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Keeping Schools Open As Community Léarning Centers - July 1997

Executive Summary

Keeping schools open longer before and after school, and during the summer can turn schools into
Community Learning Centers. By keeping school doors open during non-traditional school hours, the

- school provides students, parents, and the community with access to valuable educational resources.
A Community Learning Center housed in the community school can be a safe after-school and-
summer haven for children, where learning takes place in a building removed from the violence,
drugs, and lack of supervision of children that permeate some communities in America.

Community Learning Centers get us "back to basics," back to active community involvement in

raising and educating all of our children. The positive impact on children of re-establishing the ties

among home, school, and community has been widely recognized. It is a cornerstone of President

Clinton's America Reads Challenge proposal which seeks to match reading partners with children

having reading difficulties, in before- and after-school and summer programs. As the Carnegie

Foundation for the Advancement of Teaching points out, collaboration between home and school is
" essentjal both to fam11y functioning and to school success.

Schools as Commumty Learning Centers can be a crrtrcal resource to meet the growing need for
children to have safe and productive activities during the hours outside of the school day. While the
number of after-school child care programs has grown over the last 20 years, there are still not
enough organized, extended learning opportunities. In 1995, there were 23.5 million school-age

. children with parents in the workforce, yet as recently as the 1993-94 school year, only 3.4 percent of
children in public elementary and combined schools were enrolled in the 18, 111 before- or after-
school programs at public schools. : !

In too many cases, organized before and after school programs are simply not available to children in
public schools. Of the 49,000 before and after school programs available in the U.S. in 1991, only
about a third were housed in public schools, and seventy. percent of all public elementary and
combined schools did not have a before- or after-school program. Furthermore, although the need for
programs serving older children is also substantial, only a tiny percentage of in-school and out-of-
school care programs serve older children and youth. Less than 1 percent of 7th and 8th graders were
in programs in 1991. .

Our children's need for opportunities for learning and enrichment in a safe and drug-free environment
continues to grow, and working parents want more access to extended learning opportunities. A 1994

~ survey of parents found that 56 percent think that many parents leave their children alone too much
after school. And principals have long seen a need for extended learning programs; in a 1989 survey,
84 percent of school prmcrpals agreed that there is a need for before- and after-school programs.

Today, more than ever before in our nation's hlstory, education is the fault line between those who
will prosper in the new economy and those who will not. Most of today's good jobs require more
skills and training than a high school diploma affords. Preparation for college begins the day a child
first steps foot in the schoolhouse--but not every child has access to all of the other resources that
they need. Before and after school and summer programs help kids stay on the right track from the

~ beginning, by providing reading tutoring to younger children, mentors to guide older children
through the math and science courses--like Algebra-and Geometry--that pave the way to college, as

well as the opportunities in the arts, sports, and recreation and help from caring adults to guide kids to

grow and develop into strong individuals. -

-
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_ Public schools are uniquely suited to meet these formidable chal‘lenges. Among the many reasons
keeping public schools open as Community Learning Centers make sense are that:

o Research indicates the need for more opportunities for young people to learn and grow in a safe
and drug-free environment.

« Public schools often provide a low-cost, accessible location to extend learning.

o Community Learning Centers are well positioned to help younger children meet the America
- Reads Challenge--that all children will read independently and well by the end of third grade.

o Community Learning Centers can provide the extra encouragement and support many children
need to take and pass Algebra and Geometry in middle and junior high schools and succeed in
Advanced Placement classes and the other challengmg courses in high school necessary to

“prepare for college.

¢ Community Learning Centers can offer children and youth long- term rﬁentoring opportunities
to help them master basic skills while offering them enrichment activities that often have the
potential to develop 1nto life-long interests.

o Community Learning Centers allow all of the partners in a child's education to become
involved and utilize their diverse talents and resources; for example, using science
professionals as mentors for middle school students, who can both share their expertise in
science, and serve as role models for the importance of education. .

o Extending the hours that schools are open is a cost-effective means of giving students the
opportunities they need to learn and develop in an enriching, safe and drug-free setting.

This guidebook outlines the steps needed to Successfully convert a school into a community learning
center and lists resources for further information and assistance. Included are concrete suggestions for
how to: :

Estimate typical costs. Costs for after-school and summer programs vary widely, based on the type
of activities and services offered, the times that the program operates, whether transportation and

~materials are required, and the experience of the staff. However, programs have many options to meet
costs including charging user fees; accessing a mix of local, state, and federal government funding;
seeking competitive public or private grants; undertaking partnerships with youth and community
organizations and private sector sponsors; and arranging with parents, community members; and
National Service participants to volunteer time.

Develop a Community Learning Center budget. Figuring out a Community Leamning Center's
budget is critical for financing a program. It is useful to itemize a list of common expenses associated
with establishing and operating a program and then the potential resources for financing the
expenses; some items and services can be donated, while others may have no cost. A source-by-
source accounting of funding is useful, too.

-

Build consensus and partnership. Extending learning time at a school through programs such as
reading tutoring, homework centers, mentoring middle school students in math and science, or a
drug-prevention program may require collaboration among diverse partners: not only parents and
educators, but also community residents, service providers and public officials may need, and want,
to be involved in the process. Programs should keep in mind the goal of drawing upon all of the
community's available resources, while addressing the concerns of all who are affected as true
partners.
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Conduct a community assessment of needs and resources. A community assessment helps a
partnership turn a shared vision for continuous learning and safety into strategies that use resources
efficiently to address local conditions. Assessment information can come from interviews, surveys,
focus groups, and community forums. All local stakeholders can contribute to the assessment process
so that the resulting strategies address real concerns, and consider all possible resources. For
example, is there a local college nearby Wthh could provide work- study students or volunteers, or
low-cost teaching assistants? 4

Design an effective program. Successful partnerships have concluded that every school and
community must choose its own combination of opportunities to address local conditions and
concerns. Nevertheless, effective programs address the following issues: establish vision and focus;
address needs in an appropriate manner; coordinate efforts; and establish a system of accountability
from the beginning.

Consider logistical issues. School governance, liability, and building maintenance issues are
paramount to making a Community Learning Center work. Strong leadership, collaborative
decisionmaking, a clear understanding of management and organization procedures and policies such
as liability, as well as managed, mutually acceptable arrangements for space are elements of
successful programs. :

Obtain qualified staff. Staff for after-school or summer learning can come from the school, a partner
agency, or the community, but should have appropriate experience, realistic expectations, and a true
interest in caring for children. Paid professionals and teachers can be supplemented with volunteers, -
parents, AmeriCorps participants, federal Work Study students and other volunteers from local
colleges or universities, community members, senior citizens, and business representatives. Experts
agree that while there are wide variations in staff salaries, hours, benefits, and qualifications, it has
generally been true that where key staff are paid reasonably and given benefits and other financial
incentives, quality staffing is the result.

Evaluate a program's accomplishments. Community Learning Center programs are by nature
complex, and no matter how well designed, must learn from experience. Continuous monitoring of
the progress of a program--in addition to a shared understanding of the program's goals--can help
leaders and staff maintain their focus, improve effectiveness and accountability, ensure parent and
participant satisfaction, and identify necessary changes. Continuous monitoring allows a program's

- director to assess whether its key features are worklng as 1ntended and helps the program to do better
than before.

- Keeping schools open after typical hours to become a Community Learning Center is a significant
way to help meet the increasing needs of our nation's children in a caring environment. By uniting
parents, principals, teachers, and community groups in partnership, communities can assess and meet
real student needs such as addressing reading deficiencies and helping students learn math at
internationally competitive levels, eliminate waste of resources by coordinating efforts, and gain the
advantages of shared expertise and experience. Children, families, and the whole community will
benefit as children learn and grow in a safe and friendly, enriching environment.

"Increasingly, our schools are critical to bringing our communities together. We
want them to serve the public not just during school hours but after hours: to
function as vital community centers; places for recreation and learning, positive
places where children can be when they can't be at home and school is no longer
going on; gathering places for young people and adults alike. Bringing our schools
into the 21st century is a national challenge that deserves a national commitment."
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Williafn Jefferson Clinton
President of the United States

July 11, 1996
-
The Benefits of Schools as Community Learning Centers]
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Lessons from Abroad

- International comparisons of education are difficult. Cultural factors influence performance and school §y‘:tem<; differ. Despite such

problems, internationsl comparisons are nol impossible and a great deal can be learnd from cxamining schooling sbroad. In faet,
unflattering cmnpamom of the academic performance of American students with those from other lands spurred attempts at school
mmproveinent in the United States throughout the 1980s. ' '

From its review of other nations, the Commission draws scveral conclusions:

*Many of our eumomic wmpcﬁmrs supplement formal education withsignificent out-of-school ledrning time.

*School perfornance abroad has conscquences and is closcl'y rclatedto opportunities for employment and farther education.
*Teachers in other countrics enjoy frcudom and respect asprofcssiomils.

In short, Ldnwlzon abroad is buill around high cxpectations. Schools hold themselves and the adults and students i them o high
standards; 1 consequence they enjoy hiph levels of support from parents and the conunumity. As the Commission observed first-
hand, schools overseas reflect a cultural passion for learning.

Twice as Much Core Instructien

Reeent wmpqmsonb of the number of unnual m:s(rut.[luna! hours" in different coundrics indicate l}mi Americans rank in the {op half
of the nine countries e\ammed By the standard of time as an nmtrucnm}ai resource, American education measures up weli.

. This &anda‘rd however, pravides false comfort. As the Commission saw in Germany and hpan leaming is serions business abroad.

*Academic ime" 1s rarcly touched. Distincitons are mddc between the awdcxmu day (whxt.h the Germans call the kalf day) and the
school day (in Germany, the full day)

When:askedidboutthe:schigol *‘313 ; ’M@‘*W’mlgamﬁmmﬂarmmtmtbq pical
! &?%9‘ o SR Ly bocanse. these activl '
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;\czxdenm txme hy ﬁnd large 18 devotcd to core acadmmc study—-native Thugxmge ind, Iiferamre mathematics

Thewse ok ] inuiruciional?, Yo | M‘Um{&%lu{és‘rs markaﬂv‘dzﬂ’eemﬁ_ e Commussion amd)zed Lime fequirements for core
academtc mb_;ecﬁ n 41 *:tateq zmd the T)mnct of Columbia (Nine shth did not provide information). The results are s‘tanlmg on

Tt 15 conceivable that American students devote more tine to demaﬂding' coursework than states require. That hope, however, is
misplaced; 1993 data from the U.8. Department of Liducation indicatc that the course of study most studeats follow is very closc to

what states require.

Clepmanly, Lral - chod pl sccomﬁl‘}"i&‘@l"iﬁ‘
ﬁ’rf;]gcis based on our obqer\«anom 'ahroad and official state and national publications. Tn their final four years of secondary school,

aceording 1o our estimates, French, Gurman, and Japanese students reccive more than twice gs mush core acudernic instruction s
American students. Althouph these estimates are approximations, we are convinced they reflect the magnitude of the academic time

me in which American schools are caught.
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Liven the most commilted advocate of the slatus quo will concede thal A.tm.man students cannol learn as much as their forcign peers
in half the time. By this standard, our education system still has a long way to go.

Onz need look no further than Figure 1 to understand why Fur()pr:dsi and Asaan visitors fo the United States mmmonly understand
English while their children outperform American students on tests of student achicvement. Amerieans abroad, by contrast, assume
they wall deal with people who speak anhsh Our high school students have trouble reading, writing, and solving simple
mathemalics pfobfcms . .

Figure 1

The Final Four Years in Four Nations:
Estmated Required Core Academic Time

=2 Unitcd b;atcs cstimate developed from ‘The Digest of ducation Statistics (NLLb 1992) Statc Uducation lndzcators

{ Counctl of Chief State School Ofticers, 19903, and the commission's review of academic requirements in 41 states and the District of
Columbia. The estimate for Japan was developed from Monbusho (1993 })ubhwbon of the Japunese Ministey of Lduecation, Seicnee

and Culture) and site visits to Japanese secondary schools, and confirmed by senior Japanese ministry officials at a meeting in

Washington. The cstimate for I'rance was developed from a French publication, Organization of the French Liducationat System

I.eading to the French Baccalaureat, and confinned by Fr ezach ofticials. The German estimate is actually the number ot hours of

required coursework’ for one stale, Bertin.)

Out-of-School Learning

‘the formidablc lcamning advantage Japanesc and German schools provide fo their students is complemented by cqually impressive
out-ot-school fearning,. Large nunbers of Japanese stndents {two-thirds of all students in Tokyo, nattonally about 13 percent of all
students in grade lour rising to nearly 50 pereent by grade nine) atend jukus--privalc, tulorial sorvices that enrich instruction,
provide remedial help, and prepare students for mniversity examinations.

A Japanese research institute official told the Commission that efementary school teachers teach to the "middie of the class.” Gifted
students who might get bored or students who need exira assistance are cxpcclcd to tum to the juku for }xcip.

Jukus are a big business in Japan. Spending on the t.sumdk,d 35,000 jukus reaches about 800 billion yen d.rmuallv (over $7 billion),
costing the averape tamily, according to Japanese officials, ahout $2,.500 per vear, per child.

Tn Japan, schools and the larger society generally. ignore "ability" or "aptitude” as factors in school snecess. The Japanese are
vonvinced that hard work can help every student meet hxgh standards. Diligence, application, snd enterprise arc the kLVb—-lf 4 sludcm
is not "getting it,"” more time, usually self-directed time, is the answer.

]nkus do not exist in Germany. But if Genuan smdm\ts are similar 1o their peers throughout Furope, 50 percent of them spend two or
more hours on daily homework, and only 7 or 8 percent watch television for five or more hours a day. In the United States, only 29
percent of students report domng as much homework and three times as many watch television daily for five or more hours.

n sum, compared to American students, German and Japanese youth are exposed in high school to much more demandmg academic
subjects, for many more hours. They spend more serious time learning outside the school. And they [ritter uway less time in front of.
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‘ TABLE 1
. Comparison of Achievement ol Year-Round and Traditional Caleadur Schools,
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RLSLIFSIHS(U%%UT~A\D "ONCLUSIONS

Thirtecs studies of vear-round education were veviewed in the 1993 edivwn of this repard ! 1
Ningteen stwdies have been reviewml i this 1994 sceond edition. [t appears that there X
considerable interast m und evaluationfrozearch aclivity concerming the dogren ol suceess
of the year-round education concept. The studies reviewed here were those readily
ohtataed by the National Asseciation for Year-Round Edueation. However, an exhaustive
review of the professional literature was not undertaken. In the past, the majpontly of
programs roviewed were elementary school applications, often grades two through five!
"Here, too. the majority of the nineteen studies have included these grades. lowever. four
of the studies include high schoola; an additional seven incltude grades six. seven and eight,

which are either in a middle school setting ot constitute the upper grades of elementary
schools.  Tugether, then, a tolul of eleven. or 58% of the studies include secondary
sducation, a substantial increase over what has previously been reported,

The difficulties of ceeating clear evaluative designs, whish include seriaus efforts o control
for the many variables which are not of primary interest, has often been emphasized,
Among the studies reviewed herein, this 15 pechaps the most often-noted frustrution of the
authora. Yer cach of them has taken stops to do just thal, 1n all cases the hmited
populations have been acknowledged. and cautions have been made that generalizations to :
iarger groups are not necessarily warranted. [in moat. but not all of the studies. some type g
of comparison or control group has been esiahlished. In leu of such comparable ‘ ':
populationa - auch as sociv-economic status, ethoicity, lime in program and the like --
several studies have depended upon national vr statg norms en standardized instruments :
o reprosent another population. For examnple, many of the Texas studies usa as their _ ;
primary wstrumentation and nonins. the Texas Assessment of Academic Skilla (TAAS) und o
the Tesis of Achievement & Proficiency (VAP). The normed group. then, becomes the {
Ceomparison bage ax contrasted with those studies that compare two independent groups.
In Lthe normed group, usuasily the criterion uf percentage ol pupile mesting the 70% '
“passing level” acore is used for reference. In California. likewise. the Califoruia
Assessment Program (CAP) results for schools provide one ur more ol the data points a
and/for statistics used for determmmg the degree of “success” of a program. Since 63% of 3
the studies come from California amd Texas, several of therh include normed comparisons, '
rather than separate control groups. : a : ‘

Other commercially-developed and standardized insicuments were also used in these twn
stitea and in ctha other {our states represcated in the studies reviawed in this document.
Some of the other tesls uged are the Abbreviated Stanford Achicvement Test (ASAT.
earlier editions of the Stenford Achievement Test (SATY, the California Aclievement Test
(CAT), the Comprehensive Text of Basic Skills (CTBS), The lowe Test of Hasic Skills
(ITBS). The Sequentiul Tests of Educittianal Progress (STEP), Sucuce Research Associoles
(SI1A) and the Gates-Mac {mnne Reading Teslts.

Whac were the results across all of the ninelcen studies? As the reader might well expect. :
‘the complex array of west resulls was nuxed. though favorable to the year-round concept. |
Tirst. lovking only at Table 1 results (those atudies essentially meeting the criteria ‘
established for inclusion in the initinl review), we find that there were 36 possible
categuries ar areas that could be given plus, minus. or mixed result grades. The 35 wre the
product of the major test results (ot including sub-tests) and the grade levels veported.
-Fonrreen schoolwdistricts contributed to the results of this group.

————

' Les Six. "A Review of Reveni Stwlies Relating w the \chievement of Students Enrol ml i Year- I{onml Educanion
Programs™ Natreacl Assocration for Year. imunr“-duuuwl Sian Diege. CA Janvary. 1993
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Resutt: I'.no:ablo e vear-round programs (thuse designated by a plug (4) in

Tabte I} totaled 30 ol the 35 m:vgones. or an 867 favorable rndmg There worp bo
fully negative findings. The remvtintng five qualifind a3 "mixed results” rlesignated i buth
Tables T and 11 as +) and represent 14 % of  the thtal. - ‘

The stackion of {ive addition:d schnuls!dmtr.u‘,!.:; {those listed in Table 2% resulied in 4wt ot
23 pussible civegornies. Eighteen (78%) of these reentts were favorable to yeac-round
programs (H. Three of the 23 (13 a} were desigiited with a minus (4, which meant that
tradinonal calendar schools were favored by these results. Twn of the 23 dutegories (9%)
reaulted in mixod lindioge ( 2).

I‘akmg the totm cmh acruss both tables the vomgmsxte values are:
48 of 58 categories (83%) ‘ :

+ =
- = 3 of 58 categories  { 5%) ‘ E
+ = 7 of 58 categories (12%) ‘

With respect to achievement results, these figures are the main finding of this
Teview, . . . :

Some uf the studies did provide staustical leats w determine if any given value was
staustically significant. ln all cases the alpha level was get at p<.05. Thoae results which
were statistically significant are marked with a bullot (- ) after the + or . in the results
column of Tables | and [I. Among the most positive {indings are -those reported in the
studies provided by Carlisle FElementary School, TX; Orange County Public Schools, FL:
Oxnard School District, CA: San Diego City. CA; Socorro Scheal District. TX; Sweetwater
Union High Sehool, CA; West Carrollton Schosls, Ot and Waco School District, TX.

Although several studies provided break-outs of data for students “at risk”, usually Chapter
I participants, the numbers were frequently quite small and conclusions were made with
great eiition by the authors of these raports. Just the same, it is wonhy of note that such
students do appear to fare better in the year- rmmd setling.

Mozt studies did not atmmpt to wake comparisons between single-track (ST) and multi-
track (M) year-round programs. The two most popular calendar plans were the 45/15 anil
“the 60720, or minor variations of these. Oue school. Crotkett Intermediate. had a 30/10
olan with 175 days of schosting. The Orchard Plan i California used a 60/15 plan, as did
the programs in Florida. Therc was almost an even split between those districts reporting
- MT or M1/8T cambinations and those with ST plans svlely. Nine of the studies dealt with
multi-track or multi-single-track cumbination. while ten dealt with single-track exclusively.
None of these studies attempted W determiine whether or not either the MT or ST plans
were more efficacious with respect to student achievement. Because of the many
dilferences in curricula and other differences among the multi-state group of plaus here
reviewed, na attempt was made to judge the superiority of one plan over another.

By way of simmary, it may be concluded that in this particular review of academic studies

that the achicvement of students participating in a year-round educational setting
performed better on tests than did their counterparts in a traditional calendar setting.
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TABLE &
COMPARISON OF ACHIEVEMENT OF YEAR-ROUNB AND T RA.D! TIONAL CALYXNDAR SCHOOLS
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A REVIEW OF RECENT STUDIES
' RELATING TOTHE
ACHIEVEMENT OF STUDENTS

ENROLLED IN YEAR-ROUND -

EDUCA’I‘ION PROGRAMS

, (QQQ’ ~ S@nudﬁuon_; ; ol Ay QQ'S)
‘ - Q}@ | . ‘.\h.wefnber;; 199.13 Q{Q’ |
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"Prepared by: Waiter L. Winters. Ph.D. |
Research Psychologist and Educauoua}, L,onsultanc

Formerly Associate Director of E Evaluatwu & Resem:ch
San Diego Unified School District
San Diego, California”

Published by ‘
National Association for Year-Round Educatwn
P. O. Box 711386, San Diego CA 92171-1386 .
(619) 276-5296 - FAX (619) 571-5754 ,

© NAYRE. 1994
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given plus, minusg, or mixed.result gradea.

ABSTRACT

By way of summmary, it may be concluded from this partit.uiar Teview of
academic studies that the achievement of students partlmpntmg in a yenr-

round educational setting performed better on tests than did their
mmuerpanw in a tradltxonal calendar setting.

Nineteen studies were reviewed in this 1994 edition {(second edition) of "A Review of
Recent Studies Relating to the Achievement of Students Enrolled in Year-Round
Education Programs.” All have been completed or reported since 1991;

In the nineteen studies Lhere wecre 58 possible categories or areas that compared

year-round educatien with nine-month calendar programs. The categories were

Of the 58, 18 or 83% of the categoriea
were vated plus (+), meaning that in those categories year-round education students

outperformed their nine-month calendar counterparts. Three of the 58 (5%) were

rated minus (-). Seven of the 58 (12%) were mixed rPsu.lts ).

Tests utilized in the various studies included the Texas Assessment of Acadenvic
Skills (TAAS): Tests of Achievernient and Proficiency (TAP); California Assessment
Programa (CAP). Abbreviated Stanford Achievement Test (ASAT): Stanford.
Achievement Test (SAT); California Achievement Test (CAT); Comprehensive Test
of Basic Skills {(CTBS): lowa Test of Basic Skills (ITBS): Sequential Tests of

Educational Progress (STEP); Science Research Assouiates (SRA); and the Gates-
MacGintie Reading Tests.

The studies were conducted in the states of California, Texas, Florida, Ohia,
Virgisua and Georgia,
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Congress Extended Year-Round School

Fourth Grade WKCE

Pamenlage of Students Performing At or Above Siannard
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Congress Year Round School
Student Calendar {196 daya)
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| MILWAUKEE PUBLIC SCHOOLS "
, Mary Beth Minklay, Principa!
) . Congress North Campus Congress South Campus

Estendfsd Yoar Round 8chool Extanchuct Yoar Round Senosl
Elamantary Cantar . : Eurty Chirdhood Conter
5225 W. tincain Crusk Dr Ao N, sl Sied
Miwpuxas, Wi- 63218 X Miwauras, Wi £1218 -
Phona: 414-818-5380 Phone: 414-818:2380
aw 14-810.521 . - .
August 9, 2000 F 474-810.6215 » kar,  {14-81§.2770

The Congress Extended Year-Round School's (Congress EYR Sghool) modified calendar
with an extsnded ysar of 16 additional days, has impacted a multiplicity of changes in the -
total schoo!l anvironment, Specifically, the test scores, parent involvement, office :discipﬁne
referrals and the total climats have besn dramatically influenced. =

Congress EYR School has approximately 670 students ranging in age from 6 weeks to
Grade 5. The number of Spacial Needs students is 104. Their handicapping conditions
encompass Leaming Disabilities, Autism, Emotionally Disturbed and Cognitively
Disabled. The rangse of these disabilitiss is from mild to severe. The special neeids
?é%dants are included in the testing. The testing of these students is prescribed by thsir

Congress EYR Schoal, is a Title 1 school. Approximately 83% of the student population
is in the poverty lsvel (free and reduced meals).

Office discipline referrals have dramatically declined. In 1995/986 school year, there were
792 office referrals for our school population of 534 studenis. In 1996/37, thers ware 557
office reterrais for 531 students, In 1837/98, there were 581 refsrrals for 509 students. in
1898/98, there were 496 referrals for 619 students. In 1985/00, there were 317 referrals
far 673 students. Our school poptiation has increased while our office discipline referrals
decreased. A

in 1996/97, Milwaukease Public Schools (MPS) began testing fourth grade students using

the Terra Nova from McGraw-Hill. Prior to that, MPS had different accountability measures,
Test scores on the Terra Nova (Wi Knowledge and Concepts Exammation-WKCE) at the
fourth grade level had significant increases. Of the B3 fourth grade students in April, 2000, -
the collective achisvement exceeded the District and National Nerms. Scores ranged from
approximatsly 67% to 80%. _ ,

An example of the achievemant of the students with spacial needs that were tasted in April.
ot 2000, was exemplitied on the Terra Nova (WKCE). A sampling of 6 special needs
students ranging from Leaming Disabilities to Emotionally Disturbed with many of them

having two or more identified handicaps was dramalic. In a range of 1 Minimal Performancs,

2 Basic Performance, 3 Proficient and 4 Advanced, no students performed at the Minimal

level. On the average, most students achieved in the Proficient level in the different

academlc categories. S ,

Parent Involvement is an integral component of Congress EYR School's student
achisvement. Volunteer Hours for the 1998-2000 school year totaled aver 15, 000.
Additionally, there ware 3,752 classroom voluntesr hours. There were 10, 330 parenis at
family activities. Atthe School Govemanca Council which met  times during the school
year, parents spent 216 volunteer hours and at PTO Executive Board mestings parents
spant 270 volunteer hours participating in these events. Other meetings and activities,
brought in 4,368 parents and family members. . ‘

© 8/00° MBM'
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I-OPPT means chreased Qppcrtunities »

In accordance with the Paideia phi osophy all students receive tt‘e same c:umculaf
offerings during the 8-3 school day. During the Increased Opportunmes (1-OPPT)
children are encouraged to select life skills, recreational, or arts activities, |etc. in which
they are interested. !-OPPT will be offered from 3.5 daily and during/all vacation
weeks on an optional basis. These activities will be directed by certified teachers.

I-OPPT 3-5 dally creates an B8-5 School Day

- *Life Skills *Performing and Visual Arts
“Leisure pursuits ' *Self-help Skills
. *Academic Reinforcement *Extension of Curriculum
*Recreational Activities * Student Clubs

* Library and Computer Lab will be open until Spm mghily 50 parents can
come back to school o assist their children with their studies. .

The school building will be available to students from 6 am to 7 pm.
ESP sam-8am/spm-7pm, Breakiast avadable ,

‘1

16. weeks of I-OPPT creates a 255 Day Schco! Yez
~ *Daily offerings *Dramatic Productions '
~ *Sports Camps *Science Exploratories,

*Off-Campus Learning Experiences and more -

lncreased Time wzth I-OPPT

it parents take advantage of the 3-5 t QOPPT daily sessions and 8 addit xorpa weeks of
I-OPPT during vacation periods children will have 47% more time to rtnaster the
curriculum, participate in hands on activities, and expand their know! edge in classes
directed by certified teachers and directly correlated with their classroem curriculum at
‘no extra cost to tax payers and still have 8 weeks of vacation!

It parents take advan tage of the daily 3- 5 -OPPT sessions and 16 addmoncl weeks of
1-OPPT children will have §6% more time in school at no addmonal cost to the
tax payer. o i

Zero-based Budgeting and Creatwe Financial Planning means
No Additional Tax Dollars and Limited Fund Raisers!!!
All classes, activities and child care are offered at a cost of $1 per hour.| Cason Lané
Academy offers traditional, basic educanon plus new and different educational
practices and opportunities at the same per pupil expend:tures as othen Murfreesboro
City Schools. ;

" At Cason Lane Academy children and learning
will no longer be “Prisoners of Time.”-
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' Greg Lyles

. ipal )
Princip CASON LANE ACADEMY
Susan Gendrich \ 1330 Cason Lane
wsistant Principal . Murfreesboro, Tennessee.37129.-
Assistant Principal -

AT CASON LANE ACADEMY |
WE WILL BE OFFERING THE FOLLOWING:

Controlled Cholce Enroliment
Parents provide transportation
~ Funds saved in transpcrtauon go into the school's operating budget
K-8 Organization
“Keeping Children as Children Longer”
- Year-Round Calendar
45-15 Cycle, Single Track (180 days required by state of TN)
up to 255 days of schooling are optional
A New Approach to Teaching . and Learning - The Paideia Phllusop’ﬁy :
What is best for our brightest students is best for alil | |
Uninterrupted Instructional Block from 8-11am
inclusion Model! for Special Education (No pull-outs})

Academic Coaching and Seminars
All children will study Spanish, art, computer science, music, physxca!
education, piano keyboarding, and the traditional curriculum as defined by the SDE.
Site-based Managed School

Creative staffing patterns
' lncome generated from the I-OPPT program supports independent fiscal decns jon-
making at the school level [I
lndtvxdua ized, independent contracts for special teaching services will compliment
: the I-OPPT program. ‘ ; :
Experiments with Time and Staffing through Flexible Scheduling
Traditional Teacher Day - 7:45-3:15 =7.5 hys. x 180 days = 1350/hrs.
Early Flex Teacher Day - 7:45-1:45 =6 hrs, x 220 days = 1350 hrs. -

Late Flex Teacher Day - 11 - 5 = 6 hrs. x 220 days = 1350 hrs .
Educational Assistants - 11-5 = 6 hrs. x 220 days = 1350 hrs.
,Mid-Day Assistants - 4 hrs. per day - Minimum Wage - i.e.Education| Majors

DARE TO BE DIFFERENT

-d A : " e
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The Extended Day and Year:
One Community‘s Experience with PublicADemand

dxslml expense. 14
bridles at the mggeqncm that

wrvices support the family by mkag xt possxblc for pwpk to work wxihc«ul worrying bcwusc, they knuw their children are involved

in constructive learning.”
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MILWAUKEE PUBLIC SCHOOLS

Accountiability Measures
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e
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Congross Year Round School

Student Caiender (196 daya)
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Greg Lyles ‘ /

Principal :
e CASONLANEACADEMY
S;i&:n ?;:nt;;b | 1330 Cason Lanc
. vMurfreesbom, Tennessee. 87129, -
Sandra Parks Telephone (615) 898-7145
Assistant Principal o

o AT CASON LANE ACADEMY
WE WILL BE OFFERING THE FOLLOW!NG

Ccniroiled Cholce Enrollment
Parents provide transportation
- Funds saved in transportation go into the school's oporat ng budget
: K-8 Organlzation
“Keeping Children as Children Longer”
Year-Round Calendar :
45—15 Cycle, Single Track (180 days required by state of TN)
up to 255 days of schooling are optional f
A New Approach to Teaching and Learning - The Paideia th!osophy |
What is best lor our brightest students is best for ali! ‘
Uninterrupted Instructional Block from 8-11am "
Inclusion Mode! for Special Edycation (No puli-outs)
: Academic Coaching and Seminars o
All children will study Spanish, art, computer science, music, physical |
educatton piano keyboarding, and the traditional curriculum as defined by the SDE.
Site-based Managed School
‘ Creative staffing patterns '
Income generated from the I-OPPT program supports independent fascal gdecision-
making at the school level ’ f
Individualized, mdependent contracts for speciaf teaching services wm comphment
‘ ‘the I-OPPT program. /
Experiments ‘with Time and Staffing through Flexible Scheduling
Traditional Teacher Day - 7:45-3:15 =7.5 hrs. x 180 days = 1350 hrs.
Early Flex Teacher Day - 7:45-1:45 =6 hrs. x 220 days = 1350 hrs.|
Late Flex Teacher Day - 11 -5 = 8 hrs. x 220 days = 1350 hrs. |
Educational Assistants - 11-5 = 6 hrs. x 220 days = 1350 hrs. |
Mid-Day Assistants - 4 hrs. per day - -Minimum Wage -'l.e.Education Majors
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The Extended Day and Year:
One Community's Expcrience with Pubhc Demand

086 ‘Mur[‘reesbom decided that community von
The district announced that one elementary school

cxlendadnlay servigesg Four students '.shuwcd up
4“@$®ﬁ?mmmﬁmm$&fL»
RN BHE oD, & ”

Plans arc now well advanccd 1G] opcn Murfrccsbarc 's first K- 8 vcar-ronnd sshool in August 1994 Pan.nm! f:ccdam of choice will

xpe
bridles at the suggestion that ex f 3 ards,” he regpnnds “These
scrvives support the ﬁmnly by making it possnbh, for pcoplu o work thhout worrying because lhcy know their ahzldnm are mvolved

in constructive leaming.” ; ’ |
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NATIONAL SECURITY COUNCIL
OFFICE OFMULTILATERAL AND ‘H'UMANITARIAN AFFAIRS
FAX COVER SHEET

HRIWGMEETING

N AT' ON AL - | .From: Wendy Patten 456-9141 (phane) 1456-9140 (fax) FAX
| h‘ To: Harold Koh, State/DRL | : 6475283/
|S ECURITY | Steve Wagensaeil, State/DRL 647-4344v"
A C OU NC l L ! ;} Palge Chahora, DRL 647-4501 V"
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1 . Christina Ho, DPC : ' 6-5581
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i Reynaldo Valencia, COS * ' 6-1121
i?|| Debra Carr, WH Task Force on UN Racism Conf. 6-1121
[
|I
11]1‘: Date: 8/M14/00 - | - |
> I,H,MEETING RESCHEDULED: The Human Rights IWG meeting for this
i "Thursday has been rescheduled for Friday, August 18, at 2:00 p.m,, in
i th \Room 208. Please call Theresa at 456-9144 wnth ciearance mformatxon
. . y
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1.  Remember, as an
NAYRE member, you
have Internet access to
the 26th Reference Di-
- rectory of Year-Round
Education Programs for
the 1999-2000 school
year. Enter the database
from the NAYRE home
page al www.nayre.org.
To enter, you will need
your username and password (found on the mailing label
of this and other NAYRE publications). Once inside,
you may perform specific searches, browse and print f[rom
the database. Your username and password will expire
when your NAYRE membership expites.
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2. Secretary of State Richard Riley’s recent call for

teachers 10 work a longer year -- some news media called

it year-round -- is interesting to dissect and think aboul.

While he did not specifically call for year-round educa-

tion on this occasion, most observers believe that the two
“1deas go together.

The issue of whether or not tcachers should receive a
more professional salary is a non-issue, really. Of course
they deserve to be paid more. The political question is
whether or not the public will support additional pay with-

- out the additional time. NAYRE Executive Director
Charles Ballinger has pamcxpatcd in numerous live talk
shows over the past 1S years (on the topic of year-round
education) and invariably this very issue of teachers and
their work year arises. Ballinger's take on Riley’s pro-
posal, from listening to the calls, is that the public gener-
ally supports more pay, but only if it is tied to more stu-
dent-leacher contact days in the classroom.

A number of commentators see the Riley proposal as
one more advance in the philosophy of year-round edu-
cation because it 1s one more way of acknowledging the
secamless nature of the learning enterprise, as distinguished

from the old pattern of three months off fur both teachers
and pupils.

2. Speaking of ’S'ecrctary Riley, he has endorsed year-

Don’t furget to send YOUR story ideas and news notes 10:
Kelly Johnson, NAYRE Conununications Coordinator, P.O.
Box 711386, San Diego, CA 9217f-1386 vr e-mail
info@nayre.org. Alsa, visit the NAYRE web site at

www.nayre.org to keep updated on the latest mforma!lvn
about year-round education,
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round cducation as onc of the options to avoid both so-
cial promotion and retentjon of students. The endorse-
ment can be found in the U.S Department of Educa-
tion book titled, “Taking Rcsponsnb:hty for Ending
Social Promotion.™ (May, 999)

3. Speaking of avoiding bplh social promotion and
retention, just how can both bc avoided without a con-
tinuous educational program available all 12 months a
year? Are we all together on this? Twelve months of
instruction would finally allow us to work with students
at the point where interveniion is needed, provide the
necessary remedy and move the student on to the next
stage. No failure or trauma for students, no embarrass-
ment for parents, and no social promotions for the pub-
lic at large. One group not necessarily rcady for this
scenario may be educatogrs themselves, who have
preached this gospel of continuous learning for the past
half century or more.

4. InaGallup poll conducted for USAToday (rcportcd
December 31, 1999), fully| 57% of respondents indi-
cated that they had not taken any vacation of a weck or
more away from home within the past year. ‘[0 the op-
ponents of year-round educgtion, a question, pleasc: If
most folks don’t luke more than a week's vacation any-
way, why s it necessary 1o shut down schools for up Lo
12 weeks at a time?

5. Withthe inclusion ofSolﬁth Dakota, Mississippi and
the District of Columbia i in this year’s dircctory, only
seven states are withoul a ycar~round school. They are:
Alaska, North Dakota, Wyommg Delaware, New
Hampshire, Rhode Island and Maine.

s
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A PARENT’S PERSPECTIVE ON YRE

Kim Smith
Havelack, NC’

Summer - just the mention of the word fills us with fond
memories of days at the beach or the pool. Memories of slow-
paced, fun-filled days that scemed to never end. So, it's per-
fectly understandable that the mere hint of shortening that pre-
cious time for childhood-memory-making can send shockwaves
through even the most progressive parents,

- The concept of YRE at first glance seems to threaten the
ability of cur children 1o chensh and build those wonderful sum-
mer memories. Parents come to near blows when it is suggested
thut the school calendar be restructured and the length of sum-
mer vacation shoitened.

Why? It can’t be the length of the school year that causes
tempers to flare. Most YRE calendars are not exiended school
years, just a restructuring of the existing 180-day school year. If
not the nuimber of days, then could it be an attachment (o the
lazy days of summer?

Su many parents today work outside of the home and we
cling to every tradition possible to try and make the lives of our
children as ‘traditional’ as possible. The thought of taking away
¢ven one day of their summer seems cruel and feels like an at-
tack on our family life. Traditions are wonderful and are an
important part of our heritage, but when it comes to improving
the quality of, and choices available in, public education, maybe
it’s time to start some new tradivons.

I remember tha when our oldest daughter started kindergar-
ten, we were so scared of the world out there that we sent her to
4 private school. Very quickly, leaming difficulties surfaced and
we began to look at publu, school options. Public schools have
funding and programs in place which could help her succeed
that were not available in the area’s private schools.

As in most school districts, there was very little school choice
available in our area. There was, however, 4 new YRE program
which allowed children from outside of the district 1o artend. At
first I thought there was no way I would 1ake even one day of
summer vacation from her. How could I? Some of the best
memories of my life were of summer days at the shore. 1 went
and heard a presentation anyway and I thank God each and ev-
ery day that I did.

The first yeur my daughter began school in July and [ was
skeptical. The summer scemed awfully short. 1 worried I had
made a mistake. Then after 45 days it was time for Intersession.
Three weeks in the fall to enjoy time together. The leaves had
just begun to change and it was cool enough 1o have a fire. We
went 10 a pumpkin farm and on hayrides. We madc leaf piles
and baked apple pies. Our family was hooked!

Each time an intersession period rolled around, we became
more and more fond of our new traditions. We were suddenly
able to make wonderful memories.all year long and our daugh-
ter was thrwmg Summer break was longer than other

intercaccinac en wa el huel 4 lasy crvmrmnar ta aninay and cusse

Intersession offered children the opportunity for enrichment
camps, which covered everything from horsemanship to manine
biology and coaslal ecology. In addition, extended lesming
classes were available for thldl‘bn who needed extra assistance.
Life was good and 1 couldn't unggine dnyone not Iovmg ‘his
calendar as much as our family and friends did.

When our feeder middle school began 1o discuss the subject
of adopting this calendar, | :wus reminded of some not so won-
derful memorics from summers past as parents began to act as if
we were on a Little Leagu!c field with the umpires from hell
calling the game. Gosh! We were so happy with our schedule.
Why couldn’t everyone else be as ‘open minded’ and “enlight-
ened’ as we were? Inever ih my life experienced such hostility
as | experienced from parmt.\. opposed 1o the change. Then ]
stepped back and 100k a look a real look.

They were not opposedI to efforts Lo try and improve public
education. They were not opposcd to offering more choiees in
public education. They were not opposed o making enrich-
ment camps or extended leammg available to children. They
WERE adamantly opposed to losing cven one day of summer.
Summer and all that it lmplnes the essence of childhoud, a slow-

‘paced time when the day never seems 1o end. The chance for

their children o expencncé all of the wonderful things that as

children they had cxpcnenc'ed
Childhood is such a shart span of time. As parents we try to

cling w every single mom('int. We delay the truth about Santa

‘Claus as long as possible. 'We cry for days the first time our

children turn and walk in the school building without looking
back to see if we are still there. Why should it be surprising that
parents would rise up in arms in protest of a program which
would cut at the very heart of a tradition of memories second
only to Christmas?

When I got uver the mmal shock of petitions and letters 1o
the editor and downright hateful calls in the middle of the night
and really looked, I could Lnderstand their fears. As parents,.
there are so many things in the lives of vur children that we have
to deal with that are fearful at first, the first baby-sittcr, the first
day of school with a teacher we are worried won't be able w
give them the nurturing they need, the first time they ride their
bikes out of sight from the t:'rom porch. Fear goes hand in hand
with raising healthy children, but so does reason.

YRE has been the single most important decision we have
made for our family. We uirent out on 4 limb to try something
that we felt in our hearts would benchit our children and it has.
We now have two daug,hters enrolled in the school and both
have at different times bengf itted from extended learning. Our
youngest daughter suffers from allergies and for so long was
medicated to the point of not being able to function well in a
classroom. She needed su;‘gery and because we had an inter-
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- Disorder (ADHD) and struggles with written language, consis-

continuéd_from prior page

session right around the corner, we could schedule it. She could

have time to recover and would not miss 2 weeks of class time,
When the next 9 weeks came around, extended learning has made
available 1o her to cateh up on those things she didn’t fully grasp
when she wasn't feeling well. On a traditional calendar she would
have had to wait and suffer until summer or missed school when
she was already falling behind, ‘

Our oldest daugheer, who has Attention Deficit Hyperactive

wntly makes honor roll. She is a good student who struggles in
one area. During the sccond 9 weeks of her fourth grade year,
she really began to blossom with her writing snd her wonderful
tcacher picked up on it and invited her to extended learning Lo

BOARD

]
540 261 2967

used that week set her on the right course for the remaining year.
In addition to the educational henetits, YRE has truly en-
hanced our family lifc, We havEe taken vacations when resott
arcas were not crowded and we have begun o enjoy treasured
time together all year long. What so many people who are op-
posed 0 YRE miss is that you ddln‘t have to deny your children
those wonderful summer experiences - you add to themn, You
add wondertul memories of fall, Memories of hikes through
beautifully colored woods. The sound of leaves crunching be-
neath your feet becomes just as precious as the sound of the .
waves on the shore. The warmth of snuggling in your pajama
and reading ‘Little Women' by the fire becomes just as memo-
rable as days on the beach and the overall educational experi-
ence of your children becomes just as varied and wonderful as

enhance her writing skills. The invitation came at just the right | the change of each scason.

time in her learning experience and the anc-on-one approach
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More than ever before, the topic of yéar-round education (YRE) research was spotlighted at the
31stNAYRE Conference in San Dicgo February 5-9. Two print documents were made available for the
XN first time at the conference, Dr. Caro]yn Kneese Assistant I-‘rofe:.sor Texas A&M University -
Commerce, published X : ating »Stud hievement,
which is the most significant and scholarly research synthesis md metia analysis ever donc relating to.
achievement and YRE. YRE: Paths to Resources, by Dr. Don Glines, Director of Educational Futures
Projects, and myself, is a 100 page biographical history of YRE from 13900— 1999 cantaining over 600
citations, us well as a concise historical summary and interpretation of the YRE movement in the 20th
Centwry. It is an invaluable resource for school districts and resealrahc.rs looking at the possible
- implementation of a YRE program. ‘ . '
Dr. Kneese shared results from her study with atiendees, Her review, which synthesized the results of 36 studies done in the
1990's, indicated the positive impact of YRE programs on student achievement. In summarizing thejresults, Dr. Kneese quoted Dr.
Walter L. Winters, “...studies since 1985 appear to be more sophisticated in design and the results more favorable (0 YRE students.”
(1995) She goes on 1o say, “Other researches have come to a similar conclusion, resulling in a con;Lnsxns of opinion that the trend
in research has been for results to faver YRE as time has gone by.”

Dr. Julie Frazier-Gustafson, of Purdue University, who is noted for her landmark studies of the positive academic impact of
extending the school ycar, shared the most recent results of a study of Linnwood Elementary's (Wul lafayeue, IN) balanced
calendar which is a modified 45 15 approach. This is an extremely well-designed swdy which is in its second year and has already
yielded positive results relaung to reading n.cog,mnon reading wmprehemmn and math results for YRE students compired o the
control group. l

Dr. Kelly Charlton. a Visiting Assistant Professor at the University of Missouri, provided an updmc on the highly significant

-work which has been done by Dr. Harris Cooper and team at the University of Missouri, Parm,u;l.:r emphasis in this on-going
landmark research by Dr. Cooper focuses on summer learning loss, time and learning and student achievemnent. Indications of the
significance of summer learning loss on today s students is the prime motivator for school districts to movetoa year-round calendar
with more frequent breaks in the school year. : :

Robert Heaberlin, a Georgia principal and NAYRE Board member, shared anoverview ol the “revicw of the Litcrature” chapter
of his doctoral dissertation which focuses on student achicvement, discipline and atiendance in a Georgia elementary school. The
material gathered here, along with the work donc by Dr. Kneesc, provided exceptionally valuable; material for the presentation

- “Reflections on YRE Research - 2000” which T did as a NAYRE Research Committee Co-Chairperson. Also a panel presentation
chaired by Dr. Marsha Speck, Professor at San Jose State University and co-chair of the Research Commmec included Dr. Frazier-
Gustafsen, Dr. Kneese, and mysclf. Each reflected on the state of research on YRE as we enter the new millennium and dialogued
the matter with those attending the session. :

~ Scveral other presentations relating to YRE research were made at the conference. Dr. Janice Haworth Assistamt Professor,
Georgia State University, shared herresearch on *Music Programs and YRE:” Dr, Deborah Kanipe;, Assistant Professor, Texas A&M
University-Corpus Christi provided input from her study “Teacher Perceptions of the Year-Round Calendar of Elementary
Education.” Several positive results for YRE were noted in her presentation. Also, Mary L. Thomis, Administrative Supervisor
tor the Austin Independent School District, TX , focused on the impact of an extended year pro‘gram and intersessions in 1]
elementary schools. Positive results with minaritv and scanamicalludicaduentamand kil il el Gocmen ooome

ikl ha 1
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lhunl of grade ratention may

sorve asa “atick” In aome cases for

-Ludcnl- to perform betice and for

lnnfhrrl nnd ndminiabrators to

oﬂ'el Letter Instsuctivn, The thrent

of requlred prrticipation in intun.

n‘lvo annual summer achonl pro-

grnml mny be rqually effective

whila effrring atudenta additionnl

- leerning epportunities. Oace stu-

.21, . denta ara retained, however, they

ununlly gat na rpeeinl help with

tholr schoaling. They wre oltun

;élnml in low acadermie trockn only

, 1o ropeat tha proviang yenr'a in-

struction and ultimately dinrn.
' Engv fram sehoot,

hongh avidenen fram 28
yeara af repenrch shown
sl grade retention in
incfective, pramnnsling
low-nclnevmg childron withaut ra.
. medlal‘on lswt the anawer elthzr.
Altarnntivas to rotantion or gociel
|l|r0mulinn include promotian plus
lulor(nz, suminer achoal, or in-
trennull parent involvemant, na
well as ofTaring nongraded lnnlru:-
tionnl programa, It preventing
lenruing problama before they got
plarted is the uplimnl and moat
ant. rmvtl\-n intarvantinn stratagy, And thie requlrea a long-lerm ammilmunt.

-One examipls of a succaanful nllernntiva stratagy ia the Clilengn public achuols’
awn Chilil Parent Center aud Expansion Program, a 30. yenr.old enmprohensive
Intervention effort from praachool tn 3rd grade thal emphonizea bnsic skills, par.
enl involvemant, and sinall clana aizen. Ona nf lho great benelfits of & ¢hild's pur-
ticipation in this pragram, we have found, Ia that that i ar ghe will be much
Jeas likely than nonparticipnnta to rapent & grade and Lo receive specinl etduen-
Gion aervicea, primarily heesuae the program improves children's erhaol achicve-
ment and famlly Involvement in lenrning, rlpﬁnsion of auch prevention pro.
groma to includo na many chilren as posnibla will 12gson the need for remedlal
progeane and proclices lika grade retention. Sucevasu) prugrama likn thrna de-
rarve lop funding priorfly.

In medicine, lrenlinanta shown tn be nefTeelive or (e hinve serious nnintanded
conarquancer do nut gain approval from gavernmant ngancies ond ace discurdel
or rovisud. Retention as an oduentional treatment has not followed wuch natnh.
lished ncientific traditions. Chilldren wilh lanming diffienttios have the mnnt to
loga frem such a practien. Wa urgn cducational professionala to implement prn.
grama nnd rafurm strategiea that have proven alroc' ive. L]

Arthur Hrylmldl aml Judy Hnmlr arc ﬂﬂl'r’Nerl at lh' luulllu!— for Huu nre l; an
Toverty nt the Univeesity of Wnrn-lnn Madison, Ann McC oy e a posfdieteral fellow
nl the lrrllllcr wrly,
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By
Dr. Charles Ballinger
NAYRF Executive Dlrector

A REPORT TO NAYRE MEMBERS

. Checking schedules, choosing trans--

- time and learning, including work on

'UNDERSTANDING CURRENT DATA/STATISTICS

 Studentsinthe U.S. Whilethat number may

|

_Charting a new course requires a rather basic understanding olf where we are. where we want
to go, and how to get there. A desire to go [rom San Diego to London requires considerably more

thoughtthan simply choosing London. : |

portation options, and a host of other
decisions are required for a successful
conclusion of the journey. Soitis with

balancing the school year calendar. A
review of the now, a goal forthe future,
and some thought on how best to get
there—all are a part of g y.umg from
here to there, ‘

I hope to provide you with an
understanding of the siatus of year-
round education today, a view of YRE
tomorrow, and some proposals for
reaching the goal of a transformed
school schedule that helps students learn better, .

Today, NAYRE announces that 3,026 schools. in 627 schoo! districts, enrolhng 2,108.447
students, have altered yesterday’s school calendar 10 provnde better education for siudents.

YRE Students at Momgomcr) High Schaal San Diego,
CA, performed on the sleel drims.

These numbers inform us in a variety of ways. The 3,026 schools in the current NAYRE

“directory is the first time this number has moved beyond 3000! The number of schools, school .

districts, and students involved ull have
grown, representing an assurance that the '
old agriculturally-derived school calendar .
isgivingwaytothe ncwcr.b‘:]anced cduca- lnSIde fh,s Issue
tional calendar.. x
Let’s place these numbers in context. News Notes .. “nen
The 2,100,000 year-round students consti- , § s
tute about 3.5% of the total number of K-12 . Affiiate Calendar ..o

-

] ‘
YRE: A Parent’s Perspectiv

scem small 1o some, it is large when com-
pared 1o other reform movements. For : LBl Rounduh
example, YRE is twice as large as the char- | |

ter school inovement, a movement which Imerse ssion in Hawaii .....
has received extraordinary political support . | ;

from the President, statc governors, and :

ANRIERR WM banraconnnrw ¥eama

¢ EESSHUEN

legislators; iwice as large as Successfor All; - FINESEN RIS TSN IVHIWESTIN PR

three tilnes larger continued fromp. | - Readet, you may use any of the materials cunt. wned in Hiis
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Session Leader Jim Grant tells how YRE warks ina m:dn-age class.

than the number of Accelerated Schools; and 3 1/2 times larger

than the Coalition for Essential Schools. Since many schools in
these other movements are quite small, comparisons utilizing
enrollment figures only make year-round educauon’s numbers
look even larger.

Please understand that we are not diminishing the important .

work of these other movements, since there are year-round

“schools in each. Rather, the figures document that year-round
education continues to be a lcader of educational refurm. Fur-
ther, it is unique among reform efforts in that it is locally- and
practitioner-driven, rather than university-, foundation-, or gov-
ernment-driven,

Two states added year-round schoals this school year—
South Dakotas and Mississippi---as well as the District of Colum-
bia. In total, there are now 43 states and D.C. involved with YRE.
To demonstrate in numbers this continued growth, please note

‘that during the past ten years North Carolina has increased its
listing from 1 10 130, Kentucky from 0 to 154, Arizona from O 10
164, and California from 489 10 1,557.

Year-round education has gone international. In the past
decade, Canadian schools have increased from 0 1o 36 and are
found in Brtish Columbia, Alberta, Manitoba and Ontario.
There are now 33 YRE schoals in the Pacific [sland nations of
Guam, Saipan, and Pohnpei, each of which has close ties to the
U.S. Great Britain, which most of us would agree already has
year-round cducation with its six-week summer vacation, has
developed a cadre of educators who are working 1o shorten the
summer holiday o four weeks. The first British schools with the
five-term plan have been established this school year. We are
following this development closely and are in regular communi-
cation with our Brlish colleagues. We should also remembur
that the United States is one of the few industrialized countrics
without already-established year-round programs nationwide.

Private YRE schools have continued to grow, with almost
17,000 students now attending. Ten years ago the number was
a little over 2000. We welcome this trend, and we encaurage
other private schools 10 alter schedules to liberate learning.

Exghty-one percent-of year-round schools in the U.S. are
wesUl the Mississippi River, a western predominance that is
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similarly manifestcd among both Canadian and private
schools. However; thal pronounced westward tilt is less so
now than 10 years ago, as we note the sustained growth of
YRE schouls cast of thc, Mississippi. Kentucky has particu-
larly led growth in this region and has moved o fourth place
among all states in the number of year-round schools. We
believe that very significant YRE growth i the castern
states and Canadian provinces will continue over the next
few years.

Weither cnminugs tu be a factor in debates about
altering the calendar, but it diminishes in importince each
year. Now there are over 700 ycar-round schools in cold-
weather states, an increase over Jast year. By contrast, one
M of the nation’s summer hot 5po!5, Arizona, hus 164 year-
round schools,

The growthin smgl«.-tmc.k schools continues. Ten years
ago, 32% of all yc,ar-iround schools were single-track. In
1999-2000 they constitute l59% of all YRE schools. While hoth
multi-track and single-track YRE have continucd to grow, single-
track has grown faster and will continue, since most schuuls are
not overcrowded. ‘

Why the growth of YRE?

REASONS FOR GROWTH

1. The growth con-
tinues because both parents
and educators now ques
tion yesterday’s calonddr
that interrupts formal edu-
cation for up to three
months. Educational re- §
scarchers and site practi5 |
tioners today acknowledge
the reality of summer learn-
ing loss. Opponents of cal
endarchange now acknowl-
edge some loss, but they
dismiss its importance‘
Well, it i3 important be-
cause it impacts a student’s
chance of success! If sum-
mer loss negatively affects
the lcaming of a majority
of students, and educational research is now clear about that, thcn

Four Seasons winner Sandy
Hawkins, a Utah resident, accept:s
her award.

|
‘why isn’l it educational malpractlu, tu continue an arrangement

that is actually detnmemal to students? 1 ask again as | do

regularly: Why is it so, difficult for somc communities to

understand that one way 1o reduce summier lcarning loss is o
reduce summer vacation?

2. Parents like year-round education’s intersessions, which
offer instruction that is immediate, focused. and imore appropri-
ate than summer school can ever be, Indeed, many principals
have indicated to'us in the national office that parents mention
intersessions often in their supportive comments. If public
policy is shifting toward ending social promotion (it is) and if


http:ernmenl-4.hi

¥

Aug-oa-oo\oz:cxlp BUENA VISTA SCH. BOARD

thén a continuously-scheduled program or-a reorganized ca!cn-
dar with intersessions is the most logical approach. What is the
rationale of allowing students to falter and fail for nine months
before intervention is finally offered in summer school?

3. The growth continues because American and Ca-
nadian patents have changed their vacation patterns and are
now seeking greater flexibility in school schedules. Ina
major Gallup poll released within the past two months,
fully S7%. a majority of those polled, acknowledged that
they had not taken any vacation of a week or more away
from home within the last year. Parents now desire various
times 1o get away and increasingly utilize long weekends
for a respite from everyday work. -Along with the increas-
ing unease in suburban and urban communities about
having so many youny people largely unoccupied, unsu-
pervised, and unemployed during the summer, a question
emerges: How Jong does summer vacation really need to
be? '

4. The multi-track format provides an efficient and
immediate solution to the problem of overcrowding and

N . |
540 261 2967

time in the broadest sense of supporting students to be continuous
learners within the reality of Iifelo 1g learning. I wasinirigucdthe
other day by twa items in the January, 2000 issue of Electronic
Scheool magazine. The first was an adventisement with this

" headline: “Now the best school can be everywhere.” Yes, and it

ionals"Akssociation fmf Ye?f .-

'Spec"ia/; mg m 'qme and

does 50 in a cost-effective way. Moreover, multi-track Board member Robert Smotherman (R) presents Dr. J"h“ Hodge Jones

retains year-round’s educational values and philosophy,
since each student in a multi-track comtext always follows a
single-track schedule. ;

A part of knowing where we are is to undersmnd clearly
year-round’s educational values:- :

* more continuous instruction leading 10 more continuous

learning.
* less leamning loss.
. quncker diagnosis and i mtervenuon of student learning prob-
lems.
¢ higher student attendance. -
¢ higher teacher attendance and fewer substitute days
» fewer dropouts.
» reduced in-school vandahsm
Thatis a strang educational platform for any reform move-
mcnt'

WHAT WE EXPECT IN THE FUTURE

We have reviewed for a few minutes where we are. Now
let’s think about where we expect to be in the future when it
comes to time and leaming.

First, we fully expect that all education will become a year-
round enterprise and that all schools eventually will become
year-round schools. The issue is not whether, but when. The
school may use another name than year-round. It may be called
continuous learning, balunced calendar, modified year, extended
year, alternative calendar, flexible scheduling, or whatever. In
each, the intent will be to have a school schedule that more nearly
fits the way people learn: continuously. And the schedule will
merge into the goal of continuous lifelong learning. - ,

Second, we fully expect the year-round movement to con-
tinue as a leader nationally in an ever-broadening discussion of
the relationshinof time tolearmnine  Not et rime an tack haoraben

(L) his Four Seasons Award. - }

would be easy to add “anytime.”| An interview later in the same
issue withJohn Sculley,formcr ChiefExecutive Officerof Apple
Computer, brought forth this comment “Schools should think of

|
- their students as customers who wnll be in as much control of how

they learn as e-commerce customers are in contral of what they
buy. The issue shouldn’t be just when will classrooms get wired
1o the Internet, but wili these stﬂdent customers do most of the
learning over the Internet from the institution of the traditional
school or will they access interactive learmng sessions from
home, from a library, or on a field trip.” :

Auention, please: Clearly, we are moving towards continu-
ous, year-round, lifelong leammg' Furthermore, Mr. Sculley is
raising a serious question about whether our newest schools are
being built with the futre in mmd and even whether we will
need as many schools as we thmk we do now.

The National Education Commasswn onTime and Learning,
chaired by Dr. John H. Jones, pomlcd us in the direction of this
‘broader discussion by dec]anngE in its book Eumm_qu)mg
“The key to liberating learning lIICS in unlocking ime.”

HOW TO GET THERE

Now that we know where we are and where we expect w© go
let’s talk about how to get lhere_

1. - VE - .
As school districts make decisions aboul year-round education,
itis important that those decisions be focused on what is best for
the sudent. Unfortunately, t00 many communities make the

- decision based on what is best tor adults. If the student remains

the chicf focus, then year-round educauon will enhance student
leaming,
2 Mmmmmmmmmmmmm&

rhoa vtane® e mabhadicfa VWanma oo
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schoo! students as it is for elementary students, There are over
250 YRE high schools and programs. Years of experience und
data from high schools confirm that athletics, band, and the
prom all continuc as before, Student achievement is as high or
higher. High school educators, join with us in lxbexanug
learning by hbcratmg tunL
‘i o .

lerm chanpe. Changt, of the kind we advocate ~ nrm. reform -
occurs gradually, within a political context. Experts in change
advise a clear focus and o steady pursuit of a goal if important
changeistaoceur. NAYRE s goal is clear; to transform schools
" by using time effectively 1o cnhance studentlearning, Remeim-
ber that democracy, an idea that has been developing for the last

decade in Russia. So it is true that excellent ideas sometimes
take awhile 10 be commonly accepted. The
year-round movement is stll relatively
young. We will cventually prevail. -

4. Ycar-round ,3;!29;3}@; mus; feel an
imperativ realignsc dul
Itis :xppmprime 1o heur once again the warn-
ing of the National Education Commission
on Timne and Learning: “Our usage of time
virually assures the fatlure of many stu-
dents.” Let’s think about the quote: Assur-
ing failure? Not for us. Lct us ensure
success. Let us strive to reduce the summer
vacation of yesterday’s calendar.

students?, |

5. The leaders i r Z m
ommuiicate o 1w ducational v rent in
YRE and communijcate this over many years, Today’s parents

may be different individuals than those who took partinastudy

of YRE five years ago,

6. The leaders of the calendar change must rememberto
MWMWW
Wmm&ﬂhzw Ignoring this advice
has caused problems for countless districts,

7. Accept the reality thatin a commupity’s discussion of
year-round education. things will be said that are true, half-teue,
and not true at all. Combat the half-truths and untruths with
facts. Call the NAYRE office to check facts and figures and
move quickly to rebut printed factual errors which abound on
the Internet.  Also, | think it is important for the leadery of
schedule change to be thoroughly familiar with the research
relating to matters of time and learning. Jt gives me great
pleasure torecognize some of the rescarchers who have contri b-
uted much 1o the discussion of time and leamning,.

~+Dr. Carolyn Kncese, Texas A&M University, whohas authored
several articles on YRE and who has completed a meta-analysis
on year-round education, Dr. Kneese is the author of a new,
major review of YRE, published by the Association, and
available from NAYRE.

.

*Drs. Hams Cooper and Kelly Charlton. Depanmeht of Psy-

chology, University of Missouri. who are members of theteam

BOARD

I summer loss negatively
affects the learning
jority of students, and educa-
tional rescarch is now clear about

that, then why isn’t it educational
malpractice tocontiniie an arrange-
ment that is actuadly detrimental 1o
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that completed a major meta-analysis on summer learning loss.
The team are in the process of « major study now underway, a
meta-analysis on ycar-round'education.

*D. Julic Frazier-Gustafson! Purduc University, wha has com-
pleted the most sagnificant Stl:jd)' on the extended school year and
whia has published the results of her study.,

*Dr. Walter Winters, independent consuftant, San Diego, who
reviewed and reportedon 19 s;mdies relating to the schievementol
year-round students in a document published by NAYRI:

~ «Dr. Janice Haworth, Georgia State University, Atlanta, who
700 years, has never existed in China, and only for the last .

completed. a study of music in year-round schools and who
continucs to study this matter,

«Dr.|Deborah Kanipe, Texas A&M Uni-
versity, who has completed a4 study of

of a ma- physicaleducation in year-round schools.

sDr.Henry McCanhy, Appalachian State
University, Boone, NC who has been
stucying education in China and can pro-
vide a comparison between the Lwo sys-
wems. - ‘

«Pr) Marsha Speck of San Jose State
University and Dr. David Mussatti of
v Si:rira Nevada College, both members of
NAYRE’S board of directoris.

derstan . idea, no ma

MWMMML Remember that thme opposcd )

something will always be luuder than-thosc in favor.

i
I
i H

H

i

|
CONCLUDING REMARKS

Tt was in April, 1980 twenty years ago, that T was first
approached by Dr. David Pascoe, 1o assume daily leadership of
what was then a faltering orbamzanon There was no treasury, no
real organization. The past 1wo decades have been challenging to

- say the least. However, ther¢ has been substantial growth, indeed

a growth from 197,000t0 2. 100 ,000 students over those years, and
for that reason I am pleased to have brought you this report.
Now as always, 1 leave you, in this my final status report to you
as Executive Director, with this rhetorical question which I wrote
nearly 20 years ago: If year—‘: -ound education were the 1raditional
school calendar, and hud been forover 100 years, und if someone
were 10 suggest d “new’ " culendar whereby students would be

L
. exempt from formal instruction for up 10 three months at a time.

would the American public allow, or even consider, such u

scheme?

We hope you will join us in our commitment to the concept of
year-round education, and we invite you to seck NAYRE help as
you chan a new course for better student learning. Know that we

are available to help you wherever and whenever we can, YEAR-
ROUND!
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The issuc of ume as related to
learning was an idea presented in the
publicarion of The Nation At Risk in
1983. *Time is a crucial resource in
education - and a malleable one at
that.™* For over 200 years the vari-
able in the measurement and assess-
ment of student leaming has been that
of student ability. The measurement
was based on obuined academic
skills in an absolute predetermined
number of days of schooling. Nor-
mally, the measurement was pre-
mised on the ability to pass or fail in
an academic block of 180 days. The
traditional school makes time the
constant and learning the vanable.
The accepted model during the past
twenty vears was founded on the
concept that all students learn at the

N i -
CWWhat’s Out

Abiliry ,
Bell-shaped Curve
Fixed Time Model

Intervention

same rate and in the same amount of
time. In the vaditonal system each
student spends the same number of
houts in school, enrolls in the same
number of courses, and remains in
school for the same number of years.”
In this system, time 1s fixed with

student learning that has great vana- *

tions in student knowledge or skills.
Parents quickly recognize the fallacy
of this model for learning with each

child having a different time schedule -

for development and leaming - to
walk, talk, and accomplish simple -
health habits within the family unit.
If the childres within a family unit of
similar inheritance and environmental
conditions learn on differeat tme
schedules, why do the schools
contnue to expect all children to
learn on a fixed ime schedule of 180
days... with three consecutive months
off for summer vacadon and for

. learning to elapse? Time is a valu-
.able resource in student leaming. In

a leaming model presented by John
B. Carroll of Harvard University, he
states that “the leamer will succeed in
a leamning task 1o the extent that he
spends the amount of ime he needs
o leamn the task.” He clarifies time
as a task to be leamed, active student
engagement, student aputude priorto
learning, time a student is willing
to spend. and student willingness o
persevere. Alsol variations of ime
are needed for the individualizatdon
of student learning. Each local -
school and administrator has a

WManaginy Change:
Por 44U Chilanen Jo Learn

by James C. Bradford, Jr., Division Superintendent ,
Buena Vista City Public Schonls

“Most srudents can learn what :}:e schools have to teach....” Benj jamin S. Bloam

responsiibiliry to effectively managea -
valuable educational resource - time.

Thelissue of school lime-has

become ia subject for national discus-
sion. chmc of the research concemn-
ing nme and leaming rcvcals the
followmg

1.

2.

Thc\Unitcd States has one of the
shortest school years {180 days)
when compared to other natons.
The|U.S. school day averages 5.6
hours in length when compared t©
o:hc;r nations with 7 = 8 hour
school days.

. In Amenca as linde as 50% of the
vschool day is devoted to instruc- .

uoni with as linle as one-third of
total instruction on-task.

The{ tesearch on the amount of
time a student spends on home-

Tume

J-Curve
Vlariable Time Model
Earlier Intervention .
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work is positive for high school

students, reasonably positive for

middle school students but no
direct benefit has been found for
elementary students. ;

5. The majority of the American

students watch at least three
hours of television a day, exceed-
ing all countries except Scotland.

6. Qverone-half of the American
students report that they have
jobs; academic performance
falters when a student works
more than twenty hours per week.

. 7. Extra curricular activities and
spotts foster student skills for
future syccess.

8. For the first dme, according to
the 1989 Gallup Poll, the public
favored increasing the amount of
a student's time speat in school.

9. Achievement increases as allo-
caled time increases (Ducham and
Licherman, 1980, Smyth 198S).

10." Reviewing material that a student
already knows does not increase
{earning (Walbery and Frederick,
1982); nor does teaching con-
cepts or skills that a student is not
ready to learn .

11. Twenty-one percent.of the

" teachers in America pursue
college courses during the school
year only twelve percent pursue
college courses during the
summer {(NEA, 1987).

12. Seventy-three percent of the
teachers participate in inservice
activities during the regular
school year (NEA. 1987).

13. Two-thirds of the teachers are
not employed during the summer;
fourteen percent work in a school
system; twenty percent work for
outside employers (NEA, 1987). *

In the twenty-first century the
rariable for leaming must be changed
rom that of ability to that of time.
The basic idea that most students

* can learn what the schools have to

teach - if the problem is approached
sensitively and systematically -isa
very old one. [t has been central in
the tutoring of students for several
thousand years.” * The idea that most
studeats can learn was supported by
the Jesuit schools before the 17th

Century, during the 17th Century by o

Comenius, Pestalozzi during the 18th
Century, and Herbart in the 19th
Century. The educational delivery
model that must be adopted by all
school officials for the students of the

. twenty-first century should be -

premised on the basic philosophy
that all children can learn. The J-
Curve is a mathematical expression
of achievement designed to illus-
trate that “most children can leamn
most things, most of the ime. It
differs from the uaditional bell .
shaped curve which shows grada-
tions of achievement including
fatlure as normal and acceplable.™
The cffective schools framework .
rejects the assumption underlying the

bell curve, and assumes that -

failure is neither normal nor accept-
able. The bell curve must give way
to the J-curve with time schedules
that vary so that all students can leam
the basic skills necessary to be
competitive in a global sociery.
Bloom states that the additional time
requirements for this “are typically of
the order of ' 10 to 20 percent
additional time over the regular
classroom scheduled dme™.* The
new tme model would require earlier
interveation for children having
problems. Children must be provided
with periods of time’ within the
present fixed 180 day schedule that
allows for the individual diffecences
in leaming rates.

School officials must be encour-

aged to develop educational programs

that motivate students with instruc-
tonal techniques that change the

__.,vatiable' fmm 5 ﬁxed. 180 day sched-

ule to thc\new variable time. Student

- learning will require different

amounts of time for leaming. This
change mll alter the traditional 180

" day school calendar. All students

must be brought up to the minimum

- standard of a basic education if the

schools arl,e to be viable in the twenty-

“first century. The challengeisto .
" develop al“thigidng" and “learning”

sociaty that can out perform the other
nations ofthe world’s work force.

1. "Aanual R“ewn’. National Educational
Comunission oa Time and Leaming.
\V:shing!;on. D.C.oMarch 31. 1993

2. John B. Carroll. “A Model for School
Leamning’. 1963, Teachery College Record.
Harvard. !l\vissnchuum p 7.

3. "Bricfing Paper™, The Nauonai Educatien
Comunission on Time Leaming. US.
Office of lEducaﬁon‘ 1992.

4. Benjamin S. Bloom. Humang

0 S 15 ing.
- MecGraw Hill. 1976, p. 3.

5. The Effecﬁve Schools Research Model and

Qunilite Coacepu . Effective Schools.

: "tOkcmas M'chsgan

6. [bid..p. 5.
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How should we interpret and explain the results?

1.<At best, students show little or no academic growth over

summer. At worst, students lose 1 to 3 months of
learnlng

What Do We Know About Summer
Learning Loss?

-

Aug-04-00 02

0 Harris Cooper
¢ 2. Summer loss is greater in math than readmg University of Missouri-Columbia
7 3 Summer loss is greatest in math computation and Barbara Nye
N spelling. Tennessee State University -
o . . . . iaa . o
¥ 4. Summer vacation increases disparities between middle Kelly Charlton

class and disadvantaged students’ reading scores. James Lindsay

5. The detrimental effect of summer vacation appears to Scott Greathouse
Q ,
z increase as grade level increases. University of Missouri-Columbia
Q
m N
G Whatare the implications for educational policy?
m .
g
0 ,1 We can accept the detr:mental effects of summer
=
> vacatlon Correspondsnce may be addraasad to;
q . I Harrls C
z 2. We can increase summer school opportunities and Dega:tm:npeo;l’wchobgy
- - 0‘ # HCA

2 direct these efforts in the most beneficial manner. Urhversity o Missoarl

; Columbla-MO- 65211
5 3. We can examine alternative school calendars.
¢
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Where does the present school calendar come from?

What are some suggestions for how the calendar might be
changed?

What Do We Khow About Summer Learning Loss?"

-Table 7. Effects of summer vacation on reading

comprehension and recogmtlon for
different income groups (DLGE metric)

540 2681 2967
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What are the concerns raised by the long summer break?
What problems arise when you study the effects of |

summer vacation?

How were studies of summer vacahon and ach:evement
found?

What was found in early studies of summer vacallon
effects?

How were the more recent studies analy_zed?

What are the characteristics of recent studies?

What was the overall eﬂect of summer vacationon
achievement?

Is the summer vacation eﬂect dn‘ferent for dufferent
subjects?

Da other factors inﬂuence the impact of summer

~ vacation?

How should we interpret and explain the results?
What are the implications for educational policy?

What kinds of questions should be examined in future
research?

Income Level
Read!ng area Middle Low -
Comprehensaon Average DGLE .27 =34
# of samples 14 : 3 10
~ Slze ot samples 640 - 1,980
Recognition  Average DGLE +23 ~ -15
% of samples 4 - 10
Slze of samples as0 1,980

- Note. DGLE = differsncas In grade-level eqwtvalem scores betwesn spring and fall (in ysars).

Table 8. Average effects of summer vacation on
relative reading achievement for differe

grade levels

d<index . DGLE - --

- #of Sample #of _ Sample ‘
Grade samples size M samples size M
1 7 1,967 +.04 4 764 - - 4,01
2 8 - 2,189 +04 - 2 74 4.1
3 6 2,169 -.02 5 1,203 .12
4 8 2,778 -12* 6 1,237 =34
5 11 4,056 -.09* 10 2,690 -.2(
6 10 1,212 -12* 10 1,212 -.18
7 9 642 -17° 9 642 -.36
8 3 235 -21 3 235 -.46

Notes. QGLE = ditferences in grade-lavel equivalent scoras batween spring and (aiXIn years), Size
sampls equals the (ot number of students scross ol Indepandant samples,

*95% confidance Interval doas not contatn ¢=.00,
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Table 2. Effects of summer vacation on
achievement across all subject areas

Average Average

540 261 2967

BOARD
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#-of-samples— Samplesize__d-index  DGLE

cindex DGLE . d-Index DGLE
With SES 62 -~ 46,421 —_ +.02* -

_WithoutSES 57 43 . 8,037 6384 -13° -13

Notes. DGLE = dittarences in grade-isved equivalam scores between spring and fali(in years). Sizs of
sample equals the total number of studants across all Indspendant samples.
*95% confidence imerval doas not contain d=.00.

AN

Figure 3. Stem-and-leaf display of d-indexes for effect of ’
summer vacation on acievement scores in ma

" and reading . -
Math c-stem Reading
‘ +.3 B .
+.2 0124457
2+ 2246779
. 9500 +.0 4666889
882210 -0 11222444557
7754 -1 122224499
- 955 -2 3357
3 -3 5
0 -4 156
5 -5 6
0 -6
-1.0 4

Table 3. Effects of summer vacation on
achievement in mathematics

‘ Average Averag
¢ of samples Samplesize  d-index DGLE

249154 -32*—:22

Cﬁﬁﬁﬁuon 3 1

Concepts .5 1 657 154 +01  +.59
Applications 1 1 "154 154  +1AT" : +.56
Total with SES 15 - 40,584 - 00 o

TotalnoSES 10 7 1,907 1,458 -.18° -.08

Notes. DGLE = diffarences in grmde-ieve! equivalsnt scores bstwoen spring and faliin yesrs), Size
sample equals the fotal number of students across ail Independont sampéan.
*96% confience interval does not conteln =00 ‘

e .

Table 4. Effects of summer \)acation on
-achievement in reading

' Average Averag
- #of samples Sample size dindex DGLE

. Hndax DGLE dindex DGLE .
Comprehension 28 24 3,117 2,620 -19* --32

Recognitlon 11~ 8 2,105 1,645  +.03 . -07

* Vocabulary 14 14 640 640 412" < 417

Total with SES 11 - 39284 — +.08° —
Total no SES 6 7 671 1,802 -15* | -12
Spelling 2 - 180 — -41* —_

Notes. OGLE = diffarancss ln grade-level aquivaient scores betwoen spring and falkin ysars). Sixa
sampia equals the \otal number of students across all indepondent samples, :
*95% confidance interval doss not contain .00,
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Table 5. Effects of summer vacation on reading

achievement for different income groups

v ‘ Income L evel 3 - .

L Metric Middle Low 5 - . ",
~ [ . O .
8 Absolute d-index +.23* w07 N - ) / f
N . # of-samples ' -2 2 - g— - - '

4 - Size of samples 225 907 : i
N Refative  d-index +.06 -21" g - .
o # of samples 18 19 g - =~
g Slze of samples © 990 3,888 3 -

Relative ~DGLE +.16 -19 r Summer

‘ < Vacation
# of samples 20, 18 S : . . . . ; ” ’ ,

a | __Size of samples 1,591 4,477 O 5 10 15 20 25 30 35 40 45 50 3 8 13
14 Noted. DGLE = diffarences in grade-leve! squivalent scares betwoan spring and fafi{in ). Ste af . .
g sampio equals moz:u number of students across all iIndepandent samplea. yeas School Year in Weeks
f *95% confidence imtervei does not contaln o=,00. ’ . ’

Aug-04-00 02:48P BUENA VISTA SCH.

Figure 1. A hypothetical relation between changes in student

achievement aver summer and the spring-to-fall

testing interval

Table 6. Effects of summer vacation on reading
comprehension and recognition for
different income groups (relative d-indexes)

Table 1. Vote-count summary of early studies

N~

(1906-1973) of summer vacation effects
on academic achievement

Income Level

Reading area Middle Low
~ Comprehension d-index -14* -27"
# of samples .14 10
Size of sampies - 640 1,960
Recognition  d-index +13° -12
‘ # of samples 4 4
Slze of samples - 350 1,295

Motes, Avarage dindexes are weighiad by samphe size.
“95% confidence interval does nat contain d=.00.

P

-

Math Math Reading Other Other
computation concepts comprahension Spelling language subjocts To'
Gain 0 6 10 0 10 6
Loss 17 6 7 11 5 " 2 -
p-level 0001 ns ns 001 ns ns

.Naammmah!mm-ummrmummﬂmmmeﬂmwm
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|
|
ABSTRACT :
|
|

By way of summary, it may he concluded from this partuluhr review of
academic studies that the achievement of students partlcmatmg in a year-
round educational setting performed better on tests than did their
umuterparts in a trad:tmnal c.alendm setting.

.
|

Nineteen studies were reviewed in this 1994 edition {second edltxonl) of "A Review of
Recent Studies Relating to the Achievement of Students Enrolled in Year-Round
Education Programs.” All have been completed or reported since 1991

In the nineteen studies there were 58 possible categories or areasl; that compared
vear-round education with nine-month calendar programs. The categones were
given plus, minus, or mixed-result grades. Of the 58, 48 or 83% of the categories
were tated plus (+), meaning that in those categories year-round educatmn students
outperformed their nine-month calendar counterparts. Three of the 58 ( %) were
rated minus (-). Seven of the 58 (12 %) were mixed results (+). 1

Tests ut}hzcd in the various studies included the Texas Asseqsment of Achenuc
Skills (TAAS): Tests of Achievement and Proficiency (TAP); Cahforma Assessment
Program (CAP); Abbreviated Stanford Achievement Test (ASAT) Stanford
Achievement Test (SAT); California Achievement Test (CAT); Comprehenswe Test
of Basic Skills (CTBS): Iowa Test of Basic Skills (ITBS): Sequénual Tests of
Educational Progress (STEP); Sa lence Research Assm iates (SRA) and the Gates-
chGmae Reading Tests. 1

The studms were conducted in the states of California, Texas, ]Flonda Ohioa,

Vlrguu'i and Georgn

|
540 261 2967 : P.18
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TABLE 1
Comparison of Achievement of Year-Round and Traditional Calendar Schouols.
Schoal/ st rict Culendor Populution Comparison Yours of Tests Uised " Hesults Compenis
" Author Plan * Studiod Group® Study ' e
Phienu Vistu Oy (}unr!m; {uxtendmi Gr -2 Nationul & VA | 1U735-91 ST ) Sehoal Thaard
Sehuols, VA veur for those Tests fur 11th Norms/ moan SHA (71-°RT) mundatn] o uels
Farrell, J Fofir electing extra () { tnon-mulebed) TAP (8E9D) stwlnnis o YR
Carhisle Elemn School | 45410 ST Gr. 3.5 TC--3 similar 199142 ITHS Orade 3 & 4r | Thgher tider
Muno ' h - _schools-in— T T NAPT | in Lang Soe | Thinking Skills als
————PlEan, TX T District and CopAT Brtuhes and ] asseasel
Mt tushind, Chaeles total District Mach/Crmle 5
. o +
tallege Park Elom, 45415 ST Gr. 2.5 all Matched SES 1980-91 and - I'TRS . ks N's saall, espomcnliy
Fulton Co. Schools, students & TC in District partial data fur eross suction | for Chup | stuidenes
A ) Chap } - 1991.92 {(new - nnd cobart but cohort daty weeldl
Russell. Connie Dr students : test) groups done
Croekett Interm. Sch. | 30/10 ST Gr. 6 TC "matched 1950-91 CAT t Ne fatlow-up teating
Coaroe 1S TX (175 deys}) N=34 sumple” Pre-Post dune this yoar
lavid, © B Dr Design
Cypross-Fuirbunks 80020 MT Pre-K thru 8th | Districl & TX 1991.03 NAPT + NAT = Normat e
ish 3rd to 4th gr. normative TAAS over all, but } Assessment
Houstan, TX N=72 ‘ resulls + for the Performaner 1n TN
Willis, Betty Dr. AL [Lsk® TAAS = Texus
5 stuilents Assessinent uf .
Acmlemie - Skills
mvael Ca .S GIV1E G1"2.-3 elom. TC sehnoly in 169i-92 TS t Parncipotion n Y
Jacksenville, 1L ST & MT sch N=0OU Distriet 1992.9 ’ longiteding? | valuneary, Ghereliae
Thempsen, Jon Dr M2k B slam. dain-for results ol
N=£1KL must. of rupiresont tva ol wil
Gr. 17 the studenis | arhoals in Vhisarma
Munlber Blom. Seh. NN tir - 6. Caintle Park - 1858y NAT ' Pt o unadysis ala
ithulu Viste [list, (W4 Mt ) Pro-Orchond Blem. TC seh Pru-Orchnrl fleaddMuth Jlomd/Mut h comapared Ma-ler
Anwon, Mytthew Orchard Mun Plun: N=4H0;  jsume SES ute; | avgs. i senres haghor i ather Clerpter
' (S of 1) PostDrcharnd pisa Piskret 110011 but o sehuwads in Thst
Plan: N=6U0 UVOrugos Post-Uirehan] stutistimully 1 Y1 results were St
uvps. s nnt to o hotter
Pirange County 'S, GO A | Gr. K5 st Averugus 169004 SAT v Statistically sigind
tirlunde, FL MT 2 schouls Test rexults fur | for 'TC schools bosehoe plus Head Compr ennt nt gradus b,
Furby, hane (Fval) 51 1 school gr. 2-5. plus evhort & . two yeurs nn- Total Muth | cated for 1s1 ¥ it
lawker Iinnne (rog) longitudinal plemation duta, foe gr 2 & 4 | droppend from Smld an
data. dred year
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Table 1 (contlinued) »
Comparison of achievement of year-round and traditionnl calendar schools.

constunt)

Schaol/l histriet Caiendnr Population Comparison Years of Tests Vsed Nesubis amments
Author lan * Studie] Croup* Study s
Polmednle School Inst., [ 60/15 MT firmdes A T schools in JORB.89 1o oTns P Seveaty percent
Paimdnle. CA {irchard Plan N= approx 10O | Dist. with SES. | 1991.82 Rend/MaiLh pe Ui parrticipatum i he
F|Rh. ‘]Ullj' br. & - (Sl of CA ) E{-hnic & Base- I ABLOTSUSSION_progen—
tiandara, Potricin Dr. ] lino-Lesls for Chapter |
e e ) mntched . - students.
San Diego City 1515 Gr. 68T Gr.5TC 20 yrs. over-all, ASAT Head. + LEP-Spusish resulis
Sehools, CA 5T & MT 13 FES schools | 13 control Spring. 1992. Moth + reporied for Gramke 5
Alcorn, Richard Dr. . 1 } schools Post Test only l.ang. # APRENDA Tes
Arm, Eleine Dr. : -
San Ilege City 45/15 ST 9 Elem. Sch. = |9 Elem. TC 19960-91 ASAT for FES Reaod + Authors enuton (hint
Schoals, CA Gr. 24 Schools in 195192 students; Math + - dnte s fne non-mdule
1 Fass-liolmes, Barry | Mid.Be.Gr6 [ Distnict 1992-93 APRENDA for - fang + * studonts unly & nol
D, STYR 3yrs. | msatched on SES LEP Spanish {gr. 2/3/4 /5) | genernlizable ta toral
{iates, Karen E. Dr. & other stvdents; Signilicnnt groups even nt LThese
-variables %students sbove at p<.Uh schovls '
) 50th %ile
Sweeiwaler Union 4515 ST Gr.9-12 ) Sauthwest High | 1984.93 CTBS 19700 CTHS Additonal survey duin
theh School, N= ¢.2006-- School SAT 11991.93 all tests 4+ | froun the [aos Angsdes
Natenal City, CA both high {Sweetwaler SAT(college < Uz Crty Selinols .
Chen, Zengshu Dr schools Union 1iS Dist.) bonrds-sell CAlY + constituted The sernmnl
~ o Generally selected students) SAT + hadl of this staly bt
malched on SES CAP--Gr. 12 g0 beyond the seopre of
{actors elc. Gr. 10 1988-90 this revien .
Wast Carrollton 45/15 8T *At Risk Matched pairs 1991.92 Getes-MacGintie + Raw seores nod WiE
Schools, (11 Students® in 8t TC schools in ' Reading Test gins were marh: on
Campbell, Wallace D. gr- 2 Distriet . average grenior fur
Nr. \ the YR students bul
N were nob statistiealis
significanl
Weast Carrollton 45115 ST ir 6 YR Gr. 6 TC 1991.92 17138 .. ANCOVA  sintstne
Schoals, Ol students N=52 students N=4§ CogAT--lor Reading = | tesi used 1o cantrol
Roby, Dougles E. Dr. (Schnell Elem.) ] (Russell Elem) holding & ability levels
- Abihty lovel MaoLh With Quant held
constant. (vorbinl held

constnnt - not Sig

* ST Single-Track Yeas-Round Fducation: MT = Multi-Track, TC = Traditional.calendar scheal

The averall study favers teaditional cslendar erluentin -
Statistieelly signifienntlifferences

With the substitution of & fur 0, thes grading of results folluws n patiern [irkt suggasted by Harhara Mering (1983
v The overall study favors yesy-round educalion

' gnewl The owerall study indicales a mixed pattern of resulte, smne favoring YHE, some tenditional eslendar (T
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TABLE 2: ‘
COMPARISON OF ACHJIEVEMENT OF YEAR-ROUND AND TRADITIONAL CALENDAR SCHOOLS

Brmdferd, ). ¢ Dr

stadents solocting

McCiuer 1.5,
N=430

referenced] tegts

for ubyectives

Sehsolf usiriel Calundar Populatian Comparison Yeurs of Testa Ul Hemnlin P——
Aut hor Piun * Studied Group® Study aa
figenas Vista Oty Cuurter/Extd. Yr. Gr. 9-31 Stule of VA 197G-86 Ner norm- N
Schools, VA 1 for voluniuver!

Hrup vul ralus
Mulgeet forlure

3w Heo!?
Muth ¢ w1 tir
G fure Wil

estubhished | Eneolbneny o
axtra Q . e
Oxnurd School Dist. 160020 —|Total-Bist—K:8"{(CAP] means 1081.82 vs. CAP (monduted 1 Scole Scores
Tixnnrd, UA T N= 12 000+ Gr. 84/ 1990-9] CA Tests) for Reod Math fram Y 1018 I
Lirekke, N R, Supt. 5P 82 vs Spio & Writ Fap g trd 16 in
test resulis Gr 346G, Gth und Hth grd
Cr8: Hesd -, Jto +jo
Muth & Ser »
Sogorro [S1) 6020 3 Elem. Schools | District avg. end | 1992.93 TAAS t Positive gains, |
I l'esa. TX ST ST; ell other TX state avg. both English and { in sl eress further yonlysis
Antwine, Wathy (eval) iT schoals. ' Spamish testud ol most | needed und dast:
Nhuok, Sue (prog ) MT: Gr. 3 & 1. sehouls Tor cuulions that in
2 High Schools, RewdMarh futiors otier the
18T.Gr it &2 & Wriing VK sehedile
cont rolicel
Peaurkunn 1SN 0020 K-} TC sume grudes § 199).92. CAT ) -4 Sune fimbhngs T
Texorking, FX ST 4 Elem. Sch in same b6y Tutal Kowding YU bigher un students hespno
Vastay. Dbl 1 K Center schools Lut 1953-94~ Total Moth sll sub-tests ceanominlly dise
N=500 + non-mulched * voluntery us well as an m‘\'un!n".,*ml‘l'i‘hu
samples participotion Teta! Hewl umd fur the wn-
) ) & Totu! Math hsalennt g
Whaew I517 G260 1 Elem. Sch Non Matchud 1993-94 TAAS ' ] Kesults are sdse
Wacn, T 5T Gr. 3445 TC Schoois (Modiun peeeont | AL gr 4 & 1+ mvarlalde ke Diel
Lurton, Wanda I Middle Sch 10 at Elem. passing) Lt mor w43 VR nd g
Jows:. Hlazol ir. 67778 4 w1 Mrdidle :

bt were not
nnaly il

The wvurnl} study (avors troditional calendur aducation
Stutistienliy significunt differvnces

5T f‘imglu-Truck Yeur-ttounsd Education; MT = Malu-Track, TC = Tradilional-caiendar schuol

With the substitution-of £ fur 0, this grading of rosults Jullows o petturn first suggested by Dorbur Mermo (195:3)
Fov aversll study Tevors your-round education

{new) The oversll study indicstes 8 mixed pattern ol results, sume {svoring YHE. some trusditional calendur ey
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RESULTS. DISCUSSTON AND CONCLUSIONS
Thirteen studies ol vear-round education were reviewed 1in the 1993 a(\liuun of this report. |
Nineteen studies have been reviewes] in this 1994 second editton. 1t appears that there
considerable interest in and evaluatton/research aclivity concerning the degree of success
of the year-round education concept. The studies reviewed here!were those readily
obtawned by the National Association for Year-Round E ducation. However. an exhaustive
review of the proflessional literature was not undertaken. In the ;;‘{ast the majority of
programs reviewed were elementary school applications, often grades two through five.
"Here, too, the majority of the nineteen studies have included these g‘r'zdeq However. four
of the studies include high schools; an additional seven include grades six, seven and eight,
which are ecither in a middle school setting or constitute the upper gl}'ades of elementary
schools,  Together. then. a total of eleven, or 38% of the stud:e§ include aemmiary
ecducation, a substantial increase over what has previously been reported.

The difficulties of creating clear evaluative designs. which include serious efforts to control
for the many variables which are not of primary interest, has often been emphasized,
Among the studies reviewed herein, this is pechaps the most oflen- noted frustration of the
authors. Yet each of them has taken steps to do just that. In. .111 cases the lunited
populahonq have been acknowledged, and cautions have been made that generalizations to
jarger groups are not necessarily warranted. In most. but not all of th!.f atudies, some type
of comparison or contval group has been established. In lieu of such comparable
populations -- such as soclo-economic status, ethnicity, Lime in progrl:un and the like --
several studies have depended upon national or state norms on standardmed instruments
to represent another population. For example. many of the Texas studxeq use as their
primary instrumentation and norms, the Texas Asseasment of Academic Skills (TAAS) and
the Tests of Achiavement & P'roficiency (TAP). The normed group. 1then, becomes the
comparison bage as contrasted with those studies that compare two independent groups.
in the normed group, usually the criterion of percentage of pupils| meeting the 70%
“passing level” score i3 used for reference. In California, likewise. the Califoraia
Assessment Program (CAP) results for schools pmwde one or more of the data points
and/or statistics used for determining the degree of “success” of a program. Since 63% of
the studies come from California and Texas, seveml of them mdude normed Lompamow
rather than separate control groups.

Other commerrially developed and standardized insiruments were also used in these two
states and in the other four stawes represented in the studies @v.m-y»avedI in this document.
Somne of the other tests used are the Abbreviated Stanford Achwvement Test (ASAT), |
earlier editions of the Stanford Achievement Test (SAT), the Cahforma Achievement Test
(CAT).. the Comprehensive Test of Basic Skills (CTBS), The lowa Tesz of Basic Skills
(ITBS). The Sequential Tests of Educational Progress (STED), Science Re‘;earch Associales
(%RA) and the Gates-MacGinitie Reading Tests. A |

What were the results across all of the nineteen btUdl(‘b? As the reader might well expect,
the colplex array of test results was mixed. though favorable to the year- round concept.
First. Jooking only at Table'l results (those studies essentially meeting the criteria
established for inclusion in the mitial review), we find that there |were 35 possible
categories or arzas that could be given plus, minus. or mixed'result grades. The 35 are the
product of the major test results (not including sub-tests) and the grade levels reported.
Fourteen schoolsidistricts contributed to the results of this group,

[ —

\
Les S "A Review of Recent Studies Rvidung 10 tho ¢ hlevpmem of Students Enrolled in Year-Round Educition
Programs”. Nationad Association for Year Round I'dmmum San Diego. CA January. IB‘M

.
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' Resu ts favorable to vear-round programs (those designated by a plus (4 in

Table 1) totaled 30 of the 35 categories, or an 86% [avorable ﬁndmg There were no
fully neg ative lindings. The remaimng five qualified as "mixed rc»uan uleﬂgn.nml m both
Tabln.\ and If as ) and represent 11 % ot the total. :

The studics of five Jd«lxtmn.xl schools/thstects (Lthose listed in Table 2) resulted in a tou 1! of
23 possible categories. E tghu-on (78%) ol these results were favorable to year-round
programs (+). Tliree of the 23 (13 %) were designated with a minus (). which meant that
traditional calendar schools were favored by these results. Two of the : .3 dategories (9%)
rezulted in mixed findings (£).

Taking the total data across both tables the composite values are:|

+ = 418 of 58 categories (83%)
- = 3of58 categouries’ ( 5%)
+ = 7 of 58 categories (12%)

With respect to achxevement xosultq. t:l‘mse ligures are the main ﬁndmg of this
review.

Some of the studies did provide staustical tests to determine if any given value was
statistically significant. In all cases the alpha level was set at p<.05. Those results which
were statistically significant are marked with a bullet (» ) after the + or |- in the results
column of Tables I and [I. Among the most positive findings are -those reported in the
studies provided by Carlisle Elementary School, TX; Orange County Pubhc Schools, FL:
Oxnard School District, CA; San Diego City. CA: Socorro Scheol District. TX. Swectwater
Union High School, CA; West Carrollton Schools, QU and Waco School sttq&.t, TX. '
Although several studies provided break-outs of data for students "at risk”, u\qually Chapter
1 participants, the numbers were frequently quite small and conclusions were made with

great caution by the authors of these reports. Jusi the same, it is worthy of }wte that such .

students do appear f'are betier in the year-round settmg

Most studies did not attenpt to make comparisons between single-track (ST) and multi-
track (M) year-round programs. The two most popular caleadar plans wereithe 45/15 and
the 60/20, or minor variations of these. Que school, Crockett Intermediate, had a 30/10
plan with 175 days of schooling, The Orchard Plau in California used a 6011'5 plan, as did
the programs in Florida. There was almost an even split between those (h:,\‘ru:rs reporting
MT or MT/ST combinations and those with ST plans solely. Nine of the studies dealt with
multi-track or multi-single-track combination. while ten deait with single- trach exclusively.
None of these studies attempted to determine whether or not either the MT or ST plans
were more efficacious with respect to student achievement. Because éf the many
differences in curricula and other differences among the multi-state group of plans here
revicwed, no attemnpt was made to judge the superiority of one plan over anothcr

By way of summary, it may be concluded that in this particular review of academic studies
that the achievement of students participating in a year-round educational setting
performed better on tests than did their Loumerparts in a traditional calendar setting.
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PARTNERSHIPS for EXCELLENC

A community school is both a set of part-
nerships and a place where services, sup-
ports and opporturities lead to improved
student learning, stronger families and
healthier communities. Using public schools.
as a hub, inventive, enduﬁng relationships
among educators, families, community vol-
unteers, business, health and social service
agencies, youth development organizations,
and others committed to children are
changing the educational landscape — per-
manently — by transfofming traditional

schools into partnerships for excellence.

COALTITION FOR COMMUNITY SCHOC

Strengthening schools, families and communities




C

f)MMUNT Y S(,} IO(‘)LS

very recent poll and survey agrees:
Education is America’s number-one

domestic policy issue. Communities across
the country are looking for ways not just to reform
schools but to create excellence, We'd like to tell
you about one way that works: developing partner-
ships called community schools.

What is a éommunity school? Boiled down to
the basics, a community school is both a set of
partnerships and a place where services, supports
and opportunities lead to improved student learn-
iﬁg, stronger families and healthier communities.
Using public schools as a hub, inventive, enduring
relationships among educators, fnmiliés, community
volunteers, business, health and social service agen-
cies, youth development organizations and others
committed to children are changing the educational
landscape — permanently — by transforming tradi-
tional schools into partnerships for excellence.

The Coalition for Community Schools, 142
local, state and national organizations in both the
public and private sectors, is working to sustain
these efforts and extend them into your community.
As the community school profiles on pages 610
illustrate, these initiatives are the result of the dedi-

cation, innovation and collaboration of people

The community schools, whatever the
differences among them cansed by vary-
ing economic and social patterns, have
a common philosophy. These schools
are based upon the democratic ideal of
respect for each individual person and
his right to participate in the affairs of
the community which concern the conmon
good ... Such a program is characterized by
‘change in response to changing needs, con-
tinwous experimentation to seek ont
satisfactory ways of achieving comnton
goals, and careful evaluation of the
results of its

activities.

2 COALITION FOR COMMUNITY SCHOOLS

from many different sectors and walks of life.
There is a role for all members of a community to
play in making community schools a reality. School
superintendents, principals, local elected officials,
public and private human services agtlancies,'youth
development organizations, community organiza-

tions and community development groups, busi-
ness, and civic and religious organizations all can
bring leadership and resources to bcali'. We hope
you will be excited by what's lxappexiing in these
growing experiments and find some \%vay to
encourage similar efforts where you l;ive. Why?
Because now more than ever, they ju.& make sense.

WHAI s‘\ (,,OMMUNHY S( HOOL

wide range of models and approaches

can fit into a basic community school

|

framework. Every school is unique,
but here’s the Coalition’s broad vision of a well-

developed community school.

A community school, operating tin a public
school building, is open to students, families and
the community before, dunng and after school,
seven days a week, all year long. It is operated
jointly through a partnership betwcep the school
system and one or more community jagencies.
Families, youth, principals, teachers ajnd neighbor-
hood residents help design and implc‘ment activities
that promote high educational achlevement and use
the community as a resource for leammg

The school is oriented toward the community,
encouraging studént learning through community
service and service learning. A before- and after-
school learning component allows students to build
on their classroom experiences, expand their hori-
zons, contribute to their communitier and have
fun. A family support center helps families with
child-rearing, employment, housing and other
services. Medical, dental and mental health services
are readxly accessible. - ‘ T

Artists, lawyers, psychologxsts coliege faculty
and students, businesspeople, neighbors, and family
members come to su['Jport’ and bolster what schools

are working hard to accomplish e‘nsuring young




people’s academic, interpersonal and career success.
Their presence turns schools into places that crackle
with the excitement of doing, experiencing and
discovering unknown talents and strengths, Com-
munity schools open up new channels for learning
and self-expression. Students come early and stay
late — because they want to.

fdeally, a full-time community school coordi-
nator oversees the delivery of an array of supports
provided by local agency partners and particvipates
on the management team for the school. To
achieve their desired results, most community
schools over time consciously link activities in the
following areas: quality education; positive youth »
development; family support; family and commu-
nity engagement in decision-making; and comniu-

nity development.

BUILDING ON €O S

he idea of community schools is not new.
Settlement houses, offering an array of

opportunities to neighborhood residents,
first developed in the late 1800s. In the early 1900s,
educators and others began to explore ways to

bring these opportunities into public schools, mak-

ing schools social centers for communities.

What Happens in a Community School?

n a community school, youth, families and com-
Imunity residents work as equal partners with
schools and other community institutions to develop
programs and services in five areas:

Quality education — High-caliber curriculum and
instruction enable all children to meet challenging acddemic
standards and use all of the community’s assets as
resonrces for learning.

Youth development — Young people develop their
assets and talents, form positive relationships with peers
and adults, and serve as resources to thelr communities.

Fueled By the Charles Stews:
and its work in Flint, Michigan,

education movement gained nati

rt Mott Foundation
1 formal community

onal visibility in the

1930s. Its goal was to make schools the social, edu-

cational and recreational anchor

of communities

and to involve adults as well as young people in

lifelong learning.

In the past decade, the number of school-

community initiatives has increased dramatically.

Today’s community schools may,
another in model and approach,

differ from one

but they are rooted

in a common tradition and share a core set of prin-’

ciples: They foster strong partne(rships, share

accountability for results, set high expectations for

all, build on the community’s strengths, embrace

diversity and avoid cookie-cutte

principle is important — essenti

r solutions. Each

I even — to the

successful operation of community schools, But

one stands out among the others

schools foster strong partnerships.

Partners in community sc
range of sectors and embody
perspectives and experiences.

: Comntunity

hools represent a
rich mosaic of
Against this

backdrop of diversity, the talent, energy and

commitment of partners coale
shared mission of improving the

youth, families and the communi

ce around the
ives of children,
ty. Partners work

Family support — Family resou

rce centers, early

childhood development programs, and coordinated health
and social services build on individual strengths and

enthance family life.

Family and community engagement — Family
members and other residents actively participate in design-
ing, supporting, monitoring and advocating quality activi-

ties in the school and community.

Community development — All participants focus
on strengthening the social networks, economic viability

and physical infrastructure of the sul

A comunity school differs from a traditional school because the vavious pavtners are not conducting busii

rrouttding community.

1085 ds nsual,

They are working together ivward common results; changing theiy finding paiterns; transforming the practice of their staffs;
aud working creatively and vespectjudly with pouth, families and residents to rreate a different kind of ins

PARTNERSHIPS FOR E
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together every step along the way in developing
community schools — from identifying assets and
needs to designing programs and services that meet
those needs to implementing programs and services

and assessing 1mpact.

WORKING
POSTTTVE RESULTS

TOWARD -

ommunity schools know that it is not

enough to mean well, they must do well.

Each commﬁnity school ideally is organ-
ized around a strategic framework that allows com-
munities to move systematically toward results.
Stakeholders come together to identify the results
they are seeking for children, families and commu-
nities and to devise ways to measure progress toward
achieving these results. Their discussions also serve
as a forum for articulating and solidifying the pur-
pose and goals of the community school initiative.

Community schools across the country are col-

lecting data related to student learning and achieve-
ment, youth development, family well-being, and '-
community life. Results of these data collection
efforts suggest that when adequately sustained,
community school activities can contribute to

improvements in these areas.

RESULTS IN LEARNING AND ACHIEVEMENT

*  Charles Drew Elementary School, a West
Philadelphia Improvement Corps site, showed
more improvement on the state’s standardized
reading and math tests in 1999 than any other
school in the state.

¢ At Hampton Year Round Elementary, a
United Way/Bridges to Success program in
Greensboro, N.C., the proportion of students who
scored at or above grade level increased on state
reading tests (43.6 percent in 1997 compared with
50.5 percent in 1998), writing tests (45.6 percent
in 1997 compared with 70.7 percent in-1998) and
math tests (45.6 percent in 1997 compared with
55.1 percént in 1998). In recognition of these

increases, the school was awarded state “Exemplary

School” status.

4 COALITION FOR COMMUNITY SCHOOLS

« At lS. 218, the Children's Aid Sﬁ)(:icty flagship
school, math performance rose from 37 percent of
students at grade level in 1994 to 44 percent in

1995 and 51 percent in 1996.

RESULTS IN YOUTH DEVELOPMENT
*  Students in St. Louis Park, Minn., have

increased their standing in a national assessment of

. positive youth development assets conducted by

the Minneapolis-based Search Institute. Ranked
about average when they first began taking the sur-
vey, St. Louis Park students now show assets that
place them in the top 15 percent of schools partici-
pating in the national evaluation. ,

* In interviews conducted by the Academy for
Educational Development, students inl New York
City's Beacons programs say that Beac'ons is signifi-
cantly helpful in “avoiding drug use,”| “learning to
avoid fighting,” “doing better in school” and “vol-

unteering in community.”

RESULTS IN FAMILY WELL-BEING
According to the Bush Center for Child

Development, Yale University, parents who

received services at Schools of the 21st Century

were able to improve their child development

practices, were less stressed, spent less money on

child care and missed fewer days of work.

*  Missouri’s Caning Communities sitles report that
instances of child abuse or neglect declined 15 per-
cent between 1996 and 1998 compared with a 10

percent decline in other communities in the state.

RESULTES IN COMMUNITY LIFE
+  Principals at Schools of the 21st Century

reported less vandalism, increased parental involve-

ment, better teaching practices and improved public

relations with the community because of expanded

services offered.in the school.
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WHERE TS HAPPENING:
NINE COMMUNITY SCHOOLS

ommunity schools build on the basics —

families, neighborhoods and academics —

to create 21st century excellence. The
following profiles illustrate the many different ways
communities can embrace the activities and core
principles guiding community schools. They under-
score the commitment of community schools to
support and help improve academic achievement.
They include elementary, middle and high schools
located in urban, suburban and rural communities.

Each initiative has created a unique design that
takes advantage of local resources and capacity.
Exactly what goes on in a particular community
school depends on what each community and
school decide to do. Typically parents, community
agencies, students and school staff work together to
decide what is most needed and possible — in their
own neighborhoods. In short, there are no cookie-
cutter solutions.

But there are centralized resources and networks
that localities interested in developing community
schools can turn to for help. Many communities, like
those profiled here, speed up implementation by
adapting elements from a variety of community

Financing Community Schools

ost comumunity school initiatives rely on a
M primary source of core funding to provide
a significant portion of their operating costs and
ensure some degree of stability to their sites, There
is, however, no single core funding stream for
community schools. This poses a continuing chal-
lenge for community school advocates. Some
potential sources of funding include:
s local United Ways, community foundations,
national philanthropies and corporate funders;
+  federal government {e.g., through programs
with a particular focus on school and commu-
nity relationships, such as the 21st Century
Community Learning Centers, Safe Schools/
Healthy Students and Corporation for National

school approaches. The experiences of these com-

munities suggest the value of linkage to national
and state networks — from Beacons Schools and
Community Education to Carinjg Comniunities,
Children’s Aid Society and Communities in
Schools to ventures that are uni\{zersity assisted or
United Way supported, as well as numerous others.
These organized approaches provide valuable sup-
port — from technical assistance in planning, start-
up and public awareness to training, financing and
evaluation. Tapping into a network can help locali-
ties see how to connect the various elements of a
community school into a comprehensive whole.
None of these examples would exist without
significant support. Support from families and
communities; strong leadership, often through
state and local community collaboratives; linkage
to a network or other source of technical assis-
tance; and a predictable source of revenue — from
federal, state and local governments; local United
Ways'; foundation and corporate sponsors; and
school districts — are the hallmarks of every sus-
tainable effort.
We hope that in reading about these real-
world examples, you will be encouraged to trans-
form your own schools into community schools. It

just makes sense.

Service, or through federal-state programs,
such as Medicaid or Temporary Assistance to
Needy Families);

»  state governments (e.g., through state-level
initiatives such as Missouri’s Caring
Communities, California’s Healthy Start,
Washington’s Readiness to ILearn and New
York’s Advantage Schools);

» local govermment (e.g., through local appro-
priations as in New York City’s Beacons or
through community development block
grants); and

= local school sysiem {e.g., ch!rough locally
appropriated funds or through the Title | or
Safe and Drug Free School|Program). -

PARTNERSHIPS FOR EXCELLENCE 5




COMMUNITY SCHOOL PROFILES

Elementary Schools

“Boston, Massachusetts
THOMAS GARDNER EXTENDED SERVICES SCHOOL
The Allston-Brighton neighborhood, home to
Thomas Gardner Extended Services School (GESS),
© is among the most culturally and ethnically diverse
in Boston. As many as 36 different languages are |
represented in the school’s K—6 student body, and
over half of its 500 students are learning English as a
second language (ESL). Yet recent fourth-grade stu-
dent perform-ance on Massachusetts” state language
arts test catapulted GESS into the top 10 most
improved schools in the state. .

Acéording to Principal Catalina Montes, the
school’s progress is tied closely to the efforts of an
entire community, working in the school before,
during and after school hours. Ten years ago, when
a Boston College (BC) faculty member visited
Gardner as part of a research study, Montes made
the professor promise to stay involved. “You can’t
leave,” she said. “We need you.” Eventually, a
close partnership among Gardner; BC,; the local
YMCA, which serves the important role of fiscal
agent; and the Healthy Boston Coalition developed

I've learned that commitment and hard
work aren’t always enough. [ truly

believe it takes the effort and good will
of the entire community to help all our
children succeed.

Thes

into GESS. GESS is part of the Children’s Aid
Society community schools adaptation network
and receives support from the Wallace-Reader’s
Digest Fund. »

BC graduate and undergraduate students, as
well as faculty, work at the school daily. Before-
school breakfast and after-school tutorial programs
are staffed by certified teachers, with BC students
working as mentors and tutors individually with

GESS students. To make sure school-day and after-

school learning is connected, after-school teachers

regularly visic the day program as clhssroom special-

6 COALITION FOR COMMUNITY SCHOOLS

ists. A Parents Center hosts weekly coffees and
workshops on various topics such as immigration
clinics staffed by BC law students. ESL and parent-
ing skills classes, counseling, a full-time nurse, and
weekly “Power Lunches” with volunjteers from the
business sector are among the services offered by
GESS and its partners to keep the dm!)rs of oppor-

tunity open for students and families.

Creenshora, North Carolina
HAMPTON YEAR ROUND ELEMENTARY SCHOOL
Hampton Elementary School, located|in a high-

poverty neighborhood, is used to breaking the
mold — it operates on an imconventilonal year-
round calendar. [t also offers a full-dayzv menu of
services, supports and opportunities thlrough its
Bridges to Success program, a collaborative effort
of the school district and the United \li(fay of
Greater Greensboro. School starts at 7:30 a.m. with
breakfast. Throughout the year, nearly 200 students
participate in after-school science‘.con]xputer, art
and recycling clubs, guided by teachers who volun-
teer as advisors. Fourth graders particii:ate ina
;.veeklong Leadership Academy. On S::lturdays, a
Book and Breakfast Club attracts families.

The partnership has helped elimin‘ate inade-

_quate health care as a barrier to learning. With the

assistance of the United Way, the school’s full-time
nurse arranges dental, health and vision screening
and transportation to outside services. ‘Attendance
rates have increased and now stand at 94 percent.
Parent participation and children’s academic per-
formance also have improved. Average scores on

state reading, writing and math tests for students in

. grades 35 increased from 1997 to 1998. In recog-

nition of the increases, the school was jawarded

state “Exemplary School” status. _
- Last year,"the United Way funded a series

of school visits by members of the Greensboro

Symphony to introduce third graders to orchestral

music and participate in miniconcerts. f-lncouraged

by the children’s enthusiastic response, the orchestra

sought additional resources. This year, 12 highly
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Elementary Schools

motivated students selected by the school will be

given the opportunity to studj‘f a string instrument
for three years. Those who stay with their lessons
will be invited to join the orchestra’s junior string

ensemble.

St Ij.uuis Park, A»'limmséta
AQUILA PRIMARY SCHOOL
“Things are happening here I've néver seen any-
‘where,” says Rob Metz, principal at Aquila Primary
School. Part of what he’s referring to is Aquila and
Cedar Manor Together (ACT), a.partnership -
among his school, nearby Cedar Manor Inter-
.mediate School and Jewish Family Services. Funded
by state, county and district funds and nurtured by
the school district’s Cc-nnimnity Education pro-
gram, ACT brings together social workers, psychol-
ogists, family support workers and volunteers to
help families organizé their lives so that their chil-
~ dren do better academically. ACT team members
visit every classroom every week to talk about diffi-
cult but important topics — like good touch/bad
touch or loss and grief. Team members spend much
of their time in the community working with fami-
lies to keep their children in school and excelling.
Thirty children from Aquila end their day at
Kids Café, an after-school program located and run
by a not-for-profit agency two miles away. Some
of the children who participate live there in a resi-
dential program with their mothers, who are in
drug treatment or on parole. Other participants are
children who would be unsupervised in the after-
noon for other reasons. The children do home-
work, play and learn how to be a family. Every
day, the children and their mothers work in teams
under the watchful eye of a professional‘chef, plan-
ning, preparing and serving a sit-down meal.
Activities such as these help children acquire
“developmeﬁtal assets” that all youth need to grow
up healthy, competent and caring. The St. Louis
Park community has embraced the framework
designed by the Search Institute, which evaluates

such assets. A Search Institute analysis shows that

St. Louis Park students who ranked about average

when they first took the survey
that place them in the top 15 pe

ing schools nationwide.

Wichita, Kansas
STANLEY ELEMENTARY SCHOOL
Designed as a “community have

now have assets

rcent of participat-

n,” Stanley

Elementary School is generally open and in use

from 7 a.m. to nudnight, seven days a week.

Health, Human Resources, Park

Stanley’s services are the most w

© . city: Twenty-three repositioned

support services to CIS students

semester. Services are provided

- Stanley is a Comununities in Schools, Inc. (CIS) site
‘that houses substations of the city’s departments of

and Recreation.

idely used in the

personnel provide
and families each

using funds from

the federal Supplemental Nutrition Program for

Women, Infants and Children. There also is an

. . IR | .
on-site city/school district library and a senior

service center.

Evenings and weekends, the

lege classes, community programs

adults, At weekly Family Learnin

school hosts col-

and recreation for

g nights, parents
!

~come to Stanley with their children. Adults take part

l

in English as a second language and other literacy

|

activities. Their school-age children study with read-

care provided with Tite I funds.
Volunteers in Service to America

4ing tutorts while preschoolers play together in child

Participants from
(VISTA, a branch

of the Corporation for National Service Americorps

program} work with the CIS site
organize literacy activities, raise fi

_ community service,

coordinator to

unds and promote

_Partnerships with Washburﬁ; University and the

Yamaha Corporation have introduced astronomy

riculum. Stanley’s third-grade tea

and keyboard-based music instruction into the cur-

chers are working

with a local arts group to integrate classroom lan-

guage arts into a musical production of the Pied

Piper tale. Extended-day tutoring and mentoring is

provided by 45 volunteers including local college

students, foster grandparents, and
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COMMUNITY SCHOOL PROFILES
Middle Schools

Big Sisters program participants. Program measures
show positive impact. Students involved in CIS
activities improved their 1999 reading scores by 21
percentile rank points — up from six points the year
before. Ninety-five percent of all students were pro-

moted to the next grade.

Denver, Colorado

LAKE MIDDLE SCHOOL

The Beacon Neighborhood Center at Lake
Middle School in Denver, Colo.; sees itself as “a
grassroots effort to prométe youth development
and community building.” With core funding
from the Wallace-Reader’s Digest Fund and addi-
tional local support, it brings education, recreation
and leadership experiences to students attending
Lake Middle School. 1t also serves students from
surrounding elementary and high schools and pro-
vides continuing education and training to parents
and neighborhood adults. Lake Beacons is man-
aged by Mi Casa Resource Center for Women, a
nonprofit organization that helps Latina women

and others become self-sufficient.

. it made me feel really good that a
professional potter with her talent told
This
project allowed all of us to perform to
the extreme! '

me my piece was very creative ...

Activities for middle and high school students
combine enrichment with leadership and employ-
ment preparation. Students with experience in the
program and good grades can apply for paid posi-
tions at the center. Students run the reception
area, assist in center programs, and participate in
weekly leadership development and staff meetings.
More than 60 students have progressed through
some or all levels of responsibility, including
supervision of other youth staff.

Teens also are teaching adults how to explore
issues surrounding cultural diversity — especially

by recognizing and getting past.negative stereo-

8 COALITION FOR C OMMUNITY SCHOOLS

types. Youth Empower, a group of ]P-—]6 year
olds, has developed a series of workshops and

interactive presentations to help adults learn to

work effectively with youth, build ethnic and cul-

tural awareness, and help youth develop their own

leadership skills. Course content comes directly
from the students’ own insight, reflection and

|
growing tolerance. Youth Empower has been

invited to work with groups thrqughlout th
Denver area. The students made presentations at
the Promise Colorado Conference in| fall 1999 and

Youth Speak 2000 in Grand Junction, Colo.

San Diego, California
O'FARRELL COMMUNITY SCHOOL FOR ADVANCED
ACADEMIC STUDIES

A decade ago, a group of teachers and parents came

together to turn a long-vacant San Diego school

building into a new kind of public mi?idle school. 1t

was based on a clear philosophy: All children in the
proper environment can learn at ZldVill"lCCd levels.
Teachers would assume responsibility for children’s
learning, make major decisions with a|CEQ rather
than a pdﬁcipal and share in the school’s administra-
tive work. Convinced that children need to be
emotionally and physically healthy to do their best,
the school staff decided to dedicate a wing of the
building to house community partners‘ who could
help meet their students’ physical, soci'al and emo-
tional needs. . '
Today, O’Farrell Community School for

Advanced Academic Studies serves 1,500 sixth-

* through eighth-grade students. With support from

the county, the school’s discretionary budget, state
Healthy Start funding and other sources, the Family
Support Service (FSS) Wing is up and [running 12
500 children

to document

hours a day. Family advocates see over,

and families a year and have been able

— through fewer absences, fewer detentions and

other indicators — measurable improvrmwnt in fam-
ily stability and student outcomes. While enrich-
ment, recreation and support services are important

components at O’Farrell Community School, the
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FSS Wing stresses that academics come first.
Parents and community members are involved

closely in the school and in their own learning. A

Head Start program run by a neighborhood organi-

zation conducts parenting classes on site — in
Spanish and English. An employment preparation
program includes classes in budgeting, resume writ-
ing and interviewing. And a thrift store on campus
offers a career clothing section, as well as a large
selection of family apparel, dry and canned food,

furniture, and appliances,

Kansas City, Missouri

VAN HORN HIGH SCHOOL

In the 1970s, the bottom fell out of the neighbor- .
hood surrounding Van Horn High School. Families
moved out, and housing values plummeted as the
school district experienced court-ordered desegre-~
gation. Local children were bused throughout the
Kansas City school district, and when they
returned home each afternoon, there were no
parks, Boys Clubs, YMCAs or other positive
opportunities in their own neighborhood.

By the mid-1990s, things had begun o
change. Through the efforts of a grassroots coali-
tion of local community members and the Kansas
City School District, Van Horn became the site of
Caring Communities, a statewide initiative. A
" School/Neighborhood Advisory Committee
including parents, neighborhood residents and Van
Horn school staff decide what they want for their
commuhity. Van Horn now boasts a year-round
health clinic, family service social workers and a
job developer. Strong partnerships with community
agencies have brought extracurricular activities to
the school for the first time in years. Students pro-
duce a school paper and yearbook; participate in
debate teams, multicultural clubs and sports; and
take advantage of mentoring and tutoring help.

While Van Horn provides an operational hub,
activities reach far beyond the school to help create
families and neighborhoods that are safe, snlp;ﬁertive
and engaged. Not just school students but all resi-

dents in the neighborhood are eligible to receive
health services at the school clir?ic -~ and parents
and community members play a major role in

Caring Communities’ content and direction.

COur community partnerships provide so
. !

many resources here on site. They’re
there as soon as you need them.

~~~~~~~ Pary Len

Strong community involvement also has led to the
°

creation of a 501(c)(3) community development

organization enabling the community to seek new

revenue sources and expand its agenda. -

Philadelphia, Penusylvania
UNIVERSITY CITY HIGH SCHOOL

‘University City High School (WCHS) is just one

of 13 West Philadelphia schools where the West
Philadelphia Improvement Corps (WEPIC)
approach is making a difference. Drawing on the

resources of universities and surrounding commu-

_nities, WEPIC partnerships develop deep, rich and

thematically related learning experiences that con-
nect academic exploration, comimunity service and
community revitalization. ln.onejoint learning
experience, University of Pennsylvania and high
school students teamed up with‘ former residents of
a neighborhood displaced by urban renewal in the
19505 and 1960s, known as Blac:k Bottom. Working
together, participants explored mnterviewing tech-
niques, personal recollections a:nd the performing
arts as a means to study historyi The project cul-
minated in a series of “Black Bottom Sketches,”
written and performed by students and commu-
nity members. R

Themes based on environnﬁental planning,
health and nutrition, and literacy developed at sev-
eral elementary and middle sch?ol feeder schools
also have been extended and adrapted at the high

" school level. For example, a university nutrition

class studying food supply, control and usage helped
younger students learn about nutrition, analyze their

own eating patterns and create a student-run fruit

PARTNERSHIPS FOR EXCELLENCE 9




COMMUNITY SCHOOL PROFILES
High Schools '

bar. At the high school level, the focus shifted from
studying consumption to learning about alternative
production techniques and managing a business.

- WEPIC at UCHS is focused particularly on
strengthening students’ school-to-work opportuni-
ties. WEPIC, the University of Pennsylvania and
other community partners have developed a wide
variety of paid internships and-work experiences.
UCHS is also home to the university’s newly cre-
ated Skills Dcvelépment Center. The center helps
-students, as well as underemployed and unem-
ployed adults, prepare for high-skill careers. In one
initiative, students are certified in fiber optic and
copper cabling, provided internships with local
corﬁpanies, and prepared to take local union V

apprentice exams.

FLAMBEAU SCHOOCL )

Flambeau School has functioned as a community
center for rural Rusk County and the surréunding
area for more than 50 years. During the regular

) school—day hours, 670 students in prekindergarten

through 12th grade attend the schooL-During the
evening and weekend hours, classes and activities
are offered to students and adults of all ages. The
geographical isolation of the school — it is the

only public building in a six-mile radius — is a key

Many participants had not previously
felt connected to the school, and the
program fosters a sense of belonging
much in the same way that sports does
Sfor student athletes,

factor that has shaped its evolution into a focal
point for lifelong learning and community activi-
ties. Approximately 15 years ago, the various edu-
cational programs and services became systematized
and formally connected with the district’s
Community Education program, with funding
from the school district. ' ‘

10 COALITION FOR COMMUNITY SCHOOLS

Community members have long taken owner- -

ship of education and schooling issues. As part of a

recent planning effort facilitated by the lnstitute for
Responsive Education, teams of resid%nts learned
that the district’s main priority was hélping students
develop competencies in “the basics,’? defined by
this community as technology, s.chool‘-to—work,
social and life skills. :

Flambeau students in grades 5~8 fare develop-
ing social and academic skills through ithe Youth
Connections Program (YCP), funded ;through a 21st
Century Community Learning Center grant. During
one experiendal learning exercise, teams of students

worked together to devise a plan for cimbing over a

" fictitious fence of a daunting height. Afterward, stu-

dents analyzed and reflected upon the experience.
Flambeau staff and students at nearby Mount
Scenario College provide academic tutoring to YCP

‘participants, every day of the week. Every other

weekend, YCP organizes events for students and
their families. While students are off canoeing or
tubing, families attend parenting classe: offered by
University of Wisconsin extension personnel.




LINKING TO COMMUNITY SCHOOLS
Fo/lowmq is information on some of the key (ommum

networks across the country. Profiles of schools in other

can be found at www.communityschools.org/approach

ALLIANCE SCHOOLS

The Alliance Schools initiative, a partnership among
the Texas Industrial Ar.eas Foundation Network, the
Interfaith Education Fund and the Texas Education
Agency is a community-based strategy to increase
student achievement in low-income areas.

Ernesto Costes

Texas Interfaith Education Fund

1106 Clayton Lane, Suite 120W_

Austin, TX 78723

(512) 459-6551

BEACONS

The Beacons approach is an integrated strategy to
both engage young people and strengthen neighbor-
hoods. Since 1995, the Youth Development Institute
at the Fund for the City of New York has promoted
adaptation of school-community collaborations simi-
lar to the New York Beacons in Denver; Minneapolis;
Qakland, Calif.; and Savannah, Ga. Beacons also
operate in San Francisco.

Sharon DuPree

Youth Development Institute

Fund for the City of New York

121 Avenue of the Americas, 6th Floor
New York, NY 10013

(212) 925-6675

www.fcny.org

CARING COMMUNITIES

Caring Communities is the prim
support and services delivery stra
Family Investment Trust, a state-

partnership. Community partners

ty school
nefworks

es. html.

ary school-linked
tegy of the Missouri
level, public-private

hips involving an

arrﬁy of stakeholders, including parents, provide

leadership and support for local s

18 communities and 115 schools|

ites. Adaptations in
are s‘upported by

funds pooled across seven state agencws

Steve Millurn

Missouri Family Investment Trus
3915 West Pine Boulevard

St. Louis, MO 63108

(314) 531-5505

CHILDREN'S AID SOCIETY (CAS) CO

MMUNITY SCHOOLS

The CAS approach developed out of a partnership
involving the Children’s Aid Society, the New York

City Board of Education, a local

school district

and participating agencies. Through community

alliances, this model broadens the school’s mission

to bring in parents, teachers and

full partners. In 1995, CAS open|

the community as

ed a Technical

Assistance Center to help other communities adapt

this model.

Jane Quinn

Children’s Aid Society
105 East 22nd Street
New York, NY 10010
(212) 949-4954

www.childrensaidsociety.org

PARTNERSHIPS FOR
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Networks - .

COMMUNITY EDUCATION

Community Education promotes parent and commu-

nity involvement in public education, the formation

of community partnerships to address community

needs and the expansion of lifelong learning opportu-

nities. Community educators come together under

the leadership of the National Community

Education Association (NCEA). NCEA works in

close collaboration with the National Center for

Community Education, which provides leadersliip

training and technical assistance.

Starla Jeweli-Kelly

National Community Education Association
/3929 Old Lee Highway

Suite 91-A

Fairfax, VA 22030

(703) 359-8973

WWW.ncea.org

Jill Waters -

National Center for Community Education

1017 Avon Street ,

Flint, MI 48503

(810) 238-0463

www.nceenet.org

COMMUNITIES IN SCHOOLS, INC. ‘
Conumunities in Schools, Inc, helps localities develop
not-for-profit 501(c)(3) boards, which identify and
broker resources to support children and families in

schools. CIS operates in more than 1,500 schools in

243 school districts across the country, with state
and local programs in 33 states.

Tom Wilson

Communities in Schools, Inc.

1199 North Fairfax Street, 3rd Floor
Alexandria, VA 22314-1436

(703) 518-2564

WWW.CiSnet.org

12 COALITION FOR COMMUNITY SCHQOLS

-UCD/Education CRESS Center

©(360). 753-6760

HEALTHY START .
Healthy Start, which grew out of legislation passed

in 1991 by the California Legislature, is one of the
largest school-linked services initiatves. Local col-
laboratives develop and institutionalize more effec-
tive school-linked service delivery systems.

Lisa Villarseal

Davis, CA 95616
(530) 754-4307
hsfo.ucdavis.edu

READINESS TO LEARN INITIATIVE
This program authorizes grants to local school-

linked, community-based consortia to|develop and

-implement strategies that ensure children arrive at

school every day “ready to learn.” Activities are. -
family oriented, culturally relevant, coordinated,
locally planned, outcome based, creative, prévcntive
and customer service oriented.
Chris McElroy

Washington State Readiness to Learn Initiative
Old Capital Building ~ P.O. Box 47200
Olympia, WA 98504-7200

P

SCHOOL-BASED YOUTH SERVICES PROGRAM

Developed by the New Jersey Departiment of
Human Resources in 1987, this was the first major
state program that gave grants to community agen~
cies to link education and human services, health,
and employment systems. The “one-sféop” program
has been initiated by schools and com:‘munity agency
partners in 30 school districts. 1
Kay Reiss .
New Jersey School-Based Youth Services Program -
New Jersey Department of Human Services

P.O. Box 700
Trenton, NJ (8625
(609) 292-1617 )
www.reeusda.gov/pavnet/ye/yesbysp.htm
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Networks

| SCHOOLS OF THE 2IST CENTURY (i)

This school-based child care and family support
approach promotes the optimal growth and devel-
opment of children ages 0~12. The 21C model’s ‘
goal 15 to transform the school into a year-round,
multiservice center providing services from early
morning to early evening.

Jennifer McCGrady Heath »

The School of the 215t Century

The Yale University Bush Center

310 P'rospect‘Street

New Haven, CT 06511

(203) 432-9944

www.yale.edu/21C/

UNITED WAY/BRIDGES TO SUCCESS

Developed by the United Way of Central Indiana,
this initiative is being adapted in seven communities
through the leadership of local United Ways. Many
other local United Ways are involved with a variety
of community school approaches and serve as cata-
lysts for new initiatives.

Sheri DeBoc Johuson

United Way ,

701 North Fairfax Street

Alexandria, VA 22314-2045
(703).836-7112 ext. 250

www.unitedway.org

WEST PHILADELPHIA IMPROVEMENT CORPS (WEPIC)
WEPIC’s mission is to build university-assisted com-

munity schools. WEPIC partnerships between uni-

versities and local schools are designed to revitalize
both school curricula and local neighborhoods
through cémnumity-orientei real-world problem
solving. Ten institutions of highe;r education are
now part of the WEPIC network.
Joany Weels

WEPIC Replication Project
University of Pennsylvania
3440 Market Street, Suite 440
Philadelphia, PA 19104-3325
(215) 898-0240

www.upenn.edu/cep
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COALITION FOR
COMMUNITY SCHOOLS

Strengthening schools, families and communities

he Coalition for Community Schools mobilizes the
Tresourees and capacity of multiple sectors and institutions
to create a united movement for community schools, We bring

* together local, state and national organizations that represent
individuals and groups engaged in creating and sustaining com-
munity schools, including: parents, youth, community resi-
dents, teachers, principals, school superintendents and boards,
youth development and community-based organizations,
health and human services agencies, faith-based organizations,
neighborhood associations, civic groups, higher education,
business, government, and private funders. The Coalition dis-
seminates information, connects people and resources, and
educates the general public.

The Community Schools Public Education Campaign is
one of the key activities of the Coalition. Sponsored by the
Children’s Aid Society, the Coalition for Community
Schools and the Ad Council of America, the goal of the ad
campaign is'to build awareness of and support for the com-
munity school approach to public education. Campaign
resources include television, radio and print ads.

To order free copies of this document and learn more
about the Coalition, contact:

Martin J. Blank, Staff Director

Coalition for Community Schools

¢/o Institute for Educational Leadership
1001 Connecticut Avenue, N'W, Suite 310
Washington, DC 20036 .
Telephone: (202) 822-8405 ext. 45

Fax; (202) 872-4050 Email: ccs@iel.org

www.communityschools.org

The Coalition appreciates the generous support of the Wallace-Reader’s Digest Fund,
Charles Stewart Motr Foundation and Ewing Marion Kauffman Foundation. We are grz‘ teful to
Atelia Melaville for writing this document and Laura Samberg for editing it.
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Community schools create opportunities
for self-expression that students are hungry
for. As one middle school student wrote in
an after-school creative writing group, The
way | want to express myself is in every
way, in every shape, in" every motion, like.
wind blowing through the trees.”

Coalition for Community Schools
c/o Institute for Educational Leadership
1001 Connecticut Avenue, NW, Suite 310
Washington, DC 20036
Telephone: (202) 822-B405 ext. 45 Fax: {202} 872-4050 Email: ccs@ielorg  www.communityschools.org
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