingly

fessor Johnston began to increasingly focus his own research ervice. {d.ter.:l’r.q-

on his work with Turner students and corximunity fééidents ind publications

- Penn-West Philadelphia, Past, Present, and F

ERSRE b sare e o tats ety o

Y service seminar’

* TRANSLATING THE UNIVERSITY-

ASSISTED COMMUNITY SCHOOL tionas anoteworthy example for other anthropology prof he carrie to func- -
IDEA INTO PRACTICAL ACTION Students; many are now integrating their tfadui}épm; s:s;f;:r? gfﬁugfe'
- ' . . i ) : 1 e

Tumer program, or with other WEPIC programs in West Ph; X
schools. Even more sigificantly, Anthropology. 210 nbt.};':,a;;ei‘;&ifd“liﬁ: :
oo :ISIPQ;%Y department (whii:h ~ha_s'rece’ntly kdeveldped an academic track |
e ic gterest Anthropology*), its success has radiated oyt 1 other depart-
'.playedan . schools'. Un@oubtec%ly, the course and Professc,; Johnston ﬁave
academma}ﬁr roles in the increasingly successful campaign toexpand strategic
Hark ically based community service at Penn (Benson & Harkavy 19%4. v
neavy Johnston, & Puckett, 1996). - . - . erevy 1
 Present, approximately 96 such courses working with g 3
g};‘ef;g;e; have beén organized and are on the bdoksgat Pen?:,?if\aﬁd;:i;ng'
of face] uring the 1999-2000 academic year. Moreover, an increasing number
e :y members, from an ever-widening range of Penn schools and depart-
o dev’e 1 ;e now seriously considering how they might revise existing courses
Vatine Cufrfle»lv courses that would enable their students to berefit from inno-
- world Probll‘:x; a;o?gggfunmesr to bg;ome active. lea_mem gnd crgqtive xieal-

"~ Given Penn’s long, deeply rooted, institutional resistance to serious
involvement with West Philadelphia’s problems, the limited resources avail- |
able to us, and the intrinsic difficulty of transforming conventional, inner-city
public schools into community schools, we decided thatour best strategy was
to try to achieve a visible, dramatic success in one school rather than marginal,

- incremental changes ina number of schools. Therefore, while continuing the F
-~ WEPIC program at other schools, we decided to concentrate initially on the
John P. Turner Middle School, largely because of the interest and leadérship of - §
its principal. , ‘ . : B
Previous experiments in community schools and community education §
throughout the country had depended primarily on a'single university unit, ¥
namely, the School of Education, which was one major reason for the failure,” §
oratbest, the limited success of those experiments. The WEPIC concept of uni- [
versity assistance was far more comprehensive. From the start of the Turner  §

- experiment, we understood the concept to mean both assistance from, and  §



http:experiment,.we
http:fUnction.as

34 o ' ‘_ “ Senao'nelal.

. 'I'HE CENTER ‘FOR COMMUNITY
L PARTNERSHIPS AND PRESIDENTIAL
Lo AND FACULTY LEADERSHIP

Encouraged by the success of the umversrty [ lncreasmg engagement wrth, L
o West Philadelphia, in July, 1992, President Hackney created the Center for  §F -
" Commiunity Partnershrps To highlight the importance he attached to the " .

. center, he located it in the Office of the President and appointed oneéof us ..
- (Harkavy) to be its drrector (while continuing to serve as drrector of the Penn '

‘Program for Public Service created in 1988).

o Symbohcally and practically, the creation of the center consntuted a ma;or N
change in Penn's, relatlonshrp to West Philadelphia and Philadelphia‘in gen- |’
eral. The unrversrty as a corporate entrty now formally and organizationally *
A committed itself to finding ways to use its truly enormous resources (broadly -
o concerved) to help imnprove the quality of life in its local community, notonly
. :in respect to pubhc schools but to economic and commumty development in

= L general.

- The emphasrs on partnershlps in the center’s name was. dehberate, it ok
- acknowledged, in effect, that Penn could not try- to go it alone as it had long

. been (arrogantly) accustomed to do. The creation of the centerwas also srgmfr-

. cantinternally. It meant that-at least in principle, the president of the univer- .} -

"~ Zsity would now strongly encourage : ‘all components of the university to.seri- - §
Y ously consider the roles they could’ appropriately. play in Penn'’s efforts to . |-
© improve the-quality of its off-campus environment. Implementatlon of that - . -

. strategy accelerated after Judith' Rodin became pre51dent of Penn in 1994. A. -

 native West Phrladelphxan and Penn graduate, Rodin was appointed in part

- because of her deeply felt commitment to improving Penn’s local environ-
- mentand to transforming Penn into the leading American urban university,

-Rodin made radical reform of undergraduate education her first priority.

To achieve that far-reaching goal, she established the Provost’'s Council on .~ | -
" Undergraduate Education (1995) and charged it with desighing a'modél for . .}
Penn's u.ndergraduate experrence in the 21st century. Following- the lead of -
~ - Penn'’s patron saint, Ben;amm Franklin, the Provost’s Council emphasized the - = |
»'acnon-onented unién of theory and practice and "engagement with themate- -
rial, ethical, and moral concerns of society and commumty defrned ‘broadly,

- globally, and also 16cally within Phrladelphra" (p.5-1). The Provost s Council.

- defined the 21st century undergraduate experience as, " . . provid[ing] -
. opportunities for students to understand what it means to be actrve learners’

-and active citizens. It will be an experience of leammg, knowmg, and doing

that will lead to the active involvement of students in the process of theiredu-. -

* cation”. (Provost’s ‘Cotincil on 'Undergraduate Education; 1995, p. $-1).:To _
apply this Franklinian-inspired orientation in practrce the Provost's COuncrl o

designated .academically based community service as a core component of -

- Penn undergraduate educatlon durmg the next century o

', the prominence of undergraduate e
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Buﬂdmg upon thernes rdentrfled by the Provost s Councrl Penn’s

' ';1994 1995 anhual report was entitled, “The Unity of Theory and Practice:
“,"penn s Distinctive Character” (Umversrty of Pennsylvania, 1996). Describing - - .

the university’s efforts to mtegrate theory and practrce, Pre51dent Rodm o

- ob served that

there are ways in whrch the complex mterrelatlonslups between the-~“*

- ory and practice transcend any effort at neat conceptuahZatlon One of

 those is the application of theory in service to our comumunity and- the

- - use of commumty service as an academic’ research actrvrty for'students:

" Nowhere else is the interactive dzmenswn of tkeory and practzce 50 clearly cap- o

*tured. [emphasis added) "

‘For more than 250, years, Phrladelphra has rooted Penn in a sense of o
‘ the "practrcal ” reminded us that service to humanity, to our commumty D

‘, " is,as [Ben]amm] Franldm putit, "the great atm and end of all learning.” .
“+_ Today, thousands of Penn faculty and students realize the unity of the- - -

* "oty and practice by engaging West Phrladelphla elementary and secon-'_:

s (dlayry schgol smdegts ag pgart%)f their ownacademic course work in disci-
" plines as diverse as hxstory, anthropology, classrcal studles, educatron, ~_

atics. -
o an‘l{:é?aet;err:ple, anthropology professor Frank Iohnston and hlS under-_n
E .graduate students -educate students: at ‘West Philadelphia’s Tumer * o

: Middle School about nutrition. Classical studies professor Ralph Ro—,l -
- sen uses modern Philadelphia and fifth century Athens to explore the

= interrelations between community, neighborhood, and family. And his- - ‘
o ctory professor Michael Zuckerman'’s students engage West Phﬂadelgl;ra .
" :  elementary and secondary school students to help them understand to-

.gether the nature—and drscontmurtres—-of American national identity -

and national character (Provost’ s Council on Undergraduate Educa-‘

T “tion, 1996, pp. 9-10)

| ’ The 1994 1995 annual report 1llustrated and advanced a fundamental faBr' .
o reachmg cultural shift that had begun to take place across the university- By .

4
it office, Pern’s president had sxgmfrcantly increased .
e e o ducazon defined the integration ﬁﬂ\ettl)\ry
d from and applied within
and practice (including theory and practice derive '
- the lgcal community) as the hallmark of Ben Franklin’ s University, }?Sd dr;:ller;‘t:a
fied academrcally based community service focused on West Phuladelp

and its public schools as a powerfully integrative strategy to advance.

umversrty-wrde research, teaching, and service. b

'Presidents can provide leadership, butit is faculty memhn

' and sustain the courses and research projects that durably auniversiy 0

" its local schools and community. More specrfrcally, itis throggco na:x:r\ u?}unes o
‘ ing and research that the con.nectlon to. local schools an s

ers who develop

k a university to™
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: ‘ultimatel.y and-durably made. We .gavé high priority, therefore, to increasing
-the number and variety of academically based community service courses.
Thanks in large measure to President Rodin’s strong support, the number of
‘acad?micaﬂy' based community service courses has grown exponentially,

K -from 11 when the center was founded in 1992 to 96'in the fall of 2000. As a

result of the highly positive reaction-to those courses, the long-term procéss of
' radically changing Penn’s undergraduate curriculum has gained accelerating
momentum. In addition to the development of the Public Interest Anthropol-
ogy track cited above, after years of complex negotiations, anew interdiscipli-
nary minor in Urban Education has recently been created and hailed by

undergraduates. A joint program between the School of Arts and Science and -

_the Graduate School of Education, the new minor includes faculty advisors
from Anthropology, Classical Studies, Earth and Environmental Science, Edu-

* cation, English, History, Linguistics, Mathematics, Sociology, and Urban
Studies. - L ' - .

. “DEMOCRATIC PARTNERSHIPSAND .
COMMUNAL PARTICIPATORY ACTION RESEARCH

- 'I'ﬁé.é'{g}liﬁcéint glév;zlépmerit of academically based community service

" learning and research courses at Penn in and of itself does not necessarily .

denote an ongoing democratic partnership with West Philadelphia schools
~ and’communities. The WEPIC project, however, has provided the integrative,
' comnmuinity-focused organizational vehicle that helps these courses to make a

_ difference in" West Philadelphia schools and their communities. The courses,.

therefore, are a key component (probably the key component) of a wider
university-school:community partnership that has as its primary focus pro-
viding neighborly assistance. : - _
Over time, we have come to conceptualize the Center for Community Part-
~nerships’ work through and with WEPIC as an ongoing communal participa-
tory action research project designed to contribute to improving West Phila-
delphia and Penn and to advancing knowledge. As an institutional strategy,

communal participatory action research is different from traditional partici- * §

~ pating actionresearch. Both research processes are directed toward problems
" in-the real world, concemned with application, and obviouisly participatory.
They differ in the degree to which they are continuous, comprehensive, bene-
- ficial, and necessary to the organization or community studied and the uni-
- versity. For example, traditional participating action research is exemplified in

" the efforts of Whyte and his associates at Cornell University to advance indus-

- trial democracy in the worker cooperative of Mondragén, Spain (Greenwood
_ and Gonzales, 1992; Whyte & Whyte, 1991)..1ts considerable utility and theo-

: rétitaf‘-sigx}ificance notwithstanding, the research at Mondragén is not an ' |
‘ -institutional necessity for Comell.’ By contrast, the University of Pennsylva- - 4
nia’s enlightened self-interest is directly tied to the success of its research [k

M rcaeed g o
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efforts in West Philadelphia, hence its emphasis on communal participatihg
action research. In short, proximity and a focus on problems that are institue
gionally significant to the university encourage sustained, continuous
research involvement. Problem-focused research, in turn, necessitates sus-
tained, continuous research partnerships between the university and its local
environment. 4 X . ; ) ' : s
The center’s participatory action research. project has worked toward
increasingly higher levels of participation by community members in-prob-
lem identification and planning as well as implementation (Whyte, 1991). To
putitmildly, this has notbeen an easy process. Decades of community distrust

of Penn based on decades of community-destructive actions and inactionson .

the part of Penn take significant effort and time to reduce (Harkavy & Puckett,
1991a). The center’s work with WEPIC has focused on health and nutrition,
. the environment, conflict resolution/peer mediation, community perform-
ance and visual arts, school /community publications, technology, school-to-
career programs, and reading improvement. Each of these projects varies to-
the extent to which they engage public school students, teachers, parents, and .-
other community members in each stage of the research process. The center’s
overall effort, however, has been consciously democraticand participatory. As
WEPIC and related projects have grown and developed, and as concrete, posi-
tive outcomes for schools and neighborhoods have occurred and continueto .
occur, community trust and participation have increased. Nonetheless, differ- .
ent kinds of projects involving different disciplines, skills, and material and

.. led by different faculty members with different students, necessarily involve -

different levels of participation. Two very different faculty-led research proj-
ects (one in health and nutrition, the other in sociolinguistics) exemplify how
the center has attempted to connect the university with the community..
Although these projects initially focused on different public schools and neigh-
- borhoods in West Philadelphia, they.both have developed a major concentra-
tion in Drew School, a Grades K through 8 school bordering the university.*

* - ANTHROPOLOGY 210

Professor Johnston’s health nutrition project thatemerged from Anthropol- -
0gy 210 has already been briefly described. It is the center’s most developed
and comprehensive example of communal participatory action research.

_ Because it began at the Turner Middle School (it is now in three other West -
Phi%adelphia public schools), it is known as the Turner Nutritional Awareness
-Project (TNAP). Given its 9-year history at Turner, we will describe the pro--
gram‘ag thatlocation. TNAP attempts tobridge the gap that separates the three
major components of the mission of a research university: (a) teaching, (b)
fesearch, and (c) service. This project is based firmly on the principle that each
* Of these components can be carried out more effectively when integrated with
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the other two. The result is a total experience that engages studerits,;faculty,
and staff, bringing them to a common and unified focus on the problems of the
university’s local environment. S T 4 "
- The TNAP has three major purposes: (a) to instruct students in the relation-

ship between food, nutrition, and health in urban America using an anthropo-
logical perspective; (b) to describe and analyze the nutritional status of the
middle school-age population of West Philadelphia and to monitor changes in
that status over time; and (c) to help alleviate nutrition problems by providing
Turner School students with informed choices about their food and nutri-
- tional habits. Although three service-learning courses in anthropology focus
on TNAP, the primary mechanism for carrying out the program is the course
entitled ”“Anthropology-and Biomedical Science” (Anthropology 210). This
course is offered to undergraduates typically in the third and fourth years of

their4-year course of study, and itlargely draws students whose majors-are in..

the social and biological sciences, as well as those who have an interest in com-
munity service. The enrollment for the class is kept to about 25, which is opti-
mal for the range of activities to be conducted. . - o
The academic/theoretical component of the course takes place during two
weekly seminar sessions. Students discuss their reading of materials dealing
with health, nutrition, and nutritional status; with issues related to’urban life;
‘and with action research strategies for solving problems. All of this is con-

' duct}:d within the context of the analysis of complex bio-social systems. The "
readings are chosen to present amixture of theory and case studies and to pro-

vide the tajor stimulus for class discussions. . -
Early in the course, the Penn students are introduced to the TNAF, its pur-

pose and design, and to the research done. by earlier classes. They are made .

aware of the longitudinal nature of the project and of their role as part of a con-
tinuing effort. They visit the school and receive a brief onsite orientation by
Turner staff and students. o ; ’ -

For their work at Tumner, the Penn students are divided into four groups.

One group, about half of the class, is responsible for teaching nutrition to |

Tumer students on a weekly basis throughout the semester, Under the guid-
ance of a graduate teaching assistant, lesson plans are discussed and formu-
lated. This group of Penn students uses the lesson plans to teach about nutri-

tion; food, and the health outcomes of the Turner students’ dietary choices. A " |

‘second group of Penn students is charged with carrying out the collection and
- analysis of dietary data at Turner; in this activity, they interview individual
students, collect 24-hour recalls of food intake, and enter the data into comput-
~ers for analysis using appropriate software. A third group carries out an
anthropometric ‘determination of nutritional status, focusing on physical
growth, body fatness, and the prevalence of obesity, which is a major problem
among the urban poor. The fourth group (the smallest) involves students in
related research on a range of topics, including observational studies of the
local schoo! lunchroom; type and distribution of réstaurants and grocery
stores in the area, children’s attitudes about food, and other issues important

" lated at least one doctoral dissertat
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in a nutritional ecosystem. Data collection and analysis are ;'presented“as an
éngoing research project subject to the principles of research design, reliability

"and validity, and both quantitative and qualitative analysis.

Rather than being separated from the Penn researchers, Turner students are
incorporated as fully'éas is practicable into these activities. It is fundamental to
the TNAP that participant involvement in the program is essential to chang-
ing behavior. The traditional quasi-experimental model of research, “experts” -
using experimental and control groups, is replaced by a participatory model
in which the research process itself is a democratic intervention. Turner stu-:
dents are brought into close contact with resea;chers and learn that the daily
problems they face can be understood by the methods of formal analysis.

The interaction of theory and onsite research is developed throughout the

- ‘semester. Penn students regularly report to the seminar on their group proj-

ects; results are written up and presented at the end of the semester. The Penn

_studerits also present their findings to Turner staff and students.

The course has thus far achieved its goals. From the standpoint of research,

it has produced basic descriptive data presented at university seminars and
_ scholarly meetings and published in the scientific literature (Johnston & Hal-
lock, 1994). These data focus on aspects of the quality of the diets of the Turner

students, and the high prevalence of obesity, which is among the highest yet .
reported for American youth of any ethnic group. These data have also stimu- -
and cultural correlates of obesity. SR R S
From an instructional standpoint, the course has become part of the under-
graduate major in anthropology; it is increasingly overenrolled as students
respond to its unique approach to leamning. It has provided a springboard for

_two additional courses, one that focuses on enhancing nutritional behavior
- and another that involves the longitudinal evaluation of the TNAP.

From a service standpoint, the TNAP involves all three grades of the Turner .
School (Grades.6 through' 8). A nutrition center is being established at the

. school that will enable the students to learn principles of nutrition at their own,

pace and monitor their own dietary intake and nutritional status. Increased
participati‘on of Turner stud'enté as research assistants will : hélp them make
informed choices about diet and its health consequences; it will also increase -
their sensé of efficacy as they learn to bring ideas and principles of action
research to bear on the problem in their daily lives. . :

LINGUISTICS 161 -
Functioning in quite a different way is an action (as distinc_t‘f-rqm a parhc:—
Patory action) research project led by Bill Labov, a professor oflmgufshcs and
director of the Liﬁguistics Laboratory at Penn. Professor Laboy is mtense?y
concerned with the low reading achievement of African American youth':m i
Poor urban school districts. He has worked to develop a comprehensive -

ion that seeks todisentangle further dietary - - .
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_ research program fovanalyze'vreading deficiencies and design interventions to

overcome them.

A highly distinguished sociolinguist, Professor L had a o
S A e 5, 4 abov has long h -
A r?txcal and«emp;rxcal'mterest in African American linguistic pattefnsaf{iz ;h:(;
sion to focus on solving “the reading problem” of West Philadelphia teachers

7 sop(i\'jisticated measurement techniques, the Penn students obtain samples of
: reaf Ing errors committed by t.he children; this enables them to comparg their
performance against other children having fewer madiz\g.'problems. Having

" .analyzed his students” findings, Professor Labov is now developing a reading

children. . o
Encouraged by the work of the spring 1998 sem_'e:ster, Professor Labov

program to overcbmfe the impairments observed in the Wilson School -

“decided to expapd t}fe p‘roject considefably during the 1998-1999 academic - “

f tu 2 .. - e b "
al:qur;es:x:ﬁja;es, ht;niexgmduates will study how elementary school children
o 'then'try e p-hop language."l’he_ undergraduates and Professor Labov
 develop ! cui:;f::f nt;‘org effect'lve program to teach standard English and
learning toay a a§ use hip-hop materials as a culturally valuable
 Prof { : : d to af Drog -
wﬂsonezizréarl;sf inc’o’urses are connected to after-school programs'at both
 designed by und. itially, th«? af_ter-schqpl program at Wilson had been
ergraduates in one of our seminars as a peer-tutoring

“University-Community Partnerships ©

rogfam. Amor;g other things,’Ai’t; involved Penn undergraduates wﬁo sup-

- Sised. students from West Philadelphia High School, who, in turn, tutored W
sonstudents. Inaugurated in the spring of 1996, the potentially promising pr
-gram was, according to teachers and Penn students, at best only a mod.

success. [n January, 1997, however, with the addition of graduate student co:
‘dinator Bettina Baker, whose field of academic interest is early education, t

rogram significantly improved. Moreover, Baker introduced Labov to t
Wilson after-school program as a possible empirical site for his theoreti
work., As a result, the theoretio:ally derived reading techniques Labov h:

been developing came to be used with an initial group of 40 students. Bak .

also recruited a number of Penn undergraduates supported by President Cli

" ton’s America Reads program to work with the Wilson students from 3:00

4:30 p.m., four days a week. Theearly results proved to be impressive. Bak

* has described the findings as follows:

The program assessed the pre-and post-intervention Jerry Jons Informal

Reading Inventory (IRI) scores of 40 randomly selected subjects and a

" matched control group. The subjects were in Grades 2 through 5; and

~ were one to two years behind in reading grade level before participating

- in...[the] extended day program. .. at Wilson. ... All of the 40 subjects’
" .IRI scores increased by one grade level after 3.5 month’s enrollment in -
" the program, which met 4 days per week for 1.5-hours per day. Thirty-
three of the 40'subjects were caught up to their classroom reading grade
_level (approximately two grade reading levels). Three of the seven sub-

. jects who were not caught up to their grade levels were recently from

Ethiopia (ESL students) and one was in a leaming support (IEP) pro-

" gram. There was a statistically significantincrease in average IRl reading

© ‘scores of special education participants. The 4th grade participants had
“statistically significant gains in SAT-9 reading scores. The student’s aver-
 age SAT-9 achievement test scores increased from “below. basic” to
“basic” levels on the test. (Baker, in progress) R

. We'hesitate to make too much of early round statistical successes; work-c-
'this kind can only be carefully evaluated over the very long haul. But the inr
pressive results cited above help explain the program’s rapid expansion. As ¢
1999-2000, the extended day program enrolls 40 students at Wilson and 40 st
dents at Drew. Staffing the programs (and illustrating the resources poter
tially available for such programs)-are 76 Penn America Reads work-stud
students, 13 Penn volunteers, and 9 elementary school teachers. Activities ir
clude literacy tutoring, help withhomework, and literacy-based enrichment.

~ Aschool-day program has recently been added. Approximately 70 Pery

students supported by the America Reads funds are placed with classroon

teachers from Grades pre-K throtigh 8 at both schools at least one day a week

‘'With America Reads tutors and students from Professor Labov's seminar, ‘th
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program has helped sxgmfxcantly to reduce class size during literacy instruc-

tion and after-school activities. Not surprisingly, we have found that reducing -
class size enables teachers to provide more attention to individual students, - -

and constitutes one of the most significant beneflts made possible by an effec-
tive university/school partnership. - .~ -

‘We think it important to note that Professor Labov s readmg merovement '
project is extraordinarily comprehensive. It has effectively integrated a theo- -

retically based, major action research project, a series of Penn undergraduate
and graduate seminars, and a volunteer program to develop a highly creative
and innovative model. Comblmng the skill, expertise, and. cutting-edge

theoretical work.of a senior faculty member and the intensive training.of
graduate and undergraduate students, the program exemplifies in practice -

the valuable results that can be achieved when academically based commu-
nity service projects work with local pubhc schools. Given the importance of
ending the “minority differential” in reading, the findings from this project

-have major national sxgmflcance So much so, in fact, that the Oakland School’ ‘ V

Board (the focal poirit of the Ebonics contrfoversy), California State Univer-
sity-Hayward; and Penn have been generously funded by the United States
Department of Education’s Office of Educational Research Innovation to fur-
ther develop and extend the reading unprovement pro;ect described above

¥

In this arhcle, we have exammed a mulhpronged collaborative strategy for - §
- concretely solving-some of the chronic probléms of communal life in postin- * _ B
dustrial America. Ih 1985; the WEPIC coalition launched a “neo-DeWeyan"-

. strategy and. gradually began to reverse a’ txde of long-standing grievances -

resulting from Penn’s institutional expansion and. diséngagement from the

- social problems of its nexghbormg community. Today, the coalition funchons
in its general aim and movement as a communal participatory action research -
project, with university-assisted community schools as the core component :

supported by academically based cominunity service.
In an early article, we described our work as a ”long march” through the

_ institutions (Harkavy & Puckett, 1991b). Although we are still on that long . -
. marchand have very farto go, wehave made some realadvancesin the past 15
years. The WEPIC coalition has given significant impetus to action-oriented _

social research in West Philadelphia and the development of academically

based commumty service. Perhaps even more important for long-term school, N

comumunity, and university change (i.e., fora successful long march), Penn has
put an urban agenda at the core of its academxc/ institutional mission. And
even more important, Penn and a number of other higher educational

.Notes
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mshtunons across the country are begm.nmg to show sxgns of functlonmg as
agents { for realizing Dewey’s democratic vision of the * Great Conunumty " We
find this development to be truly encouraging.

To conclude by restating the quote from Dewey (1927/1954) that we previ-
ously cited, 'Democracy must begin at home, and its home'is the neighborly

| community” (p 213). In our judgment, buxldmg local democratic neighborly

communities is the primary path to academic, institutional, and social excel-
lence for American higher education. 71f that path is to lead us there, then aca-

- demics and practitioners will have to construct-the path collaboratively and
democratically. And if that occurs, American higher education would be well

on its way toward (finally!) overthrowmg Plato and 1mplementmg a DeWey-
inspired unplementatlon revolution.

1. In recent years thh the aid of generous grants from the HUD Ofﬁce of Umversnty of Pan—

‘nerships, W. K. Kellogg Foundation, Jessie Ball duPont Fund, the center has significantly

expanded -its work with nonprofit organizations, particularly community-based organizations
and communities of faith. Two major new efforts, Program in NonProfits Universities, Communi-
ties, and Schools (Kellogg supported) and-Program in Communities of Faith, Universities, ©
Schools, and Neighborhoods, and organizations {duPont supported) integrate. Penn’s various . -
efforts with schools, community-based organizations, and communities of faith. .

2. For.a fuller- discussion of Dewey’s utopian goal of cosmcpolltan democratic.communities
and umversnty-assxsted commumty schools, see Benson & Harkavy ( 1951, 1997). We created Uni-
versities aitd Community Schools in 1989 as @ means t6 advance mutually benefidial, innovative part-
nerships between universities and local schools in general, and university- -assisted commumty .

- schools in particular,

3. Foran 1llummahng dxscu.ssnon of the concept of orgamzahonal learmng, see Whyte (1991),

pamcularly pages 237-241.

4. A fuller definition of Public Interest Anthropology can be found in Peggy Reeves Sand ay’s

. Openmg Statement: Defining Public Interest Anthropology,” presented at Symposium on
Defining Public Interest Anthropology, 97° Annual Meeting of the American Anthropological

Association, Philadelphia, December 3, 1998. Sandys statément is located at http: / Jwww.

" sas.upenn.edu/~psanday/pia.99.html

5. For more background on Mondragén parhupatory action research, see the work of Whyte ‘

. and Whyte (1984, 1991).

6. An article-in the Philadelphia Inguirer enhtled ”Phlladelphla Schools Awarded $3:5 Mlillon
for Improvements” reported: “Charles Drew School in Philadelphia, showed more improvement”
on the state’s standardized reading and:math than any other school in the state, 1999 results’

" show” (Snyder, 1999). Although reasons for this extraordinarily impressive performance are
many, Penn’s concenitrated efforts at Drew, including the projects in healthand nutnhon and soci- ..

olinguistics, would appear to be-a significant contributing factor.
7. For a discussion of the concept of social excellence and 1ts appllcauon to htgher educahonal
“‘-Shtutlons. see Deutsch (1999). .

B
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