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Memo 
To: Bethany Little, Domestic Policy Council 

From: Howie. Schaffer, managing editor 

Date: 01/21/00 
.'. 

Re: Letter of Support from Vice President Gore 

Thank you for your willingness to review the attached draft copy of the Public 
Education Network's report on national town meetings with black and white parents 
talking about their public schools called, "Communities Speak from the Heart." 

I would very much like a letter of support from the Vice President that we can use as 
an introduction to the report. I know that President Clinton and Vice President Gore \ 
are committed to open discussion and public dialogue on how our communities and 
public institutions can work for every citizen, regardless of race, gender, or sexual 
orientation. 

Thank you for reviewing this report. Please call me at 202-628-7460 at your earliest 
convenience. ,_,' . 

Celebrating 15 Years of Local Education Funds 
I 



THE WHITE HOUSE 

WASHINGTON 

February 15, 2000 

MEMORANDUM FOR 	 WHITE HOUSE MESS 

FROM: 	 JOSEPH J. SIMMONS IV 
DEPUTY ASSISTANT TO T 
DIRECTOR, WHITE HOUSE 

SUBJECT: 	 White House Mess Closing 

The White House Mess will be closed Monday, February 21, 2000 in 
observance of Presidents' Day. 



Archivists removed the following misfiled record from the folder 
[Education-Public Education Network] into OA 20519 on October 28, 2005 

Calendar, 02/00 to 07/00 
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OVERVIEW 

. National P~rtners and Funders 

[Note to Richard: These descriptions can ~ listed in the inside cover.] 

PubliC Education Network 

The work of the Public Education Network (PEN) inipacts .the achievement of over five million children 

in more than Z75 school districts across the nation. EStablished in 1991, PEN's mission is to create 

systems of public education that result in high achievement for every child; As a national nonprofit 

network, PEN's m~rg~L:Local Education Funds (LEFs) are nonprofit, independent community-based 
, , ". . ~ . 
. . 

organizations that engage, citizens, parents and policymakers in the improvement of public education. 

PEN believes that equal opportimity, access to quality public schools, and an infOrmed citizenry areal) , 

critical ccimponentsof ademocratic society. It also believes high-quality public education is every child's 

right and not a privilege. To that end, it holds re~ponsible parents, individual citizens,and whole 

communities for improving public school systems. 

PEN's initiatives educate the nation about the relationship between school qualit}' and the quality of 

, coInIilunity and public life. Students, teachers, and school districts all need to beheld to high standards. 

~~etwork advocates for changing the way school districts are funded, overhauling curriculum and 

assessment practices, ensuring authority and decision making at the school level, providing ongoing 
, , . 

professiorJal development for teachers, and engaging the public in building relationships between citizens, 

Sc~s, and thecot:Jll11unities they serve. 

Public Agenda 

Founded in 1975 by social scientist and author Daniel Yankelovich and fonner Secretary of State Cyrus 


Vance,~blicAgenda works to help average citizens better understand critical policy issues and to help 


the ~ti'on~s leaders ~tter uriderstand the public's ~Iltof view. Public Agenda's in-depth research on 

~: . 

how citizens think about policyfonnsthe basis for extensive citizen education work. Its citizen education 

materials, used by the National Issues FOJ1lms and media outlets across the country, have won praise for 

, their credibility and fairness from elected officials from bothpolitical parties and from experts and 

'decisionmakers across the political spectrum. Public Agenda also offer assistance - in the fOIm of 

research -based models, moderator training, videos, and written guides - to communities for public 

engagement initiatives. 

V. Fullwood jor Public Impact 2 
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W.K. Kellogg Foundation 

The W. K. Kellogg Foundation is a nonprofit organization whose mission is to apply knowledge to solve 

the problems of people. Through giant initiatives it helps people help themselves through the practical 

application of knowledge and nisourceS to improve their qUality of life and that of future generations. 

Itsfounder W. K. Kellogg, the cereal industry pioneer, established the Foundation in 1930. Since its . 

, beginning the Foundation has continuously focu~ on building the capacity of individuals, communities, 

and institutions to solve their own proble,ns. 

c.s. Mott Foundation 

The mission of theCharles StewarfMott Foundation is, to support efforts that promote a just, equitable, 

and sustainable society. Its grruitmaking is organized into four programs: civil society, enviroiunent, 

poverty, and the city Or Rint, Michigan. 

The Mott Foundation believes a fundamental need of humanity is to understand how people can live 

together more effectively. Building strong communities through collaboration provides a basis for· 

'positive change: Through its work,ihe'Foundation has found that the most effective solutions often are 

those devised locally, where people hllVe the greatest stake in the outcome. For that reason, it ~lieve~ 

strong, self-reliant individuals are essential to a well~functioning society~ and moreover, individuals play 

critical roles in shaping their surroundings. 

Rockefeller Foundation 

TheRoc~feIler Foundation is a philanthropic organization endowed by John D. Rockefeller and 
. '.'. .

chartered in 1913 for the well-beirig ofpeople throughout the world. It is one of America's oldest private 

foundations and one of the few with strong international interests. From its beginning, the Foundation has 
. . . e . 

sought to identify, and .address at their source, the causes of human suffering arid need. , 

In 1998, the Foundation organized its prograins arourid eight core strategies. Together, these strategies 

constitute the Foundation's commitment to help define and p,ursue a path toward environmentally 

sustainable development consistent with individual rights and a more equitable sharing of the world's· 

resources. 

Surdna Foundation 

The Surdna Foundation, Inc., a private, grantmaking foundation located in New York City, focuses on the 

environment, community revitalization, effective citizenry, the arts, and nonprofit sector initiatives .. The 

Foundation states it is "Interested in fostering catalytic, entrepreneurial programs that offer viable 

solutions to difficult systemic problems. " 

V. Fullwood for Public Impact 3 
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Introduction 

A strange chemistry 

Race; Just the mention of the word can stir centuries-old suspicions, hostilities and prejudices. American 

history has polluted the tOpic of race for Americans. And as toxic as racial issues can be, when mixed 

with education they can alter and even cOrrupt the best of intentions. Despite continuous redefinition' and 

mutable laws, education and race -'alone or combined - remain potent in defining and dividing 

Americans. As a result, the strange chemistry of education aI1d race has weakened healthy discourse and 

slowed national progress. 
(. 

Analyzing the effects 

Far too often the influeneeof education and race sets a predictable course for groups of Ain~rican 
children. It can determine whether a child's path is broad, lit with high hopes and endless possibility, or 

simply dead-end, littered with broken promises and neglected potential. With identities.long-held beliefs 

and futures at stake it's not surprising that Americans find it difficult, and sometimes painful,~o engage in 

open and honest conversation about education and race. 

The Public Education Network and Public Agenda observed the absence of this necessary dialogue. In 

1996 they joined forces to conduct anin-depth examination of education and ra~. Probing the views of 

citiztms from across the country, they set ouUo find what impedes honest talk and clear the way for 

healthy public discourse about this complex American issue. They conduCted a random survey of. .' 

Mrican-American and White public school parents to explore their perspecti ves' on education and race. 
" • , • ,I 

, And they made it possible for eight community-based organizations to engage local citizens in dialogue 

about education and race. 

SolutionS for thejuture 

The urgent need to move on -despite our past - intensifies each day. While the nation grows more 

ethnically and racially diverSe, wiHwe erase the lines that divide~? Or,will we be kept apart by fear? 

And as schools raise the bar with higher standards, will we lift all children to reach their potential or rest 

on familiar excuses? 

This report highlights communities' and organizations that are moving on. They know racial diversity ,and 

public education hold unlimited power to unite and strengthen our nation in ways not yet seen. Their 

. public conversations on education and race created op}X>rtunities to voice past trespasses, identify ~wTent 

. challenges and envision future solutions. Wi th a new era upon us there's hope - through deep, honest 

discussion - we'il soon dilute the troubling effeCts of race in education. 

V. FullwoodJor Public Impact; 4 
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A National Conversation: A JointProject of PEN and Public Agenda 

TheEducation and Race Initiative is a joint venture ~f the Public Education Network (PEN), a national 
, , 

nonprofit network of community-based organizations arid Public Agenda, a national research and policy 

organization. Funded by the Kellogg, Mott, Rockefeller and Surdna foundations, the initiative examines' 

th~ impact of Americans' racial attitudes on public education. 

PEN and Public Agenda have undertaken this initiative to develop national models for conversation about 

education and race that: 

• 	 Help people engage the issues in a deliberative and productive way 

• 	 Structure deliberative and productive communication about race 

• 	 BUild bridges between racial groups that can lead to improved education for all children in a 

community. 

B~use of sensitivity surrounding the topic of race, the initiative unfolded in four main phases to 

thoroughly probe and uncover the complexities and subtleties of views. Each phase built upon previous 

work and will inform future work. 

Phase One: Conducti~g research and pubJishinl: Time To Move On (April 1998"':' Febrwuy 1999) 

Mter listening to the voices of over 1600 parents and educators, Public Agenda created Time To Move 

On: African-American and White. Parents Set An Agenda For Public Schools, a report of its findings 

about education and race. Using in-depth telephOne surveys, focus groups and individual interviews, 

Public Agenda probed the personal experiences ofparents, their views on broad social and political 

issues, their support for educational change, and finally; the role of race in influencing their views. 

The research for Time To Move On focused sharply on measuring the.views of Mrican-American and 

Whi.te parents of children now in school. This initial focus on only two racial groups allowed for full 

exploration ci intricate views and relationships, and Public Agenda is interested in conducting similar 

. research with Hispanic, Asia,n American, and other minority parents. 

Six key findings from Public Agenda's research are outlined in Time To Move On. The findings, 

presented in separate sections Of the report, describe the views of the parents on issues of education and 

race. Here are excerpted summaries of the findings detailed in Time to Move. On. Contact Public Agenda 

for ,the full report; 

V. Fullwood for Public Impact 5 
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Excerpts from Time to Move ,on, Public Agenda's report of its research fin~ngs: 

Endine One - The Message From Black Parents: Academics Erst And Foremost 

For Mrican-American parents, the most important goal for public schools - the prize they seek 

with single-minded resolve - is academic achievement for their children. These parents believe in 

integration and want to pursue it, but insist that nothing divert attention from their overriding 

cOncern: getting a solid education for their kids. And despite jarring experiences. with racism over 

years, their focus is resolutely on the here and now. They want to move beyond the past and 

prepare their children for the future .. 

Bndine Two -' The Current Political Aeenda: Time-Honored Or Timeworn? 

Mrican~American parents are firmly committed to promoting diversity in the schools,~ 

voice serious doubts about policie~ (X)mmanding center stage in political and media debates. ~ . 
.. . 

see approaches s!lch as affirmati ve action in school hiring as double-edged swords: They 

accomplish some goals, but they also have the potential for negative consequences and can often 

distract schools form their main task. Most Mrican-American parents also accept standardized 

tests as valid measures of student achievement, and most say community discussion about 

education might be improved by less emphasis on race. . ~ . . 

Ending Three - Black Student Achievement: Ali EducatiQi:laI Crisis 


Mrican-American parents' laser -like focus on academic achievement reflects deep anxiety about 


how their children fare in the nation's schools. They believe far toO many Black children are not 


learning enough, and far too many of the schools they attend are.unacceptably defici~nt. In their 


minds, the problem is at crisis point. White parents also believe Mrican-American youngsters 


attend poorer schools and are less likely to do well academically, but they see the problem as 


limited to poor, urban areas and do not call the situation a crisis. 


Finding Four -White Parents: Will My Children Have to Pay The Price? 


The views of White parents on race and the public schools are complex and often ambi valent. 


They want Mrican-American children to receive a good education that will allow them to 

. / 

succeed and build strong Jives for themselves. White parents often voice a sense of pride that. 

their c~ldren's educatioi:lal experience is far more diverse than their own. But they also have 

anxieties: They have often had to struggle to find good schools, and are cOncerned that their 

V. Fullwood for Public Impact 6 
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quality is tenuous. Many White parents fear that an influx of Mrican-American students into a 

school would bring social and academic problems. Most say it is not the students' race, but the 
/

socioeconomic status of their families that concerns them. And they are deeply uncomfortable 

admitting what troubles them. 

Findine. Five - Integration: It'sAlI In The Details 

Both BlaCk and White parents say integration is valuable, but on closer examination White - and . . .' . 
to some extent, Black - fears emerge. Both groups believe integrated schools improve race 

relations and enhance their children's ability to thrive in a diverse world. But they are also wary 
,. 

of associated costs: that schools will be distracted from academics, -that bitter disputes will 

emerge, that their own children will end up paying the price. Whites are fearful that integration 

will bring troubled children into local.schools~ Blacks fear their children will be thrown into 

hostile and contentio~~ school environments. Most parents want integration to occur naturally and 
.' ~ . . 

are optimistic that things can improve. Ironically, relatively few have direct experience with 

. efforts to achieve school integration. 

Bodine Six- Of Like Minds: Mrican-American And White Parents Set An Aeenda For Public Schools 

. Despite many difference in their experience and concerns, White. and Mrican-American parents 

have strikingly similar visions of what it takes to e~kids: involved. parents, top-notch siaff 

and schools that guarantee the basics, high. acade~~-expectations and standards, safety and order .. 

White and Black parents also share considerable common ground over how to help Black 

childrenand failing schools improve .. 

Phase Two: Dsveloping the town @eetine framework (December 1998 - February 19(9) 

Using·its extensive research as background, Public Agenda created a mOdeI- a town meeting framework 

. - to engage both urban and rural citizens in Conversations on education and race. The conversation 

model, called Helping All Students Succeedln A Diverse Society, includes a video, script, and written . ' ' . 
. guides· to stimulate conversations and to generate ideas for taking action. The report findings and other 

insights from producing Time To Move On enabled Public Agenda to create a model that responds to. 

citizens' concerns about and need for discussing education and race in public forums. 

Public Age~da conducted six focus groups in six cities across the country to develop and test the town 

meeting framework and video before releasing it to community-based organizations. 

V. Fullwood for Public Impact 7 
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Public Agenda's town. meetings are designed to: 

• 	 Promote rich and productive dialogue among a broad cross-section of the community that 

. clarifies area s of common ground~ areas of disagreement, and concems and needs for further 
.~~ 	 

• 	 Help~ucators become more aware of the community's perceptions, misconceptions, questions, 

and valueS 

• 	 Help establishlines of cOmmunication so that new issues can be better addressed as they arise 

• 	 Build local. capacity to createOlore - aqd even better - community conversations in the future 

• 	 Explore possible steps, beyond the first town meeting; to engage the community at large in ways· 

to improve education. 

The Pu~lic Agenda materials provide detailed instructions for each phase of a community conversation 

from planning and assigning tasks to selecting moderators, recruiting participants and evaluating results. 

Town meetings are strUctured to run for three to four hours, including a meal, orientation, moderated 

small-group discussions and awrap-up session .. 

Phase Three: Awarding grants and engaging citizens (Pecember 1998 - December 1999} 
.:. 	 . . 

Eight LEFs received grants of up to $25,000 to.plan and conduct conversations on education and race. 
:,' 	 . 

With support from PEN and Public Agenda, the representative LEFs sponsored cOmmunity 
. 	 . 

conversations,airoughout 1999, to stimulate honest, civil and deliberative dialogUe. The grant initiative 
. .~ , 	 .~. 

supported the u,se of the town meeting framework as well as ·other models for public engagement. The 
. 	 " - .' . 

Public Agenda framework allowed sites the flexibility of using it as a stand-alone conversation l110Pel and 
". i , 	 '. 

in conjimction with other models, such as study circles, Standards in Practice, and ''fishoowls.'' 
, 	 ,~ 

Spanning the'eountryand representing its vast cultural and racial, diversity, the eight LEF sites that 


organized the conversations are: 


• 	 Fund for Educational Excellence - Baltimore, Maryland 

• 	 Forward in the Fifth - Berea, Kentucky 


Education Fund for Greater Buffalo - Buffalo, New York 


• 	 Public Education & Business Coalition - Denver, COlorado 

• 	 Partners in Public Education - Grand Rapids, Michigan 

• 	 Hattiesburg Area Education Foundation - Hattiesburg. Mississippi 
I .. . 	 . . 

• 	 Marcus A. Foster~ucationalhistitute - Oakland, California 

• 	 Paterson Education Foundation - Paterson, New Jersey 

V. Fullwood for Public Impact . 8 
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, . , 

. Collectively, these community-based groups and their partners brought together over 850 individuals for 

, more than 70 public forums to discuss education a~d raGe. The conversation models varied and 

accordingly the public forums ranged in size, from 5 up to 79 participants. Their.effqrts generated serious 

. discussion among residents a~t what kind of communities they would like to inhabit, what kind of 
, . , 

education they feel their children need~ and what changes in the status quo they will support. 

, , 

This report captures the initial experiences of the eight LEFs as they broach and probe sensitive topics 


with community residents. The conversation models they used are not intended as one-time events, but 

. . . 

rather as the first round of voices in a continuous public dialogue. The public discussions are designed to 
.' - " . 

spark inte(est,better inform citizens, and spur people i~to action to improve their COp1D1unity's schools. 

. . . . 

Phase Four: Disseminati~a tools and "lessons learned;' to a national audience lThrouahout 2()()() 
PEN and Public Agenda have created a comprehensive plan for sharing the results of their research and 

the outcomes of community conversations with policymakers. educators, community groups, and funders . . 

across the country. Through conferences, briefings. videos and publicati~s. the partners will present the 

outcomes of the initiative; highlight the issues of conCern among citizens~ and .seek policy changes that 


have a pOsitiv~ and long-lasting impact on the quality of public education for all children .. 


. As part of,the comprehensive dissemination plan, PEN has produced this toolkit to encourage and assist· 

. other communities, interested inholding similar conversatiOns on education and race. By sharing the 

challeng~, lessons learned and outcomes from the eight initial conversation sites, PEN and Public 

Agenda hope to amplify and sustain the national discussion. 

About the Toolkit 

Divided intO two main sections, the toolkit is designed to help you understand the experiences of other 

communities and carry out public conversations ilJ yourneighborhoods and schools. You may recognize 

the racial history and educational issues from other cities as f~liar context in your own community. 
. , 

V. Fullwood/or Public Impact 9 
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Section One: Stories frornthe Field chrOnicles the experiences of eight communities, which while 

geographically and demographically different, confront remarkably similar educational issues. The LEFs 

offer insight into their conversations by sharing information ~n: 

• 	 Community Context: Introducing the conversation site' 

• 	 Local Partners: Sharing the work 

• 	 Goals.and Objectives: Stating the purpose 

• 	 Plarining Process: s.etting the stage 

• 	 The Facts: Gathering and sharing student achievement data , \ 

• ' 	The Conversations: Engaging the public (topics, themes, firidings and Community voices) 

• 	 The F~tUre: Sustaining the conversation, taking action ' and producing results 

[Note to Richard: Perhaps icons - marking tools found in Section Two - can be used in the margin 

of pages covering the sites.] 

Section Two; Tools and Lessons Learned presentS actual materiaJs developed and used by Public Agenda, 

PEN, and LEFs to plan and conduct effective conversations. It also offers lessons learned from organizers 

. and participants who want to improve on the experience. Most of the tools included in this report support 

the Public Agenda town meeting framework. 

• 	 Getting Started - shares ways to establish a clear and measurable direction, timeliite and budget 

to achieve reswts~ . 

• 	 Plarining the Conversatwns- outlines step-by-step measures to coordinate a ~ell~rganized and, 

broadly supported initiative. " 
, . ' 

• 	 Researching Yotp' Schools iuul Community - identifies types of data on schools and students to 

better inform your community and how to collect it. 

• 	 Engaging the p,ublic - details strategies to attract diverse participantS and elicit honest responses 

to critical school and cOmmunity Issues., 

• 	 Publicizing Your Work - presents ideas and examples for getting' the word out. 

• 	 Evaluating Your Conversatwns - offers survey instruments and strategies to measure 


effectiveness. 


• 	 Moving On - gives concrete examples of what communities can do to sustain the conversation 

and create progressive change. 

V. Fullwood for Public Impact 10 
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Section One 

STORIES FROM THE FIELD· 

Baltimore, Maryland 


Berea, Kentucky 


Buffalo, New York 


Denver. Colorado 


Grand Rapids, Michigan 


Hattiesburg, Mississippi 


Oakland, California' 

Paterson, New Jersey 

Concluding thoughts based on experiences in the field 

V. Fullwood for Public Impact 11 
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Local Partners: Sharin.: the Worlc 

Assembling a group of partners it deemed credible and valuable, the Fund drew'on their respective , 


expertise and ability to reach out to a cross':'section of the city's residents. , 


" Advocates jor, Children and Youth, a statewide research and policy group, framed student data in 
'} ". I ' 

jargon-free language and recommended policies to remedy problems. 

v. Fullwood/or Public Impact 12 
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Baltimore Education Networ~ (BEN), a coalition of parents arid grassroots organizations, helped 


design the conversation mooel 'and promoted invoiyementamong its constituents. 


~ation Trust,a Washington-based nonprofit o~ganization, introduced national data and 


resources to help parents and community advocates understand standards, raise expectations,and 


take steps-to close t~e achi~vement gap. 


ScJwol, Family, Community Partnership, a Johns Hopkins University program, brought trained, 


schooL-based facilitators to l~d 'co~versations and disseminate project results. _ 


_	Baltimore Sun and Baltimore Times, local newspapers, publicized the initiative through articles 


on stu~ent achievement and school refonn issues. 


Goals and Objectives: StatiDl~ the pUrpose 


Integrating the public conversations into ~ir core work,' the Fund set out to: , 


• 	 Identify and analyze the aChievement gaps between children in Baltimore City and children in the 
. ~. . 

state Of; Maryland 

o 	 Convene groups of parents and community- PartnerstQ discuss the achievement gaps,their ~liefs 


about teachers and school expectations, and their ideas about improving stud~nt perfonnance 


o 	 Provide infonnation for parents and community advocates about the roles of standards, how student 

work can be used to meas~ a scbOol's expectations ofj;tudents . ," 	 ", 

• 	 suppOrt and implement initiatives and policies that will helpio close the gap. 

Plannini Process: Setting the stage 

. The FundIrne.w conversations about difficult topics -like education and race - require considerable 

pl~ng and ~:trong faCilitation. Fund program officer Jennifer ~nomos-Green managed the overall 

project, while an eight-member planning ~ttee - comprised of partners. district administrators and 

parents -developed. a script and;publ~c engagement fo~t for the conve~tions. Acadre of 25 

experienced faciJitatd~,~cruited-~y partners, l~yessentialfoundations with stakeholders in schools and . 

across the community •. 

To keep connections to its core work. the Fund decided to conduct two types of public engagement. Its 


own'model. modified from the Educatic::m Trust's Standards in Practice, was used in 20 School-based 


sessions:and remains an integral element of its Achievement F(rst initiative. Two town meetings, using 


Public Age~'s framework, were used to for discussions in the broader community . 


.V. Fullwood/or Public Impact 13 
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Economos-Green says, "It was more intensive than any other project I've ever worked on." Planning the 


conversations.took the Fund into uncharted territory '.- convening new and dive~ community 


collaborators, finding facilitators with appropriate skills and experience, and exploring ways to reach 


audiences at the grassroots level - which consumed considerable 'staff and volunteer time over several 


months. 


The Facts: Gatberingand sharing.student achievement data· 


The Ft.md's earlyworkonstandards ~revealed that very little is expected of students." And believing· 

, .. . 

coriCteteevidence about fuacherexpectations should drive conversations the Fund used actual student 
.,';: ',:',;', . . 

work andassigQirients from local teachers in some of.its sessions. During these ~ssions, groups of 

teachers"admi~sa:ato~ and parents used citywide standards and rigorous state test requirements to 
," ;' .' . .". . . . 

develop rubrics, define excellent work, and then assess the quality of local teacher assignments and 

studentwork~ ,The exercise increased participants' ~erstandingof the links between high expectations, 
, '. .' . 

rigorous·s~dar(t.s, arid increased studentachievement. 
:.-.; . . 

The Conversations: En~nethe public . 

In Baltimore. tlieFUblic Agenda town meeting model 

enabled a diverse mix of ~ity residents, which included 

students, to delve into the question of why expectations and 

performance are So low. Well-trained moderators elicited' 

participants' views on race In a non-threatening way. The 

,Stan.di.uds in Praptice sessions used assessments of quality 

work to provide a clear direction for parents and educators 

on how to take an active role in improving stUdent 

achievement. 

. ".. . 

· Aparticipant oooervedthat conversations "were fairly open abaut needs and problems." The first town 
: . ,. .' 

meetiI'lg- held hi the heart of the ~ity - attracted more Mrican Americans and was more diverse than the 

· second meeti~g on th~ outskirts of town. Organizers found that the more diverse the group - race, 

. gender. econorillcs, experience, and age - the better the conversation. 

· Acknowledging the city's high rate of adult illiteracy, organizers took special measures during meetings 
. . . 

to encourage full involvement from all participants .. Facilitators read aloud written materials and 

V. Fullwood/or Public Impact 14 
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instructed participants to work as a group on writing assignments. Organizers report, '.'While it was clear 

that some participants were largely illiterate. it did not seem to impact their participation." 

Topics, themes,findings 

The sessions, involv,ing residents frOm across the city and using different formats, yielded reqtarkably 

consistent concerns. Among the mostco~on were inequitable funding, low expectations for students, 

lack of quality education in urban schools, and Insufficient involvement by parents. Organizers report . 
. . 

one notable diSagreement: "In one group there was a clear division between people who felt that .teachers 

, were most accOuntable, and those who believed'that parents are ultimately, responsible for their children's 

education. " 

Economos-Oreen;obsef\led a generation gap during the discussions. "Students and middle-a~d ~ople 

-h;:ld different oPi~Qns andpersJ:')eCtives." She believes education should be examined through the 


"generational lens" too. 


Community voices ...: a partnering (;Irganizer 

Tru Ginsberg, on st8:ff at' the ~a1iimo~ Education Network, a Fund partner, served as an organizer as well 
..' . . .., . 

as a participant and then facilitator for, the conversations. With a well-rounded perspective, she found the 
.' , 

involvement of community'partners a crucial element. "Publicity alone is not effective." Members of the 

partner organizations made a lOt of personal appe8Is for their constituents to attend. As a result, she says, . 

"J.heard voiceS I'd never heard before." 

Another organizer told how parent~'-' many feeling cbtated by public schools - recalled, "having . . ,'. . . .' 

graduated (from city schools) with A's and B's, enrolling i~ college. and being told they were only fit for . . 

remedial courses." One patent shared that on the morning of the sessicmher daughter h~d cried ov~r 


breakfast from worry she'd do pOorly on the SAT because of easy high school assignments. 
.. . 

The Future: Sustaining the converSation. taking action and producing results 


The FWUt has discovered their conv~ations are'c~ging schools and partners, in intentional and 

, ., " 

unanticipated ways. "An unintended oUtgrowth of this initiative has ~n the opportunity to provide' 

'. training in this model (Standa!:d,Sfin Practice) to nearly every administrator (a total of 18Q) in the 

Baltimore City School system, arid the cit}'school bOard, .. says Econonios~Green. She reports that one ,. . . ;" 

influential participant was so impressed; he called a speciatmeetingof the school board for a three-hour 

presentation on the model. She exclaims this degree of engagement with districtwide policymakers is 

"unheard of!" 
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The Fund's partners are also reshaping their work because of the conversations. The Baltimore Urban 

League is traini~g its, staffto use the Public Agenda video and framework for discussions on race. In 

schools, principals indicate an increase in. the number of parents who are'discussing standards and the 

quality of their children's assignments. 

.' 
Baltimore's plans for sustaining new relationships and community interest include: 

, , 

•. 	 Expanding the use of Standards in PractiCe by training school. improvement teams and educating the 

broader cOmmunity 

II Using its cOmpleted data an3Iysis in future town meetings and in reports to district administrators, 

principals, comm~ty organizations and funders of school initiatives. 

• 	 Publishing samples of "quality student work" in school newsletters and 'local newspapers 

II Assessing the district's professional development resources and developing a more deliberate and 

relevant training system 

·11 EnCouraging local education advocates '"" partners in the conversation - to re-focus on standards. 
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, " 
Local.Partnetg::Sharing the work 

Experienced i~~ucation and public engagement,F()rward in the Filth selected a partner with roots in 

anti-racismarld sacihl chaDge t~ oomplementits worJc. 
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Democracy Resource Center (DRC), a multiracial, grassroots organization, I.ent its reputation and 

experience in the region to plan public forums and reach out to community residents. 

Goals and Objectivesj Statina the purpose 
. ~,' . " 

By holding public forums in thfee communities, Forward in the FIfth and DRC aimed to: 

• Set and achieve commtiruty-driven goals 

• Cultivate leadership among county residents 

• ··Unveil·racism" in schools . 

• Bring positive change in schoois to combat racism. 

Plannin~ Propess: Settina the staae 

The partners began developing th~ initiative by identifying regional problems related to education and 

race. Deciding to hold town meetings - using the Public Agenda framework - in three targeted counties, 

~~y looked totheit respective staffs and boards of directors to identify moderators and participants. They 

also posted a "call for moderators'; on the Unjversity of Kentucky electronic Iistserve and publicized town 

meetings in monthly organizational m,ailings and ~ugh local newspaper coverage. 

Designated community leaders in each county selected meeting locations and organized local logistics. 

DRC also held a series of pre-meetings with minority .leaders in each county to spread the word about the 

conversations and:to·build trustamorig residents. Often kept on the fringe of'titeir small, rural . 

communities, Mrlcan Americans knoW' speaking outon sensitive topics could have serious repercussions .. 

During the pre-meetings, organizers eased theconcem~ of community leaders and assured residents a 

~'Sare plaCe to speak out:~ This extra measure helped draw strong Mrican-American participation at the 

town meetings. 

Public Agenda staff traveled to Kentucky to train'fourteen moderators, who later held two practiCe 
, , ' . , . 

sessions. One. practice session was with stu~ents participating in a summer leadership cainpand another 
: . . ", 

was with the partners' boards of directorS. OrgaDizers found thorough training for facilitators and ample 

time to practice their skills essential for effective meetings. 
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lhe Facts: Gat1)ering and sharing student achievement data . 


Organizers turned to the state department of education fOr student data. They comment that, at first, state 

, " 

officials Seemed unsure of how to respond to their request for data. Efforts to collecfdata proved one of 

the greatest chaJlenges, but their persistence paid off. The state and local school districts provided data on 

the racial br~down of students, dropout rates, and the enrollment of White and minority students in 

gifted, special education and cOllege programs. The low numbers of minority students in several districts 

prohibited the.nicial disaggregation of~me da~ for fear it could violate student collfidentiality laws. 

Student data is not an integral component of the Public Agenda model and organizers decided to 

distribute "data packets" -:. containing student data as well as Census data and newspaper articles on 
, ' 

education and race - atthe end of town meetings. 
. :~", ' , , 

The Conversations: Ent:aiina the public 

Drawi~g people from all walks of life, Forward in the Flfth 

, held conversations ~n t~ counties eriCompassing seven 

school districts. Organizers offered transportation to ensure 

,residents'of the rural communities had access to the town 

meetings. 

The makeup of the participants influenced the conversation. The first two conversations included mainly 

African Americans - parents ano grandparents, but few educators. The third was racially mixed, but 

h~vily attended by educators. Forw~d in the Flfth organizer Beth Dotson ob~rved that some African- ' 
, .. ",'" , ... ".. '.' 

American parents would not talk about race directly, even when moderators probed. When speaking about 

problems in schools, she says some used codes, like"those people." Other observers note that, in at least 

, one session, African Americans were very direct and open in discussing race. Dotson remarks that the 

"persoDality of each group was different." 

In the earlier practice session with ~l White participants, "Classi~m was discussed more than racism," 


Dotson reports" but they stated "both are issues that need to be ad~ressed." And despite the coded 

, , 

language, participants broached senSitive and difficult topics and even disagreed at times. 
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Topics, themes, findings 
, . " 

Issue,s emerging from town meetings include: 

• 'Lack Or Mricari-American educators in schools . , ,- , 

• Racial incidents being ignored by educators and African-American community members 

• Lack,of student diversity in some schools 

• Negative effects of racism, classism, and sexism on self-esteem and achievement 

• ,I..ackof Se6~itivio/ to Asian Americans, Latinos, Native Americans and other minorities 

• , Low expectatipns of all students, but even lower expectations of Mrican-American students 
.' ..."'" , 

• Need for m:orecommunity forums- with those in authority present - to discuss education and race 
~ , .'~ ~ , , 

Coirununity voices- a town meeting pO,ticipant 

Ed Bailinger,'M! Mrican American and recognized community leader, has long been concerned arout 
',f .,. • 

education iri'his'oolnmunity. As a participant in one of the town meetings, he found the conversations 

effective. "There was open discussion. 'People stated what was on their minds. People did notback away 

from their opi~ons." ' 

He found the s~d~i1HJata and Public Agenda research particularly telling. "It hit right at home," Ballinger 

says, noting that local :ssues are common problems in other communities. "All kids are not getting the 

same educational oppbrtunities." 

Ballinger is disturbed by, the high dro(Xlut rate among young Black men and asserts, "We need Mrican-. 

, American ~elt,~ '~~ tea'~hers." He and others haveactively pursued this and other issues from the 
. ". . 

town meetings, ~ith di~trict admini'sirators. Mter participating in a recent school forum with principals 

arid parents, he'beli~V~s;the'community's response to the town'meeting has "opened the eyes of the 

" peopl~at theschO<?,! sys~m."
1:: ':-. . 

, ' 

His advice to'oilier Communities facing similar issues:, "DOn't give up. Keep on struggling to do what's 
. ' 

, best for not on1yBlack kids, but all J9ds. Keep on keeping on." 
. ,. . . 

The Future: Sustainin~ the conversation. takin~ action and producin~ results 
~.' .' .' . 

Town mee6'ng(,articjpants and other residents are already leading the way for change. Both Forward in ' 
";", :.:•.•• , ', .' • 1_. . I 

,th~-FIfthtlIld DRC.are supporting local efforts by providing technical assistance and research, publicizing 
-. '. ''"r. ,~ . . , 

~rtinent is"~u~s,.arid,integrating the conversations into their future work. County residents are meeting 

, w~~ldistric~ adrlU~~~to~,churCh congregations. and parents to develop specific strategies for 
, " 
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overcorhingproblems of education and race. One group has established ari"Expectations Agreement," 

which aims "to clarify the working relationship between the Democracy Resource Center (DRC) and 

community peopl~ working on issu~ of racism in the schools (in the county).';' 

Forward in the .FIfth notes residents are investing considerable time and energy to improve the racial 
~. ." . 

climate ,and educational outcomes in their communities. In Kentucky, tJie public conversations have led 

organizers tobegin: , 

• . Empowering county residents to take action to reach their goals 

• Improving communication~tween schools and the community 

•. Changing how schools address the.a~dernic needs of White,andrninority students' 

/ 
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Localr.!rtners;:Sharing the~oit, 

Buffa1o~sEducatiOil Fund recruited three types of partners to perfonn the range offunctions requir~ for 


its comniurutYe<>nversations. 


• 	 TectmicaI'partoers: 
, , 

WNEDIChanf}eI17, a public television and radio station, publicized the conversations and the results . 
• ' ' • <.' 	 , 

Mitchell,DeTine and Neiler, a public relations finn, Pll?paredpress releases and engaged the media. 

The Center/or Regional Gove;narice at th:~ University ojBuffalo proviqed performance data from its 
.,,'. , " 

task forcesorl: equi ty'and education • . '" '., 

RollCall Against Racism, a faith-based coalition, brought its extensive experience with Study Circles. 

National ConjerencejorCommunity andiustice.(NCCJ), ao'antiracism group, assisted in planning 

publicforut'r,ls based experience from i,ts National sunttnit. , 
',",' 

• 	 School Partners: 
, , 	 ' 

Buffalo Public Schools, ,an urban district, .promoted conversations and provided meeting space. 
, 	 ' , 

Board ofCO()perative Education Studies solicited participants from the suburbs and county districts. 

• 	 ,Constituent Partners: 

A broad ntitge of Qfgaluzatioos promoted the conversations among their member~ and constituents, 

recniitedparticipants, and hosted conversations. These partners include: New York State United 
-	 ... 

Teac~rs (the state's largest teachers union), ErieCounJy Association ojSchool Boards, The United 

Way, l!nited Neighborhoods (a service agency for over 500 block clubs), VOICE (a faith-based 

, group), and eight parent organizations. ' 

Goals and'ObjeCtiyes - Stating the purpose 


:Buffa1o set four main goals for its project:· 


• 	 To increaseinutual understanding and re~pect for people's experience , 

• 	 To create cODsensusaroundexpectations for both children and adults (toward high achievement) 
. " .. 

• . To create a set of solutions for l~ issues around education and race 

• 	 To ~rea~ an environment where the community ~d the Fund can take action on these issues. 

Plannin~"process- Setting the stage 

Education Fund project coordinator Dr. Adri~e Christmas heid primary responsibility for planning the 
, - . . 	 . . 

project While relying on loca1 partners for community outreach. "Education was a heady topic at the time 
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, of the conversations,"states Christmas. As a result,the Education Fund looked for a model that was 
'. . , 

compatible with Buffalo's politiCal climate. 

The Fund decided on a combination of StudY'Circles sessions and Public Agenda t<?wn meetings. A 

partner, Roll dill Against Racis.m, developed the study circles curriculum by integrating its own 

conversation model with the Public Agenda framework. Organizers believed in-depth discussion - four 
" ," 

two-hourstU<lY circles~.was necessary giv~n con~ms over the community's racial tension. A town 

meeting format.was planned for some groups and for a large culminating event 

. Buffalo launc~~ abroad public awareness campaign to publicize'the conversations and recruit 

participants. ~Fundproduced'l~tters and flyers andcircuhtted them.across the city, using its exhaustive 

list of partilers: lOcal nonprofit organizations, commw,ity centers, churches, schools and youth groups. A 
. . ' ',' , ..... '. . 

partnering public relations firm and media sent press releases andairedannouncements on local radio and 

television station. The pool of 54 moderators, most with counseling backgrounds and past experience 

with study circles, also recruited participants. 
, 

"Rela~onships are critical," says ChristmaS. As a new LEF, the Education Fund had not established ma.:Dy 

of the relationships that are essential for collaboration. In planning the conversations, she says local 

partners "were seasoned and experienced in this type 'of work:' 

The Facts: Gatherin~ and sharin~ student achievement data 
" '. -. . .' . . 

Organizers found collecting local data disaggregated by race was more difficult than expected. A. " 

'desegregation ruIingled some disiricts lobar the release of recent student data. Efforts to collect data 

were also m~t ~ith resistance from sch09l staff. It seems some educators felt threatened by the idea of 

public discussions 'about student achievement, fearing they might be held accountable for inequities .and 

their j~bsmight beat stake. With assistan~from an area university and its partners, the Education Fund 

eventually collected some disaggregated student'data but admits it was limited. 

Collecting national data was easier. Organizers used research from the Education Trust and the Census . . 

Bureau to offer abaseline of information for conversations. They also 'used education research and 
.. . . 

newspaper articles provided by a local reporter. " 

Although they.did not presentas much data as hoped, organizers found it useful during conversations and. . . .' ' . 

report participants - especially Pu-ents - were shocked by the low aChievement rates. . . ' 
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The Conversations: En2@&ine the public 

. Conversations t~k ,place across the greater Buffalo 

area, in a variety of settings and with a broad range of 

constituents. Although the sessions drew fewer 

participantS than expected, those who callie reflected 

the ethnic and politiCal diversity of the region and' 

included Urban and suburban residents. Students, 

,many of them members of a Boys and Girls Club, and 

groupS of grandparents played significant roles as 

conversation particiJ.>aDts. In some cases stlidents moderated discussions with their peers . 

. ·'Parents~ voiCes were absent from some discussions. "Local issues pulled parents away from 

. conversations," reports Christmas. "Many parents have given up on public schools," Christmas says 

~ferring to some~f the parents she and others ~ntacted and who declined to participate. 

During a series of four study circles, two facilitators, each a different race, led conversations using the 

national findings from Public Agenda's Time to Move On. The sessions were structured as follows: 

lot ~ssion: Introductions, presentation of student data and discussion of the first two Public 

Agenda findings' 

200 session: Three school viewpoints and more data 

3rd session: Discussion of final two findi~gs and brainstorming 

4111 s~ssion: Development of action plan 

In the study circles format, Christmas reports that trust between facilitators and. participants and among
. ' . . . 

p3rticipants developed over time. The,progressive sessions worked well for participants who needed time 

.to air their concerns, reflect on new iriformation, and voice their ideas for solutions. Christmas believes 

. "the smaller the group, the more intimate the conversations - the more intimate the conversations, more 

honest." In some Sessions, "People were cordial, butnot really open," she observes. She also notes that 

'. "socioeconomic status" was often discussed in lieu ot: race, but in sessions w~th a majority of racial' 

minoritiesdjscussions of raCe were more open. 
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Topics, themes, findings 
• ';, ,.' i. 

Stud.y.cirtlesand town meetings yielded several issues among residents. 

• . Lack o.f plU'ent involvement in schools 

• Parents feeling isolated, powerless. unwanted as decision makers in schools 

• ,Lack of qualified and caring teachers 

• Need to work with parents and their children inside' and outside of the school~ 

'. 

, , 


Racial prejudice and discriminatory practices by teachers, students and administrators 

'. Lack of suitable schoOl resources,forhigh student achievement 

Comm.,mify voices - Jl study circle participant 

S.T. Jones.. ~ COllege and career advisor for an after-school program, participated in one of Buffalo's study 

circles becau~of a personal invitation from an organizer. She saw relevance in the conversations and her 

work on Urban education h;~ues. 

"In Buffalo, the gap is widening between those with influence and those without it. Students with 

, pOtential often end up at schools that don't challenge them," says Jones. She believes communities should 

"sp~d the Weruth" so a1Lschoois can Offer the same opportunities to students. ' 
.,.,,-' . 

. . I • . 

Jones found the opportunitY to learn more about stUdent ~chievement and school practices the most , 

meaningful part of her i,nvolvement~She laments that mOre parents did, not participate. ''There' s a huge ' 
.' . 

information gap between those in education and those outSide education. Parents and the community 

should k:nowmore about schools and student performance.· Parents often complain but many do not' 

participate in ~ventS like this." , 

. '.. . . 
Jones was, particularly ilQpressed with the weU-organized study circle sessions. "There was.good 

in(ormation,outcomes "':everyone achieVed what they. set out to - and good at keeping things on track." . . 
Her advice to other communities: Find a way to get parents involved. 

The 'FutlJre: SustailriiJg the conversation. taking action~ and producing results 
~ :' 

Believing changes in Buffalo are o~erdue. the Education Fund sees its conversations as paving the way 

for: change. The FUnd has discovered new partners and is introducing strategies focused on family 

involvement and support for youth to improve its public schools. Buffalo's plans inClude: 
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• 	 Holding a youth initiative to address the issues sfudents raised, including a lack of adult support. a , 

need for afterschool programs with academic components, and a need for community partnerships 

• 	 Making educational standards understandable and acCessible at the grassroots 

• 	 Integrating "lessons learned" from PEN and Public Agenda's Education and Race Initiative into all 

future initiatives; 
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Local Partners: Sharin~ the work .. 


The CoalitionJoWld PEN and Public Agenda's Educationahd Race Initiative an ideal place to build 


strategic community alliances. 
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Denver Education Network~ an established Urban Partnership Project, brought the resources of 17 

. inner city schools; three colleges, and numerous community groups and businesses. 

Metropolitan StaJeCollege, an urban, four-year institutiOn, convened statewide higher education 

institutions that provide pre-service professional development for teachers. 

LaJin.American Research and Service Agency (IARASA), a national, co~unity-based policy 

and technical assistance organiiation, ,'coordinated plans' for the conversations and provided 

access. to significant numbers of Latino and Hispanic re~idents. 

Cross City Campaign for Urban School Reform, a national network of school reform advocates, 

lent its knowledge and resources on standards. 

Latino Campaignfor Education, local conuitunity advocates, co-hosted conversations. 

Denver Public Schools assigned key administrators to participate'in the planning process. 

Goals and Objectives: Stating the purpose 


The Public Education and Business Coalition's purpose for conversations was to: 


• 	 Engage community participants in discussions about standards 

• 	 Examine why minority children struggle to achieve the standards 

• 	 Explore ways for the community and schools to share responsibility in ensuring all children meet the ' 

standards. 

Planning Process: Setting the sta/i:e 


Bridging concurrent initiatives, the Coalition's planning committee involved'individuals and 


organizatiomalready working in the targeted schools and neighborhoods. Among the committee 


members. were representativ'?8 from Cross City Campaign, Casey Foundation-funded neighborhood 


. initiatives, Ford Foundation-funded edu9ation reform initi~tives, and the Denver Foundation. 

The Coalition researched several public engagement models - Study Circles, and Annenberg - before 

deciding to use both the Public Agenda framew?rk and Standards in Practice. Using two models required 

training for tWo sets of mOderators. Organizers found moderato~s were "moving targets" ~d decided to 

pay stipends to ensure a pool of dedicated and well-trained community members to guide the 

conversations. 

Coalition project direCtor Jan Meek estimates that organizers spent three months on the initial. planning, . . 	 , 

two months on organizing the events and recruiting.participants, and then two months training moderators 
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and holding conversations. The planning process required more staff time ,and more money than expected. 

"We learned about true community organizing. We underestimated the resources required, but we tapped 

. partners that were experienced organizers, like IARASA," says Meck 
< .' • , 

The Facts: Gathering and sharing student achievement data, 

Disaggregatedstildent data was readily available in Denv~r. Organizers ~sed school by school student, 

data - disaggregated by ethnicity - to help parents understand where their children stand when compared 

with other students of the same grade within the school ,and school district. 

During the. planning· stage, organizers questioned how to present data revealing achievement gaps with 

sensitivity and relevance. For example, should such data be in~oduced early on or brought out as parents 

begin to ask how their children compare with other ethnic groups? They decided to seitd materials in 

adV3I1ce of conversatipns so participaitts would have time to thoroughly review data before the sessions. 

The Educatio~ Trust provided national research on racial achievement gaps and disparities in students' . 

taking adVanced rigorous curriculum and in vocational 'education programs. To complement the data, 

organizers invited parents and educators from another Colorado ~chool district where students had made 

phenomenal.gain~ in achievement. The district, with a stOdent ·profile comparable to Denver's, had moved 

its students from 13% proficiency to 87% proficiency ~n three years. The.guests offered real-life 
, . 

examples of how a COlllI'qunity - with significant numbers of poor and minority children - used rigorous' 

standards to improve the academic performance of students. 

The Conversations: Eneaaine the public 

The first OOnversation used Standards in Practice during a full 

Saturday session. An :Education Trust consultant presented a 

train-the-trainer workshop on ·the use of the model. Parent 

liaisons from the planning committee had recruited parent

teacher teams of three to five members to attend the workshop 

and serve as leaders for subsequent conversations. Thirty-nine 

participated in the workshop and will goon to lead other 

sessions. 

The Education Trust presenter used student work; data, and testimonies from parents and educators to 
. . . 

educate participants about standards. Coalition organizers commented on their "powerful" national data, . 

icnowledgeable presenters, and helpful materials. 
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The second conversion, a Public Agenda town meeting ata commuility center, was held on a Tuesday 


evening. The group, 79 participants, was racially diverse and represented l~ stakeholders - parents, 


students, teachers, principals, school bOOrdmembers, community activists, and senior citizens. 


"The public engagement models used in Denver were designed for different purposes. Organizers say, 

however, their experienCe with the two models produced no notable differences in how participants 

responded to the issue of race. They note that the Public Agenda model requires skilled moderators who 

can tease out subtleties related to race. ''The Public Agenda modt;:l relies heavily on the moderators to " 

probe. You lose a lot if you don't have good moderatorS," says an organizer from Denver. The Education 

Trust model focuses on sch~1 data, educational standards, and student work and engages participantS 

aro.und these issues to map plans to improve snident performance. 

" " 

" "For both sessions, the Coalition and its "partners took great care to draw "strong participation and bridge 

potential comniunication gaps. Organizers served breakfast and lunch, provided chi I dcare, and offered" 

Spanish translations of materials and Spanish interpreters: 

Working with LARASA was critical for the Coalition. ''The conversations established real partnership for 
, ' . . . 

" " 

our future work," says Meck. The work is prooucing deeper relationships in communities and having a 


significant impact on the LEF's programming and o~treach. 


Topics, themes. findings 

Conversations provided a rare opportunity' for parents and other community members to discuss the 


barriers and issues in educati~n. Among the issues raised were: 


• Role of standards in student achievement 

• Significant role of understandable and meaningful student data " 

• Questions about grade inflation, curriculum dilution andlowexpectations 

• Need to build a "critical mass" of engaged parents and teachers 

• Language as a barrier to high student achievement 


-. Challenges and benefits of bilingual education 


• Need for more bilingual communication with parents 

• "Importance of parents in the standards movement 
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, , 

• 	 . N~for parent-teacher p3rtnerships in student learning and advocacy for standards and higher 

expectations 

Some groups acknowledged culture as a potential factor in student achievement For example, som¢ 

Latino parents won't question authority, and therefore don'tcliallenge teachers and school administrators 

when it com~s :to their children's academic performance. Orga~zers report that participants believe the 

,school and conlmunity'must break down these cultural barriers. 

Overall, organizers fotind,tl!at during discussions the participants probed deel'ly and wanted to take on the 

toughissues. They offered no "excuses"~ mobility, race, economics, and language - for low academic 

achievement. "They are willing to get in the trenches with their kids if they'll do better;' says Meek. "It 

wasa~ntthatstandardS offer a solution.~" 	 , ' , 
'.'Ii 

COmlnJ!.nity:\lo1.ces - a,projeCt coordinaJor 
"'; ~ '" . 

Jan Meek. theprojeetcoordinator in Denver says, "When we started I was anxious to get to the 

. conversations,,~ g~t 'to answers. But true public engage~nt percolates up. You can't im~ 

conversation 00 peopl~ - it takes time," says Meek. ''[realize that the process is part of the evolutioo." ' 

The aftermath of the,shootings' at Colorado's Columbine IDgh School, a school' board eleetion,and 

racially-charged headlines about gaps in student performa,nce had catapulted;education to forefront at the 

time of Denver's COnversatipns. Given the heated ~limate, Meek says that Organizers decided not to 

promote conversations wiPl the Qledia. She says thatthey did not want to attract the "activists," and 

instead "wanted the quiet voices for the first phase." Some residents do not want to talk at highly

publicized ev~nts. Looking back Meek thiriks "Next time organizers should capitalize on these headlines 

and emphasize that the gap is not acceptable." 

The' Future: Sustaining conversations.. taking action and producing result~ 

Troubled neighboriloods. and schools in Denver are attrac~n~ considerable local and national resources to 

improve oonc;titions for residents and students. The Coalition and its 'partners are using their relationships . . . 	 . 

and experiences f.:om theconversarlons to bridge these Parallel efforts and strengthen the work underway. 

Meck says, ''The momentum is the most exciting thing." Denver's plans for the future include: 

• 	 Expanding Standards and Practice sessions and multiplying the cadre of I~ advocates for high 


standards: parents will,train parents and teachers will train teachers 

, 	 ' 

• 	 C()ntimring the work begun by the conversations under the COalition's "CollabOrating for Educational 

Reform Initiative," funded by a two-year Ford Foundation ~t 
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• 	 Collaborating with LARASA on policy issues and on public engagement 

• 	 Partnering with organizers from an Annie E. Casey Foundation's n~ighborhood initiative on· 

education projects. 
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Local Partners: Sbarina the work 

Guided by a set o( characteristics for ,successful partnerships, PPE selected three local partners. 

GrOnd Rapids Public Schools, with a new focus on eliminating the gap, it provided indicators of 

student progress and success as well as achievement data disaggregated by race. . 

Grand Rapids Area Center for Ecumenism (GRACE) / Racial Justice Institute, a religious, 

nonprofit organization, brought expertise from prior work against racism. 

Employer Coalition for Healing Racism, formed by a local cEo arid ,the chamber Of commerce, 

delivered, a cadre ofexperienced moderators and access to policy groups. 

Goals and Objectives: Statini the purpose 

.By convening thirty broad-based Citizens Circles, PPE set out to research and understand the racial gap in 

student achievement. Its aiin was to allow citizens to: 

• 	 Explore student achievement data and other data from schools 

• 	 FQm1 consensus on the factors that contribute to the student achievement gap 

• 	 Create recommendations for actions necessary to close the gap 

• 	 Establish annual goals or targets for reduction measured by educational performance and system 

performance 

• 	 Report progress toward reducing the achievement gap in the larger community . 

Plannini Process: Settini the stage 

PPE project director Karen Ward held primary responsibility for the project, while a p,anning committee 

of partners supported the overall work. The committee decided to integrate the Study Circles model with 

the Public Agenda framework; by discussing issues in it. series of four "citizen circles." Thirty-six' 

moderators, most of whom were experienced at leading group discussions on race, received a full day of 

. Public Agenda training. PPE assigned one White and one minority moderator to each circle, deeming 

biracial co-faciiitation an effective 'measure for its public discussions on race. 

Advance coordination of logistics helped moderators carry out effective and efficient meetings. For 

example, PPE set up agreements with loati restaurants to cater the study drcle·sessions. Moderato~s 
~rdered food by phone before ~ssions, meals were delivered.to meeting Ioc.ations, and bills we~ Sent 

direCtly to PPE. 

Participants were recruited through mailings ~d a media campaign inCluding radio interviews., midday 


television shows, and articles in organizational newsletters and local newspapers. 
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The Facts: Gatberine and sharine student achievement data 
" ' 

There was a deliberate use of data to provide participants with objective infonnation for discussion and to 

offer a baseline for measuring progress over time ..To collect data, organizers Olet in person with local 

superintendents. Four districts released data disaggregatedby race, with the understanding that data 

would not be used to compare one district to another. 

During sessions, participants received an introductory data sheet followed by bar graphs of cumulative 

grade point averages (GPAs) and by state assessment scores of 11th graders. Receiving only a sna~hot of 

student performance and achievement gaps, some participants expresSed interest in receiving more data. 

The Conversations: Eneaeine the public 

Residents have been engaged in two years of 

community diaJogue on race including 

, ~ua1 race summits and leadersQip 

Conferences on racism. Building on those 

discussions, PPE and its partners designed a 
sustainable model reflecting past and ongoing local efforts to explore race 'relations. As one organiier put 

it, ''The climate iIi Grand Rapids set the stage for robust discussion." 

The Grand RJ,lpids·Citizen Circles curriculum combined the Study Circles model and Public Agenda's 

framework. The adapted model included four two-hour sessions,each with a specific objective. 

Session One: Getting to know one another· 


Session Two: Discussirig issues guided by Public Agenda's framework and video 


Session Three: Examining local student data, comparing scores and anaJyzing gap 


Session Four: Identifying action steps to redUce the achievement gap 


Asking for full commitment, PPE recruited 115 participants using the extensive netWorks of partners and 

a variety of other community groups. Fifteen circies, made' up of seven to ten participants, convened at 

meeting locations across the city and at various times. Some circles even attracted participants from 

outlying communities, 20 to 30 miles away. 
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The circles generated rich discussion among a diverse pool of participants. "Dynamics of groups were 

positive, because they were small," believes one organizer. 'The circles provided an opportunity for 

people to meet .others they may not have met otherwise." One group has decided to continue group 

discussions on their own. 

An elected official who served as a moderator remarked, "Being a city commissioner in Grand Rapids for 
, " 

so many years I thought I knew a lot of people. I was quite suiprised that I only recognized two people in 

my circle. It gave me a whole new perspective - that's good~" 

Topics, themes, findings 

In Grand Rapids, the Citizen Circles pennitted residents to voice their opinions and solutions on 

a broad range of issues. Among the topics were: 

• Gaps in student achievement based on raCe 

• Role of poverty and single-parent homes on low student performance 

• Low expectations for minority and'poor students 

• Need for increased expectations, rigorous standards, and parental and communi ty involvement 

• Need to integrate diversity and sensitivity training into staff development programs 

Community voices - a jacilitator 

Carole Morgan Williams runs a pre-college program targeting African-American high school students in 
, . , 

Grand Rapids. A past PPEvolunteer, Williams became interested in participating in the education and 

race conversatiOns upon hearing about the initiative. After facilitating a series of citizen circles, she says' 

the most meaningful aspect was "the warm fuz~y feeling from having people talk about such an important 

topic~" 

Serving as one of two co-facilitators assigned to circles, Williams believes the biracial pairings work welJ 
. ' . 

for diverse group discussions. "Everybody needs somebody there that they identify with," says Williams. 

The.facilitators .took turns leading sessions and recording the conversation notes. She found that Grand 

Rapids' conversation model took a "subtle" approach to the subject of race, which required probing and 

"finessing" by facilitators. Race was often "alluded to" in the presentations and materials, but she 

believes that more "upfront" discussion~ of race are needed.· She notes, ho~ever, that there was a risk 

some "people may have been frightened off...(finding the topic) too provocative and too deep.'" 
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Williams noted different perceptions and understanding of issues based on the race of pru::ticipants. 


During sessions she says, "lights went onfor Whites" and sometimes "anger came out in Black 


participants." Circle members carefully'listened to the views of participants. People are'~tifed of dealing 


with symptoms," observes Wiiiiams. 'They're anxious to deal with root causes." 


The Future: Takine action. producine results apd sustainine the conversation 


After the discussion circles ended, an advisory group - made up of 24 moderators and participants- ' 


reported recomiIlendations for action from their group. The recommendations are similar and there is, 


strong interest in taking action to close the~hievement gap, Among the recommendations ru:e raising, 


expectations for allstudents,setting rigorous academic standards, increasing parent involvement, 


requir:fng accountability from educators, and promoting cultural sensitivity. 


PPE and its partners are seeking ways to integrate the recommendations and other conversation outcOmes 


into ongoing local efforts and to launch new strategies to bring lasting change in Grand'Rapids. 


Community plans include: 


• 	 Presenting Citizen:Circle recommendations at the Racial Justice InStitute planned for spring 2000 

• 	 Encouraging conversation participants, including teachers and school adininistrators. to enroll in 

ongoing public forums and institutes on race and on education 

• 	 ASsessing how PPE will incorporate recommendations into its ongoing work in education' 

• 	 Releasing a report 'to the co~unityas the first in a series of annual progress reports on closing 

achievement gaps. The report will track progress using the following indicators: 

• 	 implemeI,ltation of rigoroUs standards 

• 	 increased opportunities to learn for all students 

• 	 rigor of courses begin taken by all students 

• 	 higIt expectations for all students 

• 	 higher test scores of minority students 

• 	 reduced number of minority students referred to special education 

• 	 increased teacher accountability 

• increaSed parent involvement 


'. business/commuruty organizations actively involved ill the schools 


(work-based learning opportunities) 
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Local Pmtners: Sharinf: the· work 

. HAEF turned to research-rich centers of the local college to find colblborators for their conversations. 

University ofSouthern Mississippi's College ofEducation and Psyclwlogy provided data on . 

stUdent achievement and an intern to assist in collecting additional data .. 

. . Mississippi Department ofEducation's Regional Service Center linked local organizers to state 

resources and data. 
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Mission Mississippi. a network of Black and White churches. providerlplahning committee 

members and recommended participants~ 

Goals and Objectives: Statine the purpose 


HAEF and its partners conducted their community conversations to: 


• 	 Identify and gather existing data relevant to student achievement 

• 	 Conduct local research that disaggregates achievement data by race . 

• 	 Increase community awareness. es~ially among parents. about existing differences in 


achievement b~ race among Black and White students 


• 	 Conduct local research that compares local perspectives about issues ofeducation and race with 

the findings frOm: Public Agenda's Time to Move On. 

• 	 Stimulate interest among educational stakeholders. especially parents, in honest exploration and 

discussion abut issues of education and race 

• 	 Engage a group of parents from each ofHAEFssix districts in honest exploration and dialogue 

about issues of education and race 

• 	 Develop an action plan in.each district to address issues of educ;;ttion and race identified through 

public discussion. 

Planning Process: Setting the stalle , 

As the orilyfuJltime staffinember, HAEFExecutive Director Sue Van Slyke CPOrdinatedplans for the 

town meeting. A fonner~versity president and a senior officer from the state highway patrol co

chaired the planning COmrrllttee, which included 21 members - recommended by superintendents and 

school admihlstrators .... froni .across Hattiesburg's six districts .. A significantforce on the planning 

comniittee was agroup of loCal ministerS, particularly thOse from Mrican..American churches, which 

played an important role inpubJicizing the town meeting with their congregations .. 

Organizers used the Public Agenda frame'York for its town nieeting. After a day and a half of training by 

Public Agenda, the twelve moderators' held three practice session to hone, their facilitation skills.and 
. . " 	 ' , 

engaged in-depth discussions about education and race. ' 

The Facts: Gathering and sharing student achievement data 

HAEF ex~rienced setbacks and '~lessons learned" while coHecting student data, which'delayed planning 

efforts for three months. Among the difficulties were the state's resistance to release to data disaggregated 
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by race and its plan to discontinue some assessments. Organizers also learned community-based requests 

for disaggregated data are virtually unheard of in the state education department. 

Collecting data ' - even with the hurdles they encountered '- helped staff and board members better 

. understand local education issues and appreciate the uSe of data in empowering parents and community 

members. In the end. organizers used the data to inform the planriing process, but decided against 

presenting it to the public. They had serious concerns about the data's reliability and relevance, and did 

not want to confuse or mislead community members,but they have plans to publicize school and student 

data in the future., 

Wiser from the experience, Van Slyke states~."a major lesson learned is that the collection and use of 

data, though sensitive and sometimes political, is a necessary area of work for LEFs that genuinely have 

sChool reform as a goal:' She alSobelievesHAEF's efforts may prompt other community groups in the 

area to request student achievement data, especially data disaggregated by race arid socioecooonuc status. 

The Conversations: Enaaiinathe public 

Gathering at.a local high school. 76 residents from across the six 

districts participated in a town meeting focused education and race. 
. .. '.' 

As participants arrived. the co-chairs' wannly greeted and directed 

,them,to registration tables and the buffet line. Mter di~er and the . 

opening session, audience separated into five groups and moved into 
. . 

, classrooms for disCussions. ' 

. . 

Using the Public Agenda framework, biracial pairs ~f moderators led five group~ in two' hours of 

discussion. Volunteers'!ere designated as "recorders," who'captured on paper the thoughts and ideas 
, . 

, generated by participants and summarized their notes, before the re-convened audience. To close the 

meeting. co-chairs remarked on the evening, thaOked residents for participating, asked for completed 


surveys, and pronlised a timely distribution ofa final report of results. 


Community voices - an involved parent and town meeting participant 

Seneca Nicholson is' the mother of two young boys and the PTA president for a Hattiesburg elementary 

schooL Nicholson, known for her involvement in schools and the community, learned about the town 
..' .' . 

meeting from another parent. She says, "I like to be invol ved when 1 can." 
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Nicholson believes the conversations on education and race in Hattiesburg were timely because of local 

issues, like a newly-hired superintendent, a recent move to neighborhood schools and ongoing changes in ' 

the district. She observed that the town ineeting drew a diverse crowd and she saw lots of new faces, 

although she believes more Black parents needed'to attend. To draw strong partici~tion from parents and 

residents, she advises Hattiesburg and other comm~nities to a use a variety of channels to reach deep into 

schools and communities, and publicize the conversations among a cross-section of people. 

During the town meeting, "Everybody got a chance to participate," says Nicholson. Moderators urged 

everyone to have,a say. Nicholson says that this made the town meeting different from other meetings 

she has attended. 

'Nicholson is passionate about herchildren getting the best education possible. She wants schools in 

Mississippi to be comparable to those elsewhere in the country. :She believes the issues of race and racism 

in education are concrete and obvious to most citizens. She recommends that people drop the 
. "', 	 , 

"pleasantries" and the "tiptoeing" when discussing education and race, and get down to the real issues' 

that will make schools better. She also believes that her community must l,et go ofthe past and move 
, 	 , 

forward. She, like other parents, is "trying to do what's in the best interest of the children- Black and 

White." 

Themes, topics,findings 

, Breakout sessions revealed a significant communication gap between parents and educators. J>ublic 

,Agenda town rn.eeting model helped to identify where participants agreed or disagreecIon issues. 

Agreement 

• 	 Need for accountability in public education 

• 	 l..ack of high expectations for some students and schools 

• 	 Need to deal more oPenly with raCe, class and gender 

• 	 Problems with ability grouping among students in the lower grades 

• 	 Insufficient transitions from Head Start to eleme~tary school 

Disagreement' 

• 	 Educator qualifications, Le~ what ~akes a good teacher? And, what should be the minimum ' 

qualifications for teachers? 
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• 	 Ability grouping, i.e. are special programs, like "gifted student" programs, a goodJdea? Or, are 

they hannful because they "label" and segregate children? 

• 	 Success, i.e. what is success? How is sl1cceSSbest defined? 

• 	 Academic standards, i.e. what are standards? How should they be implemented? (Ambiguity 

exists even among educators.) 

The Future: Sustaining the conversation. taking action and producing results 

An unexpected outcome was the substantive conversation that emerged among HAEF's 26 board 

members. Reflecting the loCal citizenry - parents, educators, employers - and often divided by competing 

district interests, the board benefited from focused discussion on student achievement and race .. Citing 

the board's new perspective since the conversation, organizers believe their involvement was a public 

engagement event itself. 

Sue Van Slyke, ~rdent in her,sup}X)rt for school reform, sees these national conversations and the 

important issues they raise as "civil rights w<?rk'" In Hattiesburg, the conversation participants are 

emphasizing five issues for follow;"up activities: 

• 	 Involving students to solve problems with race and achievement 

• 	 Engaging parents in early childhood development, in,schools and in their children's instructional lives 

• 	 Clarifying standards, that is, what children are expected to know and be able to do by Specific grades 

and educatiollaI level~ 

• -Improving co~unication between home,. community and.schools 

• 	 Examining - through continued discussions - the influence of racial and sOcioeconomic factors on 

student petformance. 
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Summary ofnwdified conversations 

Local political conflict and scheduling difficulties led organizers in Oakland to modify their initial plans 
.' \ . 

for multiple, broad-based town meetings and converSations. As a result, they held three smaller sets of 

conversations at a loCal meeting hall, and one sessionwith the Institute's Ixlard of directors. Additional 

public conversations are being planned. Race has a whole other meaning is Oakland," says Dr. Julie 

Henderson, the Institute's executive director. "Strained race relations in the community have filtered 

down to the kids." 

A sociology professodrom California State University at Hayward, who'specializes in issues of race and 

diversity, facilitated sessions. Drawing attendance from students, teachers, parents and other community 

residents, the sessions' participants reflected Oakland's rich ethnic diversity. Vietnamese, Cantonese and 
, . : 

Spanish interpreters, recruited by the Institute, assisted participants who were non-native' Eriglish 

speakers. During conversations, students and adults spoke freely and were very clear about their 

. , concerns, which included the achievement gap, the need for better school resources an~ inf~structure, 

and concern for the future direction of public schools in Oakland. 

;' 

lieilderson recommends that other communities allow sufficient time to respond to unforeseen 
, . . 

. : occurrences that could delay plans for conversations; She says it's impOrtant to keep an open mind while 

planning conversations. "Have anticipated outcomes, but be open to see and hear things you dieID't know 

were out there," advises Henderson. 
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Local Partners: Sharine the work 
. 	 " ' 

Building on new and established partnerships, PEF engaged its grassroots community in public 

conversations on education and race. 

National Council on Black Churches (NCBC), a local affiliate organization, offered leadership 

from area ministers.and linkages to congregations. 

Aspiralnc. ofNew Jersey, part of a national Hispanic association, brought resources to involve 

the city's growing Spanish-speaJqng population, especiaily parents. . 

Paterson Public School, an urban school district, provided student performance data. 

Other partners include: City ofPaterson, Barnert Hospital, St. Joseph's Hospital, Paterson F;ee 

Public Library, area museums, and other non-partisan community organizations. 

G~s and Objectives: Statirie the purpose 


In concert with partners, PEF created itS initiative, Lift Every Voice I Levante Cada Voz, to: 


• 	 Develop a national conversation model to encourage deep exploration of issues concerning education 

and race 

• 	 Provide an opportunity for the Paterson community, particularly those people. regularly excluded from 

the conversation, t9 examine the impact of race on education and student achievement 

• 	 Identify specific challenges that.impact student achievement gaps among different racial and ethnic 


groups . 


• 	 Advocate continued conversation and community action to move all students to acceptable levels of 

student achievement. 

PIannina Process: Settine the staee . 


Cited in the Annenberg Institute's Reasons for Hope, Voices for Change, PEF is experienced in.public 

." 	 .' . , .' 

engagement. With Uft Every Vl)ice, it set out to cultivate a diverse, new cadre of advocates who cOuld 
. '. .". 	 . 

expand the initial conversations to the broader commw:lity. Preparing for nine months, the two-member 

staff, eight planning committee n:tembers, 25 steering committee· members, and 10 facilitators carefully 

laid the foundation for Conversations to ensure deep and thoughtful discussion. Organizers participated in 

. racism training after learning only half had ever discussed race in a mixed-race setting. They believed the 

project's leadership should have explored the topic of race among themselves, before promoting similar 

discussions with the public. 

Organizers made a deliberate effort to go ~yond the usual suspects - organizational leaders frequently 
• '.' 	 < • 

tapped for city initiatives - to residents not generally heard in public discourse. Using an asset mapping 
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activity to identify both steering committee members .and ~cipants, organizers invited people they ... 

knew personally and those with a genuine interest in the role of race in education. They also took 

measures to ensure a balance of race, ethnicity. gender, profession and economic status among invitees. 

As an added measure they called or met with eaCh prospective participant. 

The planning committee elected to hold an initial town meeting - using the Public Agenda framework 

followed by a series of in-depthjishbowl conversations. For several years, PEF has used fishbowl. 
,'. , 

conversations, adapted fromthe Kiva model, to engage teachers, parents and school board candidates in 

discussions about education~Finditig the format effective,even with difficult topics, PEFdecided to use· 

"fishbowls" to examine student data and to probe issues from the town meeting. Organiz~rs found this 

two-tier approachimportaJlt for its residents. because it allowed for ongoing, deep discussions about local 

multiracial and multiethnicissues. 

The Facts: Gatheriogand sharing student achievement data 

Comprehensive reports on achievement - containing extensive school and student data disaggregatedby 

race- were obtained from the independent auditors of the state takeover; Arthur Andersen. The steering 

committee decided to present achievement data from 4111, gth and 11111 grade assessments. They found line 

charts effective in illustrating results and exalnining disparities. 

Paterson.did not collect national data, but used the U.S. Department of Education's "Education and Race 
) 

Fact Sheet" to frame the national issue and introduce local.data. The fishbowl conversations centered on . 

student data and test results .. 

The Conversations: En~og the public 
. , 

The town meeting followed the protocol developed by Public 

Agenda. Sixty residents - including significant number s of 

parent anti reflecting the community's racial· and ethnic 

. diversity - participated in the conversations. 

The moderators demonstrated the importance oftbeir role 

during the small-group sessions. Organizers report that their· 

moderators proved to be strong leaders by keeping the 

discussions flowing smoothly and probing issues of race and 
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~hievement among participants. In one group. a moderator successful maintained focus and order among 

members despite a combative member's efforts to disrupt the discussion. 

Later. aseries of three public forums - using the fishbOwl format - were held. To aCcommodate the 


schedules of both the educators and the parents and community members, two sets offorums were 


'organized. Educators. who preferred tO,meet right after school. main,ly attended the series of forums that , 

were held from 4:00 to 6:00 p.m. Parents and comniunity members generally attended the forums at 7:00 

to 9:00 p.m. During each set of forums, moderators ICd discussions that addressed critical questions. 

Forum One: What data do we have? What data is missing? Is the missing data available? How do 

we need to disaggiegate the data? 
. . 	 ., 

Forum Two: How were the missing data gathered? What do we learn from the new data? What 


assets do we have or need to make a difference in the data? 


Forum Three: What resources, people, etc. do we have to move our students to high achievement? 


What is our action plan? 


. 	 . ' . " ' 

The questions were addressed duriQg fishbowl conve~sations. The model requires six: speakers and a 

moderator to sit in an inner circle with two empty seats, while listeners sit in an outer circle. Only people 
. . 	 " 

seated in the iflller circle can speak. By moving to one of the empty inner chairs, listeners are allowed to 

, join the conversation to,ask Clarifying questions. Midway through the discussion, participants rotate. PEE 

finds that the format forces each participant to listen to what is being said by the speaker, rather than 

engage in verbal spaning. 

Topics, themes,findings 

The following issues sUrfaced during town meeting and fishbowl conversations: ' 

• 	 Paterson children are not meeting high standards and,residents know they can. 

• 	 The community needs to talk more about race, ethnicity and diversity; their attitudes and expectations' 

affect learnirig and performance. 

• 	 Paterson's success~ul schools can help others by sharing their lessons learned and strategies for 


success. 

, , 

• 	 Schools lack sufficient supplies. materials, and ~ther resources. The school community needs budget ' 

development training; their lack of knowledge limits the implementation of whole-school reform 

mandates. 
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• Schools and communities must work together and hold each mutually accolUltable for student 
.' -', - I 

achievement. 

Organizers report that, at first, it seemed people did not want to discuss race directly; Instead they often 

, used code wordS, likeuinner city kids" and "poor children" which - given school demographics - alluded 

to specific racial groups. Participants also skirted the stark racial differences between students and 

teachers, by vaguely ~erring to the "make-up of students and teachers" and askin'g if the school staff was 

"reflective" of the student body. By the last conversations, people lai,d it out':'" race was specifically 

identified as an issue. Apparently it 'took time for peo~le to feel comfortable with one another and to 

cOnfront the issue directly. 

"Make sure that the group is diverse. It's very, very critical that people hear different voi~s," advises 

Rosie Grant, PEF project director: 

Community voices ~ an LEF board member 


Dedicated to issues of race, fairness ,and justice, Reverend Doug Maven serves on the P~ board of 


directors and is a member of the National ColUlcil on Black Churches. Rev. Maven participated in the 


lift Every Voice ILevanJeCada Voz by chairing the steering committee. 


"PEF took on project because local students were, not doing, well. People were constantly asking, 'is race ' 

having an impact? If so, how? And why?' .It was legitimate questioning," explains Maveri. 

He emphasized the committee's desire to bring participants to the table "without thekprofessional hats, ,. 

but as concerned citizens." Their efforts paid off. "Tbediversity of the people involved in ,the' 
, " 

, ,conversations," Maven believes was most meaningful. "Some say Paterson has 53 diffenmt ethnic groups. ' 

They all weren't there, but there were enough ,to create a multiculturaI environment an<fto present multi
. . . . 

issues. There were different levels r~presented from college professors to single moms, from the well-to

do to those on public assistance. To have everyone equal at the table was very powerful." 

Maven's advice to others: "Remain open to how people want to be engaged in the conversation.' Don't be 

heavy-baDded on topics. People shouldn't see it was a routi~e, the conversati~ns should be fluid." 
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The Future: Sustainineconversations. takine action and producineresults 

'We've seen personal change and institutional change," reJX>rts Grant. She is encouraged by the 

. philOsophical metarriorphosisthat has taken place among school board members, educators, parents, 

. organizers, and other participantsaS a result of Paterson's conversations. 

There's a "genuine interest in the issue .. .in digging deeper and in examining test data," says Maven. !he 
, 	 " . 

community is ~~cited aoout con~nuing the conversations~ 

To capture the views and recommendations of conversation participants, PEF has prod:uced and
-	 . 

distributed a reJX>rt, entitled"Does Student AchievementHave Color." Mailed to 2poQ of Paterson's' 

residents; the report contains an action plan addressing issues of concern. PEFis also preparing to present 

their findings to community groups. 

Among the actions steps planned in Paterson are: . 
..' 	 , 

• 	 Publishing and widely distributing dati on student achievement, dropout rates, and graduation rates, 


disaggregated by race and ethnicity and by sc~ool 


• 	 Publishing demographic data aoout teachers,support·staff,central office staff, principals, children, 

parents and the community and taking.proactive measures to combat. racism and classism in education 

• 	 Integrating.an inclusive curriculum that reflects the diverse cultures, histories and achievements of . . 

vanous grqups to raise ethnic pride and self-worth among all students . 

• 	 Sharing successful ~trategies among schools.and community groups that sponsor education' , 	 . 

enrichment prognims 

• 	 Educating school staff , parents and Community members on how to allocate of school funds to 


ensure adequate bUdgets for materials, school personnel, professional development (especially in. 


cultural diversity), and other resources 


• 	 Defining "accountability" to generate consensus among constituencies and to foster collaooration 


between those inside and outside of schools. 
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Conclodingthoughts based on these experiences in the field 

[Note to Richard: Here's the addition you suggested I've integrated your notes with Aviva's 

omervations. Are there c:»therpoints you'dlik~ l:O make?] 

The experiences ofthese eightcommunities offer collective lessons to apply to future initiatives. 

Attentively watching and evaluating the initiative as it unfolds, national organizers at PEN and Public 

Agenda,have n~five mainlessoris from these initial conversations. 

• Conversations on education and race are a beginning and should never be approached as one

time events. The complex issues of education and race are often deeply imbedded in local culture, history 

and economics. As a result they require long-term' commitments to change and ongoing examination to 

undo the effects. Long-time education reformers know there are no:"quickfixes" for education, and this . 

remains true of race and education. 

A one-time event may bring short-term improvement, but real change occurs over time, with continuous 

public discussion and strategic action by educators, parents, students, and community members. 

• Participants.need to focus on one set of issues at a time. ,As noted before, the topic of education or 

race, alone, canoverwhelm most Americans. Discussions about the intersection of race and t:ducation can 

steer people down innumerable paths. The topics provide fodder for endless debate and discussion, and 

it's easy to get off track. 

. COnversation prganizers, discussion moderators, and the.public engagement model play important roles in 

keeping participants fixed on. the primary issue s - the impact of race ?D education and student 

achievement. Participants, and ultimately students. will benefit from inforlned, purposeful. focused 

discussions of race and education .. 

ill The conversation model should reflect the needs of the community. It's important to assess the 

political and cultural climate of a community. before devising an approach to conversation about 

'education and race. For example, when community members are uncomfortable talking about race, a 

framework like Public Agenda's conversation model is essential. The model's adaptable format, 

discussion starter video, and moderator training allow for subtle discussions of race to be teased out. 
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. '. 

Other models, 'like Standards in Practice or "fishbowls," can be effective whe~ people are willi~g to talk 
. . 

openly- with little probing- about race and its impact on the achievement gap. 

If a communitY-finds that a single pu~lic engagement model does not suit its needs, then it is possible to 

blend models. That is, organizers can draw on the elements ofmore than one model to create a new 

format that's responsive to the distinct needs of the community. 

• Partitershipsand other coomn;mity linkages will detennine how the community responds to 

conversations. Each site experienced, firsthand, the value of forming strong and strategic partnerships. 

Few sites would not have drawn diverse participants and carried out multiple conversations without the 

support and resQurces their partners brought. 

Community-~ groups considering a series of converSations on education and race should choose their 

partners and establish other relationships.in community, Carefully . 

• 'Pubne conversations on education and race ~ work. The sites highlighted in this report have 

demonstrated that groups of people, from diverse backgrounds, can ~ngage in honest, civil and 

deliberative di~ogue about education and race .. 

Some corruminities may worry that broaching such topics pu?liclycan only lead to tension-filled, 

shouting matches. As hopeful examples to the contrary, conversations in these communities happened , . 

without incident. Participants expressed passiona~ views and listened to sincere concerns, and these 

discussions led to action plans for improving student achievement We have learned these cOnversations 

can be productive when ~ell-organized community groups use relevant apProaches to public engagement. 
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Section Two 

TOOLS AND LESSONS LEARNED 

Getting Started 


Planning the Conversation 


Researching your Schools and Community 


Holding Conversations and Engaging the Public 


Publicizing your Project 


Evaluating your w:ork 


Moving On 


! 
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"\, 	 .::.:.... ,. " " .. 
" 

, ',,( 

settinaa;state~ii~i~s " 

It is impOrtani;~t~:,~~~~()utinitiative'bY a~ing on~pat youhope to accomplish. Here's what PEN and 

Public Agenda"a~i'sed their project sites and' it might &g~ a<iviee for you, too. 	 ' 
, 	 ", .,;.' 

''The central purpose of th~ initi81 dialogue is to Open up the topic of education and race in your ' 

community in a manner that will infonn your subsequent ~fforts at public eng~gement. The 

p~is JlQtto resolve allthe challenges facing the community's schools in one session, and it is 

, importaht to create positive but reat'is6c e~pectations." 

In general, public conversations on education and race should: . 

• 	 Promote a rich and productive dialogue among 'a cross-section of the 


communio/ 


• , Help educators become mqre aware of the community's perceptions. 
, 	 " 

misconcep6()flS, questiopsand values 

• 	 Help establish lines ofoommunications to address new issues ~ they 


arise 


• 	 'Build ioC3tcapacity tOCreate more, and even. better community 


conversations in the future 


• 	 Explore possible steps, beyond initial conversations, to engage the' 


" community at large in ways to improve education. 
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Selectine partners 


Partn~rships with community, business and educational organizations are key to achieving project goals. 


It is important to identify organizations that will complement your organization's resources and 


experience and tlien establish clear roles and responsibilities for those involved. 

; 	 , 

Assess the suitability of each prospective partner by determining whether the following statements are . 	 . 

trUe. 

.. The org~zation's mission supports the goals of the project and is directly aligned with 

improving student .achievement 

• 	 The community perceives the organization as credible, nonpartisan. and valua:ble. 
. ,.' 	 " 

• 	 The ~rganization is willing to participantand wish~s to collaborate with other groups 

• 	 The organization has access to grassroots constituents whcfare impacted by the projeCt and who 

can be influential in i~s success. . 

.Here are some other ideas on selecting partners from the Education and Race Initiative. 

V. Fullwood for Public itl'lpqCt 56 



DRAFT - PENIPA Report/Toolkit for National Conversation M~ls ,on Education and Race. 1117/00 

'

v. FuUwOOd for Publ,ic Impact 57 



DRAFT - PENIPA Report/Toolkit/or National Conversation Models on Education and Race. 1117100 . 

Establishin/: a pIannin/: committee 

Most organizations create a planning committee tO,make key decisions and to carry out project activities. 

The lead organizer, along with its partners~ decides who ~ill serve on the committee and then sets out to 

recruit those indiliduals. The size 'of the committee will vary, but many organizations choose between 

eight to 12 members. Groups also generally elect or appoint a committee chair, who acts as a "champion" 

. for the planned conversations, serves as aspokesperson, and wields clout in recruiting other committee 

members, participants, and sponsors. In Hattiesburg, organizers appointed co-chairs, each of a different 

. race and representing different segments of the community (e.g., a retired h~gher education president and 

a respected community leader). 

Planning committee members should bepeople with access to and credibility with important and diverse 


segments of the local population. Look for people with influence among community members who are 


not typically involved or are frequently excluded from eXisting local dialogues on education. As a rule, 


your planning committee should reflect the community members and stakeholders you want as . 


conversation participants. In fact, you should consider applying the guideline s for recruiting participants 


to your planning committee membCrs. 


Committee members should share the planning work so,no one person or organization bears the sole 


burden of planning a successful initiative. Sharing the work also creates a sense of ownership of the 


conversations and will serve you well, after the conversations, when you are ready to take action. ' 


LESSON LEARNED 

ScOpe of work: Don't bRe off more than you can reasonably manage. 
, Organizers have'found that planning and holding public forums on 
educationand race Is labor-Intensive. In seVeral cases, organizers 
decided to scale back from their original plans because they had 
underestimated the amount of staff, time and resources required to carry 
out a successful forum. 
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Assessina local climate 
, ., 

Before cOl1ductingconvel'sations oneducatiori and race you may want to examine the political; , 

educational and racial climate iIi your community. A historical occurrence or recent media coverage on an 

'issue or event may impact your plans for publicconvers~tion~: Such local contextcould help or hinder' 

. yoUr plans. 

For example, the recent release ora report on 

student performance could help bY'piquin~' 

. interest and concern about education among' 

community members. Onlhe other hand, long
, , , 

running controversies over'race and education 

could have resulted inpublic indifference and 

distrus( and might pose as serious barriers. to 

public conversations .. 

To build support early on; consider meeting 

with key stakehoidersto ease l'ply concern and 
i 

minimize resistance. These stakeholders will 

vary from community to community, but 

might include the mayor, suPerintendent, 

.. school board members, school principals and 

leaders in minority communities. Before you 

engage the broader community, it might also 

be a good i~, to offer training oncul~ra1 Sensitivity and racism to your organization's staff, board 

, members and oth~rs involved inp1aru:ting the conversations .... 

In any case~ try to capit8Iize on the opportunities your community presents. making sure your 

conversations on education and race ar~ meaningful and timely. This might m~liDking with partners to . 

enhance initiatives already underway or scheduling conve(Sations at time when the public is most. 

interested in education or race issues. ',' 
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Establishine a 9ineline 

. It usually helps to set an initial timeline for planning activities, making allowances for the inevitable 

changes that will.occur.as your plans pro~ss. This timeline will help set the context ofearly key 

deasions.. 

Tool: llmellne from FEE in Baltimore 

Set goals and objectives 

Identify partners 

Develop format for public forums . 
'" I,' 

questions for discussion 

Collect student achievement data 

Conduct moderator training 

Distribute articles for publication· 

public in local newspapers 

session for moderators 

Hold public forums 

Evaluate results 

Develop action 
forums 

Information collected during 

Write op ed. pieces for local newspapers 

Disseminate findings and results fro~ p.ublic 

Present local findings at state and national forums . 

Assess follow-up activities 

! . 
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Creating a ,projeetbudget 

Seta realistic budget for your project, taking into account each of the expenses you will likely incur. Note 

that volunteer slJpportand in~kind donations might offset some cash expenses. For example, partners and 

, other supporters Irught agree to donate meeting space, food, and printing services. 

The sites highlighted 'in this report received grant s of up to $25.000 to carryout research, planning, . 
, , , 

, , 

training and multiple public forums. Each site was also required to generate matching funds and in~kind 

d~tions throoghlocal networks. The scope of work, resources, number of partners, and the number Of 

publicforums varied from site to site,and a~nglytheir budgets varied greatlyas well. 

Tool:S8mple bUdget categories and estimated costs for multiple public forums- gathered from project sites
-" .. ' .. 

Pul)licattc)ns' (e~g. r~rch documents and books on educational 

Staff time (salaries and benefits, generally based on 30% - 50% of a 
fulltime proj~ cOordinator's time, piUS sUpport from other staff 

Consl,.lltan,ts (obtaining professlonalservices and expertise for 
coll~irig and analyzing, training facilitators" public relations and 

TOTAL 

$3000 - 6000 

$15,000 - 18,750 

$2000- 5000 

$27,750 - 43,050 

'$2000 - 3000 
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'" . 	 . ," 

Selectini a n approach to the conversation ' 


Choose, an approach to public engagement best suits your project goals,;community context and ' 

. . .' 	 " . , 

organizational missiortand programming. Research various models, and then choose an approach that 

meet the needs of local, citizens and can pave the way for your future work. Many communities take the 

approach of integrating two or more models. ,If you like elements of one mOdel you~ adapt to for your 

community, by adding your own components or by blending elements ofanoili,er model. Grand Rapids 

and Paterson, for example .. used formats that were familiar to their stakeholders, and then integrated these 

models with the town meeting fra~ework. 

Below are descriptions of the models used by sites participating in the PENaiid Public Agenda Education 

and Race Initiative. 

Public Agenda Tow,n Meeting Framework 

This model emerged from Public Agenda's research and observations in the field regarding the attitudes, 

priorities and perceptions of the public toward school reform issues. Essential elements of this dialogue 

" ,approach are: ' 

• 	 Sponsorship and organization by local community groups, such as parents, school systems and 


chambers of coinmerce, usually in combination .• 


• 	 Diversity among participants, in terms of age, occupation and background to ensure that voices from 
. .,' '. 

all segments of the population are heard. Demographic diversity by itself,however, i,s not enough. It , 

is vital to draw participants who are not "the usual suspects," that is, people whose opinions are rarely 
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asked for but who make up the bulk of the community. To get such variety requires sustained 

outreach to varied segments of the community. to ensure that a wide spec1rum of local stakeholders 

and viewpoints are represented, including parents, teachers, students, residents without children in 

school, employers and clergy. 

• 	 Small moderated group discussions of about 15 people. Moderators, who are usually trained local, , 

volunteers, do not take part but rather playa nonpartisan role, keeping dominant personalities at bay 
" . 

arid ensuring that all participants and yiewpoints get a chance to be heard. Each group alsohas a 

recorder, again, a local volunteer, who must capture live conversation with enol;lgh clarity and detail 

for organizers to use tire. notes to plan follow-up activities. 
, . " 	 " 

• 	 Discussions centered around several choices designed to help citizens understand alternate wayof. 


approaching an issue. 


• 	 Discussions centered on understanding difference perspectives and exchanging points of view~ not on 

advocating pre-existing opinions and pla1forms. 

A typical forum might draw about 100 participants, from various 'professions and backgrounds. After 


registration, a, meal and welcoming remarks, participants spend about two hours in small group 


discussions on the issue. Afterward they all regroup for the closing plenary, highlighting summaries ¢ 


the discussions and ideas for follow-up. Participants are then asked to complete a post-meeting 


questionnaire for a :tlnalchance to comment on the forum's topic, format and" their experiences in the . 


conversation, and their ideas for future action . 
. , 

Contact Public Agenda for more information on the town meeting framework, including Time To Move 


On and other publications, research results, video and II.1aterials on public engagement, and trainers . 


. Public Agenda • New York, NY . 

(212) 686-6610 


www.publicagenda.com 


Standards in Practice ,(SIP) . 


Developed by 'the Education Trust, a Washington-based rion-profit organization, SIP is a prdcess that 


builds support for high standards for all students and offers,strategies to accelerate gains among low, 

performing students many of whom are low-income and minority. 
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education stakeholders. It is ori~of the EdUcatibnTrust tools for:deliverin~:tomprehensive refoml with· 

su~Jroini~ide and outside,~the sChool system: TheJ9CUS~ SIP is.,~ mainihlmng~gular, 
. stru~tured oonversations ~bo1,lt standards~ student work that UIti~~~IY;'i~ to an examination of 

. 	 .,.': ' , ,. '--: '. '.-'. 

teacher work. These conversations ,also proyide the owOr!unityto eXplore: how to best use sch~l. district 
• 	 .' .,-,.! .. , • '. . -' "., 

'and conununity.resourcesi!1:~upport of stalldafds;SIP is. a ."quality;~trol" tool;as,well asa prt?fessiOQal 

developipent.process fora~suring'iliat ong(Jiri~diigh:-level'~~~ul~and.instriJction a:e available to all 
<, , ;):.::" • - .>.. " - . :l" 

students. ..J 

,SIP comtm~s fOUrInOdeIS trult, together~;!iSs~thata,U school activity is alig~ and targ~tedat h~lping 
all ~tti&;nts Il)eetstap~s. All mbdelss~&ree;non~~gotiable ~pc;ne~~;" '~," '.: 
· ; - ':,~:; : . . . '. , ' . :.' " '.:'. " ::' 

""'.-

itSchool-~teams ,to ,bttild corisensusaboutwhat s~ds look like in practice; 
• ';,..., " ,..',. 1. . ., . 

• 	 Ti~e ~It int<{tbe regUlar sc~ulefor ong~ng tearn ~eitings;aQd
! . ' . ~ ," .. ~. . 	 . -, ;" 

• 	 C~unity paffi~ipation'~othat parents, COfllinunityJeadeflJ. district administratorskd teachers 

,ar~aiionthe ~~ge;,!h~m thl19ng,a~t;:startdar~ foriui stud~nts. ," . " . ' 

Con~t dt¢: Education T~l foc'more information on ,Standards in Practice, as well as national and state 
,'''' 

'. da~,~trai~ers and p~sentets. 
. 	 '. ,"': ", " , 

T~EdutatiOnTruSt. WaS~;DC 


, (202) 293-1217 ".... . ' . 

..".':: ..... .' 

www,CQIuamontrust.ot& 	
:~. 

study Circles 
, :'. 

'iStudycird~s are an informal, 6@Cti~ and effective way to provide adult 1~,~gandsOcial change. The 

·rri~el'is, fO()ted .hi the civic mQv~inents'of'the 1~ ~nturY. TheStudYClrcl~~Re~ Center· (SeRC), a 
" .' "', ' ·,··,'??;·.i 	 '., .' " " . " .., 

;;.,toject cif the TopsfieldFo~ti6Ii, Inc."proII\gtesthe u~ of the p'ublic engagem~nt;:described as "small';' 
Ii"" ' .-	 " 

gfuup, deiI'toCratic, rind highIy;participat<>rYd.i~ussi()Ils.".This national ~I is de,signed to engage 
. . f - <,' ,(. '~:. ~. • • '. '.~ • " , , ' '; 

· Citizensjndialogtle - on.ar;mge of topics - that can trariSCOrm their communities. 
" ~ " 	 '.:. . 

StlJ(iy cirCI~s. 8180 known ~ gUided discussions, are inforlri8iandcan vary in size ff()~fjveto 15 people... 
~ 	 ." ... '- "., ' .. ,','~";" 	 ~ 

A group ~agree tom~t together sev~ ti~~sto leam,afuijt'as~ialor pOlitical ~s~uein a democm,ti~ '. '. 

aitdcoi~~tive way. 'cOmple~,issues are ,broken down in:to m~geable,sulJd.ivisiort ~d controversial .. 
. ~"." 
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'topics art;dealt ~th ~ndePth. Gfuups candecldehow freque,I1~ythey wouldJike to meet, but generally 
. . . ., '.~ 

• discuSsions a,relleld ~ver ,a serres ()f four two-:hour sessipns;.r»sPtission leade~, acting as faCilitators, 
"'.j" .,'(;,. ';' \ 

g~de the di~ussiohby asking ques#ollS,identifying keYlX»nts~ aoo mariagiri~ the group process. 
,~ , .,' , + '.' '.;-. • 

':S(;RC Produa;s~scusslon ~uides,~led'~ Busy Citizen's [jiSc~sion Gu~s, ona variety ~ topics, 

, , including fOr ed~tion~ :violence, racism arid race relationS,se~llalharasstnellt,c;~md civil rights for ~ys . 
, '.- .' ,-, -,' > • " ':j ',. '-. • " .; 

,,' ~9Ies~ians,The ~~ng material serves to stil1lulate thediscu~s~pn ,and Pf:ovide aco~On reference 
~'. ,; 

. ·jX)int. 

"::$.t;.tyC~l~ R~'<;enter.•. P~t,Cr 
· ',(ij(;o)~~()i6 

",www,silidycirc1cm·or,· 

Fishbowl coiwersaiions,cdso referred toasJ(i~~ 
, . ~vais aNaii\1eARte~cari'~rmfor alar~'W1dergfpund ~harnoo.-~sed ~yPueblo l1len for secret 

·'ceremomes. The coh~r~tion rripdel,~riv~ (r,om Nati~e' An1~riCah'p~tice~. is ixlsedOIl two sets of 

circles, one for ~~ke~an9one for.listeners. .' 
" ., ,', ' '.'" 

The listeners sit in'anoui:er. cirCle and look on as 'the innercirci~ of ~peakers di~ussesan i~sue -,hence' 
.~ T • • - '.: • ':~;' • : • • _,- _ '. ,':.- "_ ,;' , •••,:. .' • ~ 

tile na1ne'1ishbOwl·tcOnve~tions. Sixspeak~rsand amOde~orare seated hi the inner circl~, which 
. " -"', .' '. r} ,.,' "",' "':0;:.:.", i,: ". , 

ipCludes with tW:6 ~mptY c~rS.,The d~igna~ l~sten¢rs are.~tedillthe<()uter circle.'Only people seated . 
. .. '. . -- --"", '''''..: .:;' , 

.in.the ii1netdrcleCan~~ BY;J1!Oving to oneoftheempD' inner cH~rs, 1i~tenei'sare alloWed to join the . 
> > .~ " ~n~ersaQontoaS1cdariryingq~esti~ns. ne disC~siQn fOrmato(t~~ forcespaiticipants to listen more " 

.attentively~~t therdrd!riruilywol~ld.. -. 

£Note tq lucbaM:.l reeommendthe uSe·of anillust..ati~n to showhowrlShbowlro~versations are 
· '-:,<' . . " -:,'. ,', " .:. ~ .' "'. ," 

::::{ " .- ' , .'.... . ,,',' . ".' , 

The Patersoo'Edw;ation Fund (PEF) uses ,the fishbOwl model eXb:insively'.€oritact'PEFformore 
" . , '.' ., . " ' ,~~.; ',: /: . ". , , " 

v; 
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:. Paterscx,.EdJlcation FiJ~. Pa~D, ~j 

(973) 881-8914 .' 

These are foUi moods for public ,eng~gemenl' Yem and your l~. partners may be f~liar with other 
," , 

\; '., 

Lesson Leam«t 

... sliectlngoj.m<>qal: VVhenselectlng a ffio(jeth'la,k~ sure the 

'·.l'i1StE$1s ~ t6 eh9aget~publlC I'(3f1ec1'ttler1eedsof" ' 


yoiJr residents. For example, putilicatlonsare ~to . 
 . }-,. 

. ":understand'srld ja~~free,vIdeosandwrHtencmateriaiare· 
available In foreign li:mgUages, and'materlals rontaln . 
racially and cUlturally diverse linages. 

~',' 

. .. l' 

. '-.,',.:;,: 
'.. : . 

C' 

~". 

;:.',,' 

... 
. ' 

<, " 
. ;~',\ . 

. ".,; 

. . 
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'. ReertJitjne faciUtaf9fSlmcxieq!tors 

M~~ratorsplari a ~y rQiein'theoommunitY 

MQ~tom: The S-lJCCeSS of oon~~tlons depend~'." .·::oonver~~on,-detenninin~ iril~ge Jx.U1. the quality of the.. . 
ootheeffeC:tivet)eSs·ofmodtlratars. C~ YQur . . .... . . 

moderators carefullY and tramthem..We/1. ". '{ experience: Public Agenda repOrts ~t it has ~ionally
.. ,: ' ". ., :\,,; ". )\,:'"" 

~"'----"-:-'"";-'---::---'-----------'':''''= .en~untered People'with agre,atdeat offacilitating 

o,~x~rience who dd~~rly iri..PubH~cOnye~ti~ns on educatioriandra~'aI1d"th<:ise withnoexpe~ence 
.' who do·verywel1·.T:tt~fol1oiY!~ggwd~li~'iho~a·help"YOu.t6·8~~ect pros~iive m~ratots for training. 
N~tha~ the Q1()S; iI11P9~t4~ificatiori~'"~ple skills" and'a real in~re8(in supP>fting an open, . 

i~c~hsiV~ di~i~~-~h6uiJ,~[k~pt1nmi'rid'tegardi~sSOf a~did~te's ~~~ onpa~r.· 
: :-; ~' 

.. ,:r~,,, •. ._ .', "R••"",,.••••, ,.,,..!_ . 

•'. ;Many oftheJ>E.NandPublicAgend8 conveA~tion sites use<l. biracial team~ of tw9J1lOderatorsfor each 
.,' : 

;', discussion'groii~, Si~s~P9ri~ttQat'this type d~ia~iiitati~n',works'wellfor Conye~ations:on race and 
'J'::.". " ;' ,::\." ' ,'" :-. , . • 
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. '. ' 
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.' Assienine' recOfders ":',. 
'.:: . The.r:ecording f~~ri- taking ~ritten notes of what conversatio~ participants are~ying -is it difficult' . 

. "':." ", ... ' , .' .. . . . 	 . ':'.:, 

'andi~portimt role ~t public forums. Some. organizersr1mke the rriistake of overlooking this function . ...,. . , . ' ' . 

.	'M~~ :sUre you identify a ~9f~rdersan4 assi~ one to each di~ussion group... 

Recorders rieec(io listeriwell, have ~lffiack fors~irimingup someone's point, and' write legibly. They' 
. 	 '" .' . " . . 

should atteridthe ~era:tor tr.uni,rig~es~ion (oiitiea.st a majorporuon ofit) to truly understand their 
.. -;"" ;. .,. ',,' ':' ,.' . '," .,," '. 	 ," 

'c, . role. ,9~a~prciach is t6 rOCruit enp~gtt moderatOrs, so t~t s0Il1e can Se~e'~.re&,rders during th~' 
~nversaticirts. 

. .:: ... 


'7" 


-'"'-------:.---'--,,---:---:------"""~-------:----....:' "; . 


.~ .... " ..'.. ;: . ,". ',\. : .. '.. .\~'. ", :.
", 

LESSON LEARN~D 

.... "~.. Group's": K~small d~IOn;grdi1psaflnaha~~~nulilber.. Th~" 

.:'. 'ecQh1n1ended number of gro4p pal1lcipantswlll ver'! d~ndlng on the ," . 


oonversationrOOdebEight to fifteen is a.CorTmjon range ofpar,:licipants per. 

,f 'small group: . 	 .' . .... 

... .-~.;. .":!:::::- '::\. . . /5 ". 
'. :." . 

And although the' number ofpao~lpantS can Influence the,';ettectlveness of 

too. con~rsation, every site fOtiOdthe ·realkeytorileailingful. . '. . 


" <?9'~verSatiOns is a hfgh degree of di~rsity.' '.. 
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, ,. ' ~" .': ". , , . 

ChOOsine a:me.t~n~placeforcOOyersanon!' 

Where Y0u6bl~"yoil! conve~~oncouidgfuatl~'affect how~unitymembers pereeive it andwho will


'",.,,", 
, , ".', :. i:". . :. ':~", .... . ' .' .~'. ,:;~. .. • ,.'" "'~., ' " 

" attend. M,;ake yOUrdeeision based on twQpoip~s:ofview: as a prQSpectiye~parti(;iparit and as'anof~zer. 

'ParticiplUl~ ~~,geneI:DlIy'a~ted to mJtihg l~tions,theyperceive as cOnvcmient.comfortabre, ~e, 
arid welcgrtting~:Asan QrganiZ:ry~u'll wa.,t~':l~ti(')n that can accommodateyotu-anticipated num~r of 

partici~~;~nve~sation dates artd times, ~a;gpla~meeting fOrm~LFor example, when'usi,ng the 

fublic ~~ndafi~~\Vor~finda meetin~,p~~;:'Yith eo()Ugh roo~ forbreakout ~ryups big enough to ' 
,', ' ", ','. ' '., ," .' , ';v';' ':,'\J .'"." . • ., " 

"';or' 

~;n~utnil~ireisOftin besl!that i~{i~p1~ Wh~~ a cross-secti~~ of the cCmmunitywgl at ease. Schools 

"iireI~~eiifili~~ng.J»~S/bUitmid;~~iiQOlr~~~~ qJa~i(~¥~)UriitY'-~~\'ers.~\~~'areus.Wirli~g.' ,,', 

\ 

- , .. ', 

,,:~' • I. 
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'b~'~.PiN.IPA:RemrtJt~lkit for Naiion¢ c~nvei:sationMMeis on.,EdUc'atjon aiii rk:e. i117/00' 
" , .: ,..', ". , .' ';~,' " .: ' .' \. ~ . '. ",',', '" ' ", 

" ,,' 

'." 

""~" . .:~ 

"",,,' ' .,":,> ~x ::~c 

,~" '~16rwOni,jn~O!I~~ 
\'. 

'\~ 

- - -'-;'~":(>; \ .. ;.; -:~~.' '.;,' , ;";'. 

..... . ,.:;,... '~:" ::.:~. ;~.i . \' ,>.(,;.~~t;· :,~ , ,.', ' .. t~:· . .i,·;:. 


;.AllIlet!~IgInstimu,'foISchool:Reforin -Providence. RI 
,-;:.. ,': '. '1;~-'';''\~< :};,-:. .:-': /{' '" .:-, , .: 
'.',(401) 8(l3~7990' '. ~ , 

"~ . , . 
;'" :' :~••C.' .,;·'.'~:·.~:.;:~.;~:r. ,', ."~'" . j;"_' 


The l~rghtQUestion Project.Inc. • SomeIVilI~; ':MA, ,. 

'," ,; .:" .... /,;'.'; 

. (617):4~..J,~:;·\:: /i 

.wYfw·IightqllestionjjIg 

'.,
; 

, 
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Piftf{p~::~~~~trr~1Jatlqr ~ationo; C?~ifsqtiQn M6ii.els In;filucati01i\~!Race.lI17/()() 
·~::":(-':'·i::"'.:' " "':.-:,.' ",:,-.-. ';', ':/\';:::. . -:>" .-.' ' "t, •• ~ '. ,"" . '. . , 

,.:".;,: 

, . 

.~~.: 

;:c. •• .... '. .'. :;: ;::;~().. ......, , .' .:t;::,...~. ". . . ..'.' 
.Decldtng..what~atatoco~ect ..... <ii, , .... ',"., .... , '. ,," ,/ ',.' ;
.Mail'·!siteir.tted;'tol1ectih···d8ta onstud.;'&t achi~vefuent8ndiace ~their ". . . testchallen . And 

.. /~~~ft~~c~hJ~g7i~;~'~.~~~im~1~;:'~; \1eaI.!;Pubiic 
cOOversation. 

Thi~cireru1I;'~bo~ W:~ch stu~~t;~'~;Ou w~i,;topresent:to;~~er~~pfl;~Ci~bs. There's a I 

. btyadninge:of~ol!:~h~1 genera:~ by scho({Qjstri~1;S, univ~r~ities apd oo~fmity gto~ps. The da~.' "r:~, ->, " ' '. ..'." .:.:" :;. .... -. >~!(". ,.,-~J'.,.,: ..: :-. :"'. ,:'.. ,..' ::,<, 
"yoo dectde to Collect's~d be relev311fari<fmeahlDgful, and inrQnnthe discUssiCins. Think abOut the . '. 

i.. . •..... J' . ;, Potellri~' rari.ge.qr ~bC~rSatiPn~~i,;ants -YO~g'parents and~tirees, ~ucators~ stude~ts, and 

';:~ii~ge'gra4~te~ 3nd.high·~h~'d~ts.'U~data th8twill interestaridbff;ii~ightSf~ ~ver:Y 
~d~t.· ';" ..;. . . ',;, .,,' ., 

;'.":/ .. ~ , :: .-. 

;i;,~:~!;~;~~ill~o a.gP94'~de~ to:~l~~t stud~nt:~ata fipfu Il1l.dtipl~:y;~Th:~a1yze :treIJds in 

",'d;~ographic; and academic perfo~c'e. These tr~nds can: be hi~igh~ strengths ~d 
<. ':' • • ~. • '~. , : ; --r 

,;"",yjeaJmeSsesin.,Schools.·
',',1; ,--,. " ., 

'oJ '. 

'Piea8e,note that·while YOlhv~t y~urre~ch to bethQrough:don't go overboard'by Collecting lots. pf 
Qa~ and d~pirl~i{ont6partici~ts.'This kind of "da~:d~mp'~can'ot~rWhelm the generatpublic and 

. -.:",' "":,, ~' ' :, . -. "'.-"" .' " ' , ,.,; .. ' ,.' . 

gi'vea'dis#nct~~~antage to ~cil:'3Dt; moStfamiliar ~ithre~~h and statistical data. 
',' .;":..- -:-, ';- .,' 

,:.~,"':': , , 
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,Ayall~bJllty of~ dBla: Flrld oUt when test results will be ,,' 

,', ,-released,_' Th9:tlmlngcan ha~.~implicatlons: tt!~vailabllity , 


of the ,~r~nt test resuHs and the, publicity (gOQd or bad) 

.' :.surrotiridlng the. results~ . ' ,,:. 

: .,' 

'; , 
"',1 < ' 

" ." 
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,~~t1I1j:tj~~·SC~ls~yri~~~ci<>SeI;~(~~icdata.:A··malVZJIDf! aara 

lJ[!AFJ"-'PEN/PAReporuToolkiJj~rNaiional'Con"ersafionModels'onEductilionandRace.1117/00;. 
,:t. 

-' ,":: . " 

Col1ectineand mwyiina data· '. 'u 

.';'. 

,Develop a ~~tegy!~i~if~~~:lhe data Y6U~ll need~ lJse your ~ersand'ielationshi~.~ith~stij~ 
adriUrii~~ors t~:;n ~;:totest resulii;arid'&~.reseafcn:t:~xppct ~tofuOr,e ~;oo~'~. i~,: 

", th~ everit yOu iti~· inb> a dead-end, or twQ~ Same 
'Pii>ject sites t:epot:t~iIoall and statede~ents't?f,. 

. ,~.",' .. ',:':'/;' .. ;, q 

" edUcatioqwererel~~t or.slow to re8poIldt9~tieir 
" initial ~~for. schJoi;iecords. 'The'~s" 

/,; ". raIlg~~rom'~ a~lli!cbnfid~hritllitY'Of: . 
. . s~tS and.lihutatioils 9'{hOW'scltoolsystems.traCk 


,'~i~f~ a.~~i~i~gcteycitmei~iha 'o'. 


reve8J,ing achie~ern.e~t ~.:In any ~se~"l>,e .' .' 


\~: ...' ~~~~~~i~~otir' 
,;(:' I . 

,;" ' ," , ,. i .. ',':'{":~\;.,, ,.: .. :' ':' . )., 


You'll l~ a l~'aOOut studentpeif'Ol'lll8p.<:eat,your 


~Itlplialted formUlas:a,ndstatisti6.0n th~'&'ntrary,~rich can:g~nediby ~cUlating average8~
• • <"I • " ,,"c' '. . , '~ . t .:,t, ' ! .'• 

!fyall J1e!'d asi\~"'" wi!)ldata~y.i'. COOSi~fPlipgingin~;v"'untiOei~ilh ~ appropriate •..pertise, 


':tr~;.'r..,~:rha~ so~~fromth~.plkunn~ ~.~~J'~re~res~her\i~.,..,.,a. ioad,OO.;,ll~georre~h'firm. , 

'iI • • ".' .," ";; ~. 

·friaentin~infourianon ina useririendlyfonnat ,


'.~,~YPW'.,~~ ~ith pU~lic~Jng a s~g~~orward aria;~i1y,~~~tpod.fo~t'~ri~t~ari~e~ Yo~ 

~, " 

,"ire,~hOOeSript,have ,to be'~xtensive.:o~f1iCc~ritte agd reliabte~Ptibli~tionsi.lik~'~9h901rewrt.cards 91" 

'. . . . f~ct ~heetS~~~talready exi~tln:yoUr~~1mity.1f so, use ~~tepOrtsor ~a~y.:>wown'outli~ng 
'.' " ";~psho~;;o(,key~ta·ori S<?ho6t anJ!tixtentperformance.' '.... .,' , ....y:' '. 

.'~. 

"," 

:'.' 

. ' , ~ :-;. 

( , " 

'. '-: 

. .,;, 
.... ' 

" y . ,.' ,.~ 

'., 
'; '~ 

http:exi~tln:yoUr~~1mity.1f
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l..eUon Learned 

Uslng.data responsjbly:.,·we originally usecf(our distrlct's]student data to paint-a bleak picture 
of the. student ~rformance ofAfrican AmericciOS' in our system, and to show the'disparItY In 
achievement between ttiese studentS and students In the reSt of the state (by race). We also 

.-initially planned to use these data att,h~l:Ieginning_of oU(CQnversationS,for'introductOry 
purposes; Vv'hat we h~ve leamed.is thafthedata; ,if.they:are notplaced In a broader context 
including what we can do about the data -:. ~n derall,a'conversatfon.... ~ 

As a result, organizers elected to share success stories from aCr~ the country, ·so t~at 

participants are left with the understanding that urban children can and are performing to 

national levels: ' . 


-- A project coordinator 

Using data responsibly 


Take care in presenting the data you coliect. Make wise decisions about what data you present and avoid 


- at all costs "::rhisinfonning or misleading. The infonnation should always' be accurate and.credible. 


Conversations <?n race and education often require datadisaggregated,by race, soqioeconomic status, and 


ethnicity. Bes~ to pre~nUhis infonnation with sensitivity~ Some Conversation Participants - especially 


minorities, lo~-income residents and those new to education dIscussions -may be put off by data 


emphasizing the backgrounds of stUdents. 


More resources for researching your schools and community 

LeanUngR~ch and DevelOpment Center,. Pittsburgh, PA 

- University of Pittsburgh 

(412) 624-7450 . 


www .lrdc.pitt.edlJ . 


Education Watch: The 1998 State and NatWnal Data BO()k 

.The Education Trust· Washington,DC 

www.edtrust.org 

A·Plus Communications • Arlington, V A 

(700) 524-7425 


www.ksagroUp.comIapius 


V. Fullwood jor Public Impact 77 -' 
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Reporting Results: What the Public Wants to Know, a full research report. a 12-minute video 

summarizing the research and a prototype school report carel. 

. .. 

U.s. Ce~ Bureau • Washington, DC 

(301) 457-4700 (customer serVice) (301) 457-4717 (general information) 

www.census.gov 

. . 
U.S. Department of Education • Washington, DC· 

www.ed.gov 

"Education and Race Fact Sheet" 

V. Fullwood for Public Impact 78 
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creau\reenolrt· . tor~rwi~ple who donot~ndto beirivolveq.Even though ~ecreate 
categories of participants (parentS educators, senior citizens) eacb'(>erson should \:)e. invited as an 

indi vidual bringing his'br iter own IX?ints of view, rather than being invited ~. a.;epres"entative of a group, 

profession or affiliatiori.' 

Over.;.recruit those community meMbers least likely to come, sucb as lower income ~ple who might find 
\ " 	 . 

the travel more difficult to ne~otiate, orthosewho feel they have nOtmngtosay ~se they do. not have 

children i~ school. Dollotover-rectiiitthose most likely to at~nd, like teaChers .. ' 

The Education and RaceIniti~tive project sites used an invitational approach to draw participants. In this 

way, a more rePresentative and:diverse group can ,be assembl~ and you can avoid single-issue types of 
. ." 	 . 

people dominating the conversauons. Participants should include a cross-s~tion of the COmmunity with a 
, .' ." ,. " 

majority of them representing tbe. general public rather than professionals, expertS or activists . 

.	Invi~tions shOuld come from credible sources that community members know and can identify with. For 

example, a respected parent or Senior citizen is often the most effective person to invite other parents or 

senior citizens to attend. Perhaps iilVitations .will come from the planning committee chair or the entire 

committee, with the signature of each member .. 

People should ,get the id~ that this meeting is different - e.g., less '.'political" and more interesting- than 

other publ.Ie forums that they may have attended. 

V. Fullwood jor Public Impact 79 
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'Make the meeting user-friehdly~ ItshouJd be in a wel1:.knowri,.accessible location that people f~el 

comfortable visiting at the. time .of ~y wmm the meeting take~ pla~. Organizers may want to provide 
" " 

some transportation f6r particlpants who don 't drive, chlldcarefor ~nts.and interpreters for those who 

,do notspeakEnglish .. ' 

, Remember there are, of oourse, ihnits to how far organizers can go to make the meeting accessible. Time 

and money can be a f~tor. Depen&ng~n the facility, tt~re ~ay not be approPriate ,s~ for childcare .. 

These gUidelines are meant, tljen:fote;as suggestiOOs, and it is. up to you to improvise on ~em as seems 
• • - '. / "('. ':, ",' ~ • ;:: -,,: ;., ,';_ • • ,~., H_... 

'appropriate fOf'}four situation.;. ,. 
,.; 

, J.' 

. '-.. 
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,';-,>: ';. 

T~n2 established netWorks") " " 

-.' 
::Y<XJi- effOrts to ~w;'~~ros~~~ctiOO::'of~cipan~ wilI g(Jiarther~henY91jrely on,the COlIlfilunity'!J 

estitNishedne~~rksof IJeOPle. 'Esiabli~h:i~ese ~lationship~'earl'y~. Partners;or p1anningcomhuttee 

,iDembe~ often~~~n~'~senetwo~.pr Y~l1UlYIteedto~6'~t, to o~erco~~~ groupS for 

"),' , 

."; 

.... ,.". 

, y.' 

,:.... f". 

, , ~. 

. . .,.:' .. , ;,: ," ; .;;;: 

,{;~ris L?a~":' ",3;;:: ,'" 
....'.",' GettillsflPeoPle,t() the ta~Ie::M8~eperso{l81 calls Jo.prO$PeCtIve 


",partJ<.:iR8ntsanq,thelil'l1@~e s' r~~lhdercall onthe,day of the ' 

, ,'"eveili,Start {l,. 7phonetfee~to get the job dOne, bydiWyingt8 list 

, of names to call ariloi'lg orga'rllzers. '" ',' 

~ .: . ',," ,': ' : 

, " ...Wlthtew eX(;ept;ohS;, partlclp8nts Came bectl~ofa p6fs0nal ' , . 

call thaiha(j 6e:enmadi1?' " ' , '", " 


, '~:', 

- . ' 

, '. ". 

~ '-' , '/ 


.' )'. :.' 

.,'!i.: ..... 
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• • ~'I 

TakiDe measurdstoiensme divemty . .', '. ", . ..' . , . 

.. ,," '...e'huX·J;parti~i~tS'is ini~tf~;;a well:rqun~ ~nversation on education~d race:R~'wember 
.. :~'::~" .:.,1;'.'.:,: "':':': "'. :'.'... ""; ':- ,..," ..... ':.,; .. '\::,,\,\.~;,:,," ..... : ?-::..' _..<)~;,,.',,.~,, .. ,~ 


'. .diV'eriity:goes:beYQlld race aq~,eXten<;ls k? ge:mderftige, ethnicrty.languag~. socioecono@c status, . 


~~ti~i1~ighbOrhood"eutd·~i~;s~iop.Ayoid 'a~hering Of the~~uswil.sllSpectS." by USing the same ...... ,. 
",,: " n .' •• .,' ", ., .. 

m~ling lists and~~dkmd-true COmm~c:atioils plansJiom past initiatives~ Cast your nets wide to draw . 

. fres~ f~s aria..~~ vOi~ from"th~ Paren~ .,~ OOntm~tymeinbersseldom invited to the table. '. Don', 

.>uJide~~tiiDate.the challenge. Prilj~tQf~ibrs cobftrm it's liard work to attract parti~i~ts\yho don't . . 

generallyattendscl,looi events.·~b,1i~ forums orsc~~lboard meetings. It is possible - albeit, labor 
", .;". - I ' ' 

hi.ietlsi~e - ~·it's:~sBarY)PIge~rate:th~,;ricbdi~ussio~,dynamic solutions, and lasti~g 
jmpiov~ments ooinrmiilities .~. seek:in~. 

"', 
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.:( 

". .' 

, Take extra ni~asures to build relationships 'YVifu groups woo ~,oftenundeirepresented and P'!b1icize your 
. ,. . ,,' -., ,~ , ,." i. 

oonv~tions tJ:unugh .the~mmuniCati~chan,nelsllieyrei9upO~~1'hisin~lu&susirig the networks 

previouslyme~ti~nea as well aSdaoi,.to ~oo~ campaigns:, ~l"SO~:appcius, str8tegic~~ caInpaigns~
" ''-- ", . '., ,',' '" 

, . 

Monitor wilO:is registering for conversatipns,and.allow tirtte toadjust,recruitmentstrategies. if necessary, 

to~~ t~nlimber ~(f'r.lng~ of participanis y6~·want. In.Jluffalo. ~ro~~tiV~ ;rticipants ~ived sign 
".' t·~, \': .,." ":":<} ,,''.' .. ' /·:-;::r'.~.'· " ',"~":",,: .Sl., ,': ' . _'" ,: :,' :,1: I, 

up sheets deti.Qlingmeeting dates, times and loCations of sessions ~rOss the colllI'nuriity. Sheets provided 
j' , ./~, ':'t:~,' ~~-'" >\:: '. " ~'" ",.~;,., " ::'~::- ,'.,. ..,., .' ":,;. " . '.:,.:' " 
'. : spaceJor garticipailts to. identify their race andeihi]iCity.Wheripartlcipants. mailed in their sh~ts, the, 

1,,\' . , -'l:~" . ' ;l'.; "'::i~:':~~,j.. '· .' <:..' , . '. ,':.> ," _ .,~'.~, ." . :.-", ", .... _. ,", " . " 
.infoiplaijon.onthe renpned forrnswas u~ tOaSsigri ~cipantsto cirdesto.ensurediversity within"<t ':'. . ':·/c;:,:;::';. ::?'-:' ' ,,'. . ",' '.-. . , .,.. :'.j 

'~chsIrullJ groiip"< "'. . ",:' .,",- ' 

<;:~ ..-' " -,' :'L~,\::,' . 'J.' _ .".\ 'Se_uPfotPuWk·foroms', .' .'.. ' . . " ' ··.d, ' . ..' . ..~" '. 

", B'elin's~~ng:J~lt!¢:~eetingplabe\well be(ol'ethe Co~versations~~pla~~,Make ev~rythingf~ in place 

'antiup~~~rudWi:fot'~',~uccessfufeverit.· . . .,', .... '" 
:,:~,;,: " 

.. A regis~tion!~ble~houldbese~;upwhere participantS enter,the,~uilding. At,the table they s~~ldrecc;ive 
" , ' ': . :\' .',·:~f'",. ,.-". ,- ':':-, '\:>:' "'.':" '-". "', . " , .. '1~: ,:ilF?' ,:' '" ..... 
. a paiticipantgUide. t:m,metags.i~d,icil~ng their.small group assignment and any other materials you wish to' 

"stwe early'b~,.~esun;t1ie,re an:he.IPrul.rrleridly peOple at th~registration'f!lble able to answ~r . 

:qtre~~O~S:~'¥iItt~),~mtfuitY'~n~ersation. . . ' , ' ., ' 
.' 

'. .j • . 

r~t anyh~qw~~~t yoU PICU1td~and ensJi:e it,isoperating proPerly~,Equipffientfor cOnve~tions' 
mi'~hhrid~e ~?~P~lte~' tel~Yi~ions,iVCRs, ov~rhead'p~jectors, ,computers~ ~d LCD paneliJ:':You 

',J!." ,,~_":''-,: " . ~":'.:Y ", :~';" " ..' ",,' ': " .' ",',,, ,_.. __ !" '. ".,' '":, ' ': _. " , 

mightajsO; '!ise acamera. video-re<X>nier, aDdtapc! ~ord~rstocapture :rnomtmtsfrom the public fotum. 
'~ ::' 

. :."', .' ;". 
,".. ' 

. :F6;!uiinthtfjfthr~~~d8settil1gUp~e recOtde;'seasel,irta dis~~tl~tion, soh v.it>~~t~stract 
£ny~rsa90n ~~pants. Ifl bile conversatiQf1, otgainzerS ...jQK~ntuckyf()und that people were speaking 
'·;~<ihe~e;~ertalki~g,toone~~iher.:' ;....,', :,~., '. 

\ ".' 
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Lesson Learned . 

Coded languaft; It's hard to talk about race. Participants may use code words, 
like "inner city "and "those people,"rather than directly speak about race. 

Encourage moderators to fry to eliminate the use of coded . language:. Early on in 
conversations invite participants· to talk about lariguage, labels, an<'fdescriptions 
people use, as well as the meanings and imp~ct ofdifferent words. Ask, "What 
terms do you prefer to use? Can everyone agree to use straightforward terms that 
no one fmds offensive?"· . 

Recruitine observers 
Obseniers are ~ten invited by the I~ organizers toUsten to the ~ew of conversation participants, 

without actUatly participants themselves. Observers can also be useful in evaluating the effectiveness of 

the conversation:Project sites handled observers in different ways. It will be up to you to determine who 

should be invited as observers and what their role will be. 
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. ". ,"; . ..' "', . " . 

Publicity is·g~iti~g;Jhe~ord ()~l'a:~utconversationS. You'll also want tp infolVl the community about the 

re~ultS of the c6nveisationS~Consi~e; subrnitting·op-ed pieces to l~joumal and newspapers. 
,!"., " .~ 

:::: 

LESSONS LEARNED .... 

Generating publicity: Involve your partners In publicizing the con~rsations. 
EncOurage partners to.announce your plan for public conversations at board 
and.committee meetings,' at gatherjrlgS with constituents, and In 
organizational' ne~letters, webstteS. and mailings. 
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" . '.' . . 

[N,ote: Add narrati:Ve~]
".' '7" . ." :"" .. 

Gatherin&feedbacktrom moderators and oJJst,ryers~ 
[Note: Add narrative.] . . . 

V. Fullwoodfor Public Impact 92 



1!RAF!' ~ PEN1l!.A'ReportlToolkitjor National Conversation Models on Education and Race, 1117100 


V. FuUwoodjor PUblic Impact 93 



J?RAFr -PENIPA R~portIToOlkit for NatidnaJ Conversa.tipn Models on Education and Race. j 117100 


V. FuUwood for PUblic linpact 94 



.. ' ' DRAFT ~ PEN/PA, ReportIToolkitjorNaJional ConverstitiOnModels on Education and Race, 1117/(J()' . 

V. Fullwood for Public Impact,. , 95 



DRAFI' - PFNIPA ReportlToolkitfor National Conversation Models on Education and Race. 1117100 


V. FuUwoodJOT Public Impact 96 



· . . . 

DRAFT· PENIPA Reportlroolkit for National Conversa;ion Models on EdUcation and Race, 1117100 


V. Fullwood for Public Impact 97 



DRAFT - PENIPA ReportlToolldtfor National Conversation Models on Education and Race, 1I171()() 

V.Fullwood for PubJicImpact 98 



· rjRAFr -PENIP). ReportlToolldt for NatiomilConversation Models on Education and Race. 1117/00
-. . , . 

v. Fullwoodfor Public lniptict 99 



DRAFT - PENIPA ReportIToolkitjorNiltiiJnal ConversationModels on EduCation and Race, 1117100 


V.Fuliwood for Public Impact 100 



DRAri-PENIPA RepOitIT~olkit for National Conversation Models ~n Education ant! Race. 1/17/00 

I. 

V. Fullwood for Public Impact 101 



DRAFT ~ PFNIPAReportrrodlkit for National ConversatiOn Models on Education cind Race, 1117/00 

[Note: cUrrently co;Dpletingdus:seetion.]
"- . , "', . ' ,,' ..: "., '. . 

Commurtity ~xt steps: 

• Conduct more fonnal and infornial conversations . 

• Create committees and sub committees to review recommendations 

• Form ~ew partnerships and collarorations 

•. Establish new media relations and communication:plans 

• Coordinate general and targeted outreach to the community 

• Develop specific projects and initiatives in response to issues raised· 

Tool: Paterson's Maslow's Triangle - Hierarchy of Needs 

Paterson used Masl~w~s Hierarchy of Needs todevelop its action plan. Accofdirig toMaslow's theoiy~ 
. basic needs must be met before individuals can step to the next leYf!1 of development. Conversation 

, . ' '. 

participants appJiedthe theory to children's readiness to learn believing children cannot learn until their 

. basic needs are met. 
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Self actualization 

. Wd fulfillment of potential 

Self-esieem.leadership and achievement 

Love. acceptance. beionjiilll: and participation 

Safety. security. protection. comfort. peace and order . 


. Physica1 needs, foo~l. s1eep, health, exercise 


Lesson Learned 

MoVing forward: One challenge is to withstand the political 
pressure and backlash that may results from airi,ng long" 
suppressed issues. As groups seeking change have come to 
know, resistance to change can be a formidable obstacle. 

,',' . 
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WboWilidolt 8yWben 

1. 

2. 

3. 

Wbo Will do It ByWben 

1. 

2. 

3. 

Priority Goal #3: 

WboW\lIdolt ByWben 

1. 

2. 

3. 
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For more informationca1lorwrite the projects sites directly and these other organizations: 

Gladys Baxley, Ph.D. 

Evaluation Consultant 

Washington, DC 

(202)3%-2150 

ebbaxie.y@msn,com 

Adrianne Christmas, Ph.D.<,:", , , , . 

EducatiOn Fund. For Greate~ Buffalo 
: ::".;: " .' 'j":, , • 

712 Main StrJt 

Buffalo, NY 14202 

. Ph;·'(716) 843-8895 

Fax (71(j) 852-?S61 

panthe483i@301.com 

Beth·Dotson 

Forward In The FIfth 

433Chestnilt street . 

Berea, KY 40403 
'Ph. (606)986-3696 

Fax (606) 986;;1299 

~@fJtot:& 

wwWlif;;org 

J~nriifer. Economos Green ..~~ , , ..... 

Fund For Educational ExCellence 

800 North Charles Street, Suite 250 

13a1timore, MD 21Wl. 

Ph. (410) 685-8300.. 
Fax (410) 685-1911 

ffee0Q2@umar,yland.edu 

V. Fullwood/orJ?:UbUc Impact 
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Will Friedman, Ph.D.. . 

.	DireCtor of Public Engagement 


and 


AviVaGu~ck 

Public Engagement Associate 


Public Agenda . 


6 East 39th Street 


New York, NY 10016-0112 


'. Ph.(212)~10 

Fax (212) ~3461 

wfriedlJliui@publica&ellda,ora . 

.Rosi~ Grant 

"':,:J?aterson Education Foundation, Inc. 

22Mi)L~treet,.ThiroFtQOr 
'"Pater~n,NJ 07501' 

:.~Pt.. (m}881~14 
. Fax (ml881-8059

.. <;;:' 

Julie He~erson 
Marcus A Foster Educational Institute 

~ , .. " ' 

1203 PreServation Parkway, Suite 303 

Oakland, CA94612 

Ph. '(510) 835-0391 

Fax·(51O) 835-5706 

mafei0391@aoJ.com 

.JanMeck 

Public Education & Business Coalition 

1410 Grant street, Suite A-lOl 

Denver ,~080203 

Ph. (303) 861-8661 

Fax (303) 861-1501, 
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jmecJc@pebc·om 
" '.' 

Heather Roe 


Democracy R~soorce Center, 


253 RegencyO~nte,r, Suite A 


,. Lexington, KY 40503 , 
Ph. (606)276-0563 . ' 

Fax (606)276-0774 

"~@kydrc.()Ji 

Richard Tagle 
.~: 

PUblic Educati6il NetWork 


6Or'Tm.ieenth Street"NW, Suite 9OO'North 


Was~ng~,DC '2000s 
Ph. (202) 62&7460 

,",A , 

Fax (202) 62i1893 " 

www.publicedUcation.()f& 


SueVan Slyke 


H{ittiesburg Are.a Edi.l~on FoWldati9n 


5912 US ,Highway 49' 


Cloverleaf Mall, Suite, D-17 

:,1",' • . <' 

Hattiesburg, M~39401 


Ph. (601) 54~56S4 


Fax (601) %.1051 

t,,' ,. : . 

sVanS1yke@c-P.te:net 

, " 

Part~i'sJnPui>licEducation 
.,:., . ",;,.' i~: ,< '. 

111 Peatl Stree~. NW 


Gra,nd Rapids, MI 49503:-2&3 1 


Ph. (616) 771-0310 


Fax ()16)711.~29 


'kareitw@~~ 
. . . .. 
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List publications and people interviewed to develQP report; 

Ed Ballinger, Kentucky 

Gladys Baxley, Ph.D., Evaluation Consultant 

Adrianne Christmas, Buffalo 

Beth Dotson. Kentucky 

Tru Ginsberg, lJaltimore 

Jennifer Economos-Green, BaltimOre 

Rosie Grant, Paterson 

Aviva Gutnick, Public Agenda 

JulieHenderson, Oakland 

Synette Jones, Buffalo 

Doug Maven, Paterson 

Jan Meek, Denver 

Carol Morgan Williams, Grand Rapids 

Seneea Nicholson, Hattiesburg 

Sue Van Slyke, Hattiesburg 

Richard Tagle, PEN 

Karen Ward, Grand Rapids 

Melissa Zack, PEN 

Public Agenda's Time To Move On report and "Helping'AlI Students Succeed In A Diverse Society" 

video. 

v 
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