
II. PREFACE 

On June 15, 2000 President Clinton hosted the White House Strategy S.ession 
on Improving Hispanic Student Achievement. The Strategy Session, another 
step in the Administration's continued commitment to ensuring that Hispanics 
reach high academic standards, focused on developing effective strategies 
aligned to broad national goals identified by educators, advocates, and policy 
makers from across the country. As a result, the strategy session and this report . 
have been organized around newly defined national goals for improving the 
educational achievement of Hispanic students. These include providing access to 

ualit early. childhood education, attaining English proficiency, closing the 
academiC chievement gaps, increasing the rate of high school completion, and 

ou Ing the rate of postsecondary degree attainment. These goals focus on . 
results and, in some areas, include indicators thot provide a clear picture of the 
progress tllat must be made. In other areas, key indiC:Jtors must be developed to 
effectively Dauge progress and achievement. This repui-:is intended to share the 
many recornmendations made by conference p2rtfcipZli:is ttl::!t might also provide 
ideas to help galvanize stakeholders at all levels :::Ji1(j in ,:11 sectors into action. 
[NOTE: Rny is working with OGC to develop a stronqiy won'c;d disclaimer for and 
more language to explain the purpose and use of tilis doru:::ent.] . 
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III. . EXECUTIVE SUMMARY 

A brief overview of the conference, goals and deliverables based largely on the 
press paper with additional policy issues, analysis and conclusions. [NOTE: to 
be drafted.] 
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IV; BACKGROUND 

Hispanics are the most rapidly growing population in the United States and are 
projected.to increase to 1 in 6 US residents over the next twenty years. And with 
one-third of Latinos younger than 18 years old, they are increasing in their 
representation in schools across the country. Since the 1970's; the percentage of 
public school children who are Hispanic has jumped from 6 to 14%, and much 
higher in many regions of the country, many schools and districts are faced with 
new challenges. And these challenges are only expected to become greater as 
the percent of Hispanics in the K-12 population increases to 25 percent by 2025. 

Unfortunately, while improvements have been made in Hispanic student 
achievement over the past decades, academic progress for Latinos has not kept 
pace with either the growth in the population or the requirements for success in a 
global economic market. In light of, the' dramatic popul:Jtion shifts and the 
potential for Latinos to play an integral role in increasing 11'1e productivity of the 
labor force}, improving the education of Hispanic in [I'le United Sates must 
become a l':8tional priority. 

As descrihr::d in the 1996 report "Nation on-the Fault Line," a variety of factors­
from incc;uity in school financing, school segregation and poverty, 
underrepresentation of Hispanics among school personnel, lack of multicultural 
training for school personnel, lack of bilingual and ESL programs, to difficulties in 
accurately ;:;ss'essing student progress--affect' the educational achievement of 
Hispanic~;: 

8eginninq fmrn early childhood, Hispanic children are sirmificantly more likely to 
be at, risk uf educational failure than their non-His!)(:u"'c peers. Thirty-nine 
pe!·cent 01 I'iispanic children live in families with an income below the poverty 
line, a rat;:~ iTlore than twice as high as that of white childIT;il. In addition, despite 
,increase,; ,xcess to Head Start programs, Hispanic chiidl'8n begin elementary 
school wit!, less preschool experience than either black O!' \,Vilite children. 

In school, Hispanics continue to be plagued by low expectations and limited 
support L:' ::;uccess. For example, Hispanic stud~nts te!lO lO be concentrated in 
cer:tral c[<c':; and racially isolated, high-poverty schools 'vvitil larger classes and 
fev·/Gr qlr!,ii'co teachers. In addition, while more than 2 Illiti ion Hispanic students 
have li!l:::: English proficiency, between 10-20 percC"iit of limited English 
proficient ':;iudents receive neither ESL nor bilingual ecluc0.tioll i to help ensure 
students !·.>:Tn English. Academic achievement gi1pS :y,'t"Neen Hispanic and 
wl'lite st:Y;"JliS appear at all grade levels and across most ,1C3dc~lllic subjects and 
OV(c:l· 8UY, (); Hispanics are not introduced to college "q:ltc:\I;,Iny" classes such as 
al(;c'bra ;il',j geometry by the eighth grade, As CI rc'suit, tile high school 
CO!Tlpletioi', I':ne for Latinos has not changed substantia!ly i:-I tile past 
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several yems, and the dropout rate for Hispanics remains unacceptably high. 
In ;!ddition, Il:soanic enrollment and completion in college lilUS behind most other 
groups. 

These educ::,iional achievement gaps are especially troubling in a labor 
m;:;rket in :Ien the economic rewards of education am t:Jrge and increasing. 
Evidence ~3:,!~lgests that demand has increased for work8rs who bring strong 
prcblem-sc, ..ing ability and technical :;kills to the workpLJce and the economic 
rev/ards of c'ducation are much the same for Hispanics c1sfor non-Hispanics. 
Those whu !;JII behind in educational achievement wiil also lag in terms of 
participation in an active citizenry and economic success in the new economy. 

,As descriix;d in the recent report by the l-:1r(~sident'sCouncil of Economic 
Advisers, gap in educational achievemnnt between Hispanics and their 
p8~:;rs is a r!~::Jtter of critical importance for I':i::panic ym!!1Q people themselves 
and also tD ::;ociety more generally." 'As C1 rc;(~IJ;t, our c;iT:yt:j must be both 
an'bitious all-inclusive, bringing together the cormn;;!T1cnt, expertise, and 
reiGUrcc:,: !iurn across public and private pa rtn;::: ";; anej ,::1 (::"Ji~ry cornmunity. 
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V. CLINTON-GORE COMMITMENT (STRATEGY SESSION BACKGROUND) 

Beginning with the 1994 reauthorization of the Elementary and Secondary 
Education Act and the Goals 2000: Educate America Act, improving educational 
opportunities and outcomes for all Americans has been a cornerstone of 
President Clinton's Administration. This commitment has helped to provide 
students with the educational opportunities they need to reach high standards, 
enhance the quzllity of teaching, make college more affordable for all Americans, 
and support lifeiong learning opportunities. Despite these gains, significant gaps 
exist in educ3tional access and achievement between Hispanic students and 
their peers. 

In 1994, President Clinton signed Executive Order 12900, establishing the White. 
House Initiative on Educational Excellence for Hispanic /-\IT1p.ricans, establishing 
a Presidenk1i Advisory Commission, and affirming the Administration's 
commitment to improving Hispanic achievemGnt to the sarne hiqtl expectations 
as 311 other reno The next year, the Depa:-t:nent of 1~(:.icGtion established the 
H1:.:panic Oren-out Project which charged an tenon 10 identify barrier and 
propose r~"ccYnmendations to reduce the His ic droD-oui rate. The Project's 
fin,lI report, I' More Excuses, was released int C::QS :Jnd :;o!"ved as a foundation 
for the hl::.101":<: Hispanic Education Action· P!:-!!l (i-H:::!\i))_ /\nilounced by Vice 
P!"',;sid.ent GOfD in' February 1998, HEAP budqct proposal identified key federal 
progr~ms for improving Hispanic education to be targeted for increases in the 
Pn~sident's FY -1999 budget request. ' 

Pmsident Clinton and Vice President Gore- ~,uccessful!y gar:nered increased 
su:)port for thc::se programs in both FY1999 r=Y2000; ;;ion;ll HEAP funds 
h::,:/e bee:! rc;quested for FY2001. 

In addition, j() further address the needs in Hi~3nanic education, the First Lady 
ho::ted '3 VVI-!;;(~ House Convening on Hispanlc C:!li!d!"on n YDultl in the fall of 
1~!':}9. T: ;(; t{HUm of over 200 community 1;;':1::'::I"S CJnd ntlalion and private 
sc;dor reprc::sentatives emphasized the illlpon:Ci;ice of eil~',uring Ihat every child 
m.:cets or full potential. Participants j.::.,:ned agency personnel in 
id(:ntifyinl nways to achievement for Latino yOUltl tile risk factors that 
in"q)ede tiE;: :);'Qgress. The First Lady's convc:ning a Ilighlighted promising 
efi'}11s anD,,'; ti1e country and examined way:~ to fo~~ter SlJDPO!1 for new and 
inrlov;:ltivi! pi 1'3ms. 

CnlltimJin(J ill its commitment to Hispanic educational exce!lence, in the Spring of 
2U';)O, U-;(} V''!!\ite House--with the support and guiet.lllce of the President's 
Al'JisOl'/ Co:r:mission on Educational -Exceic;;-:ce Hi~~p;)nic Americans, 
m;;:nbc;:-~: of the Congressional Hispanic C;;ucus, community-based 
Qf(,:mlz,:r_ Hispanic-Serving Institutions, - corpOrCH;? and foundation 
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rearesentativ8S, and educators from throughout the nation--began development 
of ::1 series d national goals for the educ:Ji of I+~pan These goals, 
del/eloped over several months, identified 1Jc;:1chmarks to measure progress 
tm.,r;?lrd closinU tile educational achieVement gDpc:; for H nic students within the 
n0::d 10 yea!":" The goals also served as a to"nd3tion r the June 15th White 
Huuse Stc"dcDY Session on Improving 'Hispanic ;;tudellt [(::vernent. 

Th(:; Strategy Session brought' together educJ;:on researchers and advocates, 
poficy makn;"s, community leaders, educator:;, and cornorote and foundation 
lei."ders ill r,::cognition of the unique potentiai that Hi:;panicstudents have to 
pc)':itively the eConomic and cultural future of the United States, and the 
nG'c:::j to dev(;iop promising solutions to ensure success, 
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VI. GOALS 

As many conference participants affirmed, ensuring the promise of Hispanic 
students must begin with high expectations for achievement, clear goals for what 
must be accoillplished, and specific benchmarks to measure progress. [NOTE:. 
need more here]. 

. 

Goal 1: Ensure that Hispanic American children 
have access to high quality early childhood education 
and development programs and enter school prepared 
to succeed by increasing the Hispanic particination 
rate to the national participation rate in hiS1h quality 
programs by 2010. 

(CO~1TEXTtrrFr)ORTANCE and DATA/RESEARCH) 
Research IL;:: shown that access to high quality-early childhood education is an 
important predictor of later success., Early learning programs help ensure that 
from language development, early reading, and socia!iz3tioll, children are 
provided F1e tDundation necessary for lifelong leaming. /-\cr.(?SS tD such programs 
is of even grc;ater concern to Hispanics, 10 percent of \fI.lilO ('Fe under age 5 
(making up rnure than 15 percent the age group ill the US). HUlvever, Hispanic 
children ulldei' age 5 are less likely than others to be e!l!Tllied in early childhood 
education iXC>:]i·ams. In ,1998, for example, only :20 perc8:it of Hispanic 3 year­
olds wC!"e e::rdled in early childhood education progi";:'lins, compared to 42 
percent of wiiiie and 44 percent of blacks ,(BUI"e8U of the Census, CPS Report, 
No. 1"'0-,:~ C'l'j , -rI able-2).-.j,:" 

Providing a good start for Hispanic children requires facus on 1) access, 2) 
quality, ;:I,d :;) fanlily literacy. After all, thp!",~ are c()::,:~icie!"able challenges. 
Hi~3iJiJnic C'::!c!!"C;!l 'are less likely to attend any iyP(~ of prc:,:~cr:ool program and th~ 
proUI'i.:iTFi iiv'y do attend tend to be of lesser qU:'iiity. The a\l;:'1il<\i1Ie research on 
proC! I"C: iT! f:::~:-:! l !'es ind icates that ma intend n ce and dev(,;!opment of primary 
lan(:\[1; :Ji!U :~upport of home culture are CI[lic:o.i for hic;il-C1uality programs that 
S<:';I\/(; i.:::p;:,':(; children. In addition, the qU:"i;l'/ oj teac::c,! Pi':'p:,1ration and on­
gO[["19 t iC':i training, as well as limited ~lCCCSS to qU:lii!y research present 
fUi:!le:' .::I:>".les to improving early childhouU educatic.:['l. i Il1proving instruction 
isfurtt'iC~" C(j~ ~'1 iicated by an increasing need i:j[" iJilingual educators and difficulty 
in cdr: " , ',J,llaintaining qualified staff. Succ(;ssful e::1I"ly c~1ildhood programs 
reC1lllrU :::',..!!:) IT from expert personnel--staffwho v:llue 81'10 respectthe culture of 
the cl::i(':C1 ::c;rved, have the ability to effecti\/(~:\' cOlllmIJ!liC:ilto witil children and 
fainiiie':':,/i-:!):>;: native language is not Englisrl, :,'i'lCf UndCi":';rond U'le principles of 
lal1C:-!u~:~,;'::; c::·'.i::i.opment and can help children [Juiij on theil" current literacy skills. 
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Since the 18te 1960's, and largely tied to incrc2ses in the number of women in 
the work , :!lere has been a dramatic inc:-,".::,:.:;e in thf~ i}\!,:]!!8!Ji!!ly of preschool 
programs. D0}spite this, Hispanic children ;\i-(-; consi:;io;::iy likely to be 
enrolled in ccmer-based early childhood care.filis gap I:; oiton explained by the 
perception U1;:! Hispanic families prefer to cme for thni:' at home, by 
family mon'l Additionally, because Hiso;,;::c familir,s "re at greater risk of 
living in _,y, many p;3.rents can not afton: ,0 send ch ren to outside 
progrom;;. 

In 1997, 67,9% of the Hispanic population if) years old and over were in the 
civilian labor force, slightly more than tor whites or blacks. In contrast though, 
the at hi~.Jilschool and college compleLn are lower for Hi:manics than for 
011":8:- ~i tr3nslating to a higher proportion of 1_3tino:~ iil \;\I;:lge jobs, often 
wo 'Jfl1.r;Jditional work schedules earning !rill'if'!' me"j incomes. In 
acLi l'.gh, Hispanic females are sligh;:',,- Ii:'-~s 1:\ >i'k outside the 
horn'-; th:m ><~her black or white females. Bec"J";'::: i"F1i',::nts often work 
dii:'::-,:'-:rli i i(II :,;S, tend to care for theil- children, :',(Jme, ,;: i i;!."1 have different 

'. ::·· ..:s ti~d to their relationships \vHh :3, ts a ()',.! organizations, 
!i1g ()iH to parents requires a variety of sir' ies, and not 1l8cessarily those 

th;::,[ hz.tve j'c·:n successful for other groups .. 

In nddition, ~,uccessful interventions value the t2!ldency of HisD3nic families to be 
clo'>;-knil ;);", ::;sset, rather than obstacle in irnWO\f!ilg and Hispanic 
stU'):.Ji:t ::[c;, ;iuvernent. Reading and telling sti_' to .iren promotes 
lanti': i:-':'-''Jisition and correlates with lat,;~' iii(;:-::lCY (I, \;):,,:'nt and overall. 

::;11CC>.::~S. Storytelling has always be,:~:: il core c'.::;:'::!:: the Hispanic 
cult un::, ,!.:: literature-including poetry and :!:{::':!'(~ i~: ;,;(:!-,i",l v:::lled. However 
cur:'c:i1i cU!'!(;::ions, including the limited educ::E;Ui~:,l ;)chi:;\/c~;T;(!::! of parents, high 
r;:\/(e:i uf :fiy, and inckasing langu,:lge ba ii~!':3 otten !~. (0 ~l disconnect ion 

t: exploration of books ano yOLlilq l_;:ltirio C;l Non-Hispanic 
chi' 11 '.H\) Inore likely to be read to aloud eve: day (i5!! ) [han non-Hispanic 
black chii( n (44%) or Hispanic chiidren (jD%) (f\!i.>:d better data, more 
COl1lp!P.t0:: !·'::iearch). Unfortunately, current litr:3r2lCY :-: often rely on 
ou s'r:J.tegies that are better suited to or :1ocio-economic 

cHlc111ay not reach Hispanics. For for Reading, 
wl ~y:~ell very successful in distributill~1 1 p{diatricians and 

not be reaching the many L8tii!':; c~:tdre:l;:ause they are 
18r~)f;Y 11 i:i',ured, may not have access to he:';:::i C8r0 8 do not have 
acce::': books. 

Ovm the few years, the Hispanic POPUI8! has inu8r:lsed dramatically in 
COITlIT1LlI'IIU(. across the countrY--from i-\rkan ,:.; and ii::! to Massachusetts 
and iil Carolina--with little expertise or rc:sourCCf, ;1' ::;e:-ving Hispanic 

a: their families. For example, in! 1:.1St , the Hispanic 
11 i :;-,s increased from less than 1'0 1)(' percent in the 
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small community of Rossville, GA. Meeting the demands of these changing 
demoqr3phics requires thinking and acting pro3ctively. 

(CLJr\!T()rJ·;,;or~EIFEDERAL ROLE) 
Wl'liic~ accc::;s to childcare is limited for all children current child care funding 
oniy SU~JP()!'ts 10 percem of eligible children, the Clinicl!l /\dministration has 
w()l'kc~d to include more Hispanic childrc-)!l ill He;yi S!Drt. As a result, 
enroiirnellt h;lS increased by nearly 60,000 during this /".;:irninistration, with the 
progrtlnl nov,! reaching approximately 230,000 I'k;panic c;; n:~Il. Despite these 
increases, liowever, Hispanic children remain under-rci:!'esented, comprising 
less 7:'; percent of Head Start enrollment compared !n ne8rly 30 percent of 
ail IO'N-incon'!8 preschool children in the Nation (HHS, i::- 2000). [Add 
SOtT;,': !i: ;;;';out L::ven St3rt,] 

~Tn /, Tr,---:::r:~;:: 
,,~ I 	 L', '.' ,t r I '., \, .. , : , • ....J.t .. ..~.-	 -,~,--

A:') :,:',-;~·::.;\/l:;,:,: h;'JS discovered, to bt~ successftd efforts to - improve Hispanic 
eC:',l' ;,;'1 ;':i 1:::( mach Latino children in ihe e,Hiy year;:;, :10 must reach them 
vvil,C::G ! ,;Ye, - i.e, through family-based ci::!cl careT li,;m waiting until 
mCli'/: i:l,ildren are enrolled in center-b,7':,;:;:! care, ':,i: parents need 
he:::) !:;c::mn;'l(j partners in learning through 

Ex;x::ndina Outreach Strategies and Encouraginc: Porentn.! lov(1/vnrnent. 
• 	 l j:::(~ !"'iH:;ducation organizations SlIC;: :]S i'i :",. faith-based 

u: 'io['1s, heaith clinics, employment cOi,.,,'r;u:;i;/ agencies, and 
,; ,) [Juild relationships .with Latino fan':iiics. In f:;ct, e:1S lhe(need name 
(;:::! discovered, even grocery stores czm prove erfective locations for 
(:.:l'V:C'::::.1 \Ni~h parents and providing them wilh toois to improve the quality 
(), . len: 'C;iliid interactions in the early years. . 

• 	 I, :dtilil:!i' enerational approaches that involve grandnarents, parents and 
!::. i!: c;-·~ildren:s development~ 

• 	 F':'rCCUt";: curreQt programs such as He2d Stc1rtand Even St8rt to increase 
Ci: ~;rc::;c:; to Hispanics and help provide rW~,Oi!rceS---:i-C-;i';l t(:C1ching tools to 
c! :i!c'i-e::';; L)ooks--through home visits, 

• 	 E. v;!-lether face-to-face with new or expect1nt mc;tl'icrs or through public 
::li'lilOUncernents run by the Spanish-lan~1 media should 

Ii; :::tt~I~·jC(n; the value of early childhood education ane! provide information on 
!: ,\Iv in ;';Otil work with young children :.lna gain ;:'ccess to additional 
l'i'.:OL!lTC:':, including childcare subsidies, te.:,': relief, ;H);j !care or pre-K 

Incren.sinq (,i[;CeSS to early childhood education programs, 
• 	 i 'courn':.:': partnerships between states, local Dovenlnlents, and employers 

ii ,:tt ,,;uP' ;(;,t early childhood education oppmIIII'1 
• 	 Ii :':I"(:;:S':.: ::::,lte and federal investments in ear!v cnildhood f:!duc3tion, including 

I :, :3;i ~:):::'L and the Child Care and Developrncnt B Crz-u:t. In addition, 
11(\;(; ~s ; iv~;ed to consider options for ensurinq that bDTl !-lend Start and the 
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• 

federal child care subsidies are targeted to Hispanic bmilir.::s ,,'lnd that they are 
C;'Nare ot i opportunities. 

• E.):pand role of libraries. Because public libraries are f;p.e and available to 
ali cit trom birth, are situated in nC;;Fiy every cmnmuility, and have 
tr,Jdition;ii!y worked in partnership with otlwr comml.ln:ry :1Cfc:ncies, they are 
lliiiquely :~uited to provide quality early child:lood educ::tion,:1! experiences to 

populations.. 

r-~----~-------------------------~--------------------~-----' 

Born 10 , ;] programtJeveloped by the Association for :'ary Service to 
Chilell'en, a division of the American Library Association, 11::;s qrown from its 
incc:; to over 500 sites nationally. Working in partnersi:iD nother child 
servino , library sponsored Born to Read prograrr:s expectant 
and nev,,! to be their child's first teacher, b'/ provid!~"q . 
nece:. and ma,terials, and by teaching the ;:::T(~ of reading 
alouclio ~':!1;:Hing language and literacy experi,-;n.ces :1 ;: r:; :ildren. 

Improvinr; !tJlitv of early educifion orograms. 
;!'1(: cummunity m:eds and resources, including illlryoving data collection 

ri:lg in research foc:Jsed en servine; ; i::::lJanic c::iid ::lnd families. 
• 	 ·C:f.l!~~:';; ~::;::suflng that cnildren reach high ;;c::;cicmic ~:::.:: ::' s in elementary 

::.H!d sry schOOlS Ineans providin~j c:·::~dr(;n a ~::fi~' f ;~:r~ rt before they 
rc (".::,.i::f::ntary schools, > early child hoed nr()('T;J!llS :',:,,:F i 0 be teaching 

C'·'··'·':';··'''·'''lO perr'orI1:>811ce standards for n,"··:._:: ,~i1ii:"L,::,:" "·,.vample 'Head' I, " " , , , '; :-.. ...... ' I 	 ~ !"'" " ~...... " ' ,~, ' , , " . . . # , , t 

~:: ,!'r :.;~:: lc,\-:ently developed draft standard:; c .... (' 'i ".: i .:\ here.) 
• 	 F'\;crl!il :'.:1ci support early childhood eC::i(~:!jors Ii'ii ;Ji bilingual and 

hir:u ,u1'::;(, :Il addition. these edl.!S3t0rs nec;.'T.::.dity In:;;'"' and curriculum 
ill I:lDl'i1 [nqlish and :':::,panish, Continuing i:v';t:::,:tmer::::, i-ie'::.:.'; to be made in 

I deve!uplll(:~nt for early childhood c:ducators 
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Goal2: Respecting the importance of multi-lingualism, 
age-specific learning needs, research-based 
instructional approaches, and the variety of 
developmental levels at which limited English 
proficient (LEP) children enter school, by 2010 all 
states and school districts will provide appropriate 
language instruction to ensure that all students 
graduate from high school having demonstrated 
proficiency in English. 

(CONTEXTtrMPORTANCE) 
The effects of an education that fails to teach students English quickly and well 
are clear. Nationally, 40 percent of students who have dilficulty sneaking English 
never complete high school.' A 1998 study of Hispanics in Florida found that "a 
positive correlation between English proficiency and socim::conor1lic status 
suggests thst bbility to speak English provides an advantuge in ti'le labor force 
that translatc:s into higher incomes, lower poverty rates, higher educational 
achievement levels, and employment in higher-paying occupations." The same 
study found that " ... there is a clear inverse relationship between Hispanic poverty 
rates and English proficiency in Florida. The percentages indicate a consistent 
pattern for poverty rates to decline as English speaking abilities increase. Those 
who speak English "very well" have the lowest poverty rate and those who do not 
speak any English have the highest poverty rate." [Need more: diJta here on 
college attendance/competion and economic impact] 

At the same time, Miami-Dade County mayor Alex Peneic:1s wrote, " ... as we 
consider r':(:: :c:mguage learning needs of the state, INe al;:u the 
important coni.;'1butions and potential economic oppoliun:h~s [:'1,11 iyoficiency in 
other langu:',gos brings. The business community is dem;-) r;-:;-)t employees 
be fully profictont and literate in English. However, the bu !le~,:c community also 
realizes thc:,t iJ(:ing able to communicate effectively in :~~ not enough. 
Empioyersc:n:; also seeking employees who are literate in in addition 
to :::'CJlish," global markets become increasing 10 an, language 
becc"m:s inc;(jasingly important in the intemational arena, 1<llowir:;clge of a 
secC)!id la :8ge is power and the second language inhpn'::nt 10 P students is 
a v,':C!ll.ablc ~hat will benefit them and their community throuC]hout their lives. 
B01to[" emtJi(:'yment opportunities in this country and over~~(':3;3 ,:1r(!',lvailable for 
innlviciual c, ".:,'['10 are fluent in English and another langu3p~. reh indicates 
th:,; 'Hisp:)['!iCS who speak English "very well" and wtlO ~:pe:\:\ Spanish tend 
to h;,ve hic)lur incomes than Hispanics that know Oldy l:! !qii~;il or ;i'lat know only 
SP:·"liSil.,:" nics who speak English "very well" and whu al~:;o ~.meak Spanish 
hei'':::; ann,1 ,rlGdian and mean incomes that are about ,000 hi~;iiGr than 
H· ':nic~; 1G "speak only EngliSh," "We must find wo.ys to pre;J2:'C the more 
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and ~1'\("11' nl"'~ )', ht students __J ,_. L "." : •••• \ I. 

... ' ::dents.are in 
are not 

fe:- ,'uts[:: . 

racially and culturally diverse pool of young people who \!\Iill be flovving into jobs 
and opercllf,-I(l i)usinesses in the twenty-first century," -- J\i;m Grce!lSpan, 
Cilail-man ti1(? Federal Reserve Board, quoted by Irasen:a. G::lrzn. [Need more 
here on eC.:c'Ficlnic value of multilingualism.] (Can we add a i-;: quote on the 
v(]lue of tv'..'o :'Iguages?) 

(D/\ TAIRf:.:i i7/'.RCH) 
G~~i":GratiG \;~ ; immigrants have come to the United States to find the .A:merican 
dresm, ::;c-:-;ess to a high-quality education has long been crj[i!:-::JI to attaining 
thctt dre(]n1. /\!il10Ugh most immigrants arrive with limited Enqli Droficiency, 
they often Ol//?!-come language, cultural and economic b31Tiers to ~i!lcceed 
prn~~Der contribute to our great nation, Closing the aeh gap between 
H' nic ~;[l':'.k':l1tS and their tion-Hisp,:mic peers requires a c; ,;ommitment 
to (:!'isurC:;'J:;, ;.<11 children iJecome proficient in, English (1U also 
reac:ilinq l~;~;': ;::tandards in all core academic subjects, . ish proficient 
(U.::~·,) is ti !,'::!al term for s.tudents who w(-~re not born in :'1;'; ,;":" u:'whose 
no: la is not English, and who cannot participc]i0; ~,;! il/(~Iy in the 
re:i:l1ar C!! .:iUfll because they have difficulty speaking, t1ilde!'~:t::tnding, reading, 
an'; '",vritinij 1.: ,·!ish, Nationwide, there are more th;:m ~\.I.j miii:();:-:md perhaps 
a:3 rnany l ;"iillion--limiied Eng!ish proficient studC:'l~::i, Ii::) ;':' Imber of LEP 
sl; \:.:nt:~ ; ,:: !t~:arly doubi,~d ill less than a decade. U::;:J ':.', ,', ':,:)mp~ise 
b(:;./(:;en :,"\;: i -fifteen percent of all students, about onu iii "il:;- : !u:)lic school 
S~'II . ~'nte i," ':'orn'la , ,I I ... _ Alaska an'j New 'I\Aex'lco ,i'. • \. -' L. L,,,',.; '. .. ', ',. ! I 

in : (':<a~.:, /C., ...·1'13 and Florida. Over l5'%. of all limited i: 
s!l:,::,:nL::ll:.::'·;.·' high poverty schools. Although about .! 
st:t an::! I I:: !)jlinqual programs, too many identificcd 
S( ;d ;'(1' !"; any special program. 

VII, :Jr ;:~'·:;eral bilingual education program under the E __ ry and 
'\!·'~.tcation Act,· serves over 900,000 ·Iimit:~j E~ :;jent students 

qet rationale; h;JS this number as bighnl', ; :',ve a copy 
ieone check?) but the demand for tec1chr.:m; 10 . ; :_EP students 

slJpply, Only 2,5% of teachers are cc;niU:.i !O:i::~-:;;'; bilingual 
C!I i:~SL, and a report by the GI::..(). round th::n 11'1:"'y districts with 

h:;;; cor;u;: :,:;, ions of LEP students were !lDt adeqL!:lL~!','\: bilingual 
Sl.') . Ii ;;:mic students are by far the brgest Popui;}t'()!l :'j students 
n'. !lwitjc:,: :., five most common language: groups ii" n·; ::: :;:sh proficient 
S1! '<:'::lt3, Ui':, :(J up more than 72% of cl!i U=P stud(:;!-:!s. I::: '<"\1 ,'!)stacle to 
nu;c '·.'\'11(;,', !(.'(;: ;:.-::ing on the success of limited English pro:: :3::1(:'ents is the 
In:. ;:'. of f;no<:i '.;:.[a and indicators to track their progress ;:~ , :11 level. (The' 
U..... Dc :,:-·.nt of Education is workirig to 3ddress t:,i:~ ~:'C',' hy developing 
ar··.··,,·:"'.-"';,·:;."' >~··icat·ors and I'nstl'tutl'ng relevant data Cn l'!0C i ""',"r!":"es [NOTE'! .•. \ ,) f J I • \,. ... '< "., l , .' I ~.' ....... ,~. ! ,.' . / ~'" . _,I • 


U! ;~·~:-~s V~i{: '-'; ;nore on the how! I don't think we should inctLH::C~ :: :~s here; it only 
I'nnrr·' n' ;pst'lons 1.,";, .... '1 t ,,-<, • 

I e' 'I"""" r r·.·.· ~c/FEDERAL ROLE).L.:__.~_(.J !\.,~~_ .. ~. .: 1~'O-,_ 
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Although the i:nportance of mastering English is ~Iear, choosinq the best strategy 
fm iil8 studCi-~ ::md school to be served, and having the <:mprc);')r:::)!e resources 
to e!Cecivc!v :,. :plement it is not always as easy. While tile: re~>::::m:il is limited, 
thc:-e El.I-e suc:::'ssful examples of programs that help enSl.!I-e l=' lqt:::h proficiency 
and ;Jcilie'/c!: ,:'11 to high academic standards across ttle COU!·l::Y. These include 
a v;:;!-icLy n[ ~::i :'n~gies, inCluding bilingual education progrz1:'ns 'i"i ~ic~: use the 
no.llvc i:"lIlC:Ui.· ,(; to help teach content whiie also proviliinq i=tl~:::::il instruction, 
dU:'.:··IDI:gll:.~Ci':' ')i·O!]ram~., Ei lgjish as a Second Langu3ge (L=~:::__ : ;.·.'rograms, 
E: ::.:!i::'il-irr:!Tl\·' :ion programs and other ily;tructional meihnc!s ::;;It ;]I-e helping 
chiicJn~!l reoc :'igh acadernicstandards while becoming pmfici:':!lt in English. 
Pr:.-:sident Cli: :::;n and Vice President Gore have consistei'"iy :';, i!)!J()lied 
in:.:n3:=:ses ::1 1: .i,ding for bilingual education programs, t!:;,c~cj1(~!- ::;::i',i:tment and 
to:':.:!:!.)" qlLdi::/ initiatives, smaller classes in the early gr::::~Jc;s :n ;,: "i) kids learn to 
m:,d, D.i~e:- :::c:col and summer school proqr(]msand mt<r:r fiilJ(:'--'::,"!lts that 

o· ) 

su' 'PC!: U:~i:J ,:::iidren's leaming. New provisions in the 1~)~):i· I:}.':: :tary and 
S(]'.~C!·:(<::w/ i_~, :":C:Jtion Act n:~ad thmiz;:;tion I-cinforce rrcf:c:~i:~ i(),::) .. ;'.;'/<:Iopment 
prnCF:",iS, ,,;(. ('.',se attention to language maintenance ,(;"1,\ h:-C;['j:l language 
ins'TI!c,:CJIl, i:":['CJve r8sea:-ch and evaluation at state a!-ld loc.' :'>i' ..d, supply 
ac!,:i:lr"J:':;! :U!.; ior immigram education, :,ild allow pen': :;;,~>, (,i ~::ome private 
SCi 10C': :;tUiJ.:.· :::. Recognizing that our na,ion can oliiy ~'ii( ;\;,! ',','f:'I- if all our 
cil:d:-Cl ~;':;'i : U iearning two languages, Secretary of [::; '.".' .:: :.:chard Riley is 
ch:wr::'[CI'l!ll() ::. ,rlovementto ensure eve!-y childlear-rls !~:"'i .. " '; :,1nother 
1;::\1 ''1'I::!(.2 .. 

Fiilnliv, the U:j. Department of Education's Office of Bi!iilm!~l! t~ :c]tion and 
~/:i, '0': '..I L_:.:'" ;:i~3es Affai!-s ilelps scliool rh:;tricts mo,,,:t r><' 1-:: <--'-ir)ility to· 
p:c:',!;::': f::: ;,:.;, c'.lucation oppoliunity to lill1iied English p:':Jii;~i(' ,; }::ren. 
B{:lCjU;,i ('> ::.!j'ion progi-ams use tile nai:\/t?-!anguaqe t.o iXQ',(~ :;'::~.ldemic 
in:::i'l'::'CJII :11;,(; content areas, whii,8 using ~SL stl-ateq!(;s te,':>:, ~nglish. 
T!.;', ;:: !.!«<F'·:i to enable limited Enqlis!i prDficient (LEi.]; :;i:' "l::: 10 make a 
tr()l~:ic!l ;':;; ':nglish instruction, withoL:': i()sing ground fi', Ci' .'. : i'::idemic 
SL.! ~.)j();.:t~~~. .' it> :: 1L1(Ji programs should enlpi In :"-;ize' the de\!( _::,:..,~':!:. .':: i :":~ t~nglish­

l3.iiqi i:<if~ ~,,'<>; ;:.is well as academic achic;'/f:';ment, r)l-ad~c' i>:":' .:(.; c!lld 
o- ..... : •• ',' :')"j ,.,,' ". ':""'ments ThEr'se progl-an1 c I"'ay not be ~,,,.,,".o-.".,, : ")r all schools':":"gI".:·.....! .'.•. ,:::·,-,1. I',·,,'· .. ;'...:ll L; .' .J I, .. C~!,l.l . .': I~;~.,.: , .. : i:.. 

or:oL::.i:~n;';, (.<::iending on the number of stlldents spea!:.ll·Cj tt',·:' ,;:":e language, 
a i::c: :-1[1;,",:::::- of bilingual teachers avaiiaiJle. The critic:::-;.: F;;:;:·:X:; ;or a 
Cc):lTii.iili I,; ic\::ntify which programs wmk for its studeiIL~, :.1"(; )ut in place the 
n>:,:)I'iC(;:; ::.i'.: ;hxountability necessary to ensure a higil-(:iliJ:,,/ PI(.:,wam. 
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[NOTi=: Put Cl section defining some key terms in a diClloque !JOX -- English as a 
seccJIlcJ languoge (ESL) or English for ~,peakers of OllieI' I_:,mguages (ESOL): 
Enuli~ih as 3 :>c:cond Language (ESL) is all educational ('lPUro:iC:il ill which limited­
Ennlish proficient students are instructed in the use of the I:::n(!!::~i 1 Innguage. Their' 
instfuction is based on a special curriculum that typically illVO:\'; ;'; li;lie or no use of 
the native la!:(Juage and is usually taught during specific sc!:c,c! periods. For the 
rest o~· the sc:hool day, students may be placed in mCllnstrc;.i:;: ciassrooms, an 
immersion pmgram, or a biiingual prcgr:lm. Bilingual edl!C2tiC): 1 is the use of two 
langu:::lges lor instruction, English 'Cl!ld' native languag~~. U~:!:I~:!ual education 
proC1:-o.rns use the native-language to provide academic instruc:~rl in the content 
arens, '/\Ihii(:; L1sing ESL strategies to teach English. This is c!,.~?si(.1ned· to enable 
LEi] ~tl!de!'1ts to make a tl-ansition tc all-t:'nDlish instructiun, INi:!]CJul losing ground 
in cme; acc:d.emic subjects. Dual languaqe program: AI:;:) I,: "';',!:1 ::1S two-way or 
de'./~+'pll1e:!jz::!, these bilingual progrClIll:3 c.1l1ow stude!!!:; to) ;,.;\/r;!op language 
pr:,;c:"!lCY in I'NO languages by receivi! lU instruction ;:1 :.:~ :: ,! 1 and another 
lal-;c;u:.C:2 il! 3 ct~lssroom that is usually co!nprised of h;:1i: :1'Jr .. :. :::c!!ish speakers 
al:,' I;; 11:7!\:C:~ speakers of the oti'lel- I;l':guage. EF-_.::> ':1 :.IS a Foreign ) 
LailC1l.':},:)e C~ii_) refers to situations whpi-e English is tT ::F1' '-sons living in 
CU.::1:':: .. ::> v/ !c!-:; English is not the illedi~,ln of inSTruct:::; i;I': ::::hools, where 
Er:'':::::i is t:'F:i,t as a subject, and where ,:xposure to Ei),:~)tl i,: !T)!cally limited to 
th "" :·i·.,':c,-~.:,,:".-: c:(.',tt·lng (e g E-ngl'lsh 'In Jal-i';:n Engl'lcil pi,:,..·· f.l, ::··..,,··;::·,·,·,'ent based on"~ .. ~ • , ,', ~ : ••J \ 1.-.._." I I. '-' ~ • • , .~ ~~'. • • I L : '•• : _.~. j • I. '. ". ,-. : I I 

the: i \( '!iA·j:~![ utt U. S. residents should !liNe the OppOrtl t:'!iy i", :»~oll1e proficient 
in ':: : ,"::h :.,'us one or mo:-e other lanq:l:Jges. II !lmC!-'< ),'1: ,"(":leral term .for 
te:::::i1! 11 ~)!::Ho0ches for limited-Englisil pmticient iiwolv: 'Y':::'i': ::. :./udent's native 
lai' iU::; i,:,) 

t~l.0:C':Ir:qJL::3 '; O~tcomes of the Whiie_!_~?use St~;]~~::!1!.:!.·:·::":~t_~ 
T: :(:' \.,/,ii::: ij',:.!':;e Strategy Session broUqlll tOgethei' WU",::,i .':: irom many 
a ",,,,""O' ·!o ;.-!i·:,:-,·:ty crl'tl'call',osues to'addr':>c:::- '''nd str"'~('oi:",,:,) ".·..·:,".;·r·:tl:e 'In order to 

' , ~. I' "_,, ". ~ ,-", I '-' e ~-' ...} l..... O. ~ ~ •.1' ~.' . I \ '. ':'. \. • "'; I \ \ , ,l, , ~ 

e! <it 1::} .'.:ii ()UI ciiildren graduate from hiqi: school a!:;ie to :i,iJEJ:·. 12:::::1 and write 
E: <;:':il ::;t {) iiiqll level. Led by Congress::,:m Joe D:JC3 C:-i'i .. :. i ;:i!·ticipants.in 
tl'I(' C:():,::i ;,:' !o[: '::kout session drew on tilO!i persona! cmc:i Ii ":"I:,i experiences 
to (l:,Ji:i::e iii: :':,::Uon agenda for policymak:::rs, parents, (;:;C;I;:' ::r:j activists at 
ai i !(~',":·~i~;. T[;:~ qroup discussed the impc::3ilce of l:::lIlgl.:::': ~:;:.) (';:';:~lmunication 

in !)!(.<;;uti!lD ~;(;:f-esteem, confidence, mo:ivation and a ;iti.:; ::::i:.lde toward 
ec!uc::t!on, oct"" well as the importance of exoectations in i(),:c~t::.: l::l.'(jent 
SIJ.i:C:;"C:-;. Til!'! qroup also recognized thell, wilile the eCOlF):ni,: ,!1d cultural 
dl.;'J:..':i,·.:qes (:f ~)peaking English are paramount in tho U!!;':'(l ~:!::,.:::o:, 'speaking 
ITl',:'(-; :! '.:',,-, 0[1('; language is an additional advantage to Ix: :·C.:i.(d and 
pr·';[T:;:'Wr!. /'·,!liIOUgh there is ongoing disaqreement ovei' ::,e :.\{''-O; "-'iay to reach 
Hi-:- :~: cf'I:~:·:~.;i!sh proficiency for all our ciliidren, tile g,-c')!i') ;j':'>,''':! l!lat this is an 
irnpu: ~;'ril ~iC)::.[ 1:'\at we must all work toqe,iH::r to achie\l(~. i·,.S r; \': !;;:;iicipant 
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noted, "The prime responsibility is to teach children regardless of their 
b:\ci'.qmund," ::'Ind the following are some ways to do thm: 

Ensuring ApfJropriate Resources and Services for LEP StudGnts 
;'ellt a system that sets high standards for chiidren, and includes 
:c; 1;oth for students and for schools th<:1t do not :~!p students reach 

-:.n;::;, it becomes increaslnq!y important In p:":)Vide appropriate 
rc::.:m:rn;s tcic;:p all childrl::n succeed, Tiie following describe ways to 
deploy t !":,;'sources: 
• 	 Dr::vE;!op ~.:;lJ implement effective Pro0r3ms to ensure a thorough education 

fur is who enter U.S. schools ill the later g IJllth limited English 
p!'oflci(~ 

• 	 Dissemill:,te effective, research-based practices for eriuc,Lning LEP students 
tn actl proficiency in English :::md o:iler core acac.jc:::ilic :,ubjects; 

• mnrc: :;upports to address limited English proficic:," ,iiiiteracy and 
reading diflic~lties in older s,udents, illciuci (;<iended learning 

! (if;'!' school. summer school, ext~mded d~!y e>::'?'lded year 

• 	 D (DDd standards and a$sessrnPllts that are '.Alith curricula to 
'11 ii:nguage ability, inform ie::l~~:ling and cultiv:!!(:; i:;-~;ountability; 

• 	 i.~. ':..:: :cc~ FF:t :2chools are offering suffic:c~ltly intensive ·.il 13nquage 
~,:. :";, :~ L.L:P students and that stUCj8:lts are [1>":, 18'/(;ls of English 
1::<3;.<: ; 

• 	 ;-::,'" r,:')Ii-tl'aditional ~unding sources such as corrorati::-""IS or foundations 
L,':;!!, '0:, ::nglish proficiency and literacy progr;1m:;; 

• 	 U;:c:; :,. iJasics" strategies such 3S phonics ~~l (iiscipiine; 
• 	 r:ll!ld :r:s:,!',:h to determine and define !lOW children it,e transfer of 

L{, flom one to another; 
• 	 r ;p!;(~:Jtc' c:::earch-based, "rigid" [NOTf-::: Need anot!:cr we: here, this was 

(.,,J:..:':"." ["'{"C'.1 .. , l "ess'lon] reform program" ir'uch as . " ("'e'!"""'''';\...1 <,,, '"" !' ': /': ';,~', ,,.; :: J ,:1 •.', ,\, .. ;.."-- __ 1 .,1\'1\ '11att, have 
iHo\·,'il to help all children learn; 

• 	 I:>;ah;'sh, ipar goals and outcome m8a~:;ures for educ\t!m":l: orowams such 
;.::: en~:iJr:' '(1 children are bilingual, en~;:Hing chilci:'(m :,;':, Lj~>":'ate, or ensuring 
ct, ,'\',1 1',:Hil English as quickly as po:;sible; 

• 	 ~3u ::'.'cjents who come to schOOl with enou0h Et':c;!is l: io be disqualified 
~)L :'ut still are not proficient in !::nglish ann [!I'(~ i !() struggle 

• 	 ~:,: i ,t U·i.~ development and dissemination of softwnrr; C\:vt other technology 
Ii, em j':dp LEP students master Ew!!ish; 

ThA Impo!tan::e of Good Teachers 
Eve ',:)!'i; : !lOWS what research confirms, a good te3chpr con mClke all the 

. diff.::'r1u: in ;: child's success. Unfortun;j:/:·'y, many t{-:;i:l,;:'::::; :,,'8 not prepared to 
add ::;s e ::)8cial needs of LEP students, leaving :,tUGC,'::s, :nrenrs and 
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teachers frustrated. Effol1s to tackle this issue could focus on the following 
strntc:Jies: 
• 	 r~o~:;ter the expectation that children entering our public schools at any time 

em:; capa[';(; of learning to high acade:r:ic standards, clild t:c; understanding 
tllat it is ti">: responsibiiity of educator:, to ensure they ,1!-e oiTered the 

. 	 ~ 

oppmtunli/ to do so;~- , 
• 	 Work with schools of education to ensure all new teachers ilre trained in 

c,rrective, i-,::search-based approaCiles ~o teach LEP st~,!,~~,ii"!S English, while 
a:~~o ensuring progres~: in qther acacip:T'!ic areas; 

• 	 TI-nin teac:lers to suppc:1language acquisition; 
• 	 I::::sure n:::evant and staildards~based profession31 deve!ooment is available 

In ,dl L!:?ac:',ers, especiallythose ill geoqraphic areas W:!il (::rnwing populations 
eli' 1_[;') students; 

• 	 I\,wick: 1r:Clre analysis and feedback to help teachers ;xli! 1st Iheir teaching to 
b,;1Ie!-' ~:~€';:-'/'3 LEP'studellts; 

• 	 II 1(Te(,1:',(; !:,deral, state and nonprofit investment in tr18 I-euuitment and 
l!';i!li'!(j ci :cachers with bilingual ability; 

• 	 I> ::,~C:' ,: talented, Hi:3panic mid-ca:(:er profession:~!::;' to use alternative 
n,}! !te', tu ::c;11ification to become teach,'rs; 

• 	 I', :[1- L':ii::(,> ::JI and regula:- teachers toc,:::!her to "team-Ic:;ach" in classrooms 
\/'<1'1 iT>:::', :udents; 

• 	 [:,:Ol :r;,c:,' more Hisp:m'ics to serve as English tutors 2nri nl(:;ntors for LEP 
~::!', !dc:~!.::: 

• 	 Ti ,in ic:::",,':ers not to ICli)el students a:: "slow" or "le,C'rIlillq disabled" because 
1::.:y i ",nglish language skills; 

.' l! :in C;;1i;(::ltors to differentiate age and learning C:::If)C1,hi iiti n s; 
• 	 C\/e j(o'>,ers more time and incentive; to interact wi1:-, tilC; :,:'jmmunity with 

: m()-"'/:c:::, programs, community "baci(, to school (1;:)',/:;," 0'-,: Illore frequent 
p::"c!lt-te"'::ilcr meetinqs; 

Invo(,/inr; the i.:()lI?rnunity 
En~:;'.ii rnq 11'1::; ::':11 children qmduate frolll our high schools with ;:l diploma they can 
re,J.c~ :,['1(1 ~;t\i: '. ~o succeed in college anu '_food jobs iJel:t?i;:s .J::l\mericans. 
Wori<!ICJ :uqc' '-!'2r in partnerships and inciuding the CO!Tl[;lU1itv in the education of 
its dl'!cjl-C,11 ;!i·) key to reaching this goal. 
• 	 il'l:iu:'(~ iC;'.chers, parents and studen!~-: in the learni!1(J :-lrw:0.SS by creating 

rr::'['c- npl:. :!-tunities for reacher/parenrhiudent inrP'!-,"::::;:'l; 
• 	 Ti ,(~ e:-I:ii-~' cOlllmunity llluSt have high expectatioll~':; L';[ U~:) children, and the 

cc:iwdiu[, [hat every.c!llld can learn; 
• 	 r:l: 'IWlts ;; ld educators must cooperate in promoting qnori hehavior and 

. '. SI:'Dllq c]i::c:;piine; 
• 	 r~ic)n:r:Jic ['_::"1lllwork and cooperation among teachers, principals, and parents; 
• 	 /\:: sir ide::,.:: should be held to the SaIT!8 standard but W(~ IT! 1St be willing to try 

1](:'.\1 ; ;mJ ir!:lovative ways to reach stud(Jnts; , 
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• 	 Encourage businesses, community based organizations, schools and 
qovernmc:-lts to offer more English as a Second Langu;]ge (ESL) courses in 
tilt} after ~>::hool and evening hours for students and tileir t.Jillilies; 

• 	 Illform p;::F(?nts and other of the importonce of reading to chiidren in any 
I;)"!guage; 

• 	 r\,~cruit sel:ior citizens who are proficient in English to mentor and read to 
L[i::J chilcli-(:n; 

• 	 Tr1p into tile: ~orporate need for bilingl1:J1 employees by having them support 
Ei!~~:lish P!-,::,ticiency tutoring' for childl-e,l and adults; 

• 	 Adapt SUC(~c;ssfui corporate training su-ategies,to help students become 
pl'c;ficient iii English; 

• 	 1::1 :cour3c:c: principals to spend at least 50 percent of tJ1Pir time in the 
cl':~s:-o':J:n, observing teachers methods and stU(.ic"t~c ':::' lilies; 

• 	 Oir,-;r mme Clnd better adult English language proficiC:~i-::'Y !-i;T)qrams to parents 
oj : .!~!] ci !ildreil to help i=nqlish caiTY over into Sl!.!CL'iLc' hc"'I1(:;s; 

• 	 IJ:~,:::::13tms :md policymakers should use objecti'/e C1!l(j tllCy()ugh research to 
11::;::.8 po:icy decisionc; r'3garding LEi::J children; 

• 	 1,-:-: I':ter C()!TliTlunity spirit and cohesioil 3mong advocates fm LEP children; 
• 	 1)1 :1)::c cUi'i iii-ivate schOOls should wmi< together to nr<p.sc~ tilis issue. 

Promoting the .Advantages of Bilingualism 
[NC)T;":' \,1,.,,,,:: (:,,,n'ence here 1

1 , ., 	, ,.,..... ..",. l '; '" 

• 	 1,:::;;01..1:';-1;,'8 :.1.il students to become profic:ientin both r=n(jlish 3nri a second 
!;;',:;l.I:XiC; 

• 	 I':." :IC}te !!l(-~ developrnent of effective dU:J1 imme,'sion 1-; i"Q('F:l !llS; 

• 	 1+ :") sLu:d(~!l's iJnd educators apprcci:;1e the valulJ of iT': lit!:: Ljua!ism with 
illi l );:TF:liun c()l'npaign~:: and professiOil:l! developrm:i'li; 

• 	 I~' :','ui! ~,Iid tl'cl!n more foreign languzJ:j(j teachers to c1 :k:r rnme children the 
O!,) n,Li.!:i!.)' iO become bilingual; 

• 	 I-Ii':!p u::rl s'udents to maintain their S;13nish languCl,qe ::;kiii':; while learning 
Elfr;ii(Oh'
_. ' .. .' 	 • ~J , . . 

• 	 :~l;~ ,m eC1uify agenda that all students need to learn l:llqlish proficiency; all 
Sii,ldenis :JI()uld learn two languages; C:lIld educ2tion :31,DU!d surmort "native" 
I. iC)!J:",y: !T:;Jstery; 

[NOT[: ! !hini~ i!13t Coral Way elementary vvould be a great "best 
pr')c':;''''''"'' ''',i'''''I,' iO I'nclude I'n thl's sectl'oll'l 'i· fll,c MI'gd"'fll' C' .. ('or':> I Way\, : '''rlClCA I I , , • \ • '.' I' t· ." • ',' I • 	 . 1\' ').. ~: t 1. C~ " \ .• ~ J f.', >.-' c, 

EleITlci',::JI-V :~(;:-;Dol is bicultural as well ,y, i)iiingual. l3ilirqlnl ::-mel 
Bicu!iu:-:j :::: S'i;Ui:jZli approach to learning. :::;:>:[y percent oft:'!(~ c!::idren are 
Eng:i::: 1 ::!lC::c,':'"i!:q and the other 40% Spanish speaking; iY;% ui ::;tudents 
for tiiC; :.":,:'" ;;:'r)()u were proficient in English, Children "vilc) c>:JrrJi)iete Hle 
curricuiu!'n ;)1'(; ijuth bilingual and bicultural, ] 
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GO:lt 3: Provide a high qUuiity education with ;]pnr-,::mrfate 
rcsmn'r.es and support to ensum equal oppcr-:un>-I for all 
SlllG(;:HS in order to eliminate the achievemnnt. 9.:1;J 
'Jet'r\II;~!1l Hispanic students ;]:'d other studc~~-~r:; 0:[ 

i1P~::;","Driate state assessmp.!!:," and other inr!~(:::1u:s hy 
2UW. 

(CO r\ITf:XT!rf;r1 PORTANCg . 
OVO[- ti1R I:Et c~ight years, cOlisideraiJle progress has been m80e in setting high 
expectatiolls fur wi'lat every child should know and be abl':~' 10 (jn, Today, schools 
in el/ery si.3re !';aVE~ developed content st::mdards 3::(] :~ta!,.::~s (;):(; dc\:eloping 
accouIlLJiJitii'/ :~yslellis aliglied to those ~;·t:;llldards. D(":~~::+~ jl', progress though, 
Hi<'IJ3Ili".. ~ ',"11.':("'''<::... J tend to ..... score sigllit;'c~""il/ ic'\:'I('r.1,\ 4h-,:, ""':1''.,r". II, .. ,., _..I,'..:; '-.i""L.,~."l ,C(::,.,; ... t .• (;." ' i'ip l"Ieers on both 
natiollo.! ~)i'jcl ':','C; measures of progrc:s:,:, 

The "achi8v(,,,Ti2ilI gap" refers to a v3i'iet/ of indicators and di::r.repancies in 
educatioll,ii :uicators call range from access to compute:':; in :;!(~ classroom to 
test scmes :,!:rj C3!l be mea':;ured in 3 v:Jridy of ways, fro;n n:;,:or131 test (NAEP 

ct"t'" assecs'-"'ents' to "ol't"('t"lons of 'Inrl'I"'-';"I-s 1: '(1" Ap· examsarl 'I' c'.....),../\ -'I') ··,,'11;I .. ~ J U 'C ~I II i I. 1...... '....-:.J . \.... clli....I.i, I_.~, :1·".... 

tai'(?:l, a'::c,":,: io technoloqy, I'etentioll in gr3de, etc. Wlv,jev(;,' tile indicator 
th(w(\h, ;,:~; :,'<::::;8SS to and :lse of technology continu8s to C>:P::l'l(j 2i1d the 
eC..H:UiT:\' i'" i:::~:-e2singly cL'iven by infom::1tioll, knm\rled::;co, :)r:i ::ic:'; skills, such 
di:;!:u.:-;:i"s::1 ucational performance Se;\:e 2S a sS;'ie:.:'c L::i'(,": !o :'otll the 
s1 ' ;,{,"ll:C• '. , 

1(',', : ",hl'l"j a'nd to ,I, 1t. the economl'c "'J(.o.II-"""I"lCl./. I", '-' (,j'" ',1,(", :·'-_li·'. ,,', , ,',",. " a whole
• 

As';C'
.' ~_'. -.J ',' I. '. \ " .. ' ".. ( ! 

a I',:H:U:" cr'·::'.':,.",:nc: for narrowl'ng thl's "'cl"';C:~"I("'l-'ent' (.,~)"J 'n:;"~l' 1'\,.' ")(':,',1 ongo'lng and'.' _, , L..., '-'" .'" '._ >.. \ \.i .... .1 Cl I",,; t, I ,:' ...... ! I I ". .' ~ '--' 

cmniJrC:~(~i:: , arid they Illust be tied to il!qi1 expecweic1:':';, 

As (j()sc!-ibed i'l the White House slrategy session, ciosi!'1(l the ;:lChievement gap 
bC(;[ii:; viilii ;:. iCCL:S on impmving acceS::i ~o Cliid aua:ily Ci ':'3i-;'; C!1::'11l00d 
eci'!c::;ticm ::; ;\; ()1l!)Grtunity since it sets til(; tone for i:)te!- ~~liCC;""::-;:.'S, but it is only 
OI'F! of 1:,:1[1:/ i;:;;Jlovements that need to iJC Illade. Coni,:;:; ()ilU' ')~~':cipants 

e>':;'r"ldcri 1;'i:', :::3t to include support io -:':n'3ble educ::n(Jr~:, cD c, ;;t tiley know is 
n(-:(;C.~S~'i);V, i'il:: ''!",hat they are often uliatJi::; to do l:JeC3IY;i" ,)t Ii;,;:'::; ;'esources. 

, , . 

E:;~ienji~;I 10 rnc;eting the challenges oftei:1chinq thol1~h, i~-: !h(~ ('::!Tl!!13tion of what 
"i'> "';"':""""""., r~11 d thO "I th" th' "I, :""1' ;F' I (",,'''', .. , 'P"" ':""'" ' tl01,:, iJ"::u"I!.,,c.:.::, ~G' e e ess an 11""""_,, ".vle ':-:,~.J',:',,: '~,':', :",," IS exac y 

WI""" \1.1:' :·1'··..' "!'::'arhers neod to' enterthn :'i';c-c:rO("ll IIli"h ri;Cl (,:·-"",~,C';,"1tl·on that
I •• ', \. ,\ '.' : 1 \.' '. " .._ '-' "-' '-' '-, I ', •• ,~ ........ , ~ , v \ I ~ • I " '-' .' ,. , i' , ......... J I. ~_{ 


eV(~i-y r:i~iid ::1 [',:]S the abiliiy and potential to 182rn. 

{gLI/~ ~~?E:'~~~L ~CJ::!1 
III ((;tic;;,::;i,: ;,) c;rnphasis on standards-based education,::;! reform h.JS placed a 
du;,;l C[i'ipi'l:)<:i'; Oil equity and excellellce, E~\!idence of \!,ti:iC:'1 il'c;i: ".1(;'3 increases in 
So'. :' ~;C:(j :-e':, l\: i\ 1'= P scores, a nd the n u tTi be; t' oi :3tudC:llL: t;; ill( /' il (; :<3 illS. The 
g -.';.',,') c,i,:,','" 1'(".-.',",' "':;;'" '-reat - V"I'['h J'ust 39°/ U[· i ';';'n."l!"1;" ,ii:, (·!":·l:;:'r'~··'·;' ",n.-,t or above" "". ".' l.! v /0 I '".I,.''''' ,,', U :3, "."" '..... '::1 u 
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re: ;:;;[;;;(;e: 

.. ~ 

the,basic level of the NAEP math test compared to 62% of all 8th qraders - but 
th(;re is encot.~r:Jging news that supports trle value of targcled :lttcntion to 
Hi::p::lIlic stUOC"l!S, Hispanic students have been makin~J ()3ins :-,l <:1 greater rate 
th;:,il students ;:5 a whole since 1992: on tIle all1 grade ~,)!\!_:p 1ll::1Ul test, for 
eX;\!llple, tile p(~rcfmtage qain Tor Hi~';panic students was 1,Iore ji'l;m double the 
av,~::r,::qe g2:n ;'jl- ail studelts, 

To fmther accek::rate the narrowing of the achievement gnp, however, action is 
nec~(::ssaryon :l I'llu!tiplicity offactors. !=-or instance, desp>~ thn !:ll!}ortantrole 
th:Clt positive rc:u models carl play in the soc:al cmd educ~i;:onoi uuvnlopment of 
cl'iiic!ren, todo.y's teaching force does not cl,ccurately repn::::;cm n:c~ siudents it 
Sf;'Vc;S. Of! hc; esiimated 3 miilion public school teachel's, oni\, ;:;; 4.2% are 
H:;,; :c; Viis 1:3 of particular concern to 'Hispanic CC!lT",;u!!i: ';I:h already 
IDi;; uc::i:ind o! populations in adults who have corno i1!!;',:,,:nool, college, 

:, " ,,(", ,r'n""""; (I"greesa ,! L',,:U "':-.A '..'~_,t,{ ~lt....;;~ • 

In " 'Uon, fCjli''! teachers hdve the skiils necessary to help qleir students master 
ch;,:ir:)!lqing cn:li.ent, and they are particul.:.1!"lv challenge(J tl;r~ Ilc)ed to 
et'~'c:: dy iiitc'r;;e technoiogy in their Ic:SSClIlS. Fe'/v~r Jil, n OF; in five teachers 

pared tn teach culturaily ::\ild ,lingllisiiC:,:T! cl 'c':',' students, ,this 
!.~l::lt more than half of ali tei:!chers has a '::;!1 limited 

;!ley in his classroom and '1'1% of ,',-e : :'" "lic. Teacher 
,i-~Tns need to do more to pn?;Jam 1'18\'1/ , ;r~r:~i>; ;:;2 challenges 

a :;::',1 (;iv' i-:;" cii.lssrooms and teachin~J I"ic]orous C()lIiC[1,L Po:, :'-::'ios between 
in ,;U;:':JIlS r education and schoo: (j enlii,'; i !\} Vi: 'J [',:;c1uctive in 
p, ,',:"9 uu,';"cilers to be well prepar'?G for 1. c:aS::;i'C'C:ill. 

S': "ibrly, morn !(::3chers need to be traineHi to serve the ql-:)wi:'n number of 
S !:" ':\ni'~" v,lit"l~, , ! li:"-;"ed Engll'sl'l I , , I, pro'r'I'cl'e'llcv". ("JI-rc""llly , f01ev r',:,,'..' \ :ilc'nf"l.. ",'_ . of all. , . , " . ""~ , ., 'J~. ";' 1\. \J" ., • 

t(::':"c;:c~ h.'JV(~ c:"cdentials to provide insli"I.lction in either i,,' ' ii": :l second 
la' :,~ Of' Ji'inqual education. 

L::::i,'10 stude!:::; now experience more isolation fmm whitns and [:l(!["(; 

c(, ,:cn!:-;~1;, ;:1 ,hi~h-p?Ve:iY sch?ols th:Jn.':lIlY oille;- , ',i,l of ~;, :, [n 1998, 

d'::!: to :)(/;.{, ()i i"liSpamcs In public educ'.1'ion 8F,2nm:(( U' ,;:lIl ;,:;',',:5, In 1996, 

tl', :.:";i:':!'aqe ;;::01-es in NA!:::P of Hispanic sluderits a(jei I ';,;er:;'Y:;"l}elow that of 

tl>.. itc iYY:iS il1 math, i-e~:lding and scicilce. ti"-lCL:S, I:::on of 

E',' ;::::,[lon1' ;, Indicator 1 b] 


t'~ ;.:!,!~"TC? r·.J!G5:~L':J::' FEDERAL ROLE) 

P:, :'"iUCiI1 Cliri 1 :1 and Vice President Gore have worked'tirelefl~~!\1 to end the era 

DiN'! (:~;,<pect:,! for some students and some public ~;(:'10D';, 1:11993, the 
C::i;~O[l-C;on:; /"" ministration proposed and fouQht fm 1(;[;: ': r:;;;'.:iring states 
to !,c,L ricn;ous standards for what cllildren should i{;',,'Il, ii :S::, 'te regular 
te::.:] tOiTiC;a~;l"(: progress, and provide accounL:hiiity~sl.'>:, " is legislation 
(I: :,' J !-\ct and the '1994 reautlloriza!ic.!l oil !",',:l1)' '[::'-': and 
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Socondary Education Act': e!lsured that states held disadv8nt1(1oristudents to 
th(~ same high standards established for all students. f\Joni"ly ;:;i' liiiy states now 
h;~:\/(; those r(~suilS-driven systems in place, and while a CO!lsir[(:r:)i,ie 
aClievemeni ~::)P still remains between Hispanic studentc~ iJnd ::'C'!' peers, under 
the standard:}-' :.:.'sed reforms of this Adnlinistration, Hisp::l;"ic S;::l(""ts have been 
nC::"mwing the C<l.p at a greater rate. 

In addition to til(; strengthened accou!ltaiJility, a number of othr~r kpy 
Adrninistration i!li:iatives have played a role in increasinC) :i:e f';':! Ic:':!onai 
aC;lievement or Hispanic studems. including: increased 2,:ce c;:: ,0:) i)!ld use of 
educational tectlnology; smellier ciass sizes to ailow grccw:;r at'c-;~;i''':land 
imp:-uve the lei)rTling envircnment; and extended leClmill~l opp~;::::..::-,:'ies before 
arl.! :,fter Sdluol, on weekends and dUI'ii~q the sum;iler !;.j :UCU:; '.11 "cademics as 
Wi;:! ::;5 com:n! illit:\' buildinq. 

r~:E~/\TEe: '~_:-~ i 
li !i;(;U intra: Ii ;11 

The !mportn('(x~ of Rigorous Curriculum and Awareness 
E,,-;: !iin~] th;.;~ ::; students are aware of pl-eparaii"!l reql.'irp!llenic; fnr college, and 
tl: :.: ::lev rec>',,'> cpportul-rities to underSTalld tl18 imnor'!::;: ::c (; :: a high 
St·: Ie;:;! dipk")i;::; :"ld post-::,econdary educ:":ltioll is an illlpc!':;n; :':<.,,- in closing 
tli(~ ,::;11 iev!?::,:: [ ("jap. 
• 	 .: '-;:)Clri:'l(i ':l.!(...lcnts to take the necessc.;ry coul-sevvmk i,lClt i': :r';'uired for entry 

i.U i'l~OSt ;::):,··;>:s and universities. St~:":::r-:ts 2'-:d tilei:-i>ni; "':d more 
pr;.1ctic:j ii 1 :nnation re~Jarding the sY:otel-1'1s, paper/vo::, ei:. i parents must 
1:.,viq3ie :;:cll-der to successfully gel throuqh.tile appii(;::tio'iliu;;ess. (What 
em be :;:,":: ilH that won't be repeated later? 

• 	 i\()cogni/[lC) uifferences between boys and girls. Gender nynilmics have 
Iv;iped iT:."\\I female students but noi male students. !l,'?C\'/:<:? ,:A close 
Ir~(liliiol';I!"" tli::;panic females tend to deve!oD good ~,i!!:V i:;::>:, disciplined 
ii, ',e sC!-'C'l.!i(:S, etc. Ti leir maie couillerpm;s IlClve ITUff] f,. "1 and are 
Ic';s sUD!-c'-.,:iSf:;ci. They ('\:-e out Witll tileir fl-ie:yjs alld dCil't ::;:.':,;;;' :0 experience 
i: J, S31"'(' ::c,::;demic success. 

• 	 il :(;orpm;:'(' i_ce!lino culture into classroom le:=!rninn. 
• 	 U!ii\ler~;il/ !AC::) program content inadequi.Jtc; 
• 	 [oi!} ~::pec[i'c: '_:tITlcture. Lack of data collec:loI1. Lack of fCl!lmv-1 ID. 

::>,;!lCJoi:'; iL![;cic;;-graduate) not being tl-;)inr-)d ifl lilis in !i:!:: lie,:-:. Unaware of 
\:.! lat rC:·:,:':C;i"":C'/ factors and core compeTc::lcies are. r:::::m:yi;-i:l(-; Drinciples 
il::o Sci:Ci' i; curriculum. 

The i'leed fe).'" Hispanic Teachers and Teachers With Adp.(juate F'-a,ining 
.:-()() fevJ iC:,.\ctl(-;rs-inclucling bilingual educ:1tms--trail"lc~': to 1~:(;~:;:::le needs of 

[i"1(111'1"'[ :(,-,-.;:, I "Ild c·ulturally dl'vel-se S'Ufl'e"ll'-' r;lna' (-ij,-,:- '-0··::.... : :,,:- ;:lte number'":l
• L, "",. ...'. l ,,~U!) L. 	 I\.. , ,.J, L. Q).. _.'. 11 , ...... '. ! ,_ 

eli unqu~;j!ii~·d ieachers serving StUdCIl1S wi:o most 11(::;;1 (:::):;,' ::upport. 
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• 	 More attention needs to be paid to recruitinq and retaining CluiJlified teachers. 
If schools a:·c.; serious about high standards for Hispanic stU';()[lt:::, then they 
must aiso ill:3ist on high standards for those that provicie th(~:n in:'.truction. 
Poor and llli[lOrity students, including Hispanics, are more iikt:!I/ to be hl 
c!assrooills witil unqualified teachers, tilose without an !niL:1 i'cc'!lSe or who 
;)[-e teachillCJ out-of-field iri subjects for which they lack :rai,·,iilQ. This is 
p,::li1icuiai-:Y ti'ue in central cities and hiDh-poverty schoul di·:: .r::, where 
L.:Jtino stuCiC[-:F; are·concentrated. f\I1UC:l more needs to be (')[11'0 to ensure 
tilat studef';:~ with the greatest education.:J1 needs are pmvi"ir~.i teachers with 
the grgate::;[ expertise to serve them. 

• 	 Teachers w:ed support and mentoring in the early ye:3:s, whr~!l too many 
I(~:)ve tile p[Tlfession, and throughout their careers tllf"D_"gh ('!i(i~:lq 
r)i"uics~"ioll3.i development and learning opportunities 

• 	 lillDmved tC':Jcher training and content !~!lowledge. 

Invo/vinn Parcn's and the Community 
• 	 Ii lCfTa:,i[lfj I :':11"8ntal Involvement. I\:~ described in a "j(jqS ~1:l!;n[l~1 Council of 

I..:.: 1::370. ['8'0/'11, "Hispanic parents face c;xtraordillol-Y ("'ilSi:·;-',,·; ,'J 

I)::,niciiOJ;)ti;I(i : ilore effectively in thei[- c!: ren's edur;:J!'[l, :::1(J their own 
I{)\f/ i(~\!(,:~: ul educational attainment, j-;:qtl poverty ra:u:', liY<" and literacy 
1;:)[-i'm:3, ;"iT, :.J.nofien indifferent or ho::;liieeduc:1tion;:, '.:yo' >, :Jut the 
1!';:>[-iiV of i li:;!Janic families overcome these ba!Tie!-'3,') \.'" !nemories of 
t;:::: O\'JIl Ili:,YJ1:ive school experiences c:\ild t:18 CllOlic:::'c~" ;';c:uvering 
t! :1C):!~7:1 Cc);,p!icated paperwork proces~~es. l=i-o:Tl C!;I' '::illC! " ., children in 
'-':-!'::"l'; to ''''''''',i'ri'ng perml'ss'lon fo:- fl·,·,IG' :;-:')S ':;:-'0' I)~r~,(,::.,"'ti"" 'i"~, ·: ... ,' ...··,ra.cIJrrl·cIJlar• " " 	 , • ' .) \ L, ~ j I .' \ .' I,.~ • , ........ , , , .! {_. \ , , ... J. t, .' .. 1 .:.:,.t, , •.. 


;:::ti'JitinS,li :': l"I,aze of school policies, tD[-mS, and proC(:<ju;- (::,1, be 
c'Di::U:: i [·lg. :.S a result, schools alld teac:lers l1eed to Co a ,,=:,' job of 
i1!:.:!iWi til(:': :,el1ool system easier to naviqate for parE·ni':; a::; ':1(,',,:':(;l1tS. Some 
diCe:; a,0' ~-;uccessfully ma,king use of peer mentors tor P',:;,,'::: aild 
:,;iu:;.cnts, :;,,:,[nq students from a fe'll! W;ldes ahGnd 3i',,; 8W:; ;:',:[;[19 them to 
le::! Uleir- ~,!(>iic~; to younger studellt~j INI'iO m;)y tllOn to!i,:,\V i' .., ic)otsteps 
';j,'I(' ".I-l··'r:',J I I,,::(',I ·.::,vperl·ences· among r)'lr"'lf'-'. 1... •• ,~).( ", ) (~ t.~. \. 	 ~ , 

• ('''''''I''le'''.J, ) I II •• l :;'1:,:I,. ,:J,:::,sl're1...... for a better II'fn 011 1"'-""TlI'gr':lnt! J t:l .,J,.
c l7. [ ,', , •O~'11"" a""""::·,,- ,orhl'evementoi L. \. 	 \....0 , I I '.,J ,_' I .. ..'., l 

[I "I ( ',' ;'T::', \/;/:\; \'.~': "I(-'Od.." to be careful about' t"I",,,"..... as>:'lj'lll·-,Tio"·~~ . , I. 
'N("

• " 
: '\..t.";"-e ] , -' 	 1_. ' "--' ....' I _ , ,_ _" 

,·c •• i :', 
• • 

• 	 Id(;[!.tifV Clfi(; :.:;uoport role models (stude:-:Ts 4 Wac:\~s;,::':acj· ,:C,c~hool and 
Inic ie: ~:;c:rlc;cri). 

• 	 H:.J!r:e I.'i::i!~::,. bilingual staff, paying for c;;ildcare and tr::~!lspn:-;;<()!l, explain 
ptl)/:.:ic:lt C;!'i:~;lges in youth and increase,',:; need for P<FC:,tCli ('; ;':.L'ilce. 

• 	 C)·:;CYs II·l\iC)!'':(-;illent. Training for <:.)11 selinol pei-soflnei :::d I;;"·; ,::i Oil core 
c(Jil"1!")et,-}!··,;i;:s and principles. 
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GOAL It: Increase the High Sdwol Completion f~;)tl: !1 ':1) 

perC~H!: by 2010. 

(CONTEXT /ffl1PfJRTANCE) 

Over the last century, the impo:1ance of a high school diplotll;] has changed 
c 

markedly. While: ttl(; achievement of a high school diplom,'J or e':':; , ent potential 
once opened tiH3 aoor to a promising career pathway, theit rea:::v iT) ionger 
exists. In todDY's workforce and econcmy, obtaining a hiqil Sc!lC:,: iploma'or, 
equivalent is a critical gateway to the tunner education !:!' ,'::dividuals to 
compete opportunity. 

Indeed, for tad economy, dropping out of high school is a f1:lS"T,ort to a low-
wage future. last twenty years, a large gap has openc ..: "'~\Neen those 
with education !)eyond high school and those with less educati,: i-nr those who 
fail to comp thcir high school educ:atio:1, opportunities ill . Jorce 
diminish g and access to high wage jobs is virtll8!!y Jl C'_ 

(D/}T~~R_E.l~L?CH) High School Como!etio!1 Rntes H::~v~~ i~,'_'U'~f:Tr:t Pace 
Wi::: :f1 :r::,',::-;: : inportanceof EduC:l:i5~~:! 

<:s made impressive g3fW: in increasing t:-,r' hi. 
comple: ion I":;, il-crn the 1950s to the -j ~!'7!ls. However, d 'O,pi': - :'lcreasing 
importance; c: .,' hiqh school education ov(~r the last h3If-c: ;" 1'3te at which 
Arnenc:ms ect ::dete high school has not changed dram, ;, ,:"(;en 1972 
and .[ ~US, ::,:-aportion of 18-24 year-oids not in high ::;c: (lO' ,) :: obtained 

tuivalent credential climbed undC'r 3°;;. IITli': .;L.: ) :~::i.4%. From 
(the most recent datLl), the r:lte h::1s ~)~:- ':, :uctuating
'th . t 'f (J r:: 01a presen rate 0, (j,) 10. 

Both \/V:l BI<:1ck students have 1:];1(.1C positive gains over t!'f' I'Jst quarter­
ce1t!! ill :'D; • of 11igh school completion, The sham of i'; , .;;r·:)ld White 

·!.~tillg high school stands c:!i 90%, having ill(:!'r:;;:) ill 86% in 
, Glack students have also posted siqni ': ,t Ci " ·/:ih rates 

.. .it Ule 1970s and 19805. e rak l1a:3 re!",](': . ':\1 in the 
of 18-24 year-old Blacio.s hav!:lg ..CGIF! .:;11; .i' :>~:hopl in 

TIJC: 

ove;!, i 

I, 
for !!ispanic students is a different one. In 190G, G2.!' . '18-24 year­

'. completed high schooL l)::!ike 1'le complfc«m!' '2S of their White 
COlJ:;terparts, completion rates lor HisDanic stuc;r:nt~ ~,;W(: fluctuated 

. 5 years, with no clear tre;-;ci in either direct ;:1. i'L the 1998 

a c!!n!0:n3 or 

,
! ,WI 

1 
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figure is approximately where rates were in the mid-1980s and rPoresents a 6% 
decline since -j Q97. ' 

The drooout mte paints an equally disparate picture. During the; '1997-98 school 
year, H,:;panic :5tudents aged 16 through 24 year-olds, wh:e 7_ of Ilon­
Hi~:;pan Whites and 13.8% of non-Hispanic BI~lCks are not in ~',ci1ool 3nd have 
not ea a i;;qh school credential (the h;-;t3tus" drooout r;,te), ; rate for 
Hi:3p;]llic stud()')ts is 29.5%. 

M3ny experts correctly point out that the Hispanic dropout rate is a complex 
story. Wilile fil'~;tgeneration Latino youth aged 16 throuqh 24 ;1 both parents 
al,oo bom in ttw US have a dropout rate of 15%, Hispanic youU, !)orn outside the 
Ui reflect a 39% drop-out rate. However, the t::,ct mdns that the 
10v<,Iest ompout mte for Hispanic youth (th8t of US born w;~h U:.:-- ! 'orn parents) is 
sUi (:c; their non-Hispanic White peers 3nd-qre~1;"r ~\> 11all the rate for 
nOil'! ii, ;i0.flic i:;iacks. 

Th(~ hiQh ~'r.hco! completion rate of Hi;.;panic AmeriC:::lrrs is rr;,~chin9 crisis 
prc:pu i~:;ns. \i\"llmlatively low rates of ti"::;,natiull's fasts":. grc',j:!g student 
popu n grc :p completing high school,:\ is not just indi\!!r.iu;); ,:lpportunity that 
wi!! 1.)(.; ;;'.It in },;pmdy-it is the national economy. St2kc:l:,id(;: a:! levels must 
come (o:)'.tcth(:! ;0 develop and implement ::1 :es to <:i(::":\f", '!lf~ in'Dortant 
n::': ';, (ioal Ilaving at least 90% of t-k3panic c,tudeni;) ,i,-a(; ";.'!l9 rmm high 
SCilOC\ ; ~v rhe I' 2010. 

10L,!i\}d .. !~'-C.Q:-~E!FEDERAL ROLE} 
T;() ,_. ," e Admin:stration is committed to help build a fnundation for 
SC;'IO\)i, Icce~·:;~ Dy incredsing access for [':ispanic student:c, to ! it;i:1d Start and 
Qt;le,- (c,':iy cili iilDOd education opponunii Tille I, dlaik::'lq; ';1 coursework, 
Sir::], : class!) and learning communities and ~)fter-.sch(y:: prJ :ilm~:; and other 
e:<!n!-"L:d le8i"iiiilg opportunities. All of t!li~~le programs ;'1;!\[(-; i"';l shovvn to 
b(/::;:c,' :iierac/ :,1nd research shows that l'c-:8dinq diffic:uiL;l~:~: a!'~ :; key indicator for 
d,'n[:r"ir:,) out 0; school. The federal goVei"nrTl(:3n; is (:C~l:'inF to expanding 
a:.:cc:::s \)1' Hi:o!'8nics to mentoring and cO!!'::;De E:cce:~s . !-E1':: SUCil as the 
G' !':-Ui:l and TRIO programs. In addition, thro!lqh a so:· ::;rnaller schools, 
Cii ':;1' ;ichocw;, and reforming the AmeriGm hi:;tl school, ;1'113 ;(::leral government 
wi:! f'i: iff'; th.::;,lhere are high quality options available to 1n8fl; ::le varying needs 
of :,ch!:::::::cent :~ludents. Finally, the Clinton-Gore Adminisi , is committed to 
elF' :i'::-; ~:tatE:: hold all students to high st<lnd3!-ds and t11;')i seilools and districts 
al'n (' : Decou: ifc.lble for helping studeni!'; to Ille(~t thmn. 

Knv I~:~!~s an'! Strategies Identified b'JSfr.1wgy Se2:.':l:!~~.~1rticin:1flts 
.' • '. ~"~'~t"-r-' 

! , ... i ~~:·.. :_r!:::::; 

[1:,'. ',-,1'3 ill l'le Strategy Session's bre;::It,out on hiqh (:'lmpk:tion, led by 
Secr::)~ of th/; /-\rmy Luis Caldera, discu<:,sed :rey. Cil~]t!C , ::arriers, 

:,'S and ,'(~sources for constructing ii cOiTTreh(;!"Ei'./'; s:",",regy. in that 
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conversation, pC:Hticipants discussed the,c!l31Ieng'es of access to preschool; the 
lack of cultural 31ld social capital; the im~qu8lity of resourc()s in Illany 
mJighborhoods and school systems popu!:.1ted by Hispanic;; 10'/\/ expectations 
from :eGchers :1:10 administrators; low:'ations by Latin:] st:L:lents; poor 
counseling; aw: i(~SS than rigorous curriclJ!ar options. In rp',!joi1<:',e to these 
Ch311c.:'nues, pa;'ic:ipants identified the fo!lo\lving ;:;lS C'ritiC3! :;! ies for a' 
compre;'1ensivc: fDCUS on increasing the h h sCiool compk:tion r3te of Hispanic 
stude!lL to 90':<, ily the year 2010. 

'P[lf1ner.ships CJ!7ri CommunitySuppoJ1 
P;;lIiller:~hills ar,1Cmq scrools, the private government, colleges and 
univcrsiiies, nonprofits, ,md foundations are crifiedl to provirlinn needed services, 
t;:H!;:)i,~g c:xi:;tinCj uxpertise, and levera£; rees. rl~.1linership 

s!T:;tcgi(~s or 
• 	 1::1 Icuur:Jqe :~iness and community 0rganizatior:s ie' nstablish 


rn(~n; nq, !!oring and internship ~Jr t~ ·.~·~()c·: :'.Ulcj(:;r:1's 


• 	 Cre:\Ie !c] ~:ector internship and 

~;i s to):')S during their high 


• 	 Cun';tnrc; ::;, education partners!' focus on :,ilin(;[l31 students and 

pr'C)viJe inr( ;;,'liiJtion ~:1nd access to ,-~)ec:,J:ldary oppn liuni lies. 


Curricular F?p.f:I('u 
Hi: :;1: , hiD!\ :>:;;1001 students need access to l:!fJh-qua!ity and challenging 

c! ::r:::: !f',:1ll ;Ii~(! ii'::;rructioll in order to de~now.:t,'::te thnt Ilie;!) sc;()oi and learning 

m::,:, ",,1\! 1C) ";'D9.re them for post-sece),'\( ,'I,' (;:dUGJliC)Il,:, ,,\'" :;m 'J;I()lidorce 

Of!D(;'~L:![t ,,:' :!ticipar:ts discussedt!18 ;~'):;ig specific: CU:, i:,r,'(;t'orms: 

• 	 i'~':::3i',t'e ';,!(1ents ilave access to cil':,!;C?":(;lg CDL::'~>:,\lQri'" iw::uuing 


r"V:"I\~(;(i :';'icemeilt courses and hOiH';,':: (>urses, 

• 	 1)~;\i;!D:') ::,'3nlS tailored to student:.; vilho "(lter U,S, ~:iC)h :;chools with 


lii]"ij,',j i::i~',' proficiency. 

• 	 In\!(:';t in I' tll~:1t combine'riqcr;)I.!S aC:.1demic st~md;-i s with workforce-

r ,:,:,':O',:c'nr' ",",C ,';,.""tl'ons a' nd professl'oll-:1: -"""](·"";',"nce\'·"-""L~II,Cl!,:,~,.~.\.l 	 Ct.'.",!_ ... "t,::; • 

• 	 O! :'portunities for individua!i2,8d i:"::truction thrOlwnout the high 

r:urric'ulum, learning expectntions, and aSSnSS!Tl(:,nts are aligned. 

R('7fonn inn the! ,i;nh School 
S( Systemic Reforms. Students need a lemninq climate 

';:ing them in school and cOlT1p'cting hiD!l :',L Tile current 
strDC:' "e Of I :llerican high school is of:,c:n ;;·"ithctic,;\ j til': ivieJllalized 

I ,i::;panic students. The foll::::win:; are schoo: .. lx: reform 
strati in the breakout sessiun: 
• 	 I':UC!C: :;;.:: sizes and provide smaii-~:chonl settings (::;mCli, schools or 

~>:)ol~: Vi i i schools) to foster conrJw::ion'; and ensu r (~ 2 ,degree of 
Ii !:',/idll':.!,' '::;i'ltion. 
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• 	 Provide more college counselors and curriculum advisors thot reach out to 
Hi:::panic students. 

• 	 Assign ev(·:!'/ student toa school staff member for a weekly "focus session" to 
tl"Clck pros;[\:~;s 

• 	 Sunport Cl!Hi develop high-quality d'"opout recovery and CED oro0rams. 
• 	 Et',':ure tr:"L ::c:hGols ,;Clnd districts ard states) are acco'mt: 1:,:e f.:~'I" including 

Hi5iJanic ~·;:"dents in Cl3sessments Cll1cl that d3tais aV3::ab:,', 
• 	 11',c:-ease ~:',':ie!it access to Advanced j'!ace!'nent cour~;c:;s \',,'ith qreater 

inrol"matic;i':;ld advisory support. 
• 	 Offer exte,'\,:,:,:::o learning time such as before- and after-school programs and 

sUlllmer sr;' [(lol to heip students reach hi(1h standards :'1i10 i·)!"(w[!.ie Droductive 
o[i;')ortuilii ;(:~; during the out-of-school hours. 

• 	 F\: )vide:; CClu!'lseling, diagnostic, healtl1, and other social sWI.!!ces needs for 
st,!,enTS ~E; :J part of school services. 

• 	 I[l'/!'St ill iUF';-quaiity alternative schools for at-risk kids ~:1nd dro!'}out recovery, 
il·\r;::.!dir·\Cj (:' ;::mer schc}ols. 

• 	 [i i'! the: !)' '(,ice of sucial promotion ",lIlO inrffective re+~;!lti()'1 in (1rade. 
• 	 (>::.\te ::v:: ;;,':V8S for strong linkages a:'lCJ:l;: schools Li" ce',! 'I:Tl:~:1 npproaches 

<"'i Lill) c:.:i'.'!·nination. of successful P!:)ct:c:r.'s. 
• 	 111(;(;3:::,:,' ... ',;!"al investment in GEAF~ LJ!) ;J1id TRIO to ~-;er\'!:, nnre Hispanic 

• 	 C: i: :te d!:·j (: tier flexible time programs, distDnce learniiHl, ;~!l(j cLher 
ci". :1:,: :: ,.::!rning systems to the tracitioll:j high schc-",ts-"Jli' "i!sure that 
st·"·:!;,,,:;,: :Td content are not Weake!l::~ '11 :hese pro(;:l1'·::,;. 
r:), ": C'(Y;"> , ,'" ':)OI-l'O-Vi")rk and other ca· r·:':··'~ ·'\'.,./-:lrenp.ss I"':·nr:····,',lrc 
.. , .. 	 'r(" ::;:'.""~"_'.C: TC' tec'I"nology ('1 e "r:,,' 1,,:,'nl' ,"sage" '1Iltn'":lroi\ ,:., ",:1 K-12 

• 	 1- ., ".J \ ., ,. ," I . • \ l. " \.•. ,: I ... \ (,:..( -' '. .J' ... ,:) 1" " ":' 

• 	 E_.:,.1; " ,,' ~.~.I ..J l' I •• \ • .1 ........ ,I. 1.... ·.l ..... 1 ~~I , ...... I"·••••! "I : .. 11 


C·'"''·''' ')'" .­ --"';"";a"I\/ th "se WI·th a h··I(..,11 np"~~'-;""gec: of 1-1: ....1 '.,.-: ........ ri°nts
.J~.!:·:C.i<,; ·.·... ;..... '~ ....• I I J C: ,:..:J: r_',:·.. :·· .• t·:;;·r..1 ",-J ;1,"1. ~-..,r:;;, "" ~'•.:...... • 

TeAc:"('r o! li,;'f\! 


Critic;! 10 ii::!')o'!ng Hisranic high school cmnn!etion rates is il forus on the 

qual::, ;,nd c~:):;city of tile teachers who w'lil~, vdh 1tlesc~ ~::i(:::l~:)l a daily 

basi~:. ~:1!'! i'::i; ':,,:!5 suggested the followinc; Dro:essional d·;'lo"; i'ne::t, 

recn,:i '. :(;i11 Z'::i j-eward initiatives: 

• 	 \I\I,,!:, wi:: i ':c.:;·\ools and districts to deve!Dp Cl.J1d implemr:!lt 1·\::]':"m 

Pi' ::-;'ssiU;:;':.i develoDment strategy s8:::':Oio!::'. io e!lh3.nC'~ ili(':' I ~:!:mber's 
;J.'.:; :(~:':::~': u! inclusior: and achievernc::ll j(:,!- !lispanic s:uci(-::;;': .:'id promotes 
1'1;, (';;<!;'C;~:lc1:ions for ail students and Cl.:!tlii:·il underst2;',d 

• 	 Ct.' ,t.::: I 'Ie.:. ;fTiives for high-quality teaCil(;rS \':) sel-'vle in ;:iqh·,;w": ilnd 
P:":O!Tl! !:::1:y H ispallic-serving dis1I"ic,,:. 

• 	 Ilk:: :;a~o('; ::: pay for teachers who P8i::c:ip::;{e in bilinqll:d st:!i! (:,:velopment 
e)fi!' !Jecor:',c: fluent in Spanish and teClc;',il'l districts wii;, tin::.!' :i':eds. 

Pare."! i'! In VC'/\/f}!T1ent 

Pare:':f; piaV :.' key role in supporting educltional attainme!':t. V.Jhe'-e parents are 
not iiT,' I'V(),:: 'j their children's education, ::c:!lCC,:S mw~t V:/Ci i~. to liT":i,18 their 
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as aU;, 

:C:5 

c, , U 

students' parents to support the goals of completing high school. P,1rticipants 
offered ihe fo::uvving par,:mtal involvemem ies: 
• 	 Oc;v(:iop Ol:trGach and school-based lJi(jgr~:iils that mClke Hisp::i1ic parents 

fesi ',veicorne alld that connect them to U18ir children's (}jLlc:..1~ 
• 	 Sii!TluI3!e I<::panic parent involvement l)y nc:signing a DuhJir: 1'(; 'lions model, 

tl-l:,:,: "iilOUld include sending materials i '(Jlll(o in Spanish 

Research 
R8Se(-l:'c:il pencirms Cl r;ritical function in irjr:;ntifving and dissemill8ti!lfl best 
practlc:c~;, iderllifyil'g gars in services ana' ;1:ing key str::.lte0:es. Tt1G following 
speci;ic 1"(3Sea:'cn initialives were offered: 
• 	 Fu: ::! I'norn n:;search end data collection on effective pr;1ctir:ps hr ensuring 

H":':::c; s!l'lients comolete high SCi1(Fd. 

• 	 Di: :';~'iT~in~:1-:: effective, research-base~i 

Pf"':<:';:'-"',j (: ;:P) students to achl'eve 'F"," .' 	. _, I _ , '.' ,. ___ • t.; ,{',,I 

• 	 C::; ;:.:ct i'(':-:,_,3rch on effective use of i'eSOllrccs ;hilools. 
.p.,,:::~;;:; 'i": :c):e of hiqh stakes testillQ ' impact Oil ili( ,1 5(::':)01 dropout 

C)!",:j c:ornp\,,;,::m r~tes, 

• 	 C ::~:! w8,,:ites th:1t provide a method of sharing instrw:tinn;]1 i!-3tegies. 

!:: Double the percenr;-; ; ut Hisp,mrc /\:l""'i:~' :5 
:Vlii; (:::n, associate's and b;:;,;::'::, ,"s def;:8ns ;i'': ',)1 , 

(CO r, fT'-,I VT" I[;,:! r';I ORTANC~\1\ .. I", _ 
,~~ .. 	 " "-_.. " ---- ­

Over ,: (; !i)~;: :',c)verc:lI years, it has become increasingly obvinu::; t.hat a college 
edUC:.. :il I:::; ::nre important than c'/(:~: ere. Inl ( Y::CJ men who 
comp:' ',::,j at :::,::~st a iJa,:.;helor's degree ~::::):':Fd 150 ·:.,lary of their 
peer;.; \.::: 11 no ; nme ti,an a high schOOl ciir;;c)lT::,-j-and you e.arned twice 
as nW:)l if tt'(;y Ilau Qraduated frorn .(Nationoi't1r Education 
Statj~':i!,;::). 1 'ii- e>:alllple, a college :!lore over a 
lifetilllC', Oil 8',f(:~rage, thi=m a high schoci DI-;-,duate. 's degree is 
worth ,OC:() over a lifetime (Census IJUIP.iEl), 

Howev";r, nics do not have access t:) these same opportunities 
, The relatively low levF;!~ of Hispanic eC'l'TI "c Axplained in 
by lower ievels of educai :lttainmenr, /':Il".-~counting for 

!:-i ;lqe and gender and inecju(~atic)!l, U.S.-bo.rn 1-1; n:" were found 
::cTcent Ir:ss than nOIl-I-:':::P;:d;;C wllites .ii'; remaining 

"u i)3p due to other unobs(;:'vc:(j differenG~", ·";S quality of 
ic variation, and disc!'illlini:,ory ernpl()I/!lV;; it i .'~'ices). 
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As hif1hlighteri by the Council of Economic Advisers, Hisoanir:s are greatly 
undelTc'pre:,c:'-:ted in the high-paying inforlllL,tion technology (IT) :;ector. While 
Hispclllics rc::present 11 pertent of the U.S. labor force, they ClI-e (.'\1 4 percent of 
workel-s in 5 iT occupations. This HislX111ic "(iigital divine)" exi:"'~ because the 
relati\lc:!y 10\lv (:ducaiional level of many !!isp2!lics prever:ts tile:: !!"Om entering 
the IT' :,lbm rli:,:r-ket. An AT&T executive :!Jd::; that a 30<X) I;Jil! II;: ,((:; (Hispanics 
wit.houl COil c; degrees) \",ould cause ;" cri~;:s atmosph"I'e in i i!nte industry. 
Withirl i:1e 1'1(;;-[ :Ilree iu five years, there \/,'~;I L<:: 300,000 ur:!ii!ed !'::lology jobs. 
We nc,"~j to do mme, 

Today, more students are preparing for (.ollo(]e, and more h:lVP i':e opportunity 
to cc:~finuo iilC-;ir education. For exall1pk;, the percc!lL:(i(; ( .. high school 
gradl !:c~ 'i'Jlm have taken four years oj i.,:!l~':~i·:!l Clnd tI1I'(;'; Y'· ::' !ileh of math, 
sciell::'::, cHld social studies increased tum :'.:3 percen: to :/':cent. SAT 
score,:, C;,s!Y:ci:dly in illath, have gone LU O\i('!" ti1e pacotl () \' "-even as a 
la!-ge':'1:-:ci 1:1C.!I-e diverse group of stuc!c'!:;': tock the Ie::: .-- with large 
l'nr-re:''''':::C:: ;:,:-:":c"'s all rClcl'~1 and ethnl'c nro' ;""S " \ J ,. _ , _I • ~ ~~. ,-, I , • _.' a Cl ~j . t ... .1 • 

HOW(!'.("l·, V'i!i:':; we are making proqrC':~ iiI Closing onIl(Y~: ii' f13pS, some 
group~: '- e~':i:<:3I1y Hispanics - continue u 12C) behind. 

While/he Wll.'~; in college going have n(J!Tow(~d somewh:'Jt sin(:" !he mid-1980s 
and, 1·:"- t :1(:1 "'; r time, a majority of you fig i\!r'(='\!l-I\l"Jleric;,,-:~:; I'; ,:­ "ing in higher 
eduC:'~:'i'l,iii ;)··mr-income students COll;j:'llE~ to qo St!';l(:;~: :J college at 
signif: ][l::y !,ii<-;r rat::?s han higher-incm1;;' ~i:c.1cnt'~, aile ,:'., ":f?l-icans and 
Hispa' Ci no : ,,;]ighl to college at lowl:>.!, I-':':C~::; [',;::tn \!\'rlites, 

Accon'I1(1 ttl !J ,S. Department of EduC:iti'on research, ::lCi,!: "-: intensity of 
stude"':' hi: ;':choul curriculuni is a d:J:~;:r1;(!lt determin;1!1t [,tiler' they will 
earn (' (;01[(, degree. Rigor of CUITi,;;)jUiil is a bet:,::: to:: ':)1' of college 
comprViOIl tiL') test scores or class (,!,n', ell'lei Gf:JA, anciilv: ;;ive impact of 
the hi~:i1 sci,,::;! curriculum is far mor(-,; fii-O[lDl.lIlced for /\i'::::' ·:nerican and 
HisP81,ic: sjl i:.\C'ltS than any other pre-(:ci!('(Y~ illClicator 0; ;:::(, "r: resources. 
(/\de!: i <,m, C. (1999), AJJswers in the Toc;i Dox: !\cndemi,~' /;0.- :1', Attendance 
Patten' C;, anti! ,:achelor's Degree Attainrn("::t, ';"J:Ei,!llgtOii, L.."., ". '. Department 
of Ed'!:::lion.:l 

Hispall:CS U:(i'::" 18-L4) are less likeiy L) be enrolled ill ill:;!ii''':'ns of higher. 
educ;::;:rjn til'.:;: other students, 20% of Hi:'q,)(J!'lic~:; compan,;ci,.,) :.j over all.The 
perce,', :'qc c:r :."5- to 29-year-olds witll o.;;;:;Cl;-:+;I-'s or 1"::: il'1C;, '. • (~f; rose from' 
27 pe::C~:-1t i,':iD90 to over 32 percent ;'1 ,!'.!~<). Howe\/';l-, :;: 'ics have not 
ShOWl1 con~;';':.'lltly strong gains over ihi~, p(;!-iod. I'!: ,; of degree 
attain;rc)!lt C\;i',linue. to hover at roughly il;~;r::-18 rates!');- ';i ,;.IV While the 
natiori;i P(;!':(:: :rage of individuals agc:s :25 ;:i;tl older 'N! Ii) ,I (J bachelor's 
degree; m hie!' :r:r is 27%, only 11 % of I ii.'~ !:;cs have (';F":!:-lrj(~rgraduate 
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degrees. Simii,lrly, uniy ~j% of Hispanics ,']ges 25 and oldm hold ;:]n occupational 
or aco.( 'emic :.:;,:ociates degree, compared to 7':.;, nCltiona!'Y. 

If todo.\,'s eco[!'c·,my is to ,'each its full POtt'lltio.l, so must Hisp;:1I':ic f\mericans. As 
a resu!t, as L'e; demographics of high snoal :}!ld colleg(,; :',icy;:, change, our 
systern of I;i():(~r education must adapt U SH've; tile emCIT]i:l' i . <'ketplace .and 
the incr::as1:l:' ; :umbers of Hispanics. 

[NOTr=:: \Ne li::ve c~ Irlt of statistical inforlll;)tion here, what .Jbrl!lt research on 
what wmks? \ ihat Clbou' increased access to ~:tudent aid')1 

19Ul,fr0 r\!:~G ;~iJ.? ElF ED E ~AL RO LE) 
V\,'ilh ::.I.!)!.',):l '.,t the Clinton Adminislr3t:cm, cel!ege opoortU!'1;tv is expanding. 
Fede:':.i ~}tu(.i::;!,: fincmcial aid has doubled f:'om .";:?3 billion ii'll;' ':!n $60 billion in 
2000, iiv:lu':il::(~ tile HODe Scholarship ClI·d ijlc':fT:'3 l_earni!,,!':l t, ..:its. 

More stuci;)n"; IlOW have access to Cf)!!t?C'!8 scllolarsl'!'!)s. 'e new Hope 
SchGl:~;:';:'i:!~:: credit provides up, to :!; '1,~:UO li'1 tax relief k,!' t:C' ~;t two years of 
colleo(:, SiT/iil', ?6 million families $2.6 !;i!lion in 1998. TI);,:' iime Learning 
cl-ad:' ,.,i,:·.:. ·,,·.. ·,,·'o·(OC L") to $1000 '1''')'' I·'·'·ll·'··.. '~ "'1~ senio"" ," ··.'.,::>r,p. students,c :l'---~,'~': ::',.: ~ ! ,1..)\ ,'-..J q ! t. ..,1: l}~ .. ' ;:~, U ' ,! .), '. . ::;1 ~ 

alld ;,;:s '::e':',!llg jub trclining-gave 2.3 : :liii;(,1:; L1iililies :!::;()() .' .)11 in tax relief 
in 1D~rj. UV!' 3.8 miilio.l needy studer·,ts ,,'::;coive up to ~];:).';j in Peli Grant 
sr,ho::,~!:ii')";,:; ~1;1 ,lOO larger maximum qrant tt13n in 1<)c)3. ':::e 1994, over 
1'.;0 .) /\" ;:(}::'~urPJ il1e:nbers have earnsd iV3E1i'!V gAOO i;;:::e:' 'i' college while 

. s!~rvii .'.' iilC'> -:>illillunitie::-;. 

This f\, :rninisL.·,tioll has also made student loans more anDrei:' , hy introducing 
lovlle: <;::: :.:;:' i:iterest reltes that have si;:ve·:i U;() iJvera:i~ ""r over $500; 
rTlOwi>:::i: ,t(' ! ::paYlllent terms, inciudillq th(~ upiion to [-C,; ::.; a share of 
incm,·· .. : :.,e:! : ..' r:csto:-ed tax deduction b:' :·:tUc:·~·!r loan in;r"''';' ':e new Direct 
S:UCl:; .. I_'T-ii: um~]i'31ll--established i:1! ')~\.i----!)ypasseL: ~>,; ./ qua~anteed 

.lclldc: ~C) C::c: [-IUdIlS to students more (~:.i.id;:\" simply,~;::.:: '.. ' !y. Together"; 
s1udc '. c:I,'lci ::::.:<payers have already:;; '\/8,; :1: '15 bil!ion Iii: student loan 
rural", ' 

As a ['(';sult, 1:nl'e f\ll1ericans are goill~J 10 cotleqe than CV(·, , :"'~fore; sixty-six 
perccicc of: .::: Iligll school graduates (;'lro::2:1 in colle:ic:; (' .'. ":e school the 
n\ , "oxt .;i, .': i) ,,")'"'1'''~-' ~ i: I; ) . .'.;"cd... to on'ly 60 percent Iin "11"9U~:; . 

[t\.'OT::: [-.I,,,C'c1 ! i1 0re here~n specific prog!';lIllS, c.n. TRIO, HS1':;, r:!.:-:.?] 
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, 
• 	 Supr'K)rt challenging curriculum in elementary and spr.ondary school, 

incl: :ding 3(;CeSS to gifted and talented and advanced plDce. t courses. 
• 	 FOCl.1S eai-:Y on coilege preparation and outreach ;, creating K-16 

pcll-: ,orsh" such ;:.,s the middles ~;chool-college Pilrtll' ':'~h;DS that raise 
stlJ( (:l1t 8::lectations and prepare them academically for ",; ;,'(:(;ss in higher 

n, :GEAF< UP example?) 
• 	 Impi(:lllent :~ai·!y and ;:qgressive inte:vr::ntion strategies-f'·· "l remediation to 

7111ad\! lrleed I ':Elling j=cr example, m:)· sC:lOols have friune .;, grade can 
be :i cruc:i;!' ti,llP for developing interr:;':t and discipline ill ji : if: scientists and 
engilleers, 

• 	 Incr(,:3se SUDport for cutting-edge, experimental approachA<.:(c;uch as?). 
• 	 lurage melltorinq 'programs that mitch l~isDanic sti til community 

rCJ:,} 

• 	 :.' alternative routes to cot!pqe, inc:uding the 
be i; (;;::lrC~::- cptions and a pipeline to io(1':.: 

Inc(AF"~(' te dagree attainment 2:,'(/ artir:ulation with I,: ·:r:he!or's degree 
progr,; 
Becr,i: ~j:: ::;tuden,s will proceed ~~~!"aiClht into four:-ve;:) !r:;~j8s-in fact 
50 0AI .!CS go to community .::e'~--,nl1ch won~ :1';' i:J he done to ' 
ensu :tiOilS between two_I!-,-\:r;cr colk::;:; students 
CanT.: ;, :iClr's dogmes and no one is Icfl :c;ilind. 

Ensurfj '7 CO/it!,:,;? retoi Itic:n. 
IncrcI.:" i)(:rceilt of Hispanics who Dtt3 iil college dp(w'('~s requires more 
than ::'C;,,:o'i', Hispanic enrollment; S <:if:;! communiic· :;' D1S0 develop 
strai,: ::p Hispanic Americans st.,·,,: in cc;;tege (e.g,," <nn the "over­
preo' m, helping students m8; (1Qod grade;), I; 

• 	 :;j K1riS to ensure that stUll,nt~, conrinue to i!l CIt least one 
~~~:;mester, Research inc! '::':: !'\:1t, corn:, liar belief, 

, !)()se a considerable threat to 'pe com:':;;: 'l1g student 
C"i~!l when they can not r:~ lie full-time, C' ':, ail important 

• 	 , !JI(11roms like; GEAR UP throuC;h college. Aftr:;I' ~i", f.';vpn some high 
!')!;': t \il,dictorians doubt their ai~'iiity 1.0 succeed at I', ier colleges; 
!':i!;c '(~!lt~; ~~;.:/ reaching out to them malv;s a hifJ difference. 

• 	 F:. !ICw,ys to validate student sucu:)ss. 

SUP!)' ':. l-lis;1:11 lie-Serving Institutions' 

[r'J;cm:C'l :1'.1 here, or at least some contextual info on ! role of HSI's 

aIJo'/':. 


ProVi,!j:7g stuC!":'!lt-financial aid 
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- EX'[lr:md. scholarship and' grant opportunities, not just t8X credits, which 
Iy:( !use 01 iilrlited resources, have less impnct on Latinos. 

- E::' lurag(3 invoivernent from nc;\',: phii:mthropists to create greater 
opr lrtunii ior grams and scholarshiDs. 

[WH/\ S TH!~: refund POlicies that requi"e some community c:o'lege students to 
repo.:/ rants :\f:,'3r dropping out, this cl'l I'tionately pu':~,'.il(.:;s low-income 
studc~:ts and cU~,:ht to be fixed.' [NOTE:: acJllliliistration hns i.'i'()Dosal to do that. 
on t!"(: !,ligher ':ducation Technicals, unTr;':LFF) the bill i~) st.':l':d this year. .. l'm 
not St.'. what '\!e're saying nere. DO we ~:,uppoli somethinq iii((~ tilis or not.] 
-:)are t:::.Jclents eariy for the oiJstacles that resioerv'v' stJ.tus pose in 

en iling in COllege and receiving aid. r : Do we me" 1 students 
. U(' 'r IJ,L)(::'s, cr vorking to chcmqc t: 'GSC: icies? E:ii" we need to 
u wi t::r, D,'oblem of Hispanic vaiec s not beiil(] to college 
IJU(;:iuse U' I' immigration status,J 

Increa stne; a(;!~ !('!f7ced degree attainment 
H:- i'G sue:: ',:,': should measured by more than incre,'1ses ill 8ssodate's and 
b:l'::i:,";, ':;'5, but ;:; so !)y affecf!lSJ :il/} ill;: :.lGr of g";':::] (: :'~:)es earned 
by Ii., .::: pal'lCip3nts described, ,,~I'; ]creases :::1"':' "mt 
im :-lispanic leade:'~;;; ::;,1Cl creatine) iT;;·· . models to 
he!:') ~. elilTates for Hisp:J!i I.I!1Cj,:"'oraduat·:";), (::< Hispanicsj > 

eeli'!: .~.V% ci ,'ii :)f:!Js. 'v'v'ililf:;; foreign studci:: c:.;'n 33%. 

i'1 ~.;'1C::ESVII. 
;\J01":': Tu be: added -- Descriptons and contact inf") for resources. to 

. :1ilylcuI of tile goals.] 

r:- 't),("'T' ;' ", .~.;: ::) C 
I .~.;. \. I . »' • I, _ ~ '-'vrn. 

I 
i· of JU!:;'! 5 3lratE:gy Session, IJrnc:idont Clinton ani:] \h~e President Gore 

U!!V'.':: a ':<":3 at pl"blic and' Wi'/;:;L :::,,~C,X comi'r;::Tl '-;')r improving 
Hi· [.; SiL',";,,::;' eC1uc;~tion. Participa!iw' in FK~ White I-!:!u',!r:.t.egy Session 
on Imvil':·; : i;::panic :3ludent Achievt:I'i' v:a satellitc\ \i .I; if: (".sident Gore 
annOLiI :t::ed·.{~ral lederal agency proryz:.;"lS, ('J.S well as' ;) p. ip between 
theonai i II, and 11'le Hispanic RaciiD PreS!el(:1l will hosted 
an non Hlndtable where he annOl: a new eE/\ :~l.,;:: n"Dort and five 
nation,.:: iar improving Hispanic stllder;ts' achie'/imi';r. over the next 
dec:o.C! (Sf'C: ;"ppendices). The Preside!·i ;~Isn introduced :: private and 
nOll-i) fit S"":,C)I' commitments .. Described iJeiow, these arc :iiilV () sample of 
pm!T! 19 s: :c~qies and commitments community partnel's ".: consider as 
tl1(;'.,Ij:'·e O!:i (: difficult challehqe 'of improving Hispanic eduf' ;:md meeting 
tl-::,; .' nat ;j spai:). 
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• 	 ,2010 AH1;"1T!ce. ciose the achievement gap between Lotino children and 
Ari(;io, I~.f n American, and Asian students by 201 U, thi; r\Lltional Council 
for Comln: iility and Education Partnerships, the N;:l\ior,.'iI /\ssociation for 
Biiingual ucation, tile National CC:JUllcii of La R;,/:3, ;md the National 
A!~::;ociaj 1 for tino Elected and Annointcd Officials V'l~!i in in with leaders 
fr~):n the i'Jrd, Irv:rie, I(ellogg, and H[:zen foundations :In,: /\-:,"::T, Univision, 

Insur':1Ilc(,}, and General r'.~c;tors Corporatioil to::I)I1\1ene a summit 
in Was!; ;ton, 0,-:':':, ill Octobc;r :~(,j(JO and comn':it i) a collaborative 
p3r~,:lershi; over the next decade to sL::Jpori the LatirF) aC:iif~vement agenda 
allnounce~: Dy President Clinton at the W!,ite House S!rz:n.::::! Sc:ssion. [Need 
more her(~, 

(I nend to through these as many are repeated in Hl::; d;ff8rent drafts; 
sugs(:'t!ons how ihf'!y should be orq:l',izr:>fI" ,by seC[t;!, ;,' ',; , or content 
are:::, .:: g. :-:tClI ii'::/o!vement, l'eadi~l~l, i:: r , (,toi'ing), ... Li t , ';1 rrowed by 
Jacr',:'lnu ". :iQ. 

The /\~soc : '):1 of Hispanic Advenisi:;r, /'.'1D'1r.ies (/'dl.:;r.. L Till'; jI.,ssociation 
of H;::~,'3nic /', .·'(Htisinq Agencies, the !-:~}: •... '!!:J! oc;:mizatio!: (,1 ,t' : 'J-owned 
and! <norit,/i' ',,'Il3ged advertising finns, \'. ! wlC'C:'take th"~ t, :;Jted 
His!:;,: ,ic CO:T;;': :uniccniolls camlJaign to c~c:;,:; ;i,e educatioi",;; "~, ",,;,/ment gap 
bet\\:'n Hi:::!» lics and tile rest oUhe StUc'C:;ilt population, :::'\r" "illturaMente," 
the P:' iect IJ:.!i!: he executed through two nii ;iti-il';.-,dia camlJ~,:r : (y!l', '.'llill educate 
the, ,c~nts 'of, yem-o;Js about the i!ll[i: ;n;:;',;j; of early": i;,.',: :md the 
secu; ,:' will (!ncourage high !:;ctiool YOLl~ll l<.) ;;:_::'::;;18 a caree,- ie! ':,"::',g. 

Aml,;;-ic:;:m t,_itJi:lry Assoc i;:]t1on (ALA). T: it; /\rnnrican Libr-:-iry i, ';Snr:i,1tion has 
cOITii':';;:ed te, c:;<1,bliS1I a literary award f();- ,);ii(j:-8n's literatliiT) • ::It ,!ects the 
Latino GultL! to (;)~e\!ate the award's i/(~::,1i,p to the 1(:\" ,i ;, ":': ;,1·,!wberry or 
C,lIcincott av/ru: by ~::01 O. Additionally, tiL: !\U\ will off(~: ;:;(],' ; u!'(,; f',gms for 
IilJr:..1 on , to provide excellent sSP!i:>' to li-:e Hispanit: ,::r' .. ,,' i:yand 
in an Ot;' campaign to show,oU'i':;' :)zations ),!C, [ similar 
mode! progr~1:I]::;, 

Amr:dr.an f\ :.;,C'C:mion of Museums {Af\ML The Americ:::1n f\' Irion of 
Mus:: :'I1S i:~ ,nmitteJ to closing the 3chi,:\!~';r:'1e;lt gap by (:::'11: 

muse 'lTlsto li:.::e, the needs of Hispanic S!UdCl;:3 by prov:;j:ni-:, ~:,;:.r training, 
u:::in: i:chr;( to link to schools with1hiq:i i k;D<mic pOr)!:;:', i making 
curri: :um ,Is avaiiable online. A/V.'i v,;il1 ;;!~,~o create' W!i:1 web-site 
to pn,:vde mation on this outreach cLlinp;ljcHl, publici7 1 ' :'1' '" '; its 
pub::';:Lions, ;:}'d seek promiSing practice~; 'liOlli iTalseum:, :n I:;i j: i on the site 
and i, j is pl.t:ii(;;)tions, 

R!!?!d: Out il!'ld Read. Reach Out and Read, a non-profit 0!'(.1:J-:i7.2tinn dedicated 
to W;\;iding !'ents with intormation on ttv; i!;I!)f;-t3nce ot U',f; Ie!; f,;evelopment 
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and literacy during routine weli-baby check-ups, will initiate a maior outreach 
C81ll[~~).ign to In:(11"8I1t ialTlilies. 

N;]tronal PTA. ::nd t!-;e Hispanic Radio r\I(;h~\I()rk. The 6,5 mi!ii()n member 
Nr:J.tioilal PTA ,:ild th!; Hispanic Radio Netv/ork, with 100 al;;ii;:l~ , sln~[,:JIlS in the 
Uliiicj States, ;;U(}nD F~ico and Latin Amo,"ic,c;, 8ililounce ;1 ;:r'" !:-",',:Ii::rship to 
procl:.,ce a se!'i, ,s of une-minute radio progror::s that will hi~1; i;i~ ,::1. the positive 
affects of pan:::.?31 panicipation 011 student aC3demic achk":'.f':':!;":nt, offer ideas to 
pZlren,s on ho'.'/ to pl'C:note s3fe. efbctive, ccn-:l1lunity-centi:;"c:: schools, and 
identify resoU!cc~s' tanieted to Spanish-speakinq parents. 

corrORATE COMMITMENTS 

Pn;lc;nr &Gn,!T1hle. iJrocror & Gamble h::1S contributed $5G,Qnn to the White 
H:)u~:I.: Initi31 ; on ucdionai Excellenc!: fo: Hispanic Air;! ::: ' :,1:,: i',," the 
cU:::.'!",ci"ativG [: ;'~ent and distributioi, ;:1 ;1 inform,;; :;!."·:Jrganizers" 
tn (~lL'ort ';:) P'::lI"':i1t~~' efforts to secure :"l( ii!yeduc;::';Cn'1" ';' children. 
T:'lc i. 1nrmoi :i kit 'v'I/:i be developed ill bOltl i~ iish and ;;'!,'] ;!. ,c'; will 
a(;:;:3 the j, 'ivvinc: mr::cs: jJarents 2S;·~t ;·::y-;hers, /,,, • '-J i:- ; 'cation for 
A:, I' ::~dinq :: :\'J:Jrc:, College. and M;:lkilHj ii t ;)en in Y:;':, 'i ;'::;::'lity. 

Thn i'!i~~panrr.: -".::i50C:at[on ot Colleges ",fIr:! Un'versities iJC!: "H~rship. HACU 
h::'J : !:'tnere'l n Hie ;::,1. Paul CompGlnie3, l::Jte Farm In~uri:; I~e Companies, 
and l' i Tar~:( ': '.:orporat:on, to initiate a CCd"pOrate internshiD !,10r,1':l for . 
Hisp; co::: :3tuJents throughout the Unites ~)tates, mt)(!' ,! ;":i;"'i" its 
succu':,,:~ful government internship r~}!n which :; " ()\if:,: :;00 interns 
annu; ':'\/. 

Sch(J;;;,qtic, t;;,:-:., Unfvision and The Nation;~1 L:1tirio Chndi"'~ :;'s !nsfitute. 
Scho;:.:,:.tic, U: >':!!3ion and The National L:<t.l!lO '}dren's Ii:':;!; ,:: v,,;:; inad a 
natio i:y !:,::,:d anrj !ocEilly t8rgete1 pU:,)iic ;WF:treness C:,lj'li' "fl!" ,!:titled 
"Oisc:,;.\/er t!w : --,':cite!:':8m of Reading" to ~:~~!Pp:}[1 Latino fa !~." i-;;:c~ caregivers in 
.' 'h' I't 1.'1' II t .' t b.raiSin: i. en" Y(:U!lg CIll!"r,:o;n s I eracy ~)r:II:'~ (mel Q\;era'"",...j' S Ll(jeir"'::;::~"',;men y 

nurtu, i:!q a t;i,.,iit!V8:ing the iove of readi::l ::torytellinc: i,' ::'llality, 
affol-,.:~"··"e ",i""";"Pl,'S 1"OOi,S aval'labl'e to L--·:, ',,,,,, , ) t t. ( \ I ' " ""~ I ,) 1\ L.', ~ :r'dren" er","",,,,,I,., 1 I \ . I, ' \ ! !. ;"'.'"' , ::. "11d(~, ' 
prom, :ilg 1'1(:.,', :.;Jtill(l authors; and increi::' i number .!,;;-;;::,,. 

app!": late i:"':' available for Latino il. 

Light::; ,,[In, rn "::md The Department of Hnusinq and Ur~};:-Hl r:h~vp.hpment 
(HULL igl"l ::-:n and HUD will team up educGl!' if:~C":ogyI 

reSOl;!:)S to i i D's over (JOG Neighborhol:)u J.orks ceni' 'i-::: ' i ;:i-:; and 
assi~;: communities across the c:m:·~ To laulyn i: ;, !:::; :r)nal 
partnc;';!llp, iltspan wiii provide assistc';';r:c; customi;:r::i' '; c:.'!:;;le content 
to mc':: ot the :·esidents at 10 1\)uiqi,tJ(j:f1ood N(;'i/Oi' ;:(;";,"S in 
Hisp;,,:,:: con': Hmitir.;s, Governor Thom;:J:i i( C of 0(:'; ''.'/,' :,: ::i :: :::,ing the 
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, lead in encour(1qing 311d f3cilitating this dynfJmic partnershin in two of the State's 
HUD :ighbc ' ;lood l'4etworks. 

Washrnnton I'/:lliuai. Inc W:3shingtonMutuollnc., has committed to expand its 
hl'gh "001'''.. ,'nO{H-nc:h'l)~.' IJrC-';lra:ll f,-om , ' 6 to 1'1 '- "J, t:; ,,; . Th,'s pr(y""':: , • • 1 J ,\J'! (,) Si::'tnc , : ,j nr'-'I/;rJes

\ 
11th• ,. , ". " > , • • 

and 1 '~F;]C;:: :"rudeT.s with ::: two-year in;eIT:shil) OpportWi \I lil ,:ilg of part-
tl'me e,y""to,/",,;:,,\;·\t in 'I'E'-" '''\~~:lk's financi"'l C(\I',(,\;'<.:' '\nd 80 hOI !t"'.' ('; inC'! :~t,'on ,'n.i I , . :'. ) ( I, .-.' \. \. I ' _-/ (A," U" ~. , . \,... , ,.J '--_." ", I ,I , ,," ~ ..wI 

'workfo!'::e prc;::·[I·ation and consumer edu',:::' (e,g, intervi;,:',;,,1 ;:xiln!;;Ues, dress 
code, tC',3!ll \(::(,1',:, wm!\ place eihics, time !:!~);;nfY~!llent, CLlii l ;';'; c!ivP!",:jy, contlict, 
resolutiDI1, mnl\(:y rn;:lIlagement), Over thc' P~1.st 26 years,'>; :mp!";,;':-I has 
served over :;7 '::)00 hiqh school students, udi!lg 11,000 ! I;~: ,:mic ::!udents. 

Sears, :~o(~blld~ and Co, Sears, Roebuck and Co. will imlJll:.~!'r\l:nt ;] pilot 
intern(~t':;:J/!ll(-;1 ::'Jring pro~Jram in Miami am: La'::; !\ngeles. ,Ti ::C~:."'::; ;:uture 
Leader:: ;YOW,l[i'l wii: iar~Jet Hispanic high :;chooiiuniors m:c;:;: ','::'Iho have 
demo;]' :r;:HC~::'::·Ollq ;lcaj!::')mic perform;]l1c~~ Clnti leadershi T 
Partiq;;l;' ':::,dems wil! be guaranteed rt-!irnr; jobs at, ."; (iT'i.] holidays 
and !:~,:: ;:T'8i' ; : ,'<l;(S for .3.S long :::IS tile',! !"iT' ;1 nett avn!':'· ,11 ;;;',01. They 
also ' f)!:,; r',. ,':i1Od LID with manager-!e',,!:": unteer mer':: ! 'I guide the 
stude:']>: ill ic., .1119 tJusinessiiteracy 8.i1(.~ i', .:)sZ;ional COi!: .' '.'::; who meet 
policy;! ;'e will be offered tuition mi'!"i:::n.':qnt for 

DiscO\i';r'Y CC :::rnunic;]tions, Inc. Discovery en t:spanol (- i) wil! (~reate five 
public: :;''!'''Jicc' :,;1l0UnCenlellts (PSAs) til;" i.x' run on t;;;.' { ... ,egularly 
for 8 \" ." iJc).':;;ing [:'l Cctobu, 2000, ai',': ci:;:!:'ted thrC?!" T,' I!' (;r available 
medi(:t: t~~<, i i'~St\ "viII fo(,u[; Oil one of i i::,tionall+:';) , ,',. i i'. cation 
goa!~: "i'10U: ',l(;;! I)y tile F'r'esident at tile '.:','I'ii/O I+)use Sll';" ;';"',:;n on June 
15tl1 en l'::~;i)cl"ml, in partner::>:,:p ':1 r;,b:e Ope:I'; ., .. 'S the 

·:·:;te versions of the PSA~; l:, i!l ioc;]1 COlT \ ., . ".) ... iscovery 
; rjiqito.i crlallnel owned by D!~{:) 

COLIne:' of [::;;:lorn:c Advisers' Report. The p r 8sident's Counr.lI of Economic 
Advi:;.::; v,(iii I, :::;358 a i"epmt entitled, "E"::.cri.:ati':)I:,:,1 AttainnT j : ;"ccess in 
tile r+ ,I, ['.:U ,)[':1\( IV] j)'nalysis of CllaIiC'l',.iCS 10;' !mprovirli; ! ;: ,':: ::;tudents' 
Achn(:!:'. ':1:e rc-;port documents tile qim::: li-: educ8ticl; ,;';: (' :::('s for 
Hisp:.':! '; ,:,::.1 [[ie irnllortance from bOU':;:i ii;(,:vidlJDI and "~"~I 'i:': i:,::'o;pective of 
impl'c;/p :; ,;,:'lic .silJdents'education:;: ,;;tl j, : \It' 'I'1(mt. I!l ,aCEA's 
report! '::l;S: en Tni:: need for greater r('; ::S":'lt:i,ion of 1+ i :,,' ·le rapidly 
grovvi: ,;nf(li i: ;:;don technology sector. 

Dep<Et: ,lont A~Jricuiture (USDA). In 2001, the U.S. Dp!l(lr! nent of Agriculture 
will e':.: ,;ti~;ll ,; ~::chol:Jrship program to inc;;cl:::e the numbc;' 'il '(S entering 
and ;;;lal1 [!'Om and 4-year Hisp<:u:ic :3L~rving Insti!:' i,'lcourage 
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students to pursue caree,"s in the 'U.S. Fund and AgriculturP. s0r.tor., The 
schol:) .,ilipwi!l ccver (:;ducat.ional expen~::(::'~ tor students en!":;:'] de(.:'-2es 
ranO il-'(' ""on' :';'1 i"~:sc\r';"'T.::l ot'Arts thro"'C;i-: :'1 (~")ctorate Foilr"!'::""l C"':::~uatl'on the.:;;J' ":' '., • , ..,,.,.,,Cl\,-, u,_:' I " .... \--." ... •••. ,::' <••• , ,I" .... J 	 I",'," 

schO!~)':lip ,'c:i:)lem5 must wori< at USD.'\ icx one year for c::\,:,; yea,' Clf financial 
assisi:\":':e re::;::!·/ed. The program, whiet: '.viil be called the i\';: ':)!l;)i i iispanic 
Servir :llstiL::jolls rs j:irogram, V;i:'; :::(;1"/(:: up to 30 !':!U'::'i:,; d:,l"ing its first 
year (i; , mdii ,1. 

Deprrrt:,lent of Commr~rce (~OG) 

r~<lGu!ty Exttlange with H::':r;:1nic Serving COnnn!1S ;:lnd• 
r I :'dvnr",-ojtfes. The Dep31iment ot C~::m:T10rce ';'-';\-\ ::ltO 
";(y,:::m,,sNiUI tmee Hispanic ~~>~ lq In;::titutions (i' ':' I::','(~ring 

i1i::panic studellts. The a~~'c:'-"T,,':ct(3 will re~,u~: : i ;,:ional 
(:c:il':,':-j(> program;:; between DOC; ;:':-~(:::~!.ilivc~s and, i <,: ':.' ",' , ~nake 

)C',; \\IU: nov;I!led scientist:: ::':ii :0) the H~:, '.:. ;,:i'lecturers, 
,':; ihe l)EjpcH"tment to en:",'i">' effortsto ,';,;::::i: : ::,:: Jraduates 

In Septe:;':;!'::,', Joe will spon' ,,-; ~ rr:frli·conference 
, Ir,:aders of the' ;':::Flnic commun '/,; :,(1 fY'-:';C 

,:ommuniC::li among the e':; :s' ex(!cutives and 
i' r,!',: progr>.:'3S n tile impleme;:: of the MOU , 

• 	 !" >·(~r.::::;[lS 2UOO Cunference. 0:1 ::entember 21-22. ::1)(10. fhe 
i . ::);';::lCllt ot COll1lllerce will spu l~;':)!" ,':; conferenrr' . ''''','' ty Serving 

::. ij· :;_ • :'--'1'1'" (IV" (~:,,). to IJro I'''''ote mil";"';! I I , J \1; ~J. ," ,. • ' , " ;: "1ts and"t .• •• j ! '>-' , ...:') 	 t ••• " t' !('jaatl'on I' "1'.... 	 j ~ ,; 

(, : le!- ::: :~!i'lci;]: ;lssistance progro: :-j'"1UO Mill(,:' 

I, ii':')!':::; of ;·tiqner learning, inc;,!,,:, Li. :"ubstant;:.~: , " :;: ': ,:,' HSls, will 

I ',',1 to I:nnicipate in the CQ;\:.:;':;C:. 


Depart :~!;7:'T Dt:!c-!-nse iDOD). The DC':);::i!:Tl'-;;'1t of Defen':':::l il n:'(!'and its 
stude';::,::~: n ip program to numty,:,-;; ;::-1' ic 
eduG;;',:~ i i.: ;'lcr:::8:35 schools, which ~ii member'; c,':n;; ;-; 
perso,'l,':I. ':, iJ(::Di.Hlmem has enterG~i In:o new partr;:',::' :11 Hispanic 
ServIIJC! ';l:~!i> iDn:~ ;"~n(j vv'ii! provide rouf'"i'ilip tr8vel expeIF':()- .) (::1ii".:e 

excepi'Cl: '.:,. ,l1erits WllO are majoring in ,;uuc:,1tion at tho:3c; :'." ''')' ;f':, and 
univer"< (~:.: t.,.: C:(lrnpk;L':~ tl'leir student te,:1;::'1i:l(J ornships r;-) :.- :' ::::'(-;ols 
oversee: ":. 

r".. ···~·nn...' r,...-~~-..•• ~ ... - .. ..... 'D Ed)Dcp;r,::"."", (}, L",,,.d..h.uIlO!1 \ 0 

• 	 ,",for;;'" Co"i;:; and Henchmar!~;:;:iorthe- Next Dcc;rcir:!-, The II.S. 
1,):,:1:';: if:;,:! o! i::ducation will rele,isi'; illdicator~; " "; Student 
/'., 'IIe-'J'.:: !'l'::m: r',);jiionol Goals and: "lCil for ti':: :,: i ;':' ::,de," which 

\ 

35 



provides national goals to guide federal, state, and locc-II prlucators, policy 
1I1,;1\er8, a,ld community leaders in improving education,;! ::H-:CCf;S and 
qu:,dity fe'r Hispanic students, This Dut)!ic;Jtion also provi, :C:-i i:l£ ;:cators of 
pI' )gre:o~; ill the following areas for :.;dlOCJis, communil ",nd ~;:;,tes to 
fC);~':lVV: c.:l:-iy c'hlldtlooci education, iearninq English, c!o~~~. ! ;:H~~:; ';vement 

, ~)s ai'; inc; (Jmpout rate, and incr:;:Jsinq college com::; .' 

• 	 TI!('~ "!c!(:~_ i3U(Jt~". L.!oEc is l'ei8asic,rl CIt l~~!ping HispClnic ~-:;!tld(~nts Reach 
, '1;",1,. i\I',;"l""I:/' -::t:;r'ldards' An '"I '1 iJ:""I, "wh'lch 'Il;(!"':( ., "'roml'sl'ng, ..:' l... r· , ', .... " ! .... , ".,J ,.~ • ' ,. .,. 1_ "'-" ~,.,. t"\, 1,: ' ,) i' ­

"-' (\ •. ~ 'le'","'! t-"I r:rhools and CO",' . "1~1111I'l'I'es to help I'"j;,;,,':"':r <:';'Jdents ,I', ", ~'!'~cl"..... \.1 ..L~:'teo;:"'" • ~ ~ '_'.\ ..,' "" • ! ,. 	 ,I I. \-d'-' 1..:.' 	 I 

~,Ilccee:i ill 1c;;H;lin~J, gaining produ(:tive employment,~" ; :~(:c:: :ling 
!T;;:llOl'l::i: ciiizf;ns, The "Idea Bool'," was developed: if: !! :;. 

D(:i)OI1!';;,::m Oi Educ;Jtion as a guid(~ to SUlmort schocL i" "; r:'::munities in 
';1:1 successful programs tiiD:' high ae::"::::" i:: ::' '::evement 

;y '()ilO : 'i::panic students, inciudinq !.i',; tederalfu:::,i':,' , " ::partment 
v'; I ;;c;r" !flG idea [wok to the topi)(} iDOl district:: ,; , :stest 
n ::islJailic :::;ludem populatic:: " 

p;'>:,fsfu r:GGi uistricts with ,;::rr:tv Growing tF',• 
F" ;H!~;" ft~L , in pal1nershin, it I\)ation;,l; ,f' ',')n of 
I.L:H}tF':dUC.itiDrl. will launch a';", \!vorksho;:.i',; , , ; districts on 
~:;i;: jor lI'Jilling teachers to (Ii' ,,~":'c iinquistic ;,"': '" :, ' jiversity in 

"':)om eiiective biiingual dCi,it 1 prograrrl";, i,. " ' :'r;ading to 
,~ , iql learners, and U~;ii:,1 C;:-;inilllity-vvi,i,,: i:, ,>to meet 
t: ' lie,: Cli nevI s'Udi::I1ts and tlW;::;;i. ;i:i" S. The D:" "",'iiil also 
'",.. ":,: ;":"' :1cipals, who 

tilat have re:;c(': :',') '>:;<:H:~rienCec.1 i,: i " ' , :ease in 
,;:uaenr', C)i'l building pi3r:, ':' to imprO\if~ . 

:orrri·c'ce aile increase high cmnpletion mi,,:: 

• r·O \f\! nts 'fo ~-3upport Hispanrc: "'1,(~F"vif1g Colle9cf.~ ,,:;.~ fJr"}!"/ersities.).' 

[,,, ::,;p::lIlic-Sorving InstitutiC:l;': )';:-;:1111 will', million for 
7': nC'/\i (i('velopment grants to en;),' Hispn:,:,,:-' ." ". \. :'lstitutions 
Oii uduc::Jlion expand their.; i.O serve I-!;: ... . . J:nts and 
e,i :ur i( ;v/·income individu;jis, The i::~:::; i !!:ly' use the i;i l"":i lGulty 
ci ! 'l\:nt, acjrninistrative man~Her:ir;ili, and imprc.",', 'ii i; ;:Icademic 
p: 1:':, laciiiiies end student sc:C\:iC(>i, i-lispanic;: ': . "',"utions 
t:: ~:utl i'i(;' illc;iui-ity 01 all Hispanic :';~'!(jC:'lts n3tionally ;;; .::,; <,wide 
(),: :85;'. ;::) !.::li'fW number of otiler ;:i::,:.>:\\!c.mtaged st" ;' ., 

• 	 r;ie IO'llreach C~;mpaign. 00[",.1,,',."11 !;lunch an exn'",. (wtreach effort 
b : !I'Qviu:: morc; iJnd higher quality' to very Iv I:, :;!-;ic children ii; 

U: JUg'1 '::Ie I prcLschool prograIT:~, UeDartme:') I:, >i all local 
!::(;: 1(.10i d:, ricts, f:ilcouraging them i Title I func ': .,' "i! ,': ,nol, urging 
~::c: IDol; i\ reach QUI to Hispanic , ::\nd explC)::: :,. :-:,:iJility in 

, ': I u:: ;(loiwide programs in se!u;, rnrticipants :":u . i lC,'" 'iciing 
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services to Hisixmic children and th";ir parents. In ad(~ tion, the Department 
prepcl C):Jidance on the (1::8 or Title I funci:~ n:- ::lools with 

<:3:< at hiqh it)' programs :.c(:'i"Ving large nUIT;i,~;': oj i I; :oanic 
pl :rs. 

• 	 O!ltreac;: C;::;.rno.:1 with thc'N;;,tion;1i PTA. Hispanir; hmiiips, like all 
( ':.'(>,'C''-.7 ,lilT tl~('I'i- \.~r' :l,jren' to ach l'l,'gh• standal'('~, t,r,':('!" 1-+, '·'uccessful~.')" v, I.... II 	 , c .. ,' • .•_' '._' 

ill ~:choo:. In p;irtnc,'ship, tile Depa'l:;"ent of EducatiC:i' ;;:(j j!i~:~ !'~ational 

1')':';\.' WITI :;:ct"il)';dr:''... ....." ..,A>.,_' './3mns" IUlltOS l"': i·)1\ .. L:'·'cuela" (Let'''' ~, (~,.,.. ir)l·~.Ill. _,j C.I _ ~_,'1001 

-1-n,,;le'tho !-', a Ijl'(,:,>:)['::::)e for '-'p'''n,'sn; -'''I,')~~:::1I/lng farn'll,'ec: '."·l'·' :'1'1n '-'('I'lools and~.~' 	 .. c . .' 1 ., '_ '- ... J ~ ....) (~ ,~I._ ... ~ <....'" , ~-' ,~,., ~, ,.,., "',' 

()[,:,lnizn::ms li18T ~;;:~rve them, The :~,pe, which will gn ") :':'i\,_~ tlationwide 
~:('/ill(l ~:';ilDois wii;! significant POpu!~'lions. of Hisix.l!:;; ::~ :.;~-;, provides 
I; :)C: :-;U( i:lesl,O!b iJout helping eli :-c:i1succeed in ,( ,lering 
~:;! ;iC;C1;:C, ::;lICh ::l~~ i-ent involvemf~i:: i:') nclucation, e:' j ';~:;id, reading 
" ,J. Ill;·!,;.':r·rn,']tjc~" 2nd preparing yo people for cn 

• 	 De'; "'rm",:r of f:rwrj,~Y (DOE). For F\/ 7001, the Depat·tmr:-: l ! r=nergy's 
Co:: ,.11",' ; :oH(~gu institute (Cel) h:'l:,~ co:nl1litted to size of its 
SU ':':i'l' "i :. ::r1 researc:h" inj,~ '::) !Jrogram t(~: "',lY college 
st ,: 'rs ~::: iyi rn~lLhematics, , (:1' other techl' '"S, The 
Dc) . enh.-::;lC; its internsr:iiJ prv;rnm by pro\ 'onal 
inc(~: :'\1(::' ' ,0 agree tomr,,:lDt O1ner stude: ::y return to 
the'; . urn::: after their , includin:j : J '11ents for 
te:<: k; r,1(:,-n 1'Y:rship fees anO I. ' j" the 
Ani! ca:!:,' for the Adv3ncl!ICl it of Science:, 

Dnn "tm(1,', of t1e~l~m and Human :3:!rvrr.ns (HHS) . T, :'1.[ 'mce Abuse• 
a! i ':(::nr~; :'Ie:::,':,tl ~>::vices /\dministi;~:iClh is working i:1 :" " ,:D with the 

,"'I'C r ....···llnl'rll't·'; 1,-) develop and ,',","r'lr-"'nr-"lt "'n ,'n'lt: :' IISOYf+:: "~I \,\., .. I _~ ~'.--' "j •• J ':'''~' C~ II ... ~., .. " 

U !! ~>"y LAT[NN' !!I'M UI\JIQUE SC)Y LI\TINAII, ,i :1:1::,i 

!ve, rlluiti!:-'eciia bilingu31 C:'iliucliJn geared i::-:; ics/Latinas 
Til(~ inil ia; ive wiiiassist Vi )[.111(1 qirls to bu! , : c:lf:-esteem 

,~")I- rr- i -,"p\/c~nl' rj'n "9 use as well,:,,',: ;""""I,,',fU!' consen: ,r:",: "in c \." -' I '. • !," •.•. '. , ':c<!llotional._,) ~! I ,,'"'". ..; ,,) , 	 c'. c.' I L.t. I "'.1 1 :. 

(:dlence for 
Hi'i:,' ::r1ic! 'lC'ffcan"'). 

The ...•. :!!1!"I'1'::l eli 1-I0l1:3iilg andUrball t>~\/ei:)nment (HUD), !"}:!!::r':lentof 
Hea!,!! :. i ,r:m ::)(H-vi(:es (HHS) and! de House !I: :. ~ ::. L:ducational 
Exc~~: , !isubnic i\mericans will 'v"iUii~L:J,;eUler to r:~\' .. '. '::h and 
Spa:' Ill~lteria!s and educati,;;13' !i:Jrums to P3[-(:' . 'mg children 
throu oiqnoornood N(~tworks ;; cdtler commw<, . !xograms. 
The . ; receive information on e;~;'!yr}r;':)in develop',]' en: . "':rch, 
pam It . lOW Lo nccess chBd care ~:u .lies and 'tax : . ..\1 to choose 
a ch d (. lie ( :i.er, what Head Start has iu oti,::!', and othei- .::,. I,'. ,ports. 
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Starting this Sllmme!", Ulis effort will be pilntedin six locations across the country 
servillD L_atino '.:ommunities. 

IX. pppp.!"} !CE~ 
,.. 	 Part :ipantsList -- NE:mes and orqQnizations (contnrt inh or breakout 

ses:·:un ;:ltte!lQ(jd CQuid also :X: !!icluded) . 
" C ,F~epurt ([.)~ecutive Sumrn :-y'l) . 
~ Ren·,f·t C:H-d 

" Thcl!lUgi1 list resources commitments if nnt 81/ am included in 
chni:c::rs 

I School (~,:'ld St;;r >19 SurV0Y. r\lCES. 
ii Digest Educ,,:.ol'l SIQlislics 1999, p.i :56 (T3bl{;,142). 


iii The C:rfition c' !:duc'lfion ~'/)OO, rl. 49, 149 (f:;t)le 32-1) (using thref'-\Ip.i'lr i1vwages for low­

income :;,;uent:-;, '\fric;m AITlei::ans. and Hispanif l::i), 151 (Table 32-3). 


Iv The COlvtition EduuJtion 2"00, p. 1'56 (Table 
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Expanding College Opportunity 


"/h~ something to S:t)' to· ereryfamily listening to us tonigf;t: Your childrm am gp on to co/Ug? IfJOU know a 

childfrrm apoorfamily, teU her not to gile up- she am gp on to~. IfJOU knowa)fJUnglIMfJle strngfjingwith 

bills, 7RXmied they 'lWn 't be able to send their child:n.n to col1tge, teO them not to gile up- tbirchildren am gp on to 

~. IfJOU know sanrlxxiy uIxJ scaught in adead-endjob and afraidhe am't 4forr1 the classes rur:essary fl) get 

betterjobsfor the rest ofhis lifo, teO him not to gile up- he cem gp·on to co~. Because ofthe things that h~ Ixen 

done, ue am make ~as unirersal in the 21st century as hig} school is taiay. And, myfriends, that 1iillchang? 

theface andjimm: ofAmerica. » 

President Bill ainton 

State ofthe Union Address 


January 27,1998 
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EXECUTIVE SUMMARY 

More and more, college is the gateway to the American Dream. Education may be the most . 
important investment we make in our lifetimes. It holds the key to good citizenship, enriched lives, 
and economic prosperity- both for ourselves as individuals and for us as a nation. 

The economic returns to college are higherthan ever before, and more Americans than ever 
are going to college. In 1998, young men who completed at least a bachelor's degree earned 150 
percent the salary of their peers with no more than a high school diploma- and young women 
earned twice as much if they had graduated from college.1 A college graduate earns $600,000 mote 
over a lifetime, on average, than a high school graduate.2 And the real rate of return on a college 
investment is 12 percent- nearly twice the historical average of the stock market.3 

Over the past seven years, we have more than doubled oudnvestment in student aid. As a 
nation, we need to help America's parents pay for their children's college education and their own 
continuing education. For seven years, President Clinton and Vice President Gore have sought to 
make colleges and universities, community colleges, and trade schools universally affordable for all 
Americans. The Clinton-Gore approach is three-pronged: 

• 	 More college scholarships. The new Hope Scholarship tax credit provides up to $1,500 in tax 
relief for the first two years of college, saving 2.6 million families $2.6 billion in 1998. The 
Lifetime Learning credit- which provides up to $1,000 for juniors and seniors, graduate 
students, and adults seeking job training- gave 2.3 million families $800 million in tax relief in 
1998. Over 3.8 million needy students receive up to $3,300 in Pell Grant scholarships, a $1,000 
larger maximum grant than in 1993. Since 1994, over 150,000 AmeriCorps members have 
earned nearly $400 million for college while serving their communities. 

• 	 More affordable student loans. This Administration has introduced lower fees and interest 
rates that have saved the average borro~er over $500; more flexible repayment terms, including 
the option to repay as a share of income; and a restored tax deduction for student loan interest. 
The new Direct Student Loan program- established in 1994- bypasses federally guaranteed 
lenders to deliver loans to students more quickly, simply, and cheaply. Together, students and 
taxpayers have. already saved $15 billion through student loan reforms. 

• 	 New paths to college and successful careers. The new GEARUP initiative raises 
expectations and helps over 450,000 disadvantaged middle-school students get on track for 
college success through partnerships between high-poverty middle schools, universities, and 
communities. AmeriCorps education awards and a one-third increase in work-study jobs have 
allowed hundreds of thousands of Americans to earn money for college. Our investment in the 
mIO program to help low-income, first-generation students succeed in college has increased by 
two-thirds since 1993, to $645 million. The School-to-Work Opportunities Act has provided 
seed money to help every state broaden young people's career options, make learning more 
relevant, and promote successful transitions to college and careers. And Youth Opportunity 
grants make possible comprehensive employment and training assistance to 75,000 out-of­
school youth in high-poverty communities. 
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The Clinton-Gore commitment to opening the doors of college is the largest investment in 
higher education since the G.!. Bill. College is affordable for all Americans, and more and more 
of us are benefiting from it. The evidence is in: 

• 	 More Americans are going to college than ever before: Sixty-six percent of 1998 high school 
graduates enrolled in college or trade school the next fall, compared to only 60 percent in 1990. 
Although low-income and minority students continue to go straight to college at significantly 
lower rates than high-income and white students, the gaps have narrowed since the 1970s and 
1980s.4 

• 	 More high school students are' preparing themselves for college: The percentage of high 
school graduates who have taken four years of English and three years each of math, science, 
and social studies increased from 38 percent to 55 percent.s This increasing academic rigor is 
heartening because the intensity and quality of high school curricula are dominant determinants 
of degree completion; Also, SAT scores, especially in math, have gone up over the past 10 years, 
and the number of test takers reached an all-time high last year- even as a larger and more 
diverse group of students took the test.6 

i 
• 	 Fewer students are dropping out of school: During the 1990s, approximately 11-12 percent 

of 16- to 24-year-olds had not completed a high school program and were not enrolled ip 
school, compared to 13-14 percent in the 1980s and over 14 percent in the 1970s. Progress has 
been especially strong among African Americans,whose high school completion rate now 
slightly exceeds the national average. 7 : 

• 	 More Americans are earning college degrees: Over 32 percent of 25- to 29-year-olds had 
earned at least a bachelor's degree in 1999, up from 27 percent in 1990. In particular, white and 
African American women have seen their college opportunities grow.8 

• 	 Americans are becoming lifelong learners: Fifty percent of adults participated in for~al 
learning in the year prior to a 1999 survey, up from 38 percent in 1991.9 i 

This report describes President Clinton and Vice President Gore's efforts to expand college! 
scholarships, make student loans more affordable, and close the college opportunity gap. It; 
describes the impact these efforts have had on college preparation, enrollment, and comple#on. 
Finally, it outlines the challenges that continue to face all of us who care about expanding arid 
equalizing college opportunity. 
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MORE COLLEGE SCHOLARSHIPS 

More fmancial aid is available for college than ever before. Since 1993, new college tax credits 
and national service programs- as well as the greater availability of federal scholarships for low­
income families- have opened the door to higher education for millions of students who otherwise 
could not afford it. The federal government will provide over $60 billion in 2001 aid, including the 
Hope Scholarship and Lifetime Learning tax credits, compared to only about $25 billion in 1993. 
Today, students are going to college in record numbers. 

College and lifelong learning are more important than ever before. One hundred years ago, we 
·passed laws requiring every child to attend school. Fiftyyears ago, we extended public schools to 12 
years and passed the G.I. Bill to open the doors of college to middle-class Americans. Today, as we 
enter the 21st century- stepping confidently into the Information Age and an era of global economic 
competition- we must expand postsecondary education opportunities for everyone. 

• 	 President Clinton proposed the Hope Scholarship to make two years of college 
affordable for all families. A $1,500 tax credit for the first two years of college, the Hope 
Scholarship will pay for nearly all of a typical community college's tuition and fees. When 
proposing the credit in 1996, President Clinton declared that «our goal must be nothing less than 
to make the 13th and 14th years of education as universal to all Americans as the first 12 are 
today." In 1998, 2.6 million families received $2.6 billion in tax relief for higher education 
through the Hope Scholarship. 

• 	 President Clinton also proposed the Lifetime Learning tax credit to complement the 
Hope Scholarship and promote lifelong education and worker training. The $1,000 
Lifetime Learning credit reimburses families for 20 percent of their tuition and fees (up to 
$5,000 per family) for college, graduate study, or job training. Starting in 2002, the credit will 
reimburse families for 20 percent of their costs up to $10,000, for a maximum value of $2,000. 
In 1998,2.3 million families saved $800 million on higher and continuing education through the 
Lifetime Learning credit. 

• 	 These credits ~ake a difference for American families. For instance, a family earning 
$60,000 with one child at a community college (with a tuition of $2,000) and another child who 
is a sophomore at a private college (with a tuition of $11,000) would receive as much as $3,000 
in tax relief under the Hope Scholarship. An automobile mechanic with an income of $30,000, 
taking courses at a local technical college (with a tuition of $1,200) to upgrade his computer skills 
would save as much as $240 using the Lifetime Learning credit . 

.	The dinton Administration has been dedicated to expanding scholarships for needy 
students. The cost of college makes a difference for students from low-income families. Some 
scholars believe, for instance, that a $100 increase in the cost of college decreases the enrollment of 
lower-income students by about 1 percent.10 

• 	 Pell Grant scholarships for low.~income students are the federal government's single 
largest commitment to equalizing college opportunities. Pell Grants- more targeted to 
meet financial need than any other of the Department's student aid programs- help ensure 

-3­

http:percent.10


financial access to postsecondazy education. Over the past quarter centuty, 30 million students 
have used a Pell Grant to help pay for college or career training. l1 

• 	 The Clinton Administration restored the financial integrity of Pell Grants. The Clinton 
Administration inherited a $2 billion funding shortfall in the Pell Grant program During the 
next several years, this funding shortfall was eliminated- restoring this important program's 
solvency- even while increasing the amount that the lowest-income students receive. 

• 	 The Clinton Administration has increased the federal investment in Pell Grants by over 
40 percent. Today, 3.8 million students receive grants of up to $3,300. When President Clinton 
took office in 1993, the maximum Pell Grant was $2,300. In contrast to this $1,000 increase, the 
maximum grant increased by only $630 during 12 years of the Reagan-Bush Administrations. 

• 	 Supplemental Educational Opportunity Grants, which provide scholarships up to $4,000 to 
low-income students, have also been expanded under this Administration. This year, 1.1 million 
students will receive nearly $800 million in SEOG scholarships. . 

Since 1994, AmeriCorps has allowed more than 150,000 Americans to strengthen their 
community while earning help to pay for college. AmeriCorps members tutor children, fight 
crime, build houses, and do countless other things to improve lives and bring people together. 
AmeriCorps has made available nearly $400 million dollars to help participants achieve their dream 
of a college education while iinproving their communities. 
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MORE AFFORDABLE STUDENT LOANS 

Many working families could not afford to pay for college without college loans. Although a 
college education usually pays for itself in higher. earnings many times over, immediate liquidity 
problems may be a major obstacle for many families. 12 As a result, an accessible and affordable 
student loan program is essential to college access. 

In 1993, the student loan program needed serious reform. 
• 	 More than one borrower in five defaulted within two years of graduation. 
• 	 Subsidies for lenders and guaranty agencies (mtermediaries between lenders and the Department 

of Education) created a large and unnecessary expense for taxpayers. . 

• 	 Lenders and guaranty agencies faced financial disincentives to prevent defaults or spend taxpayer 
dollars prudently. 

• 	 Different lenders often had different paperwork, procedures, and schedules; causing confusion 
and administrative burdens for students and schools. 

• 	 Lenders and guaranty agencies often reported unreliable financial data to the government. 

In 1993, President Clinton revolutionized college loans by championing the Direct Student 
Loan program. The Direct Loan system applies free-market principles effectively: It raises capital 
less expensively through U.S. Treasury bond sales and delivers and services loans through 
competitively awarded, performance-based contracts with top-quality private firms. 

For students, reform means more accessible, cheap~r loans. Students now can repay their 
loans as a share of their income and have saved $9 billion through lower interest rates and fees. 
• 	 New flexible loan repayments. By allowing graduates to repay their loans as a share of 

income, Direct Lending allows students to start college without fear of being unable to repay 
their loans. The "income-contingent" plan also enables college graduates to undertake teaching 
and other public service careers. 

• 	 Lower interest rates. Student loan borrowers since 1993 will save $100 annually for each 
$10,000 in outstanding loans- a total of $5 billion so far- due to reductions in the interest rate 
formula in 1993 and 1998. The Administration also championed the lower maximum rate paid 
by students, reduced from 10 percent to 8.25 percent, to protect them against high interest rates. 

• 	 Lower fees. Thanks to savings from the Direct Loan program, fees on direct and guaranteed 
loans were reduced from up to 8 percent of loan principal in 1993 to up to 4 percent today, 
saving srudents $4 billion so far. In 1999, in recognition of widespread discounts available on 
guaranteed student loans, the Administration reduced direct loan fees to 3 percent. 

• 	 Easier to receive and repay. Direct loans require less application paperwork and, unlike the 
guaranteed program, all borrowers have just one account with a single point of contact. 

• 	 Favorable refmancing terms. Loan consolidation allows students to better manage their debt 
and lock in favorable loan terms. A typical member of the Class of 2000 who consolidates 
before July 1, 2000, will save over $1,500 on $20,000 of debt due to today's lower interest rates. 
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For taxpayers, the student loan reform means billions in savings. 
• 	 Direct loans are much cheaper for taxpayers. Byeliminatin:g subsidy payments to lenders, 

direct lending has saved over $4 billion over the past five years. . 
• 	 Federal costs of guaranteed loans have also fallen. Federal subsidies for banks and guaranty 

agencies have also been pared down, saving taxpayers an additional $2 billion. 
• 	 The default rate has fallen for seven straight years, from 22.4 percent at the start of this 

Administration to a record-low 8.8 percent today. 
• 	 Collections on defaulted loans have tripled, from $1· billion to $3 billion, under this 

Administration. 

For schools, student loan reform slashed administrative burdens. 
• 	 Over 1,200 schools chose to leave the guaranteed loan program and join Direct Lending 

during its first three years. Direct lending offers one set of procedures, fast and reliable 
delivery of funds, less paperwork, electronic loan processing, and a customer service emphasis. 

• 	 Schools in the guaranteed loan program have also benefited through competition. A new 
and strong competitor in one of the largest financial markets in the world, the Direct Loan 
program inspired lenders to improve their service. 

School satisfaction with the guaranteed loan programs has increased every year sinc~ 
1994, according to independent surveys. 
A senior banking executive told a trade journal that "[Direct Loans] have introduced 
some ways of doing business and some delivery mechanisms that made the private enterprise 
wake up a little bit. To be perfecdy honest, as a private enterprise we thought we were doing 
almost an A-plus job. When we stepped backa little bit, we saw some of the things the 
Department of Education was doing and we realized we weren't .... It's been relatively good 
for the industry, particularly for the recipients in terms of students and schools."13 
A 1999 independent assessment concluded, "Virtually no one disputes that the operation 
of an alternative loan program has produced a competition that inspired innovation and 
service- to the benefit of all borrowers and schools."14 

By signing a tax deduction for student loan interest into law in 1997, President Clinton 
complemented these reforms. This legislation- which reinstated a provision that had been repealed 
in the 1980s- will, for example, provide $144 in tax relief to a college graduate earning $25,000 a 
year and struggling to repay her $12,000 debt. This year, President Clinton asked Congress to 
expand the student loan interest deduction because current law covers only the first 60 months of 
loan repayment. 

In sum, there was little competition in the student loan program in 1993. The Direct Loan 
program gave students and schools a choice, injecting healthy competition into the marketplace. 
Students have saved $9 billion in interest and fees and enjoyed new tools to manage their debt, 
including income-contingent repayment. Taxpayers have saved an additional $6 billion. Today we 
have two leaner, more competitive, customer-focused programs. 
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NEW PATHS TO COLLEGE AND SUCCESSFUL CAREERS 

Student aid matters, but more is needed to expand college opportunities for all Americans. 
The Clinton Administration has substantially expanded the federal government's investment in 
student aid through the Hope and Lifetime Learning tax credits, cheaper and more widely available 

. student loans, and larger Pell Grant scholarships for needy students. But too many students still . 
limit their potential by ruling out education beyond high school. Research indicates that financial aid 
is not enough-we must intervene in·the lives of poor and minority youth to raise their expectations 
and help them prepare for college, and do so early enough to make a difference. 

The GEAR UP initiative is raising expectations of disadvantaged students. In his 1998 State 
of the Union address, President Clinton proposed a new initiative to make a difference for students 
in high-poverty schools. Ten months later, Congress enacted GEAR UP- Gaining Early Awareness 
and Readiness for Undergraduate Programs- with broad bipartisan support. This academic year, its 
first in operation, the GEAR UP initiative is giving hope, raising expectations, and creating college 
opportunities for over 450,000 disadvantaged children. Next year it will grow to 750,000 students, 
and President Clinton requested $325 million to serve 1.4 million students in 2001-02. 

• 	 GEAR UP supports partnerships of schools, colleges and universities, and community 
organizations to strengthen academics and tutoring, raise expectations, provide college visits 
and counseling, inform families about college requirements and financial aid, and often provide 
college scholarships. It also funds state efforts to promote college awareness and provide 
scholarships for needy students. Over 1,000 organizations are GEAR UP partners, including 
colleges and universities, libraries, arts organizations, and chambers of conunerce. 

• 	 Developed based upon academic research about college success, GEAR UP has several 
special characteristics. GEAR UP partnerships start no later than the r h grade because 
research shows that students who take challenging coursework in middle school, including 
aIgebra, are far more likely to succeed in high school and college. Second, GEAR UP programs 
stay with children through high school graduation to provide long-term mentoring over a period 
of six or more years, helping children stay on track for college, and often providing scholarships 
when they reach college. Third, GEAR UP partnerships work with entire grades of students to 
transform their schools. And finally, they provide college scholarships, which research shows to 
be particularly important in preventing low-income students from dropping out. 

• 	 Research on existing programs demonstrates the value of and the need for GEAR UP. 
The I Have a Dream (IHAD) program provides an entire grade of low-income students 
with intensive mentoring, academic support, and a promise of public and private aid for 
college tuition. Roughly 75 percent of Chicago 1HAD students in the class of 1996 
graduated from high school, compared to only 37 percent of students in the control group. 
Project GRAD is a college-school-conununity partnership to improve inner-city education 
that has produced dramatic results on a large scale: The percentage of middle school 
students passing the Texas statewide math test has tripled from 21 percent in 1995 to 63 
percent in 1998. Five times more students are going to college. 
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The Clinton Administratiori has also expanded the TRIO programs to promote college 
success. TRIO is a network of initiatives designed to help low-income, ftrst-generation college, and 
disabled individuals achieve academic success beginning in middle school, throughout college, and 
into graduate school. Since 1993, funding for the programs has increased by two-thirds, from $388 
million to $645 million. Named TRIO in the late 1960s after its ftrst three programs- Upward 
Bound, Talent Search, and Student Support Services- TRIO now serves 730,000 students. The 
eight TRIO programs include: 

Upward Bound provides intensive mentoring and academic enrichment throughout high 
school to primarily low-income or ftrst-generation college-bound youth. In 1999, over 560 
Upward Bound projects engaged 42,000 students in demanding coursework and summer 
residential programs. 
Educational Opportunity Centers provide pre-college academic and ftnancial aid counseling 
primarily for adults seeking to return to school. 
Student Support Services provides tutoring and counseling to help students stay in college. 
Talent Search provides academic, career, and ftnancial counseling to disadvantaged students 
with the potential to succeed in higher education. 
The Ronald McNair Post-Baccalaureate Achievement Program provides colleges and 
universities with funds to subsidize research projects by low-income students to prepare them 
for a doctoral program. 

This year, one million college students will have work-study jobs, over 250,000 more than in 
1993. Federal work-study funds have increased 43 percent since 1993. Work-study jobs both 
expand opportunity and teach responsibility and employment skills. And through the America 
Reads and America Counts initiatives, work-study students at 1200 schools serve as reading and 
math tutors in their communities. . 

Other important Clinton-Gore initiatives have helped young people and their parents set 
their sights high as they plan for the future: 

• 	 Through the School-to-Work Opportunities Act of 1994, the Administration funds state 
efforts to broaden young people's career options, make learning more relevant, and promote· 
successful transitions to college and careers. 

• 	 AmeriCorps builds paths to college. A recent evaluation found that ArneriCorps helped at 
least three-quarters of members beneftt more from school, pursue their careers, and become 
engaged citizens. The evaluation also found that the education award served as both an 
incentive and a clear opportunity to further education and skills. IS 

• 	 Youth Opportunity grants are aimed at increasing the long-term employment of youth in 
high-poverty. In some areas of pervasive joblessness, the Department of Labor found that 
only one out-of-school youth in four had a job.I6 Youth Opportunity grants take a saturation 
approach to bring about community-wide change, promoting economic development, reducing 
drop-outs, decreasing crime, and increasing post-secondary enrollment. Youth Opportunity 
grants now serve over 58,000 youth. 

• 	 The Administration's Think College Early campaign provides accessible guidance to 
students and their families as they plan for college. The campaign targets the nation's 19 
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million adolescents, 20 percent of whom live in poverty. Recognizing that disproportionate 
numbers of low-income students and minority students attend two-year colleges, Think College 
Early encourages all students to pursue admission to a four-year college. A brochure available at 
the Department's web site, Think OJ!kg:? Me? Now?, emphasizes the importance of college 
preparatory coursework and early fmancial planning for college. In particular, the campaign 
urges students to take algebra by the 8th grade, as students who gain early exposure to high 
school math are far more likely to go to a four-year college than those who do not. 

• 	 The new College Opportunities On-Line (COOL) web site at the Department of Education 
informs students and their families about their college options. By displaying information on 
9,000 colleges- from small technical colleges to the nation's largest and most prestigious 
universities- the COOL site helps families make informed decisions and creates an incentive for 
colleges to reduce tuition prices. For each college, the web site provides tuition and financial aid 
statistics, information on the most recent incoming freshman class, a list of the degrees offered, 
the available fields of study, and contact information for the college's departments. The web site 
is available through www.ed.gov. . 

• 	 To encourage low-income students to take AP classes and tests, the Administration's 
Advanced Placement Incentive Program will provide $15 million in competitive grants this 
year to 40 states. Schools use the funds to pay test fees for low-income students, tutoring, 
classroom materials, and other innovative methods to boost the number and quality of AP 
classes and participation by low-income students. Since 1998, over 92,000 low-income students 
have benefited from the program, and this year, over 80,000 more students will benefit from 
funds to offset the cost of AP exams. Federal support has also encouraged many schools that 
had not participated in the AP program to begin offering AP courses. 

These initiatives complement the Clinton Administration's efforts to strengthen elementary 
and secondary education: 

Through high academic standards for all children, President Clinton has sought to raise 
expectations and measure results over the past seven years - no longer tolerating lower 
standards for children living in poverty, with disabilities, or with limited English proficiency. 
To improve teacher quality, t~s Administration has invested in the recruitment, preparation, 
meiltoring, and support of new teachers for the first time in 30 years. It has promoted rigorous 
standards, supported high quality professional development, and vigorously called for a 
complete reform of the teaching profession at every leveL In 1999, the Administration launched. 
its initiative to hire 100,000 teachers for the early grades to reduce class sizes and strengthen 
reading and early childhood development. ./ 
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TRENDS IN HIGHER EDUCATION 


President Clinton and Vice President Gore have. worked hard to expand college opportunity, 
and our countty has seen remarkable results. As the benefits of college, high. academic 
standards, and student aid grow, so too do high school and college completion rates. Although a 
"college opportunity gap" still faces many minority and low-if!:come students, our society is making 
headway in promoting equal educational opportunity for all our citizens. 

The Benefits of Postsecondary Education 

The real rate of return on a college investment is 12 percent- nearly twice the historical 
average of the stock market. This figure is based on only earnings; the documented benefits of 
higher education such as job benefits, better health, and more informed investments and purchases 
might double the value of higher education. Finally, society's return on its investment in higher 
education, in higher tax revenues and lower crime and welfare rates, is also roughly 12 percent.17 

The economic power of higher education is growing steadily, especially for women, as 
technology and knowledge increasingly drive our nation's economy. Whereas young men and 
women in 1980 who completed at least a bachelor's degree earned 19 percent and 52 percent more, 
respectively, than their peers with no more than a high school diploma, by 1998 the earnings gap 
had grown to 56 percent among men and 100 percent among women. In other words, women with 
a bachelor's or higher degree now earn twice as much as women with no more than a high school 
diploma. Similarly, young adults with only a high school diploma earned 30 percent more than 
young adults who dropped out of high schooJ.18 

Jobs that require a college degree are growing twice as fast as others. The 20 occupations 
with the highest earnings all require at least a bachelor's degree.19 The growing importance of 
education is illustrated by the demand for technology skills: In 1997, for example, information­
technology workers earned 78 percent more than workers in all industries combined- up from 56 
percent above average in 1989.20 

' 

Higher levels of education encourage additional education over a lifetime-'- an increasingly 
important activity in an age of rapid technological and economic change. 
• 	 Overall, among adults age 18 or older, participation in some type of formal learning activity 

during the past 12 months rose from 38 percent in 1991 to 50 percent in 1999. 
• 	 In 1999,65 percent of adults with a bachelor's or higher degree participated in a formal learning 

activity within the past 12 months, cOinpared to only 41 percent of those with a high school 
diploma and only 27 percent of those who had finished middle school but not high schooPI 

Finally, higher levels of education are associated with more active citizenship. In the 1998 
congressional elections, college graduates between 25 and 44 years old were 77 percent more likely 
to vote than high school graduates. High school dropouts were 52 percent less likely to vote than 
high school graduates. Voting patterns in the 1996 presidential election were similar.22 
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High School Dropout and Completion Rates 

Fewer students drop out of school than in the 1980s and 1970s. During the 1990s, around 11 to 12 
percent of 16- to 24-year-olds had not completed a high school program and were not enrolled in 
school, compared to 13 percent to 14 percent in the 1980s and over 14 percent in the 1970s. In 
1998 and 1999, around 88 percent of 25- to 29-year-olds had completed high school. 

Progress has been especially strong among African Americans, whose high school completion rate 
now slightly exceeds the national average. While there has been some progress, the dropout rate 
among Hispanic youth remains too high. During the 1990s, around 30 percent of Hispanic 16- to 
24-year-olds had not completed a high school program and were not enrolled in school, down only 
slightly from around 33 percent during the 1970s.23 

College Preparedness 

Academic intensity of students high school curriculum is a dominant determinant of 
whether they will earn a college degree, according to U.S. Department of Education research. 
Rigor of curriculum is a better predictor of college completion than test scores or class rank and 
GPA, and the positive impact of the high school curriculum is far more pronounced for African­
American and Hispanic students than at:ly other pre-college indicator of academic resources.24 

So it is heartening that students who fmish high school are better prepared for college than 
they were a decade ago. Between 1990 and 1998, the percentage of high school graduates who have 
taken four years of English and three years each of math,· science, and social studies increased from 
38 percent to 55 percent, with large increases across all racial and ethnic groups.25 

Advanced Placement test-taking is at an all-time high. In 1999, over 704,000 students took 
college-level AP exams; 55 percent of the test-takers were women and 30 percent were minority 
students, including the highest proportions of African American and Hispanic students ever. Fifty­
six percent of high schools offer AP classes today, compared to only 40 percent in 1989.26 ·As a. 
result,·more students are entering college with experience in college-level curriculum than ever 
before. . 

Scores on the Scholastic Assessment Test are rising. SAT scores, especially in math, have gone 
up over the past 10 years, and the number of test-takers reached an all-time high last year- even as a 
larger and more diverse group of students took the test. Average verbal and math scores have risen 
among all racial and ethnic groups except Mexican Americans and Hispanics/Latinos.27 
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College Enrollment and Educational Attainment 

High school graduates are enrolling in college in record numbers. The percentage of high 
school graduates going straight to college rose from 60 percent in 1990 to 66 percent in 1998. These 
rates of college·going exceed comparable rates during the 1980s, when only 50 percent to 60 percent 
of high school graduates immediately enrolled in college. 

Much of this progress is due to substantial increases in college attendance among women, 
who now go straight to college at higher rates than men. Lower-income students continue to go 
straight to college at significandy lower rates than higher-income students, and African Americans 
and Hispanics go straight to college at lower rates than whites. Nevertheless, the gaps have 
narrowed someWhat since the mid-1980s and, for the first time, a majority ofyoung African­
Americans is enrolling in higher education28 

More Americans are earning college degrees. The percentage of 25- to 29-year-olds with a 
bachelor's or higher degree rose from 27 percent in 1990 to over 32 percent in 1999. Progress 
among white women account for much of this gain; while less than 29 percent of white women had 
completed a bachelor's degree in 1990, over 37 percent had done so in 1999. African American 
women have also made substantial progress; around 19 percent had completed a bachelor's degree 
in 1999, up from 13 percent to 14 percent at the start of the decade. However, African American 
men and Hispanic men and women have not shown consistendy strong gains over this period. The 
rates of degree attainment for these groups continue to hover at roughly half the rates for whites. 29 

Educational attainment among women increased rapidly over the past decade, continuing a 
trend beginning in the 1970s. Their rates of educational attainment have increased more rapidly 
than rates among men. By 1999, among 25- to 29.year·olds, women had higher rates than men for 
completing high school and some college, and there were no differences in the percentages of men 
and women with a bachelor's or higher degree.3o . 
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THE ROAD AHEAD 


We can all be proud of our colleges and universities. They are preparing more of our youth 
from more diverse backgrOUnds for a more challenging future than ever before. Two-thirds of our . 
high school graduates are immediately enrolling in college and trade school, the most ever. And 
workers with a bachelor's degree earn 50 to 100 percent more than do their peers with only a high 
school diploma. 

Yet as we enter the 21st century, we face new challenges. We must redouble our efforts to help 
all students who enter college or trade school earn their degrees and certificates. More than one­
third of students who enter college or trade school drop out before they earn a certificate or 
degree.31 The problem is particularly acute a..rD.ong minorities: 29 to 31 percent of African Americans 
and Hispanics drop out of college in their first year, compared to 18 percent of whites. 

In his Fiscal Year 2001 budget, President Clinton proposed new critical investments in 
higher education, training, and youth opportunities as part of his New Opportunity Agenda: 
• 	 The College OpportiInityTax Cut to allow families to save up to $2,800 by deducting $10,000 

in college tuition from their taxes. Investments in human capital deserve the same favorable'tax 
treatment as those in equipment. The College Opportunity Tax Cut would save American 
families $30 billion over the next 10 years. 

• 	 More student aid, including a $716 million investment in Pell Grants to increase the 
maximum grant to $3,500, and substantial increases for Supplemental Educational Opportunity 
Grants and Federal Work-Study. 

• 	 A $325 million investment in GEAR UP, a $125 million increase, to mentor 1.4 million 
disadvantaged stUdents on their way to college, and an $80 million increase for the TRIO 
programs for low-income and first-generation college students. 

• 	 College Completion Challenge grants to reduce college drop out rates through increased 
scholarship aid and pre-freshman summer "bridge" programs. \. 

• 	 The Dual Degree initiative to increase opportunities for minority students to earn advanced 
degrees. 

• 	 Critical investments in elementary and secondary education. The President asked 
Congress to reduce class sizes in the early grades, modernize our school facilities, provide high­
quality after-school and summer school learning opportunities, and invest in quality teachers. 
All students ought to be held to high academic expectations. 

• 	 Increase economic opportunities for disadvantaged youth .. The President's budget would 
increase our investment in Youth Opportunity Grants from $250 million to $375 million, 
serving 25,000 more youth in high-poverty areas. The budget would provide funds to employ 
3,330 young high school drop-outs to build houses through Y outhBuild, increasing employment 
skills and creating housing for low-income and homeless families. Finally, the President asked 
Congress to increase our investment in Job Corps- the nation's largest and most 
comprehensive residential education and job training program for impoverished young people­
to nearly $1.4 billion. 
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Over the past seven years, President Clinton and Vice President Gore have implemented an 
unprecedented array of initiatives to expand college opportunities. The new Hcpe 
Scholarship and Lifetime Learning tax credits provide $3.5 billion in tax relief for college. The 
Direct Student Loan program has saved students and taxpayers a total of $15 billion. Student loans 
are cheaper and can be repaid based on the ability to pay. 

AmeriCorps has given over 150,000 young people the chanc'e to earn their way through college by 
serving their country and their communities. The GEAR UP initiative is raising college aspirations 
for 450,000 at-risk teenagers. And more needy students receive larger Pell Grants scholarships. 

We have made great progress toward enabling all of our citizens to achieve the American Dream. 
All Americans deserve a chance at the economic opportunity, cultural enrichment, and civic 
engagement that result from higher education. By building upon our investment in education, we 
can ensure the future prosperity of our nation. 
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