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Keeping Schools Open As Community Learning Centers - July 1997 

Executive Summary 


Keeping schools open longer before and after school, and during the summer can tum schools into 
Community Learning Centers. By keeping school doors open during non-traditional school hours, the 

. school provides students, parents, and the community with access to valuable educational resources: 
A Community Learning Center housed in the community school can be a safe after-school and' 
summer haven for children, where learning takes place in a building removed from the violence, 
drugs, and lack of supervision of children thai permeate some communities in America. 

I 

Community Learning Centers get us "back to basics," back to active community involvement in 
raising and educating all of our children. The positive impact on children ofre-establishing the ties 
among home, school, and community has been widely recognized. It is a cornerstone of President 
Clinton's America Reads Challenge proposal which seeks to match reading partners with children 
having reading difficulties, in before- and after-school and summer programs. As the Carnegie 
Foundation for the Advancement of Teaching points out, collaboration between home and school is 
essential both to family functioning and to school success. 

Schools as Community Learning Centers can be a critical resource to meet the growing need for 
children to have safe and productive activities during the hours outside of the school day. While the 
number of after-school child care programs has grown over the last 20 years, there are still not 
enough organized, extended learning opportunities. In 1995, there were 23.5 million school-age 

. children with parents in the workforce, yet as recently as the 1993-94 school year, only 3.4 percent of 
children in public elementary and combined schools were enrolled in the 18,111 before- or after
school programs at public schools. 

In too many cases, organized before and after school programs are simply not available to children in 
public schools. Of the 49,000 before and after school programs available in the U.S. in 1991, only 
about a third were housed in public schools, and seventy percent of all public elementary and 
combined schools did not have a belore- or after-school program. Furthermore, although the need for 
programs serving older children is also substantial, only a tiny percentage of in-school and out-of
school care programs serve older children and youth. Less than 1 percent of 7th and 8th graders were 
in programs in 1991. 

Our children's need for opportunities for learning and enrichment in a safe and drug-free environment 
continues to grow, and working parents want more access to extended learning opportunities. A 1994 
survey of parents found that 56 percent think that many parents leave their children alone too much 
after school. And principals have long seen a need for extended learning progratp.s; in a 1989 survey, 
84 percent of school principals. agreed that there is a need for before- and after-school programs. 

Today, morethah ever before in our nation's hist~ry, education is the fault line between those who 
will prosper in the new economy and those who will not. Most oftoday's good jobs require more 
skills and training than a high school diploma affords. Preparation for college begins the day a child 
first steps foot in the schoolhouse--but not every child has access to all of the other resources that 
they need. Before and after school and summer programs help kids stay on the right track from the 
begirining, by providing reading tutoring to younger children, mentors to guide older children 
through the math and science courses--like Algebra-and Geo:t,netry--that pave the way to college, as 
well as the opportunitie~ in the arts, sports, and recreation and help from caring adults to guide kids to 
grow and develop into strong individuals. 
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Public schools are uniquely suited to meet these formidable challenges. Among the many reasons 
keeping public schools open as Community Learning Centers make sense are that: 

• 	Research indicates the need for more opportunities for young people to learn and grow in a safe 
and drug-free environment. 

• 	 Public schools often provide a low-cost, accessible location to extend learning. 

• 	 Community Learning Centers are well positioned to help younger children meet the America 
Reads Challenge--thatall children will read independently and well by the end ofthird grade. 

• 	 Community Learning Centers can provide the extra encouragement and support many children 
need to take and pass Algebra and Geometry in middle and junior high schools and succeed in 
Advanced Placement classes and the other challenging courses in high school necessary to 
prepare for college. 

• 	 Community Learning Centers can offer, children and youth long-term mentoring opportunities 
to help them master basic skills while offering them enrichment activities that often have the 
potential to develop into life-long interests. 

• 	 Community Learning Centers allow all of the partners in a child's education to become 
involved and utilize their diverse talents and resources; for example, using science 
professionals as mentors for middle school students, who can both share their expertise in 
science, and serve as role models for the importance of education. 

• 	 Extending the hours that schools are open is a cost-effective means of giving students the 
opportunities they need to learn and develop in an enriching, safe and drug-free setting. 

This guidebook outlines the steps needed to successfully convert a school into a community learning 
center and lists resources for further information and assistance. Included are concrete suggestions for 
how to: ' '., . 

Estimate typical costs. Costs for after-school and summer programs vary widely, based on the type 
ofactivities and services offered, the times that the program operates, whether transportation and 
materials are required, and the experience of the staff. However, programs have many options to meet 
costs including charging user fees; accessing a mix of local, state, and federal government funding; 
seeking competitive public or private grants; undertaking partnerships with youth and community 
organizations and private sector sponsors; and arranging with parents, community members; and 
National Service participants to volunteer time. 

Develop a Community Learning Center budget. Figuring out a Community Learning Center's 
budget is critical for financing a program. It is useful to itemize a list of common expenses associated 
with establishing and operating a program and then the potential resources for financing the 
expenses; some items and services can be donated, while others may have no cost. A source-by
source accounting of funding is useful, too. ' 

Build consensus and partnership. Extending learning time ata school through programs such as 

reading tutoring, homework centers, mentoring middle school students in math and science, or a 

drug-prevention program may require collaboration among diverse partners: not only parents and 

educators, but also cQmmunity residents, service providers and public officials may need, and want, 

to be involved in the process. Programs should keep in mind the goal of drawing upon all of the 

community's available resources, while addressing the concerns of all who are affected as true 

partners. 	 . . 
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Conduct a community assessment of needs and resources. A community assessment helps a 
partnership tum a shared vision for continuous learning and safety into strategies that use resources 
efficiently to address local conditions. Assessment information can come from interviews, surveys, 
focus groups, and community forums. All local stakeholders can contribute to the assessment process 
so that the resulting strategies address real concerns, and consider all possible resources. For 
example, is there a local college nearby which could provide work-study students or volunteers, or 
low-cost teaching assistants? 

Design an effective program. Successful partnerships have concluded that every school and 
community must choose its own combination of opportunities to address local conditions and 
concerns. Nevertheless, effective programs address the following issues: establish vision and focus; . 
address needs in an appropriate manner; coordinate efforts; and establish a system of accountability 
from the beginning. 

Consider logistical issues. School governance, liability, and building maintenance issues are 
paramount to making a Community Learning Center work. Strong leadership, collaborative 
decisionmaking, a clear understanding of management and organization procedures and policies such 
as liability, as well as managed, mutually acceptable arrangements for space are elements of 
successful programs. 

Obtain qualified staff. Staff for after-school or summer learning can come from the school, a partner 
agency, or the community, but should have appropriate experience, realistic expectations, and a true 
interest in caring for children. Paid professionals and teachers can be supplemented with volunteers, 
parents, AmeriCorps participants, federal Work Study students and other volunteers from local 
colleges or universities, community members, senior citizens, and business representatives. Experts 
agree that while there are wide variations in staff salaries, hours, benefits, and qualifications, it has 
generally been true that where key staff are paid reasonably and given benefits and other financial 
incentives, quality staffing is the result. 

Evaluate a program's accomplishments. Community Learning Center programs are by nature 
complex, and no matter how well designed, must learn from experience. Continuous monitoring of 
the progress of a program--in addition to a shared understanding of the program's goals--can help 
leaders and staff maintain their focus, improve effectiveness and accountability, ensure parent and 
participant satisfaction, and identify necessary changes. Continuous monitoring allows a program's 
director to assess whether its key features are working as intended, and helps the program to do better 
than before . 

. Keeping schools open after typical hours· to become a Community Learning Center is a significant 
way to help meet the increasing needs of our nation's children in a caring environment. By uniting 
parents, principals, teachers, and community groups in partnership, communities can assess and meet 
real student needs such as addressing reading deficiencies and helping students learn math at 
internationally competitive levels, eliminate waste of resources by coordinating efforts, and gain the 
advantages of shared expertise and experience. Children, families, and the whole community will 
benefit as children learn and grow in a safe and friendly, enriching environment. 

"Increasingly, our schools are critical to bringing our communities together. We 
want them to serve the public not just during school hours but after hours: to 
function as vital community centers; places for recreation and learning, positive 
places where children can be when they can't be at home and school is no longer 
going on; gathering places for young people and adults alike. Bringing our schools 
into the 21st century is a national challenge that deserves a national commitment." 
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Lessons from Abroad 

. Tntematlon,al com~llTiwns of e.:t.ucation are d~fficult,Cultural factors influence perfonnance and school sylrterm; differ. De;;pite such 
probk.1ll~, U1lermlll~lUll ~(1mpansons ar~ nol III1posslblc and agrcIII dClll can be learned from examining S~hOlllinS Hbr~'IId. In fael,' 
~rlfl/ltt~llg cc:mpan;;OI~s of the !ICl1dermc perl'onnance of Anierican student:! with those from other lands spurred attempts at school 
unprovemenl ~ lhe Uruled SlHk::s lhroughoullh~ 1980s. . 

From its review of other nations, the Commission draws several conclusions: 

t§'~~¥il:lt.~~~_~~·~~:u;.,,~:~ll,I1;~..~~:J!'U.~I:~:i,itt.~i~,~1, 

".~~~~~~:~~~~~~~~:~~\hI:,'r~~~f;!~~~~~if,~~;:;'4i'; 

·Many of our economic competitors supplemenl formal education wilhsignificant OUl-ol:'sehooll~ time. 

·School pcrfmmance abroad has consequences aud is closely rclatedto opportunities fOr employment and further education. 

"Tl.'Hchcn; in OIhI..T cuunlries l.'njoy frecdom and respect ll1;profcssioruds. 

In short, edt/Clition abroad is built lllound high l.'Xlx.'claliollS. Schools hold themselves and the aduIls and sludl.'Ills in lhl.'m 10 high 
standard.;;; in collsequence they etyoy high level.. of support from paret\t'! and the community. As the Commission observed first
hand, schools overseas reflect a cultural passion lor learning. 

Twice as Milch Core Instruction 

.R(.'CCIl! comparisons or the number ofanIlluU "in:!lructionlll hour~" ill dicTen:nt countries indicate that Americans r.:tnk in the lop half 
of tile ninp. countries examined. By the ::;tandard oftime as all instructi~YIlal resource, American education measnre::; up well. 

This lrtandurd, hO\\'ever, provides false comfort. As the Commission saw in Gdmany and Japan, learning is serious hu;;i~,! ahmad. 
"AClItkmic lime" is rarely touched. Distinctions are made betWI..'I.:n the aClli.lcmie day (which Ihe Gt:rnum:s eall the hulf day) and thc 
school day (in Gennany, the full day). 

Tt is conceivable that America1l studetlts devote more time to detnanding' .::oun;ework than states require. That hope, however, is 
misplae<:d: '19Y3 data from tbe U .8. Department of Education indicate tbat the course of stud~' most smdcnts follow is vcry close to 
what stutes require. 

iliSDla'YS minimum 
on our observation:;ahmad and official state and national ications. Tn their finnl tour year!: of secondary school, 

accordinu 10 our cst.irna(CS, French, C~ lind Jl\pancsc stu(lcnts reed"e murelhan twice lIS much core aeudl.wc instruclion liS 

A1I1eri~a~ students. Although these e5timates are approximations, we are convinced they retTeet the magnitude ofthe oC<ldcmic time 
trap in which Ameril:an ~c11oo1s lire caught. 

in 
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ben Ole most <;ommillcd auvm:ale of the sLHtl1ll quo will concede that AmeriC<Ul slmlents <;annollearn as much as their foreign peers 
ill half the time_ By thi::; standard> our education ilystem still has a long way to go. _ . 

One nero look no further than Figure 1 to undersland why EuroPl:lHl and Asian visitors to the United States c.ommonly understand 
English while tht..'lr children oUlJX.Tforrn AmcrlC<Ul studenls on lesls of studenL achicvL."menL AmerilWs abroad, by C~~lmst, assume 
they \',.,11 ~eal \",th people who ~ak English. Our high schoo] students have trouble reading, writing, and solving simple 
nlailiematlcs problt:ms. . '. . 

Figure 1 

The Final Four Yeafl'; 'in Four Nations: 
EsUmutl.:d Required Core Acad<.."IIlic Time 

(:t' l'i;lriUnited States estimate developed from The Digest ofEducation Statistics (NCES, 1992), State Education Indicators 
(Councilor Chlef State School Onicers, 1990), and the commissiol1'S review ofacademic requirements ill 41 states and the District of 
Columbia. 'l1u: estimate for Japan was developed from Monbusho (I993 publication of the Japanese Ministry ofEducation, Science 
and Culture) and ~ite visit::- to Japanese secondary schools, and continned by !olenior Japanese milll::-ny official5 at a meeting in 
Washington. The estimate for Franc.:: was developed from II lIrcnch pUblication, Organization of the Jircnch Educational System _ 
Leading to the French Rncclllallreot, and continned by French otlicillis. TIle Crennllnestimate is actually the lIumber of hours of 
rcquired coup.>cwork' for one sl.llte, Hcrlin.) 

Out-of-School Learning 

Ihe formidable learning ad,'antagc Japanese and GCnnrul schools provide to their students is complemented by cqually impressive 
out-<lt:schoollenl11ing. T .urge numbers ofJapanese shldent<; (h1lo-thirds ofall shldents in Tokyo; ll11tim13l1y nbout 15 perce'llt ofall 
students in grade lour rising to nearly 50 percent by grade nine) altcnd jllkus--private, lulori,d services !bat <..'Ilrich instruction, 
prm·ide remedial help, and prepare studentR for Ulliversity examjnation~. 

A Japanese rese.1rch in:mhlte official told the Commission that elementary school teachern teach to the Hmiddle Of the class." Gifted 

students who might gCloor<..-d or students who n<..-cd CXlrd assistance arc expected to tum to the juku fur help. 


JUKUS are a big business in Jlipan. Sp.;mling on the estimated 35,000 jukus reaches about 800 billion yen annlUllly (over $7 billion), 

cm;ting the average tmnily, according to Japanese officials, ahout $2,500 per year, per child. 


Tn Japan, schools and the larger society generally. ignore "ability" or "aptitude" as tactors in school lfficcess. The Japanese are 
convinceu Llml hard work can help ev<.."I)· stud<"'lll meet high standards. Diligcn<;c, application., and entc:rprisc arc the keys-if Ii studenl 
is not "getting it," more time, usually $elt~jrected time, is t~e answer. 

Jukus do not exist in Germa11Y. Rut if (jennan student::; are similar to their peers' throughout Europe, 50 percent ofthelll spend two or 
more hours on daily homework,. and only 7 or 8 p.;rccnt watch television for five or more hours a day. In the United States, only 29 
percent of students report doing as much homework and three times as many watch television daily fbr five or more hOllfl';. 

In sum. compared to Americallstudents. Germ3tlllnd Japanese y(}uth are expo-=! in high school to much more demanding academic 
subjt:cls, for m8ny more hours. They spend more st:rious.lime learnirig-Olltside Ihe scllool. And they friHer away k~s time in front of 

j(f!)lf)nhttn·/fwww p.ml"h A'lnfnnhlir:/PT11ll nrn!1rnm!</tl.'.fl)()('4 hlml 
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H£SL'l:rs. D[SClJSSlOI" .-\SIJ CO:"CLGSIO:"S 

Th,rLeell ;;tudlt!:i .>[ vfmr-roull,l edU(,;,ltiull WI!n~ r('vlewed III th", I!)!);j e<lil,oo of tbl:' rt·por·t,' 
NineLePJl ~tudie" h~\'c hClill rpvl6w~I.l In thi.$ 1~)~}4 ;;ccrmu edI1101\. II. aPVl.'ar:o; lh~1. llwrt> I~: 
t:rl/lsiflpr;llJh:~ illlP.rt1..,t 1tl :snd evnllltlLlolifn;t:p.:lrdt adivity COIlCeflltn~ the (h~gl'e,~ or .~UI:I:I:::':' 
of Ihp. YiHlr'Nunrl el.ilJI:<Il1Un I:oncrpl The :::L1Hli(!~ reviewed here wp,re tho:;\.' rr:-1J(LI;-' 
ol/larn(,j lJy the Nationi'll J\...:5t"lci'ltion for Year·Round I;;due:ltion. However. an eXhall..;IIIIP 
n~view of till" pr(lrQS~iUIHd Iit~r"t~lre was not undertakcrl. In the pl1::it., the nlllJon ty () r . 
pr{lgrt1ll1~ r(!vH?wl-!ll w~nl CleIllp.l1lnry !ll:hool apI\!kations, oftrin grade::: two through [hr..: 


· H('re, t.I)O. r.he ""'jorily of the nineteen 5ludie:; havo includod these gTndes. ! IOWC"f!r. (.)ur 

of rhe .~!.IIdic$ illdurh! hilth 54:hool.,,; un "ddilimHlJ !'Seven inc:tud~ grades six. :seven ilml eight. 

WhH::h are ('.ither in a m'lddla sd\()ol ::fp.lt.ing Qr constitute tho upper grades of elt:lllent~i.\ry 

:-;r: 11 001:). TO!;l:':thr>r. then. a I.alai of p.levr.n. or .~B% of the studies includE'. sE',.llndiHY 

~tluc:lLiun. :'I s\.\hst:lIltial·in(~rea~r) oV~r what has prevIously been reported. 

The difficulties of cC!'!ating c1f!af ~\laluati"e tk~ign!!5...hid. include SenQU~ errort..~ La control 

for t.he Ulany ....::triables u,'hit!h aN.' nol t)r primary interest, hRis often been ~mpha~i2.l:(j, 


Among the studies reviewed herl'!in. !.hi::: i~ perhaps 1I11~ most often-noted rrust.r(Jtion or the 

nulhor~. Yel each uf them hM t.llk~n i!tcps to tlo just that. tn a.ll c::l:oe:!l the lllnil.cd 

lJopulalionl1 ha.ve b>!en uckHowlct.lged. and (',3utimlS have been marle that gencralilation:'l to 

Lug!;r groups nre not nl;t;e~$arily wnrranl.e:1. In most. but nut :ill of t1u~ :ltuuil'l';. ~tlOlC type 

uf comparison or conlrol grouJl has beell est~hHshed. In lieu of :lLlch com rnrahle 

populoti']o!J .. :luch ;:IS ~cilJ'economk :1>t.atll"l, p.thnkity. Lim~ in plQgr.un tOld the! like .. 

:;everal studies have dell~IIf.I£~\1 upon u<ltit')Jtal or ;ilat.o norms on stBuda.nli7.ed instrum~nt.'1 

1.0 r.!.m3senl another population. For "lxalOpl~. many of the 'l'f,I~as stlhJip.~ ll~O a~ th(!ir 

primary instrum~ntalioil andnortns. the Texolt A.,ssMment or Acadcmir. SkiIll't (fAAS) and 

the Te:;l,.C; of Ar.hh'lveml.mt & Prufideney (I'Ai». Tllp. normed group. then, becomes the 


· UHll,Huison 	Llf't~e :\~ r..lutra$led with tIH,sp. studies thAt compare two independent group.:). 
IIi I. he lIorlllf'ld group. ll.':Iually the r.rilt!riOIl of perc:ent<lgc of pupilll meAting !.hc ,0% 
upassing level" score is used for reference. In' California. Hkcwi.se. the California 
Asse~smcnr. Progr:ulI (CAP) r~$\11t$ ror sdlU()l~ pnwiue one ur mQre or the data pOlnt~ 
and/or statislit:~ us~d rOI" delermining the tip.gree or "success" of a pronrau,. $ii)(;e Ga% or 
the .;llldip.$ como from Californiil and Texas . .scvp.r~J1 of thetil include normed cOillpari!'lOll$. 

rather ~han sep:Jt<lle control group3. . ' 

Other coJnnlerc:iaIly·t:.ievelol>ed "me! st:uJ{J:1rtli~.ed insLrun,enl.3 wero also used in these t .....o 

stal.4:!!.' am.I in (hI! ot.he~ rour stIlLe, repreS(!UleU ill.th~! studies reviewed in this document.. 

SOlOP. of the other Lesls used nre the AbiJrr.vi!1ted Stanford Ac:hitwem.~nl Te:st (J\SA'l,). 

earlier editions of the Slull{ord tlcltieu~numt Test (SAT), the California Acltieuement Test 

(CA1). the Comprf':./u!nsilJe Te!':t of /JI'I..<:jc Skills (CTBS); 77Lt:: Iowa Ttst of /Ja..<;ic Skills 

(11'135). "he SequertLiu/ le.• rs of EdllCllliatwll'mgress (STEP). Sd.Nlce Iksearch AssociMe.5 

(SllAJ alld th~ Gatt$·j\t~:Gillilie Reading Tesl.".. 


Whnt were Lhe results RCfOSS all uf the nineteen studies'? A3 the reader. might well expect. 

the complex array Q( test resu)L<; W3:\ nUXI'd. I.hough favornble to the year--round concept. 

Fi.r~t. looking only al Table'( rOiHdls (t.ho::':c:CHldies esaentiaHy meeting thp. criteria 

c5t3l>lisheu for inclll~jon in th" initial rcvh.:w), we find that thcrp- were 35 PQSSlblf' 

r.;Hegl.lricJf or a rea:; that cI,III1,r b~ ~iven llh,zt. mmus, or mixeu rC.:lull gradas. Th~ 3:'i :u·c thl~ 


J'lroll\lct nf the llHlJur Imit re~ult.~ (n,\l illcludint: sub'll!stl') ami the grade levds reported. 

·F.11I1'u:lln ~chl)rJl;:1/d.i!)lricts conuihutCtl to lh,: \'I~:;;ull5 of Uli~ group. 

I LillO ~i.~. -.J, HC\'il':\~ of 11C\:cnl .:;inllli~s JlI~Jtltinl;; 1011.'0 .\dll~\·~lnl'nf n( StUde,IlI.s F;rtrollcrl IJl Yt,:nf-Hol.Il\() !::tl'II:;III•.lII 
f'm~t';ul1~" S,H;Otu.!/ .,b:snCrclliof' tu" fE'tlr·I\OU;lri ec/U({:w~L Sail 1)'<:';0. (;\ ,J~n,,;u:· 19~):,J 
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Itesu(t$ .b~·orablt~ w ~·~3r-r.:>und I'rogr~ms uhos@ dl.!~ign'H(·d by .'l plus (.;.) in 
Tabte 1) totaled :10 or the 35 ctHt!goril';;'s. nr an 86~;, ravur(lble finding. Tll!>rt........r.·n' lit) 

/'tIlly neg;1I.1Ve fifu..hng~. Tlifl remaintll1; li'Yl' qu:difinrl ail '"mixed r<!:!'uit.';" htt':H~laled ~I\ bUI h 
Tabh~~ 1 and It 85 !) :lnu r('present 1·1 % of. "hI'; \·,.\tat. . 

" ,.. 

Thf! stl1<lk:; IJr fi\l!~ addition:11 ~(:hl)ul:'lldl"lru:l.s (lhll:;~ li!$f,eIJ ill T;cbie ~) rI!lOull,ed In iI wLai or' 
:!:3 11()~,:ihl~ cat('gorlt1t:. r::ighh~en (7!'}~D) of these r(~!ults were (nvol:"abif!: to yt~a.-r()und 
pr()gra"'~ (1--). Tim>,> tJI' thl~ ':tt (\:\ "/..) wc~rr~ !h~sil.'!lIat~Ht wilh a milll/1> (.) •.whidl 1nt;';)lll lh:.lt 

lr:HliUI'ln;ti Calp.tldar ;!chuols .Wp.rp. r;]''''()r~d hy th~:;~ r~::;Llll~. TWf) ur lhe 2:l dJtt:\gorl(':; W%) 

rt':-IlIlttHI ill mixr..hl lintljn~~ ( :!: ). 

'f.:lking the totai data acruss both taUlcs the composite values are: 
. l' =" ·'8 or 58 categories (83%) 

= :} or 58 cntegQries ( 5%) 
± - 7 of 58 categories (12%) 

With respect to achiev~nu~nt l·~SUlt!;. these figures are the main finuini of this 
re.vie w . 

Some uf the .sltldiu:! did llfovillp. stau3lical lei'lt..$ to ue.krmiue if any given value Wa$ 
st:'II.istir..ally significant. In all ,~a:5eS the nllJha level Wll"J set at p<.05.. Tho~e l"(!SUllS which 
were statistically .sigHiril~:mt aT!! marked Wilh 3 bullot (. ) after the + or • in the re~ult.$ 
calumn of Tables j and II. Amoll{t I..h() most positive' findinp are' those reported in the 
~ludie3 provided by Carlisle Elen"tcotary School. 1'X: Orange County Publk Sd!Ool~. FL: 
Oxnard School DistrIct. CA: S(to Diego City. CA; Socono School District. TX; Swp.clW.:tt<:r 
Union High Sr.hooi. CJ\: West Carrollton SdlOols. 01-1 ano Waco SchooilJistrict. TX. 

I\.Ithough severAl studies p(Oviehni hre~\k,ollL'l of (latu for ~t\.ldents "a.t rjsk·~. usually Ch<lptcr 
I p:trticip::l.Jlt.~. thf~ lHlrnlJer$ were freqllC!utly ltuile ..::uaall ilnd conr:JU.!lifml-' wMe Illude with 
~r(!:)t [~alltion by tilt:' <Iut.hor!" vr th..!~e r~porlS. Just lhf.l same. it is w()rthy of notp. that sueh 
;$tudent;:: .do 'lPIH~<ll' to f.1n:J' t>ct-ter ill (he year'T(l111111 setting. . 

Mu:,l studje!; did flOt. atwmpt to III'Jk(!~otr1!larison8 hctw~cn .:sing'e-trt.1ck (S1) Ilnd rmllti
track (M'l) ye:lT.rounil·pm~nllll!l. The two nwsl popular calontiar plMS were the 15/1:> and 

.'the G()/20. or minor vari8tion!'l ..,f thesf!.One school. Crockett Intermediate. had a 3{)flO 
?lan with 175 days of sclHluling. The Orchard Plan in Califurnia used a 60/15 plan. a!\ did 
tht~ prt)gTnrn~ in Florida. There was alml)sL an evp.1l spl.it bl!twcen those distrkt.9 repurting 
MT nr MTfS'l' c(lIuJ,inations and those with ST Viaus solely, Nine of the studies dealt with 
m\llti·tr:Jdc or multi·smgJe-trm:k (ombinati()I). while ten dulL wit.h single·track exclusively. 
None (Jf these st.udies attempted to dOlerminc whether or nOl either the Mr Qr ST vlans 
were /llQre efCicacioul:! wiT.h respect \0 student achievement. Be~8Uge. of the many 
(ltrf~rcnec!i in ctlt'ric\.lla and other dirr~reru~e3 among the mulli~~ti1tp. gl'OUp of p1a.lIs h~re 
revicwp.I.l. no llttc-rnpl W{lS ID:1de to judge the SUltp.riority of one plan Over another. 

By way of smnmnry, i,t may be conc[udeu that in this pnrdcul:u' revi4!:w o( act\uemic sWdies 
that the Achievement or studetlts participating in a year-round educational setting 
perrorm~tf bctt~r on tests than did the;r t~6unterpnrts in a traditio.nal calendar setting. 
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ABSTRACt' 

By way of SUI.omary. it may he concludc(l frolJ:1 this particular- t'cview of 
acad~mjc studies that, the achievement of students paritieipn.ting in a year. 
round educational' setting per(ornted better on' ttlsts than did their 
cnUll lerpnrts in :l u:aditioD.lll calendaa' setting. 

Nineteen studies wcn~ revip.wed in tbis 1994 eilition {second edition.} of "A ReY'iew of 
Recent Studi~s Relating to the Af::hievewen.t of SludentsEnroUed in Ye::u:·Round 
Education Pt'O&Ta.lns." AU hnve been completed or r~ported since 1991; 

In the nineteen studies, lher~ were 58 possible cMegoric5 or areas' that compared 
year-ro\md education with nine-month 'cal~,ndal" pro~ams_ The categories were 
giv~n plus. minus, or u:U'xed-result grades_ Of the 58, 18 or 83% of tbe categories 

. ·werp. t:}tp.d plus (+). meaning that ill thosecategorics year-round education students 
olltperformed tbeir nine-month "calendar count~rparts. Three of the 58 (5%) were 
r<'lteu minus O. Seven of the 58 02%) wero (nixed rI'!swts 0::). 

Tests utili:z.ed in the various studies included the Texas Assessment of Academic 
Skills (TAAS); Tests of Achievemeut and Proficiency (TAP); California A'Isessment 
Program (CAP); Abbreviated Stanford Achievement Test (ASAT): Stanfocd 
Achievemeut Test (SAT); California Achievement Test (CAT); Comprehensive Test 
of Ba~ic Skil13 (CTDS); Iowa Test of Basic Skills (ITBS); Sequential Tests of 
Euucational Prog:ress (S'l'EP); Science Rl:!search AS50t:iates (SRA); and the Calp.s· 
Mtlc:Gintie Reading Tests. 

Thl? studies were conducted in the stales of California, 're!'tas", Florida. Ohio. 
Virginia 3nd Georg-ia. 
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Congress Year Round School 
student Cftlendllr (196 dey.) 

2000-2001 

AugulU 6.Qtembar 
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MILWAUKEE PUBLIC SCHOOLS 
Mary Bath Mlnklev. Prinelpsl 

Congl'Olll Hortl! Camp"" 
bfMdM y ...... Round Burow 

Congress South Campus 
I!~JdYfar Round SeIl041 

Ets/ftIll1!11l' C8lll'llr 
5225 W. t.l!laJI~ CIl!!!t" Dr 

",''' CIt11dllOlid Cenllf 
d200 N. 5151 Blvd 

MlhollUlft., WI'63218 
PlloRe: 414·81 iIolnOQ 

"I'!\IIIIIlUe, WI 632111 
P"0I18: "'1-!le.2180 

August 9,2000 Fu' 411,"IO,U15 ~a.; 414·B1G·2170 

The Congress Extended Year-Round School's (Congress EVA Sphool) modifiad calendar 
wifh an extended year of 16 additional days, has Impacted a multiplicity of changes in the· 
total schoo! environment. Specifically, the test scores, parent involvement. office Idiscipline 
referrals and the total clima.te have been dramatically influenced. . I 

Congress EYA SChOOl' has approximately 670 stUdents ranging in ag~ from 6 Jeeks to 
Grade 5. The number of SpeCIal Needs students is 104. Their handlcappin~ comditions 
encompass Learning DisabiHties,' Autism, Emotionally Disturbed and Cognihvely 
Disabled. The range of these disabilities is from mild to severe. The special nt;l~ds 
students are included in the testing. The testing of these students is prescribed by their 
IEP. .' I' 
Congress EYA School. is a Title 1scnool. Approximately 83% of the student pepulation 
is in the poverty level (tree and reduced meals}. . ,I 
Office discipline referrals have dramatically declined. In 1995196 school year. ther~ were 
792 office referrals for our school population of 534 students.. In 1996/97. there lIYare 557 
office referrals for 531 students, In 1997/98. there were 581 referrals for 509 students. In 
1998/99, there were 496 referrals for 619 students. In 1999/00. there were 317 ~eferrals 
for 673 students. Our school population has increased while our office discipline n3ferrals 
decreased. . . . . 1 

In 1996/97. Milwaukee PubliC Schools (MPS) began testing founh grade students using 
the Terra Nova from McGraw-Hill. Prior to that, MPS had different accountability measures. 
Test scores on the Terra Nova (WI Knowledge and Concepts Examination·WKGE) attha 
fourth grade level had significant increases. Of the 89 fourth grade students in April. 2000, 
the collective achievement exceeded the District and National Norms. Scores ranged from 
approximately 67% to 80%.. .., I. '. 
An example of the achievement of the students with special needs that were tasted in April. 
of 2000, was exemplified on the Terra Nova (WKCE).A sampling of 6 special ~eeds 
students ranging from Learning Disabilities to Emotionally Disturbed with many of Ithem . 
having two or more identified handicaps was dramatic. In a range of 1 Minimal Perjformance. 
2 8asic Performance; 3 ProficIent and 4 Advanced, no students performed at the Minimal 
level. On the average, most students achieved in the Proficient fevel in the different 
academic categories. _; . . . I 

Parent Involvement is an integral component of Congress EYA School's student· . 
achievement. Volunteer Hours for the; 999-2000 school year totaled over 15, 000. 
Additionally, there were 3.752 classroom volunteer hours. Ttlare were 10,330 parents at 
family activities. At the School Governance Council which met 9 times during the ischool 
year. parents spent 216 volunteer hours and at PTO Executive Board meetings parents 
spent 270 volunteer hours participating in these events. Other meetings and acti~ities, 
brought in 4.368 parents and family members. . I 
BIOO MBM' 
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I-OPPT means Increased Qpportunities 

In accordance with the Paideia philosophy all students receive~ihe sarAe curricular 
oHering~ du-ring the 8-3 school day. During the Increased Opportuniti~s (I-OPPT) 
children are encouraged to sefec.t life skills, recreational. or ~rts activiti~s, jete. in wh.ich 
they are interested. I·OPPT will be offered from 3·5 dally and dUring! all vacatIon 
weeks on an option.al basis. These activities will be directed by certified tSachers. 

. , 

J.OPPT 3-5 daily creates an ..8,:,5 School Day 
. "Ufe Skills ·Performing and Visual Arts 

·Leisure pursuits ·Seli-he!p Skills 

'*Academic Reinforcement ·Extension of Curriculum 

-Recreational Activities .. Student Clubs 

., Library and Computer Lab will be open until 9pm F:lightly so parents can 

come back to schoollO assist their children with their studies.. . I 
The school building will be available to students from 6 am to 7 pm. 
ESP 6am-8am/5pm·7pm, 6teak/ast 8,-:ailable I 

.. .' I 
16, weeks of I·QPPT creates a 255 Day School Year 
-Daily offerings "Dramatic Productions 
"Sports Camps "Science Exploratories. 
"Off-Campus Learning Experiences and more· . 

Increased Time with l·OPPT 

. If parents take advantage of the 3-5 I-OPPT daily sessions and 8 additional weeks of '. 
I·OPPT during vacation periods children will have .4.Z.%. more time to ~aster the 

curriculum, participate in hands on activities, and expand their knowled~e in classes 
directed by certified teachers and directly correlated with their classroom: curriculum at 

. no extra cost to tax payers and still have 8 weeks of vacation! I .. 
If parents take advantage of the daily 3-5 I-OI?PT sessions and 16 additi10nal weeks of 
t·OPPT children will have i2.%. more .time in school at no additional: cost to the· 

tax payer.· , . I 
Zero-based Budgeting and Creative Financh!J Planning means 
No Additional Tax Dollars and Limited Fund Raisers!!! 
All classes, activities and child care are offered at a cost of $1 per hour. Cason Lane 
Academy offers traditional, basic education plus new and different educational 
practices and opportunities at the same per pupil expenditures as othertll Murfreesboro 
City Schoots. . . .. . 

At Cason Lane Academy children and learni'ng 
will no longer be lIPrisoners of Time."-

Eod . 888E-2EE 

http:option.al


Greg Lyles 
Principal CASON LANE ACADEMY 
Susan Gcndrich 1330 Cason Lane 
.ssista.ut Principal Murfreesboro, Tenness~ .. 87129#,' 

Telephone (615) 89S-? 145 Sandra Parks 
Auutant Principal 

AT CASON LANE ACADEMY 

WE WILL 'BE OFFERING THE FOLLOWING: 


. ! 

Controlled Choice Enrollment 

Parents provide transportation 


Funds saved in transportation go into the school's operating budget 
K·8 Organi;cation 

"Keeping Children as Children Longer" 
, Year-Round Calendar 

45-15 Cycle. Single Track (180 days required by state of TN) 
up to 255 days of schooling are optionai 

A New Approach to Teaching .and Learning· The Paldeia Phi~osophy 
What is best for our brightest students is best for all! I 

Uninterrupted Instructional Block from 8-11am 

Inclusion Model for Special Education (No pull-outs) 


Academic Coaching and Seminars 

All children wllt study Spanish, art. computer science. music, physical 

education, piano keyboarding, and the traditional curriculum as defined by the SOE. 
Site-based Managed School ! 

. Creative staffing patterns I 
Income generated from tl1e /.OP:T program supports independent fiscal; decision-

making at the schoolleve! . I 

lndividualizeq, independent contracts for special teaching services will cbmpliment 
the I-OPPT program.' I. 

Experiments with Time and Staffing through Flexible SChJduIing 
Traditional Teacher Day - 7:45-3:15 =7.5 hiS, x 180days '"'. 13S0!hrs. 

Early Flex Teacher Day - 7:45-1:45 ~6 hrs. x 220 days = 1350 hrs .. 
Late Flex Teacher Day· 11 ·5;:: 6 hrs. x 220 days:: 1350 hrsJ. 

Educational Assistants - 11-5:: 6 hrs. x 220 days =1350 hrs. 


\ Mid-Day Assistants· 4 hrs. per day· Minimum Wage· i.e.Education Majors 


-' DARE TO BE DIFFERENT 

888E-~EE 



The Extended Day and Year: 

One Community's Experience with Public Demand 


I 
Plans arc now well adVlUlccd to open Murfreesboro's tlrst K-8 ycar-rol.Uld school in 1994. Parental freedom of choice will 
detennille enrollment 

district t::x 
hridles at the mtggestion that 
services support the family by making it posl>-iblc for people to work withOuL worrying hL"CliusC thl..'Y lUlUWI UJL"lT 

in conmuctive reaming." . 

1 . d BBBE-GEE 
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Congress Year Round School 
Student Calender (196 days) 

2000-2001 . 

. AUgUII 
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• 16t student day C curriculum night . () I.a~or D8'1 


pt conferences/no schaol 

B bar.klng day 


OctAbor Hen/.mbot rul..lDJW' 
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Aur; 11 00 04: 39p . DR. JOHN JONES 615-904-9352 p.? 

I-OPPT means Incr~asedQpportunitieS 
. " . 


In accordance with the Paideia philosOphy all students receiva "the samec1Jrricular 

offerings during the 8~3 school day. During the \ncrea.sed Opportunities (I-OPPT) 

children are encouraged to select Ufe skllls. recreational, or arts activities, etc·iin which 
they are interested. l-OPPT will be offered from 3-5 daily and during all ~acatiQn 

• .,.... -en oet;'litjos will be. directed by certified teach~rs. 
DR. JOHN JONES .-. i --------' 

Aug 11 00 04:38p 615-904-9352 p.6 
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Greg~les 
Principal 

CASON LANE ACADEMY 
Susan Gendrich 

1330 Cason Lane..ui.ttut Prineiplll 
Murfreesboro. Tennessea.37129,.' 

Sandra Parks Telephone (615) 898.7145 
Anutant PriDC'ipal 

~ 
"".. ,"

• 

AT CASON LANE ACADEM'Y 
WE WILL '8EOFFERING ,THE FOLLOWING: 

Con1rolled Choice Enrollment 
Parents provide traflsportation ' . 

Funds saved in transportation go into the school's operating budget 
. K·8 Organl~ation 

"Keeping Children as Children longer'" 
Year-Round Calendar 

45·15 Cycle, SingJe Track (180 days required by state of TN) 
up to 2SSdays of schooling are optional 

A New Approach to Teaching and Learning .: The Paldeia Ph 
What is best for our brightest students is best for aU! 

Uninterrupted Instructional Block from 8·11 am 
Inclusion Model for Special Education (No pull-outs) 

Academic CoaChing and Seminars 
All children will study Spanish, art. computer scierice, music, physical 

y 

education, piano keyboarding. and the traditional curriculum as defined by 
Site-based Managed School 

Creative staffing patterns 
Income generated from the I·OPPT program supports independent fiscal 

. making at the school/evel ' 
Individualized, independent contracts for special teaching services will com1pliment 

, the J-OPPT program. . / 
Experiments with Time and Staffing through Flexible Schedl.iHng 

Traditional Teacher Day -7:45-3:15 =7.5hrs. x 180 days:;; 1350 hr/s. 
Early Flex Teacher Day - 7:45-1:45=6hrs. x 220 days =1350 hrs. 

late Flex Teacher Day - 11 ~ 5= 6 hrs~ x 220 days :;;1350 hrs.! 
Educational Assistants - 11·5:;; 6 hrs. x 220 days =1350 hrs. I 

Mid-Day Assistants - 4 hrs. per day ~Minimum Wage' - 'I.e.Education ~ajors 

!
i 

'( 

DARE TO BE DIFFERElvT 



The Extended Day and Year: 

One Community's Experience with Public Demand 


hridlesut the sugge.crtion that "These 
scrvil.X."S suppmt the fwnily by making il poS!.;blc for pt:oplc to work without WOIT)ing because thl..)' know thl..-ir chil<hcn tIl'C involved 
in conmuct1ve leaming." .. i 

I • d 
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NATIONAL SECURITY COUNCIL 


OFFICE OF MULTILATERAL AND HUMANITARIAN AFFAIRS 

FAX COVE R S H-E 
E T 
I 

1 	 ·1HR IWG1vlEEnNG 
1< 

" ',From: Wendy Patten 456·9141 (phone) 1456-914q (fa;te) 
1,,1 	 FAXNATIONAL 'II" , liTo! Harold Koh, StatelDRL 647-5283 V[SECURITY Steve Wagensell, StatelDRl 647-4344"/ 

6474501 V""Paige Chabora, DRLCOUNCIL Andre Surena/Chrls Camponovo. State/L 736-7028"""'" 
686-9058 V"'" 

Beverly Zweiben, State/IO . 647-4628 v 
David Scheffer, Mike Bermelster~ State, SIWCI 736-4495v 

Nancy Rubin, State/IO 

17th & Penn, N.W. ',II' Ted Piccone, State/SIP I 647.4147~ 
Washington, D.C. David Killion, State/H 

< 

647-9667v 
< 

" Anita Botti; State/G/PICW 	 • 647-5337 V:20504 1111 

Lydia Burns, CIA/OGC 	 703-874-3208 V"'" ,~ !r 
< .I,, James Castello, DOJ/DAG 	 514·6897 V 

'lIt 
1Did you get a colTlplete, :,:! 	 Richard Jerome, DOJ/ASG 307·3904 

Bill Lann Lee/Julie Fernandes, DOJ/CRT 307·2839clear transmission? If not ',t 
514.5491BoCooper, DOJ/INSplease call: 	 iii']' 
514~5491Kelly Ryan/Molly Groom, DOJ/INS

11',1,< 

"I,,' David Koplow/Eliana Davidson, DoD/GC (703) 614·9789
(202) 456- 9141 Jim Schear/DoD (703) 614-0442I 

i Joel Fishman. USIA 619·5646 
Elizabeth Wilcox, Treasury < < 622-8378' 
Alex Wohl/Franclsco Garcia, Education 401-3130 

6·5581 
,,,'
,' ' Christina Ho, DPC 

'-------_.........u.j' , Irene Bueno, COS 

6·5581 

~,!! i Caroline Krass, NSC Legal 6·9110 
1::: Reynaldo Valencia, COS 6·1121 

Debra Carr, WH Task Force on UN Racism Can'. 6·1121rrl' 
101'1-'1 < < 	 ., 

11'11' Date: 8/14100·< 	 < 1 < 

Illi'I'~'MEETING RESCHEDULED: -The Human RightslWG meeting for this 
,[:':!Thursday has been rescheduled for Friday, Aogust 18, at 2:00 p.m., in 
I' < 	 , 

11"<1 Room 208. Please call Theresa at 456·9144 with clearance information. 
III, '. .. i 

I 

' 

< I 
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L Remember, as an 
NEWS NOTES N A Y RE member. yOll 

have Internet acce~s to 
[he 26th Reference Dj
re.ctory of Year· Round 
Education Programs for 
the 1999-2000 school 
year. Enter the database 
fmm the NAYRE home 
page at www.nayre.org. 
To emer. you will need 

your username and pa~sword (found on the mailing label 
of this and other NAYRE publications). Once inside, 
you may perform specific searches, browse and print frum 
the daL<lbase. Your usermune and password will expire 
when your NAYRE membership expires. . 

2. Secretary of Stale Richard Riley's recent call for 
teachers to work a longer year -- some news media called 
it year-round -- is interesting to dissect and I.hink aboul. 
While he did not specifically call for year-round educa
rion on this occasion. most observers believe that the two 

. ideas go together. 
The issue of whether or not tea~hers should receive a 

more professional- salary is a non-issue, really. Ofcourse 
they deserve to be paid more. The political question is 
whelher or not the public will support additional pay with
out [he additional. lime: NAYRE Executive Director 
Charles BaJljnger has participated in numerous Hve talk 
shows overthc past 15 years (on the [opic of year-round 
educalion) and invariably this very issue ofteachers and 
their work year arises. Ballinger's lake on Riley's pro
posal. from lislening to the calls, is that the public gener
ally supports moce pay, but only if il i$ tied to more stu
dent-teacher contact days in the classroom. 

A number ofcommentators see the Riley proposal as 
one more advance in the philosophy 9f year~round edu
calion because it is ()ne more way of acknowledging the 
seamless nature of the learning enterprise, as distinguished 
from the old pattern of three months off fur both teachers 
and pupiJs. 

2. Speaking of Secretary Riley, he has endorsed year· 

round education as onc of tJoptions to avoid both so
cial promotion and retentjon lof students. The endorse
menl can be found in the ulS. Department or Educa-

I . 
tion book titled, "Taking Responsibiliry fo,' Ending

I 

Socia] Promotion." (May, 1999) . I . 

3. Speaking of avoiding b6th sodal promotion and 
I 

retention, just how can both Ibe avoided Wilholll a con
tinuous educational program available all 12 monlhs a 
year? Are we all together oh this'! Twelve months of 
instruction would finally allclw us to work wilh students 

I 
at the point where inlervenl!ion is needed, pl'Ovidc the 

I 
necessary remedy and move the student on to the next 

. I 

stage. N<.} failure or trauma for sludenls. no embarrass
ment for parents, and no social promotions for the pub
lic a[ large. One group no~ necessarily rcady for this 

I . 
scenario may be educalors t.hemselves, who have 

I 
preachcd.this go~pel of continuous ieaming for the past 

half century or more. 

4. Tn a Gallup poll conducted for US A Today (reportcd 
December 31, 1'999). fully I 57% of respondents indi
cated that they had not taken any vacation of a weck or 
more away from home witliin the past year. To the op
ponents of year-round edue~tion, a question, please: If 
most folks don'llake more ~han a week's vacalion any
way, why is it necessary to shut down schools for up to 
12 weeks at a time? 

5. With the inclusion ofSo1uth Dakota, Mississippi and 
the District of Columbia in this year's directory, only 
seven states are without a ybar.round scho()l. They ace: 
Alaska. North Dakota, Wyoming. Delaware. New 
Hampshire. Rhode Island and Maine. 

Don't forget til :lend YOlTR story ideas and Ilews notes to: 

Kelly Johnson, NAYRE Cumlllullications Cuurdino.tur •. P.O. 
Box 7J /J86, Sail Diego, CA 92171-1386 ur e-mail 
ill/o@nayre.org. Also, visit the NAtRE web sire at 
wM!w.nayre.urg to keep updated un the lated in/ormatiun 
abour year-round. education. 

mailto:ill/o@nayre.org
http:www.nayre.org
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A PARENT'S PERSPECTIVE ON YRE 

By 


Kim Smith 

Havelock. NC 


Summer - just the mention of the word fills us wilh 'fond 
memories of days at the beach or the pool. Memories of slow
paced, fun-filled days that seemed to never end. So, it's per
fect.ly understandable that the mere him of shonening that pre
cinus lime for childhood-memory-making can send shockwaves 
through even the most progrcssi ve parents. 

The concept of YRE J{ first glance seems lO threaten the 
ability Ilf our children to cherish and build those wonderful sum
mer memories. Parents come to near blows wh~n it is suggested 
that the school calendar be reslructured and the length of sum
mer vacation shortened. 

Why? It can't be the length of the school year that causes 
tcmpcr:-; tl) flan.:. Most YRE calendars are 110[ ex.tcnucd school 
years, just a restructuring of the existing ISO-tlay school year. If 
not the number of days, Lhen (.:ould it be an attachment 10 the 
lazy uays of summer? 

So many parents today work olllside of the home and we 
cling to every tradition possible to try and make the lives of our 
children as 'traditional' as possible. The thought of taking away 
even one day of their summer seems cruel and feds like ,in at
tack on our family life. Traditions are wonderful and ar~ an 
importa.nt part of our heritage. but when i( comes to improving 
the quality of. and choices available in, 'public education, maybe 
it's lime to start some new traditions. 

1 remember lha when OUr (lldest daughter started kindergara 
ten, W~ W~re so scared of the world om there that we sent her to 
a pnviile school: Very quickly, learning difficulties surfaced and 
we began to look at public school options. Public schnob> have 
funding and programs in place which could help her' succeed 
that were not available in the area's private schools. 

As in most school disLricts, there was very little school choice 
available in OUf area. There was, however. a new YRE program 
which allowed children from outside of the district [Q a[[end. Ai 

'firs( 1 (hough( ther~ was no way 1 would lake even one day of 
summer vacation from her. How could 11 Some of the best 
memories of my life were of summer days at the shore. I went 
and heard a presentation anyway and I (hank Gud each and ev
ery day that I did. 

The first year my daughter began school in July and I was 
skeptical. The summer seemed awfully shOll. I worried 1 had 
made a mi.Slake. Then after 45 days it was time for Inlersession. 
Three weeks in the fall to enjoy lime together. The leaves had 
JUS[ begun to chlmge and it was cool enough to have a fire. We 
went to a pumpkin farm and on hayrides. We made leaf piles 
and baked apple pies. Our family was hooked! 

Each time an in&ersession period rolled around, we became 
more and more fond of our new traditions. We were .suddenly 
able to make wonderful memories· all year long and our daugh
ter was thriving. Summer break was longer than other 
i"t~rc.p.,c.inn~ ~n VJ,. 'cr,11 h",,1 ~. 1~7\1 c" ..... ~p..f" ,,, ,.";,.",, •... nr. "'Qunr 

lntersession offered children the opportunity for enrichment 
c~mps, which cov~red Cvc11hing from. ~orsell\anship to ma~nc 
bIology and coastal ecology. In addlUon, extended h:ammg 
classes were available for clJildren who neeoed ex.tra assistance. 
Life was good and 1 couldlll't imagine anyone not loving his 
calendar as much as our fa~ily and friends did. ' , 

When our feeder middl6 school began to discuss the subject 
of I1dopting this cal~ndar. I ras reminded of some n(IL so WOJl

derful memories from summers pas[ as parents began to act as if 
we were on a Little Leagu~ fidtl with the umpires from bell 
calling the game. 'Gosh! We were so happy with Ilur schedule. 
Why couldn't ~very()nc else be as 'open minded' and 'enlight
ened' as wc were? I never i,n my Jif~ experienced such hmliliLy 
as I experienced from parehLs (lpposed IO (he change. Then I 

I
stepped back and look a lo~k - a real look. 

They were not opposed to efforts lu try and improve public 
education. They were not 6pposcd h.l (lffering more choices in 
public educatio~. They w~re not opposed (0 making enrich
ment camps or extended leaming available to children. They 
WERE adamantly opposed to losing even one day ot" summer 
Summer and all that il implies - the essence or chi klhood. a s)ow
paced time when the day nbver seems to emf. The chance for 
[heir children (0 experiencJ all of the wonderful things that as 
children (hey had c)lperiended. 

Childhood is such a shdrt span of tim~. As parent'! we try t~ 
cling to every single momd.nt. We delay the truth about Santa 
Claus as long all possible. IWe cry for days the first lime our 
children tum ansi walk in the school building wilhout looking 
back to see if we are still th~re. Why should it be surprising that 
parenls would rise up in afms in protest of a program which 
would cut at the very h~ari of al tradirion of memories second 
only to Christmas'? ,I 

When I got over the initial shock of petitions and letters to 
the editor and downright ha~eful calls in the middle of the night 
and really looked, 1 could ~nderstand [heir fears. As parents.

I 

lhcreare so many things in the lives ofOur children (hal we have 
to deal with thal are fearful1at first. the first baby-sitter. the tirs( 
day of school with a teach~r we are worried ~on't be oble (0 

give [hem the nurturing they need. the firsllime they ride their 
bikes out of sight [mm the from porch. Fear goes hand in hand 
with raising healthy children. but so docs reason. 

YRE has been the single most important decision we have 
made for our family. We +ent out on a limb (0 try something 
thalwe feJt in our hearts would benefit our children llnd it has. 
We now have two daughtJrs enrolled in the school and bmh 
have at different times ben~filled from extended learning. Our 
youngest daugh(tr'suffers from allergies and for so long was 
medicated to the (XIint of dOl being able lO fUllction well in a 
classroom. She needed liu~gery and because we had an inter

http:importa.nt
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. More than ever before, the topic of ye .... 'ound education (YKE) lsearch w" spotlighted at the 

31 st NA YRECunference in San Dich:o rebntary 5-9. Two print docurnc!nls were made available fonhe 
first.lime at the conference, Dr. Carolyn Kneese, Assistant Profes~or. Texas A&M University 
Commerce. published Year-RQund l&arniog - A Research Synthesis RJlalin&; tv Sludem Ac;bievement. 
which is the most significant and scholarly research synthesis and met~ arlaly);is ever done relating to. 

I 

achicvement and YRE. YEE: Paths to Resuurces. by Dr. Don Glines. T~ircctl.Jr ufEducati()nal Fumres 
Projects, and myself. is a 100 page hi{lgmphical hisLory of YRE fmm )'900-1999 conlijining over 600 

citations, ItS well as a concise hislorica1 summary and interprelation uf die YRF. rt1l.lVement in the 20lh 
Ccmury, It is an invaluable resource for school disuicts (\nd rese~rcbcrs looking at thl.: possible 

. implementation of a YRE program, I.· 
Dr. Kneese shared results fwm her slUdy with aucndces. Her review. which synthesized the results of 36 studies done in the 

I 990's, indj~ated the positi:e i~pacl of YRE programs on studc~1 ~chiev~menl: In summarizing thelresuhs. Dr. Kneese quoted D:: 
) Walter L. Winters, ..... slmlies slilce 1985 appear to be more !;ophls{Jcated 10 dt!slgn amI the re!'.ults more favorable to YRE srudc::nts. 

(1995) She. goes on to say, "Other researches have come to a similar concJusion, re~ulling in a conslnsus of opinion that the trend 
in research has been for results to favor YRE as rime has gone by." I 

Dr. Julie Frazier-Gustafson, of PunJueUniversity. who is n(){ed [or her 1andmark studies of thf posirive academic impact of 
extending [he school year, shared the mOst recent results ura study of Linnwood Elementary's (}Vest I.af<iyeue. TN) balanced 
calendar which is a modified 45-15 approach. This is an extremely well.designed study which is in i,ls second y~aT and has already 
yielded positive results relating to reading recognition, reading c()mprehensiun and math results for ¥RE students compilred to the 
control group. ! 

Dr. Kelly Charlt{m. a Visiting Assistant Professor at the University of Misl\ouri, provided .10 update on lhe highly :signiticanl 
work which bas been done by Dr. Harris Cooper and team at the University of Missl,luri. Particu1lar emphasis in (his on-going 
landmark research by Dr. Cooper focuses (lI'l summer learning loss, time and learning and student achievement. Indications of the 
significance of summer learning 10J's on today's students is the prime motivator rur school disLricts to Imove 10 a year-round calendar 
with more frequent hreaks in the school year. •. I 

Robert Heaberlin. a Gehrgia principal and NAYREBoard member, shared an overview of the "reriew of (he Literature" chapter 
of his doctoral dissertation which fOCUSie." un student achievement. discipline and allL:ndance ill a Georgia ekmcnlary school. The 
material gathered here. along with the work done by Dr. Kneese. provided exceptionally valuable material for lht: presentation 
"Reflections 011 YRE Research - 2000" which I did as a NA YRE Research Committee Co-Chairpe ..Jon. AIso a panel presentalicm 

. I 

chaired by Dr. MarSiha Speck. Professor at San Jose State Uiliversity and co-chair ofthe Research Committee included 01'. Frazier
lGuslllfsen, Dr. Kneese, and myself. Each reflected on the stale of research lm YRE as we enter the Ilcw millennium and dialogued 

rhe matter with those <:luel)ding the session. . I 
Several other prcst!ntutions relating to YRF.. research were made a[ the conference. Dr. Janice Haworth, Assistant Pwfessor, 

Ge(lrgia Stare University. shared herresearch on "Music Programs and YRE;" Dr. Deborah Kanipe, Asisisrant Professor, TC"<:lS A&M . 
University-Corpus Christi provided input frum her study "Teacher Perceptions of the Year-Rohnd Calendar of Elementary 
Education." Several positive results for YRE were noted in her pres-entation. Alsu. Mary L Thom~s, Administrative Supervisor 
for the Austin Independent School District. TX , focused on the impact of an extended year prdgram and imerscssions in II 
e1ementarv schools. P()sitive re!mhs WiTh minnritv ;nlft ..(" ..n ..mi,."'lh,_,li ...,~"(on ........ ,l .... I.;I,I ...- .. L: .... " .. I.•"-'Il'~-"'- ....._ 

c.olltinuedJrom prior page 

. session right around the corner, we c()uld schedule it She could 
huve time to recover <1nd wmlld not miss 2 weeks of cla!;s time. 
When lhe next 9 weeks came awund. extended learning has made 
available to her to catch up Or) those things she didn', fully gral\p 
when she wasn't feeling well. On a tradilional calend'lr she wou1d 
have had to wail and suffer until summer or missed school when 
she was already falling behind. 

Our oldest daug,hrer, who has Anentlon Deficit Hyperactive 
. Dhorder (ADHD) and strugg!cs wilh written language, cunsis- . 

lemly makes honor 1'011. She is a g(Jod smdem who slruggles in 
one area. During thl.: second 9 weeks of her fourth grade year, 
she really bcgan to bltlssom with her wriLing and her wonderful 
l.:at.:her picked lip on it arid invited her to extended learning Lo 
enhance her writing skills. The invitation came aljusl the right 
lime in Iter learning e~perience and the unC-l.ln-one approach 

. h h' I J' 1 • •. .
used that week set or on t e nght course or trlC remaining year. 

In addition ro the educational hendilS. YRE has truly cn
hanced our family lifc. We havb (aken v<lculion::; when resort 
arC,JS were not crowded and we have begun to ciljol' treasured 
timt.: together all year I~,"g. Wh~t so many pcople who are op
posed to YRE miss is that ynu dtln'! have to deny yOLlf chiiOren 

. .1 
those wonderful summer expencllct.:\i. - you add [0 them. YOli 
add w(lndcrfill memories ,)1' faili. Memories or hikes through 
beautifully cl)lorcd woods. The Isnund of le,lves crunching be
neath your feet becomes just ai precious as the ~(Jund of the 
wave!; on the shore. The warmtH,of snuggling in your pajamas 
and reliding 'Little Women' by the fire b~comes just as memo
rable as day!' 1m the beach and tlhe overall educational experi
ence of your children becomes ,iilst as varied and womlelful as 
the change of each season. 

I 
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Intersessio", 


tHawa{{ 


at 

NAYRE's 
Hawaiian 
Seminar 

2000 

qctober 21 - 23 

p;acific Beach Hotel 
Honolulu, Hawaii 
I 

For registration 'information, 90ntact Jeanne. Walsh 
at walsh@nayre.org or cal( (619) 276;.5296. 

The National A$.~(I~ialion for Year-Round Educlilion's Year-Roun1dc;[ is puhlj$hc:d qualted)' lind mailed [0 fill 

CUITenl NA YRE memhers. To purchase a subscriptiol\or for memhbrship informaLit"', cuntact NA YRE at P.O. 


•Box 711386· S,1Il Diego. Catif('rnia 92171-1386· Telephone (619) 276-5296· Fax (S58) 571·5754· e-mail 
ill!o@llayrt:.urgowcbsitc www,llfl,llrC. tJr8 

G
NATIONAL ASSOCIATION FOR Nonprofil 

~ ~ YEAR-ROUND EDUCATION U.S. Pustage 

~ ~n- P.O. Box 711386 
 I'AID 

. San Diego, CA 92111-1386 San Diego. CA 
PERMIT NO. 2032 
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tlt~l1 .. ivp. nholl1 'utrll!nsl!'1..1 1e'lllIllce 
nn rr.tr.llllun "" nn j"",tr1l
Inn"t ,..r r .... rnrm.·\JJhiln 
"'r. "Iltr.~ tl ..·', "1"("1"';',""0 
r ... rurll1 tn hi'prnvn r.(III
r:-I.I"""I p~.r'"·n'nnt:" I. 

" ,-an,' Irlr.", Kr"(h~ rI::tf~h-
1I"n-at Ion"' •• it.'~ 'n,(.nll), 

iml'l ...,"~nl""fl .. I.. OC1t Ille" IImIWt~r. 


~'n('e til,!, IP'FllrJ)" 19708. ar:l')rAq nr 

jIItl1dl~.II""''' .Iel1ulneord.l!'" r.lInt r ..... 

t~nlh,1'1 d'Jl~" "tll h,.lI" .'''.ltl~1! P.r

(r.t:l,. (or m(!flL l"w'nt:hi"vlnR .lll 

"':lnIA, n~""tnL ..t.ultloa.lru::JmU",", 0111' 

nwn IIfI"lYI!Il:~ 'ur ChicllP:lt ,1"1,,_ '".ll~ 

~nl" lhnt ~rn"'t'IIrr.t.nnt.inn flnf\G not 

IUlj>'f)Yt' IIl'lll('f)Ia" chol'cP''' rnr ~fl'l~ 


c"lio,,"1 ftllcCM., I" r ... t, lh&11".II, 

r.nl ... lhnl. rr.lr.lltinn "n.r.11 I. h nTlI1 rill 

to fI(lo"y""l.k l'O", ... h'pll'l'nt. ellJpe

cinlly if it. .,('cnrn ~"rly. 'l'hnrD PIIre 

Ihrf'C'!I ,"'npOUR why Irlu4n rel.~nll"n 


i. nr"l iru:rr~~tivp. ~ll\lc:"Unllnl policy

r", ,,,,,,,l ~\oI',lent,p, 


fo'irllt, thn dnr.i.linn Ln rnLSlln •• 


"fI.,n tnotlc- hn"h .. ,.ftllt1y ""I' r", 

11I1"flCU(I"rnle I'c"nmUt. 'l1u~ r...d thftt 

lUll'!!!. mil1nrlr.It'~. row~lnrn.fte chll 

Iln~n, nwl <:hil,'rr.n rnt.f':,llnw in .n_ 

d.nl (ltI,h.1I'Ctll1eflt IHI!! ",ur~ lik~ly tn 
hI) l(ltnlnC!tJ, t'!V"n "ncr c,'nql,lp,rlllll 
nCArrrmir. rU"lrrn...n~nf':{t. "hlS!!IZ'1At.f' lh"t 80me cldhlr(ln "'Ay I.e ..hlglm] nul ullfnlrly. 
fo.f"n"')\.'I'r. 11u~ \U'r. err nrhitrnry cut nIT a<:nrflA on .tl1ntlnrdllf\fl '.~.t... to ~ct('ll'n,lne 
..,.:l,~ntinn " •.ntll.' ig nnt. rmly r"'AI rlctlv@ \)I.t huhJs atl1.1~ntll "lone r~"pf)nnil~ln 
rill' ""tlH .11")' I" ("cl t.e Crtu.. afJ hy pnol' inalr\lr.tinn "'.,. di4rtlJ,tlve IOflf"'ng 
...... '\\·irflnanr.l\l ... 

~C~rflU(', 1','r"il1(1l' (l,lI.lt'!" .).l nfll ftn hr.t(r.r ncndrmirnlly Rn('r t.h~y "'0 Jnnc..Je t.n 
f,=,pf:nl" .~I·,"h~. Our (lwn nnr.nit~~ "'lIchlltl;I1f111 "l·lcl, tlf 1,0:)0 r:hir.nfT'o lI~hnnl(:hilfl. 
Ir.n WI.11 e,l'n,h.nl(·d frtlflll",hric Jdncll":rf,nrtr.n. in 1~l11n inllir.nl,(lq •.1"" el,Ir,r,,:oII whu 
'n't' 'f~r,I;III~d dn lint imrrn\"" t.h..ir ot'nctC"llllic t~t rr')r 111"I'n~ 1'(~11l11\'~ In nl.hr.r .r.ll1lr.I1'~ 
th".;r nc,.. n' III,. nti'N' fll U(lm11r. in lhr.ir r.rrl,I.,. In III GII1fly jtl ... r. ('•• m"II')t'!.'. \.We {(,,,wi 
1111,lllvt"r timr. th~ al.lut,..",.. f,,11 r\lf·thrr 'lUll (urllll~r hr.hi",1 tly I'ln mnr." ..111 flir.ltl 
IIH\nthll fl' "c.:hh!vcmenl. "tth" nnfl nf 1't1r:"1n(\1,t.llfY Ac1I(\ol, St.IIIe-lIl,. .,1." ",'n rft 
luin ...d hrr.l"luP(J l.hn)' n,('II nll.",nlt the luwcd·pr.Tfnrn.inp, IIh"Ir:n'JI in Uiolr flr'.:IfH''!l 
L!1·n.! .. !' "'''"P11'''''.Y IIff: "~I\in filUnd .'",,,,r r.ho hol.ll)I" of Iho tCllt'"(,UICl hurll~r wlllm 
, ...uhlll\rmi w;ll. Ilu~ir nnw GfUl\ft'l!f·,,·ff) 1J1Cerrt. 

nn,\lIy. t:.ntl(l ""I('"iat:clIl 11.'1 no Ul1wi,. ... IlOlky t'C":t'Rllal" il. hnll .,,,,, ultll)lotnl'!ll ,:r
rl'd 1'( ,·"ull·illlll.h,f't lit lh~ ~"IIt"II\' iI.·"I'''''1. p, ui,I("l1. 'l'h~ wr.1I c4f1t:l1ln,mlr.flli·nlr bo
l ....'rt'n Ill'tirlC' 1'f':'l.oiu l1 (l ,,, " f,l1""dr. nnfl drnpp;"p' n11t. Q( A(,hnnI1'fII" 1f~CeIVt~tll'" In
IIIl1mt'1~1I1 nlll')l1l1l rf I,U'~nlinll. Mnny mt.lld~nu Uru:lnlli1u; 11''''fI~ v.-hn rio ..... r.1t in 
Art-l1ul) !jUlI lhn. ,:1 YI":IUIII ,.r ,.rl,nul I" II11.g ~"")\I'tlr. 1"('11" rc-:tnil1f'1fl Glu,hltat.s. 
1.I~hOI~II. Ihf" nlt,g" 11'11." rlll1luf'" 'nrllwr ,I.,wn I.hft rnnri, In 11111' 1'~"'!I.. d'"I:IUlI~ r~~ 
(.1",11\ I .. " CI.:I.II,)· im:r'l:"'':I:d •. hr. lih ... lil,n",lll( II flit ... It~nf,. llanl'llillR' nul nf rlt'.hnnl, In 

.' " 
~!J! ';:,' I. ~e .n upro~r IIr p.oieel. Not In 

,I" ~ ! r,eJ"cftUon, :"'. " 

,:;. t:~ '1') '''ft ~ppr~cintf' th8 ((let tf,n1 til. 


compl'tinl[ Bt"dtn',~ ",ilh .(milll' 
~tAd8"'ir. rrnrur.. t"':Rlnnil1l' in 
til" t":Rrl)' Ir"clll":l, WI(! rUlJlltl Lhat 
~o rerc~lIt of lhlllle ill uur 8M1mrJ~ 
....ho were rel"ln~d h"d ti'OI'I.r.d 
.lut or school by "1:0 17. (J~ly 21 
~rcenl "fgl,..dQnl... whn "r.." noL 
+I... in~" "n,' ,1,,,1'1''';' ,,,,I II)' LJ.I. 
"RI!. TI... ~. IIrll,lft r"l"nth", WlIA 
~u.,dBlft'l wlLh a ~2I'r.rc.f1L I", 
CMllllle In "uly ed,nol d"rArl"fe, 
Thill ret1al'.,,, hotw'C",f"In rtltC'l:nllnn 

ilnd dforl'l,,1I' ""t ~J80 hAa bO~1I 
rmmd In athnr ot,,,lic., If" I'n.ftl, 
fel nall.',lv~ .Id~ '!Orr"'"l w". 
r"und ror II clr"" tr"~h""nt or 
~edl~ .. II',ocedu ..e, there 'tWo"h) 

. 

. ~, .. 

,;,:',1' 

il'il; 

lhulI_t of r-rt. rfttC'llut.fon m"y 
~r"., filS • "sLick" In ft<lm-e ('nsfI!e rur 
~ludelll. to rr.rfrarm hr.tlr.~ ,,"d ror 
t.,,,ehr.n nrlli ndmlnlRt ~·nl.or8 to 
~rrt!.. l-eUel· I.."h lletl",•. 'I'hc~ tllfr.nl 
~r l'T.'Julrl'!,f·pnrt.;dpnlinl' in tn'-:I'. 
.Ive .nn".1 1I",mn'p.f ~chnnl r"c" 
"rnm. mny hft r,Iluntly nt'fr.d,iv~ 
+hUt! nlTr.rlnrr IIIIlucll!lIlJ"1 mldilil"l"'11 
lelll'I'h'~ "l'pll·c",,,lllt!s. Onl'- ell l 

dr.nt. I1rr\ rttt"inr.fl. hnwf:yr.r, •. hr.y 
'~~tlnlly pt, I,n Ap(tdnl hr1r .... ith 

thol••~h""H',,,, Thcy ,.,." "r":11 
r,1"4'r.'I'1 in low ftcnllr.mir. truelu, nnly 
l~ J'l)r.at t.hQ IHc"II'I1IIJ .vr.nr'A In
,,;tn,ctfnn 81ul ull.mntr.ly fli"r.n. 
1~1:'l frnm ad,,,,,I, ' ILhrlUllh nvlrl",,,,,,, rm~. 211 

yenrs af r~9~I.rd, 8I t o",",,, 
1l... L grade rct.c:ntillu illlllL\In(:fTr.dh·lP. rnunnl.inl: 

, tbw.ru::hiaving d,ilclrnn wilhnl,t rn· 
• ,j,('(!h.l.lon I.,,'t the IIMwcr "llhor. 

Ah.,m"l;',,," tD ro~"Lion or 8oci~1 
Il1rornutinn inehllirt rrnmntit1n phil 
l~'t'>rlnt:. a\l""n~. ad..,,,!. '" I,,· 
Crel!lllfiall r..,rl:nt 5nvlllvr.mr\"I., n. 
,,!,cll '" IIIT~.I"/f nOnll,~\lcJ InRI."., 
tlnnnll'rn£,ramll, Ihlt rf('ll\'(I",linl;' 
l~ftn""1J I'r"hlomo hr.r".o l,h~1l:"L 
lII~lII,t~tl 18 tlte fll'LJlllnl "nfL mnAL 

o,~t·p.rrl:elh'" intnrv"nLi"n IIl,.n'~ttY, And this l'ett\llre aloul'·len1\ ollnunilmul'lt.. 
'0"0 eu,""le "(Il '"c."••rul nll~rnnll .... Ilratrin' III the CIiI~PIl" (llOl,lIc 8c1""JI~' 

nwn Chilrl 1"ITent Center IIIId F.'rllllsion I'.ngrftm. _ ;1(), yr.nr.olrl ""m,"'ol'~f'I4lve 
lutetvChlilJU p.fTftrt rrnm IU'nSlchooltn 3rd grade thnL f!ft1l,hr."hr.lllRDic .... ill., rnr. 
t'.nl, invl)l"~",'!'nt. and lIuu!l1I ell,....h.", •. On. ftf tl~OI £'TeAt. benefit.. 0( .. chUIJ".. pur
licirntinll in lhl, r,o~n\fn, 'We hav., rUIII.,l, I,. llllll Lhnt hrt nr ahe wU, he much 
h~~4 li'kd,t' lhan nonpa.rlic:irnnt.. t.n rnrt'nt 81 I!,.,,~re PI,,,llu re('e;~C) .p~dnl ~""r.n. 
tion lI~rvic:r.JI, primnrily her... l1l1e Lhe l'rosrrJI" i,"prnvr.1I r.hir.i'~n·q pr"4')ol o-:hlctle
ment al1ft ffl1nl1y Invltlv~m~nL In lnn.rnine. n:rpAll8lon o( fh..It:h "u:vlr:nLinrl prn. 
s.nmo I" inr.Io"lo.~ ,nll.n! c..HoIte,} Oft I',,~"ihlo ~iIIl~9~~n the lIee,l for rellledlnl 
l'.nl:<'0'''8 IIn,l p.nd....".I,k., a:rllrl••el~nt.lorl, Sutc.>Barul"nog.nm. hkn l"r."~ d~, 
."rVO I,n" fllndinJf prlorll!, I 

In 1J)t~f1idnfl, (rcnllnf\n'.A ,11(\\11'" in be l..elT'cf!H~le Dr t" IlftV" .r.rinll51 nni,,"t"Iluh·4.1 
cont1r.'luf;ln(,,!R do rUll C'Ahl np.,l11"Yol ("1m frO~mrrtlnL "C"'I,,'l(lS Dt,,1 Hit! tli"cllrcit!tl 
til' I·avlsml. It~l~ntlon " .. cu, o[ht~,.tlf)noll'N'''IIIt= .. t lUI.. nnt (.,lIn""f!" l"l~h "N.lnh~ 
li.h~,1 ~d,,"lilir: lrllolilione, Chlld.!!n wilt. lonminl! .Iim,,"h.lo~ hnve lhe ",,,.t to 
rOB'.] f,'lfl" 8m..:I, II rnldi~ft. Wrt "rll') (ldllcnUollol tlrorcr'lnionf.I" to imrl~U1r.l1t prn. 

l!.nmA nnd r~Ii'rm Blt'at:ellfc~ Ihlll hov" I'Tn"r.n' ~'f0cl,ive, • 

-A-;;J;;;;;,.~-;,:~~:,'~ ~';~,; t;;~fi~ ]~';,~;;"~~~~~~~';;n~~-~~' 41" ';t'" It'MfI'II~.: !-I.· 1~.:~.t::~.·;"I'-.~~~· 
l\'l.'f',·ly nl 'IJ~ 11'1I;'11!1.ItV ",;W':rr.tnll'i,,·JI(ldi.•OIl, API,. "r.C"y i." J'orr(dl"..t(lffll/~'lIf·ru 
ttl (he .c'llt'f:,r':trty. . 
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CdiA~~A~~~ 
COV~ 

By 

Dr. Charles Ballinger 


NAVRF. Executive Direclor 


A REPORT TO NAYRE 

. Charting a new course requires a rather basic understanding where we are. where we want 
10 go. and how to gel there. A desire to go rrom San Diego to n requires considembly more 
lhoughuhan simply choo:;ing I "undon. 
Checking schedules, choosing trans-· 
pot'tation options. ami a host of olher 
dccishms are required for a successful 
conclusion oflhcjc.lumey. So il is with 
lime and learning. including work on 
halandng the school year calendar. A 
review of(h~ now1 a goal for the fmure . 
•md some thought on how best to get 
therc-all are a part or getting from 
here to lhere, 

I hope IO provide you with an 
understanding of the slatus of year
round educalion today, a view o(VRE 
tomorrow. and Saine pl'oposals for YRE StudeRts at Montgo~crj' High School, San l>iego, 
reaching the gt)al of a transformed CA, performed on the steel drums. 

school schedule that helps students learn beuer, 
Today, NAYRE announces (hal. 3,026 schools. in 627 school districts. enrolling 2.108.447 

students. have al[ered yesterday's school calendar [0 provide better education for sLudents, 
: ' 

UNDERSTANDING CURRENT DATAISTATISTICS 

1These numbers inform us in a variety of ways. The 3.026 SChools in the current NAYRE 
direclory is the first time {his number has moved beyond 3000! IThl! number of s..:hools, school· 
districts, and students involved all have 
grown, representing an assurance lhat the 
old agriculturally-derived school calendar , 
is giving way to the newer. balanced,educa- : inSide fh}S Issue 

• Itional calendar.· . I , 

Let's place these numbers in context. News Notes ........ : ............................ ' ............ S 
The 2.100,000 year-round smdenls'consti- , I 

I 
, 

AHIII;)tc Calend.lr. ............. , .............. ~ ........... Stute abou13.5% of the tt)tal numbt:r of K-12, I :;' ;.+students in the U.S. While that number may YRE: '/\ Parent's Pe,.spl~ctiv ............ / ........ :.~. 6 

seem small [0 some, it is large when com I '... j. :pared to other reform movements. For Research Roundup , ................................. , .... 7 
example, YoRE is twice as large as the char I l', 
ter school movement, a movement whieh Intersession in Hawaii .................................. 8 

has receivedextr40rdinary politicid support I i :1, .. ' I .;, ,from the President. state governors, and: ~ !~()UI1. ;\.Ili"n.ll ,i":,,,,·i.11 j. "' .,... );":II"I~I'UI;ll hilJ ••• li,',C1
JegisJatqrs; Iwice as large as Success f~)r All; \Nr\YI~[I. 1'.0. U.., ~lJ:il'lh. ~,II Dh:)i;'l, <,',\, ~J::.r/l.n~6, 
three times largc(continued/rom p. 1 1<.,:,,1d', yUIJ m,lY LIS!.! :111)' of IIw 11 .If.'rLlb (tll1t.1II11'd ill tJlis 

http:i":,,,,�i.11
http:Ili"n.ll
http:Calend.lr
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similarly manifested among hmh Canadian aml private 
schools. However; Lhal p'wnolln~ed westward lilt is less so 
now Lhan 10 yearsagol af; we note the sustained growth uf 
YRE schools cast ofthb Mississippi. Kentucky has parlicu· 
huly led growth in this ~egion and has moved 10 foullh place 
among all slateS in the1numbcr of year-rouluJ ~~:hools. We 
believe that very sigl~ifjcan( YRE growth in [he eastern 
stale:; amI Canadian pfuvin,:cs will cOlllinu~ over the next 
few years. . I 

Wealher continues 10 be a facmr in debates aOOUl 
I 

altering the calendar, I?ut it diminishes in importance each 
year. Now there are over 700 year-round schools in culd· 
weather stales, an inc.-base Over last yeai'. fiy Conlri'lSl. one 
of the nation's summbr hOll)POIS. Arizona, has 164 year-
round schools. I ' 

. ~ ~ d J,' G t t lis I v'RE I.' I . I. The growth in single. track schools continues. Ten years 
SflSiWll L-CO er 1m ran e lOW .I wont.nll a mu tl-age ellus "'2(;1- f 11 I . . ago.,~ trJ 0 a YCilf-f"lumJ schools wr..:rc single-lrad, In 

than the number of Accelerated Schools: and 3 112 times larger 
than the Coalition for Essenlial Schools. Since many schools in 
these other m()IIements are quite small, comparisons utilizing 
enrollment figures only make year-round educalion's numbers 
look eVen larger. 

Please understand thal we are not diminishing the important 
work of [hese other movements, since lhereare year-round 

. schools in each. Rathl!r. the figures document that year-round 
educalion continues to be a Jc.wcr of educational reform. Fur
ther. it is unique .tmong reform efforts in that it is locally- and 
practitioner-driven. rather than university., foundalioll-, or gov
ernmenl-4.hi ven, 

Two states added year-round schools this school year
South Dakola and Missi ssi ppi-··-as well as the District of Colum· 
bia. Tn toutl, there are now43 states and D.C. involved with YRE. 
To delMflstrate in numbers this continued growth, please nOle 

,that during the past ten years North Carolina has incre<tsed its 
listing from Ito 130, Kentucky from 0 (0154. Arizona f&'Olll 0 lO 

164. and California fr(lm 4g9 to 1.557. 
Year-round education has gone international. In the past 

decade, Canadian schools have increased from 0 It) 36 and are 
found in British Columbia, Alberta, Manitoba and Ontario. 
There are now 33 YRE schools in the Pacific rsland nations of 
Guam. Saipan, and Pohnpei, each of which has close Lies to the 
U.S. Great Britain. which most of us would agree already has 
year-round education with its six-week summer vacarion, has 
developed a cadre of educlitors who arc working to shortcnthe 
summer holiday tu four weeks. The first British schools with lhe 
five-term plan have been established this !\chool year. We are 
following this devc1opmenicloscly and are in regularcomrnuni· 
cation with our Brilish colleagues. We shoulLildso remember 
thatLhe United States is one of Ihe few industrialized countries 
without already-established year-round programs nationwide. 

Private YRE s<.:hools have. continued to grow, wi[halmo~u 
11,000 studenlS now attending. Ten years ago {he number Was 
a little over 2000. We welcome this trend, and we encourage 
other pri vate schools LO alter schedules to liberate learning. 

,}~ighty;;;one percent"uf year-round sch()QJs in the U.S. are 
wescoftne Mississippi River, a, wcs.tem predomin~nce .thar is 

1999·2000 they constitute 59% of all YRE scllools. While bllih 
k' Il . &nd smgle-tl'ad: Y RH tmvecontiuu(;u tv grow. single. mu lJ-trac 

track has grown faster and IWill continur..:. since most schuols are 
nm overcrowded. . 

Why the growth of Y~E? 
I 

. I 
REASONS FOR GROWITII 

1. The growth con

tinues because both parent~ 

~nd edUCalOr.!l now ques-i 

lion yesterday's calendar 

tha~ inter.rupts formal edu1 

calIOn for up to three 

mOnlhs. Educational reJ 

searchers and site practiJ. 

daners today acknowkcJgd 
lhe reality ofSummer learnl 
ing Joss. Opponenls ofcal
endllrchange now acknowli 
edge some loss. but the~ 
dismiss its importance) 
Well. il ii imporrant bel

. • I 
causcltlmpactsastuuenfs 
chance of success! If surnl

l
mer loss negatively affects 
the learning of a majoritt 

FOllT Seasons winner Sandy 
U L' U h :JuaWltdnS, a ta reswtfnt, accepts 
he,. award. 
. 

ofstudents, and educational research is now clear about that then 
why isn'l it educational m~lpractjcc to continue tin arrang~ment 
that is actually detriment~l to students? I ask again as I do 
regularly: Why is it so; difficult for some communities [0 
understand that one way to reduce summer learning loss is to 
reduce summer 'rIacation?\ 

2. Parents like year-round education's intersessions, which 
offer instruction thal is im~ediate, focused. lind IliOn::, appropri
ale than summer school ~all evc:r he. Indeed. many principal:; 
have indicated to' us in the national office, that parents menti(m 
intersessiolls oflen in their supportive Cl)mmenlS. ~If publiu 
policy is shifting toward ~nding social prolllotion (it is) alld if 

.' . I 

http:ernmenl-4.hi
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Ihen,\t~ontinuou:;;ly-!\~hedllledprogr'am ora reorganized calen
dar with'imersessions is the most logical approach. What is the 
rationale of al10wing studemsto falter and fail for nine months 
before intervention is finally offered in summer school? ' 

3. The growth continues because American and Ca
nadian parents have changed their vacation patterns and arC 
now seeking greater flexibility in school schedules. [n a, 
major Gallup poll released within' the past two montns, 
fllily 57%. a majority of those pt)lled, acknowledged that 
they had not taken ill.ll. v3cali<'ln of a week or more away 
from home within the laslyear. Parent!> now desire various 
times 10 get away and increasingly utilize long weekends 
for it respite from everyday work. 'Along with the increa.:;.· 
ins unease in suburban ami urban communities about 
having so many young people largely unoccupied. unsu
pervised. imd unemployed during th~. summer. a question 
emerges: tIow I(lng docs summer vacation fCliUy need to 

be'? 

4. The multi-lrackformat provide!i an efficient and 

immediate solution to the problem .of overcrowding and 


time in the broadest sense ofsuppqrting students to be continuous 

learners within the reality of lifelohg learning. I wa.." inlrigued the 

other day by lwo.items in the'Jan~(lry. 2000 issue of Electronic 

S&lwW. magazine. The first wJs an advertisement with this 


, headline: "Now the best school dnbe everywhere." Yes, and it 


. ' 
." .. .....-------

does so in a cosl-t:ff~ctive way. Moreover, multi~track BoardmemberRobertSmothennan 
. d' d . 1 1 d h'l h (L) his "'our Seasons Award.rctams year-roull s e UC<l.tlona va ues an p J osop y. . 

siner! each ~ in a multi-track cuntext always follows a 
single-track schedule, 

A part of knowing where we are is to understand clearly 
year-round's educational, values:, 
• more continuous instruction leading to more continuou~ 
learning. 
• Ics~ learning loss. , 
• quicker di agnosis and intervenli'on ofstudent learning prob
lems, 
• highecslUdent attendance .. 
• higher teacher auendance and fewer substitute days. 
• fewer dmpouts. . 
• reduc~d in·school vandalism. 

That is a strong educational platfonn forany reForm move
ment! 

WHAT WE EXPECT IN THE FUTURE 

We have reviewed for a few minutes where we are. Now 
let's think. about where we expect to be in the future when if 
comes to time and learning.. 

First, we fully expect thal aU education will become a. year
round enterprise and that all schools eventually will become 
year-round schools. TIle issue is not whelb§:, bur~. The 
school may use another name than year-round.· It may be called 
continuous learning, balanced calendar. modified year. extended 
year, alternative calendar, flexible scheduling. or whatever. In 
each. the intent will be to have a school schedule that more nearly 
fits the way people learn:,cominuously. And the schedule will 
merge into the goal of continuous lifelong learning. 

Second, we fully expect the year-round movement to con

would be easy to add. ·0.... '''",... 

issue with John Sculley~ former 
Computer, brought forth this 
their stuuents as customers who 

An interview later in the same 
Ex:ecutiv.eOrficerof Apple 

. ment: "Schools should think of 
I ill be ill as much control of how 

they learn as e-commerce cuslorhers are in conlrol of what [hey 
buy: The issue shouldn '( bejust ~hen will classrooms get wired 
to (he Internet. but will these strident customers do most of the 

I 

learning over the Internet rrom the inSlitulionof the traditional 
5ch.001 or will they access int.e~active learning sessions from 
home, from a library. or on afield trip:" , 

Attention, please:'Clearly. Je are moving towards continu
ous, year-round.l~felong learriin~! Furthermore, Mr. Sculley is 
raising a serious question about Whether our newest schools are 
being built witb the fuwr~ in mind, and even whether we will 
need as many schools as we think we do now.. , 

TheNational Education Co~mi.ssion onTime and Learning. 
chaired by Dr. John H. Jones~ ~intcU us in the direction of this 
broader discussion by dec:1aringlin its book Prisoners of Tjme, 
"The key to liberating learning lIes in unlocking time." 

HOW TO GET THERE .1. . . 

Now thaI we know where wC? are and where we expect to go. 
lel's talk about how to gctlnere! . 

1. The year-round movement must be student-centered. 
As schoo] districts make decisions about year-round education. 
ir is important that those decisiorts be focused on what is best for 
the stydept. Unfortunau!ly. toci many communities make the 
decision based on what is best tJr adults. H the student reIllains 
the thief focus, then year-round .educalion will enhance student 
learning,' I 

tinue as a leader nationally in an ever-broadening discussion of 2. Morebi~scbooJsmusttnakethecommitmenUQmQdi~, . - .,'the rela[ionshiDoftim~ (() leaminp Nnt im:rrimp,'n t".,J,. hm ..1M .h.................i. • ..I"I....,--- -_ .... ~I' 
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school "udents as i. is for elemen.ary "udenlS. There are over that comp le.ed a m.jor me.Ln.lysiS nn Sli mmer lellming loss. 
2.50 YRE high S<.:hlll.Jls ami programs. Years ofexp~riencc aDu The (eam are in tile prm.:css lof <t majoJ' study lI(Jw umkrway. a 
data from high S!;hllOIs confirm thar alhletics, band. and the meta-analysis on ycar.rollfillieducaticlll. 
1)(I)m all conlinue as before. Student achievement is a·!'. high or· I 
higher. High school educators, join with us in liberating 
learning by liberating time. 

3. Leaders ()f educational refo[Lll Dmst commit to ]001:
lerm chanB,e. Change lIf Lhe kind we advocate lime reform 
occurs gradually, within it political contex.l. Experlsin change 
advise a ~.lcar foeus and ., steady pursuit of a goal if important 
change is tllllCCur. NAYRE's goal il'i dear: lotransform schools 
by using time effectively to enhance student learning. Remel1l
berthat democracy. an idea [hm ha!> been developing fonhe last, 
,00 Yl:ars. has never existed in China, and only for the last· 
decadc in Russia. So it is true that excelJem ideas sometimes 
take awhile lO be commonly accepted. The 
year-round movement is still relatively 

I
 f summer loss negatively
young. We will evenlually prevaiL versity. who has completed a study of 
4. Ycar-cuuDd adYQcmes must feel an aIT~l'lS lho:! learning ur a ma phyJical.educ;uion in ycaNlluod schools. 

impcra1jve need [0 realign schpol ~cbedules, jority of sllIdcms, and cdlica
It is :Ippropriate to hear once tlgain the warn donal , fescar~h is now. clear anolll "Dr. Henry McCanhy. Appalachi;m Slate 
ing of the National Education CummissklD University. Boone. NC Whll hilS beenlhal, then why isn't il educalional 

Ion 'rime and Leaming: "Our usage of time stml~il1g educath In in China and can pn,l·m~a1practicc to COlli iULIC an "rrangc
virtually assures the fallure of many stu vide' a comparison between the two sys

mCllllhaL is :J~tu;.llly lklrimcn,tal to I .
dents." Let's think '1bout the quote: Assur {ems.. 

swdcms? . ing failure? Not for us. LeI llS ensure 
success. Let us strive. to reduce the summC!r 
vacation of yesterday's calendar. ' 

5, The leadcrs of time reform and caleDdar change myst 
communicate often and well the educational valu~s inberem in 
:iRE and communicate [his Oyer many years, Today's parents 
may be oifferent individuals [han those who look part in a stud)' 
of YRE five years ago. 

6. The leaders of the calendar cbaQ~ must remembeU2 
sche.du1e maD}! small inform.Uiooalmeetinas with parems. staff 
iWd comlDunily. but myst avoid scbcdulin~ a bie comm\Jni~ 
meetinl,l at the bCiinoin2 of tb; process. Ignoring this advice 
h<ls caused problems for counlless districts. 

7. Accept the reality that in a community's discyssion of 
year-round education. thinl:s will be said that arc iDle. half-true. 
and nOllrue at all. Combat [he half·tnnhs and untruths with 
facts. Call the NAYRE office to check facts and figures and 
move quickly to rebut primed factual errors which ahound on 
the ImerneL Ab:;u. I think it is important for the leaders of 
schedule change 10 be thoroughly fttmiliar with the research 
relating {Q Illa(ters or time ilnd leatning. It gives me great 
pleasure lO recognize some ohhe researchers who have contrib
uted much to the discussion of limC:.and learning. 

-Pr.Carolyn Kneese, TexasA&MUniversity. who has authored 
several articles on YRE and who has completed a meta-analysis 
On year-round education, Dr. Kneese is the author of a new. 
maj(lr review of YRf!, published by the Association, and 
a~allable from NA YRE. 

-Drs. Harris Cooper and Kelly Charlton, Department of Psy
choloi!v. Universitv of Missouri. who are memhcn; of the I~am 

-Dr. Jullc rmzier-Gustaf~on. PunJuc University, who has com
ple(ed the most s'gnificant st~dy 011 (h,.: extended school year and 
who has published (he resliltL or her stlldy. 

I 
-tiro Walter Winters. im.lcPt.;ndcnI consullalll, San Diego, who 
reviewed .md reporled on I'} Jtmlies relating to the achievemeilluf 
year-round slUdenls in a dochment puhlishcd by NA YRE. 

I 
-Dr. Janice Haworth, Georgia Slate University. Atlanta. who 
completed. a srudy of mus~c ill year-muod s{:hullis and who 
continues to study this. ITHllh.:ir. 

aDr.lnCb(lrah K.mipe, TC>las A&M Uni

I 
, 

I 
I aDr.1 Marsha Speck of SilO Jose Slate 

University and Dr. David MUSSiitti of 
Sie~a Ncvijda College, hOlh nlember~ of 

NAYRE's board of directort 
8.' Understand that DO' idea, no matter how beneficia'!. is 

immcdjalf:ly acceptabl~ 10 all, Remember lhat those oppost~ 10 

something will always be lOluler than·those in favor. 
I. . 

CONCLUDING REMARKS 

. It was in April. 1980 Itwenty years "go, (hal J WliS first 
approached by Dr. David P~sc()e, to assume daily leadership of 
what wa~ then i1 faltering org1aniza{ioll. There was no treasury. no 
real organizarion. Tht past tiowo decades have been challenging to 
say the least However, IherJ has been suhslantial growth. indeed 

. I 

a gmwth from 197,000 to 2.l 00,000 students over those years. and 
ror that reason I am pleased:to have brought you this report. 

NowQ.5 always. I leave ybu. in this myjinaistatus reporl to you 
as E.:cecutil.'e Director. Wilh this rhetorical question which I wrote 
lIearly 20 years ago: Ijyear-'round education were the uaditiulltJl 
school calelldar, and hadbelmjor over 100years, and ifsomeorte 
W(!Tt! to sUf.!Re,U u "new'" ckleruJa,. whereby l·tudellt.r w(luld be 

. exemptfrOl~jormal instrudionjor up lO three months at a lime.. 
would tile American. publit allow, or t!),elJ comidcl', suec;' u 
$chen~? I . 

We hope you will join us in OUT commitment to the concept of 
year-round education, and Je invite you (0 sel!k NAYRE help as 
you chan a new COllrse for bbucr sluuent learning. Know that we, 

. I 
are available to he1p you wherever ano whenever we can. YEAR· 
ROUND! 
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, by James C. Bradford, Jr.. Division . I nt, 
Buena Vis(a City Public Sch()()/s 

• 	 I 
"MOSI srudenrs can 'learn what the schools have 10 teach.••• •• Benjamm S. Bloom 

. 
The issue of rime as related to 

learning was an idea presenled in the 
public.:ulon or The Nation At Risk in 
1983. "'Time is a crucial resource in 
education· and a malleable one at 
mat." I For over 100 yean the vari
able in the measurement and assess
ment of student learning has been thai 
of student ability. Thc measurement 
....a3 based on obl.ained academic 
skills in an absolulC prederermine;,d 
number of days of schooling. Nor
mally, the meJ..$uremen[ was pre
mised on the abilicy to pass or (ail in 
an academic block: of l80 days. The 
tradi tional school makes rime the 
constant and leaming me variable. 
The Jccepted model during the past 
twenty years was founded on the 
concept that all students leam at Ute 

Ability 
Bell-shaped Curve 

Fi.xed Time Model 


Inrervenrion 


same rale and in the same amOUD[ of 
utJ)t:. Inlhe traditional system each 
student spends the same number of 
hours in school. enrolls in th~ same 
number of courses. and remains in 
school for the same number of years•. 
In this system, time is fixed with 
student learning th~t has greal varia
tions in studenl knowledge or skills. 
Parents quick.ly recognize the fallacy 
of thls model for learning wim each 
child having a different time schedule 
for development and Icarning- to 
walk:, talk. and accomplish simple . 
health habits wir.hin the fami)y unit. 
If the childre~ within a family unir of 
similar inheriWlce and environmental 
conditions learn on different time 
schedules. wby do the schools 
continue to expect all children to 
learn on a fixed time schedule of 180 
days..• with three I:onsecutive months 
off for summer vacation and for 
leaming [0 elapse? Time is a valu

. able resource in student learning. In 

a learning mOdel presented by John 

B. Carroll of Ha.rvard Univcrsicy. he 
sraces that ··the leamer wiII succeed in 
a learning task to the!! c;Uent tha[ he 
spends the amount of time he needs 
to learn the raslt.··~ He, clarifies lime 
as a task: (0 be learned, active student 
engagement, student aptitude prior (0 

lC3ming, time a student is willing 
to spend. 'and .srudenl willingness to' 
persevere. Also;. variations of time 
are needed for the individualization 
of student learnjng. Each kx:::al ' 
school and administrator has a 

I 
responsi1bilitv to effectivelv manage aI· . 
valuable educ:uional.!esout'ce - time. 

The!issue of schaai"'tirne-has 
become)a subject for national discus
sion. Some of the research concern
ing time! and leaming reveals the 
followirtg:J. . 

I 

1. 	 Thel Uni[cd States has one of the 
shortest school years (180 days) 
when compared to other nationS. 

. 2. J'hej U.S. school day ~veroges 5.6 

3. 

4. 

hours in length when compared to 
other nations with 7 ..;. 8 hour

I ' 
school days. 

In America 3S linJe as 50% of the 

scn,OOl day is devoted tc? instruc- . 


with as linJe as one·third of 
insrOlction on-Lasko 
research on Ihe amount oJ 
a student spends on home-

Tune 

J-Curve 


\fariable Time ?vlodel 

Earlier Intervention 


I 

http:quick.ly
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worle is po~itivc for high school 
srudents, reasonably positive for 
middle school students bue nO 

direct ~[\Cfil has been found for 
c:I~entary students. 

S. 	 The majority of the American 

studenls watch :at least three 

hOUni of television a day. exceed

ing all countries c:u:ept Scotland. 


6. 	 Oyer one-half of the American 
srudents report that they have 
jobs;·academic perfonnance 
fallers when a student works 
more than twenty hours per .....cck. 

. 7. E.'ttra curricular activities and 
sports foster studenl skins for 
future success. 

8. 	For the first time, according to 
the 1989 Gallup Poll, the public 
favored increasing the amount oC 
a student's time spenlln school. 

9. 	Achievement increases as allo
cated time increases (Durham and 
Licbennan. 1980, Smyth 1985). 

10.' Reviewins material that a student 
already knows does not increase 
lcanting (WaJbery and Frederick. 
1982); nor does teaching con
cepts or skills that a student is not 
rendy to learn , . 

1 L 	Twenty-one percenlof the 
. 	 teacbers in ~erica pursue 

college QlUl'Ses during the ~hool 
year only twelve percent pursue 
college courses during the 
sununer(~.1987). 

12. Sevenry-r:hree percent of the 
teachers participate in inservice 
activities during the regular 
schoolyear(~. 1987). 

13. 	Two-thirds of the teachers ate 

not employed durieg tho summer; 
founeen percent work in a school 
systl:m~ twenty percen, worle fOf 

outside employers (NEA. 1981), ! 

In the twentY. first century the 
lariablc: for leaming must b! changed 
rom Illal of abiJity to that of time. 
The basic idea that most studen15 

,4" ".' , • 

, can le::am wha.t'the schools have to 
teach - if Ihe problem is approached 
sensitively and systematic:al1y - is a 
vel)" old one: (t has been central in 
the tutoring of studentS for several 
thousand yean:' "The idea that most 
slUdents can learn was supponed by 
the Jesuit schools before the 17th 
Century. during the 171h C;~nlUry by 
Comcnius. Pestalozzi during the 18th 
Century. and Herbart in the 19th 
Century. Theeducationai delivery 
model that must be adopted by aU 
school official~ for the students of the 

, twenry-first century should be . 
premised on the basic philosophy " 
Ihat alJ chilpren Cln learn. The J
Curve is a mathematical expression 

" , 
of achievement designed to illus
trate that "most children can learn 
most Ibings. most of the time, It 
differs from the traditioruU beU , 
shaped curve which shows gr:ada
tions of achievement including 
failure as normal and acceptable,'" 
The.effC'Crive schools fr.arnewori: 
rejects the assumption underlying the 

. bell curve, Ilf\d assumes thai· 
failure is neither normal nor accept~ 
able. The bell curve must sive way 
to the l-curve wilb time schedules 
that vary so tbat all stuclents can,leam 
the basic skills necessary to be 
competitive in a global society. 
Bloom states that the additional time 
requirements for Ibis "are typic:a.lly of 
the order of 10 to 20 percent 
additional lime over the regular 
classroom scheduled lime ... •. The 
new time model would require earlier 
intervention for children having 
problenu. Children must b! provided 
with periods of time' within the 
present fixed 180 day schedule that 
allows for the individual differences 
in leaming rates. 

School officials must be encout
aged to de....elop educational programs 
that motivate studen15 with instruc
tional techniques thaI change the 

" . ,_ ,... voriable a fixed 180 day sched~ 
ule to new variable time. 'Student 
leoming rill require different , 
amounts 9f time for learning. This 
change ....:ill alter the traditional 180 

' da.... schodl calendar. All sNdents " , 
. m~st be b~u8ht up to the minimum ' 

I 

'sUlndard or a basic education if the 
schools Ilr!e co be viable in the twenty

. first century. The challenge is (Q • 
I 

. develop a l"lhi!,1k.ing'· .::md "Iearning
society thilt cOIn out perform the olher 
natio, ns of\lhe wOdd.'S wo,r~ force. 

1. -Annual ~cpon~, National Educadonal 
Comm.issiotl Oft TIme and t.::1ming. 
W:3shinl!i:>n. D.C~Matc:Il31. 1993. .

I, ' 
%. 	10hn B. C:Jnoll. -A Model Cor S-:bool 

Lcamin,l. 196.1, Tcacbc;n Colin; Rmmi. 
Ha"'...rd. M:sssacnllSCltS. p. 7:3. 

I 
3, 	-BrietinsPaper-.The National EdUQUOI1 

Commissibn Oft nme Le;aminl. U.s. 
Office or Education. 1992. 

4. 	Benja:..run~. Bloom. Hw:I:wl 
CharacCcriniC$ and Scbool Learning. 

: MeOt:)w .;nil. 1976. p. 3. 

5. The: EfCective Schools Rcsc:vcla ~odcllJld 
I 

. Qunilite q')Dcc:pts-, ElCc:clive Schools. 

; , :. Obmas. J..itichisan. 


6. 	 lhid.. p. 5. 
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How should we interpret and exprain the results? 
( 

1.,At best, students show little or no academic growth over 
summer. At worst, students lose 1 to 3 months of
<-- 

i' Je.arning. 
Ul 
 :/-': 


m 
N 2. Summer loss is greater in math than reading •. 

~ 3. Summer loss is greatest in math computation and 
N spelling. 
o 
~ 4. Summer vacation increases disparities between middle 
LO 

class and disadvantaged students' reading scores. 

5. The detrimental effect of summer vacation appears to 
o inqrease as grade fevel increases. C! 
c:( 
a 
III . 
I: 
U What are the impUcations for educational policy? 
III 

c:( 
t
III 1. We can accept the detrimental effects of summer 
t-4 

> vacation. 
c:( 
~ 2. We can increase summer school oPPC?rtunities and 

._.~ direct these efforts jn the most beneficial manner. 

~ 3. We can examine alternative school calendars. 
~ .. 
N 
o 
o 
o 
I 

o 
~ 

I 
Ol 
:::l 
c:( 

What 00 We Know About Summer 

Learning Loss? 


~----------------------------------------------~ 
Harris Cooper 
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What Do We Know About Summer Learning Loss? . Table 7. Effects of summer vacation on reading 

r' 	 . 

comprehension and recognition for 
Where does the present school calendar come from? different income groups (DLGE metric) 

r-. What are some suggestions for how the calendar might be Income Level 

U) changed? . 

_~. 	 . .~~__~~~~~~_____~R_e_a~~ng~ar~e~a__~~~~~~~~~M~ld:d~le~~~l~O~W~~ 

.... 	 What are the concerns raised by the long summer break? 

~ What .problems arise when you study the effects of 

a summer vacation? 

~ • '.. 

III 	 How were studies of summer vacation and achievement 


found? 

o What was found In early studies of summer vacation 

0:: effects? 

<! 

g How were the more recent studies analyzed? 


J: 
U 
VI What are the characteristics of recent studies? 

What was the overall effect of summer vac~tion on~ 
VI achievement? 
I-t 

:> Is the summer vacation effect differ:ent for different 

<! 
z subjects? 

.W 
:J Do other factors influence the impact of summer 

CO vacation? 

c.. 

CO 
~ 

How should we interpret and explain the results? 

N What are the implications for educational policy? 
a 
a What kinds of questions should be examined in future 
a research? 
I 

a 
~ 

I 
O't. 
J 
<! 

Comprehension 	 Average DGLE ·.27 ·,34 
14 10

'of samples • 
&40 "1,980SIze of samples 

RecognHion 	 Average OGLE +.23 -.15 
'of samples 4 10 
Slze of samples 350 1,980 

Note. oou" dlfferen;:alln IlradIHHei equivalentlCCteS 1Mtwean, IFIng and fall (In ,..,... 

Table 8. Average effects of summer vacation on . 
relative reading achievement for differe 
grade levels 

..d-tndex. 	 DGLE 
#of Sample #of sample 

Grade samples size M samples size M 

1 7 1.967 +.04 4 764 - +.0' 
2 8 --~189 +.04 2 74 +.14 
3 6 2,169 -.02 5 .1,203 --.12 
4 8 2,nS 6.12 6 1,237 -.34 
5 11 4,056 -.09 10 2,690 -.2(] 
6 10 1,212 -.12 10 1,212 -.18 
7 9 642 -.17 9 642 -.3~ 
S 3 235 -.21" 3 235 -.4S 

Notes. OGLe = dIffen.Ince, In gradl-klvel equivahnt IICOrea ~ spring an<! tlll(ln ,111ft). Sin 

",mple equals the totM number of ~ ecrou aI IndepiIndeltt $limp.... 

~% confir.tenCB Interval doH not ccnbUn c.,DO. 




iJ) 

.-I 

a. 

Table 2. Effects of summer vacation on 
achievement across all subject areas 

I' Average Average\0 
-tn 

N ----#-of-samples-Sample-size--d-index- ----- OGLE 

.-I cf.Index _OGLE I d-Index OGLE 

N 
\0 With SES 62 46,421 +.02* 

o Without SES 57 43 . 8,037 6,364 -.13,- -.1'3 
'lit 
iJ) Notes.. DGL£ .. cllfterences In grada-leVet equivalent acores betwHo spring and rall{n'IM"'). sa. of 

sample equIIIs tNt tocal number oIl1tUdanb KmU IIllnaJl98ndt!nl Nmp..... 

"95% contldencelnterval does nat conWn d=..oo. 


o 
~ 
<! 
o 

III Figure 3.. Stem-and-reaf display of d-indexes for effect of 

• summer vacation on acievemenl scores in math 

J: . and readingU 
Vl 

Math o-stem Reading 

~ +.3 5Vl 
1-1 +.2 0124457 
> 2 +.1 2246779 
<! 9500 +.0 4666889
Z ........................-...-...-...~.~.... 

lLJ 
:J 882210 -.0 11222444557III 

n54 -.1 122224499 a. 
955 ·,2 3357 

'lit 
CO 

3 -,3 5 
N 0 -.4 156 o 5 -.5 6 
o 0 ·,6o 
I -1.0 4 

'lit 
o 
I 
m· . 
::J 
<! 

Table 3. Effects of summer vacation on 
achievement in mathematics 
. Av~g. Ave~g 

t of samples Sample size d-indax OGLE 

Computation 
d-Index 

3 
OGLE 

1 
d-Index 

249 
OGLE 

154 -;32*---a;-22
Concepts 5 1 657 154 +.01 +.59 

Applications 1 1 . 154 154 +~1r ..: +.56 

Total with SES 15 40,584 .00 

Total no SES 10 ' -7 1,907 1,45S-.18 -.08 
Note$. DGLe =cI1ffarertcn In11''''''''''''' eqUNaHm &cOf'ea between tpfnlJ .net tlll(ln ~). saa, 

Ample eqt.IIU me 11*1 tII.UII:Ief 01 etudentII actOIIS l.lllnOapendllfd .....L 

"95'" confIdIIInce IrItItrwW daft not coirt.m d:.DO.. 


Table 4. Effects of summer vacation on 
achievement in reading 

Ave~ge Averag 
'orumples ' Sample size d-Index DGLE 

d-tndax OGLE D-IndeX DGl.E 
Comprehension 28 24 3,117 2,620 -.19* ···..32 

Recognition 11 8 ,2,105 1,645 ,+~03 . -.07 
" 

Vocabulary 14 14 640 640 +.12· -',: +.17 

Total with SES 11 39,284 +.08· 

Total no SES 6 7 671 1,802 -.15- -.12 

Sperling 2 180 -.41* 


I'fokm. OGLE .. cmr.l'WICa In gnlde-IewI equlvllMJne IICCtH tloI1ween _pring _lind flIJ1(1n para). Sa , 

gmplll equMll the totall'lUl'l'.lDef 01 ~t.~ alIlndepec IIdIInt _p.... 

"95% confllHlrn::8 IntalVal cbM nC( COOblln ...00. 
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Table 5. Effects of summer vacation on reading 

achievement for different income groups 

Income level 
Metric Middle Low 

'" 10 Absolute d-index 
0'1-N--------'-of-sampfes 

Size 01 samples 
10 
,-j 

Relative d-indexN 
, of sampleso 

v 	 Size Of samples
1.0 

Relative 	 OGLE 
, of samples 
Slze of samples

Cl 

+.23* +.07" 
--------- 

225 907 

+.06 -.21* 
18 19 

990 3,888 

+.16 -.19 
20, 19 

1,591 4,4n 

Q! Notes. DGLE '" diflttrBnces In grec:Ieo-I...,., equm\llnt ICOIH betw'Mn aprlng and 1811(1n yes.rw). Stu gf« o ampC. equalS U'le total number of students Scrol. a~ indl'p8ndent a..mplH. 
'95% confldllnclI ImttYa does nol ctIf'1taln d:.OO.III 

I 

~ Table 6. Effects of summer vacation on reading 
« 
I

comprehension and recognition for 
III 
1-1 	

different income groups (relative d-indexes) 
> 
« 	 fncome Level 
z 
W Reading area 	 Middle Low 
::J 
III CQmprehension c:f.index 
c.. 	 '01 samples
tlj 
v Size ot samples.. 
N Recognition c:f.fndex 
o , of samples 
o 	 Size ot sampCeso 
I Not"_ Awraqe d-Ind1IlIn .re WIIlgtltad by sample "n. 

V "95% con1Idenc_ interval c!oes not corneln d=.OG. o 
I 

0>. 
:::J « 

-.14· -.27* 
14 10 

640 1,980 

+.13- -.12· 
4 4 

350 1,295 

Figure 1. A hypotheticaf retation between changes in student 
achievement over summer and the spnng..to-fall . 
testing interval 
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Table 1. Vote-count summary of early studies 
(1906-1973) of summer vacation effects 
on academic achievement 

Math Math Readftlg Other Other 
cgmputatJon concepb eomprahlMfon Spe'Ufng language subJects To' 

Gain 0 6 10 0 10 6 ~.. 
Loss 17 6 7 11 5 r 

2 4 

p-Iever .0001 ns ns ,001 ns ns .0 
Note. There wen all ,... o1lummar 'hCadon IIIfet1a that ,..,..... no e'/hJj;1 01 p.n.m. 
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ABSTRACT 

' h' ' . I 1 . f
By way of summary. it may be concluded from t 1~ partlcu ar revIew 0 
academic studies that. the achievement of students particip~ting in a year
round educational' setting performed better on tests qUln did their 
counterparts in a traditional calendar setting. 

I 

. I 
Nineteen studies were reviewed in this 1994 edition {second edition) of "i\. ReVIew of 
Recent Studies Relating to the Achievement of Students Enrolled. ill Year-Round 
Edllcation Programs." All have been completed or reported since 1991; 

, I 

I 
I.n the nineteen studies there were 58 possible categories or areas that compared 
~'ear-round education with niue-month calendar programs. The bategories were 
given plus. minus. or mixed-result grades. Of ,the 58, 48 or 83% o~ the categories 
were rated plus (+), meaning that i.ll those categories yea.r-;round ed4cati.on stlldents 
outperformed their nine·monthcalendar counterparts. Three of tlle 58 (5%) were 
rated minus (.). Seven of the 58 (12%) were mixed'results (:t). \ '. 

Tests utilizcd.in the various studies included the Texas AsseSsllleintof Academic 
Skills (TAAS): Tests of Achievement arid Proficiency (,rAP); California A';sessmcnt 
Program (CAP); Abbreviated Stanford Achievement Test (AS'AT); Stanford 
AchlevementTest (SAT); California Achievement Test (CAT); Com~rehensive Test 
of Ba.sic Skills (CTDS); Iowa Test of Basic Skills (ITBS); SeQ.u~ntial Tests of 
Educational Progres~ (STEP); Science Research A.ssociates (SRA); ~nd the Gates-
MacGintie Reading Tests.· I 

I .
T1le studies were conducted In the states of California. Texa's. ,Flonda, Ohio, 
Vir/dllia and Georgia. I 

I 
i 
I 

: I 
I 

I 
I 

I 
, I 

I 
I 

I 
I 
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http:utilizcd.in
http:ed4cati.on
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a. 	 Table I (continned) 
Comparison of achie\lement of yeRr-rolilid alld lraditiouol cnlclldllr sdlOoh. 
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KESCLTS. DlSCliSS10l' ASU COSCLGSIO[,S 
. \ 

TllIrtp.I~1I :;tUUIt>:-; I)fyear·rou[ltl educat.ion wen~ n::vl(!wcd In the ID~);J elllitHlII ()( tlll~ rl'pllrt.\ 
Ninelf!f'n studie::; have hCl:!n l'evI8wcI.l in thi:; 1!)~)4 ,:;(~corld elliLlOn. II. p.PlJear~ that. t'lf'r~ I:.' 
cOlIsilip.raiJle inLer(':-;t 111 :tnd evallJ ..1tlOn/re:"ean:.h adivity (:()I1cernm~ the d(~gre,~ of .-:'\lCI:I.'~:' 
uf Ihe year-round edul;ation concl"pt. The .:3Lucii(Js reviewed· here I were those r('a(Lly 
obt:l1llcd by t.he Nation;')1 A:;sociation for Yenr,Rollnd Education. Ho:..fever, an eXIHII.I~l.tvl> 
n'view of the professiunal literature was not un~ler~aken. tn the ~a:$t. the maJortt.y of 
progrnlllS /'(!vlewpd wpnJ elemp.ntary school ap(lhcatlons. oft.en grad~~ two Lhrough five . 

. l-\{'re, too. the majorily of the ninet.een studies have includoJ these gTqde:3. 1(owcver. four 
of the :'5{.udjcs include high :;chool;;l; an addiLional AeV811 include grades six. :seven ami eight.. 
which are either in a m',ddJa school setting or constitute the tIpper grades of element.ary 
sc.hools. Togclhf!l'. then. a tolal of ~lev~lI_ M 58% of the studies include s€,C(.JI1dary 
education. II stlbstautia!'increas!; over what has previously heen reported. 

The (Ufflculties of creating cl~a.r c v alu<ltivc d!~$igns. which include seriO\U:$ effort:5 to control 
for t.he many variables which an~ nIl!. (')1' primary illterast. hAS often Leen empha:=;i1..ed. 
Among the :;tudics reviewed hen'!in, thi:; is perhaps the most oft.en-not~d frustration of the 
ulithor:<. Yet each Qf them hU$ taken steps to 1.10 just lhal.tn, all C(1::€i.S the limited 
populations have bHen acknowledged. and cautions have been made th~t generalilatiQn~ to 
j;lrgcr groups fire not ncce~$arily warrant.ed. In most. but not n.lI of th,~ studies. some type 
uf comparison or cOlllrol gro'up hus ueen established. In lieu of $uch comparable 
jlopulations ." ~uch us socio·economk $~atw:;. ethnit:ity. time in prog~a.m. and. the like -. 
se ... ~H·;)I· studies h.':\ve depe{ld~(.1 UPOIl llUtlOIlal or state norms on standar-di7..ed Instruments 
I,() reDr{~Sent another popuiotiofl. For (~xaJ~ph~. mallY of the Texas JttuJies lIl'e s!'\ their 
primary iU5trum~ntaliou and norms. the '1\~xaR A.'lSe~8meut of Acadernib Skills (l'AAS) and 
t.he Tests of Achievement & Profkienc:y (TAP). The normed group.!then. becomes the 
t:{)mparison' base ~~ colltrasled with those ",ludies that compare two ii;ldependent grollpi3. 
In t.he lIonhed group.· usually the criterion of percenta.ge of pupils! meeting the iO"/1I 
"pa8sing level" score is used for reference. III California. likewise. the California 
Asse~smcnt. Program (CAP) results' for schools provide one or more lor thfl data points 
and/or statistics used for dOlermjning the degree of "success" of a progtam. Since G~% of 
the sludies come from California and Texas. several of them include no1rmed compari!>olls. 
rather than separul~ control groups", .. \ . . 

Other commercially-developed and standarw7.ed inst.ruments were also used in these two 
st'll.eS and in tho ot.her four state~ repres(!nted ill the sl.udies reviewed! in this dot:llment. 
Some of the other tests used are' tho Abbr~vi<lled Stanford Achievement Test (A..SAT) , 
earlier editions of the Stanford IIchieueinelll Tesl (SAT), the Californi~ Achieueme1lt 7'p.st 
(CA1,,). the CompreltensitJI! Teflt of Bosie Skills (CTBS). 17te' /otpo T~st of jJa.<;ic Sk.,ills 
(11'8$), The Sequential Tests of EdlLCIlli01W.l l'rngress (STEP). SdeTLce Research Associoles 
(SRA) and the Gates-MacGinitie /leading Tests. ; 

What were the results across all of the nineteen studies? As the' reader :might well expect. 
the complex array of test re!1ults w.1S nllxr.d. though favorable to the year-round concept. 
Firl't. looking only al Table ,'l re.sutls (t.ho:c:e studiE!!1 essentially mekting the crit.eria 
cstaulis.hed for inclusioll in the. initial review). we Hnd that there \were 35 posslbll" 
categories or an~a$ that e(m!.! b~ given "Ill:;. 1111111.1::" or mixed 're~;ull grade,s. The 3!) m'(! the 
product of the IllaJor t~!..5t results; (not tllclyding $uh·tp.sts) and the graJe levds reponed . 

. FIHII·t.een :::cho(JI::;/di!'$tl'icU; contributed t(') the rt~!:1ull5 uf t.hi:; group, ,! . 

--------------. --
lLes Si..". ".-\ He\'iew of HC\:cnl Sludil.:s Ilelmil115 I(.nl.l~ \d11\?\,€rnenl "f Slud(~.nl.s Enrollee\ U1 Year-HOllJ1d Ellul:OJlllll1 
Prn~r:lIns", SrtliulI~..l' ..\ssocl(Iliot! {oJ' rE'Ur·Uow,d J::clIH'CJlWIl.. $all 1)J(~go. c.-\ .January, 19:):1

I 
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Resulls .ra"'lH·abll~ t() year-t"olll1d programs (those desigll;.\t(~d by a plus (+) in 
Table l) t.otaled :10 of the 35 catl~gories. or an 86·! .. ravurable finding. Tht>rI~ ""'en' 110 

fully negal.lve linding~. Th~! renHlinl!lg liv~~ qual.ifi(~d as ,"mixed rC$ult;$" I\\t:!'gtwled III bUlb 

Tabh~:;; I and II.as .t} and rf'presenl. H ''to ,~l[ thl~ t.1.ltal., '. _ \ _ . 

TIH~ stuili(:::ll)f lIve addltlOllnl ~chool~hll~trll:ts (Lbo:;\? ll:::led In rable l) n~st,llted In a total 01 

~:l p(.l:::;'ihl~ l:ategonC5, Eighlt~(Hl (78%) (}f these rt~sllits wcre ravorablf to Yl!ar-rQund 
pr()gram~ (+). Thre(' or t.hl~ '2:l (\:\ <%) 1N(:r(~ (j(lslJ,;llal(Hl with a £JHIIUS (·).'''i'h~(:h fU~!;lIIt tllJt 
lradi\.lon(l1 ca.lendar ~chools were ra"'£>rcd hy the~c result::;. Two uf lhe 2:~ c'utCI50l'lf.'::l (8%) 

r('!~ulted iii mixed findjng~ ( :!: )'. \ 

Taking the total data across both ~lJlcs the (!omposite values are: 
+:: ·18 of 58 categories (83%) 

= Jof 58 categories' ( 5%) 
± - 7 of 58 categories (12%) 

I 
With respect to achievement l't~sults. these figures are the main finding oC this 
revie\'" . 

\ 
Some uf the SllHlios did providp. sta(.l:5tiC::1l lei"l.s to determine if any giren value was 
st:llistkally significant. In alll~a:;es the alpha level was set at p<.05. Tho"e results which 
were statistically signifil~ant nre marked with a bullet (. ) after the + or \. in the results 
column of Tables I and 11. Among the most positive fintlings are· those reported in the 
~tudies provided by Carlisle Elementary School. TX; Orange County PuU1lic Schools. FL: 
Oxnard School District. CA; San Diego City. CA: Socorro School District. T:X; Swectw:1ter 
Union High School. CA; West Carrollton SdlOols. OH and Waco School District, TX. 

,I 

Although several studies provided break~o\tt."I of data rorstudents "at risk", J,uaJly Chapter 
1 participnnLo:-. tlH~ !lumbers were rn:lqu~ntly quite $U1aU and cOncillSi()lls wkre made with 
great (~ilUtion by the aut.hors of tlw~e reports. Just. lhe same, it is worthy I)f hote that such 
student1=> .do appear to fare beuer in the year-ro\ln~1 setting. .. \ 

M()~t studies did not atw.mpt to lIIak~ c:omparisons between :3ingle-tmck (S1) and multi· 
track (MT) year· round programs. The two 1l1!)Sl popular calondar plans were \the 15/1G and 
the GO/2(). or minor variation,!'; of these. One school. Crockett Intermediate. had a 30/10 
plan with 175 days of schooling. The Orchard Plan in California used a 60/~5 plan, as did 
th~! programs in Florida. There was alnl!)5t an even spHt between those dist~ict.~ reporting 
MT or MT/ST combinations anll those with ST plans solely. Nine of the studles dealt with 
multHrack or multi-Single-track combination. while len dealt with sin:gle.lrac~ exclusively_ 
None of these studies attempt.ed to determine whether or nOleither the NIT or ST plans 
were more efficacious with respect to student achievement. Because bf the many 
differcnc~es in curricula and other differonc:cs among the multi-state group dr plans her~ 
reviewed. no attempt was made to judge the superiority of one plan over anotl~er. 

1 

3y way of summary, it may be co':"cluded that in this particular review of aJademic studies' 
that the achievement or student~ pa,rti.cipating in a ye~.r-round. e.ducational\setting 
performed bettcr on tests than dId their counterparts m a tradltaollal calenClar setting. 

http:attempt.ed
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PAR T f\1 E R S HIP Sfor E X eEL LEN C 

A community school is both a set of part

nerships and a place where services, sup

ports and opportunities lead to improved 

student learning, stronger families and 

healthier communities. Using public schools. 

as a hub, inventive, enduring relatio~ships 

among educators, families, community vol

unteers, business, health and social service 

agencies, youth development organizations, 

and others committed to children are 

changing the educational landscape  per

manently - by transforming traditional 

schools into partnerships for excellence. 

COALI'['ION FOR COMMUN ITY SCHO LS 

Strengthening schools} families and communities 

y 



from nuny diff",", ,,,,on ,nd wJ of Hf,.
COMMUNTT'Y SCIIOOLS: 

There is a role for all members of a c10mmunity toPAKTNERSlllPS 1'01<" EXCELLENCE 
play in making community schools a Ireality. School 

E very recent poll and survey agrees: 

Education is America's number-one 

domestic policy' issue. Communities across 

the country are looking for ways not just to reform 

schools but to create excellence. We'd like to tell 

you about one way that w~rks: developing partner

ships called community schools. 

What is a community school? Boiled down to 

the basics. a community school is both a set of 

partnerships and a place where services., support~ 

and opportunities lead to improved student learn

ing. stronger families and healthier communities. 

Using public schools as a' hub. inventive. enduring 

relationships among educators, £1milies, community 

volunteers. business, health and social service agen

cies, youth development organizations and others 

committed to children are changing the educational 

landscape permanently - by transforming tradi

tional schools into partnerships for excellence. 

The Coalition for Community Schools, 142 

local, state and national organizations in both the 

public and private sectors, is working to sustain 

these efforts and extend them into your community. 

As the community school profiles on pages 6-10 

illustrate, these initiatives are the result of the dedi

cation, innovation and collaboration of people 

The community scfloofs. IvhatclJt:r the 
d([Ferences I1nlong them c,lIIsed by IIai'Y" 
ill.g eco/lomic and sociaf patterns, have 
a common philosophy. Tfll::se sC/wofs 
are based UPOII the demoCl'atic ideal oj 
respect Jor each illdil'idual person i1l1d 
his r(gllt to particip,lte ill the a..a:1irs oj 
tlte commullit)' lllhiell 'wl1cern Ihe 'WntmOI1 
good '" Such a program is characterized by 
chauge ill respollse to [han.Ring /leeds, COIl

tinuolls experiml.'l1tati(lIt to seek Ollt 

sati.~f~1Ctory !~Jays of achievillg CO 111111 on 
goals, Clud careful cl'aiu<1fi01I (:l the 
resulls of it., activities. 

superintendent~. pnnclpals; local elected officlals, 

public and private human services ag~ncies, youth
I 

development organizations, community organiza

tions and community development g~oups, busi

ness, and civic and religious organiza~ionsall can 

bring leadership and resources to bea~. We hope 

you will be excited by what's happening in these 

growing experiments and fmd some ~ay to 

encourage similar efforts where you live. Why? 

Because now more than ever, they Jllst
I 

make sense. 

WHAT A COMMUNITY SCHOOL 

"[~~)5~~~,.~:.',~~~,:.. ,,,......,,,,,,,,.,,,,,.,, .., ..L...,... .,, ... "...." 
I . 

A 
wide range of models and approaches 


can fit into a basic commuhity school 


framework. Every school i~ unique. 


but here's the Coalition's broad visiol1 of a well-

developed community school. 'f 
A community school, operating in a public 

I 
school building, is open to students, families and 

I 
the ,communitY before. during and after school, 

seven days a week. all year long. It is operated 

jointly through a partnership betwee~ the school 

system and one or more community 'agencies. 

Families, youth, principals, teachers ~nd neighbor

hood residents help design and imple'ment activities 

that promote high educational achie\i'ement and use 

the community as a resource for lear~il1g. 

The school is oriented toward tHe community, 

encouraging student learning through community 

service and service learning. A beford- and after

school learning component allows stJdents to' build 

all their classroom experiences, expahd their hori

zons, contrl 'bute to t h . "I d h aveelr COlnmumtles an 

fun. A family support center helps faJnilies with 

child-rearing. employment, housing ~l1d other 
I 

services. Medical, dental and mental health services 

are readily accessible. I 
Artists. lawyers, psychologists, c~llege faculty 

and students, businesspeople, neighbors, and family 

members come to support and bolster what schools 

are working hard to accomplish - e~suring young 

:2 COALITION FOR COMMUNITY SCHOOLS 



people's academic, interpersonal and career success. 

Their presence turns schools into places that crackle 

with the excitement of doing, experiencing and 

discovering unknown talents and strengths. Com

munity schools open up new channels for learning 

and self-expression. Students come early and stay 

late - because they want to. 

Ideally, a full-time community school coordi

nator oversees the delivery of an array of supports 

provided by local agency partners and participates 

on the management team for the school. To 

achieve their desired results, most community 

schools over time consciously link activities in the 

following areas: quality education; positive youth 

development; family support; family and commu

nity engagement in decision-making; and commu-' 

nity development. 

BUILDING ON COR.E PRJNCIPLES 

T 
he idea of community schools is not new. 


Settlement houses, offering an array of 


opportunities to neighborhood residents, 


first developed in the late 1800s. In the early 19005, 


educators and others began to explore ways to 


bring these opportunities into public schools, mak


ing schools social centers for communities. 


Fueled by the Charles Stewart Mott Foundation 

and its work in Flint, Michigan, 1formal community 
I 

education movement gained national visibility in the 

19305. Its goal was to make sch601s the social, edu

cational and recreational anchorl of communities 

and to involve adult~ as well as young people in 

lifelong learning. I 
In the past decade, the number of school

community initiatives has increJsed dramatically. 

Today's community schools mayl differ from one 

another in model and approach, [but they are rooted 

in a C0l111110n tradition and share a core set of prin

ciples: They foster strong partne1rships, share 
I 

accountability for results, set high expectations for 

all, build on the community's st~engths, embrace 

diversity and avoid cookie-cutte1r solutions. Each 

principle is important essenti~1 even to the 
I 

successful operation of community schools. Dut 

one stands out among the other1: Community 

schools foster strong partnershipL 
I . 

. Partners in community schools represent a 

range of sectors and embody h rich mosaic of 

perspectives and experiences.IAgainst this 

backdrop of diversity, the tal~nt, energy and 

commitment of partners coale~ce around the 

shared mission of improving the lives of children, 

youth, families and the community. Partners work 

What Happens in a C0111Jl1unity School? I 

I n a community school, youth, families and com-. Family suppOrt - Family resOl~rce centers, early 
l11unity residents work as equal partners with childhood development programs, aI~d coordinated health 

schools and other community institutions to develop a/ld social services build on individrJal strengths and 
programs and services in five areas: enhance family life. . 

Family and community engagement Family 
Quality education - H~~h-caliber wrrimlr~m alld members and other residellts actively participate in des(Qll
instmctioll enable all children to meet challclIgiltQ academic illg, supportillS, mOllitorillg and advocating quality activi
stalldards and I~se all of the commullity's assets as ties· itl the school alld commullity. 
resources for leaming~ Community development All participants fows 
Youth development Yotmg people develop their Oil strellgthellhlg the sodal lIetworki, ccollomic viability 
assets and taleuts, form positive relationships with peers and physical i,ifrastmcwre of the sll~roll/ldi/l,~ commrmity. 
and adults; .and serve as resources to tllCir (ommllnities. I 
!I coln/mlliity .;ciJvo/ differs from a traditiOJ/f/1 school bec"I~le the vi/rious l!t1rl/1I:I:< are 110( amdl/cting lilts/lless lI:, 11511al. 
T71ey arc lI'orid1t.1! toger/wr tOll'ard ti)fwmm rcsllh~; dI!JIlgjll.~ rheirjillldi/('5 patterns; tmtJ.,(imnil1.!? 111~ pm)ti,e vj their slqOs; 
allil wurkil1g acutivdy alld re3pe([/ilily 'Uilh },vrltir, jinnilies alld residellls to crellle a diJTI:rc/d killli of il~~iitllti(ll1. 
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together every step along the way in developing 

community schools - from identitying assets and 

needs to designing programs and services that meet 

those needs to implementing programs and services 

and assessing impact. 

WORKING "rOWAR.D 

POSTTTVER,ESUtTS 


C 
ommunity schools know that it is not 

enough to mean well, they must do well. 

Each community school ideally is organ

ized around a strategic framework that allows com

munities to move systematically toward results. 

Stakeholders c~me together to identity the result~ 

they are seeking for children, f.1milies and commu

nities and to devise ways to measure progress toward 

achieving these results. Their discussions also serve 

as a forum for articulating and soliditying the pur

pose and goals of the comm~nity school initiative. 

Community schools 'across the country are col

lecting data related to student learning and achieve

ment, youth development, family well-being, and " 

community life. Results of these data collection 

efforts suggest that when adequately sustained, 

community school activities can contribute to 

improvements in these areas. 

RESl.Jl:rs [N LEARNINC; AND AC[IlEVEMENT 

Charles Drew Elementary School, a West 

Philadelphia Improvement Corps site, showed 

more improvement on the state's standardized 

reading and math tests in 1999 than any other 

school in the state. 

At Hamptoll Year l(ound Elementary, a 

United Way/Bridges to Success program in 

Greensboro, N.C., the proportion of students who 

scored at or above grade level increased on state 

reading tests (43.6 percent in '1997 compared with 

50.5 percent in 1998), writing tests (45.6 percent 

in 1997 compared with 70.7 percent in 1998) and 

math tests (45.6 percent in 1997 compared with 

55.1 percent in 1998). In recognition of these 

increases, the school was awarded state "Exemplary 

School" status. . 

At I.S. 218, the Ch,ildrcn's Aid Society OagsiJi.) I ., t 

school, math performance rose from 37 percent of 

students at grade level in 1994 to 44 ~ercent in 

1995 and 51 percent in 1996. 

RE~Ur..TS IN YOUTH DEVEl.ClPMENT 

Students in Sr. L()uis Park, Minn., have 
· d I'd' , II11crease t lelr stan I11g 111 a national assessment of 

positive youth deveiopment assets cO\~ducted by 

the Minneapolis-based Search Institutt Ranked 
. I'

about average when they fIrSt began taking the sur

vey, St. Louis Park students now shoJ assets that 

place them in the top ,15 percent of s2hools, partici 

pating in the national evaluation. I 

• In interviews conducted by the A!cademy for 

Educational Development, students inl New York 

City's Beacons programs say that Beadons is signifi

cantly helpful in "avoiding drug use,"1 "learning to 

avoid fighting," "doing better in school" and "vol

unteering in community." 

RESULTS IN FAMILY WELL-BEING 

According to the Bush Center for Child 

Development, Yale University, parent~ who 

received services at Schools of thl' 21 s~ Ccntury
I • 

were able to improve their child development 
. I Ipractices, were ess stressed, spent less money on 

child care and missed fewer days of wbrk. 

• M' "C'" C' ... IIssoun s ~anllg .00nrnumbes sites report that 

instances of child abuse or neglect declined 15 per-
I 

cent between 1996 and 1998 compared with a 10 

percent decline in other communities ih the state. 

ru'sul:rs IN COMMUNITY J,[FF 

Principals at $chools of r.he 2'1st Cc:ntury 

reported less v~ndalism, increased pareJtal involve
, , I 

ment, better teac Ilmg practices and imRroved public 

relations with the community because bf expanded 

services offered.in ·the school. 

4 CO A LIT ION F () ReO M M UN IT Y SC II C) 0 L S 
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school approaches. The experiences of these COI11
WI-lERE rr's HAPPENING: I 

munities suggest the value of linkage to national 
NINE COMMUNITY SCHOOLS 
...... " ....", ..";.. " ....." ...""" ....... ,,,,, ........ ,,,,,,,,,,.,,,,,.,,.,,, ... ,,.......... , ..,.,,,., ..... ,,,,.. .. and state networks - from Bea~ons Schools and 


C 
ommunity schools build on the basics 

families, neighborhoods and academics 

to create 21st century excellence. The 

following profiles illustrate the many different ways 

communities can embrace the activities and core 

principles guiding community schools. They under

score the commitment of community schools to 

support and help improve academic achievement. 

They include elementary, middle' and high schools 

located in urban, suburban and rural communities. 

Each initiative has created a unique' design that 

takes advantage of local resources and capacity. 

Exactly what goes on in a particular community 

school depends on what each community and 

school decide to do. Typically parents, community 

agencies. students and school staff work together to 

decide what is most needed and possible - in their 

own neighborhoods. In short, there are no cookie

cutter solutions. 

But there are centralized resources and networks 

that localities interested in developing community 

schools can turn to for help. Many communities, like 

those profiled here. speedup implementation by 

adapting elements from a variety of community 

Community Education to Caring Communities. 

Children's Aid Society and Conil11unities in 

Schools to ventures that are uni~ersity assisted or 

United Way supported, as well Js numerous others. 

These organized approaches pr+ide valuable sup

port - from technical assistance in planning. start

lip and public awareness to traiding, financing and 

evaluation. Tapping into a netwbrk can help locali

ties see how to connect the varibus elements of a 

community school·into a compjehensive whole. 

None of these examples wduld exist without 

significant support. Support froJn families and 

communities; strong leadership,1 often through 

state and local community collaboratives; linkage 
I 

to a network or other source of technical assis

tance; and a predictable source hf revenue - from 

federal. state and local governm~nts; local United 
. , I 

Ways; foundation and corporatq sponsors; and 

school districts are the hallmarks of every sus

tainable effort. I 
We hope that in reading about these real

world examples. you will be enLuraged to trans

form your own schools into cOlhmunity schools. It 

just makes sense. . I 

Financing CoullTIunity Schools 


M Ost community school initiatives rely on a 
primary source of core funding to provide 

a significant portion of their operating costs and 
ensure some degree of stability to their sites. There 
is, however, no single core funding stream for 
community schools. This poses a continuing chal
lenge for community school advocates. Some 
potential sources of funding include: 

local United Ways. community foundations. 
national philanthropies and corporate funders; 
federal government (e.g .• through programs 
with a particular foclls on school and commu
nity relationships, such as the 21 st Century 
Community Learning Centers, Safe Schools/ 
Healthy Students and Corporation for National 

II! 

SO<V;CO, 0' duough 'Od,,,,j,,,,, pmgn."., 
sllch as Medicaid or TempMary Assistance to 
Needy Families); I 
state governments (e.g., through state-level 
initiatives such as Missouri's Caring 
Communities, California's Healthy Start, 

I 
Washington's Readiness to ILearn and New 
York's Advantage Schools);1 
local government (e.g., thr?ugh local appro
priations as in New York City's Beacons or 
through community develdpment block 
grants); and ,I 
local school system (e.g., tHrough locally 
appropriated funds or throJgh the Title I or 
Safe and Drug Free School Program).. 
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COMM,ONI'TY SCHOOL PlzOFILES 
E Iem en ta ry S eh ools 
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THOMAS GARDNER EXTENDED SERVICES SCHOOL 

The Allston-Brighton neighborhood, home to 

Thomas Gardner Extended Services School (GESS), 

is among the most culturally and ethnically diverse 

in Boston. As many as 36 different languages are. 

represented in the school's 1(-6 student body, and 

over half of its 500 student~ are learning English as a 

second language (ESL). Yet recent fourth-grade stu

dent performance on Massachusetts' state langtiage 

art~ test catapulted GESS .into the top 10 most 

improved schools in the state. 

According to Principal Catalina Montes, the 

school's progress is tied closely to the efforts of an 

entire community, working in the school before, 

during and after school hours. Ten years ago, when 

a Boston ,College (BC) faculty member visited 

Gardner as part of a research study, Montes made 

the professor promise to stay involved. "You can't 

leave," she said. "We need you." Eventually, a 

close partnership among Gardner; BC; the local 

YMCA, which serves the important role offiscal 

agent; and the Healthy Boston Coalition developed 

J've Icarned thflf commitmcllt and hard 
work aren't II/ways en (lty:;iI . l trul}' 
belielle it takes the eJiort and good will 
of the entire community to help all our 
{hildren suueed. 

into GESS. GESS is part of the Children's Aid 

Society communityschoo!s adaptation network 

and receives support from the Wallace-Reader's 

Digest Fund. 

BC graduate and undergraduate students, as 

well as f.1culty, work at the school daily. Before

school breakfast and after-school tutorial programs 

are staffed by certified teachers, with BC students 

working as mentors and tutois individually with 

GESS studt:nts. To make slIre school-day and after- , 

school learning is connected, after-school teachers 

regularly visit the day program as classroom special

ists. A Parents Center hosts weekly coffees and 

workshops on variOllS topics such as i\nmigration 
, I 

clinics staffed by BC law students. ESL and parent

ing skills classes, counseling, a ftlll-tin~e nurse, and 

weekly "Power Lunches" with volunteers from the 

business sector are among the ~erviceJ offered by 

GESS and its partners to keep the do~rs of oppor

tunity open for students and families. 

HAMPTON YEAR ROUND ELEMENTARY SCHOOL 

Hampton Elementary School, locatedl in a high

poverty neighborhood. is used to breaking the 

. '.1 I
mold It operates on an unconventlOna year-

round calendar. It also offers a full-day menu of 

services, supports and opportunities tHrough its 


Bridges to Success program, a collabo~ative effort 

I 

of the school district and the United Way of 
I 

Greater Greensboro. School starts at 7eO a.m. with 


breakfast. Throughout the year, nearly 200 students 

. , 'fta er-schi' 1
partICIpate 111 00 SCIence, computer, 3rt 

and recycling clubs, guided by tea~he~s who volun


teer as advisors. Fourth graders participate in a 


~eeklong Leadership Acaden1Y, On SAturdays, a 

I 

Book and Breakfast Club attracts families. 


The partnership has helped elimi~ate inade

. quate health care as a barrie~ to learni~g. With the 

assistance of the United Way, the schdol's full-time 

nurse arranges dental, health and visioh screening 

and transportation to outside services. ~ttendance 
I 

rates have increased and now stand at 94 percent. 


Parent participation a'nd children's aca~emic per


formance also have improved. Average scores on 


state reading, writing and math tests felr students in 

, I 

grades 3-5 increased from 1997 to 1998. In recog

nition of the increases, the school was lawarded 


state" Exemplary School" status. , 


, Last year,'the United Way funded kseries 


of school visit~ by members of the Grednsboro 


Symphony to introduce third graders td orchestral 

: 

music and participate in miniconcert ... Encouraged 


by the children's enthusiastic response, ihe orchestra 

, I 

sought additional resources. This year, 12 highly 

. ,I .' 
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motivated students selected by the school will be 

given the opportunity to study a string instrument 

for three years. Those who stay with their lessons 

will be invited to join the orchestra's junior string 

ensemble. 

8t. 1:..1I<i5 Park, A1intlC50la 

AQUILA PRIMARY SCHOOL 

"Things' are happening here 1've never seen any

'where," says Rob Metz, principal at Aquila Primary 

School. Part of what he's referring to is Aquila and 

Cedar Manor Together (ACT), a partnership , 

among his school, nearby Cedar Manor Inter

mediate School and Jewish Family Services. Funded 

by state, county and district funds· and nurtured by 

the school district's Community Education pro

gram, ACT brings together social workers, psychol

ogists, family support workers and volunteers to 

help families organize their lives so that their chil

dren do better academically. ACT team members 

visit every classroom every week to 'talk about diffi

cult but important topics like good touch/bad 

touch or loss and grief. Team members spend much 

of their time in the cOlllmunity working with fami

lies to keep their children in school and excelling. 

Thirty children from Aquila end their day at 

Kids Cafe, an after-school program located and run 

by a not-for-profit agency two miles away. Some 

of the children who participate live there in a resi

dential program with their mothers, who are in 

drug treatment or on parole. Other participants are 

children who would be unsupervised in the after

noon for other reasons.'The children do home

work, play and learn how to be a family. Every 

day, the children and their ill others work in teams 

under the watchful eye of a professional chef, plan

ning, preparing and serving a sit-down meal. 

Activities such as these help children acquire 

"developmental assets" that all youth need to grow 

up healthy, competent and caring. The St. Louis 

Park community has embraced the framework 

designed by the Search Institute, which evaluates 

such assets. A Search Institute analysis shows that 

St. Louis Park students who ranKed about average 
, I

when they first took the survey now have assets 

that place them in the top 15 pe1rcent of participat

ing schools nationwide. 

H'icilita, Kansas 

STANLEY ELEMENTARY SCHOOL 

Designed as a "community haveb." Stanley 

Elementary School is generally open and in use 

from 7 a.l11. to midnight, seven days a week. 

Stanley is a Communities in Schools, Inc. (CIS) site 

that houses substations of the city's departments of 

Health, Human Resources, Park~ and Recreation. 
I 

Stanley's services are the most widely used in the 

city: Twenty;..three repositioned 'personnel provide 

support services to CIS 'students and families each 

semester. Services are provided using funds from 

the federal Supplemental Nutrition Program for 

Women, tnt'mts and Children, there also is an 

on-site city/school district libraJy and a senior 

service center. 

Evenings and weekends, the school hosts col

lege classes, community programs and recreation for 

adults: At weekly Family Learnin~ nights, parents 

come to Stanley with theirchildten. Adults take part 

in English as a second language ahd other literacy 

activities. Their school-age child~en study with read

ing tutors while preschoolers pla~ together in child 

care provided with Title I funds.lparticipants from 

Volunteers in Service to America (VISTA, a branch 
I 

of the Corporation for National Service Americorps 

program) work with the CIS site Icoordinator to 

organize literacy activities, raise funds and promote 

community service. . I 

, Partnerships with WashburJ University and the 

Yan{aha Corporation have introdu'ced astronomy 

and keyboard-based music instruction into the cur

,riculum. Stanley's third-grade teachers ~re working 

with a local arts group to integrate classroom lan

guage arts into a musical productio'n of the Pied 

Piper tale. Extended-day tutorin~ ~nd mentoring is 

provided by 45 volunteers includ'ing local college 

students, foster grandparents, and Big Brothers and 
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1\;liddle Schools 

Big Sisters program participant~. Program measures 

show positive impact. Students involved in CIS 

activities improved their 1999 reading s'cores by 21 

percentile rank points - up from six points the year 

before. Ninety-five percent of all students were pro

moted to the next grade. 

Den/lI.'r, CJ/orar/o 

LAKE MIDDLE SCHOOl. 

The Beacon Neighborhood Center at Lake 

Middle School in Denver, Colo., sees itself as "a 

grassroots effort to promote youth development 

and community building." With core funding 

from the Wallace-Reader's Digest Fund and addi

tional local support, it brings education, recreation 

and leadership experiences to students attending 

Lake Middle School. It also serves students from 

surrounding elementary and high schools and pro

vides continuing education and training to parents 

and neighborhood adults. Lake Beacons is man

aged by Mi Casa Resource Center for Women, a 

nonprofit organization that helps Latina women 

and othe~s become self-sufficient. 

... it 11/ ad e In e j/: (' Ire all}' goo d t" at a 
professional potter witl! iter- talent told 
me my piece was per)' creacille .... This 
project allowed all of us to pel/onn to 
the extreme! 

Activities for middle and high school students 

combine enrichment with leadership and employ

ment preparation. Students with experience in the 

program and good grades can apply for paid posi

tions at the center. Students run the reception 

area, assist in center programs, and participate in 

weekly leadership development and staff meetings. 

More than 60 students have pro'gressed through 

some or all levels of responsibility,' including 

supervision of other youth staff. 

Teens also are teaching adults how to explore 

issues surrounding cultural diversity - especially 

by recognizing and getting past negative stereo

types. Youth Empower, a group of 1(3-16 year 
I 

olds, has developed a series of workshops and 

interactive presentations to help adul~s learn to 
I 

work effectively with youth, build ethnic and cul-
I 

tural awareness, and help youth develop their own 

leadership skills. Course content comles directly 

from the students' own insight, re£le2tion and 
I 

growing tolerance. Youth Empower has been 

invited to work with groups throughFut the 

Denver area. The students made presentations at 

the Promise Colorado Conference inl £111 1999 and 

Youth Speak 2000 in Grand JunctioJ, Colo. 

5rm DiI~go, Cal!fomia I 
~~:;::~~ ~~U:~E~NITY SCHOOL !'OR ADrNCED 

A decade ago, a group of teachers and parents came 
ltogether to turn a long-vacant San Diego school 

building into a new kind of public mi6dle school. It 
I 

was based on a clear philosophy: All children in the 

proper environment can learn at adval~ced levels. 
I 

Teachers would assume responsibility for children's 

learning, make major decisions with a ICEO rather 

than a principal and share in the school's administra

tive work. Convinced that children n~ed to be 
I 

emotionally and physically healthy to 00 their best, 

the school staff decided to dedicate a ~ing of the 

building to house community partners! who could 

help meet their students' physical, social and emo

tional needs. I 
Today, O'Farrell Community School for 

I 
Advanced Academic Studies serves 1,500 sixth-

through eighth-grade students. With S~IPPOrt from 

the county, the school's discretionary ~udget, state 

Healthy Start funding and other sourcJs, the Family 

Suppor~ Service (FSS) Wing is up and lrunning 12 

hours a day. Family advocates see over 500 children 

and families a year and have been able to document 
l - through fewer absences, fewer detentions and 

other indicators - measurable improvbment in fam-
I 

ily stability and student outcomes. While enrich
. d . I.ment, recreatIOn an support services ~re Important 

component~ at O'Farrell Community School, the 
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FSS Wing stresses that academics come first. 

Parents and community members are involved 

closely in the school and in their own learning. A 

Head Start program run by a neighborhood organi

zation conducts parenting classes on site. in 

Spanish and English. An employment preparation 

program includes classes in budgeting. resume writ 

ing and interviewing. And a thrift store on campus 

offers a career clothing section. as well as a large 

selection of family apparel. dry and canned food. 

furniture, and appliances. 

Kausas City, llilissourj 

VAN HORN HIGH SCHOOL 

In the 1970s, the bottom fell out of the neighbor- . 

hood surrounding Van Horn High School. Families 

moved Ollt, and housing values plummeted as the 

school district experienced court-ordered desegre

gation.Localchildren were bused throllghout the 

Kansas City school district, and when they 

returned home each afternoon, there were no 

parks. Boys Clubs. YMCAs or other positive 

opportunities in their own neighborhood. 

By the mid-1990s, things had begun to 

change. Through the efforts of a h'Tassroots coali

tion of local community members and the Kansas 

City School District, Van Horn became the site of 

Caring Communities, a statewide initiative. A 

School/Neighborhood Advisory Committee 

including parents, neighborhood residents and Van 

Horn school staff decide what they want for their 

community. Van Horn now boasts a year-round 

health clinic, family service social workers and a 

job developer. Strong partnerships with community 

agencies have brollght extracurricular activities to 

the school for the first time in years. Students pro

duce a school paper and yearbook; participate in 

debate teams, multicultural clubs and sports; and 

take advantage of rnentoring and tutoring help. 

While Van Horn provides an operational hub. 

activities reach far beyond the school to help create 

families and neighborhoods that are safe, supportive 

and engaged. Not just school student~ but all resi

dents in the neighborhood are eligible to receive 

health services at the school cliJic - and parents 
I 

and community members playa major role in 

Caring Communities' content and direction. 

Ollr community pflrtners{1ips provide so 
many resources here £l11 s'ite. They're 
there as ",{)(lll as ),ou neqi them. 

,-1"'1 i.",,~;, !,Iin, Til, K"I~:';,: eli;:, I~i':;'-~U);'; 

Strong community involvement also has led to the 

creation '~f a 501 (c)(3) conllTIuility development 

organiz~tion enabling the comn~unity to seek new 

revenue sources and expand its ~genda. 
I 

Philadelphia, PCllIlsl'iI!(rnia 

,UNIVERSITY CITY HIGH SCHOOL I . 
University City High School (UCHS) is just one' 

of 13 West Philadelphia SChOOlsl where the West 

Philadelphia Improvement Corps (WEPlC) 

approach is making a difference!. Drawing on the 
. f . . . did'resources 0 Ul1lVerSltleS:1I1 surroun mg commu

. nities, WEPIC partnerships dev~lop deep; rich and 


thematically related learning exberiences that con


nect academic exploration, con~munity service and 


community revitalization. In oJe joint learning 

experience. University ofPennJylvania and high 

school students teamed up withl former residents of 
I 

a neighborhood displaced by ur,ban renewal in the 
I 

19505 and 19605, ,known as Black Bottom. Working 
, I 

together, participants explored interviewing tech

niques, personal recollections ard the performing 

arts as a means to study history! The project cul

minated in a series of "Black Bottom Sketches," 
. I 

written and performed by students and commu

nity members. I . 
Themes based on environmental planning, 

I 

health and nutrition, and litera~y developed at sev

eral elementary and middle sChbol feeder schools 
! 

also have been extended and adapted at the high 
, . I 

school level. For example, a university nutrition 

class studying food supply. cont~ol and usage helped 

younger students learn about nutrition, analyze their 

own eating patterns and create dstudent-run fruit 

I 
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bar. At the high school level, the focus shifted from 

studying consumption to learning about alternative 

production techniques and managing a' business. 

WEPIC at UCHS is focused particularly on 

strengthening students' school-to-work opportuni

ties. WEPIC, the University of Pennsylvania and 

other community partners have developed a wide 

variety of paid internships' and 'work experiences. 

UCHS is also home to the university's newly cre

ated Skills Development Center. The center helps 

students, as well as underemployed and unem

ployed adults, prepare for high-skill careers. In one 

initiative, student~ are certified in fiber optic and 

copper cabling, provided internships with local 

companies, and prepared to take local union 

apprentice exams. 

Tony, H/immsill (K '12) 

flAMBEAU SCHOOL 

Flambeau School has functioned as a community 

center for rural Rusk County and the surrounding 

area for more than' 50 years. During the regular 

school-day hours, 670 student~ in prekindergarten 

through 12th grade attend the school. During the 

evening and weekend hours, classes and activities 

are offered to stud~nts and adults of all ages. The 

geographical isolation of the school -:- it is the 

only public building in a six-mile radius - is a key 

Many p,lrtitipcinls h,1I1 Ih)t prcl'iollsiy 
fett connected to the school, (I/ld the 
prclgranzJoHcl'S a sense of belol1.gillg 
much in the same way that sports does 
for student athletes. 

factor that has shaped its evolution into a focal 

point for lifelong learning and community activi

ties. Approximately 15 years ago, the various edu

cational programs and services became systematized 

and formally connected with the district's 

Community Education program, with funding 

from the school district. 

Community members ~ave long Itaken owner

ship of education and schooling issue~. As part of a 

recent planning effort facilitated by t~e Institute, for 

Responsive Education, teams of residents learned 

that the district's main priority was helping students 

develop competencies in "the basics," defined by 

this community as technology, school-to-work, 

social and life skills. 

Flambeau students in grades 5-8 are develop

ing social and academic skills through the Youth 

Connections Program (YCP), funded through a 21st 
I 

Century Community Learning Centei grant. During 

one experientialleaming exercise, teams of students 
, I 

worked together to devise a plan for climbing over a 

fictitious fence of a daunting height. ~fterward, stu

dents analyzed and reflected upon the ~xperience. 
. I 

Flambeau staff and students at nearby Mount 

Scenario College provide academic tuJoring to YCP 

'participants, every day of the we'ek. EJery other 

weekend, YCP organizes events for st~dents and 

their families. Wbile students are off clnoeing or 

tubing, families attend parenting c1asse~ offered by 

University of Wisconsin extension pedonnel. 
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ALLIANCE SCHOOLS 

The Alliance.Schools initiative, a partnership among 

the Texas Industrial Areas Foundation Network, the 

Interf.lith Education Fund and the Texas Education 

Agency is a community-based strategy to increase 

student achievement in low-income areas. 

Erllcsro Cones 

Texas Interfaith Education Fund 

1106 Clayton Lane, Suite 120W 

Austin, TX 78723 

(512) 459-6551 

BEACONS 

The Beacons approach is an integrated strategy to 

both engage young people and strengthen neighbor

hoods. Since 1995, the Youth Development Institute 

at the Fund for the City of New York has promoted 

adaptation ·of school-community collaborations sin-ii

br to the New York Beacons in Denver; Minneapolis; 

Oakland, Calif.; and Savannah, Ga. Beacons also 

operate in San Francisco. 

ShanJII DuPree 

'Youth Development Institute 

Fund for the City of New York 

121 Avenue of the Americas, 6th Floor 

New York, NY 10013 

(212) 925-6675 

www.fcny.org 

CARING COMMUNITIES 

Caring Communities is the primary school-linked 

support and services delivery stra1tegy of the Missouri 

Family Investment Tmst, a state1level, public-private 

partnership. Community partnerships involving an 

array of stakeholders, including Jarent~, provide
I 

leadership and support for local sites. Adaptations in 

18 communities and 115 schoolsl are ~upported by 

funds pooled across seven state agencies. 

Stelle MillJllrll I 

Missouri Family Investment Trust 

3915 West Pine Boulevard I 

~;;~~~'; -~5~563108 

CHILDREN'S AID SOCIETY (CAS) CO~MUNITY SCHOOLS 
I 

The CAS approach developed out of a partnership 

involving the Children's Aid SoJiety, the New York 

City Board of Education, a locallschool district 

and participating agencies. Through community 

alliances, this model broadens th~ school's mission 

to bring in parents, teachers and Ithe community as 

full partners. In 1995, CAS open1ed a Technical 

Assistance Center to help other 20mmunities adapt 

this model. I 
Jane Qr/it/It I 
Children's Aid Society I 
105 East 22nd Street 

New York, NY 10010 

(212) 949-4954 

www.childrensaidsociety.org 
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COMMUNITY EDUCATION 

Community Educatio'n promotes parent and commu

nity involvement in public education, the fomlation 

of community partnerships to address community 

need, and the expansion oflifelong learning opportu

nities. Comnlunity educators come together under 

the leadership of the National Community 

Education Association (NCEA). NCEA works in 

close collaboration with the National Center for 

Community Education, wllich provides leadership 

training and technical assistance. 

Stllr/II Jewcll-Kdly 

National Community Education Association 

)3929 Old Lee Highway 

Suite 91-A 

Fairfax, VA 22030 

(703) 359-8973 


www.l1cea.org 


Jill Watas 

National Center for Community Education 


1017 Avon Street 


Flint, MI 48503 


(810) 238-0463 


www.nccenet.org 


COMMUNITIES IN SCHOOLS. INC. 

Communities in Schools, Inc. helps localities develop 

not-for-profit 501 (c)(3) boards, which identifY and 

broker resources to support children and families in 

schools. CIS operates in more than 1,500 schools in 

243 school districts across the country, with state 

and local programs in 33 states. 

I,mr r,Vilsol1 

Communities in Schools, Inc. 

1199 North Fairf.1x Street, 3rd Floor 

Alexandria, VA 22314-1436 

(703) 518-2564 


www.cisner:org 


HEALTHY START 

Hea.lthy Start, which grew out of legislation passed 
I ' 

in 1991 by the California Legislature, is one of the 

largest school-linked services iniriativeL Local col

laboratives develop and institutionalizJ more effec

tive school-linked service delivery sys~ems. 
Lisa ViI!am?1I1 

, UCD/Education CRESS Center 

Davis, CA 95616 

(530) 754-4307 


hsfo,l1cdavis.edu 


READINESS TO LEARN INITIATIVE 

This program authorizes grants to lodl school

linked, community-based consortia tol develop and 

implement strategies that ensure children arrive at 
" d I "A I. ..scI100I every day rea y to earn. ctlvltles are 

family oriented, culturally relevant, cobrdinated •. 

locally planned, outcome based. creati~e. preventive 

and customer service oriented. 

Chris McElroy 

Washington State Readiness to Learn 'Initiative 
I 

Old Capital Building - P.O. Box 47200 

Olympia, WA 98504-7200 I 
(360) 753-6760 

SCHOOL-BASED YOUTH SERVICES PROGRAM 

Developed by the New J~rsey Depart;nent of 
, ' 

Human Resources in 1987, this was the first major 

I I .
state program t lat gave grants to commul1lty agen

I 
cies to link education and human services, health, 

. i 
and employment systems. The "one-stop" program 

has been initiated by schools and coml11lmity agency 

partners in 30 school districts. 

Kay Reiss 

New 

New Jersey Department of Human ,,,·'rm,rF'< 

Jersey School-Based Youth 

P.O. Box 700 

Trenton, NJ 08625 

(609) 292-1617 


www.reeusda.gov/pavnet/ye/yesbysp 
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SCHOOLS OF THE 21 ST CENTURY (21 c) 


This school-based child care and family support 


approach promotes the optimal growth and devel


opment of children ages 0-12. The 21C model's 


goal is to transform the school into a year-round, 


multiservice center providing services from early 


morning to early evening. 


Jelllli!er McG;ady Heath 

The School of the 21st Century 

The Yale University Bush Center 

310 Prospect Street 

New Haven, CT 06511 

(203) 432-9944 

www.yale.edu/21CI 

UNITED WAY/BRIDGES TO SUCCESS 

Developed by the United Way of Central Indiana, 

this initiative is being adapted in seven communities 

through the leadership oflocal United Ways. Many 

other local United Ways are involved with a variety 

of community school approaches and serve as cat:.1

Iysts for new initiatives. 

Sheri DeBoe ),l/lIlStJlI 

United Way 

701 North Fairfax Street 

Alexandria, VA 22314-2045 

(703).836-7112 ext. 250 

www.unitedway.org 

WEST PHILADELPHIA IMPROVEMENT (ORPS (WEPle) 
. I 

WEPIC's mission is to build university-assisted com

munity schools. WEPIC partner~hips between uni

versities and local schools are deligned to revitalize 

both school curricula and locall~eighborhoods 
through comm.unity-oriented, r"al-world problem 

solving. Ten institutions of highdr education are 
I 

now part of the WEPIC network. 

j(lt/ni/ f;Vi~des 

WEPIC Replication. Project 

University of Pennsylvania 

3440 Market Street, Suite 440 

Philadelphia, PA 19104-3325 

(215) 898-0240 

www.upenn.edu/ccp 
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Stfengthenifl,-~ 5chools. families and cOlnmunities 

T he Coalition for Community Schools mobilizes the 

resources and capacity of multiple sectors and institutions 

to create a united movement for community schools. We bring 

together local, state and national organizations that represent 

il1dividuals and groups engaged in creating and sustaining com

munity schools, including: parents, yotith, community resi

dents, teachers, principals, school superintendents and boards, 

youth development and community-based organizations, 

health and human services agencies, £lith-based organizations, 

neighborhood associations, civic groups, higher education, 

business, government, and private funders. The Coalition dis

seminates infonnation, connects people and resources, and 

educates the general public. 

The Community Schools Public Education Campaign is 

one of the key activities of the Coalition. Sponsored by the 

Children's Aid Society, the Coalition for Community 

Schools and the Ad Council of America, the goal of the ad 

ca.mpaign is to build awareness of and support for the com

munity school approach to public education. Campaign 

resources include television, radio and print ads. 

To order free copies of this document and learn more 

about the Coalition, contact: 

Martin J. Blank, Staff Director 


Coalition for Community Schools 


clo Institute for Educational Leadership 


1001 Connecticut Avenue, NW, Suite 310 


Washington, DC 20036 


Telephone: (202) 822-8405 ext. 45 


Fax: (202) 872-4050 Email: ccs@iel.org 


www.communityschools.org 
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Community schools create opportunities 
for self-expression that students are hungry 
for. As one middle school student wrote in 
an after-school creative writing group, "The 
way I want to express myself is in every 
way, in every shape, in every motion, like. 
wind blowing through the trees." 
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