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"We must not rest until America has a nU,f.L""LOLL disability policy based 
on three simple creeds: inclusion, not . independence, not, 

dependelice;iand empowerment, not " - Bill Clinton 
I' ' 
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.Introduction 

Spurred by the government reinvention movement, a National Disability Policy 
Review was launched: in November of1994. Carol RasJo, Assitant to the President for 
Domestic Policy, alo:Qg with individuals with disabilitie~ and their advocates, stressed 
'that an enhanced disability policy was needed and long bverdue.' The purpose of this 
review was to assess current rederal policies and progrruhs and make recommendations 
for change. Five workgroups were formed to address critical issues facing individuals ' 

, with disabilities. These groups were individually assignJd to examine guiding principles 
6fthe review, accommodations, early childhood,emploYment of working age adults and 

, school-to-work transition. : ' . I .. 

The School-To-Work Transition Work Group was charged with exploring issues 

• 
.. relatedto the transition of youth to adulthood from education programs that serve people 

until they are 18 to 21 years of age, then developing policy recommendations targeting an 
'optimum federal role in serving youth with disabilities. I 

The work group chart'e~ focused on four activities: , , ' 

1 	 Reviewing and analyzing current data on the status of youth 'with disabilities i 

I 

transitioning ~m school to work and community living; 
2. 	 R.eviewing and analyzing current legislative authorities and programs thatimpact on 

yout~ w!th disabilities; . . '. . I,. . . . 
3. 	 IdentIfymg and ;employmg'as models InnovatIve practIces that aSSIst youth WIth 

disabilities to s4ccessfully transition from school t6 work and community 
living; and I 

4. 	 Making recommendations for the alignment ofFederal programs that impacton 
successful school to work and community living o~tcomes. . . , 

Members of the ~Orl< grOUp consist ofrepresentati~es fromthe Social Security 
Administration, the Department ofCommerce, the Presi'dent's Commission for the 

: 	 . I. 
Employment ofPers~ns with Disabilities, School-To-"'1ork, the Administration for 
Developmental Disabilities, the Department ofJustice, Health Care Financing 
Administration and the Department ofHousing and Urb1an Development. . Based on the 

., 	 I. 
guidelines of the charter, the Assistant Secretary of the Office of Special Education and 

, 	 ' , '.' . , I . . 

• Disability PolicyReview JSchool To Work Transition 
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• Rehabilitative Services, Judy Heumann, convened a series ofmeetings to direct activities 
and produce the resulting policy recommendations. 

The structure of this report will closely follow the activities delineated in the work 
. I. 

group charter .. First, by culling and adapting parts of existing definitions, a working 
definition of transitibn will.be presented. This definition was critical for establishing the 
scope ofour review. !Second, an environmental scan sh0wirig the status of youth with . 
disabilities will follow. Relevant statistics, prc;grams and legislature were researched to 
illustrate outcome progress over the past 20 years as I as highlight areas ofneed. 
Third, the role of fe4~ral government in transition will examined, including domains 
of independence and inodeltransition programs. Viab policy options will next be 
presented. Finally, work group findings will be and implications for future 
policy decisions will be dis~ussed. . 

• Based on existing definitions and work group input,' the following definition of transition 
was affirmed: i 

\. 

Transition is the movement of youth with disabilities, ages 14 to 25 years, into .' 
positive adult o~tcomes such as employment, ind'ependent or supported living, 
community integration and economic independe~ce. Activities promoting this 

. I . 

movement mustbe based on the individual's preferences and interests and 
include, but not be limited to, instruction, c9mm~nity experiences and the 
development of employment and other post-scho~1 adult living objectives. 

The utility of this definition is demonstrated when scanhing data pertaining to 
transitioning y~uthwith disabilities, especially when eiamining federal programs serving 
this population. 

• Disability Policy Review:- School To Work Transition 
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• 
Vital Statistics- Pitfalls and Promise 

" " I 
The Americans with Disabilities Act of 1990 (ADA) identified equality of 

, opportunity, full partiCipation, independent living and edonomic self-sufficiency as key 
, I 

goals for persons with disabilities. Similarly, the lndividuals with Disabilities Education 
Act (IDEA) of 1993 a.imed to, "stimulate the improvem~nt of the vocational and life 
skills of students with! disabilities to enabl,e them to be better prepared for transition to 
adult life ahd services;." Research focusing on progress towards these goals have revealed 
both troubling and encouraging indicators relating to transition. Data generated through 
rese~ch,. especially longitudinal research, illustrat~ bothlareas ofpro~ess and need. 

• 

VIewmg these data, several patterns emerge whIch sllould be conSIdered for future", 
policy. First, opportunities for appropriate vocational s~ills training, belonging in school 
and community groups and promotion of self-detennination for transition planning 
appear to have positive impacts on motivating student ititerest iri schools." Second, 
current Supplemental Security Income (SSI) and Medidid benefit systems appear to have 

I , 

negative effects on employment. Manyrecipients perceive that'increased work means 
, I , 

decreased income. Third, while some individuals with disabilities appear to have better 
, transition outcomes, others do not. Youth and adults with severe emotional disturbances; 
for example, experie~ce particularly poor outcome~. "I . "" " 

Finally, there is a global need to improve planning and delivery of transition services. 
The Office of Special: Education Program's monitoring df state educational systems show 
a frequent lack of transition planning in the Individualiz~d Education Planning (lEP) 
process. As a result, too many students never receive thb counseling, career education, 
vocational training and other services needed torilake sJccessful transitions from school 
to work. If employment outcomes areto improve, effechve transition strategies and 
activities need to occ~r for all youth with disabilities. qnly then may the goals of equal 
opportunity, full parti1cipation, independent'living and economic self-sufficiency become 
a reality. " . ' 

Dependency versus Self-Sufficiency 
, I 

Promoting greater independence and self-sufficien~y are key tenets,ofthe Americans 
with Disabilities Act. Yet current statistics reveal that the vast majority of working age 
people with disabilities are unemployed. Many aredepbndent on federal incoI:I1e support 
and publie health ins~ee. The following data illustrai some of the problems of 

• . Disability Policy Review 1SchoolTo Work Transition 
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dependency among individuals with disabilities: • • Of 1000 surveyed working age adults with disabili,ties, 68% were not employed 
(Louis Harris arid Associates, 1994) . 

• 	 Of the working-age people with disabilities who are not working, 57% say that they 
, would lose inco~e paYments, health-care 'payment~ and other benefits if they were 

I . .:' 

working full-time (Ibid, 1994). 	 i' . 
1 

• In 1993, about 4 .5 million individuals with disabili~ies received an average Fede~al . 
Supplemental Security Income (881) payment of$353 monthly. Less than 0.5 % 
ofSSI benefici;mes leave the rolls in any year dub to work. (SSA, 1994) .. 

• Of the 32..2· million peopl.-under age 65 with disab1ilities.26.8% are covered by 
• , , 	 I 

public health insurance such as Medicare and Medicaid., Medicare and Medicaid. 
Only 7.9% of people without disabilities have puBlic coverage. Adults aged 18 to 
64 years with disabilities are five times as likely t6 be. covered by public insurance 
plans as adults without disabilities. (LaPlante, Ride & Cyril, 1994).' 

• 
.• For more severe:disabilities •.PUbliC health plans inLeases as private coverage 

declines. Over;halfof children aged 5 to 17 years Iwith self-care needs sucp as 
dressing and feeding rely on public health insurance. Almost two thirds of adults 
age 18 a~d ovet with self-care needs are coveted Jnder public insurance. About 
393,000 people with self care or routine. activity n1eeds have no insurance, public or 
private (Ibid). ;, . . I 	 ' 

Promoting greater self-sufficiency among individtialk with disabilities cannot be 
achieved without eliminating work disincentives. The pbssibility of losing health 
insurance and other c~cial benefits discourages many ~om seeking work. Further, for 
those who are employed, opportunities to increase wages and earnings may be avoided 
for fear oflosing thes~ benefits. As the system currentlY, exists, many potentialworkers 
remain unemployed and dependent, not because of lazinbss or indifference, but because 
working is simply not in their best interests. . , , . 

Fatalism versus Consumer-Driven Services 

Many youth with ~isabilities leave school ill-equipp~d for employment and 
independent living. The drop out rates among youth with disabilities are especially 
troubling - more than a third of all youth with disabilitids drop out of school, and rates are 
even higher among s~udents with serious emotional dis~rbances, learning disabiiities and 
mental retardation. (ljebbler; 1993; US Department of-Education, 1994). Low wages, 

, . '. 	 I'. .. . 

• 	 . I 
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• 
 unemployment, and incarceration are closely associated with dropping out of school 

'(Wagner, Blackorby, Cameto & Newman, 1994;Lichen~tein, S.J., 1993), yet such ' 


negative outcomes may be expected for many youth willi disabilities unless effective 

transition services are;deliven~d. ' 'I 	 ' 


The transition needs of youth with disabilities require[ appropriate services according , 
to individualized needs. However, data show that consumer-driven services are elusive: 

. .• . 	Only a third ofyouth with disabilities who needliob training actually receive 
such training (Marder, Weschier & Valdes,1993).

: 	 , I 
i 

• 	 Only a fourth of youthwho need life skills training, tutoring, interpreting or 
personal counseling receive these services (Ibid). 

, : 	 ' I 

• 	 Contacts with vocational rehabilitation agencies, postsecondary institutions, job'
I 	 • ' 

placement programs, employers, social service and mental health agencies is 
substantially 'less frequent for students with serious emotional disturbances 
(Cameto, 1993). Consequently, within three to five years after exiting school" ,, , 	 , " I ' , 
more than halfof all youth with emotional disturbances are arrested at least once 
(Newmartn, 1991). 

The absence o~neede~ ~ervices and the bleak outc?mes pfman~ yout~ underscore the , 

• need for effectIve polICIes and programs. How to.lmprore service dehvery for all youth 
with disabilities is therefore a fundamental policy question. 	 ' , 

, Instructive Signs' 
Signs indicating ar;eas ofneed may lead to methods 9f improving service delivery 

systems for youth with disabilities. In addition, activities identified as having a positive 
impact on transition should be considered when develo~ing policy recommen~ations. 
The following data signal b9th areas ofneed and activities associated with successful 
school-to-work transition: , ." I _ , ' 

. 	 : . 

• 	 Students who had paid work experience during secondary school are more likely 
than students without such experiences to findjobs for pay after leaving school 

. (D'Amico,1991). ' ,I' . , ' 

• 	 Students affiliated with school or commlinity kouPshave significantly lower 
absent~eism, cour~e failure and drop out rates I'than students with disabilities " 
who dId not belong to groups (Wagner, 1991). ' 

• Disability ~olicyReview tSchool To Work Transition 
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• 	 • Occupatioluil vocatiOJ:1aleducation may have a dampening effect on dropping 
I 	 .' , 

out as well als benefiting other aspects of studeyt~' school performance. 
(Wagner, 19f1). :. ' . 

I .' 	, 

.' 	Students cla~sified: as learning dlsabled, emotiqnally disturbed.or mentally 
retaroed we~e spending more than half of their ;high school careers in academic 
courses, even though they were most likely to cite employment and vocational 
training programs as their primary post secondary goals (Newman, 1993). , 	 ' 

. '. . Interviews with st~dents with learning and emltional disturbances who ha~ 

dropped out;ofschool showed that many were frustrated with academic classes 

and wanted to learn vocational skills which wduldhelp prepare them for future 

jobs (Destefano, Has,azi, McGinty and Topper, 1993). 


Students with disabilities want better education and training opportunities to help 
I 	 I 

them prepare for employment and independent living. 110 keep pace with the ever 
I'," 	 , 

'increasing technical sfills required by the job market, mbre individuals with disabilities 
take advantage of postsecondary education than ever before: In 1978, the percentage of 
full '-time college freslPnan reporting disabilities was 2.6(0; in 1991, this figure m~re than 
tripled to 8.8% (American Council on Education, 1992).1 Still, there is much room.for \ 

improvement. I 	 ',. . . . 

• StUdying progr~ss and pitfalls helps us betterund~rstand the complexities of 
transition for youth with disabilities. By learning from these signs, educated choices may 
be made to improve transition servjce delivery and to askist all youth attain national 
goals . 

.National Goals for Youth with Disabilities 
On March 31, 1994, President Bill Clinton signed the Goals 2000: Educate America 

Act which sets a cour~e for re-inventing riational education., A purpose ofihis act was to 
S\lpport federal, state~nd local initiatives to provide; 11 equal educational opportunity for, 
all students to achfevyhigh occupational and educational skill standards and to succeed in 
the world'of employment and civil participation." The goals outlined in Goals 2000 
refleCt the increasing demarids of a changing workplace !and global economy. 
Commissioned by th~ Secretary ofLabor in 1991, What Work Requires of Schools; A 
SCANS Report for A!nerica 2000 described the needs f9r preparing today's youth as 
tomorrow's workforce. Five key competencies were identified in the areas. of resources, 
interpersonal, information, systems and technology. Fitst, schoolsneedto teach students 
how to organize and ~l1ocate resources such as time, mdney, materials, facilities and 
people. Second, working with others asa team membei,~,egotiating, serv,ing and leading 
were necessaryinterpersomil skills:' The third'competertcy highlighted acquiring, ) 

... 	 ' I 
organizing, evaluating and interpreting information. Information competency includes 
. . .. . i':, ..' , I, " " . 

• 	
I ," •...: 	 . ' "'. . 	 " 
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· utilizing computers to jachieve' all levels ofdata processing ..Fourth, understanding . 
complex systems and their interrelationships and fifth; wbrkjng with a variety of 
technologies, weream~ng the key competencies. Taken ~ogether, the expectations of 

• 


today's schools necessItate meaningful restructuring toathieve future workforce 

demands. As directed! in Goals 2000 and other legislatioh, schools must also ensure that 

equal opportunity is ptovided for all students to move to.wards achieving these ' 


I . , 

competencies. I 

Other legislation mandating equal opportunity,and guaranteeihg'rights for y~uth with' 
disabilities include the Individuals with Disabilities Education Act, the Americans with' 
Disabilities Act, theC:ar1 D. Perkins Vocational and Appilied Technology,Act and the 
School·To Work Act. iThe It:tdividuals with Disabilities fducation~ct (ID~A) has 
marked transition services as a required component ofth~ individualized plan which must 
beconsidered by the t,me a youth receiving special education services reaches 16 years of 
age. IDEA underscores the importance of transition services for reaching positive 
employment and othe* post-school outcomes. In'addition to equal access to employment, 
the Americans with Disabilities Act (ADA) also guarantees that persons with di$abilities 
have access to stilte and local government services, transportation, telecommunications 
and public accommod~tions. Further, ADA prevents discrimination against persons with 
disabilities by requiririg employers to provide reasonable! accommodations for workers 

. who can perform the essential job functions. The C~I:9' Perkins yocational arid Applied 
Technology Act of 1990 ensures equal access to vocatIOnal educatIOn programs for all 
students. Each student in spe,cial education participatin~ in vocational education inust . 

· receive access to recruitment activities, assessment, courtseling and special services such 
as curricular and instrOctional adaptations. I.'. . 

The School To Work Opportunities Act, a collaborative effort betweenthe Department 
of Labor and the Dep~ent of Education, was initiated Ito create a national framework 

· of statewide systems promoting the successful movement of youth into the work force. 
Like the Perkins Act, the School To Work Act is aimed ~oward benefiting all youth, 
including those with disabilities. States receiving funds hnder this act are expected to 
develop systems for linking youth to employment, post ~econdary education and other . 
positive outcom~s. State systems must include a schoollbased learning component, a 
work based learning component and aconnecting activities component. The last 
compon~nt focuses orl moni~oring and technical assistanbe provided by the school site . 
mentor, also known a~ the tr,ahsition coordinator .. This ~ersoI'! serves as a liaison between, 
students, employers, parents, teachers and others in or4er to integrate educational and 
vocational learning e~periences Also, the ~orinecting ~chvities component'emphasizes 
monitoring demographics and .outcomes of program pru-ticipants. ' 

A common theme among these pieces of legislation is that all youth individuals with 
disabilities must have: the opportunities and support for accessing transition services 
which ultimately pr0rP0tepositive adult outcomes. Moreover, federal programs and 
agencies serving all youth must provide assurances that youth with disabilities have equal 

I , 

access for inclusion. 
I 

i· 

Disqbility Policy Review -ISchool To. Work Transition: 
- WORKING DRAFT- .• 

I 

8 



• Federal Agencies :Impacting Transition 
The White House Domestic Policy Council launched a survey to collect data 

i 	 I 

, pertaining to federal agencies serving individuals with disabilities. Along with other 
d~ta, ~?~ncies were requ~sted to i~entify and describe p+grams' servin~ individuals with 
dIsabIhtIes, types of s¢rvIces provIded, numJ;>ers served and demographIcs, budget outlays 
and 'major programmatic .issues. Key agencies with the rbost impact on youth with 
disabilities and'transiiionwere the Department of Laborj the SoCial Security 
Administration, the department of Justice, the DepartmJnt of Housing and Urban'· 
Development, the Health and H~man ServicesrAdministbtion, the Department of 

, Transportation and the Department of Education. Su~aries of a"gency activities (See 
Appendix A) provide a thumbnail sketch of these agencies and some of their activities 
affec,ting individuals ~ith disabilitie's. ' 

Survey Limitations 
I , ' 

• 
There are several limitations to this survey. First, because data r~latingto youth with 

disabilities were not r~quested specifically, it was diffic~1t to ascertain the degree to 
which agencies serve this subset of the disability population. Interpreting data is 
especially tenuous w~en agencies have varying definiti~ns,ofyouth and disability.' 
Second, agency repoI1s differed in completeness and depth; For example, while some 
agencies noted programmatic issues impeding service d~livery, others failed to address 
this critical question. !Similarly, agencies not responsiblb for tracking the numbers and 
demographics ofpersbns s~fved wer,e unable to supply ~uch information. Finally, given 
the above limitations,: it is difficult to evaluate the relati~e efficacy of programs serving 
youth wi~h disabiliti~~,. to~ether or sepa:ately.1 '.. 

GIven these hmItatlOns,the findmgs of the work group necessanly relIed on 
existing data and group observations. These findings mky illuminate obvious needs of 
programs serving yotith with disabilities. ' 

Findings 

1: 	 Of the 163 federally supported employment and training programs (GAO, 1994), 
only a few spe9ify youth with,disabilities as targ~ted consumers. These programs ' 
have not adequately addressed the transition needs of most youth with disabilities. 

i. 	Coordination ~mon:g federal programs and agenlies is lacking; Fragmented " 
programs utilizing narrow terminology and short sighted goals contribute to poor 
communication and disjointed initiatives. 

• Disability Policy Reviewt School To Work Transition 
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• 

• 3. Inadequate implementation, reporting and monitoring of inclusion standards is ' 
evident among generic programs serving broad pdpulations. The critical needs of 
youth with disabilities requiresadditio'nal support~ and accommodations which; 
historically, have not been provided in programs ~erving all youth. Participation of 
youth with dislibilities is often associated with prclgrams having low expectations 
(NAVE, 1994); Hence, youth with disabilities ar6 often excluded. ' , 

4. Consumers, pr~feSSionals and agencies do not hale adequate infonnation about 

programs serving YO~th with disabilities. I .. 
5. 	 S,ome disabilit~ popul~tion$ are underserved. Yo1uth with severe emo:ional 

dIsturbances have partIcularly poor outcomes and do not seem to receIve 
appropriate or ~dequate support services. Likewis1e, youth with disabilities who are 
Hispanic, African Amencan and/or with low socioeconomic status have more 
difficulty achieving positive post school outcomek. ' 

The needs of transitioning youth with disabilities, as shown by the environmental scan 
, and these findings, are great. Issues of coordination, accountability and access must be 

, 	 I 

addressed t6 promote, positive transition outcomes, 'and the federal government's 
leadership role must be asserted to ensure that ALL : ALL. 

Successful transition ofyouth with disabilities into adult outcomes such as 
employment, indepe~dent living, economic self-sufficiency and communi~y integration ' 
leads to greater economic and social strength to 'the nati'on as well as respect for the civil 
rights ofour citizens'with disabilities. The federal gov6rnment can and must demonstrate 
a leadership role in advancing the positive transition ou~comes for young people with 
disabilities. Further, federal leadership must safeguard ~he rights of youth with disabilities 
and defend the goals'ofhaid:.fought legislative achievdnents. Failure to do so will result 
in the continuing upward spiral ofdependency and in t~e failure to fulfill the promise of 
the Americans with Disabilities Act. ' 

• Disability Policy Reviewl- School To Work Transition 
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• Domains of Indep~ndence . . 
. The National Transition Longitudinal Study investigated the'transition outcomes of 

youthwithtdisabilities 
, 
usingdomains of independence a~ 

I 
areas ofmeasurement. The 

over arching conclusion of this study was that a successful transition is predicated upon 
access to support or ptograms that respond to these domains. Also, that forevery domain 
that the youth is successful in or has a positive outcome,ltheir successful transition is 
increasingly assured. The domains of independence thus give a blueprint for successful 
transition and include:the following: 

Engagement-Is the youth with a disability engaged in meaningful, positive activities 
which lead to ecot)omic selfsufficiency and increase,d independence? Such activities 
may include supported and competiti~e employmentl job skills training and post 
secondary education. \ 

Social- Is the youth with a disability connected to pyople within the community? 
Examples ofconnectivity include marriage,friendships, and belonging to community 
groups and organiilations. . 

• 

Residential - Is the youth with a disability living in a stable home enviromnent? 

Examples ofpositive residential outcomes are independent and supported living 

arrangements. 


, 

Components of Shccessful Transition I 

In 1994, National:Ihstitute on Disability and Rehabilitation Research (NIDRR) . 
compiled a list of key components of successful transiti6n programming for individuals 
with disabilities .. NII:;>RR recruited national experts in the field of transition to develop a. 
consensus statement of currenttransition needs. These 60mponents were adapted from 

I ' 

the consensus statement to provide a model for optimal delivery of transition services. It 
is believed that federal promotion ofthe following actiJities will lead to improved 
outcomes for transiti<;ming yl>uth: I . 

1. Individualized Edhcation PI~s (IEPs) identifying trlnsition services based on student 
and family decisions. The IEP may provide: . I . , 

• assessment of in(fividual student abilities, goals, pr~ferences and needs focused on 
information relating to outcomes of working and liYing in the community; . 

• long term goals fllld ShOl;t-term objectives includin~ academic, career-related and 
functional' skills as appropriate; . 


~, • career guidance services; 

• strategies for accessing independent living and ~mployment services; and 
• cooperative agreements ainong providers for offering services to youth. 

2. Databases ofcurrent infonnation detailing: 

• Disability Policy Review rSchool To Work Transition 
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• 
 • the nature, needs, inteiests, and preferences of stu~ents; and 

• services and employment opportunities available in the community. 

3. Active and meaningful family involvement for setting goals and directions, supporting 
student efforts and :assuririg compliance with legal an~ regulatory expectations. 

4. Self-reliance trainipg such as motivation,self-deterrntnation and decision making; 
. 5. Work-related skills trainingfor youth which may include: . 

. • nontraditional j6bs that are non stereotyp'ical ~s to aisability or gender; . 
I 	 I 

• 	 specific salable vocational skills; . 
I . 

• 	 cooperative work and team participation skills; 
• 	 job seeking skills; . 
• 	 j9b-related work habits and social skills. . . 

6. 	 Interagency agreements focusing on cooperation, funding streams and collaboration ' 
. efforts to achieve the following: i'.' . 
• 	 coordination of information used by agencies for requirrd individualized plans, thus 

avoiding duplication of services and efforts; . I· '. 
• 	 determination ofwhich agencies fund which services for which students; and 
• 	 seamless moven!tent among services for all youth r~gardless of nature of disability.. 

1. Service/careercodrdination services are used to: . 
•. link young adults and families. with required services, including post secondary 

education options; 
• 	 help assure that ;services are' accessed arid supports 

• 
for full participation are 

provided; 
• pro~ide advocacy as required; and 	 .. , 
• provide outreac? to out of school youth and assist~cewith reentry. 

8. Knowledge of laws and regulations related ~o transition (e.g., Americans with 
, .' 	 I· 

Disabilities Act (A,DA), Individuals with Djsabilities IEducation Act (IDEA), . 
Rehabilitation Act) must be provided to all people in~olved in the transition process. 
Also, strategie~ prdmoting policies that support effective transition and inclusive. 
service systems sh~)Uld be employed." I .. 

9. Career exploration and workexperience, such as: I . . . 

• 	 paid, superviseq summer employment and ~ork experiences during the school year; 
• 	 shadowing and other career development opporturiities; . . ',' 
• 	 part-time jobs outside ofhigh school; 'I . '. 
• 	 school:based enterprise and entrepreneurial skill development; . 
• 	 direct contacts with post secondary education institutions; and 
• 	 interactions with role models who have similar di~abilities. 

10. Ongoing follow-along and follow-up ofyouth to in~ure that: 
• 	 transItion services are cOnducted effectively and bhild on local follow-up and . 

evaluation information; . . I . ' . 
• 	 services evolve to meet changing needs in the corqrnunity; and. . . 
• 	 students who require additional servi~es after exiting the schools are re-referred. 

11. Availability of specialized expertise inClUdi~g: ·1 . .. 
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. . '. 

• access to special~zed equipment, procedures and methodology; , , ' 
,. consultation from practitioners and professionals w~th specialized expertise; and' 
• assurance of mentoring and' availability of role models. 

, 12. Personnel prepara~ion programs which will: 	 '1 

, • assure a base level ofcompetence relative to each profession's standards; 
• offer opportunities to develop additional skills, kn6wledge and interdisciplinary , 

skills;' , I ',' 
• 	 assure utilization ofnational databases ofresearcH findings and best practices; and 
• 	 apply knowledge and skills for policy advocacy td support effective transition ' 

practices and, in.cl~sive systems'. ',I " , 
13. 	 Processes and procedures that assure the provision of assistive technology, learning 

aides, environmental controls and modifications wh~n needed, and that these 
adaptations: I " " " ' 

• 	 are based upon :assessments from recent experiences and activities; 
• 	 insure transfer from school to the post-secondary bnvironment; 
• 	 assure there is ~o delay between leaving school arid moving into work or post 

secondary activ;ities; and ,I ' , 
• 	 include memoranda regarding ownership and tran~fer ofdevices. 

I' " 	 ' .. 

National Demonstrations" I 	 ' 

• 
Paradigms of succ~ssful transition programs are, for the most part, based in theory. 

However, improved evaluations ofprograms and outcorlIes are emerging. These 
. I , 	 . i 

programs will ultimately identify and demonstrate effective strategies for promoting the 
, ' 	 I' " ' 

'successful movement of.youth with disabilities into positive adi.llt outcomes. The 
Transition Research Ipstitute of Illinois is in theprocessj ofcompiling data from programs 
serving transitioning youth from across the Nation. These studies will assist in refining 
and validating model~ of exemplary practices. j " , ' ' 

Examples ofnatiopal programs aimed at enhancing transition programming may, 
illustratehow somelocal communities are working towkd improv~d, empirically based 
outcomes for youth with disabilities. The following prdgrams from New York, the 
District of Columbia, Arkansas and New Mexico provide a cross-section of national 
efforts bringing best theory to best practice. 

New York 	 , 
The Career Pathways Transition Program, based in PI,attsburgh, NY, is providing 

comprehensive transition planning through integrated chrriculums and community work 
experiences. Three public school districts are served. P'articipants receive intensive ' 
transition planning services by the student age of 14 yeks to put students and parents in 
the "dri~er's seat." Flexible transition planning with employers and families, job 
shadowing, work sit~ training, supportive and competitive employment, interagency 

I, 	 . : 

.' 	
,I 
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, I' ' , i ' " 

council efforts and enha:nced transition coordinator servibes assist in positive model 
,I Iapplications. ' , ,'f, ",'\, 

Evaluation plans will validate improved employment rates, family participation and 
self advocacy. As reported by invoived parents, "We fe~llike what we have to say is 
really heard!" 

Washington, DC • ' '.' ' , ' 
, Bridges from Schdol to Work,initiated by the Marriott Foundation for People with 
Disabilities,js admini:stered in local communities like Dp to develop paid internships for 
students with disabilities. Bridges is based on the tenets that you~h with disabilities can 
l?e productively employed if (1) they are placed in positions which match their skills, ' 
interest and experienc'e; (2) they are placed in an envirorlment where supervisors anil co­
workers are an integra) part ofplacement, training and s¥pport process; and (3) both the 
student and employer 'are appropriately supported, especially early in their work ' 
experience, ,to help en'surejob success. Involvement oqocal businesses and collaboration 
with vocational rehabilitation facilities, schools and othdr community organizations 
establish the Bridges program as a model which has derrlonstrated success in moving , 
graduates with disabil;ities into positive employment outpomes. 

Arkansas ':,' , ',' ',' I:' ' , ' 
. " ,I . 

• 
Another demonstration ofkey transition program components is the Jones Learning 

Center in Clarksville, ;Arkansas. This academic center p~ovides support to students 
,enrolled in the University of the Ozarks and diagnosed J,ith learning disabilities. ' ' 
Participating students 'are assigned a program coordinat~r who assists in planning course 
schedules and ensuring that needed services are obtained. Self-advocacy, study 
techniques, time management and specialized support a~ross academic subjects are 
provided based on individualized needs. Also; career plabning strategies and assistive 
computer technologies accommodating variant learning ktyles are,additional features of 
this postsecondary transition program. ' 

New Mexico 
The Circle ofLife' Transition Program serves students with diverse disabilities and 

ethnicity and support~ the transition of students and their families in rural school 
districts. surrounding Ruidoso, New Mexico. An infraskucture of collaboration among 

, school systems, vocat~onal rehabilitation services, the Nbw Mexico State University and 
employers emphasizes that institutional barriers, or IItUl:fbattles," have no place in 
transition planning and services. Cultural sensitivity, interagency collaboration, family 
involvement and training, community work experiencesllinkages with JTP A and other 
support services, ne~orking with local business and industry and self-determined ' 
transition planning are,key features leading students to dmployment and post secondary 
outcomes. I

, I 
! 
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. . . 

These programs in all feature family involvement, interagency collaboration,student­
focused planning and student development characteristics which set them apart from 
other programs utilizi~g only some of these features. Importantly, these programs also 
incorporate program evaluation components which will help verify successful transition 
programming and bui'ld a greater knowledge base of eff6ctive practices. Taken together, ' 

. . ,I· . ' 
they represent a few examples of applied theoretical models which include the . 
participation of stude~ts, parents, employers, agencies al1d teachers. 

The federal role in transition, the environmental scan Ld the definition ~ftransition . 
have been covered. , Policy options based on the abov,e i~formation and work group 
discussions will be presented inthe next' section. ' 

, ' 

• 
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• 
Commitment, 
Coordination, 

Program Design, 
Personnel' 

Technical Assistance 
and Interagency Collaboration 

I. 	 Establish a Clear:National Disability Policy·- Co~mitment & Coordination 
A. 	The Disability ;Policy Review has underscored the importance of clearly 

, . I 	 . 

articulating a disability policy which targets employmerit, independent and 
supported living, self·sufficiency and economic i~dependence as the desired goals 

. 	 . I 

of all federal programs serving people with disabilities. 

B.. Implementation of this disability policy will require the refol:using, realignment, 
'and coordinatiqn ofvarious federal efforts ..Re-in~ention of agencies, programs 
and priorities may necessarily be impacted by pOl[tical change; however, broad • 

I 

policy goals shpuld transcend these ch~ges and tnaintain a strong federal 
commitment tO,ward promoting positive transitiorl outcomes for youth with 
disabilities. I 

c. 	Leadership and coordination for policy implemen~ation efforts should be located 
in the White House Domestic Policy Office and shpported by an interagency 
council on disa~ility programs. I 

II. Adjustments to ~urrent TransitionlEmployment Programs 

A. Program Design .nil Wide Spxei!!! Wsseminationl Develop" transition" blueprihts 
or mooels which suggests best practices and progtams; and, in tum, disseminate 
this informatioh to all quarters where potential eciployment and training related . 

. 	 I· , 

support exists for youth with disabilities. Strategies should provide for students 
withdisabilitie~ to beintegraIIy irivolved in deterlnining their need for reasonable 
accommodations in any workplace and or postsedondary environment. This . 
needed information should be gleaned from the b~st research and demollstration 
efforts as well as based on n~tional data analysisbf positive outcomes. This 

• 	
: . . '·1 '. 

. i . 	 - . 
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• technical assistance to all potential entities can become the catalyst for high . 
impact transition programs.: National, state and 16cal employment and training 

. programs as well as schools, parents~ students wi~h disabilities, and disability 
. related Organi~tions should all be targeted to r1eive this information.· . 

B. Innovation, Support for advancing the knowledge base regarding educational 
strategies and employment opportunities for youth with disabilities will be a 
continuing need. Funding will be needed in a nurltber of areas including: (I) 
increasing the capacity of States and localities to ~erve students in transition 

. effectively through systems designed ,to serve all Jtudents; (2) develClping 
safeguards and accountability measures ensuring 6qual access to programs 
including enhruiced reporting, m·onitoring~ contingent funding and grant back 
procedures; (3):responding to advances in technolbgy which could be used by . 
students with dIsabilities in educational and empl6yment settings; (4) developing 
solutions toidehtifiedbarriers and unmet needs sJch as increasing employment 
rates, servingrrtinorities with disabilities, and dev~loping effective; and (5) 
preparation of persorinel to support students with ~lisabilities in regular academic 
and employme~t settings. ' 

C. Personnel Pre~aration. Develop the capability o~(mrrent federal job training and 

• 
. employment pr9fessionaJs to deal with the totalityl of interrelated transition issues, 

such as accommodations, independent living, personal assistant services, social 
, . , . I 

issues, etc, Mainstream service providers that address single issues (e,g. job
.,. . I 

. training) without regard for the disability related issues, are far less likely to 
. achieve positive transition outcomes. Develop ne~dedmaterials and training 
progr~ms to meiet this personnel preparation need: I Technical assistance should be· 
provided through OSERS to leaders in regular education, business and other 
stakeholders. : ' 

, 
, 

D. Technical Assistance. Create policy offices or officials in all related federal 
1 • • 

agencies whose purpose is to advise their Departtrient or agency on its response to . 
the transition/employment issues facing youth and other people with disabilities. 
These agency s~ecific offices would also provided more precise and ongoing 
technical assistance on "how to" integrate youth \\fith disabilities into the agency'~ 
mainstream programs, as well as track the agency's progress in this. regard. These 
policy offices or officials would be coordinated b~ the interagency council on 
disability programs suggested above, . 

I 
• I. 

!., 
I 

• 
I· 
i 
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• III. Federal Interagency C~lIaboratio~s - Cooperative agreements will be developed 
to address specific issues requiring on-going interagency council collaboration: 

, , ' 

Department of Labor, Departmentof HeaJth and Human ServIces & Department 
of Education, !' ' " : ' ; I,' , , ' 
• 	 Inclusion in exis~ing macro programs - Review of performance standards and state 

,implementation.;', " ,',' , , I" ' , 

'. Accoun~~bil~t~-Monitoring ~o ensure compl!ance rith.federallaw. . 
• 	 DevelopmgJomt data collectIon methodologIes to capture , data on youth wIth 

disabi1ities~·J "', I ' '" " 

• 	 Job shadowing, internships'and apprenticeship initiatives. , 
• 	 Infusion of work skills curriculain state educationJI systems. 
• 	 Expanding School To Work Opportunities initiativbs. 

, >, , 	 I 

Department of Justice, D~partment of Education &1 Department of Labor 
• 	 Identification systems for ~djudicated youthwith disabilities.' 
• 	 Cooperative dropout ptevention strategies via afterschool work and.recreation 

I programs. I , 	 ,
'I " 	 , ,

• 	 Alternative educ,ation models for adjudicated youth and/or students expell~d 
, for weapons/drug charges. 

• 

• Joint collaborati6n in the 1994 Violent Crime Control and Law Enforcement Act 


grant efforts foc~sing on at-risk youth, delinquency, community youth services, 

domestic violence, and sexual abuse of runaway, hbmeless and street youth. 


" I" 	 "'I', 
SoCial Security AdJninistration, Department of Health and Human Services, 
Department of Education~ Department of Labor. " "" 
~ Explore ways to!identify at an early age youth with severe disabqities on SSI rolls 

and youth with ~evere,disabiliti.es who will join SSI rolls at the age of 18 years. 
• 	 Develop collaborative funding approach for ensuring that assessment, service 

, I " •.. j 

coordination anq. employment-focused transition ~ervices are available for these 

youth" l'i" ' I 
• 

' 

• 	 Use existing information and training tools such asl Gniduating to Independence ' 
within the edudtional, vocational rehabilitation and other provider and advocacy, ' 
~ystems to inforln professionals, parents and young people ~bout Social Security 
programs and hqw they affect employme!lt. In adclitiop., as' policies and programs 
evolve, develop :new tools and approaches for infdrmation and training. 

• 	 Review linkages ofhea:1th benefits, SSI/SSDI ben~fits and employment and move 
toward a coordinated Federal 'policy to "make work pay'; for young people with 

, severe disabilities. Wbere possible, services and iAcome support programs should 
be easy to understand and access. 
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, I " ' 

• Develop and refine an approach to ensure the security of access to 1,1ealth insurance 
, ' " . I ' ,

Jor youth who 1ll0v~ fr~m income assistance programs to employment. .This 
approach should emph~size cost sharing by the go~emment. employees and 
employers. ' . 

.Department of Housing and Urban Development, Department of Labor & 
, Department ofHe~lthand Human Services . '.'1 ' '. 

• Tracking numbers ofhomeless with disabilities ana at risk populations. , 
• Address potential discriminatory barriers for publib housing. 
• Developing affordable housing for supported and independent living. 
• ,Address increasIng numbers of "working poor" ana impact on disability 

populations. . , , 

" 

I 

• 

) 

,.' , 
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• 
Department ofLabor, (DOL)· . 
A. Office of the Assistant Secretary for Ad~inistration ahd Matlagement (OSAM) - The 

Directorate ofCiviliRights (DCR) is involvedwith enforcing section 504 ofthe 
Rehabilitation Act 9f 1973 for all recipients of DOL financial assistance. In addition; 
the agency shares pfrrtial responsibility for investigati,g complaints alleging violation 
ofTitle II of the Americans with Disabilities Act of 1990. There are no accurate ' 
numbers of individ~als with disabilities served though DCR estimates this number to 
be 5,096,460. Enfo~cement of ADA and the Rehabilitation.Act has no line item 
budget.' 

B. Veteran's Employment and Training Service (VETS) -VETS programs provide . 
s~rvi~~s.to.all. vetenms ~d other eligible person some: ofwhich t:rrget. individu.als with 
dlsabIhtles. FIrst, tqe DIsabled Veterans' Outreach Program prOVIdes Jobs and Job 

. training opportuniti~s for disabled. Second, the Services to Veterans Outreach program 

• 
I provides assessment, training, career exploration,voc~tional guidance and support 

services. Third, TheLocal EmploymentRepresentatiJe (LVER) Program provide jobs 
and job training for: disabled and other veterans. , . 

., 
i ' . 

C. Wage and Hour Division (WHD) - The Fair Labor Standards Act (F~SA) Section 
14(c) provides for the employment of person with dis~bilities under certificates at 
wages below the statutory minimum wage to the exterit appropriate to prevent 
curtailment of empioyment opportunities. WHD is re~ponsible for issuing certificates 
and investigating P9ssible regulatory violations. No rltoney is given directly to 
individuals with disabilities; rather, the issued certific~tes allow employment that 
would otherWise nqt be available if employers needed pay minimum wages. In FY 
1993, 8000 certificates were issued authorizing the erriployment of over 175,000, 
workers with disabilities. The number ofyouth with disabilities benefiting from this 
program is unkno~. 

,. 

D. Employment and Training Administration (ETA) 
1. Job Training andl;'artnership Act (JTPA) Title II-A authorizes training and services 

for the economical~y disadvantaged and others who f~ce barriers to employmerit. 
Services include as.sessm~nt, classroom training, on-the-job training, job search 
~ssistance, work e)(:perience, counseling, basic skills training and support services. 
Title II-B offers summer training and employment fo~ targeted popUlations, including 
basic and remedial! instruction, work experience progi-ams and support services. Title' 
II-Cprovides year:ro\illd:training and ·employment prgrllIl)S for youth, both in and oul 
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• of school. ServiceS include limited private sector int~rnships, school-to-work 
transition services IiUldalternative high school services. PY 1992 data show that 10% 
of individuals serv~d adults with disabilities (24,855)iand 15% were youth (36,934), 
Total FY 1995 funds are $988,021,000 for Title II-A, $876,664,336 got Title II-B and , ' , 

$608,682,000 for ritle II-C., .' - " ! ,,' 

: 	 'I 
2. 	 JTP A Title III au~horizes block grants to states ,for the provision of services to ' 

dislocated workers; Re-training and re-employment Jervices are to be given to eligible 
, 	 I ' 

recipients, In PY 1992, 5,337 individuals with disabilities were served, 3% of all 
dislocated worker teCipients, There were no specific brojects for persons with 
disabilities~ Tqtal outlays for the Dislocated Worker Program for FY 1995 was $1,296, 
b'll' I 	 I"1 lon, ' , , ' 	 ,'" .. " 

3. The purpose of JTfA Title IV is to increase the numLr and quality ofjob 
opportunities for persons with disabilities, Prese~tlY,16,800 individuals with, ' 
disabilities are being served, including persons with sight, hearing, epilepsy, mental 
retardation and other phy~icaland emotional impairments, Youth are not specifically 

, ' ,I, ' 

identified but are included among the program recipi~nts, Special outreach; training, 
job development and job placement services are provided through nine, grant awards 
withatotalFY 19~5budgetof$4,172,815. I 

I 	 ! 

• 	
, , 

4. Authorized by the ~agner-Peyser Act ofl933, as amended by the JTP A of 1982 and 
the amended Rehabilitation Act of 1972, the Employ$ent Service (ES) Program for 
People with Disabilities provides employment assistahce including counseli~g, testing, 
job development, ePJployability app'raisal and placem1ent services to qualified 
recipierits. ES is fupded aspartofa block grant, 10o/J of which is set aside for the 
provision ofservic~s for persons with special needs. IThe amount of funding for ES, 
therefore, cannot b~ determined exactly though 468,IB6persons were reportedly 
served in PY 1993:' 

I 

'E. Office of Federal Contract ~o~pliance Pr~grams (?~C,CP) OFCCP enforces Section 
503 of the amended Rehal;nhtatIon Act whlch.requlres government contractors and 
subcontractors to take affirmative action to employ arid advance in employnient 
qualified individuals with disabilities. ' Also, as requit.ed by ADA, OFCCP is ' , 

,responsible for deVeloping procedures to prevent anylconflicting standards of ADA ' 
and he Rehabilitation Act. OFCCP's budget for FY 1995 was $58,928,000 though 
there is no specificibudget outlay for persons with di~abili,ties. Ofthe 802 complaints 
investigated by OFCCP in FY 1994, the agency obtai,ned $598,967 in back pay 
benefits for ipdiviq.uals ~ith disabilities and $1,613,7~92'in financial awards. 

, 

Department' olJusti~e 

Disability Policy Review -\ School To Work Transition 
, I WORKINiG DRAFT ­; 	 ­

I 

24 

http:requit.ed


• 

. , 


A. The Civil Rights Division, Disability Rights Section is responsible for carrying out the 
Attorney General's enforcement, technical assistance Jnd certification responsibilities 
under ADA. Unde~ Title II of ADA, the section coveis state and local government 
services. Under Title III, aUegedviolations pertaining to public accommodations and 
commercial faciliti~s are investigated; if a violation is discovered, ADA compliance is 
obtained via litigation and settlement agreements. Securing sufficient staffing and 
fina!1cial resources !for the section's range of activitiesIis a major programmatic issue. 
Currently, the agency's activities cover 49 million people with disabilities with an FY 
1995 budget of $9J871,000. . 

.' 	 i 

I 

.~. The Civil Rights D'ivision, Special Litigation Section enforces the federal ' 
, 	constitutional and ~tatutory rights of persons with me~tal disabilities pursuant to the 

Civil Rights of Institutionalized Persons Act. Activities focus on protecting the 14th 
~endment due p~oces~ ri~ht~ ofp~rson with ~ent.all disabili~ies and. to vindicate the 

. nghts of those who' are mstItutIonahzed. InvestIgatIons examme the access and 
adequacy of treatm1ent and training programs promotihg mental health, independence 
and integrated programs within the community. The brogram's annual budget is 
3,367,000, approxitnately 60% ofwhich targets actiVIties for individuals \\lith mental 
disabilities. I 

• 
. . 

C. Office of Juvenile~ Justice and Delinquency Prevention (OJJDP) , 
1. OJJDP funds a number of discretionary programs, i~cluding the Boys and 

Girls Clubs, Demonstration Programs and Safe Hav6ns. Over $2 million is . 
eannarked to pro~otethe establishment and continJation ofBoys and Girls 
Clubs in public h~using,and other at-risk communitifs. The Department of 
Education has transferred $1 million to the Bureau 9f Justice Assistance to 
support Safe Havens,which are multi-service centers where a variety of youth 
and adult service~ (including law enforcement, conubunity services,basic and . 
continuing education, health~ recreation, and emplo;!ment) are coordinated in . 
highly visible and accessible facilities secure from cHme and drugs. Through 
its national Block Grant Programs, the Bureau of Juhice Assistance supports a 
number'ofprograms with an afterschool or recreatidn component~.including: 
the Chinook Counsel of Campfire's public housing, Igang and drug intervention 
program; the Cops summer canoe program run by Oatholic Charities of the 
Arch~iocese of st. Paul, Mi~~sota;~he High Point :(NC) YMCA's public . 
housmg and gang and drug mterventIon program; tlie Slimmer playground antI,. 

. ' 	 I. .
drug recreatIOn effort run by the Anne Arundel Coupty (MD) pohce 
department; the Ij>elaware state police Camp Bame~; the South Dakota 
Depru1:ment of Corrections Custer Youth Forestry Camp for Chemical 
Dependency Tre~tment; and the City ofAkron youth and neighborhood 
program. 
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2. 	 Assistance also s':!pports grants and innovative partnerships, iricluding 
Operation Weed and Seed, Training,and Technical Aksistance, PublicfPrivate 
Partnership Against Violence in America, CommunitY-Based Programs and the 

• 


Children At-Risk Program. This program is designedl to "weed" out crime and 
gang activity from: 31 target neighborhoods and then rseed" them with a variety 
ofcrime and drug prevention programs and human services. The program has 
a four part strategy: coordinated law enforcement; co~unity policing;, , 
prevention, interv~ntion, and treatment; and neighborhood restoration. The 

program has a $23) million budget. , " ' , I', 

3. In FY 1994, over $2 million has been allocated for training and assistance in a 
variety of areas, including crime and drug abuse pre~ention, and gang 
prevention. Teclniical assistance in the area of aftersbhool activities or 
recreation could be encompassed under either of the~e categories. In FY 1994, 
over $1 million w~ll be allocated to a partnership be~een private and corporate 
foundations, DOJ,! and otherparticipants to address +Qlence in America, 
particularly viole~ce affecting children and youth. Tljrrough four programs, 
approximately $5 million will be allocated in FY 1994 to different groups to 
perform a variety ~ftasks to strengthen relationshiPsl among citizens, law , 
enforcement"ansI other privat~ and public service pr0viders and to develop 
community-based:strategies to combat crime, violen?e, and drug abuse. The 
Children At-Risk Program, a joint venture between the Bureau of Justice 

I, 	 I, 

Assistance and the Office ofJuvenile Justice and Delinquency Prevention, i$ to 
test a variety of intervention strategies for preventing and controlling illegal 
drugs and related ~rime and for fostering the healthy Idevelopment of youth. 
Multidisciplinary,! multiservice" neighborhood-based programs willbe 
established to provide a ,broad range of opportunitie~ and services to " 
preadolescents an~ their families. ' 

I 
I 

4. ' The Office of Juvenile Justice and Delinquency Prerention (OJJDP) funds a, , 
number ofprograms with recreation or afterschool components including Title 
V Delinquency Pt;evention Program, Boys and GirlslClubS in Public Housing" 
Targeted Outreach with a Gang Prevention and Jntervention Component, Race , ' 

Against Drugs, ~entoring Program,and Cities in Schools. Congress has 
appropriated $13 million in FY 1994 for a new delirlquency prevention 
program. As part' of this program, community pla.ru1ing teams will conduct risk 
and resource assessments in order to evaluate what ~elinquency prevention 
programs are nee~ed in their particular communities and will submit 
applications for federal funding for these programs. IAfterschool programs , 
clearly will be fuhded under this effort. In partnership with Hun, OJJDP , 

. . I . . . I \" 

provided $300,OQO to establish 17,Boys and Girls Clubs in public housing 
developments in FY 1993. In FY 1994, OJJDP awarded Boys and Girls Clubs 

. Ii" 	. 
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• of AmeJjca'a-$500JOOOgrant t~ contihue to help prevent youth from becoming 
, involved in gangs and to' divert those in the early stages of gang inyolvement to 

more constructive p.rograms.' There are 81 existing sit es; 25 new gang ,.',II 

, prevention and 6 interveritionsites will be added this year. In FY 1994 a 
I' , 

$115,000 grant wiV be awarded by OJJDP tohe1p fund the Race Against 
Drugs, which involves drug awareness, education, and a prevention campaign 
designed to providb young people with an nnderstan<Fng:ofthe dangers of , 
drugs and the tool~ to live anon,:,impaired lifestyle. A!s authorized in the JJDP 
Amendments9f 1 ~92,' OJJDPawards three year grants to orin partnership with, 
local educationag~cies for mentoring programs designed to link at-risk youth 
with responsible adults to discourage youth involvetrlent iri criminal and . 

, , . I ' 

violentactivity. Ci~ies in Schools is an interagency effort designed to bring 

service providers into schools to serve along side teadhers in a coordinated 

effort to keep youthin school. In FY 1993, OJJDP cbntributed $1.4 million to 
this pro gram'. ' . ' 

. ,i I . . 

5. Grants 'and 'P artnership s are also suppo~ed by the O~ficeofJuvenile Justice 
and Delinquency Prevention, and- include the Alternative Programs for Juvenile 
Female Offenders,iSerious, Violent andChroni~ Juve~i1e.Offender Treatment 
Program, Integrated Gang I;>rogram, and Teens In AC~lOn In the/90's. In order to 
address the unique!problems'faced by female juveniles, this grant provides .' 

• 

, I . 


$400,000 to fund ~our to 'six demonstration projects to serve the needs of 
female status offenders, delinquents, depend~nts, dropouts, and pregnant or 
teenage mothers. Each program includes specific components, such as training 
and education, life,management and personal growth Iskills, job training skills, 
and community setvice. ·OJJDP awarded $500,000 to Allegheny County, 
Pennsylvania Juvenile Court, and $500,000 to the Ddpartment ofHuman 
Services inWashir~gton, DC, to implement plans each developed related to 
strategies for dealing with juvenile offenders. The pl~scombine . 
accountability andjsanction's with increasingly int~ns.ve community:-based 
intervention, treatment, and rehabilitation services. An additional $1 million 

. ' I' " 

'will be awarded toitwo new sites to plan and implemcmta comprehensive' 
treatment progrimJ OJJDP is developing an in,tegrate~ program, including 
demonstration projects, research projects, iriformation dissemination activities, 
training programs,land technical assistance, to imple1;nentthe PartD Gang-Free 
Schools and COnuPunities/Community-B~ed Gang ~,ntervention Program' . 
establishe<;l under The .1992 Amendments to the JJDP Act. The program will' . 

• be funded with a $2 million grant. OJJDP operates tHis program in partnership 
" ," I' . 

with the National Crime ,Prevention Council and the National Institute for 
Citizen Education in the 'Law. OJJDP will contribut~ $1 million in FY 94 to 

,th~program, whic~ is designed to focus the energies!ofyoung people in certain 

I I ' , . 
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target neighborhoods toward constructive activities and to reduce crime and 
violence in their schools and communities. 

Department ofHousihg and Urban Development (HUD) , " , 
HUD leads a numb~r of programs serving persons witli disabilities, including those for 
individuals who are :18 years of age or older. The Supportive Housing for Persons with 

, 1 

Disabilities (Section 811) Program was authorized ,by the National Affordable Housing 
, Act of 1990. The Office ofHousing is responsible for :expanding the supply of 

specially designed hpusing with supportive services for persons with disabilities. ' 
Though FY 1995 budget data are unavailable, FY 1994 funding totaled $157,869,000 

, for 2,663 housing urlits. Shelter Plus Care, operated by the Office of Community
, 	 , I 

Planning and Development, provides rental assistance for hard-to-serve homeless 
persons with disabilities in connection with supportivelservices funded by other " 
sources. Specifically, this program serves homeless persons who are severely mentally 
ill, have chronic proplems with alcohol and/or drugs, or have AIDS' or related diseases. 
Since 1992, an estirrtated 15,734 people have been served. FY 1994 funding for Shelter 
'I 	 I'

PlusCate was $ 1231,700,000. Additionally, HUD operates four other programs for,' ' 
, ' 	 , I 

, homeless persons, il1cluding those who are disabled, with a total FY 1995 budget.of 
$1.12 billion. 

• 
, 	 I 

Department ofHealth and Human Services 
• 1 	 . 1 

A. 	 Administra~ion fpr Children and Families Administration on Developmental 
Disabilities (ADD) The major program functions oflADD include advocacy, 

, 	 I ' 

planning, promotion and demonstration of state-of-the-art approaches to services and 
interagency coor~imltion of efforts. Four grant pro~ams funded by the ' 
Developmental Disabilities Act include (1) State Derelopmental Disabilities 

'Council, (2) Prot~ction and Advocacy Program, (3) University Affiliated Programs 

and Projects ofN~tional Si~ificance.' '" II' 	 ,', " 

, 	 ( 

1. Formula grants are awarded for State Developmental Disabilities Councils to , 
support planning, advocacy and serVice activities through the development and 
implementation ?f a co;mprehensive plan for meeti~g the needs of individuals with 
developmental djsabilities. Emphasis is placed on employment, system ' 
coordination, community education, community li+ng, advocacy and other priority 
areas.Fifty five states receiv~ $70.4 million for FY1199S. .' . 

2. The ProtectionaAd Advocacy Program (P&A) prov:ides for the protection and, 
advocacy of indi~idual rights through state formul~ grants. Examples ofadvocacy 
activities include abuse and neglect education, habi!litation services for an estimated 
37,000 clients, c~ass ac~ion suits impacting approximately 1.3 million consumers, 
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• and employment] of individuals with disabiiities. The FY 1995 allocation is $26.7 
million. : 

3. University Affili~ted Pro grams (0AP) UAPs are a 'discretionary grant program for 
non-profit agencies affiliated with a university. Pr6grams provide technical . 
assistance and s~rvices to community services pers?nnel; in FY 1993, over 50,000 
individuals receiyed direct services by UAPs. In F¥ 1995, $19 million is budgeted 
and UAPs will rrtatch 25%. " . I . 

4. Projects ~fNatiohalSignificanc.e ~NS) are funded i~a discretionary grants to 
enhance mdependence; prodUCtivIty and communIty mtegratIon. PNS focus on the 
most pressing na~ional issues facing in<;lividuals with developmental disabilities and 
their families, resulting in solutions for local implementation. In FY 1995, $5.8 
million isavaila~le, $1.5 million ofwhi~h is earmatked for the continuation of . 
employment projects. I 

I 

B. Health Care FinaJcing Administration (HCFA) is responsible for administering the 
Medicare and Medicaid Programs. Medicare serves land collects enrollment, person 
and claims data which is then utilized by the researc~ community, Congress, and the 
general public. F~ds also support counseling and assistance activities relevant to ' 
Medicare, Medic~id, long-term care insurance and other health insurance benefit 

• . information. In F¥ 1995, an estimated $21.4 billionlMedicare funds were outlayed 
for 4.4 million peisons with disabilities. Medicaid, ajoint Federal/State health care 
financing progran1 forspecific categories oflow inc6me individuals, including .. 
persons with disabilities: A range ofmedical services are provided .such as diagnosis 

. 	 I, 

and treatment, f~ily planning, dental, occupational land physical therapy, . 
prescription drugs:, medical equipment, transportation services and intermediate care 
for persons with clental retardation. The Federal shJre of Medicaid in FY 1995 is 
estimated to be $2;8.1 billion while$49 billion will ~.e budgeted as the State share. 
The estimated nu~ber of persons with disabilities serv.ed in FY 1995 will be 6 
million. Major programmatic issues include the amotmt of flexibility for States and 

. cost containment. in the context of the Federal budge~. Moving tow~d reform, some 
states are employing alternative delivery systems with HCF A approved waivers. 

i 	 • ' . 

: 	 I 
C. Substance Abuse arid Mental Health Services Administration (SAMHSA) programs 
.' 	 fund State, 'local, non-profit and private for-profit tre~tment prevention activities 

serving or benefiting individuals with mental illness I:Il1d substance abuse disorders, as 
. I 	 .'.' 

well as those individuals at risk ofbecoming disabled due to substance abuse. . 
S~rvices include cqmprehensive treatment and preverltion of mental illness ~d 

. substance abuse di$orders. Excluding, funds for progtfam management and facilities, 
the FY 1995 authonzation was $2.1 million. While i~dividualprojects have . 
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• information regarding the number ofpersons served,'SAMHSA's data systems could' 
not capture the nutPber of persons with disabilities giren the short tum-around time. 

,. ' i 	 " 

,D: Centers for Disease Control and Prevention, Disabiltties Prevention Program (DPP) 
provides a national focus' f9f the prevention ofdisabilities and associated secondary 
conditions. Coop~rative agreements and grants build Ilocal capacities to prevent , . \ 
disabilities, develdp public health approaches, conduCt epidemiological studies and . 
develop a nationalldatabase on disabilities. Major programmatic issues facing DPP 
are categorical ver~us block grant funding ofprojects, and the development' for a 
national science bJseon secondary conditions. .I ','

I,. .' . I 

E. 	 National Institute df Child Health and Human Development, National Center for 
Medjcal Rehabi1ita~ionResearch (NCMRR) has a res~arch and research training 
program on medic!!l rehabilitation. The prognim's mission is to enhance the health, 
productivity, independence, and quality of life of pers6ns with disabilities by 
supporting research! on the restoration, replacement anti eilhancement of functioning. 
the;: estimated FY. 1:995 appropriation for NCMRR extramural research and research 
training is $15 million. '.' 

. F. The Health'Resources and Services Administration, Maternal and Child Heaith 
. II 	 .' I 

• 
Bureau (MCHB) administers Title IV ofthe Ryan White Act which supports . 
demonstration projJcts that provide coordinated, com~rehensive systems of care for, 
children, youth and Ifamilies with and at risk ofHI V infection. 'Of a total of 15,176 
clients served, 7% were youth between the ages of 13 and 21 years. The FY 1995 
budget was $26 mil~ion. : . . , . :'.I 

"IS . A'd .1. . 	 .SOCla ecurlty ministration . : '. . . . 
. A. Disability Insurartce (DI) Program - DI serves pers(]ms who meet a medical" . 

definition of disability and who have made a requi,site number ofpayments to the . 
DI trust fund viaFICApayroll tax. Cash benefits 9f $34.6billion were outlayed to 
3.8 million recipients as of June, 1994. The number ofbeneficiaries under 30 years 
of age, 167,000 6r 4% of the total number ofben efibi aries, is the closest 
approximation for youth with'disabilities. Rapidly ~owing cash benefits and 
insolvency of the DI Trust Fund are both major issJes facing theprogram. 

B. Supplemental sJUrity ~come (SSI) - The sSIProsLn servesperso;'s who meet 
the same definitidn ofdisability as with the DI progtam buthave not accumulated' 
the needed DI eakings credits and who meet specific low income standards. SSI 
cash benefits for 4.7 million recipients totaled $19.6, billion a~ of June, 1994. The ' . 
total nUII).ber ofr6cipients under 30 years of age wa~ 1,380,700 or 29% of the total- ' 
number ofbenefibaries. Like the Dl program, incr~asing rolls are sharply increasing 

, the amount ofcaJh benefits providedurider SSI, resulting in 'a backlog ofcases for . 	I.' ,:
:. 

.. 
< 

. 
.. ,! . i 	 . 
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• eligibility detennihation: Recent press alleging fraudulent SSIclaims, congressional 
action regarding benefits paid to drug addicts and aldoholics and the perception of a 
20 year trend to lib{!ralize benefits criteria are also c~tical'SSI program issues. . 

Department ofEducation 
A. Office of Education,al Statistics and Improv{!ment provides fonnula grants to extend 

and improve public library services and to make libr~ services accessible to 
. iridividuals. who, because ofdistance, residence, handicap, age, literacy level, or other. 

I . . . 
. disadvantage,have reduced access to library services. In 1993, the program helped 

serve 804,707 indiviaual~ with disabilities. Budget outiays for FY 1995 were 88.3 

million dollars. 


B. Office ofPost secondary Education (OPE) 
1. OPE administers the following federal student aid programs: Pell Grants, 

Supplemental Education Opportunity Grants (SE9IG), State Student Incentive 
Grants (SSIG), Work Study, Direct StuderitLoans, Federal Family Educatiori 
Loans, and Perkins Loans. These programs providb financial assistance to students 
enrolled at eligi~le postsecondary institutions. Th~ FY 1995 budget was $14 
billion with a total of 13 million awards. I·"." · / ' 

2. ,The Student Fina!ncial 'Aid Database and Infonnatiori Line program provides a 
computerized database ofall public and private finkcial assistance programs, 
accessible to sch90ls and libraries through either m6demsor toll-free telephone 
lines; a toll-free irfonnation line, including access 9Y telecommunications devices' 

. for the deaf (TDI;>s). The database is available forthe general public, including 
'persons with.disabilities; however, the number ofp~rsons served is unknown. FY 
1995 outlays are ~560,000 

I 

3. Federal TRlOprograms and Student Support Services programs are designed to 
I . 

increase the college retention and graduation rates o~ eligible students and to increase 
th~ transfer rates of eligible students from 2-year to 4-year institutions. The program 
awards ~iscretion~ grants to ~roject~ that provide le~ediation, academic. .. ' 
counselmg and gll;ldance, tutonal servIces, and counsehng among other actIVItIes. In 
1992-1993, the program served 22,000 physically hJndicapped individuals out ofa 
total of 169,000 participan,ts -13,percent ofthetotalparticipants served. FY 1995 
outlays were $128.8 million. . . 

. . i 

C. Office ofVocational and Adult Education 
. , . I ' 

L Adult Education :programs provide grants to the States supporting programs 
. ,that assist educationally disadvantaged adult.s in devbloping basic skills, including 

literacy, achieving certification of high school equiv1alency, and learning English. 
'Sta~es are required to provide two-year "Gateway Gtants" to public housing 
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atithoriti~s for literacy programs, and tq develop a system of indicators to determine 
program quality ~nd'improve the accuracyofevaluitions. In addition, a State must ' 
use at least 10 percent of its funds to educate the indarcerated and other 

, ' I " ' 

institutionalized ~ndividuals and set aside at least I5 percent for experimental, ' , 
demronstrationsapd teacher trainIng projects. Indiv~duals eligible for services must ' 
be 16 years of ag~ and older. According to 1993 State performance reports, 152,211 

I ' 	 :' 
or 3.9 percent oqlle t~tal number ofpersons served were individuals with 
disabilities. FY'1995 budget outlays were $2.6 miUion. 

, "2. Basic State Grant~ ~d +erritorial Set-Aside 'are autJOrized bythe Carl D. 
Perkins Vocational~dApplied Technology Educatio!1 Act, title I and ILFormula 
grants are designbd to expand and !mprovetheir prdgrams,'ofvocational education 
and provide equal access in vocationaleducation to Ispecialneeds populations. There 
is not data on theinumber ofpersons with disabilities served due to,varying 
definitions ofvo~ational education. TheFY 1995 brdget was about $1 billion. , 

, 	 , ' ' I ' 
D. Office of Eleinent;ny and Secondary Education 

I, 	 , 

1. 	 Title I Grants to Local Educational Agencies supplements State and local funding to 
local educational Iagencies (LEAs) and schools, esp~cial1y in high-poverty areas, to 
help low-achieving children in all school grades acHieve educational excellence. \, 
Program funds ate allocated by formula through Sta,te educational agencies (SEAs) 
to about 93 perceht ofLEAs in the country. 'Annual reports indicate that about 5 
percent of the total Title I 6.4.million participantssJi-ved are children with 

disabilities. BUdr 6~t1ays: for FY 1995 were $6.tiIlion. .. . 

2. TItle I State Agency MIgrant EducatIOn Program prorldes formula funds to State 
educational agencies (SEAs) for education services to children ofmigrant agricultural 

, workers and, fishen:nen. ,Like other Title I programs,ltqis program focuses on helping' 
, migrant children rheet the same challenging academic standards expected of all 
children. In the 19~92-93 ,schooi year, the SEAs reported that 22,301 migrant children 
had disabilities', oJt of a total of 541,122 children served by the program. The FY

I ,', , 	 .' 
1995 budget was ~bout $3 million, ' 'i' ' " 

I ' ,!, ' , 
3. The Arts in Education Program support model ~ducaiio~ projects and programs in the 

arts for children, ~outh, ~md individuals with disabili~ies aswellas support fqr federal 
activities to encourage the inclusion of the arts in the school curriculum. Currently, 
Very Special Arts, an organizatiqn whose programs ~ncourage the involvement of , 
disabled people in the' arts, and the Kennedy Center Education program receive all ' 
funding under the Iprogram. In 1994; ,the Very Speci~l Arts program served 1,409,480 
individuals with disabilities withprograms throughoht the United States. FY 1995 
budget outlays w8;s $10 million. 
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 4. Title VIII Basic slpportpayments, are providedby'fprmula to LEAs to help fin~ce 

the education 'of fbder'aUy connected children, including children with disabilities. " 

Federally connectbd children may include those whd either live onFederal property, 

have a parent on dctive duty in the uniforined servic~s, children live ~n Indian lands, 
reside in low-rentlhousing or fall in other defined categories. In 1992; LEAs, 
reported 54,850 children with disabilities were servJd though this figure does not 

I, , I . 

reflect all categories of children. A total of 1.8 million federally connected children 
i ' 	 'I'

were counted for the purposes of payments in that year. Budget outlays for FY 1995 
were $,5.2 million!. , 	 '1 	 " 

I 
, 'I, 	 ' 

5. Title VIn Payment1s for Ghildren with Disabilities funds are provided by forinulato 
LEAs to help finarlce the additional costs of educatin~ certain federally connected 
children with disabilitie~: In 1992, LEAs reported 54(850 children with disabilities 
were served withirl,some of the defined categories. BY 1995 budget outlays were $33 
million. I' 	 .' 

I ' 

E. ' Office of Special Education and Rehabilitative Serviyes 
1. 	 Grants to States ~ssists in meeting the co'sts of providing special education and 

related services td children with disabilities. Funds lare allocated via fOrinula. In ' 
I 	 'I 

• 
1994, 5,455,000 ~hildren between the ages of3 and 121 were served. The status of 
exiting students: 100,742 graduated with a diploma;130,839 graduated through ' 
certification; 4,3317 reach~d maximum age; 51,489 dropped out of school; and for 

, 	 Al ,961 were unknown. FY ·1995 forWard funded oJt1ays were $2 billion. ' 

. ·2.. Secondary and ~r~nsitional Services (SETS) suPpJrts both researchprojects and 
model demonstration projects~ A research competition initiated in FY 1991, , 
support~d th~ de~~l?pme~t ~f effective strategies. tolprovide transitional ~ervices to 
youth wIth dIsabIlItIes who were members of a difficult-to-:serve populatIons, 
specifically: adjudicated youth, youth with severe efuotional disturbance, and youth 
with severe physibal di~abilities (including youth with traumatic head injury). A 
current priority Jill SUPP?rt two research projectso~ student involvement in 
transition plannirtg to facilitate the active participation of students with disabilities 
in the transition p,lanning process. An on-going pri~rity initiated in FY92 supports 
demonstration prbjects which implement effective ~trategies to identify, recruit, 

l 	 traip, and place ybuth with disabilities who have dr6pped out, or are at-risk, of 
school. In FY 19:89 and FY 1990 the family netwofking competition was support'ed 
to increase thep~icipa:tion a~d involvement ofparbnts and other family members in 
transitionplalmi~gprocesses. An FY 1991 PrioiitY,IMU1ti~district Outreach, was to 
enhance the capaCity of education agencies by promoting the replication ofproven 
transition service: delivery models, or selected com~onents of these models in ' 
mUltiple school districts based upon needs assessm6nts. Projects supported under 
this priority musj disseminate and replicate proven rOdelS, or selected. components 
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• , of these models t6 establish or improve the quality of education, and transition 
services to youth }Vith disabilities. A similar priori~ is currently'being competed in 

I· . 

FY94 and is sch~duled for FY95. The State Systemk for Transition Services for 

, 	 Youth with Disa~ilities Program is designed to incr~ase the availability, access, and, 
\ 	 quality ofttansiti6n serVices; improve the ability ofprofessionals, parents, and 

advocates to assiSt' youth in transition; improve coordination and collaboration 
among service pr6viders; and create an inceritive foi accessing and using the ' 
',' I. - . . I' 

expertise and resources of programs and projects which have developed successful 
transition service~ for youth with disabilities. Also, a technical assistance project 
intends to evaluate and document the approaches and outcomes of the State systems 
projects. Beginning in FY 1985, the SETS programl funde~ the Transition Institute 
atthe University of Illinois. A major objective of tHe Institute is to engage i~ " 

I 	 " , I', 
research activities that address skills 'needed by youth with handicaps for successful 
tr~sition t~ a~ult and w.orking li.r~. These .research :efforts hav~ ~iovided ~ ~l~thora 
ofmformabon on effectIve tranSItIon practIces. Many of the InstItute's actIVIties ' . 
encourage the exdhange of information, the sharing bf expertise, and the building of 
a netWork among Ipersons concerned with issues relJte¢l to the transition ,of youth, 
with disabilities from secondary school to adulthood. 

I " 	 ",' 

• 
3. State Vocational Rehabilitation Serviees Program p~oVide funds for vocational 

rehabilitation serJices, such as vocational evaluatiort; counseling and guidance; 
physical and meritalrestoration service~; v()cational and other training services;' 
assistive technolo1gy; job placement services; post,.ernployment services; personal 
assistance services; and interpreter, mobility, and reJder services. There were an 
estimated 1,195,3PO eligible individuals in the VR s~stem in FY 1994; in the same 
year, of those individuals whose cases were closed after receiving VR services, 
approximately 6ipercent (about 203,000 individual1s)were successfully . ' 
rehabilitated. Each year approximately 85 percent df the individuals'rehabilitated 

, . 	 '.'. I . " .i 	 ' 

enter the competitive labor market or become self-employed. Budget outlays were 
$2.2 billion in F~ 1995; (' I' , 

I 
" 	 ,I. , " 

4. Vocational Rehal?ilitation Service Projects for Americanlndians with Disabilities 
provides VR services to American Indians with disabilities who 'reside on Federal or 

I 	 'I' . I ' 

State reservations in order toprepare'them for suitable employment. Priority-is 
given to serving ihdi~iduals with the most severe, disabilities. Competitive funding 
for the programis pr~vided through a set-aside of the VR State Grants program. An " 

" i 	 . I.." 

estimated 4,700 individuals were served in FY 1994. Budget outlays were $9.9 ' 
million in FY 1995. , T 

5. 	 Client Assistanc6 Program assists Clients aildclient applicants bf the Vocational ' 
Rehabilitation (VR) State Grantprograrn and other programs,projects, and facilities 
funded under the'IRehabilitation Act of 1973. ' Assistance may beprovidedtoh~lp 

• 
" 'i 	 I' 
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 clients in their rel~tionships with those providing serices, including thos~ pursuing 

legal and adrriinis~rative remedies to ensure the protection of their rights. In 1993, 

CAP handled 63,656 information requests, referrals, Iand cases. The number of . 

information requests and referrals provided was 52,382 and the number ofcases filed 
totaled 11,272. Fr1995 budget outlays were $10.5 rillion. . . 

6. 	 Special DemonsJation programs under the Rehabilitation Act develop innovative 
methods and comprehensive service programs to help individuals with disabilities 
achieve satisfactorY vocational outcomes. Discretionary programs use a variety of 
approaches to improve vocational outcomes, inc1udihg supported employment, 
transitional planning, and increased opportunities fot consumer choice; and develop 
innovative methods of serving underserved populati1ons. FY 199$ supported 

I 	 . 

employment budget was $11.4 million and 25.7 million for special demonstrations .. ' 

. I I' 
. 7. 	 Migratory Wor1~e~s programs target the delivery of comprehensive vocational' 

rehabilitation services to individuals with disabilities who are migratory agricultural 
.' 	 I

workers or seaso~al farm workers and to members of their families. Projects also . 
develop innovativie methods for reaching and servin~ this popUlation. FY 1995 
budget outlays wr $1.4 million. I .' 

8. Recreational Progtams under the Rehabilitation Act provide individuals with 

• 
. I 	 • 

disabilities with recreation and related activities to aid in their employment, mobility, 
independence, so~ialization, and community integra~ion. Discretionary programs are 
designed to promote the devdopment of social skillsl that are necessary in achieving 
integratedvocatiopal and community placements. Irl FY 1995, budget outlays were 
$2.8 million. I . 

i 
9. Protection and Advocacy ofIndividual Rights funds are used to establish a system to 	 ' 

advocate. for the rights of individuals with disabilitiek, and to pursue legal, '. 
administrative, an~other appropriate remedies or approaches to protect their rights. 
FY 1995 budget was $7.4 million. 

. I 

. I 
10. Projects with Ind~stry (PWI),authoriied under Title VI of the Rehabilitation Act, 

I . 	 . 

focuses on creating and expanding job opportunities for persons with disabilities by 
. involving pnvate ~ndustry in the provision ofrehabilitation services, job readiness 
training, and emp~oyment and advancement opportuhities. PWI projects promote the 
involvement of private industry through Business Advisory Councils which 
parti~ipate in proj~~t policy making and give advic~ ;o~ ~vailable jobs.and. ~~ining 
reqUIrements. In. ~ 993, the program served 18,267 uldlVtduals WIth disablitttes. 
Seventy-seven pet-cent ofthese.individuals, or 14,156, were reported as having 
severe disabilitiesf Budget outlays for FY 1995wer~ $23.7 million. 
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• 11. State Supported E~pIOymentSeivices Program'for Individuals with the MostSevere 
Disabilities assists States to devel~p collaborative p+grams ':Vith appropriate public' 
and private nonprofit.organizations to provide supported employment services for 
individuals with the most severe disabilities who re~uire supported employment . 
services to enter dr· retain employment. Budget outlays for FY 1995 were $38 

'11' I,ml Ion. !', '. 

12. Independent Livil).g (IL) Programs are intended to maximize the leadership, . ' 
empowerment, in~ependence, and productivity of in~ividuals with disabilities, and 

·to integrate these individuals into the mainstream oflAmerican society. Independent 
living programs provide, financial assistance to Statds to provide, expand, :md 
improve indepenqent liv,ing services; develop and support statewide networks of 
centers for independent living; apd improve working relationships among State 
independent livink rehabilitation programs, centers for independent living, Statewide 
Independent LiviI~g Councils, Rehabilitation Act prQgrams outside of Title VII, and 
other relevant pro1grams. In FY 1995, $22.3 million I were outlayed for IL State 

, Grants, 42.4'milli6n for IL Centers and $9.4 millionfor services for older 
. individuals. .' I " : . .' . I . , 

• 
13. Helen Keller Nati10nal Genter provides services on al national basis to individuals 

who are deaf-blind, their families, and service providers through three program 
components: (1) ii. natiqnal headquarters center with a residential training and 
rehabilitation fadlity' where deaf-blind individuals. r~ceive intensive specialized 
services; (2) a netiwork of 10 regional field offi~es Jhich provide referral and : 
couriselingassistaIice to deaf-blind individuals; imd :(3) an incentive grant program 
for public and priyate agencies that serve individuals with deaf-blindness', The 
purpose of this program is to enhance opportunities !for persons with deaf-blindness 
to live as indepenhently as possible in ~heir home cdmmunities, The HKNC network. 
reports to have sehred 82. clients at its rehabilitation Itraining center and 1615 through 
the ten regional offices 'In addition, agencies affiliated with HKNC served 3,513 . 
individuals. Oft~e 797 clients served at the HKNC's rehabilitation training center 
from June 1969 t? June'} ~9.4, approximately 43% were age 17-30. Budget outlays 
for FY 1995 were $7.4 mllhon. .I . I' . 	 , 

I 
14. Assistive Technology - The overall purpose is to provide funds to states for. '. 
" 	 improving the ac?ess of individuals with disabilitie~ to aSsistive'technologyservices 

and devices--pro<;tucts and equipment and related,setvices that are used by 
individuals with disabilities to increase, maintain, o~ improve their functional 

, capabilities .. Devices include sucQ items as commWncation devices, adapted 
applianc~s for aCgessible living, environmental con~rol devices, modified hou~ing, 
adapted computers, and specialized software. Outlays: $41,392 

. 	 I 
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15. American Printing House for the Blind (APH)produ,ees and distribute educational 
materials adapted for students who are legally blind in formal educational progr,ams 
below the college 'level. The materials are distribute~ to programs serving 
individuals who ar:e blind through allotments to the ~tates. In 1994, APH provided 
materials to ~2,791 students who are blind. Budget 0utlays for FY 1995 were $7.4 
million. I 

I' 

. l . 
16. Gallaudet University is a federally chartered, private, nonprofit educational 

institution ~fferin~ programs for p'ersons who are de#. The University offers a , 
traditional liberal hls curriculum and graduate progr~ms on its main campus and a 
preparatory program on its satellite,campus in North~est Washington. The 
University also coriducts a wide variety ofbasic and kpplied deafness research, and 

, 1 1 

provides public service programs for persons who are deaf and professionals who 
work with persons:who are deaf. Gallaudet operates two federally funded 
elementary and se~ondary education programs on th9 main campus of the University. 
The Kendall Demqnstration Elementary School (KDES) operates as a model 
elementary school :for children who are deaf. The Mtdel Secondary School for the 
Deaf (MSSD) prov,ides secondary education program~ for students who are deaf. 
The schools condubt.educatiori programs, projects, arid activities for the primary , 
purpose of develo~ing, evaluating, and disseminatingl model curricula, instructional 

• 
'techniques and strategies, and materials that can be used in various educational 
environments serving individuals who are deaf and individuals who are hard of 
hearing throughout; the Nation. Total program enronrhent in the 1996 school year 
was 3,220. FY 1995 budget outlays were $78.4 millibn. " , 

17, National Technical Institut~ for the'D~afis a residenJ,ial facility Provid~S post 
.. secondary training and education to persons who ,are deaf. The purpose of this 

program is to prompte the employment of persons whp are deaf by providing 
technical ,and professional education for the Nation's deaf young people. The 

, !, 

Department mainta~ns a contract with the Rochester I~stitute of Technology (RIT) in' 
Rochester, NY to operate the N3;tional Technical Institute for the Deaf (NTID) and ' 
provide NTID with: facilities and core services which {.vould not otherWise be 

I ' ! 

available to an insti~ution ofNTID's size. Total enrol,ment in the 1996 school year 
,was 1,090. Budget ~)Utlays for FY 1995 were $40.8 million. ' " 

! 

Interagency Collabor,ation 
I 

, I . ' 
The School-to-Work Qpportunities Act.of 1994 (STWO) - The School-to-Work 
Opportunities Act of 1994' provides venture capitol to St~tes and localities to assist them 
in establishing a frame~ork for transitioning all students including youth with ' 
disabilities from school to work and careers in high-skill~lhigh-wage jobs. The initiative 

. is jointly administered ~bY the Departments of Education jd Labor and is authorized for 
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. five years. During the last year, grants totaling $78 million were awarded to States and 
localities for the,purdoses of designing and implementihg systems that emphasize high. 
standards, instructioq that integrates work and school, Jffective linkages between. • 

i 

secondary and postsdcondary schools and serves as a dtalyst for bringing business;' the 
, private sector and edticators together; An additional $1\2 million will be awarded·' 

shortly to extend the pevel~pment grants and provide support, to Native Americans and 
the territories. Of the grants awarded to date, Developrhent grants totaling $15 Million 

.were awarded to all States, the District of Columbia, and Puerto Rico. Implementation . 
I I . 

grants totaling $43 m,illion were awarded t08 states, $10 million was awarded to 15 . 
local community grar,ts and $10 million will support 21 high poverty grants to urban aid 
rural communities. 4second round of grant competitidns will be announced shortly. 
To date, approximately 22,000 students have been servJd through the initiative, 

. , ' ' I' . 

involving 8,000 businesses arid 11, 000 schools. Specific information' on the 
·1 ' 1 

participation of studerts with disabilities is not yet available. 
I 
1 

I 
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